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ABSTRACT

Cello education, as a sub-field of instrument education, can be thought of as a teaching program
in which the achievements are shaped through a gradual learning process. As in all instrument
education, the aim in cello education is also to determine the target behaviors that are desired to
be acquired by the individual from the simple to the complex, and to create a learning process.
The achievements determined for this purpose are shaped according to the knowledge and
experience achievemented throughout history and transformed into a learning process with a
systematic and methodological approach by cello educators. This learning process, created by
educators with sufficient knowledge and experience in cello education, lays the groundwork for
the creation of cello methods, which are a written source. In this research, it is aimed to reveal all
the cognitive and psychomotor achievements by examining the Marian Miedlar Cello School 2.
This research is a descriptive study designed with qualitative research methods in order to reveal
the cognitive and psychomotor achievements of the method called Miedlar Cello School 2. The
case study design, one of the qualitative research designs, was used in the research. The universe
of this research is the Miedlar Cello School 2 method. This method; It consists of Methodological
Principles, Position List, Position Changes, various exercises from numbers 1 to 309, scales in Two
Octaves, and Cello Pieces with Piano Accompaniment. The sample of the research consists of the
titles named "Methodological Principles" and "Position List" in terms of revealing the cognitive
achievements of this method, and studies numbered 1-309 in terms of revealing the
psychomotor achievements. In the research, first of all, the book called Miedlar Cello School 2,
which constitutes the sample, was examined in general terms, the limitations were determined
and it was determined from which parts the cognitive and psychomotor achievements would be
extracted. While the findings related to cognitive achievements were obtained, the texts in the
sections were translated from Polish to English or Turkish and summarized in a meaningful way.

Keywords: Instrument education, cello education, cello method, positions in cello.
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INTRODUCTION

For instrument education; as an important element of music education, as observed in the results of today's
scientific studies, it can be said that it has positive effects and contributions at every stage of human
development. These contributions have been identified as the development of individual characteristics, self-
education and continuous development among the effects on the development of the individual (Ozden &
Ozdemir, 2022, p. 76). “It can be said that instrument education is the education program that an individual will
be exposed to in the process of learning an instrument. This program generally includes many subjects that
need to be progressed gradually, such as getting to know the instrument by exploring its structural features
and historical process, learning the holding and playing techniques, getting to a level that can perform with the
instrument, and developing for more advanced performances” (Kale, 2021, p. 10). As can be understood from
this definition, instrument education is an educational process that includes many cognitive and psychomotor
achievements. It is aimed to acquire psychomotor achievements by transforming the cognitive achievements
acquired in instrument education into behavior. “In this process, in which desired goals and behaviors are tried
to be gained, some deficiencies and problems may ocur” (Kale, 2021, p. 1). For this reason, the achievements
related to instrument education are of great importance in order to minimize the possible problems that may
be encountered in the instrument education processes and to ensure a problem-solving-oriented development.
“Psycho-motor behaviors in instrument education are learned at school as a result of planned and programmed
educational activities” (Sarag, 2003, p. 29). Cello education, as a sub-field of instrument education, can be
thought of as a teaching program in which the achievements are shaped through a gradual learning process. As
in all instrument education, the aim in cello education is also to determine the target behaviors that are
desired to be acquired by the individual from the simple to the complex, and to create a learning process. The
achievements determined for this purpose are shaped according to the knowledge and experience
achievemented throughout history and transformed into a learning process with a systematic and
methodological approach by cello educators. This learning process created in cello education is shaped by
different cello educators with a systematic approach, in order of different acquisitions, by taking into account
the physical characteristics, musical abilities, perception levels and many other characteristics of individuals
receiving cello education. This learning process, created by educators with sufficient knowledge and experience
in cello education, lays the groundwork for the creation of cello methods, which are a written source. Today,
there are many cello methods for different approaches, different times, different age groups and different
purposes. Some known cello methods are; High School of Cello Playing Opus 73 (Popper, 1997), Daily Exercises
(Feuillard, 1984), Exercises for Violoncello (Dotzauer, 2000) ve Suzuki Cello School 1 (Suzuki, 2017). Known for
which age groups, for which purpose and with which approach these cello methods were created is of great
importance in terms of contributing to the cello education to be given. In this context, there are many scientific
studies on the examination and analysis of these methods (Aydin, 2006; Sisman, 2010; Bulut & Topaloglu, 2012;
Kayaarslan & Yildirim Orhan, 2022;).
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In this study, the Miedlar Cello School 2 method was examined and the achievements related to the cello
learning process were determined (Miedlar, n.d). Polish cello educator Marian Miedlar created the first of the
two cello methods she created to contribute to the cello learning process, from the achievements for the
beginner level in cello education (Kayaarslan ve Yildirim Orhan, 2022). In the second method of the series, it is
seen that it mainly includes the achievements related to the positioning of the left hand on the touch. In this
context, the problem sentence of the research is "What is the current situation when the Marian Miedlar 2

cello method is examined in terms of achievements?" has been determined.

The sub-problems of the research;
e  What is the current situation when Marian Miedlar Cello School 2 is examined in terms of cognitive
achievements?
e What is the current situation when Marian Miedlar Cello School 2 is examined in terms of
psychomotor achievements?

has been determined.

In this research, it is aimed to determine all the cognitive and psychomotor gains by examining the Marian
Miedlar Cello School 2 method. In line with this purpose, the numbers and rates of studies related to the
achievements were determined. The research is important in terms of being a guide for both cello educators
and students in the use of Marian Miedlar Cello School 2 and shedding light on the studies to be done on cello

education.

METHOD

This research is a descriptive study designed with qualitative research methods by using the etude analysis
method, which is one of the etude-work analysis methods frequently used in music education research, in
order to reveal the cognitive and psychomotor achievements of the book Miedlar Cello School 2. “Qualitative
research can be defined as research in which qualitative data collection methods such as observation, interview
and document analysis are used and a qualitative process is followed to reveal perceptions and events in a
natural environment in a realistic and holistic manner” (Yildirrm & Simsek, 2016, p. 41). “Descriptive research

describes a given situation as precisely and carefully as possible” (BUyukoztirk et al., 2017, p. 24).

Research Model

The case study design, one of the qualitative research designs, was used in the research. These case studies,
which constitute the method of the research; “It is an empirical research method that studies a contemporary
phenomenon within its real-life context (content), and is used when the boundaries between the phenomenon
and its context are not clear-cut, and where more than one source of evidence or data is available” (Yin, 1984,

p. 23, as cited in Yildirim & Simsek, 2016, p. 289).
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Population and Sample

The universe of this research is the Miedlar Cello School 2 method. This method; It consists of Methodological
Principles, Position List, Position Changes, various exercises from numbers 1 to 309, scales in Two Octaves, and
Cello Pieces with Piano Accompaniment. The sample of the research consists of the titles named
"Methodological Principles" and "Position List" in terms of revealing the cognitive achievements of this

method, and studies numbered 1-309 in terms of revealing the psychomotor achievements.

Scales in Two Octaves and Cello Pieces with Piano Accompaniment were not included in the sample group
because they do not contain methodological achievements specific to this method. However, scale and
arpeggio exercises, which are among the studies numbered 1-309, were included in the sample group by
examining different finger numbers, bow and loudness terms in order to reinforce the psychomotor behavior
aimed to be achievemented. Thus, a purposeful sample group was formed. “In this sampling method, the
universe is divided into clusters in accordance with the purpose of the research. Among these clusters, the
cluster that is considered to be the most suitable for the research is selected as the sample” (Sahin, 2012, p.

125).

Data Collection

One of the most important processes in a research is the collection of data. In this study, document analysis
data collection method was used in the data collection process. “Document analysis includes the analysis of
written materials containing information about the case or cases that are aimed to be investigated. In
qualitative research, document review can be a stand-alone data collection method or it can be used in

conjunction with other data collection methods” (Yildirim & Simsek, 2016, p. 189).

