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ABSTRACT

Lifelong learning, also known as from cradle to grave learning, includes competencies that 21st-
century individuals should possess. Therefore, lifelong learning is important for older individuals
in society as well as young individuals. Because the older population increases globally, and the
average human life becomes longer, the desire to increase the quality of life in the old age and
active aging approaches attract the attention of researchers, practitioners, and policymakers.
Thus, the present study aimed to determine the factors that affect the lifelong learning of older
male individuals. In line with this aim, the participants of this phenomenological study included
40 older men over the age of 65, living at Demirci District in Manisa province, Turkey during 2018
and 2019. The data were collected with personal information form, open-ended questions form,
and semi-structured interviews. The collected data were analyzed with content analysis. The
content analysis findings demonstrated that older male individuals acquired new knowledge
mainly by reading and watching television within the context of lifelong learning, and they mostly
benefited from these activities personally. Furthermore, it was understood that the factors that
encouraged the older males in lifelong learning activities were predominantly individual and
professional factors. On the other hand, the factors that prevented the participation of older
male individuals in lifelong learning were mostly personal. Besides, it was identified that they
mainly needed cultural and professional activities in lifelong learning. Furthermore, older males
stated the significance of lifelong learning from different perspectives. At the end of the paper,
several recommendations were presented for future studies and implementations.

Keywords: Lifelong learning, older male individuals, effective factors in lifelong learning, lifelong
learning needs, lifelong learning preferences.
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INTRODUCTION

Today, rapid advances observed in every field require individuals to continuously update their current
knowledge to continue their lives in harmony with the ever-differentiating world. This process, called lifelong
learning, is an approach that emphasizes that learning should continue in every period in life (UNESCO, 2013).
The process aims holistic development of individuals independent from their education level, gender, age, and
socio-economic status and utilizing their experiences with their environment including social, cultural, physical
and economic fields and living satisfactory lives. (Bigerli, 2012; Dinevski & Dinevski, 2004; Dunn, 2003; Jarvis,
2007; Laal, 2012; Laal, 2013; OECD, 2011). Thus, lifelong learning is of great significance for older individuals as

well as the young.

The old age is described as the final age of adulthood that starts after childhood and includes adolescence and
youth. According to the World Health Organization, older individuals, who are 65 or older (World Health
Organization, 2015), are at the peak of their lives in terms of life experience and they may face physiological

limitations and health problems associated with aging. Thus, old age is a period with unique characteristics.

Parallel to the increasing older population in the world and Turkey (Turkish Statistical Institute, 2018b; United
Nations, 2017), the importance of services that would be provided for this group of people is also increasing. In
particular, the prolongation of the life span of individuals, their desire to increase the quality of life during
active aging and in old age by protecting their physical and mental health, have attracted the attention of
researchers around the world as an increasing trend (Bowling, 2008; Eurostat, 2012; World Health
Organization, 2002). Thus, it was suggested that lifelong learning is necessary for older people to improve their
quality of life, to allow them to spend quality time and to be satisfied with their lives (Aydin & Aydin-Sayilan,
2014; Findsen & Formasa, 2011; Kilavuz, 2002).

Today, a variety of informal education services are provided for all segments of society, including the older
individuals in Turkey within the framework of lifelong learning. In this context, ministries, local administrations,
universities, non-governmental organizations, professional organizations, and foundations provide various
training facilities and support for older people (Haseski & Odabasi, 2017). In particular, the training courses
organized by the Public Education Centers and municipalities within the Ministry of National Education that
operate in all provinces and districts provide learning opportunities for individuals who live in the most remote
area and provide informal educational services based on the needs of the citizens (Kaya, 2015). Thus, free
education is provided for all age groups in several fields such as gardening, agriculture, animal husbandry,
literacy, arts, health, foreign languages and information technologies (General Directorate for Life Long
Learning, 2019; GOAL, 2019). Although several incentives are implemented for this purpose in Turkey, the
planning of lifelong learning activities for the older individuals is conducted based on the research on lifelong
learning for this segment of society would guide these activities and improve the productivity in attaining the

set goals.
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In the literature, there are various studies on the lifelong learning of older individuals. In this context, the
benefits of lifelong learning for older people and the preferences of older individuals in lifelong learning were
discussed (Boulton-Lewis, 2010; Kim, 2008; Lawton & La Porte, 2013; Pearce, 1991; Purdie & Boulton-Lewis,
2003; Weinstein, 2004). Furthermore, the factors that have an impact on lifelong learning and requirements of
older individuals were determined in certain studies (Kim & Merriam, 2004; Narushima, 2008; Pearce, 1991;
Purdie & Boulton-Lewis, 2003; Weinstein, 2004). Williamson (2000) reported that several factors affect lifelong
learning among older individuals and further research was required to better understand the process. Similar
to this approach, Haseski, Odabasi and Kuzu (2015) emphasized the gap in Turkish literature and reported that
there were studies on the lifelong learning programs for older people in the world, however the samples of the
studies on lifelong learning included mostly undergraduate students and teachers in Turkey and apart from a
few theoretical studies emphasizing the significance of lifelong learning and adult education in Turkey for the
older individuals (Aydin & Aydin-Sayilan, 2014; Bagci, 2011; Kilavuz, 2002; Komsu, 2014; Toprak & Erdogan,
2012; Unalan, 1999), the studies that scrutinized the older population in the context of lifelong learning were
quite insufficient both in terms of quantity and quality. Thus, it was pointed out by the above-mentioned
authors that it was necessary to work with marginal groups such as older people for the adoption of the
lifelong learning culture by all segments of the society. The aim of the present study was to determine the
factors that affect lifelong learning in older male individuals. For this purpose, the study aimed to determine
the activities that older individuals participate in lifelong learning, the benefits of these activities, the factors
that motivate and prevent participation in these activities, the needs in lifelong learning and the views of older
people about the significance of lifelong learning. It was considered that the study findings would improve the
understanding of the lifelong learning experiences of older individuals living in rural Turkey and would

contribute to contextual differences in international literature.

Since the present study provides detailed answers to the above-mentioned research questions, it was designed
with a phenomenological design based on the qualitative research paradigm. Phenomenology design allows us
to comprehensively determine the views of individuals on a known phenomenon (Bogdan & Biklen, 2006;
Creswell & Poth, 2016). In this study, a descriptive phenomenology approach was preferred because it is based
on bringing the experiences and opinions of the participants to the fore (Moustakas, 1994). Thus, it is aimed to
examine the lifelong learning phenomenon for older male individuals in depth, away from the researcher's
views and prejudices. For this purpose, the research was carried out considering the research steps specified by
Moustakas (1994). In this context, “lifelong learning” was determined as a phenomenon for elderly male
individuals, detailed qualitative data were collected from the elderly individuals, important expressions were
determined on the collected data, themes were produced by content analysis, and the essence of the
phenomenon was reached based on textural and structural descriptions. Scientific research ethics was

complied with at all stages of the research process.
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The Study Context and Sample

The study participants were determined with convenience sampling and snowball sampling methods, which are
both purposive sampling methods. While convenience sampling is a method preferred when other sampling
methods cannot be used due to the nature of the study group, snowball sampling method is an effective
technique for the identification of individuals who may be a rich source of information (Patton, 2016; Yildirnm &
Simsek, 2011), and thus these methods were preferred in the present study. In this context, the study
participants included 40 volunteering retired male individuals, who were over 65 and still employed, completed
primary or higher education, could meet their basic needs on their own, and were residents of Demirci District
during 2018 and 2019. Although the sample size of 25 is considered adequate in phenomenology studies
(Creswell, 1998), the present study aimed to reach a study group of 40 individuals to increase the interaction
time with the participants to obtain detailed data. On the other hand, older female participants could not be
included in the study. The reason for this situation is because while older men are present in social
environments, older women are predominantly in their homes in Demirci. This situation made it difficult to
reach older women. The distribution of the participants based on age, occupation, educational level, and

marital status are presented in Table 1.

Table 1. Participant Demographics

Age f % Occupation f %
65 7 17.50 Small Business Owner 10 25.00
66 6 15.00 Farmer 9 22.50
67 6 15.00 Teacher 8 20.00
68 5 12.50 Accountant 3 7.50
69 3 7.50 Lawyer 1 2.50
70 1 2.50 Barber 1 2.50
73 1 2.50 Ironsmith 1 2.50
74 3 7.50 Clergymen 1 2.50
75 2 5.00 Civil Engineer 1 2.50
77 1 2.50 Constructor 1 2.50
80 1 2.50 Worker 1 2.50
81 3 7.50 Auto Upholsterer 1 2.50
90 1 2.50 Driver 1 2.50
Turner 1 2.50
Educational Level f % Marital Status f %
Primary School 17 42.50 Married 38 95.00
Middle School 4 10.00 Bachelor 2 5.00
High School 4 10.00 Total 40 100.00
College 15 37.50
N=40

In Table 1, it could be observed that the participant age ranged between 65 and 90 years. Furthermore, it was

determined that the participants had various occupations; they were primarily small business owners, farmers,
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and teachers. Furthermore, the majority of the participants were married and mainly primary school and

college graduates.

The present study was conducted in Demirci District in Manisa Province since the district has a long history and
is a rural settlement with unique geographical and cultural characteristics at a significant distance from the
urban center (Demirci Municipality, 2018; Demirci District Governorship, 2016). Furthermore, the district has a
Public Education Center and various courses are organized in this center, including topics such as literacy,
agriculture, animal husbandry, music, computers, first aid, English and handicrafts for all individuals (Demirci
Public Education Center, 2019). Due to these characteristics, it was considered that conducting the study in
Demirci District would make the results more valuable and contextual. Furthermore, the Demirci district was
advantageous in terms of facilitating data collection processes since the education faculty, where the
researchers conducted the study, was located there. When all these facts were taken into consideration,

Demirci District was selected as the study area that possesses the qualifications suitable for the present study.

Data Collection Instruments

The study data were collected with personal information form, semi-structured interviews, and open-ended
questions form. The data collection forms used in the study were developed by the author and all semi-
structured interviews were conducted by the author. The personal information form aimed to determine the
participant demographics such as gender, age, educational level, marital status, and occupation. Furthermore,
the semi-structured interviews and the open-ended questions form were aimed to determine the lifelong
learning preferences of older individuals, the factors that encourage their participation in the process, the
benefits they achieve in the process, the factors that motivate and prevent their participation in lifelong

learning activities, the needs in lifelong learning and their views on the significance of lifelong learning.

The questions in the semi-structured interviews and open-ended questions form were developed based on the
literature. In this context, as a result of the literature review conducted by the researcher, a question pool
consisting of 12 open-ended questions was created. In order to ensure the content validity of the questions, a
table of specifications was created by the researcher. In the table, all questions were listed along with the
specifications of the relevant research in the literature. Afterward, the table of specifications was presented to
the opinions of 5 academicians who are experts in lifelong learning. In line with the feedback received,
necessary arrangements were made in the questions, and it was decided to use 6 questions within the scope of
this research. Following this step, the determined questions were listed in a questionnaire and presented to
the opinion of 1 measurement and assessment specialist and examined to serve the purpose of measurement.
Then, the questions were presented to the opinion of 1 Turkish Language expert and examined in terms of
grammar, punctuation and spelling rules and arranged in line with the feedback received. Finally, questions

were tested by applying to 3 older individuals with similar characteristics of the target audience, and they were
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reviewed based on the feedback obtained in the pilot study and finalized for use in the study. The questions are

presented below:

Table 2. Questions and Sources

Questions Sources

1. What do you do to learn new information and improve Pearce (1991), Weinstein (2004).
yourself? Please elaborate including the reasons.

2. What are the benefits of the activities you conduct to learn Narushima (2008), Sloane-Seale and
new information and improve yourself? Kops (2008), Weinstein (2004).

3. What are the factors that encourage you to learn new Kim and Merriam (2004), Pearce
information? Please elaborate including the reasons. (1991).

4. What are the barriers to learning new information? Please Bai, He and Kohlbacher (2018), Komsu
elaborate including the reasons. (2014), Williamson, (2000).

5. What activities do you need to improve yourself by Hafford-Letchfield (2010), Purdie and
learning new information? Boulton-Lewis (2003).

6. How do you express the significance of learning new Ates and Alsal (2012), Chae and Kang

information throughout your life?

(2018).

Data Collection

In the present study, the institutions frequented by older individuals such as teachers' lodges, associations and
their workplaces were visited in Demirci District and interviews were conducted with 40 older male individuals.
In this process, an attempt was made to identify individuals with different demographics to obtain data source
diversity. Older individuals were informed about the study objective, the procedures in using the collected
data, the study privacy policy and the rights of the participants, and only those who voluntarily participated in

the study were included in the study group. The data were collected by the author.

An attempt was made to control the environmental factors that could have adverse effects on the process to
conduct the data collection in a healthy manner before the semi-structured interviews and the application of
the personal information form and the open-ended questions form. Furthermore, the author conducted a short
chat with the participants in order to make the participants ready to contribute sincerely to the study and to
create a positive dialogue environment. Then, data collection instruments were applied, and semi-structured
interviews were conducted with 20 participants (50.00%), and data were collected from the other 20
participants (50.00%) by applying the open-ended questions form. Thus, data triangulation was obtained by
using different data collection instruments. During the data collection process, the author adopted a guiding or

non-judgmental attitude to allow the participants to express their views freely.

Dialogues were recorded via a smartphone during the interviews. The interviews lasted between 25 and 40
minutes and the questions were posed to the participants in the form of a chat. The process aimed to collect
more comprehensive data by asking probe questions to the participants to obtain more detailed statements or
when the participants experienced problems in comprehending the questions. In order to ensure the accuracy

of the collected data, the data collected in each interview was summarized by the author and the participant
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approval was obtained. After the interview and data collection process, the audio recordings were transcribed

to computer files.

The study data were collected with a written interview from the remaining 20 participants (50.00%) in the
study. These forms were delivered personally to the participants by the researchers and they were asked to
answer the open-ended questions in writing. The author assisted the participants to fill out the forms when

necessary without interfering with the objectivity of participants' responses.

Data Analysis

The demographic data collected with personel information form in the study were analyzed with descriptive
statistics. The data collected with semi-structured intervews and open-ended questions form were analyzed
with the content analysis method, taking into account the steps proposed by Moustakas (1994). In this process,
SPSS 25 and MAXQDA 2018 software were used for analysis. Thus, the views of older individuals about lifelong
learning and the factors that affect lifelong learning were obtained. The analysis process was conducted by two

field experts with qualitative analysis experience under the supervision of the researcher.

