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ABSTRACT

This study deals with the perceptions of the fourth grade students about the value of sensitivity.
In this study it is appropriated the phenomenological approach which is one the method of
qualitative research design. The participants of the study are 135 fourth grade students. The data
of the study are collected through written statements of the students. The data are analysed
through inductive content analysis. As a result of the analysis of the qualitative data, the data are
grouped under four themes: meaning the participants attached to the value of sensitivity, their
description about the scope of this value, their examples about this value and their suggestions
to improve such acts. The findings of the study showed that the students are aware of the
meaning and importance of the value of sensitivity. The students explained the value of
sensitivity as not being unresponsive to what is happening around, being sensitive, helping those
who need help, being united against various rights and claiming rights and using resources
correctly. In addition, it is observed that the students explained the value of sensitivity by
associating it with other values such as respect, benevolence, tolerance and approaching the
others with empathy. The students expressed that sensitivity should be given to the elderly,
homeless, disabled, children and friends. In addition, the students stated that sensitivity should
be shown to the protection of stray animals and endangered animals and to raise awareness.
Some of the explanations of the participants concerning the sensitive behaviors are found to be
related to environment: keeping the environment clean, not throwing garbage to places,
collecting waste oil in waste oil collectors in schools and collecting waste batteries in waste areas.
As suggestions for sensitive behavior, the participants stated the following: making projects to
use resources consciously, putting food and water for animals, flowering and planting trees
around the school or around the house and making educational club activities to raise awareness
about being sensitive at school. It can be said that the awareness of the students is high about
the fact that individuals should be sensitive to the environment, nature and people which is their
main duty and responsibility.

Keywords: Case studies, elementary school students, value of sensitivity, values education,
inductive content analysis.
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INTRODUCTION

Values are basic standards that are accepted as necessary and appropriate by all members of society,
representing common beliefs and thoughts which aim at maintaining the integrity of the society (Rokeach,
1973). Schwartz (2007) defined values as trans-situational goals that change over time and serve as guiding
principles in a person’s life. Values are judgments of what is good and what is bad (Veugelers & Vedder, 2003).
Values are embodied in the form of judgments, norms, institutions and actions. Accordingly, there is a
sequence of facts at one end and values at the other end. This sequence comes to life at the point where
values turn into judgments, judgments into norms, norms into institutions and institutions into actions. The
values obtained at the end of the education process and the meanings of the related norms are important at
this point. Although education builds the intellectual side of the values, it must be practical (Aydin, 2011).
Values education has emerged as a natural result of the need to treat individuals as a whole in education
because the individuals are not a machine or a robot (Meydan, 2014). Fraenkel (1976) stated that it is
necessary to help children learn values. This requires helping them decide whether and why certain beliefs,
ideologies, procedures, or behaviors are better than others. Learning values involves helping children identify

what is worth doing and achieving (Whitney, 1986).

Children come across different types of values that are important for their lives through their interactions with
adults (Kremer-Sadlik & Kim, 2007). From an early ages, children begin to acquire values by observing their
family members, peers, teachers, their immediate environment and several media products. Therefore, raising
individuals who adopt basic human values is among the main duties of the family, society and school. In this
respect, schools have two main objectives. These are to raise academically successful individuals and to
produce individuals who adopt basic values (Eksi, 2003). Therefore, teaching values to students through

educational processes is one of the crucial topics (Deveci & Selanik Ay, 2009).

One of the values that should be acquired in accordance with the education programs is sensitivity. This value
is a concept that has different connotations throughout history. This value, which was first associated with the
ability to think through art, and create beauty and harmony was later accepted as a way of knowing through
the senses. Therefore, sensitivity is a feeling that focuses on human quality in essence, and it is accepted as a
deep expression of existence and is considered as a characteristic of sensitive people (Terra, Gongalves, Takase
Santos, Dos, & Erdmann, 2010). Sensitivity as a value is defined as taking responsibility for the environment,
society, people and cultural heritage with the awareness of protecting them and showing sensitivity to them

(Kuru, 2016). In short, sensitivity is accepted as a value that adds refinement to the human soul.

Most of the courses in the primary school education programs include a reference to the value of sensitivity
and the related topics. However, these topics are much more comprehensively covered in the courses of life
sciences, Turkish language and social studies. Three dimensions of the educational program for the course of
social studies are related to the value of sensitivity: sensitivity in relation to historical legacy, sensitivity

towards environment and sensitivity towards cultural heritage (Keskin & Ogretici, 2013). For a healthy
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environment, societies consisting of individuals with environmental awareness and high sensitivity to the
environment are needed. Environmental sensitivity, which is defined as an empathetic perspective towards
environment, emerges as a result of the close relationship between environmental awareness and the
development of environmentally friendly behavior. Therefore, environmental sensitivity has been accepted as
one of the variables contributing to responsible environmental citizenship (Hungerford & Volk, 1990; cited in
Barbas, et. al. 2009). It is considered as a crucial task for individuals to protect the environment, improve their
environmental awareness and have environmental sensitivity (Demirkaya & Unal, 2018). Educational
institutions have a great role to play in raising awareness of individuals about the environment. The trainings
given in order to raise awareness towards the environment will greatly contribute to the formation of
environmental awareness in individuals. Because people will realize that it is possible for the environment they
live in and the blessings of the environment to deteriorate or completely disappear. They will also know their
responsibilities as individuals to reduce or eliminate these effects through education (Aktepe & Temur, 2018).
The learning domains, namely culture and heritage, covered in the social studies education program (MONE,

2018a) are very significant to make students acquire sensivity towards historical and cultural heritage.