In the research, first of all, the book called Miedlar Cello School 2, which constitutes the sample, was examined
in general terms, the limitations were determined and it was determined from which parts the cognitive and
psychomotor achievements would be extracted. While the findings related to cognitive achievements were
obtained, the texts in the sections were translated from Polish to English or Turkish and summarized in a
meaningful way. While psychomotor achievements were revealed, first of all, all the achievements were

determined, and the achievements in the exercises were obtained by coding the table aid.

Data Analysis

The texts under the headings of "Methodological Principles" and "Position List" belonging to the cognitive
achievements obtained in the research were coded and described through expression. The findings of the
psychomotor acquisitions were aachievement coded and tabulated as items. It was stated in which studies
these achievements took place, and then their percentages and frequencies were calculated. The data were

processed with the content analysis method.
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“Content analysis is defined as a systematic, iterable technique in which some words of a text are summarized

into smaller content categories by coding based on certain rules” (Blylikoztirk et al., 2017, p. 259).

FINDINGS
Findings Regarding the First Sub-Problem (Current Situation Regarding Cognitive Achievements)

In this sub-problem, the important points in the explanations in the introduction part of the book are
summarized and presented. According to this; In the book, there are explanations under the title of
“Methodological Principles” and how the book should be used is explained to students and teachers. These
explanations were considered important in terms of understanding and applying the teaching method of the
book. The explanations are not a literal Turkish translation. The issues to be explained were summarized with

an understandable explanation, and the figures in the section were added to the findings.

According to Miedlar; The student should start learning different positions after learning all the basic elements
of cello technique in I. position (open/closed pattern) and half position. Before starting the position teaching,
the teacher should move only the left hand of the student on the fingerboard up and down, starting from the .
position, including the IV position, without using the right hand. The purpose of these exercises is to relax the
muscles and automate hand movements. While doing this movement, the left elbow position should remain as
it was in the I. position. While the left hand moves during position transitions, the pressure on the first, second,
third and fourth fingers should be reduced and the wire contact should be maintained. The thumb on the back
of the fingerboard should always move parallel to the second finger up to the base of the neck (the area where

the handle meets the body) without applying pressure to the fingerboard.

When moving the left hand towards IV. position, care should be taken not to bend the fingertips
aachievementst the direction of movement. Fingers in IV. position, it should be placed relatively inclined to
position |. Care should be taken to reduce the distance between the fingers as you move from the | position to

the other positions.

In the V, VI and VIl positions, the left elbow should be slightly raised. Otherwise, the fingers will not be able to
reach the relevant sounds. While all this is happening, the thumb should not be left in contact with the base of
the neck. The thumb in contact may shift towards the left side of the base of the neck as the positions progress
(V., VI. and VII. positions). Finally VII. how far the thumb will protrude from the base of the neck depends on
the size of the hand and finger of the student. However, this causes too much stretching of the tendons
between the thumb and forefinger; therefore it can be played more naturally and less strenuously using the

thumb position.

The technique consisting of the thumb grasping the fingerboard by pressing the two strings at the same time is
called the thumb technique. In this position, the lateral tip of the thumb (around the nail) must apply force to

the strings. The thumb plays the role of a movable upper bridge in this position. This movement should occur
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freely along the strings. Care should be taken that the thumb tip does not touch a third string. Since the thumb
constantly has to overcome the resistance of the two strings, the thumb muscle must be sufficiently developed

to do its job.

Doublestops exercises, especially prolonged practice of octaves, sixths, and triples in the thumb position, can
cause painful irritation of the thumb skin and paralysis of the muscles during practice. As soon as a feeling of

irritation in the thumb or pain in the muscles occurs, it is necessary to reduce the exercises from day to day.

Success in repositioning training depends not only on innate hearing ability, but also on a conscious sense of
distance. However, the names of sounds and intervals are also important elements. With the combination of all
these factors, position changes are made consciously during playing. As this situation is repeated, it turns into a
situation that develops spontaneously. Appropriate exercises should be repeated patiently, not in a hurry to

master the change of position.

In the book, before the exercises, under the title of "Position List", position information between the half
position and VII position written on the staff according to the A string is given. This list is considered important

in terms of making the book more conscious and understandable. Sample images of these positions are below;
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Figure 1. Positions List sample image (Miedlar, n.d. p. 8)

The first position in the positions list is the half position. In the above image, | and Il positions are also included.

The image next to the Il position image belongs to the increased | position. This position is also the synonym of

position Il.

Under this title, positions information is given in order with the help of 14 figures. This order is not according to
Miedlar's methodological principles, but according to the order above the cello fingerboard. In the figures, it is

shown on the staff that all the fingers correspond to which note in each position.
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Findings Regarding the Second Sub-Problem (Current Situation Regarding psychomotor achievements)

In this section, the Miedlar Cello School 2 method has been examined and all the existing achievements have
been revealed. In the light of the data obtained, it has been seen that the method mainly includes
achievements related to the positioning of the left hand. For this reason, it has been tabulated under the titles
of " achievements related to the positioning of the left hand" and " achievements other than the positioning of
the left hand". Achievements, study numbers, frequencies and percentages are given in the tables created.
After calculating the percentiles, fractions less than .5 were rounded down to a lower number, and fractions
greater than .5 were rounded up. However, fractions with percentages below 0.5 are written as two-digit

fractions after the comma instead of being rounded to 0.

Table 1. Study Numbers and Percentage Distributions of Achievements Related to Left Hand Positioning

Achievements Study Number Frekans (n) Percentage (%)
Ability to play permanently in 34,6,8,9,11,13, 14, 38, 46, 47,
ytopiayp ¥ 48,49, 50, 51, 52, 54, 55, 67, 68, 28 9

IV position 76,77, 78, 79, 80, 81, 84, 85

Ability to play scale and
arpeggio in |-IV change
position
Ability to play in half-1-1V
change position

20, 23, 30, 31, 33, 39, 40, 58, 53,

59,72,73 12 4

25 1 0,32

1,2,5,7,15, 16, 17, 45, 18, 19,
21,22, 24, 26,27,28, 35, 36, 37,
41, 42, 44, 56, 57, 60, 61, 62, 64, 41 13
65, 66, 69, 70, 71, 75, 83, 86, 87,
88, 89, 119, 157
98,99, 100, 102, 115, 116, 117,

Ability to play in I-IV change
position

Ability to play permanently in

1 position 118, 120, 133, 134, 135, 150, 151, 16 5
152, 153
Ability to play in Il change 103, 105, 106, 107, 110, 112, 121, 1 A
position 128, 136, 137, 138, 146

Ability to play scale and 104, 122, 123, 124, 126, 139, 240,

arpeggio in I.—I_I—IV change 259, 262 9 3
position
- . 108, 109, 111, 125,127, 129, 130,
Ability to play in -II-IV change )" 1 4¢" 147 149 154, 155, 195, 15 5
position
254
Ability to play in .h?If—I—II—IV 140 1 0,32
change position
AbI!ItY to play scale an(.i' 141 1 0,32
arpeggio in I-ll change position
Ability toplay in Il change g 1 6e 167 179, 198, 199, 224 7 2

position

159, 160, 161, 162, 163, 164, 181,

Ability to play permanently in 1 o>" 103" 104" 185 106, 197, 204, 21 7

lll position 218, 219, 220, 221, 222, 223, 236
Ability to play |_n_I—III—IV change 165, 186, 217, 256 4 1
position
Ability to play scale and
arpeggio in I-1ll-1V change 166, 171, 187 3 1
position
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168, 169, 173, 175, 178, 192,