The experts analyzed the data for each question independently, and without prejudice by suspending their
personal views, thoughts, experiences towards lifelong learning and older individuals. Before the analysis, in
order to eliminate the risk of systematic error in data analysis, the researcher gave detailed information to the
experts about the subject, purpose and target audience of the study. Then the researcher and the experts
described their experiences, views, thoughts, prejudices, negative attitudes, personal definitions about lifelong
learning and older individuals, and also they wrote their views on a piece of paper. These ideas were generally
shaped around the notion that older individuals would not be active enough in lifelong learning. The researcher
gave a speech to the experts about making an objective analysis independent of prejudices and systematic
errors. Besides, the texts about the personal views were provided to be in front of the experts and the
researcher during the analysis process, and thus, support was provided for analysis without personal
prejudices. The results of the analysis were examined by the researcher and it was checked whether an
objective analysis was made, taking into account the previous statements containing the personal opinions and

feelings.

In analysis process, 2 researchers analyzed the data on the basis of sentences and determined important
expressions. Then, the common expressions were grouped. These groups were named by giving a code name
related to the concepts in its content. After that these codes were grouped according to the similarities and
differences between them and categories were reached. The categories were also grouped according to their
meanings and themes were created. At the end of this process, under the supervision of the researcher, the
experts compared their results and the level of compatibility was determined. Then, in line with the consensus
of the researcher and the experts, common themes and codes were decided and the results were reported

together with the expressions of participants and their frequencies. Finally, a textural description of what the
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participants experience and the structural description of how they experience it was created, and the essence

of the phenomenon was reached on this basis.

In the comparison of analysis results of the experts, in two separate columns in the SPSS, the researcher made
numerical coding by using the numbers 0 and 1 according to the same or different status of the themes and
codes the experts reached. After that, the Cohen Kappa value was calculated to determine the consistency of
the content analysis and it was obtained as k = .94 for the overall analysis, and it varied between .92 and .96 for
each open-ended question. Thus, it was determined that the consistency level of the analysis was high (Landis

& Koch, 1977).

The Trustworthiness of the Research

The trustworthiness that corresponds to the concepts of validity and reliability in qualitative research depends
on credibility, transferability, dependability and confirmability criteria (Shenton, 2004). Thus, in qualitative
research, it is significant to explain the processes of credibility, transferability, dependability and confirmability
(Korstjens & Moser, 2018). For the credibility of the research, the data collection tools used in the study were
presented to the expert opinion and finalized in line with the opinions received. Then, during the data
collection process, the researcher listened to the opinions of each participant with a non-judgmental attitude,
and a positive communication environment was created, allowing the participants to express their views and
thoughts freely. During the interviews, probing questions were asked to collect more detailed data. Besides,
the participants were asked to explain their thoughts in more detail regarding the specifications that could not
be understood by the researcher during the interview. Thus, a depth-oriented approach was followed in the
data collection process to ensure the credibility of the study. At the end of each interview, the researcher
summarized the collected data, confirmation was obtained from each participant regarding the accuracy of the
data for the credibility of the research. Besides, data triangulation was made by using different data collection
techniques in this context, and a large number of participants were included in the research to ensure long-
term interaction in the data collection process. Furthermore, data analysis was carried out by two field experts

to ensured the credibility of the study.

For the transferability of the research, the purposeful sampling method was used in the selection of
participants, and data was collected from participants with different characteristics within the scope of data
triangulation. Besides, the contextual features of the district where the research was carried out were
described in the manuscript. Furthermore, in the findings of the research, the statements of the participants
for each theme were presented with direct quotations, and many statements of the participants were included
in the analysis results to ensure the transferability of the research. Also, the research process was explained in
detail. In this context, the model of the research, study group, data collection tools, data collection process,

data analysis, and interpretation were described in detail.
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For the dependability of the research, the scope, method, participants and analysis processes of the research
were explained in detail. At the end of the research, an expert who has experience in qualitative research was
examined the study report, examined data collection tools, collected data, analysis processes and findings in

the context of consistency.

For the confirmability of the research, the researcher explained the methods and stages of the research clearly
and in detail. Besides, the position of the study in the research was also described. the descriptive features and
qualifications of the participants were listed and the data were collected without prejudice and recorded.
Furthermore, the codes and themes obtained in the results of the analysis were reported by presenting many

examples from the statements of the participants.

FINDINGS

Findings on Lifelong Learning Activities

The themes obtained with the analysis of the participant responses to interview questions about the activities

they participated in the scope of lifelong learning are presented in Table 3.

Table 3. Lifelong Learning Activities

Themes f Statements

Reading 53 “l read the newspapers every day. | try to learn what has happened” [P2]
“I read on the Internet about various topics and learn about these” [P5]
“I read the journals | could find. Thus, | acquire culture” [P9]
“I read books when | am alone. | develop myself by reading books” [P37]

Watching TV 32  “l watch the news on TV. Thus, | follow up the Daily agenda” [P1]
“l watch documentaries on TV to improve my general culture” [P19]
Chatting 16 “I chat with my friends. | learn new things from them” [P3]

“I learn the news about the district when | chat with my friends” [P21]
Environmental Activities 12 “I walk to remain healthy” [P14]

“I like to travel to different places and learn about their food culture” [P15]

“I shop and monitor the markets” [P17]

“I do gardening. | try to remain fit through gardening” [P25]

To Pray 2 “I pray. | try to improve myself spiritually” [P29]
“I reqularly pray and feel peaceful” [P38]
Playing Games 2 "I'spend my time solving crossword puzzles. Thus, | test my knowledge and

learn new things" [P13]
“I play chess. It is good for my mind” [P16]

Formal Education 1 “I attend associate degree courses at open education faculty to develop
myself” [P18]

The findings presented in Table 3 demonstrated that the participants mostly read within the context of lifelong
learning to learn various information from newspapers, magazines, books and the Internet. It was also
understood that the participants tried to improve themselves by acquiring new knowledge through watching

television, chatting and conducting environmental activities. On the other hand, it was observed that the
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participants preferred activities such as praying, playing games and attending formal education courses within
the scope of lifelong learning. It can be suggested that these findings were affected by the sociological

characteristics and current opportunities available in the region.

Findings on the Benefits of Lifelong Learning Activities

The themes obtained with the analysis of the participant responses to interview questions about the benefits

of the activities they participated in the scope of lifelong learning are presented in Table 4.

Table 4. The Benefits of Lifelong Learning Activities

Themes f Statements

Personal Benefits 38 “It allows me to learn about different topics” [P1]
“I learn about different points of view” [P5]
“In my opinion, learning new things allows me to hold on to life” [P14]
“I learn information about the national agenda” [P20]
“It allows me to spend leisure time” [P31]
Professional Benefits 11  “I chat with my colleagues. Thus, | learn whether | have any knowledge
gaps in my profession and learn about new things in my profession” [P6]
“I learn professional techniques that would allow me to do my job more
rapidly” [P12]
Cultural Benefits 4  “limprove my general culture. | become more cultured” [P7]
“One of its greatest benefits is to improve general culture” [P27]

Social Benefits 3 “Itis beneficial to be useful to individuals who are less experienced than us.
For instance, it contributes to the training of my grandchildren and
children” [P2]

“It allows the exchange of ideas on various topics” [P16]

The findings presented in Table 4 demonstrated that the participants mainly expressed the personal benefits of
the activities they participated in the context of lifelong learning. Furthermore, professional development was
the second important benefit according to the participants. On the other hand, participants did not state the

cultural and social benefits of lifelong learning as much.

Findings on the Factors that Encouraged Participation in Lifelong Learning Activities

The themes obtained with the analysis of the participant responses to interview questions about the factors

that encouraged participation in activities conducted within the context of lifelong learning are presented in

Table 5.
Table 5. The Factors that Encouraged Participation in Lifelong Learning Activities
Themes and Sub-Themes f Statements
Personal Factors 50
Curiosity 25 “l am interested in crafts. | try to learn more about this topic” [P32]
“I am interested in learning new things. My curiosity encourages me to
learn” [P38]
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Desire 18 “Itry to learn because | want to improve my general culture” [P7]
“One would like to learn to stay in alive intellectually” [P15]
Love to learn 5 “llike to learn, and I try to learn new information” [P13]
“I like to learn about agriculture and husbandry” [P21]
Self-esteem 1 “Self-esteem is very important in this topic. | try to learn due to self-

esteem” [P7]
Determinationtolearn 1  "If one has a determination to learn, one could find search for and find
the information one needs and learns" [P2]
Professional Factors 24 “Since | am a farmer, | would like to improve myself in my occupation. |
would like to learn more in this field” [P21]
“I am a carpet maker, | research about the sources of good wool, how
to dye wool and learn about these topics” [P39]

Health Factors 13 “Medical needs encourage one to learn” [P33]
“I would like to learn about things related to my health problems”
[P36]

Social Factors 12 “The thought that | could pass on the values that I could not achieve in

my time to young generations encourages me to learn” [P2]
“The society expects us to share information. Whether you like it or
not, these expectations force you to learn” [P10]
Facilitation of Access to 2 “The fact that accessing information is easier on the Internet when
Information compared to the past encourages me to learn” [P17]
“I can reach the information | need easily thanks to the Internet. | learn
useful information thanks to that facility” [P37]

The findings presented in Table 5 demonstrated that predominantly personal factors encouraged the
participants to learn. In this context, it was understood that curiosity, desire, love of learning, self-esteem and
perseverance factors led the participants to learn. The participants also stated that professional factors, health,
and social factors encouraged them to improve themselves with lifelong learning. On the other hand, easy
access to information was understood as the least stated factor by the participants among the factors that

promoted lifelong learning. It can be suggested that this was due to the priorities of older individuals.

Findings on Factors that Prevent Participation in Lifelong Learning Activities

The themes obtained with the analysis of the participant responses to interview questions about the factors
that prevented participation in activities conducted within the context of lifelong learning are presented in

Table 6.

Table 6. Factors that Prevented Participation in Activities Conducted within the Context of Lifelong Learning

Themes and Sub-Themes f Statements
Personal Obstacles 24
Monetary problems 10 “There are economic problems. Because | have to budget to buy books”
(P8]
“There are economic problems. If | had the means | would travel through
Turkey” [P28]
Health problems 5 “There could be health problems. For instance, when | wear my glasses for

a long period of time when reading, it might cause pain” [P19]
“Health problems are the main obstacles. For example, | cannot travel
due to health problems” [P23]
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Lack of time 5 “I never have enough time. If | had more time, | would have the chance to
learn more” [P7]
“We may postpone the things we want to learn due to lack of time” [P10]
Inability to use the 3 “l cannot use technology. If | was able to, | could have learned a thing or
technologies two in that medium” [P7]
"I cannot use a smartphone, computer, and the Internet. This could be
considered as an obstacle to learning" [P39]
Oneself 1 “I think, the greatest obstacle is us. We need to learn useful knowledge
instead of watching serials on TV” [P17]

Environmental Obstacles 5

Lack of experts 2 “Ilack knowledge in agriculture. It would be nice if a professor would visit
and conduct a training” [P21]
“The employees at the agricultural co-op are not knowledgeable. | cannot
get answers to my questions on agriculture. There is a need for experts”
[P22]

Climate conditions 2 “Climate conditions limit my efforts in agriculture” [P14]
“Bad weather conditions prevent me to travel to different locations,
especially during winter” [P16]

Social pressure 1 “Social pressure could be an obstacle. Because society initially rejects
every innovation and new project.” [P12]

The findings presented in Table 6 demonstrated that the participants experienced mainly personal obstacles
within the scope of lifelong learning. In this context, the participants expressed economic difficulties. On the
other hand, the participants stated that certain environmental factors were an obstacle for them. Thus, it was
found that lack of experts, weather conditions and social pressure prevented participants to conduct lifelong
learning activities. It could be suggested that this was due to the economic and social characteristics of the
Demirci District in Turkey. Furthermore, it was determined that 15 participants stated that they did not

encounter any obstacles to lifelong learning.

Findings on the Activities Required within the Context of Lifelong Learning

The themes obtained with the analysis of the participant responses to interview questions about the activities

that they required within the context of lifelong learning are presented in Table 7.

Table 7. The Activities Required within the Context of Lifelong Learning

Themes f Statements

Cultural Activities 17 “It would be nice if there were activities that would inform the public
about culture. Unfortunately, such activities are not organized. Organized
social activities are not sufficient” [P29]

“It would be nice if cultural trips were organized for us” [P37]

Professional Activities 10 “It would be nice if instructive meetings were organized about
construction field” [P6]

“It would be beneficial for us farmers if an agricultural engineer would
visit and provide systematic information” [P40]

Artistic Activities 6  “I want to improve myself in music and artistic activities, but | think
available courses are not adequate” [P4]

“I would love to have activities such as artistic hobby homes or gardens”
[P18]
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Social Activities 3 “I would like it if the faculty organized social activities for the people. In
that context, speakers could be invited” [P15]
“It would be great if the faculty organized social activities for the people”
[P16]
Sports Activities 3 “If there was a free space where we could do sports with equipment, |
would go there. But, unfortunately, there are none” [P8]
“There are no sports activities for older people. Sports facilities should be
provided for people of all ages. Sports fields should be constructed” [P17]
Nature-Oriented 2 “It would be nice if there were nature-oriented activities for older people
Activities [P18]
“For instance, | want to learn to fish. But there is neither a sea nor a
course here” [P16]

”

The findings presented in Table 7 demonstrated that the participants required various activities within the
scope of lifelong learning. In this context, participants stated that they required cultural activities. Furthermore,
it was understood that professional and artistic activities were also required by the participants, respectively.
On the other hand, social activities, sports and nature-oriented activities were the least mentioned activities by
the participants. Furthermore, there were also 10 participants stated that they did not need to conduct any

activity.

Findings on the Significance of Lifelong Learning

The themes obtained with the analysis of the participant responses to interview questions about the

significance of lifelong learning are presented in Table 8.

Table 8. The Significance of Lifelong Learning

Themes f Statements

Personal Significance 36 “One is never too old to learn. One should spend efforts to learn
whenever needed” [P2]
“In life, one has to be self-sufficient. For instance, when the car is broken,
one could fix it. Thus, learning is important” [P3]
“Knowledge changes with the changing times. Thus, it is necessary to
learn the new throughout life” [P5]
“It is important to gain experience. Because a little experience could save
a life. Everything has a catch” [P6]
“Learning is important to conduct a healthy life. If we retreat and isolate
ourselves from everything else, diseases such as Alzheimer’s could
develop” [P10]
“It is important to add new ideas to the old ones and to renew the ideas
[P11]
“Continuous learning is important for mental well-being” [P13]
“It is important to acquire new information. It is important to learn new
information to understand how people of different geographies live and
how much and how these people are happy” [P19]
“Learning is important. Because the times are changing. Technology is
changing. Learning is important to cope with these changes” [P24]
“It is important to learn. Previously, innovations were observed in every
5-10 years. Now, they are introduced every minute. Scientific

”
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developments such as inexpensive fuel, clean air occur. It is necessary to
follow up” [P28]
“Learning is very important. It is important to guide one’s lifestyle and to
achieve a higher quality of life” [K29]

Professional Significance 4 “Itis important for self-development to fulfill my job better” [P21]
“It is important for me to find ways to produce at lower costs. | try to
improve myself professionally” [P22]

Social Significance 1 “It is quite important. If the number of ignorant people is high in a
country, there is as much evil. If everyone was educated, the country
would be heavens. Educated countries are developed countries” [P20]

The findings presented in Table 8 demonstrated that the participants stated the significance of lifelong learning
mainly from a personal perspective. On the other hand, although expressed by only a few, the participants
stated that lifelong learning was also important from a professional and social perspective. This could be due to

the developmental requirements of older individuals.