Ability to play in I-lI-1lI-IV 194, 200, 201, 205, 206, 207, 208, 2 3
change position 209, 210, 212, 213, 216, 239, 241,
242, 246, 248, 257, 258, 266
Ability to play |r_1 _II—III—IV change 170 1 0,32
position
e s a0 :
pegglon & 191, 193, 260, 261
position
Ability to play scale and
arpeggio in half-I-1I-1l1-1V 202, 229, 234, 235 4 1
change position
- . 203, 211, 226, 228, 232, 237, 238,
Ability zﬁapr:az '”021';:;”"”"\/ 244, 245, 247, 249, 250, 251, 252, 16 5
gep 253, 255
Ability to play scale and
arpeggio in I-1ll change 225 1 0,32
position
Ability to play scale and
arpeggio in half-I-1I-1ll change 227, 230, 231, 233 4 1
position
Ability to play in .hfalf-I-II-III 243 1 0,32
change position
Ability to play p.e'rmanently in 267, 268 ) 1
V position
Ability to pIay. |.n I-V change 269 1 0,32
position
Ability to play scale and
arpeggio in I-lI-1ll-V change 270 1 0,32
position
Ability to play in hal.ij—II—III—IV— 271 1 0,32
V change position
Ability to play pfermanently in 272,273 ) 1
VI position
Ability to play in half—.I—II—III—IV— 274 1 0,32
VI change position
Ability to play scale and
arpeggio in I-lI-11I-1V-VI change 275 1 0,32
position
Ability to play in I.-I.I-III-IV-VI 276 1 0,32
change position
Ability to play pc.eltmanently in 277,278 5 1
VIl position
Ability to play in ITII.-III-IV-VII 279 1 0,32
change position
Ability to play scale and
arpeggio in I-lI-111-IV-V-VI-VII 280 1 0,32
change position
Ability to play |rT Y-VI-VII 281 1 0,32
change position
Ability to play in |—||—I.II.—IV—V—VI— 282, 283 ) 1
VIl change position
Ability to plav permanent| 285, 286, 287, 288, 289, 290, 292,
V‘Cith Esi‘r: pthumb Y 293,295,296, 297, 298, 302, 303, 16 5
& 304, 305
Ability to play with using 284,291, 294, 299, 300, 301 6 2

thumb in change positions
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As can be seen in Table 1, there are 37 achievements related to the positioning of the left hand. The
achievements related to the positioning of the left hand are tabulated according to the position order in the
method. When the position order in the method is examined over the table, the situation order is IV position, Il
position Ill position, V position, VI position, VII position and thumb use. When we look at the achievements of
able to play in the permanent position, it is seen that the highest rate (n=28) is the achievement of being able
to play in the IV position with 9%. Ability to play achievement rate in permanently Il position is (n=16) 5%,
ability to play achievement rate in permanently Ill position is (n=21) 7%, ability to play achievement rate in
permanently V position is (n=2) 1%, ability to play achievement rate in permanently IV position (n= 2) 1%,
ability to play achievement rate in permanently VII position (n=2) is 1%. As can be understood from this
situation, V., VI. and VIL. it is seen that the number of studies is less than the achievements of being able to play
permanently in other positions. In addition to these permanent position studies, it is seen that there are also
change position studies with different combinations. The achievements of able to play in I-1V, half-I-1V gegisli, I-
1, 1-1-1V, half-1-1-1V, -1, =101, 1-10-10-, -1V, half-1-1-10-1, half-1-100-1V, 1=V, -10-T-V, half-=1-=-1-1V-V, half-1-1-
H-IV-VI, 1-H0-11-1V-VI, 1-1-T1-V-VIL -H-IV-V-VI-VIL V-VI-VIL, -1-1-IV-V-VI-VIT and using thumb change position as
position transition studies are shown in the table, respectively. In addition, it is seen that there are studies with
the help of scales and arpeggios in order to improve the achievements related to playing with position changes.
Since the IV position is one of the main subjects, it is seen that the achievement of playing with I-IV position
change is the change position in which the most etudes are written, with a rate of (n=41) 13%. I-IV position
change achievement is also the first position change playing achievement in the method. In addition to the
position change studies, it is seen that there are also position change with scale and arpeggio studies. In these
achievements, the aim is to reinforce the position change studies taught with scale and arpeggio exercises with
special finger numbers written for the relevant position. It is seen that the achievement of ability to play scale
and arpeggio with |-IV position change is the transitional position in which the most etudes are written, with a

rate of (n=12) 4%.

Table 2. Study Numbers and Percentage Distributions of Achivements Other Than the Positioning of the Left

Hand
Achievements Study Number Frekans (f) Percentage (%)
Ability to play by reading 10, 11, 12 3 1
the C clef
Developing the strength 12,13 2 1
and independence of the
left hand fingers with the
help of double-stops
Ability to play harmonics 29, 32, 34, 306, 307, 308, 7 2
309
Ability to play in different 43,44, 53,63, 82,101, 119, 13 4
rhythmic pattern 144, 148, 156, 157, 177,
195
Ability to play accent 90 1 0,32
Ability to play scales and 91, 92, 93,94, 131, 132 6 0,32
arpeggio
Ability to play martele 95, 96, 97 3 1
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Ability to play by expressing 113,114 2 1
the terms of loudness
Ability to play portato 64 1 0,32
Ability to play legato with 142 1 0,32
changing string
Ability to play staccato 215, 216, 217 3 1
Ability to play ornaments 263, 264, 265, 266 4

Looking at Table 2, it is seen that there are 12 achivements other than the positioning of the left hand. It is seen
that these achivements are determined as ability to play the C clef by reading, developing the strength and
independence of the left hand fingers with the help of double-stops, ability to play harmonics, ability to play in
different rhythmic pattern, ability to play accent, ability to play scales and arpeggio, ability to play martele,
ability to play by expressing the terms of loudness, ability to play portato, ability to play legato with changing
string, ability to play staccato, ability to play ornaments. Looking at the table, it is seen that the most work is
devoted to the teaching of different rhythmic patterns, with a rate of (n=13) 4%. It is seen that the achivements
related to bow techniques are the ability to play martele, portato, staccato, legato by changing strings. Among
the bow techniques, it is seen that the most studied bow techniques are martele and staccato with a rate of

(n=3) 1%.

CONCLUSION and DISCUSSION

In this section, the results of the findings of the Marian Miedlar Cello School 2 method, which are the two sub-
problems of the research, related to cognitive and psychomotor achivements, obtained by analytical
generalizations are presented. These results were discussed with the relevant studies in the literature. Looking

at the data obtained, the following conclusions were reached.

e Before starting the position teaching, the teacher should move only the left hand of the student on
the keyboard up and down, starting from the | position, including the IV position, without using the
right hand.

e The thumb on the back of the fingerboard should always move parallel to the second finger up to the
base of the neck (the area where the handle meets the body) without applying pressure to the
fingerboard.

e Care should be taken to reduce the distance between the fingers as you move from the | position to
the other positions.

e The technique consisting of the thumb grasping the fingerboard by pressing the two strings at the
same time is called the thumb technique. In this position, the lateral tip of the thumb (around the nail)
must apply force to the strings. The thumb plays the role of a movable upper bridge in this position.
This movement should occur freely along the strings. Care should be taken that the thumb tip does
not touch a third string.

e Success in repositioning training depends not only on innate hearing ability, but also on a conscious

sense of distance.
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In the method, it is seen that the position order regarding the positioning of the left hand is IV
position, Il position, lll position, V position, VI position, VIl position and thumb use. According to the
studies in the existing literature, the Dotzauer Cello Method Book 1 contains only the achivements
related to the teaching of I, II, Ill, IV and V positions (Bulut & Topaloglu, 2012). In addition, since the
Miedlar Cello School 1 method has achivements related to the half, first (open and closed form) and
increased first positions, these positions are not included in the Miedlar Cello School 2 method
(Kayaarslan & Yildirim Orhan, 2022, p. 107).

There are achivements to play permanently for each positions. It is seen that the highest rate among
the achivements of ability to play in the permanent position is the achivements of ability to play
permanently in the IV position with a rate of (n=28) 9%.

There are also achivements in playing in many change positions with combinations of different
positions. Since the IV position is one of the main positions, it is seen that the achivements of playing
with I-1V change position is change position in which the most etudes are written, with a rate of (n=41)
13%. In a study examining Sebastian Lee's Op 113 Study Book, the 1st study was analyzed, and as a
result of the analysis, it was revealed that I-ll, I-IV, lll-IV change positions and the half-position were
studied (Ozkan & Yildirim Orhan, 2017, p. 90).