CONCLUSION and DISCUSSION

The study findings demonstrated that older male individuals were engaged in various activities to improve
themselves within the scope of lifelong learning. In this context, older males preferred to learn new
information by reading different resources. Older male individuals also improved themselves by watching
television and chatting with other individuals. Similarly, it was reported in the literature that older individuals
followed the press and obtained various information from their peers and print publications (Seeman,
Lusignolo, Albert & Berkman, 2001; Weinstein, 2004). Furthermore, it was understood that older males
engaged in environmental activities such as walking, gardening, shopping and hiking to improve themselves,
and were also interested in prayers, albeit only a few stated this preference. These facts could be explained by
the natural setting at Demirci district, the mainly agricultural structure of the district and the focus of older
individuals on religion to reduce the fear of death as they get older (Harding, Flannelly, Weaver & Costa, 2005;
Wen, 2010). Similarly, it was reported in the literature that older people preferred sightseeing activities, were
interested in gardening and focused on religious issues (Boulton-Lewis, 2010; Kim, 2008). On the other hand,
playing mind games such as chess and solving crossword puzzles were the least mentioned activities by older
people. Although it was reported in the literature that activities that exercise the mind and the body were
beneficial for the older male individuals (Cho, Jun & Cho, 2002; Montejo, Montenegro, Fernandez & Maestu,
2012), it can be suggested that the present study participants were relatively weak in this area. Furthermore,
considering the fact that older individuals may be interested in various artistic fields and receive both mental
and spiritual benefits from artistic activities (Lawton & La Porte, 2013; Ruokonen & Ruismaki, 2011), the lack of
preference in that area was noteworthy. This could be due to the fact that the older residents of the Demirci
district did not consider artistic activities as a priority or they were not aware of the artistic activities organized

in Demirci Public Education Center.
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Older males benefit from the activities they participate in lifelong learning. Thus, older male individuals stated
the benefits were mainly personal. Furthermore, it was understood that older males had professional benefits
from lifelong learning activities. This was consistent with the ideas of adult individuals to renew personally and
professionally (Charness & Holley, 2004; Moon, 2013) and was shaped by the current economic requirements
of older individuals. On the other hand, older male individuals expressed the cultural and social benefits of
lifelong learning less when compared to other benefits. This could be related to the culture of the rural area
where the older people lived, health problems and financial problems. Similar to these findings, it was reported
in the literature that lifelong learning improved individual competencies in various topics, supported their
desire to gain new experiences and contributed to their cultural development and allowed them to benefit
from the experiences of other individuals socially (Laal, 2012; Lawton & La Porte, 2013; McMahon, 1998;

Purdie & Boulton-Lewis, 2003; van Leeuwen & van Praag, 2002).

The participation of older male individuals in lifelong learning is encouraged by various factors. In this context,
older males stated that personal factors were predominantly effective. Among individual factors, various
factors such as curiosity, desire, love of learning, self-esteem and determination to learn were mentioned.
Similarly, it was stated in the literature that individual factors such as curiosity, love of learning and
determination to learn were effective in lifelong learning (Crick, Broadfoot & Claxton, 2004; Giiniig, Odabas &
Kuzu, 2012). Furthermore, parallel to the findings in the literature, older male individuals stated that
professional factors, health factors, and social factors encouraged learning (Merriam & Kee, 2014; Narushima,
2008; Weinstein, 2004). This could be due to the current needs of older people and social expectations. On the
other hand, it was understood that the least stated factor was easy to access information. Considering that
people can easily access the information they need through information and communication technologies
(Bates, 2005; Garrison, 2011; Motiwalla, 2007), it may be advisable to research the competencies of older

individuals in rural areas.

Older males often encounter personal barriers to lifelong learning. In this context, older male individuals stated
that they mostly experienced financial problems. Although the poverty rate declined among older people in
Turkey (Turkish Statistical Institute, 2018a), it could be suggested that older individuals do not have sufficient
income to participate in self-development activities. Similarly, it was reported in the literature that financial
difficulties limit new learning opportunities for adult individuals (Appleby & Bathmaker, 2006; Ferguson, 2012).
Furthermore, older males experience health problems, have limited time and limitations in technology use.
Parallel to the increase in internet and mobile technology use in Turkey (Eurostat, 2018), the rate of technology
use by older people rapidly increases in Turkey (Turkish Statistical Institute, 2018a). However, it can be
suggested that older male individuals need to develop their knowledge and skills related to the use of
technology in lifelong learning. On the other hand, the reasons for time constraints were suggested to be due
to the fact that older males had no spare time since most worked despite being retired. The fact that older
individuals were limited due to health problems and lack of technical skills within the context of lifelong

learning was consistent with the literature (Hill & Mandishona, 2018; Procknow, 2017; Purdie & Boulton-Lewis,
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2003; Selwyn, 2004). Furthermore, older male individuals stated that they encountered certain environmental
obstacles in lifelong learning. In this context, older individuals encountered obstacles such as lack of experts to
provide information, weather conditions and social pressure. This could be due to the limitations of the unique
culture at the Demirci district, which is a small settlement, and the public required professional support.
Similarly, it was reported in the literature that adult individuals wanted to learn from field experts, the social
structure could be restrictive and one's reluctance in learning could also be an obstacle (Jarvis, 2012; Medel-
Afionuevo, Ohsako & Mauch, 2001; Pearce, 1991). On the other hand, there was no indication that older male
individuals experienced safety barriers in lifelong learning (Purdie & Boulton-Lewis, 2003). This could be due to
the fact that Demirci is a small town when compared to large urban centers in Turkey and considered to be

relatively safer by older individuals.

Older male individuals require various activities for self-improvement within the context of lifelong learning.
Thus, older males stated that their needs were mainly cultural and professional activities. Considering that
studies in the literature reported that adults were interested in cultural activities and require activities for
professional development (Crick & Joldersma, 2007; Larson, 2013), it can be suggested that the present study
findings were consistent with the literature. Although social services and social security system aims to improve
the living standards of older people in Turkey (Gorguli, Akyer, Akdemir & Sun Kapucu, 2010; Yagcioglu, 2009),
due to the increase in health expenses in the old age and the inadequacy of the pensions in Turkey to meet the
economic needs of these individuals (Karacan, 2017; Karadeniz & Oztepe, 2013), it was considered that older
individuals feel the need for self-improvement and professional development. Furthermore, older male
individuals stated that they need to participate in artistic activities, social activities, sports activities, and
nature-oriented activities. Similarly, it was reported in the literature that adult individuals may have different
interests and may need to develop themselves in these areas (Jarvis, 2010; Knowles, Holton & Swanson, 2011;
Kola-Olusanya, 2017; Mikeladze, 2018). It was suggested that this could be due to the lack of awareness of
these requirements, organized activities for older people by the local government and social community

organizations, or inability to inform the older individuals about these activities.

The importance of lifelong learning is multidimensional for older male individuals. In this context, older males
stated that lifelong learning was of personal significance. Thus, they stated that lifelong learning was important
to follow current events, adapt to change, learn what is new and stay healthy. It was suggested that this could
be due to the health and economic conditions of older individuals. Similarly, it was reported in the literature
that lifelong learning allows individuals to learn about and adapt to innovations, follow the developments and
develop themselves in different fields (Aspin & Chapman, 2012; Field & Leicester, 2002). Furthermore, older
male individuals considered lifelong learning significant for mental well-being, to meet their needs for
information and cultural development. When it is considered that lifelong learning supports the acquisition of
the information that an individual requires, allows living an active and healthy life at all ages, and supports the
development of the individual in different fields (Panitsides & Talbot, 2016; Passarelli & Kolb, 2011), it can be

suggested that the above-mentioned finding was consistent with the literature. Furthermore, older male
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individuals stated the importance of lifelong learning in conducting a quality life, holding on to life, self-
sufficiency, acquiring new ideas and gaining experience. This was similar to the ideas that lifelong learning
enhances the quality of life of an individual, enriches her or his ideas, allows the individual to renew based on
the requirements of the current times, supports the individual to connect to life and develops his / her
competencies (Laal, 2012; Laal & Salamati, 2012; van Leeuwen & Praag, 2002). On the other hand, fewer older
males stated the importance of lifelong learning in terms of occupational and socio-social benefits. Considering
the benefits of lifelong learning such as improvement of social quality, human development level and
democratic culture in addition to the individual benefits of lifelong learning (Annette, 2009; Jarvis, 2008;
Martin, 2004), it was observed that older male individuals mostly mentioned personal benefits. It was
suggested that this could be due to the overwhelming personal needs of older people. On the other hand, the
statements of the older males demonstrated that these individuals who lived in a rural area prioritized self-
development and renewal and considered lifelong learning significant for their mental, social, cultural, physical

and professional development.

In phenomenological research, it is aimed to reach an essence on the basis of textural and structural
descriptions of the data obtained (Moustakas, 1994). Accordingly, as understood from the research results,
older male individuals try to be active in lifelong learning as long as the opportunities allow, even if they face
personal and environmental obstacles. In other words, the factors that encourage older males, have a strong
influence on lifelong learning. On the other hand, the preferences of older male individuals in lifelong learning

are directed by the needs related to their age periods and the possibilities of the place they live.

Considering that the environment in which the research is carried out is a small rural district, there is a lack of
possibilities of a big city. This deprivation is also understood because the older male individuals need various
activities in lifelong learning and they cannot meet their needs in the district. On the other hand, although
there are impossibilities under the current conditions, older male individuals do not give up on the path to
improving themselves and strive to be active lifelong learners. Because they think that lifelong learning is very
significant for them. Besides, they have various benefits from the activities they carry out in this context. Thus,
it can be said that the importance they attribute to lifelong learning and the benefits they have, encourage
older male individuals living in a rural district to develop themselves. In this way, it can be stated that they feel
happier and more valuable. Based on the data obtained and the experiences gained as a result of the research,
it can be stated that the meaning of lifelong learning is "to hold on to life" for older male individuals living in
the rural district. On the basis of this meaning, it could be said that the older males develop themselves in the
context of lifelong learning, try to keep up with innovations and feel learning needs beyond the existing

opportunities.
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RECOMMENDATIONS

In future studies,

1. Similar qualitative studies could be conducted with older male individuals living in different cities
and towns in Turkey for the presence of contextual factors.

2. Similar qualitative research could be conducted with older females to investigate gender-based
differences.

3. Scales could be developed based on the factors determined in the present study and data on
lifelong learning of older individuals could be collected from masses to determine the status of
older male individuals nationwide with the survey model.

4. Correlation between lifelong learning levels of older male individuals and different variables such as
openness to innovation, attitude towards learning, perception, and anxiety could be investigated.

5. Quantitative studies that would research the relational structures among the factors that affect
lifelong learning could be conducted within the framework of the structural equation model.

6. Effective educational activities could be designed for older males and their effectiveness could be
investigated with the action research design.

7. New assessment tools could be developed based on the factors determined in the present study
and the effectiveness of the activities for older individuals organized by adult education centers and
the municipalities in Turkey could be investigated, and improvements for the current activities

could be recommended based on the findings.

In future implementations,

1. Activities could be carried out to eliminate personal and environmental factors that hinder the
participation of older male individuals living in Demirci in lifelong learning.

2. Decision-makers could organize new activities for different fields such as culture, art and sports
based on the lifelong learning needs of older male individuals living in Demirci.

3. In collaboration with Demirci Municipality, Demirci Public Education Center, Faculty of Education
and local media, various informative activities could be conducted to raise the awareness of the
older males living in the district in question regarding lifelong learning.

4. It could be targeted to make an example of older individuals who could be role models in lifelong
learning to encourage older male individuals in society to improve themselves.

5. Local stakeholders on the subject could develop and implement a special lifelong learning strategy
based on the various interests and needs of older males living in Demirci in areas such as culture,

art and sports.
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LIMITATIONS

The present study is limited to the utilized data collection instruments, the context where the data was
collected, the data collection period, the researcher’s qualitative data collection skills, and the preferences of
older male participants. Besides, the study is limited to the knowledge and skills of experts who analyzed data
with content analysis. Furthermore, the present study is limited to the inability to generalize the results to the

population, similar to all qualitative studies.
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YASLI ERKEK BiREYLERIN YASAMBOYU OGRENME SURECLERiNi ETKILEYEN FAKTORLER:
TURKIYE’DE DEMIRCI iLCESi ORNEGI*

0z

Besikten mezara kadar 6grenme olarak da tanimlanan yasamboyu 6grenme becerisi, 21. yuzyil
bireylerinin sahip olmasi gereken bir niteliktir. Bu nedenle yasamboyu 6grenme toplumdaki geng
bireyler icin oldugu kadar yasllar igin de 6nem tasimaktadir. Ozellikle diinyada yasl niifusunun
arttigl ve ortalama insan émrinin uzadigl géz oniine alindiginda, yashhk déneminde yasam
kalitesini yUkseltme istegi ve aktif yaslanma duslincesi arastirmacilarin, uygulayicilarin ve politika
yapicilarin dikkatlerini ¢ekmektedir. Bu baglamda, s6z konusu arastirmada yasl erkeklerin
yasamboyu Ogrenme sireclerini etkileyen faktorlerin belirlenmesi amaglanmistir. Bu amag
dogrultusunda olgu bilim deseni ile tasarlanan arastirmanin katiimcilari, 2018-2019 vyillari
arasinda Manisa ili Demirci ilgesinde bulunan ve géniilliiliik esasina gére belirlenen 65 yas lizeri
40 yash erkekten olugmaktadir. Arastirmada veriler, kisisel bilgi formu, agik uglu soru formu ve
yari-yapilandiriimis goériismeler ile toplanmistir. Elde edilen veriler igerik analizi ile analiz
edilmistir. Analiz sonucunda yasl erkeklerin yasamboyu 6grenme kapsaminda agirlikli olarak
farkli kaynaklardan okuma yaparak ve televizyon izleyerek yeni bilgiler edindikleri, s6z konusu
etkinliklerden de c¢ogunlukla kisisel acidan faydalar goérdikleri belirlenmistir. Ayrica, yaslh
erkeklerin yasamboyu 6grenme konusunda etkinliklere katilimlarini tesvik eden faktorlerin
agirhkh olarak bireysel ve mesleki etmenlerden olustugu anlasiimistir. Diger yandan yasl erkek
bireylerin yasamboyu 6grenmeye katilimlarini engelleyen faktorlerin ise agirhkli olarak kisisel
etmenlerden olustugu belirlenmistir. Bunlara ilaveten yash erkeklerin yasamboyu 06grenme
konusunda g¢ogunlukla kiltirel ve mesleki etkinliklere ihtiyag duyduklari anlasilmistir. Bunlarla
birlikte yash erkekler yasamboyu 6grenmenin 6nemini farkli acilardan dile getirmislerdir.
Arastirma sonunda elde dilen sonuglara dayali olarak yeni arastirmalara ve uygulamalara yonelik
cesitli oneriler sunulmustur.

Anahtar Kelimeler: Yasamboyu 6grenme, yash erkek bireyler, yasamboyu 6grenemede etkili
faktorler, yasamboyu 6grenme ihtiyaglari, yasamboyu 6grenme tercihleri.

* Bu ¢alisma Manisa Celal Bayar Universitesi Bilimsel Arastirma Projeleri Koordinasyon Birimince desteklenmistir, Proje
Numarasi: 2018-189.
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GIRIS

GUnUmizde her alanda gozlenen hizli degisim, bireylerin hayatlarini farklilasan dinya ile uyumlu olarak devam
ettirebilmeleri icin mevcut bilgilerini sitrekli olarak giincellemelerini gerektirmektedir. Yasamboyu 6grenme
olarak ifade edilen bu siireg, 6grenmenin hayatin her doneminde devam etmesi gerektigini belirten bir
yaklasimdir (UNESCO, 2013). Bu baglamda egitim, cinsiyet, yas, sosyo-ekonomik statllerinden bagimsiz olarak,
bireylerin gevreleriyle etkilesimlerinden edindigi deneyimlerle, kendilerini sosyal, kiltlirel, bedensel ve
ekonomik alanlar da dahil olmak uzere, butlncil gelisimleri saglanarak, hayattan tatminli olmalan
hedeflenmektedir (Bigerli, 2012; Dinevski ve Dinevski, 2004; Dunn, 2003; Jarvis, 2007; Laal, 2012, 2013; OECD,
2011). Bu nedenle yasamboyu oOgrenme gencler icin oldugu kadar yash bireyler icin de biylik 6nem

tagimaktadir.

Yaslilik donemi, ¢cocukluktan baslayip, genglik ve eriskinlik ile ilerlemekte olan hayat siirecinin devaminda yer
alan ve yetiskinlik ddneminin en son noktasi olarak nitelendirilebilecek bir dénemdir. Diinya Saghk Orgiiti’ne
gore hayatin 65 yas ve Uzeri donemini niteleyen yaslilik doneminde (World Health Organization, 2015) bireyler,
hayat tecriibesi agisindan yasamlarinin doruk noktasinda bulunurken, yaslanmanin beraberinde getirdigi
fizyolojik sinirliliklar ve saglik sorunlar ile karsilasabilmektedirler. Bu nedenle yasliik donemi kendine has

ozellikleri olan bir donem olarak dikkat gekmektedir.

Diinya’da ve Tiirkiye’de yash niifusun artis géstermesine paralel olarak (TUIK, 2018; United Nations, 2017), s6z
konusu kitleye yénelik sunulacak hizmetlerin 6nemi de artmaktadir. Ozellikle insanlarin yasam siiresinin
uzamasi, bireylerin beden ve ruh sagliklarini koruyarak aktif yaslanma ve yasliik déneminde yasam kalitesini
arttirma istekleri, gittikce artan bir egilim halini alarak dikkatleri Gizerine gekmekte ve tim diinyada konuyla ilgili
politikalar Gretilmesini, arastirmalar yapilmasini ve yeni uygulamalar gelistirilmesini tesvik etmektedir (Bowling,
2008; Eurostat, 2012; World Health Organization, 2002). Bu baglamda, yash bireylerin yasam kalitesinin
yukseltilmesi, nitelikli vakit gecirebilmeleri ve hayatlarindan tatminkar hale gelmeleri igin yasamboyu
o6grenmenin gerekli oldugu distinilmektedir (Aydin ve Aydin-Sayilan, 2014; Findsen ve Formasa, 2011; Kilavuz,

2002).

GlnUmiuzde Turkiye’de yasamboyu 6grenme kapsaminda yasli bireyler de dahil olmak tzere toplumun her
kesimine yonelik gesitli yaygin egitim hizmetleri yiritilmektedir. Bu kapsamda bakanliklar, yerel yonetimler,
Universiteler, sivil toplum kurumlari, mesleki kuruluslar ve vakiflar c¢esitli egitim organizasyonlari
gerceklestirmekte ve destekler sunmaktadirlar (Haseski ve Odabasi, 2017). Ozellikle Milli Egitim Bakanhg
blinyesinde bulunan ve tim il ve ilcelerde faaliyet gdsteren Halk Egitim Merkezleri ile belediyeler tarafindan
diizenlenen egitim kurslari, 6grenme firsatlarini llkenin en Ucra noktasina kadar gotlirmekte ve bireylere
ihtiyaclar dogrultusunda yaygin egitim hizmetleri sunmaktadir (Kaya, 2015). Bu kapsamda tim yas gruplarina
yonelik olarak bahge isleri, ziraat, hayvancilik, okuma yazma egitimi, sanat, saglik, tarim, yabanci dil ve bilisim

teknolojileri basta olmak lizere pek ¢ok konu alaniyla ilgili Gcretsiz egitimler sunulmaktadir (General Directorate
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for Life Long Learning, 2019; GOAL, 2019). Konuyla ilgili olarak Tirkiye’de pek c¢ok egitsel faaliyet
gerceklestirilse de yash bireylere yonelik olarak yasamboyu 6grenme etkinliklerin hazirlanmasinda, s6z konusu
kitlenin yasamboyu 6grenme siireglerini ele alan arastirmalarin bulgulari temelinde planlama yapilmasi, ilgili

faaliyetlerde yol gosterici olacak ve belirlenen hedeflere daha verimli bir sekilde ulasilmasini saglayacaktir.

Alanyazinda yasli bireylerin yasamboyu 6grenme siregleri konusunda gesitli arastirmalar gergeklestirilmistir. Bu
kapsamda yasamboyu 6grenmenin yashlar agisindan faydalari ve yasamboyu 6grenme kapsaminda yash
bireylerin tercihleri ele alinmistir (Boulton-Lewis, 2010; Kim, 2008; Lawton ve La Porte, 2013; Pearce, 1991;
Purdie ve Boulton-Lewis, 2003; Weinstein, 2004). Ayrica yash bireylerin yasamboyu 6grenme siiregleri Gizerinde
etkili olan faktorler ve bu baglamda gereksinimleri de belirlenmeye calisiimistir (Kim ve Merriam, 2004;
Narushima, 2008; Pearce, 1991; Purdie ve Boulton-Lewis, 2003; Weinstein, 2004). Williamson (2000) ise, yash
bireylerin yasamboyu 6grenme sirecine etki eden pek ¢ok faktor oldugunu ve siirecin daha iyi anlasiimasi
amaciyla konu ile ilgili daha fazla arastirma yapilmasi gerektigini belirtmistir. Bu dlsiinceye benzer olarak,
Turkiye alanyazinindaki eksiklige dikkat ¢ceken Haseski, Odabasl ve Kuzu (2015), diinyada yashlarin yasamboyu
O0grenme sireglerini konu alan arastirmalar oldugunu fakat Tirkiye’de yasamboyu 6grenme konusunda
yuratilen arastirmalarin 6rneklemlerinin agirlikh olarak lisans 6grencileri ve 6gretmenlerden olustugunu ifade
edip; Ulkemizde yaslilik doneminde yasamboyu 6grenme ile yetiskin egitiminin dnemini vurgulayan az sayidaki
teorik galisma haricinde (Aydin ve Aydin-Sayilan, 2014; Bagci, 2011; Kilavuz, 2002; Komsu, 2014; Toprak ve
Erdogan, 2012; Unalan, 1999), yasli bireylerin yasamboyu 6grenme baglaminda ele alindigi arastirmalarin hem
nicelik hem de nitelik agisindan ¢ok yetersiz oldugu belirtmislerdir. Bu kapsamda s6z konusu arastirmacilar
tarafindan, yasamboyu 6grenme kultirinin toplumun her kesimi tarafindan benimsenebilmesi igin yash
bireyler gibi ug gruplarla da calisiimasinin gerekliligine dikkat ¢ekilmistir. Tim bu nedenlerden dolayi planlanan
bu arastirma ile yash erkek bireylerin yasamboyu 6grenme sireglerinde etkili olan faktorlerin belirlenmesi
amaglanmistir. Bu amag dogrultusunda yash bireylerin yasamboyu 6grenme kapsaminda katildigi etkinlikler, bu
etkinliklerden gordigi faydalar, s6z konusu etkinliklere katilmi glidiileyen ve engelleyen etmenler, yasamboyu
6grenme kapsaminda ihtiyaclari ve yasamboyu 6grenmenin 6nemine yonelik distincelerinin tespit edilmesi
hedeflenmistir. Arastirma kapsaminda ulasilan bulgularin Tirkiye’de kirsal kesimde yasayan vyaslilarin
yasamboyu 6grenme siireglerinin anlasilmasina olanak sunacagi ve uluslararasi alanyazina baglamsal farkliliklar

temelinde katki saglayacagi diusinilmektedir.

YONTEM

Bu calisma s6z konusu arastirma sorularina detayl yanitlar bulunmasini sagladigl icin nitel arastirma
paradigmasi 1siginda olgubilim deseni ile tasarlanmistir. Olgubilim deseni, bireylerin bilinen bir olguya iliskin
disincelerini kapsamli olarak belirlemeye olanak vermektedir (Bogdan ve Biklen, 2006; Creswell ve Poth,
2016). Bu ¢alismada, katihmcilarin deneyimlerini ve gorislerini 6n plana ¢ikarmayi temel almasindan dolayi
betimleyici fenomenoloji yaklasimi tercih edilmistir (Moustakas, 1994). Boylece arastirmacinin kisisel disiince

ve On yargilarindan daha uzak olarak, yasl erkek bireyler icin yasamboyu 6grenme olgusunun derinlemesine
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irdelenmesi hedeflenmistir. Bu amag dogrultusunda Moustakas (1994) tarafindan belirtilen arastirma adimlar
gbz 6nine alinarak bir arastirma yuratilmistir. Bu baglamda, yash erkek bireyler icin yasamboyu 6grenme
olgusu bir fenomen olarak belirlenmis, bu kapsamda belirlenen yasl bireylerden detayli olarak nitel veriler
toplanmis, toplanan veriler tizerinde 6nemli ifadeler belirlenerek, igerik analizi ile temalar Gretilmis ve yapilan
dokusal ve yapisal betimlemeler temelinde fenomenin 6ziine ulasiimistir. Arastirma siirecinin tiim asamalarinda

bilimsel arastirma etigine uyulmustur.
Arastirma Baglami ve Orneklem

Calismanin katilimcilari nitel arastirmanin dogasina uygun olarak amagli érnekleme yéntemlerinden kolay
ulasilabilir durum 6rneklemesi ile kartopu 6rnekleme yéntemleri kullanilarak belirlenmistir. Kolay ulasilabilir
durum orneklemesi, ¢alisma grubunun dogasi geregi diger 6rnekleme yontemlerinin kullanilamadiginda tercih
edilen bir yontem iken; kartopu 6rnekleme ydntemi zengin bilgi kaynagi olabilecek kisilerin belirlenmesinde
etkili bir teknik (Patton, 2016; Yildirnm ve Simsek, 2011) oldugu icin bu calismada tercih edilmislerdir. Bu
kapsamda arastirmanin katilimcilari, 2018-2019 yillarinda Demirci ilgesinde ikamet eden, ilkokul ve {izeri egitim
seviyesine sahip, temel ihtiyaglarini kendi basina karsilayabilecek duruma ve yeterlilige sahip yaslilar arasindan,
gondlliluk esasina gore belirlenmis olan 65 yas Ustl emekli olup, halen calismakta olan 40 erkek bireyden
olusmaktadir. Olgu bilim gahismalarinda 25 kisilik ¢alisma grubunun yeterli goriilse de (Creswell, 1998), bu
¢alismada 40 kisilik bir galisma grubuna ulagsmak hedeflenmis ve bdylece detayli veri elde edebilmek amaciyla
katilimcilarla etkilesim siiresi arttirilmaya calisilmistir. Arastirmanin katimcilarinin yas, meslek, egitim durumu

ve medeni durumlarina gore dagilimlari Tablo 1’de sunulmustur.

Tablo 1. Katilimcilarin Demografik Degiskenlere Gére Dagihimlar

Yas f % Meslek f %
65 7 17.50 Esnaf 10 25.00
66 6 15.00 Ciftgi 9 22.50
67 6 15.00 Ogretmen 8 20.00
68 5 12.50 Muhasebeci 3 7.50
69 3 7.50 Avukat 1 2.50
70 1 2.50 Berber 1 2.50
73 1 2.50 Demirci 1 2.50
74 3 7.50 Din gorevlisi 1 2.50
75 2 5.00 insaat mithendisi 1 2.50
77 1 2.50 insaatgl 1 2.50
80 1 2.50 isci 1 2.50
81 3 7.50 Oto dosemeci 1 2.50
90 1 2.50 Sofor 1 2.50
Tornaci 1 2.50
Egitim Durumu f % Medeni Durum f %
ilkokul 17 42.50 Evli 38 95.00
Ortaokul 4 10.00 Bekar 2 5.00
Lise 4 10.00 Toplam 40 100.00
Universite 15 37.50
N=40
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Tablo 1'de katiimcilarin yaslarinin 65 ile 90 arasinda degistigi gorilmektedir. Ayrica katihmcilarin esnaflik,
ciftcilik ve ogretmenlik basta olmak Uzere cesitli meslekler yaptiklari anlasilmaktadir. Bunlarla birlikte

katihmcilarin biiylk ¢ogunlugu evli olup, agirlikli olarak ilkokul ve tniversite diizeyinde egitime sahiptir.