In addition to change position studies, it is seen that there are also change position with scales and
arpeggio studies. The purpose of these achivements is thought to be to reinforce change position
studies taught with scale and arpeggio exercises with special finger numbers written for the relevant
position.

It is seen that 12 achivements other than the positioning of the left hand are determined as being able
to play by reading the do key, developing the strength and independence of the left hand fingers with
the help of double-stops, ability to play harmonics, ability to play in different rhythmic pattern, ability
to play accent, ability to play scales and arpeggio, ability to play martele, ability to play by expressing
the terms of loudness, ability to play portato, ability to play legato with changing string, ability to play

staccato, ability to play ornaments.

RECOMMENDATIONS

In this section, recommendations are made based on the results of the Marian Miedlar Cello School 2 method

on cognitive and psychomotor achievements. These recommendations are as follows;

The author's teaching approach is mentioned in detail in the Marian Miedlar Cello School methods.
These teaching approaches are considered to be very important for cello teachers and are also
revealed in this study. It is suggested that other methods such as the Miedlar Cello School methods

should be considered important in the teaching approach and should be revealed in future studies.

369



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

e The Miedlar Cello School 2 method is thought to be a very useful book for teaching position in cello.

For this reason, it is recommended to be used as a resource by cello educators
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MARIAN MIEDLAR GELLO OKULU 2 METODUNUN KAZANIMLAR BAKIMINDAN
INCELENMESI

0z

Viyolonsel egitimi, calgl egitiminin alt alani olarak kazanimlarin kademeli bir 6grenim siirecinden
gecerek sekillendigi bir 6gretim programi oldugu dustinilebilir. Her calgl egitiminde oldugu gibi
viyolonsel egitiminde de amag, basitten karmasiga dogru bireye kazandirilmasi istenen hedef
davranislarin belirlenerek bir 6grenim sirecinin olusturulmasidir. Bu amag¢ dogrultusunda
belirlenen kazanimlar, tarih boyunca edinilen bilgi ve birikime gore sekillendirilerek viyolonsel
egitimcileri tarafindan sistematik ve metodolojik yaklagimla bir 6grenim siirecine donugtirilur.
Viyolonsel egitiminde yeterli bilgi ve birikime sahip egitimciler tarafindan olusturulan bu 6grenim
sireci yazili bir kaynak olan viyolonsel metodlarinin olusturulmasina zemin hazirlamaktadir. Bu
arastirmada Marian Miedlar 2 viyolonsel metodunun incelenerek bilissel ve devinissel olmak
Uzere tim kazanimlarin ortaya c¢ikariimasi amaglanmaktadir. Bu arastirma, Miedlar Cello Okulu 2
adl kitabin bilissel ve devinissel kazanimlarini ortaya koymak amaciyla nitel arastirma yontemleri
ile kurgulanmig bir betimsel ¢alismadir. Arastirmada nitel arastirma desenlerinden durum
calismasi deseni kullanilmistir. Bu arastirmanin evrenini Miedlar Cello Okulu 2 metodu
olusturmaktadir. Bu metot; Metodolojik ilkeler, Konum Listesi, Konum Degisiklikleri, 1 ila 309
numaralar arasinda bulunan cesitli alistirmalar, iki Oktav iginde Diziler ve Piyano Eslikli Viyolonsel
Parcalari bolimlerinden olusmaktadir. Arastirmanin 6rneklemini ise bu metodun bilissel
kazanimlarinin ortaya konulmasi bakimindan “Metodolojik ilkeler” ile “Konum Listesi” adli
basliklar ve devinissel kazanimlarin ortaya konulmasi bakimindan ise 1-309 numaral calismalar
olusturmaktadir. Arastirmada 6ncelikle 6rneklemi olusturan Miedlar Cello Okulu 2 adli kitap genel
hatlariyla incelenmis, sinirliliklar belirlenerek bilissel ve devinigsel kazanimlarinin  hangi
bolimlerden cikarilacagl tespit edilmistir. Bilissel kazanimlarla ilgili bulgular elde edilirken,
boélimlerdeki metinler Lehgeden Ingilizceye veya Tiirkceye cevrilerek anlaml bir sekilde
Ozetlenmistir. Devinissel kazanimlar ortaya ¢ikarilirken ise dncelikle tim kazanimlar belirlenmis,
alistirmalardaki kazanimlar ise tablo yardimi kodlanarak elde edilmistir.

Anahtar kelimeler: Calgi egitimi, viyolonsel egitimi, viyolonsel metotlari, viyolonselde konumlar.
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GiRiS

Calgi egitimi icin; muzik egitiminin 6nemli bir 6gesi olarak giiniimiz bilimsel ¢aligmalarinin da sonuglarinda
gozlemlendigi Uzere, insan gelisiminin her evresinde olumlu etkilerinin ve katkilarinin oldugu séylenebilir. Bu
katkilar bireyin gelisimi Gizerindeki etkileri arasinda bireysel 6zelliklerin gelistirilmesi, kendi kendine egitim ve
siirekli gelisimin saglanmasi olarak belirlenmistir (Ozden ve Ozdemir, 2022, s. 76). “Calgi egitiminin, bireyin bir
calgly1 68renme siirecinde maruz kalacagi egitim programi oldugu séylenebilmektedir. Bu program genel olarak
calginin yapisal ozelliklerini ve tarihsel siirecini kesfederek calgiyr tanimak, tutus ve calis tekniklerini 6grenmek,
calg ile performans sergileyebilecek seviyeye gelmek ve daha ileri seviye performanslar icin gelismek gibi
asama asama ilerlenmesi gereken birgok konuyu icinde barindirmaktadir” (Kale, 2021, s. 10). Bu tanimdan da
anlasildig gibi calgi egitimi bilissel ve devinissel birgok kazanimi icinde barindiran bir egitim surecidir. Calgl
egitiminde edinilen bilissel kazanimlarin davranisa donistirilerek devinissel kazanimlarin edinilmesi amaglanir.
“Istendik hedef ve davranislarin kazandiriimaya calisildigi bu siireg icerisinde birtakim eksiklikler ve sorunlar
olusabilmektedir” (Kale, 2021, s. 1). Bu nedenle ¢alg! egitimi siireglerinde karsilasilmasi muhtemel sorunlarin
asgari diizeye indirilmesi ve problem ¢6zme odakl bir gelisimi saglamak icin galgl egitimine iliskin kazanimlar
blylik o6nem tasimaktadir. “Calgl egitiminde psiko-motor davranislar okulda planli ve programli egitim
faaliyetleri sonucu Ogrenilirler” (Sarag, 2003, s. 29). Viyolonsel egitiminin; galgi egitiminin alt alani olarak
kazanimlarin kademeli bir 6grenim siuirecinden gegerek sekillendigi bir 6gretim programi oldugu distinulebilir.
Her calgi egitiminde oldugu gibi viyolonsel egitiminde de amag, basitten karmasiga dogru bireye kazandirilmasi
istenen hedef davranislarin belirlenerek bir 6grenim sirecinin olusturulmasidir. Bu amag dogrultusunda
belirlenen kazanimlar, tarih boyunca edinilen bilgi ve birikime gore sekillendirilerek viyolonsel egitimcileri
tarafindan sistematik ve metodolojik yaklasimla bir 6grenim siirecine donisturilir. Viyolonsel egitiminde
olusturulan bu 6grenim sireci farkli viyolonsel egitimcileri tarafindan viyolonsel egitimi alan bireylerin fiziksel
ozellikleri, muzikal yetenekleri, algi diizeyleri ve bunun gibi bircok 6zellikleri gz dniinde bulundurularak farkl
kazanim sirasi ile sistematik bir anlayisla sekillendirilir. Viyolonsel egitiminde yeterli bilgi ve birikime sahip
egitimciler tarafindan olusturulan bu 0grenim sireci yazili bir kaynak olan viyolonsel metodlarinin
olusturulmasina zemin hazirlamaktadir. Ginlimizde farkh yaklagimla, farkli zamanlarda, farkli yas gruplarina ve
farkh amaglara yonelik bir¢ok viyolonsel metodu bulunmaktadir. Bilinen bazi metotlar séyledir; High School of
Cello Playing Opus 73 (Popper, 1997), Daily Exercises (Feuillard, 1984), Exercises for Violoncello (Dotzauer,
2000) ve Suzuki Cello School 1 (Suzuki, 2017). Bu viyolonsel metodlarinin hangi yas gruplarina yonelik, hangi
amaca yonelik ve hangi sistematik anlayisla olusturuldugunun bilinmesi verilecek viyolonsel egitimine katki
saglamasi bakimindan blylik 6nem tasimaktadir. Bu baglamda bu metodlarin incelenmesi ve analizinin
yapilmasini konu alan birgok bilimsel ¢alisma bulunmaktadir (Aydin, 2006; Sisman, 2010; Bulut ve Topaloglu,
2012; Kayaarslan ve Yildirim Orhan, 2022;).