Bu arastirmanin Manisa il'ine bagh Demirci ilcesinde gergeklestiriime nedeni, sdz konusu ilgenin kékli bir
gecmise sahip olmasi ve sehir merkezinden uzakta, kendine has cografi ve kiltlrel 6zellikler tasiyan kirsal bir
yerlesim yeri olmasindan dolayidir (Demirci Belediyesi, 2018; Demirci Kaymakamligi, 2016). Bununla birlikte
Demirci ilgesinde Halk Egitim Merkezi bulunmakta ve bu merkezde yediden yetmise herkes igin okuma-yazma,
tarim, hayvancilik, mizik, bilgisayar, ilk yardim, ingilizce, el sanatlari basta olmak iizere cesitli kurslar
diizenlenmektedir (Demirci Halk Egitim Merkezi, 2019). Bu 6zellikleri nedeniyle s6z konusu g¢alismanin Demirci
ilcesinde gerceklestirilmesinin, ulagilacak sonuglar baglamsal acidan daha degerli kilacag diistiniilmektedir.
Ayrica Demirci ilgesi, calismayi gerceklestirecek arastirmacilarin faaliyet gosterdigi egitim fakiltesine ev
sahipligi yapmasindan dolayi, veri toplama siireglerinde kolaylik saglanmasi agisindan avantajh bir konumdadir.
Tim bu nedenler géz 6nline alindiginda, arastirmanin amacina uygun niteliklere sahip ¢alisma ortami olarak

Demirci ilgesi segilmistir.

Veri Toplama Araglari

Arastirmada veriler kisisel bilgi formu, agik uglu soru formu ve yari-yapilandirilmis goériismelerle toplanmistir.
Arastirmada kullanilan veri toplama araglari arastirmaci tarafindan gelistirilmistir ve yari-yapilandiriimig
gorismeler arastirmaci tarafindan gergeklestirilmistir. Bu kapsamda hazirlanan kisisel bilgi formuyla
katilimcilarin cinsiyetleri, yaslari, egitim dizeyleri, medeni hali ve meslegi gibi demografik ozellikleri
belirlenmesi amaglanmistir. Ayrica yari-yapilandiriimis goriismeler ve agik uglu soru formu, yash bireylerin
yasamboyu Ogrenme kapsamindaki tercihlerinin, siirece katilimlarini tesvik eden etmenlerin, sirecten
gordukleri faydalarin, etkinliklere katihmlarini giidiileyen ve engelleyen etmenlerin, ihtiya¢ duyduklar

etkinliklerin ve yagsamboyu 6grenmenin dnemine yonelik disiincelerinin belirlenmesi amaciyla olusturulmustur.

Yari yapilandiriimis goriismeler ve open-ended questions form da yer alan sorular, literatiire dayal olarak
gelistirilmistir. Bu kapsamda arastirmaci tarafindan yapilan literatiir taramasi sonucunda 12 tane agik uclu
sorudan olusan bir soru havuzu olusturulmustur. Hazirlanan sorular, literatiirde kendilerine kaynaklik eden
calismalardaki ilgili belirtimler bir belirtke tablosuna yazilmistir. Ardindan s6z belirtke tablosu yasamboyu
6grenme alaninda 5 konu uzmanin goérisine sunulmustur. S6z konusu uzmanlardan gelen donutler
dogrultusunda sorular tzerinde diizenlemeler yapilmis ve 6 sorunun bu arastirma kapsaminda kullanilmasina
karar verilmistir. Bu asamadan sonra, belirlenen sorular, soru formu halinde listelenmis ve 1 o6lgme
degerlendirme uzmaninin gorisiine sunulmus ve 6lgme amacina hizmet etme konusunda incelenmistir. Daha
sonra, olusturulan sorular 1 Tiirk¢e dil uzmaninin gérisiine sunularak dilbilgisi, noktalama ve imla kurallarina
uygunluk agisindan incelenmis ve alinan dénitler dogrultusunda diizenlenmistir. Son asamada ise dizenlenen

formlar hedef kitlenin 6zelliklerini tasiyan 3 yasl bireye uygulanarak test edilmis ve pilot ¢alismada alinan
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donitler i1siginda gozden gegirilerek, arastirmada kullanilmak igin hazir hale getirilmistir. Hazirlanan sorular

asagida sunulmustur:

Tablo2. Sorular ve Kaynaklari

Sorular Kaynaklar

1. Yeni bilgiler 6grenmek ve kendinizi gelistirmek icin neler Pearce (1991), Weinstein (2004).
yaparsiniz? Litfen nedenleri ile agiklayiniz.

2. Yeni bilgiler 06grenmek ve kendinizi gelistirmek i¢in Narushima (2008), Sloane-Seale ve Kops
gerceklestirdiginiz etkinliklerin faydalari nelerdir? (2008), Weinstein (2004).

3. Sizi yeni bilgiler 6grenmeye tesvik eden faktorler nelerdir?  Kim ve Merriam (2004), Pearce (1991).
Lutfen nedenleriyle agiklayiniz.

4. Yeni bilgiler 6grenmenizin 6ntindeki engeller nelerdir? Liitfen Bai, He ve Kohlbacher (2018), Komsu

nedenleriyle agiklayiniz. (2014), Williamson, (2000).

5. Yeni bilgiler 6grenerek kendinizi gelistirmek icin hangi Hafford-Letchfield (2010), Purdie ve
etkinliklere ihtiyag duymaktasiniz? Boulton-Lewis (2003).

6. Hayatiniz boyunca yeni bilgiler 6grenmenin 6nemini nasil Ates ve Alsal (2012), Chae ve Kang
ifade edersiniz? (2018).

Gelistirilen tlim veri toplama araglari, sirasiyla yasamboyu 6grenme alaninda 5 konu alani uzmani, 1 élgme

uzmani ve 1 dil uzmaninin gérisine sunulduktan sonra tekrar diizenlenmistir.

Verilerin Toplanmasi

Arastirma kapsaminda, Demirci ilgesinde yasli bireylerin ugradigi mekanlar olan égretmenevi, dernek lokalleri
gibi kurumlar ile kisilerin calistigi is yerleri ziyaret edilerek 40 yash erkek bireye ulasiimistir. Bu siirecte
demografik ozellikleri bakimindan farkh nitelikteki bireyler belirlenmesine gayret edilerek, veri kaynagi
cesitlemesi saglanmaya calisilmistir. Ulasilan yash bireylere gergeklestirilen arastirmanin amaci, ulasilan
verilerin kullanim prosediiri, arastirmanin gizlilik politikasi ve katilimci haklari hakkinda bilgi verilmis ve gonilli
olarak galismaya katilmak isteyenler arastirmaya dahil edilmistir. Bu kapsamda veriler arastirmacinin kendisi

tarafindan toplanmistir.

Gergeklestirilen yari-yapilandiriimis goriismeler ve agik uglu soru formu uygulamasindan 6nce veri toplama
sirecinin saglikhi bir sekilde yuritilebilmesi icin slireci olumsuz etkileyebilecek olasi ¢evresel faktorler kontrol
altina alinmaya calisiimistir. Buna ilaveten, katiimcilari arastirmaya igtenlikle katki sunmaya hazir hale getirmek
icin arastirmaci tarafindan kisa bir konusma yapilarak, olumlu bir diyalog ortami saglanmaya calisiimistir.
Ardindan veri toplama araglar uygulanmis ve katiimcilardan 20 kisi (%50.00) ile yari-yapilandiriimis goriisme
yapilarak, 20 kisiye de (%50.00) agik uglu soru formu uygulanarak veriler toplanmistir. Boylece farkh veri
toplama araglan kullanilarak veri cgesitlemesi saglanmistir. Veri toplama siireci boyunca, katilimcilarin
gorlslerini 6zglrce dile getirebilmeleri i¢in arastirmaci tarafindan yonlendirici ya da yargilayici olmayan bir

tutum sergilenmistir.
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Gergeklestirilen gorismelerdeki diyaloglar, akilli telefon vasitasiyla kaydedilmistir. Goriismeler, 25 dakika ile 40
dakika arasinda gergeklestirilmis ve hazirlanan sorular sohbet akisi icinde katilimcilara yoneltilmistir. Verilen
yanitlarda detaylandirilmasi istenen veya anlagilamayan ifadeler karsisinda ise katilimcilara sonda sorular
yoneltilerek, daha kapsaml veri toplanmasi amaglanmistir. Elde edilen verilerin dogrulugunun saglanmasi
amaciyla, her bir goriisme sonunda ulasilan veriler arastirmaci tarafindan 6zetlenerek, katilimcilardan onay
alinmistir. Gorlisme ile veri toplama siireci sonrasinda, goriismelere iliskin ses kayitlarinin bilgisayar ortaminda

yaziya dokilmesi igslemi gergeklestirilmistir.

S6z konusu arastirma kapsaminda katilimcilarin diger yarisini olusturan 20 kisiden (%50.00), acik uglu soru
formu araciligiyla da veri toplanmistir. S6z konusu formlar, katilimcilara arastirmacilar tarafindan elden teslim
edilmis ve formlarda yer alan agik uglu sorulara yazili olarak yanit vermeleri istenmistir. Gerekli durumda ise
arastirmaci, verilen yanitlara miidehale etmeden, katilimcilarin sé6z konusu formlari doldurabilmeleri icin yardim

etmistir.

Verilerin Analizi

Arastirmada kisisel bilgi formu ile toplanan demografik veriler, betimsel istatistikler kullanilarak analiz
edilmistir. Bununla birlikte, yari yapilandiriimis goérismeler ve agik uglu soru formu ile ulasilan veriler ise
Moustakas (1994) tarafindan o6nerilen adimlar dikkate alinarak, igerik analizi yontemi ile analiz edilmistir. Bu
kapsamda s6z konusu analizler SPSS 25 ve MAXQDA 2018 programlari kullanilarak gergeklestirilmistir. Boylece,
yash bireylerin yasamboyu 6grenmeye yonelik dislincelerine ve yasamboyu 6grenme siireglerini etkileyen
faktorlere ulasilmistir. S6z konusu analiz siireci, arastirmacinin goézetimi altinda, nitel analiz tecribesi olan iki

konu alani uzmani tarafindan gergeklestirilmistir.

Veri analizi slrecinde uzmanlar, yasamboyu 06grenme ve vyash bireyler hakkindaki deneyimlerinden,
duslincelerinden, kisisel goruslerinden ve 6n yargilarindan uzak olarak, her bir soruyu kendi icinde analiz ettiler.
Analiz Oncesinde sistematik hata riskini dnlemek amaciyla arastirmaci, s6z konusu uzmanlara galismanin
konusu, amaci ve hedef kitle ile ilgili detayh bilgiler sunuldu. Ardindan arastirmaci ve uzmanlardan yasamboyu
o6grenme ve yasl bireyler hakkindaki deneyimlerini, 6n yargilarini, olumsuz tutumlarini, kisisel tanimlamalarini
anlatmalari ve bir kagida da yazmalari istendi. Bu kapsamda dile getirilen fikirler genel olarak yasli bireylerin
yasamboyu 6grenme kapsaminda yeterince aktif olamayacaklari dogrultusundaydi. Onyargilardan ve sistematik
hatalardan uzak, nesnel bir analiz yapilabilmesi icin uzmanlara, arastirmaci tarafindan bir konusma yapildi.
Ayrica s6z konusu metinler analiz sirecinde uzmanlarin oniinde bulundu ve boylece kisisel 6nyargilara
diismeden analiz yapilmasi konusunda destek sunuldu. Analiz sonunda ulasilan sonuglar, arastirmaci tarafindan
incelendi ve uzmanlarin konuyla ilgili disiince ve duygularini iceren beyanlar da géz 6éniine alinarak, nesnel bir

analiz yapilip yapilmadigi kontrol edildi.

Analiz slrecinde 2 arastirmaci verileri ciimle temelinde analiz etti ve dnemli ifadeleri belirledi. Ardindan, ortak

ifadeler gruplandirildi. Bu gruplar, icerigindeki kavramlarla ilgili bir kod adi verilerek adlandirildi. Daha sonra bu
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kodlar benzerliklere ve farkliliklarina gore gruplandirildi ve kategorilere ulasildi. Bir sonraki adimda, ulasilan
kategoriler anlamlarina gore gruplandirildi ve bdylece temalar olusturuldu. Bu silirecin sonunda, arastirmacinin
gozetimi altinda, uzmanlarin ulastiklari sonuglar karsilastirilarak, uyumluluk dizeyi belirlendi. Daha sonra
arastirmaci ve uzmanlarin fikir birligi dogrultusunda ortak temalar ve kodlar belirlendi ve sonuglar katihmcilarin
ifadeleri ve frekanslari ile birlikte rapor edildi. Son olarak, katiimcilarin neyi deneyimlediklerinin dokusal
aciklamasi ve nasil deneyimlendiklerinin yapisal agiklamasi olusturuldu ve bu temelden hareketle fenomenin

Ozline ulasildi.

Uzmanlarin analiz sonuglarinin karsilastiriimasinda arastirmaci, SPSS'de iki ayri siitunda, her bir uzmanin ulastigi
temalarin ve kodlarin ayni veya farkh durumuna gére 0 ve 1 sayilarini kullanarak sayisal kodlama yapti. igerik
analizinin tutarhihgini belirlemek igin hesaplanan Cohen Kappa degerinin analizin geneli igin k = .94 oldugu; her
bir acik ucglu soru icin ise k= .92 ile k= .96 araliginda degisim gosterdigi belirlenmistir. Bu baglamda

gerceklestirilen analizin tutarlilik diizeyinin yiksek oldugu anlasiimistir (Landis ve Koch, 1977).

Aragtirmanin inandiriciligi

Nitel arastirmalarda gecerlilik ve glivenirlik kavramlarina denk gelen inandiricihgin saglanmasi, arastirmanin
inanilirhk, aktarilabilirlik, givenilebilirlik ve onaylanabilirlik kriterlerini karsilamasina baglidir (Shenton, 2004).
Bu nedenle, nitel arastirmalarda s6z konusu siiregleri agiklamak 6nemlidir (Korstjens ve Moser, 2018). Bu
arastirma kapsaminda inanirligi saglamak igin arastirmada kullanilan veri toplama araglari uzman goriisiine
sunulmustur. Ardindan veri toplama sirecinde, gérusilen kisilerin belirttigi diisiinceler, arastirmaci tarafindan
yonlendirici ya da yargilayici olmayan bir tutum ile dinlenmis; olumlu bir iletisim ortami olusturularak,
katilimcilarin  gorislerini ve dusincelerini 6zgirce ifade etmelerine firsat sunulmustur. Gergeklestirilen
gorlismeler esnasinda katilimcilara, gérismenin akisina gére sonda sorular yoneltilmis ve daha detayl veriler
toplanmaya calisilmistir. Ayrica, gériisme esnasinda arastirmaci tarafindan anlasilamayan belirtimlerle ilgili
olarak, katilimcilardan duslincelerini daha detayh olarak acgiklamalari istenmistir. Boylelikle, ¢alismanin
inandiricihginin saglanmasina yénelik veri toplama sirecinde derinlik odakli bir yaklasim izlenmistir. Bunlarla
birlikte gerceklestirilen gérismelerin bitiminde, arastirmaci tarafindan toplanan verilere iliskin katihmcilara bir
Ozet yapilarak, verilerin dogruluguna iliskin onay alinmis ve arastirmanin inandiriciligi saglanmaya calisiimistir.
Ayrica bu baglamda, farkli veri toplama teknikleri kullanilarak veri ¢esitlemesine gidilmistir. Bununla birlikte,
veri toplama stirecinde uzun sireli etkilesimi saglama amaciyla, katilimci sayisi fazla tutulmustur. Ayrica analiz
sirecinde c¢alismanin inandiricihigini saglamak amaciyla iki alan uzmani tarafindan gerceklestiriimis ve

kodlamalarda tutarhlik saglanmistir.