Bu arastirmada da Miedlar Cello Okulu 2 metodunun incelenerek viyolonsel 6grenim siirecine iliskin kazanimlari
belirlenmistir (Miedlar, t.y.). Polonyal viyolonsel egitimicisi Marian Miedlar viyolonsel 6grenim siirecine katki

saglamak Uzere olusturdugu iki viyolonsel metodunun birincisini viyolonsel egitiminde baslangi¢c diizeyine
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yonelik kazanimlardan olusturmustur(Kayaarslan ve Yildirnm Orhan, 2022). Dizinin ikinci serisinde ise agirlikli
olarak sol elin tuse Uzerinde konumlandiriimasina iliskin kazanimlari icerdigi goriilmektedir. Bu baglamda
arastirmanin problem climlesi “Marian Miedlar Cello Okulu 2 metodu kazanimlar bakimindan incelendiginde

mevcut durum nasildir?” diye belirlenmistir.

Arastirmanin alt problemlerini;
e Marian Miedlar Cello Okulu 2 metodu biligsel kazanimlar bakimindan incelendiginde mevcut durum
nasildir?
e  Marian Miedlar Cello Okulu 2 metodu devinissel kazanimlar bakimindan incelendiginde mevcut durum
nasildir?

olusturmaktadir.

Bu arastirmada Marian Miedlar Cello Okulu 2 metodunun incelenerek bilissel ve devinissel olmak tzere tim
kazanimlarin tespit edilmesi amaglanmaktadir. Bu amag dogrultusunda da ortaya ¢ikarilan kazanimlara iliskin
etit sayilari ve oranlari belirlenmistir. Arastirmanin Marian Miedlar Cello Okulu 2 kullaniminda gerek viyolonsel
egitimcilerine gerekse Ogrencilere bir rehber olmasi ve viyolonsel egitimine iliskin yapilacak calismalara isik

tutmasi bakimindan énem tagimaktadir.

YONTEM

Bu arastirma, Miedlar Cello Okulu 2 adh kitabin bilissel ve devinissel kazanimlarini ortaya koymak amaciyla
mizik egitimi arastirmalarinda siklikla kullanilan etlt-eser analiz yontemlerinden etit analiz yontemi
kullanilarak nitel arastirma yéntemleri ile kurgulanmis bir betimsel calismadir. “Nitel arastirma, gozlem,
gorisme ve dokiiman analizi gibi nitel veri toplama yéntemlerinin kullanildigi, algilarin ve olaylarin dogal
ortamda gergekgi ve butlincll bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma olarak
tanimlanabilir” (Yildinm ve Simsek, 2016, s. 41). “Betimsel (descriptive) arastirmalar, verilen bir durumu

olabildigince tam ve dikkatili bir sekilde tanimlar” (Blytkoéztirk vd., 2017, s. 24).

Arastirma Deseni

Arastirmada nitel arastirma desenlerinden durum calismasi deseni kullanilmigtir. Arastirmanin yontemini
olusturan bu durum calismalari; “Glncel bir olguyu kendi gercek yasam cercevesi (icerigi) icinde galisan, olgu ve
icinde bulundugu icerik arasindaki sinirlarin kesin hatlariyla belirgin olmadigi ve birden fazla kanit veya veri
kaynaginin mevcut oldugu durumlarda kullanilan, gorgil bir arastirma yontemidir” (Yin, 1984, s. 23; akt.Yildirnm

ve Simsek, 2016, s. 289).

Evren ve Orneklem

Bu arastirmanin evrenini Miedlar Cello Okulu 2 metodu olusturmaktadir. Bu metot; Metodolojik ilkeler, Konum

Listesi, Konum Degisiklikleri, 1 ila 309 numaralar arasinda bulunan cesitli alistirmalar, iki Oktav icinde Diziler ve
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Piyano Eslikli Viyolonsel Pargalari bolimlerinden olusmaktadir. Arastirmanin 6rneklemini ise bu metodun
bilissel kazanimlarinin ortaya konulmasi bakimindan “Metodolojik ilkeler” ile “Konum Listesi” adli bagliklar ve

devinissel kazanimlarin ortaya konulmasi bakimindan ise 1-309 numarali galismalar olusturmaktadir.

iki Oktav icinde Diziler ve Piyano Eslikli Viyolonsel Parcalari bu metoda 6zgii metodolojik kazanimlar icermedigi
icin drneklem grubuna dahil edilmemistir. Ancak 1-309 numaral g¢alismalar arasinda yer alan dizi ve arpej
¢alismalari, kazandirilmasi hedeflenen devinissel davranisi pekistirmek amaciyla farkli parmak numaralari, yay
ve girlik terimleri konu basliklar altinda incelenerek 6rneklem grubuna dahil edilmistir. Boylece amacgh
orneklem grubu olusturulmustur. “Bu Ornekleme ydnteminde evren arastirmanin amacina uygun olarak
kiimelere ayrilir. Bu kiimelerden arastirmaya en uygun oldugu dislnilen kiime 6rneklem olarak segilir” (Sahin,

2012, s. 125).

Verilerin Toplanmasi

Bir arastirmada en onemli siireglerden birisi de verilerin toplanmasidir. Bu arastirmada ise, veri toplama
sirecinde dokiman incelemesi veri toplama yontemi kullanilmistir. “Dokiman incelemesi, arastiriimasi
hedeflenen olgu veya olgular hakkinda bilgi igeren yazili materyallerin analizini kapsar. Nitel arastirmada
dokiiman incelemesi tek basina bir veri toplama ydntemi olabilecegi gibi diger veri toplama yoéntemleri ile

birlikte de kullanilabilir” (Yildirim ve Simsek, 2016, s. 189).

Arastirmada o6ncelikle 6rneklemi olusturan Miedlar Cello Okulu 2 adli kitap genel hatlariyla incelenmis,
sinirhliklar belirlenerek bilissel ve devinissel kazanimlarinin hangi bélimlerden cgikarilacag tespit edilmistir.
Bilissel kazanimlarla ilgili bulgular elde edilirken, b&limlerdeki metinler Lehceden ingilizceye veya Tiirkceye
cevrilerek anlamli bir sekilde oOzetlenmistir. Devinissel kazanimlar ortaya cikarilirken ise Oncelikle tim

kazanimlar belirlenmis, alistirmalardaki kazanimlar ise tablo yardimi kodlanarak elde edilmistir.

Verilerin Analizi

Arastirmada elde edilen bilissel kazanimlara ait “Metodolojik ilkeler” ve “Konum Listesi” basliklar altinda yer
alan metinler kodlanarak anlatim yoluyla betimlenmistir. Devinissel kazanimlara ait bulgular ise yine kodlanarak
maddeler halinde tablolastirilmistir. Bu kazanimlarin hangi calismalarda yer aldigi belirtilmis, ardindan yiizde ve

frekanslari hesaplanmistir. Veriler icerik analizi yontemi ile islenmistir.

“Icerik analizi, belirli kurallara dayali kodlamalarla bir metnin bazi sdzciiklerinin daha kiigiik icerik kategorileri ile

Ozetlendigi sistematik, yinelenebilir bir teknik olarak tanimlanir” (Blyukoztirk vd., 2017, s. 259).
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BULGULAR

Birinci Alt Probleme iliskin Bulgular (Bilissel Kazanimlara iliskin Mevcut Durum)

Bu alt problemde, kitabin giris kisminda bulunan bélimdeki agiklamalarda énemli goriilen hususlar 6zetlenerek
sunulmustur. Buna gore; kitapta “Metodolojik ilkeler” bashgi altinda aciklamalar bulunmakta ve kitabin nasil
kullanilmasi gerektigi 6grencilere ve 6gretmenlerine anlatilmaktadir. Bu agiklamalar kitabin 6gretim yonteminin
anlasilmasi ve uygulanabilmesi agisindan 6nemli goériilmistir. Aciklamalar birebir Tirkge ceviri degildir.

Anlatilmak istenen hususlar anlasilabilir bir dil ile 6zetlenmis, bolimde yer alan sekiller bulgulara eklenmistir.

Miedlar’a gore; 68renci |. konumda (agik/kapali kalip olmak tizere) ve yarim pozisyonda viyolonsel tekniginin
tim temel unsurlarini dgrendikten sonra farkli pozisyonlari égrenmeye baslamaldir. Ogretmen, pozisyon
O0gretimine gegmeden 6nce 6grencinin sag elini kullanmadan yalnizca sol elini tuse Gizerinde IV. konum da dabhil
olmak Uzere I. konumdan baslayarak asagi yukari hareket ettirmelidir. Bu egzersizlerin amaci kaslari gevsetmek
ve el hareketlerini otomatik hale getirmektir. Bu hareketi yaparken sol dirsek konumu I. konumda oldugu gibi
kalmahdir. Konum gegislerinde sol el hareket ederken birinci, ikinci, liclinci ve dérdiincii parmaklardaki baski
azaltilarak tele temasi siirdirlimelidir. Tusenin arkasinda bulunan basparmak ise her zaman tuseye baski

uygulamadan boyun tabanina (sapin gévde ile birlestigi bolge) kadar ikinci parmak ile paralel hareket etmelidir.

El IV. konuma dogru hareket ettirilirken parmak uglarinin hareket yoniiniin tersine dogru bikilmemesine 6zen
gosterilmelidir. Parmaklar IV. konumda, I. konuma nispeten daha egik yerlestirilmelidir. I. konumdan diger

konumlara gectikce parmaklar arasindaki mesafenin azalmasina dikkat edilmelidir.

V., VI. ve VII. konumlarda sol dirsek hafifce yukari kaldinimalidir. Aksi takdirde parmaklar ilgili seslere
ulasamayacaktir. Tim bunlar gergeklesirken basparmagin boyun tabanina temasi birakilmamali. Temas halinde
olan bas parmak konumlar ilerledikge (V., VI. ve VII. konum) boyun tabaninin sol tarafina dogru kayabilir. En
sonunda VII. konuma gidildiginde ise basparmagin boyun tabaninin ne kadar yanina dogru c¢ikacagi 6grencinin
el ve parmak blyukligine baghdir. Ancak bu basparmak ile isaret parmagi arasindaki tendonlarin ¢ok fazla
gerilmesini neden olur; bu nedenle basparmak pozisyonu kullanilarak daha dogal ve daha az yorucu bir sekilde

calinabilir.

Basparmagin iki tele ayni anda basarak tuseyi kavramadan olusan teknige basparmak teknigi denir. Bu
konumda, basparmagin yan ug¢ kisminin (tirnak ¢evresi) tele kuvvet uygulamasi gerekir. Bagparmak bu konumda
hareketli bir st esik roli oynar. Bu hareket teller boyunca serbestce gerceklesmelidir. Bagparmak ucunun
Uglincu bir tele degmemesine dikkat edilmelidir. Basparmak sirekli olarak iki telin direncini yenmek zorunda

oldugundan, basparmak kasinin gorevini yerine getirebilmek icin yeterince gelismis olmasi gereklidir.

Cift ses egzersizleri, 6zellikle oktavlarin, altililarin ve Gglilerin basparmak pozisyonunda uzun sireli ¢alisiimasi

uygulama sirasinda basparmak derisinde agrili tahrise ve kaslarin fel¢ olmasina neden olabilir. Bagsparmakta
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tahris hissi veya kaslarda agri ortaya c¢ikar ¢ikmaz, ginden gline egzersizlerin azaltilarak birakilmasi

gerekmektedir.

Konum degisikligi egitiminde basari, yalnizca dogustan gelen isitme yetenegine bagh degil, ayni zamanda bilingli
bir mesafe duygusuna baglidir. Bununla beraber seslerin ve araliklarin adlari da énemli unsurlardir. Tim bu
faktorlerin birlesimi ile calim sirasinda konum degisikleri dncelikle bilingli yapilir. Bu durum tekrarlandikga ise
kendiliginden gelisen bir durum haline doénisir. Konum degisikligi konusunda ustalasmak icin acele

edilmeyerek uygun egzersizlerin sabirla tekrar edilmesi gerekmektedir.

Kitapta, alistirmalar 6ncesi “Konum Listesi” basligi altinda la teline gore dizek tUzerine yazilmig yariminci konum-
VIl konum arasi konum bilgileri verilmektedir. Kitabin daha bilingli ve anlasilir sekilde islenebilmesi agisindan bu

liste 6nemli goriilmektedir. Bu konumlarin 6rnek gorseli asagida yer almaktadir;
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Sekil 1. Konum Listesi 6rnek goérseli (Miedlar, t.y. s. 8)

Konum listesindeki ilk konum yariminci konumdur. Yukaridaki gorselde, | ve Il konum da yer almaktadir. Il
konum gorselinin yanindaki gorsel ise arttirilmis | konuma aittir. Bu konum ayni zamanda Il. konumun

sestesidir.

Bu baslik altinda konum bilgileri 14 sekil yardimi ile sirasiyla verilmistir. Bu sira Miedlar’in metodolojik ilkelerine
gore degil, viyolonsel tusesinin tGzerindeki siraya goredir. Sekillerde her konumda tim parmaklarin hangi notaya

denk geldigi dizek tzerinde gosterilmektedir.
ikinci Alt probleme iliskin Bulgular (Devinissel Kazanimlara iliskin Mevcut Durum)

Bu bolimde Miedlar Cello Okulu 2 metodu incelenmis ve var olan tim kazanimlar ortaya cikarilmistir. Elde
edilen veriler 1siginda metodun agirlikh olarak sol elin konumlandiriimasina iliskin kazanimlar icerdigi
gorulmustar. Bu nedenle “sol elin konumlandiriimasina iliskin kazanimlar” ve “sol elin konumlandiriimasi
disinda kalan diger kazanimlar” basligi seklinde tablolastirilmistir. Olusturulan tablolarda kazanimlar, etit

numaralari, frekanslar ve yilizdelik oranlari verilmistir. Ylzdelik oranlar hesaplandiktan sonra .5’den kiglik

377



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue: 20 2023

kiisuratlar bir alt sayiya, .5’den biyulk kiisuratlar bir Ust sayiya yuvarlanmistir. Ancak yuzdelik oranlar 0.5'in

altinda kalan kiisuratlar 0’a yuvarlanmak yerine virglilden sonra iki hanelik kusiirat agik olarak yazilmistir.