Arastirmada aktarilabilirligi saglamak igin veri kaynagl c¢esitlemesini gergeklestiriimeye yonelik, amagli
ornekleme alinarak farkli 6zelliklerdeki katiimcilardan veri toplanmaya calisiimistir. Ayrica arastirmanin
gerceklestirildigi ilcenin baglamsal 6zellikleri betimlenmistir. Buna ilaveten analiz sonuglarinin raporlastirilmasi

sirecinde, arastirmanin aktarilabilirligini saglamak icin katimcilarin ifadeleri dogrudan alintilarla sunulmus ve
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cok sayida ornek ifadeye yer verilmistir. Tum bunlarla birlikte, arastirma siirecinde yapilanlar ayrintili bicimde
aciklanmaya calisilmistir. Bu kapsamda arastirmanin modeli, ¢calisma grubu, veri toplama araci, veri toplama

sureci, verilerin ¢ozimlenmesi ve yorumlanmasi etraflica tanimlanmistir.

Arastirmada givenilebilirligi saglamak icin arastirmanin baglami, yontemi, katilimcilari ve analiz siiregleri
ayrintil olarak ifade edilmistir. Arastirma sonunda nitel arastirma konusunda tecriibesi olan bir uzmana,
¢alisma raporu inceletilmis ve veri toplama araglarinin olusturulmasi, verilerin toplanmasi, analiz siiregleri ve

bulgularin birbirleriyle tutarliliginin kontrol edilmesi saglanmistir.

Arastirmada onaylanabilirligi saglamak icin arastirmaci arastirmanin yontemi ve asamalarini agik ve ayrintil
olarak agiklamistir. Ayrica arastirma sirecinde c¢alisma kapsamindaki konumu da betimlenmistir. Bunlarla
birlikte katilimcilarin betimsel 6zellikleri ve nitelikleri listelenmistir. Ayrica veriler 6n yargisiz olarak toplanmistir
ve toplanan veriler kayit altina alinmistir. Bunlarla birlikte c¢alismada izlenen siregler ayrintili olarak
betimlenmistir. Bunlara ilave olarak analiz sonuglarinda ulasilan kodlar ve temalar katilimcilarin ifadelerinden

¢ok sayida 6rnek sunularak raporlanmistir.

BULGULAR

Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinliklere Yonelik Bulgular

Katilimcilarin yasamboyu 6grenme kapsaminda katildiklari etkinliklere yonelik kendilerine yoneltilen soruya

verdikleri yanitlarin analizi sonucunda ulasilan temalar Tablo 3’te listelenmistir.

Tablo 3. Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinlikler

Temalar f ifadeler

Okumak 53 “Her giin gazete okurum. Neler olmus 6grenmeye ¢alisirrm” [K2]
“Internette cesitli konular hakkinda okuyup, éGrenirim” [K5]
“Buldugum dergileri okurum. Béylece kiiltiir sahibi olurum” [K9]
“Yalniz kalinca kitap okurum. Kitap okuyarak kendimi gelistiririm” [K37]

Televizyon izlemek 32 “Televizyonda haberleri izlerim. Béylece giindemi takip ederim” [K1]
“Genel kiiltiirim arttirmak igin televizyonda belgesel izlerim” [K19]
Sohbet Etmek 16 “Arkadaslarimla sohbet ederim. Onlardan yeni seyler égrenirim” [K3]
“Arkadas ortamindaki muhabbetle ilcedeki olan biteni 6grenirim” [K21]
Cevre Etkinlikleri 12 “Sadglikli kalmak igin yiiriiyiis yaparim” [K14]

“Farkli yerleri gezmeyi ve yemek kiiltirlerini 6grenmeyi severim” [K15]
“Alisveris yaparim ve piyasayi takip ederim” [K17]
“Bahce ile ugrasirim. Béylece din¢ kalmaya ¢alisirrm” [K25]

ibadet Etmek 2 “ibadet ederim. Manevi olarak kendimi gelistirmeye ¢alisirim” [K29]
“Diizenli olarak ibadet edip, kendimi huzurlu hissederim” [K38]
Akil Oyunlari Oynamak 2 “Bulmaca ¢ézerek zaman gegiririm. Béylece hem bilgilerimi sinarim hem de

yeni bir seyler de 6grenirim” [K13]
“Satran¢ oynarim. Zihnimi ¢alistirmasi igin iyi oluyor” [K16]

Orgiin Egitim Almak 1 “Kendimi gelistirmek icin agik 6gretim fakiiltesinden &én lisans programi
okuyorum” [K18]
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Tablo 3’te ulasilan sonuglardan, katimcilarin yasamboyu 6grenme kapsaminda agirlikh olarak okuma yaptigi ve
bu yolla gazetelerden, dergilerden, kitaplardan ve internetten cesitli bilgiler 6grendiklerini ifade etmislerdir.
Ayrica katihmcilarin televizyon izleme, sohbet etme ve gevre etkinlikleri yapma yoluyla yeni bilgiler 6grenerek
kendilerini gelistirmeye gayret ettikleri belirlenmistir. Diger yandan katiimcilarin yasamboyu 6grenme
kapsaminda ibadet etmek, akil oyunlari oynamak ve 6rgilin egitim almak gibi etkinlikleri en az tercih ettikleri

gorilmustir. Bu bulgularin yérenin sosyolojik 6zellikleri ve mevcut olanaklarindan kaynaklandigi séylenebilir.
Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinliklerin Faydalarina Yénelik Bulgular

Katiimcilarin yasamboyu 6grenme kapsaminda katildiklari etkinliklerin faydalarina yonelik kendilerine

yoneltilen soruya verdikleri yanitlarin analizi sonucunda ulasilan temalar Tablo 4’te listelenmistir.

Tablo 4. Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinliklerin Faydalari

Temalar f ifadeler

Kisisel Fayda 38 “Farkli konularda bilgi edinmemi saglar” [K1]
“Degisik bakis agilarini 6greniyorum” [K5]
“Insani hayata badgliyor yeni seyler 6Grenmek bence” [K14]
“Ulkenin giindemiyle ilgili bilgiler edinirim” [K20]
“Bos vakitleri degerlendirmemi saglar” [K31]
Mesleki Fayda 11 “Meslektaslarimla sohbet ederim. Bu sayede yaptigim isle ilgili eksigim
var mi diye bakarim ve is ile ilgili yeni seyler 6grenirim” [K6]
“Meslegimle ilgili, isimi hizli yapmaya yénelik teknikleri 6Grenirim” [K12]

Kaltlrel Fayda 4  “Genel kiiltiiriim artar. Daha kiiltiirlii olurum” [K7]
“En biiyiik faydalarindan olarak genel kiiltiirii arttirir” [K27]
Sosyal-Toplumsal Fayda 3 “Kendimizden daha tecriibesiz kisilere faydali olmak icin yararhdir.

Mesela torunlarimin ve ¢ocuklarimin yetismesine katki sunar” [K2]
“Farkli konular hakkinda fikir alisverisi saglar” [K16]

Tablo 4’te ulasilan sonuglardan, katilimcilarin yasamboyu 6grenme kapsaminda katildiklari etkinliklerin
faydalarini agirhkli olarak kisisel agidan dile getirdikleri anlasiimaktadir. Bu kapsamda katilimcilar icin en biyuk
faydanin giindemi takip etmek oldugu belirlenmistir. Buna ilaveten mesleki gelisim saglanmasi dile getirilen
ikinci onemli fayda olarak dikkat cekmektedir. Diger yandan katilimcilar, yasamboyu 6grenmenin kiiltiirel ve

sosyal-toplumsal agidan faydalarini en az diizeyde ifade etmislerdir.

Yasamboyu Ogrenme Kapsaminda Etkinliklere Katilimi Tesvik Eden Etmenlere Yonelik Bulgular

Katilimcilarin yagamboyu 6grenme kapsaminda etkinliklere katilimini tesvik eden etmenlere yonelik kendilerine

yoneltilen soruya verdikleri yanitlarin analizi sonucunda ulasilan temalar ve alt temalar Tablo 5’te listelenmistir.
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Tablo 5. Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinliklere Katilimi Tesvik Eden Etmenler

Temalar ve Alt Temalar f ifadeler
Bireysel Etmenler 50
Merak 25 “El islerine merakim var. Bu konuda dgrenmek icin ¢abaliyorum”
[K32]
“Yeni seyleri 6grenmeye merakliyim. Merak beni 6grenmeye sevk
ediyor” [K38]
istek 18 “Genel kiiltiirimii gelistirmek istedigim icin égrenmeye ¢alistyorum”
[K7]
“Diri kalmak i¢in 6grenmek istiyorsunuz” [K15]
Ogrenme sevgisi 5  “Ogrenmeyi severim ve yeni bilgiler 6§renmeye calisirim” [K13]
“Tarim ve hayvancilikla ilgili 6grenmeyi severim” [K21]
0z saygl 1 “Kisisel saygi da ¢ok 6nemli bu konuda. Kendime olan saygidan dolayi
6grenmeye gayret ediyorum” [K7]
Ogrenme azmi 1 “Ogrenme azmi canli ise insanda, istedigi bilgiyi arayip, buluyor ve
6greniyor” [K2]
Mesleki Etmenler 24  “Tarimla ugrastigim icin isimi gelistirmek isterim. Bu konuda

6grenmek isterim” [K21]

“Mesleki agidan yeni bilgiler 6grenmek isterim. Mesela halicilik
yaptigim igin yiiniin iyisi nereden gelir, nasil boyanir bunlari arastirip
6grenirim” [K39]

Saglikla ilgili Etmenler 13 “Saglikla ilgili ihtiyaclar 6grenmeye sevk ediyor insani” [K33]
“Saghk sorunlarimla ilgili 6grenmek isterim” [K36]
Sosyal Etmenler 12 “Zamaninda kendi elde demedigim degerleri geng¢ nesillere aktarma

diistincesi, beni 6grenmeye tesvik ediyor” [K2]
“Toplumun bizden bilgi vermemiz konusunda beklentisi var. “Bu
beklentiler 6grenmeye sevk ediyor ister istemez” [K10]

Bilgiye Ulasmanin Kolaylasmasi 2 “Eskiye oranla bilgiye ulasmanin internette daha kolay olmasi beni
6grenmeye tesvik ediyor” [K17]
“Internet sayesinde aradigim bilgiye kolayca ulasiyorum. Bu kolaylik
sayesinde faydali bilgiler 6greniyorum” [K37]

Tablo 5’te ulasilan sonuglardan, agirlikli olarak bireysel etmenlerin katiimcilari 6grenmeye tesvik ettigi
anlasilmistir. Bu kapsamda merak, istek, 6grenme sevgisi, 6z saygl ve 6grenme azmi etmenlerinin katimcilari
6grenmeye sevk ettigi belirlenmistir. Ayrica katiimcilar yasamboyu 6grenme konusunda mesleki etmenler,
saglikla ilgili etmenler ve sosyal etmenlerin kendilerini gelistirme konusunda tesvik ettigini ifade etmigslerdir.
Diger yandan yasamboyu 6grenmeye giidiileyen etmenler arasinda bilgiye ulasmanin kolaylasmasi, katihmcilar
tarafindan en az dile getirilen faktoér olarak belirlenmistir. Bu durumun nedeninin yash bireylerin ihtiyag

onceliklerinden kaynaklandigi séylenebilir.
Yasamboyu Ogrenme Kapsaminda Etkinliklere Katilimi Engelleyen Etmenlere Yonelik Bulgular

Katilimcilarin yasamboyu 6grenme kapsaminda etkinliklere katilimini engelleyen etmenlere yonelik kendilerine

yoneltilen soruya verdikleri yanitlarin analizi sonucunda ulasilan temalar Tablo 6’da listelenmistir.
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Tablo 6. Yasamboyu Ogrenme Kapsaminda Gergeklestirilen Etkinliklere Katilimi Engelleyen Etmenler

Temalar ve Alt Temalar f ifadeler
Kisisel Engeller 24
Maddi sikintilar 10 “Ekonomik ag¢idan sorunlar oluyor. Ciinkii kitap almak icin bir blitce

ayirmaniz gerekli” [K8]
“Maddi olanak sikintisi var. Maddi olanak olsa Tiirkiye’yi gezerdim” [K28]
Saghk sorunlari 5 “Saglikla ilgili sorunlar olabiliyor. Mesela kitap okurken uzun siire gozliik
takinca agri yapiyor” [K19]
“Saghk sorunlari engel oluyor. Saghk sorunlarim nedeniyle gezemiyorum
mesela” [K23]
Zaman yetersizligi 5 “Zaman yetersizligi yastyorum. Daha ¢ok zamanim olsa daha fazla 6grenme
sansim olurdu” [K7]
“Zaman kisithligi yiiziinden égrenmek istedigimiz seyleri erteleyebiliyoruz”

[K10]
Teknolojiyi 3 “Teknolojiyi kullanamiyorum. Belki kullanabilseydim oradan da bir seyler
kullanamamak 6grenebilirdim” [K7]

“Akilli telefon, bilgisayar, internet kullanamiyorum. Bu durum égrenmede
engel olarak s6ylenebilir belki” [K39]

Kisinin kendisi 1 “En bliyiik engel kendimiziz bence. Dizi izlemek yerine faydal bilgiler
6grenmek lazim” [K17]

Cevresel Engeller 5

Uzman eksikligi 2 “Ziraat konusunda bilgi eksikligim var. Universiteden uzman hoca gelse ve
egitim verse iyi olurdu” [K21]

“Tarim kooperatifi memurlari yeterince bilgili degil. Tarimla ilgili sordugum
sorularin yanitlarini alamiyorum. Bu konuda uzmana ihtiyag var” [K22]

Hava sartlari 2 “Hava sartlari tarim konusunda bir seyler yapmami sinirliyor” [K14]
“Ozellikle kisin farkli yerler gezmek istedigimde kétii hava sartlari engel
oluyor” [K16]

Toplum baskisi 1 “Toplum baskisi engel olusturabiliyor. Ciinkii toplum her yenilige ve yeni
projeye énce karsi cikar. Ozellikle cevre denilince bu baski daha da artiyor”
[K12]

Tablo 6’da ulasilan sonuglardan, katilimcilarin yasamboyu 6grenme kapsaminda agirlikh olarak kisisel engeller
yasadigl belirlenmistir. Bu kapsamda katilimcilar éncelikli olarak yasadiklari maddi sikintilari dile getirmislerdir.
Diger yandan katilimcilar, bazi cevresel faktorlerin kendilerine engel olusturdugunu ifade etmislerdir. Bu
kapsamda yasamboyu 6grenme sirecinde uzman eksikligi, hava sartlari ve toplum baskisinin katihmcilari
engelledigi tespit edilmistir. Bu durumun nedeninin Tiirkiye’nin ve Demirci ilgesinin ekonomik ve sosyal
ozelliklerinden kaynaklandigi soylenebilir. Bunlara ilaveten 15 katilimci yasamboyu O6grenme konusunda

herhangi bir engelle karsilagsmadiklarini ifade etmistir.