Tablo 1. Sol Elin Konumlandiriimasina iliskin Kazanimlarin Etiit Numaralari ve Yiizdelik Dagilimlari

Kazanimlar Etiit Numaralan Frekans (n) Yiizde (%)
3,4,6,8,9, 11, 13, 14, 38, 46,
. 47,48, 49, 50, 51, 52, 54, 55,
IV konum kalici ¢alabilme 67.68.76,77. 78,79, 80, 81, 28 9
84, 85
I-IV konum gegisli dizi ve arpej 20, 23, 30, 31, 33, 39, 40, 58, 12 4
calabilme 53,59,72,73
Yariminci I-IV gegisli calabilme 25 1 0,32
1,2,5,7,15,16, 17,45, 18,
19, 21, 22, 24, 26,27,28, 35,
L . 36,37,41,42,44,56, 57, 60,
I-IV konum gegisli galabilme 61,62, 64, 65,66, 69,70, 71, 41 13
75, 83, 86, 87, 88, 89, 119,
157
98, 99, 100, 102, 115, 116,
Il konum kalici galabilme 117,118,120, 133, 134, 135, 16 5
150, 151, 152, 153
- . 103, 105, 106, 107, 110, 112,
I-1l konum gegisli calabilme 121,128, 136, 137, 138, 146 12 4
I-1I-IV konum gegisli dizi ve arpe;j 104, 122,123, 124, 126, 139, 9 3
calabilme 240, 259, 262
108, 109, 111, 125, 127, 129,
I-1-IV konum gegcisli calabilme 130,143, 145, 147, 149, 154, 15 5
155, 195, 254
YarlmlnC|-I-II-IV.konum gegisli 140 1 0,32
calabilme
I-1l konum ge<;.|§I| dizi arpej 141 1 0,32
calabilme
I-11l konum gegisli calabilme 158, 165, 16;’2279' 198, 199, 7 2
159, 160, 161, 162, 163, 164,
. 181, 182, 183, 184, 185, 196,
11l konum kalici galabilme 197, 204, 218, 219, 220, 221, 21 7
222,223,236
I-111-IV konumda gegisli 165, 186, 217, 256 4 1
calabilme
I-111-IV kongm ge?|§ll dizi ve 166, 171, 187 3 1
arpej ¢alabilme
168, 169, 173, 175, 178, 192,
LIV konum eecis] 194, 200, 201, 205, 206, 207,
alab”meg €3 208, 209, 210, 212, 213, 216, 26 8
¢ 239, 241, 242, 246, 248, 257,
258, 266
11-111-1V konum gegisli ¢alabilme 170 1 0,32
I-11-111-1V konum gegisli dizi ve 172,174, 176, 180, 188, 189, 1 4
arpej ¢alabilme 190, 191, 193, 260, 261
Yar|m|.r1F|-I-II-III-I.\/ konlfm gegisli 202, 229, 234, 235 4 1
dizi ve arpej ¢alabilme
Yariminci-I-1I-11I-1V konum gegisli 203,211, 226, 228, 232, 237,
bilme 8ECS 238, 244, 245, 247, 249, 250, 16 5
¢ 251, 252, 253, 255
I-1Il konum gegl?ll dizi ve arpej 295 1 0,32
calabilme
Yariminci-I-lI-Ill konum gegisli 227,230, 231, 233 4 1
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dizi ve arpej calabilme

Yariminci-I-lI-1ll konum gegisli

. 243 1 0,32
calabilme
V konum kalici ¢alabilme 267, 268 2 1
I-V konum gegcisli calabilme 269 1 0,32
I-11-111-V konum g_e<;|§ll dizi arpej 270 1 0,32
calabilme
YarlmlnC|.-I-.I|-|I|-IV.-V konum 271 1 0,32
gecisli calabilme
VI konum kalici galabilme 272,273 2 1
Yar|m|nC|—.I—I_I—III—IV.—VI konum 274 1 0,32
gecisli calabilme
I-11-11-1V-VI kc?num geg|§ll dizi ve 275 1 0,32
arpej ¢alabilme
I-11-11-1V-VI kc?num gegisli 276 1 0,32
calabilme
VIl konum kalici galabilme 277,278 2 1
I-1-11-1V-VII kgnum gegisli 279 1 0,32
calabilme
I-III-I.V.-V-VI-VII.konun.w gegisli 280 1 0,32
dizi ve arpej calabilme
V-VI-VII konum gegisli calabilme 281 1 0,32
I—II—III—IV—V—VI—VI! konum gegisli 282, 283 ) 1
calabilme

285, 286, 287, 288, 289, 290,
292, 293, 295, 296, 297, 298, 16 5
302, 303, 304, 305

Basparmak kullanilarak kalici
calabilme

Bagparmak kullanilarak gegisli

calabilme 284, 291, 294, 299, 300, 301 6 2

Tablo 1’ de gorildigl lzere sol elin konumlandiriimasina iliskin 37 kazanim bulunmaktadir. Sol elin
konumlandirilmasina iliskin kazanimlar metotta yer alan konum sirasina goére tablolastiriimistir. Metotta yer
alan konum sirasina tablo lizerinden bakildiginda ortaya ¢ikan durum sirasi ile IV konum, Il konum, Il konum, V
konum, VI konum, VII konum ve bagparmak kullanimi olarak goériilmektedir. Kalict konumda calabilme
kazanimina bakildiginda ise yine en ylksek oranin (n=28) 9%’luk oran ile IV konumda kalici ¢alabilme kazanimi
oldugu gorilmektedir. Il. konumda kalici ¢alabilme kazanim orani (n=16) 5%, Ill konumda kalici ¢alabilme
kazanim orani (n=21) 7%, V konumda kalici galabilme kazinim orani (n=2) 1%, IV konumda kalici ¢alabilme
kazanim orani (n=2) 1%, VII konumda kalici ¢alabilme orani (n=2) %1 oldugu gorilmektedir. Bu durumdan
anlasilacag tzere V, VI ve VIl konumlarda kalici ¢alabilme kazanimlarinin diger konumlarda kalici ¢alabilme
kazanimlarina gore galisma sayisinin daha az oldugu gorilmektedir. Bu kalici konum etitlerinin yani sira farkh
kombinasyonlarla konum gegisli etiitlerin de yer aldig1 gériilmektedir. Konum gegcisli etiitler olarak I-IV gegisli,

yariminci-I-IV gegisli, I-1l konum gegisli, I-1I-1V gegisli calabilme, yariminci-I-11-IV gegisli, I-11I gecisli, I-1I-IV gegisli,

I-1-1-1V - gegisli, 1-III-IV gecisli, yariminci-I-lI-lI-IV gegisli, yariminci-I-llI-IV gecisli, -V gegisli, I-lI-11l-V gegisli,
yariminci-I-l-I1-IV-V gegisli, yariminci-I-lI-1lI-IV-VI gegisli, I-II-I1I-IV-VI gegisli, I-1I-1I-IV-VII gegisli, I-1I-1V-V-VI-VII
gecisli, V-VI-VII gegisli, I-I-IlI-IV-V-VI-VII gegisli ve basparmak kullanarak gegisli ¢alabilme kazanimlari sirasiyla

tabloda goérilmektedir. Ayrica konum gegcisli calabilmeye iliskin kazanimlari gelistirmek amaciyla dizi ve
arpejlerin yardimi ile galismalarin yer aldigi gérilmektedir. 1V. konumun ana konumlardan birisi olmasi

sebebiyle I-IV konum gegcisli ¢alabilme kazaniminin (n=41) 13%’lik oranla en fazla etiit yazilan gegisli konum
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oldugu gorulmektedir. I-IV konum gegisli ¢alabilme kazanimi ayni zamanda metotta yer alan ilk konum gegisli
¢alabilme kazanimidir. Konum gegisli calismalarin yani sira konum gegisli dizi ve arpej ¢alismalarinin oldugu da
gorilmektedir. Bu kazanimlarda amag ilgili konuma 6zel parmak numaralari yazilmis dizi ve arpej calismalari ile
Ogretilen konum gegisli ¢alismalarin pekistirilmesidir. 1-IV konum gegisli dizi ve arpej ¢alabilme kazaniminin

(n=12) 4%'lik oranla en fazla etiit yazilan gegisli konum oldugu gorilmektedir.

Tablo 2. Sol Elin Konumlandirilmasi Disinda Kalan Diger Kazanimlarin Etit Numaralari ve Yiizdelik Dagihmlari

Kazanimlar Etiit Numaralan F %
Do anahtari okuyarak ¢alabilme 10,11, 12 3 1
Sol el parmaklarinin giiciinii ve
bagimsizhigini gift ses yardimi ile 12,13 2 1

gelistirebilme

29, 32, 34, 306, 307, 308,

Floje calabilme 309 7 2
43, 44, 53, 63, 82, 101, 119,
Farkli tartim kaliplarinda galabilme 144, 148, 156, 157, 177, 13 4
195

Aksanli ¢alabilme 90 1 0,32

Akor ve arpej galabilme 91, 92,93,94, 131, 132 6 0,32
Martele galabilme 95, 96, 97 3 1
Gurluk ter|mler|.n| ifade ederek 113,114 ) 1

¢alabilme

Portato galabilme 64 1 0,32

Tel degistirerek legato ¢alabilme 142 1 0,32
Staccato galabilme 215, 216, 217 3 1
Siuisleme galabilme 263, 264, 265, 266 4 1

Tablo 2’ye bakildiginda sol elin konumlandirilmasi disinda kalan 12 kazanim oldugu goérilmektedir. Bu
kazanimlarin do anahtari okuyarak calabilme, sol el parmaklarinin giiciinii ve bagimsizligini ¢ift ses yardimi ile
gelistirebilme, floje calabilme, farkh tartim kaliplarini galabilme, aksanli ¢alabilme, akor ve arpej calabilme,
martele calabilme, glrlik terimlerini ifade ederek calabilme, portato calabilme, tel degistirerek legato
calabilme, staccato calabilme ve sisleme calabilme olarak belirlendigi gorilmektedir. Tabloya bakildiginda
4%’lUk oranla (n=13) oranla en fazla galismanin farkli tartim kaliplarinin 6gretimine ayrildigi gériilmektedir. Yay
tekniklerine iliskin kazanimlarin martele, portato, staccato, tel degistirerek legato calabilme oldugu
gorulmektedir. Yay teknikleri icinde ise en ¢ok etiit yazilan yay tekniklerinin (n=3) 1%'lik oranla martele ve

staccato oldugu gorilmektedir.

TARTISMA ve SONUG

Bu bolimde arastirmanin iki alt problemini olusturan Marian Miedlar Cello Okulu 2 metodunun bilissel ve
devinissel kazanimlara iliskin bulgularin analitik genellemelerle elde edilen sonuglari ortaya konmustur. Ortaya
¢ikan bu sonuglarin literatirdeki ilgili arastirmalarla tartismasi yapilmistir. Elde edilen verilere bakildiginda

asagida yer alan sonuglara ulasiimistir.
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Ogretmen, pozisyon 6gretimine gecmeden dnce 6grencinin sag elini kullanmadan yalnizca sol elini
tuse Gzerinde IV konum da dahil olmak lizere | konumdan baslayarak asagi yukari hareket ettirmelidir.
Tusenin arkasinda bulunan basparmak ise her zaman tuseye baski uygulamadan boyun tabanina (sapin
govde ile birlestigi bolge) kadar ikinci parmak ile paralel hareket etmelidir.

| konumdan diger konumlara gegtikge parmaklar arasindaki mesafenin azalmasina dikkat edilmelidir.
Basparmagin iki tele ayni anda basarak tuseyi kavramadan olusan teknige basparmak teknigi denir. Bu
konumda, basparmagin yan ug kisminin (tirnak cevresi) tele kuvvet uygulamasi gerekir. Basparmak bu
konumda hareketli bir list esik roli oynar. Bu hareket teller boyunca serbestge gergeklesmelidir.
Bagparmak ucunun uglincu bir tele degmemesine dikkat edilmelidir.

Konum degisikligi egitiminde basari, yalnizca dogustan gelen isitme yetenegine bagh degil, ayni
zamanda bilingli bir mesafe duygusuna baglidir.

Metotta sol elin konumlandiriimasina iliskin konum sirasinin IV konum, Il konum, 1l konum, V konum,
VI konum, VII konum ve basparmak kullanimi oldugu gorilmektedir. Mevcut literatlrdeki ¢alismalara
gore Dotzauer Viyolonsel Metodu 1. Kitap’ta ise yalnizca I, Il, lll, IV ve V konumlarin 6gretimine iliskin
kazanimlar bulunmaktadir (Bulut ve Topaloglu, 2012). Ayrica Miedlar Cello Okulu 1 metodunda
yariminci, birinci (acik ve kapali kalip) ve artirilmis birinci konumlara iliskin kazanimlar bulundugu igin
Miedlar Cello Okulu 2 metodunda bu konumlara yer verilmemistir (Kayaarslan ve Yildirim Orhan, 2022,
s. 107)

Her konuma 06zel kalici olarak calabilme kazanimlari bulunmaktadir. Kalict konumda calabilme
kazanimlari arasinda en yiiksek oran (n=28) 9%’luk oran ile IV. konumda kalici galabilme kazanimi
oldugu gorilmektedir.

Farkli konumlarin kombinasyonlari ile birgok konumda gegisli ¢calabilme kazanimlari da bulunmaktadir.
IV. konumun ana konumlardan birisi olmasi sebebiyle I-IV konum gegisli ¢alabilme kazaniminin (n=41)
13%’lik oranla en fazla etiit yazilan gegisli konum oldugu gorilmektedir. Sebastian Lee Op. 113 Etit
Kitabi’'ni inceleyen bir calismada 1. etiidiin analizi yapilmis, yapilan analiz sonucu I-lI, I-1V, -1V gegisli
konumlar ve yariminci konum calistirildig ortaya konmustur (Ozkan ve Yildirim Orhan, 2017, s. 90).
Konum gegisli calismalarin yani sira yine konum gegcisli dizi ve arpej calismalarinin oldugu da
gorulmektedir. Bu kazanimlarin amaci ilgili konuma 6zel parmak numaralari yazilmis dizi ve arpej
calismalariile 6gretilen konum gegisli calismalarin pekistirilmesi olarak distintiimektedir.

Sol elin konumlandiriimasi disinda kalan 12 kazanimin do anahtari okuyarak calabilme, sol el
parmaklarinin glicini ve bagimsizhgini ¢ift ses yardimi ile gelistirebilme, floje ¢alabilme, farkh tartim
kahplarini ¢alabilme, aksanh ¢alabilme, akor ve arpej calabilme, martele ¢alabilme, giirlik terimlerini
ifade ederek calabilme, portato calabilme, tel degistirerek legato calabilme, staccato calabilme ve

slisleme calabilme olarak belirlendigi gortilmektedir.
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ONERILER

Bu bolimde Marian Miedlar Cello Okulu 2 metodunun biligsel ve devinissel kazanimlara iliskin sonuglarindan

yola gikilarak dnerilerde bulunulmustur. Bu dneriler asagidaki gibidir;

e Marian Miedlar Cello Okulu metotlarinda yazarin 6gretim yaklasimindan detayl bir sekilde
bahsedilmektedir. Bu 6gretim yaklagimlari viyolonsel 6gretmenleri agisindan oldukga 6nemli oldugu
distinilmekte, bu arastirmada da ortaya konulmaktadir. Miedlar Cello Okulu metotlari gibi bagka
metotlarin da 6gretim yaklasiminin 6nemli gorilmesi ve yapilacak olan g¢alismalarla ortaya konulmasi
onerilmektedir.

e Miedlar Cello Okulu 2 metodu viyolonselde konum &gretimi igin oldukga yararl bir kitap oldugu
disinilmektedir. Bu nedenle viyolonsel egitimcileri tarafindan kaynak olarak kullaniimasi

onerilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirlu ihlallerde sorumluluk yazara aittir. Bu arastirmada veri
toplama teknigi olarak dokiiman incelemesi teknigi kullanildigi icin etik kurul onayi gerektirebilecek bir durum

bulunmamaktadir.

Yazar(lar)in Katki Orani Beyani: Yazarin katki orani %100’dr.
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