Yagsamboyu Ogrenme Kapsaminda ihtiya¢ Duyulan Etkinliklere Yénelik Bulgular

Katilimcilarin yasamboyu 6grenme kapsaminda ihtiya¢ duyduklari etkinliklere yonelik kendilerine yoneltilen

soruya verdikleri yanitlarin analizi sonucunda ulasilan temalar Tablo 7’de listelenmistir.
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Tablo 7. Yasamboyu Ogrenme Kapsaminda lhtiyagc Duyulan Etkinlikler

Temalar f ifadeler

Kulturel Etkinlikler 17  “Halka yédnelik kiiltiirel agidan bilgi verecek etkinlikler olsa iyi olurdu.
Maalesef béyle etkinlikler diizenlenmiyor. Sosyal etkinlik zayif” [K29]
“Bizler icin kiiltiirel gezi organizasyonlari olsa ¢ok iyi olurdu” [K37]

Mesleki Etkinlikler 10  “Insaat alaniyla ilgili bilgilendirici toplantilar falan olsa iyi olurdu” [K6]
“Ciftciler icin bir ziraat miihendisi gelse ve sistemli bilgiler verse bize iyi olurdu
ciftciler icin” [K40]

Sanat Etkinlikleri 6  “Miizik ve sanatsal faaliyetler konusunda kendimi gelistirmek istiyorum ama

bu konuda kurslarin yeterli olmadigini diisiiniiyorum” [K4]
“Sanatla ilgili hobi evleri ya da bahgeleri gibi etkinlikler olmasini da ¢ok
isterdim” [K18]

Sosyal Etkinlikler 3 “Fakiiltenin halka yénelik sosyal faaliyetlerinin olmasini isterdim. Bu
kapsamda konusmacilar gelebilir” [K15]
“Faktiltenin sosyal etkinlikleri olsa halka yénelik ¢ok iyi olurdu” [K16]

Spor Etkinligi 3 “Spor yapabilecegimiz bir alan ve aletler olsa licretsiz, gidebilirdim. Ama yok
maalesef” [K8]
“Yasllara yénelik sportif etkinlikler de yok. Her yasa gére spor olanaklari
saglanmali. Spor alani olusturulmali” [K17]

Doga Etkinlikleri 2 “Yashlara yénelik dogayla ilgili etkinlikler olmasi da iyi olurdu” [K18]
“Balik tutmayi égrenmek istiyorum mesela. Ama burada hem deniz yok hem
de bunun kursu yok” [K16]

Tablo 7’de ulasilan sonuglardan, katilimcilarin yasamboyu 6grenme kapsaminda gesitli etkinliklere ihtiyag
duyduklari belirlenmistir. Bu kapsamda katilimcilar agirlikh olarak kiltirel etkinliklere ihtiya¢ duyduklarini ifade
etmislerdir. Buna ilaveten sirasiyla mesleki etkinlikler ve sanat etkinliklerinin de ihtiya¢ duyulan diger
etkinliklerden oldugu belirlenmistir. Diger yandan ihtiyaci en az dile getirilen etkinliklerin ise sosyal etkinlikler,
spor etkinlikleri ve doga etkinlikleri oldugu gorilmustiir. Bunlar haricinde 10 katilimci herhangi bir etkinlige

ihtiyac duymadigini ifade etmistir.
Yasamboyu Ogrenmenin Onemine Yénelik Bulgular

Katilimcilarin yasamboyu 6grenmenin 6nemine yonelik kendilerine ydneltilen soruya verdikleri yanitlarin analizi

sonucunda ulasilan temalar Tablo 8’de listelenmistir.

Tablo 8. Yasamboyu Ogrenmenin Onemi

Temalar f ifadeler

Kisisel Onem 36 “Ogrenmenin yasi yok. Bilgiye ihtiya¢ duyunca é§renmek icin ¢cabalamak
gerekli” [K2]
“Insanin kendine yeter olmasi lazim hayatta. Mesela arabasi bozulunca
kendisi arizayi giderebilmeli. Bu agidan égrenme énemli” [K3]
“Zaman degistigi icin bilgiler de degisir. Bu nedenle hayat boyunca yeni
olani 6grenmek gerekir” [K5]
“Tecriibe edinmek ¢ok 6nemli. Ciinkii kii¢iik bir tecriibe hayat kurtariyor.
Her isin piif noktasi var” [K6]
“Saghkl yasam icin 6grenmek énemli. Ciinkii késeye cekilir ve kendimizi
her seyden soyutlarsak Alzheimer gibi hastaliklar baslayabilir” [K10]
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“Var olan fikirlere yeni fikirler katarak, fikirleri yenilemek igin 6nemli”
[K11]
“Zihnen ding¢ kalmak icin siirekli 6grenmek énemli” [K13]
“Yeni bilgiler 6grenmek énemli. Farkli cografyadan insanlarin yasayislari,
neyle ne kadar ve nasil mutlu olduklarini anlamak igin yeni bilgiler
6grenmek 6nemli” [K19]
“Og§renmek énemlidir. Ciinkii devir degisiyor. Teknoloji degisiyor. insanin
bu degisime uyum saglamasi igin 6Grenmek énemli” [K24]
“Ogrenmek 6nemli. Eskiden icatlar 5-10 senede olurdu. Simdi dakikada
oluyor. Akaryakiti ucuza mal etme, havayi temizleme gibi bilimsel
gelismeler var. Takip etmek lazim” [K28]
“Cok énemli 6§renmek. insanin yasanti tarzina y6n verip daha kaliteli
yasamasi icin é6nemli” [K29]
Mesleki Onem 4 “Meslegimi daha iyi yapabilme konusunda kendimi gelistirmem igin
6nemli” [K21]
“Daha ucuza liretim yapmak icin neler yapilabiliri 6Grenmek benim igin
6nemli. Kendimi mesleki olarak gelistirmeye ¢alisirrm” [K22]
Sosyal-Toplumsal Onem 1 “Gayet énemlidir. Bir lilkede cahil ne kadar ¢oksa, o kadar ¢cok kétiiliik
olur. Herkes egitimli olsa lilke giilliik gilistanlik olurdu. Egitimli iilkelerde
gelismislik var” [K20]

Tablo 8'de ulasilan sonuglardan, katiimcilarin yasamboyu 6grenme 6nemini agirlikli olarak kisisel agidan ifade
ettikleri anlasiimistir. Bu kapsamda katilimcilar ¢ogunlukla glincel olaylari takip etme ve degisime uyum saglama
baglaminda yasamboyu 6grenmenin 6énemini dile getirmiglerdir. Diger yandan katihmcilar, daha az ifade
edilmekle birlikte, mesleki ve sosyal-toplumsal acilardan yasamboyu ©6grenmenin 6nemli oldugunu
belirtmislerdir. Bu durumun nedeninin yash bireylerin gelisim donemlerine iliskin ihtiyaclarindan kaynaklandig

disindlmektedir.

SONUC ve TARTISMA

Arastirma sonucunda, yash erkek bireylerin yasamboyu 6grenme kapsaminda kendilerini gelistirmek icin cesitli
etkinlikler yaptiklari anlasiimistir. Bu baglamda yash erkekler, agirlikli olarak farkli kaynaklardan okumalar
yaparak yeni bilgiler 6grenmeyi tercih etmektedirler. Ayrica yasli erkek bireyler, televizyon izleyerek ve diger
insanlarla sohbet ederek de kendilerini gelistirmektedirler. Bu duruma benzer olarak alanyazinda yasli bireylerin
medyay! takip ettikleri, akranlarindan ve basili yayinlardan cesitli bilgiler edindikleri ifade edilmektedir
(Seeman, Lusignolo, Albert ve Berkman, 2001; Weinstein, 2004). Bunlara ilaveten yash erkekler kendilerini
gelistirmek igin gezme, bahge isleriyle ugragsma, alisveris ve yiriyus gibi cevre etkinlikleri yaptigl ve nispeten az
dile getirilmesiyle birlikte, ibadet ile ilgilendigi anlasiimistir. Bu durumun nedenlerinin Demirci ilgesinin dogayla
ic ice olan bir ortama sahip olmasindan, ilgenin ekonomik faaliyetlerinin agirlikli olarak tarim temelinde
sekillenmesinden ve bireylerin yaslandikga hissettigi 6lim kaygisini azaltabilmesi dislincesiyle dine
yonelmesinden kaynaklandigi diisiinilmektedir (Harding, Flannelly, Weaver ve Costa, 2005; Wen, 2010). S6z
konusu duruma paralel olarak alanyazinda yashlarin gezi etkinliklerini tercih ettikleri, bahce isleriyle
ilgilendikleri ve dini konulara yoneldikleri belirtilmektedir (Boulton-Lewis, 2010; Kim, 2008). Diger yandan

satran¢ ve bulmaca ¢ézmek gibi akil oyunlari oynamak ile 6rglin egitim almak yaslilar tarafindan en az dile
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getirilen etkinlikler olmustur. Alanyazinda her ne kadar yashlar icin zihini ve bedeni calistiran aktivitelerin
faydali oldugu belirtilse de (Cho, Jun ve Cho, 2002; Montejo, Montenegro, Fernandez ve Maestu, 2012) yasli
erkeklerin bu konuda nispeten eksik kaldiklari séylenebilir. Buna ilaveten yash bireylerin gesitli sanat alanlariyla
ilgilenebildigi ve sanat etkinliklerinden hem bilissel hem de ruhsal faydalar gérdigiu géz onine alindiginda
(Lawton ve La Porte, 2013; Ruokonen ve Ruismdki, 2011), bu baglamda bir etkinligin dile getiriimemesi dikkat
cekici bir eksikliktir. Bu durumun nedeninin Demirci ilgesinde yasayan yashlarin sanat etkinliklerine éncelikli
ihtiyac olarak gormemesinden veya Demirci Halk Egitim Merkezinde diizenlenen sanat etkinliklerinden

haberdar olmamalarindan kaynakli oldugu disinilmektedir.

Yash erkekler, yasamboyu 6grenme kapsaminda katildiklari etkinliklerden cesitli faydalar gormektedir. Bu
baglamda yash bireyler, agirhkh olarak kisisel agidan faydalar gordiiklerini ifade etmislerdir. Buna ilaveten
yasamboyu 6grenme kapsaminda yash erkeklerin mesleki acidan da faydalar gordigi anlasiimistir. Bu durumun
yetiskin bireylerin kisisel ve mesleki agidan kendilerini yenileme distincelerine paralel oldugu (Charness ve
Holley, 2004; Moon, 2013) ve vyash bireylerin mevcut ekonomik ihtiyaglarinin etkisiyle sekillendigi
distnlilmektedir. Diger yandan yash erkek bireyler kiltiirel ve sosyal-toplumsal agidan yagsamboyu 6grenmenin
kendilerine sagladigi faydalari nispeten daha az dile getirmislerdir. Bu durumun nedeninin yash bireylerin
yasadiklari kirsal yerlesim yerinin kulturd, sahip olduklari saglik sorunlari ve maddi olanaksizliklarla iligkili oldugu
disinilmektedir. Alanyazinda s6z konusu bulgulara benzer olarak yasamboyu 6grenmenin gesitli konularda
bireyin yeterliklerini gelistirdigi, yeni deneyimler edinme egilimlerini destekleyip, kultlrel gelisimlerine katki
sundugu; sosyal agidan diger insanlarin tecriibelerinden faydalanmayi sagladigi ifade edilmektedir (Laal, 2012;

Lawton ve La Porte, 2013; McMahon, 1998; Purdie ve Boulton-Lewis, 2003; van Leeuwen ve van Praag, 2002).

Yash erkeklerin yasamboyu 6grenmeye katilimi gesitli etmenler tarafindan tesvik edilmektedir. Bu kapsamda
yashlar agirlikli olarak bireysel etmenlerin etkili oldugunu belirtmislerdir. Bireysel etmenler kapsaminda ise
merak, istek, 6grenme sevgisi, 6z saygl ve 6grenme azmi gibi cesitli faktorleri dile getirilmistir. Bu duruma
benzer olarak alanyazinda yasamboyu 6grenme konusunda 6grenmeye yonelik merak, 6grenme sevgisi,
6grenme azmi gibi bireysel faktorlerin etkili oldugu belirtilmektedir (Crick, Broadfoot ve Claxton, 2004; Gling,
Odabas! ve Kuzu, 2012). Buna ilaveten yash erkekler alanyazina paralel olarak mesleki etmenler, saglik ile ilgili
etmenler ve sosyal etmenlerin kisiyi 6grenmeye yonelttigini ifade etmislerdir (Merriam ve Kee, 2014;
Narushima, 2008; Weinstein, 2004). Bu durumun nedeninin yasl bireylerin mevcut ihtiyaglari ve toplumun
beklentilerinden kaynaklandigi distintlmektedir. Diger yandan bilgiye ulasmanin kolaylasmasi konusunda
belirtimlerin en az dile getirildigi anlasiimistir. Glnimizde bilgi iletisim teknolojileri sayesinde insanlarin ihtiyag
duydugu bilgiye kolayca ulasabildigi gbz 6niine alindiginda (Bates, 2005; Garrison, 2011; Motiwalla, 2007),

kirsalda yash bireylerin bu konudaki yeterliliklerinin arastirilmasi distnalebilir.

Yasl bireyler yasamboyu 6grenme konusunda agirlikli olarak kisisel engellerle karsilasmaktadirlar. Bu kapsamda
yash erkekler cogunlukla maddi sikintilar yasadiklarini dile getirmislerdir. Turkiye’deki yash bireylerin yoksulluk

oranlarinin gegmisten ginimize dogru azalma egilimi gosterse de (Turkish Statistical Institute, 2018) yash
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bireylerin kendilerini gelistirmeleri amaciyla ihtiya¢g duyduklari etkinliklere katilmalari konusunda yeterli gelir
diizeyine sahip olmadigi séylenebilir. Bu duruma benzer olarak alanyazinda maddi sikintilarin yetiskin bireylerin
6grenme konusunda yeni firsatlar olusturmalarinda sinirlayici oldugu belirtiimektedir (Appleby ve Bathmaker,
2006; Ferguson, 2012). Buna ilaveten yasli erkekler saglik sorunlari, zaman yetersizligi ve teknolojiyi kullanma
konusunda sinirliliklar yasamaktadir. Bu noktada o6zellikle Tiirkiye’de zaman iginde internet ve mobil
teknolojileri kullanim oranlarinin artmasina paralel olarak (Eurostat, 2018), yash bireylerin de s6z konusu
teknolojileri kullanim oranlari hizla artis egilimi géstermektedir (Turkish Statistical Institute, 2018). Bununla
birlikte yash erkeklerin yasamboyu 6grenme siirecinde teknoloji kullanimiyla ilgili bilgi ve becerilerini
gelistirmeye ihtiya¢ duyduklari soylenebilir. Diger yandan zaman kisithiligi yasama nedenlerinin ise yash
erkeklerin emekli olmalarina ragmen c¢alismak durumunda olmalarindan kaynaklandigi duslinilmektedir.
Yasamboyu 6grenme kapsaminda yashlarin saglik sorunlari nedeniyle kisitlanabildikleri ve teknolojiyi kullanma
konusunda yetersizliklere sahip olabildikleri gbz 6niine alindiginda (Purdie ve Boulton-Lewis, 2003; Selwyn,
2004), s6z konusu durumun alanyazin ile ortustugu goériilmektedir. Ayrica yasl erkekler yasamboyu 6grenme
surecinde bazi gevresel engellerle karsilagtiklarini da ifade etmiglerdir. Bu kapsamda yasli bireyler kendilerine
bilgi verecek uzman eksikligi, hava sartlari ve toplum baskisi engelleriyle karsilasmaktadir. Bu durumun
nedenlerinin kicuk bir yerlesim yeri olan Demirci ilgesinin kendine has kiltiirlinin bazi agilardan bireyleri
sinirlayict olabilmesi ve halkin mesleki agidan profesyonel destege ihtiyag duymasindan kaynaklandig
disinilmektedir. Bu duruma benzer olarak alanyazinda yetiskin bireylerin konu alani uzmanlarindan 6grenmek
istedikleri, toplumsal yapinin kendilerini sinirlayici olabildigi ve kisinin 6grenme amaciyla harekete ge¢cme
konusunda yasadigi isteksizligin engel olusturabilecegi ifade edilmektedir (Jarvis, 2012; Medel-Afionuevo,
Ohsako ve Mauch, 2001; Pearce, 1991). Diger yandan yasl erkek bireylerin yasamboyu 6grenme sirecinde
glvenlik konusunda engeller yasayabilecegi (Purdie ve Boulton-Lewis, 2003) dislincesi dogrultusunda bir
belirtim yapilmamigtir. Bu durumun nedeninin kiigik bir kirsal yerlesim yeri olan Demirci ilgesinin, Turkiye'nin
blylk sehirlerine kiyasla yash bireyler tarafindan nispeten daha giivenli gorilmesinden kaynakli oldugu

duslintilmektedir.

Yash erkek bireyler yasamboyu 6grenme kapsaminda kendilerini gelistirmek icin cesitli etkinliklere ihtiyag
duymaktadirlar. Bu kapsamda yasli erkekler, agirlikli olarak kiltiirel ve mesleki etkinliklere yonelik ihtiyaglarini
dile getirmislerdir. Alanyazinda vyetiskinlerin kultirel etkinliklere ilgili oldugu ve aktif olarak calismalari
durumunda kendilerini mesleki agidan gelistirici etkinliklere ihtiya¢ duyduklari g6z 6nline alindiginda (Crick ve
Joldersma, 2007; Larson, 2013), ulasilan bulgularin bu duruma paralel oldugu séylenebilir. Her ne kadar
Tirkiye'de sosyal hizmetler ve sosyal glivenlik sistemi ile yashlarin yasam standartlarini yiikseltiimesi hedeflense
de (Gorgull, Akyar, Akdemir ve Sun Kapucu, 2010; Yagcioglu, 2009) yaslilikla birlikte saglik harcamalarinin
artmasi ve Turkiye’de emekli maasi ve yash ayliklarinin bireylerin gecimlerini saglamada yetersiz kalmasi
nedeniyle (Karacan, 2017; Karadeniz ve Oztepe, 2013), yash bireylerin ¢alisma ve mesleki acidan kendilerini
gelistirme ihtiyaci hissettikleri distinilmektedir. Ayrica yash erkek bireyler kendileri icin sanat etkinligi, sosyal

etkinlikler, spor etkinlikleri ve doga etkinlikleri konusunda ¢esitli ihtiyaclar hissetmektedirler. Bu duruma benzer
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alanyazinda olarak yetiskin bireylerin farkli ilgi alanlari olabildigi ve bu alanlar dogrultusunda kendilerini
gelistirmeye ihtiya¢ duyabildikleri ifade edilmektedir (Jarvis, 2010; Knowles, Holton ve Swanson, 2011). S6z
konusu durumun nedeninin, konuyla ilgili ihtiyaclara iliskin biling eksikligine bagli olarak, yerel yonetim ve
sosyal toplum kuruluslari tarafindan bu kapsamda vyasllara yonelik hazirlanan organize etkinlikler
diizenlenmemesinden veya bu kapsamdaki etkinliklerden yaslilarin haberdar olamamasindan kaynakh oldugu

disinulmektedir.

Yagh erkeklere gére yasamboyu 6grenme c¢ok boyutlu bir 6neme sahiptir. Bu kapsamda yash erkek bireyler
agirhkh olarak yasamboyu 6grenmenin kisisel agidan énem tasidigini ifade etmislerdir. S6z konusu baglamda,
giincel olaylari takip etme, degisime uyum saglama, yeni olani 6grenme ve saglkli olma agisindan yasamboyu
0grenmenin dnemli oldugu belirtilmistir. Bu durumun nedenlerinin yash bireylerin icinde bulunduklari saglik
durumlarinin ve ekonomik sartlarin olusturdugu o6nceliklerle iliskili oldugu disliniilmektedir. S6z konusu
belirtimlere benzer olarak alanyazinda yasamboyu 06grenmenin bireylerin yenilikleri 6grenmesi ve uyum
saglamasini, gelismeleri takip etmesini ve kendini farkl alanlarda gelistirmesini sagladig ifade edilmektedir
(Aspin ve Chapman, 2012; Field ve Leicester, 2002). Ayrica yash erkekler zihinsel agidan ding olma, bilgi
ihtiyacini giderme ve kiiltirel acgidan gelisme konusunda yasamboyu Ogrenmeyi 6nemli gormektedir.
Yasamboyu 6grenmenin kisinin ihtiya¢ duydugu bilgiyi 6grenmesi, her yasta aktif olarak ding kalmayi sagladigi
ve kisinin farkli alanlarda gelisimini destekledigi distnuldiglinde (Panitsides ve Talbot, 2016; Passarelli ve Kolb,
2011), s6z konusu bulgunun alanyazin ile ayni dogrultuda oldugu soylenebilir. Bunlara ilaveten yash erkek
bireyler yasamboyu 6grenmenin 6nemini nitelikli yasama, hayattan kopmama, kendine yeter olma, yeni fikirler
edinme ve tecriibe kazanma baglaminda ifade etmislerdir. Bu durum yasamboyu 6grenmenin kisinin hayat
kalitesini arttirmasi, fikir dinyasini zenginlestirmesi, kendini c¢agin gerekliliklerine goére yenilemesi, yeni
deneyimler sayesinde kisiyi hayata baglayip, bireysel yeterliliklerini gelistirmesi konusunda destekleyici olmasi
belirtimleriyle benzerlik tasimaktadir (Laal, 2012; Laal ve Salamati, 2012; van Leeuwen ve van Praag, 2002).
Diger yandan yaslh erkekler yasamboyu 6grenmenin dnemini mesleki ve sosyal-toplumsal agidan nispeten daha
az dile getirmislerdir. Yasamboyu Ogrenmenin bireye sundugu faydalarin yaninda toplumsal niteligin
ylukseltilmesi, insani gelismislik diizeyinin arttirilmasi, demokratik kaltirin glglendirilmesi agisindan sagladigi
katkilar disunildtuginde (Annette, 2009; Jarvis, 2008; Martin, 2004), yash bireylerin daha ¢ok bireye donik
faydalari dile getirdikleri anlasilmaktadir. Bu durumun nedeninin yasl erkek bireylerin kisisel ihtiyaglarinin agir
basmasindan kaynaklandigi distintilmektedir. Diger yandan yapilan belirtimlerden kirsal kesimde yasayan yash
erkeklerin kendilerini gelistirme ve giincelleme disiincelerine sahip olduklari ve bu baglamda yasamboyu
O0grenmeyi bireyin zihinsel, sosyal, kiltiirel, bedensel ve mesleki gelisimi agisindan onemli gordikleri

soylenebilir.

Fenomenoloji arastirmalarinda ulasilan veriler tizerinde yapilacak dokusal ve yapisal betimlemeler temelinde bir
6ze ulagsmak amaglanir (Moustakas, 1994). Bu dogrultuda, yapilan arastirma sonuglarindan anlasildigi tzere,
yasli erkek bireyler, kisisel ve cevresel engellerle karsilagsalar da imkanlarin el verdigi olclide yasamboyu

o6grenme siirecinde aktif olmaya ¢alismaktadirlar. Baska bir ifade ile yasamboyu 6grenme konusunda yaslh erkek
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bireyleri tesvik eden etmenler daha agir basmaktadir. Diger yandan, yash erkek bireylerin yasamboyu

o6grenmedeki tercihlerini, yas donemleriyle iliskili ihtiyaglari ve yasadiklari yerin olanaklari yénlendirmektedir.

Arastirmanin gergeklestirildigi ortamin kiiguk kirsal bir yerlesim yeri oldugu distinildigtinde, blyik bir sehirde
bulunan olanaklardan yoksunluk s6z konusudur. Bu yoksunluk, yasli erkek bireylerin yasamboyu 6grenme
konusunda c¢esitli etkinliklere ihtiya¢ duymalarindan ve bulunduklar ilgede s6z konusu ihtiyaglarini
karsilayamadiklarindan da anlasilmaktadir. Diger yandan mevcut sartlar kapsaminda olanaksizliklar olsa da yasli
erkek bireyler kendilerini gelistirme yolunda pes etmeyip, aktif yasamboyu &grenenenler olmak igin ¢aba
gostermektedirler. CUnkl onlar, yasamboyu 6grenmenin kendileri icin 6nemli oldugunu dusiinmektedirler.
Ayrica, bu dislince dogrultusunda gergeklestirdikleri faaliyetlerden de ¢ok cesitli faydalar gérmektedirler. Bu
kapsamda yasamboyu 6grenmeye atfettikleri 6nemin ve elde ettikleri faydalarin kirsal bir ilgede yasayan yash
erkek bireyleri kendilerini gelistirmeye tesvik ettigi soylenebilir. Boylelikle kendilerini daha mutlu ve degerli
hissettikleri belirtilebilir. Arastirma sonucunda ulasilan verilere ve edinilen deneyimlere dayal olarak, kirsal
ilcede yasayan yasli erkek bireyler icin yasamboyu 6grenmenin anlaminin “hayata tutunmak” oldugu ifade
edilebilir. Bu anlam temelinde s6z konusu yash erkeklerin yasamboyu 6grenme baglaminda kendilerini
gelistirip, yeniliklere ayak uydurmaya calistiklari ve mevcut olanaklarin 6tesinde 6grenme ihtiyaglari hissettikleri

soylenebilir.

ONERILER

Konuyla ilgili ileriki calismalarda,

1. Turkiye’nin farkli sehirleri ve ilgelerinde yasayan yash erkeklerle benzer nitel arastirmalar
gerceklestirilebilir ve baglam temelinde yeni faktorlerin varligi arastirilabilir.

2. Yash kadin bireylerle benzer nitel arastirmalar gerceklestirilebilir ve cinsiyetten kaynakh farkhhklar
arastirilabilir.

3. Bu galismada ulasilan faktorler temelinde 6lgekler gelistirilebilir ve tarama modeli dogrultusunda
biylik kitlelerden veri toplanarak, Ulke genelinde yasl erkek bireylerin yasamboyu Ogrenme
konusundaki durumlari belirlenebilir.

4. Yash erkeklerin yasamboyu 6grenme dizeyleri ile yenilige aciklik, 6grenmeye yonelik tutum, algi ve
kaygi gibi farkl degiskenler arasindaki iliskiler arastirilabilir.

5. Yasl erkeklerin yasamboyu 6grenme sireglerini etkileyen faktorler arasinda yapisal esitlik modeli
cercevesinde iliskisel yapilarin arastirildigi nicel calismalar gerceklestirilebilir.

6. Eylem arastirmasi deseni dogrultusunda yasl erkeklere yonelik faydah egitsel etkinlikler
tasarlanarak, etkililikleri arastirilabilir.

7. Bucalismada ulasilan faktorler temelinde yeni degerlendirme araclari gelistirilerek, Tiirkiye’deki halk

egitim merkezlerinde ve belediyelerin diizenledigi kurslarda yaslilara yonelik yiritilen faaliyetlerin
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etkililikleri arastirilabilir ve wulasilan sonuglar temelinde mevcut etkinliklerde iyilestirmeler

dusandlebilir.

Uygulamaya yonelik yiiriitilecek faaliyetlerde,

1. Demirci ilgesinde yasayan yash erkek bireylerin yasamboyu d6grenme siirecine katilimini engelleyen
kisisel ve gevresel faktorleri ortadan kaldirmaya yonelik faaliyetler yapilabilir.

2. Karar alicilar, Demirci’de yasayan yasli erkeklerin yasamboyu 6grenme ihtiyaclarina dayali olarak
kiltar, sanat, spor gibi farkli alanlara yonelik yeni etkinlikler diizenleyebilirler.

3. Demirci Belediyesi, Demirci Halk Egitim Merkezi, Egitim Fakiltesi ve yerel medya isbirligiyle, ilcede
yasayan yash erkeklerin yasam boyu 6grenme konusunda farkindaliklarini artirmak igin cesitli
bilgilendirici faaliyetler gergeklestirilebilir.

4. Demirci ilgesinde yasamboyu 6grenme konusunda rol model olabilecek yash bireylerin 6rnek
gosterilmesi ve bu konuda toplumdaki yash erkek bireylerin kendilerini gelistirmeye tesvik edilmesi
hedeflenebilir.

5. Konuyla ilgili yerel paydaslar, Demirci ilgesinde yasayan yasli erkek bireylerin kiiltiir, sanat ve spor
gibi cesitli ilgi alanlarina ve ihtiyaclarina dayali 6zellesmis bir yasamboyu 6grenme stratejisi

gelistirip, hayata gegirebilirler.
SINIRLILIKLAR

Gergeklestirilen s6z konusu g¢alisma, kullanilan veri toplama araglari, verilerin toplandigl baglam ve katimcilar
ile sinirlidir. Buna ilaveten ulasilan sonuglarin evrene genellenememesi, tiim nitel arastirmalarda oldugu gibi bu

¢alismanin da sinirliliklarindandir.
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