Research about the value of sensivity mostly deals with the cross-cultural sensitivity. On this topic Diker (2019)
and Cebrian and Cava (2014) carried out studies on a sample of primary school students, and Ogiit and Olkun
(2018), Aksoy (2016), Bae and Song (2017), and Bulduk, Usta and Dinger (2017) carried out studies on a sample
of university students. Keskin and Ogretici (2013) conducted a study on the acquisition of the values in the
course of social studies through several activities on sample of secondary school students. There are also
studies on the development of scales about the value of sensitivity. For instance, Tongsuebsai, Sujiva and
Lawthong (2015) developed an ethical sensitivity scale to reveal the ethical sensitivity of secondary school
students. Ocal, Demirkaya and Altinok (2013) developed a social sensitivity scale for the basic education
students. Halag, Gurdogan Bayir and Cengelci Kése (2021) developed a cultural heritage sensitivity scale for
primary school students. Kurtdede Fidan (2016) developed a scale to measure the sensivitiy levels of the

primary school fourth grade students in regard to environments, animals, social problems and cultural heritage.

However, there are no many studies on the primary school students’ perspectives about the value of sensitivty.
It is certain that the values acquired in family setting should be further improved and be basis for the
acquisition of further values (Keskin, 2008). It is taught that we should have information about the level of the
acquisition of the values by children by their graduation from primary school to design their future education
on values. The aim of this study is to uncover the meanings that fourth grade primary school students attached

to the value of sensitivity.

METHOD
Model of the research
This research, which has a qualitative research method, is a phenomenological research based on determining

the meanings that students attached to the value of sensitivity. Phenomenology clarifies the phenomena that
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we are aware of but cannot understand deeply (Yildirnm & Simsek, 2016). The purpose of choosing the
phenomenology design in this study is to try to understand the meanings that students attached to the

sensitivity value through the case studies they wrote.

Participants

The participants of the study were 135 fourth grade students attending nine public primary schools in
Afyonkarahisar during the school year 2020-2021. The participants voluntarily took part in the study. The grade
level of the participants was determined by criterion sampling which is part of the purposeful sampling
technique. Situations to be selected through criterion sampling are expected to be rich in information
(Marshall, 1996). It was thought that primary school fourth grade students could express the value of sensitivity
which is a comprehensive structure with a richer perspective. Participants consist of 78 female and 57 male

students.

Data collection tool and data collection

The data of this research consists of documents written by the participants. The purpose of using written
documents as data collection tools is to determine what various concepts / events are significant for the
participants, and to obtain detailed information about how social situations seen by the participants (Bogdan &
Biklen, 2007). A form was developed by the authors in order for the participants to write case studies reflecting
the opinions on the value of sensitivity. In this form, there is a directive within the framework of the purpose of
the research. In the directive, students were asked to express the value of sensitivity through case studies.
There is also a section for writing case studies. The case study provides the bridge between abstract subjects
and real life (Woolfolk, 1998, cited in Ozer Ozkan & Acar Giivendir, 2013). Thus, it has been ensured that
sensitivity can be expressed more concretely by using sections from life. After this form was prepared, it was
presented to the opinion of three experts working in classroom and social studies education, and a pilot
application was made on five primary school fourth grade students. Before the data collection process an
ethical permission was taken (Afyon Kocatepe University, Scientific Research and Publication Ethics Committee
dated 22 February 2021 and numbered 2021/115). Before the data collection process the participants were
informed about the process and asked to write down an example about the topic within the class hour. Extra

time was alloted for those who could not completed the assignment.

Data analysis

The data collected were examined using the inductive content analysis. Content analysis contains the following
steps: coding, developing categories (developing categories for the analysis units, words, statements,
sentences, and so on.), comparison (development of the relationships between these categories), and
conclusions (Cohen, Manion & Morrison, 2007). It is suggested when the written data are analysed to confirm

their content. Inductive content analysis is defined as a way to discover the interaction between major themes

1625



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

and the data (Patton, 2002). It is one of the data analysis techniques (Lieblich, Tuval-Mashiach & Zilber, 1998;
akt. Cohen & Shenaar-Golan, 2018). In the analysis both authors read the data and coded the related words.
Then the codes were categorized based on their correlations (Creswell, 2008). Next these categories were
compared which produced four general themes of the study. The information about the categories was
presented and interpreted under the relevant category. Additionally, the findings were supported by direct
qguotations from the reports by the participants. In the research, the formula developed by Miles and
Huberman (2016) was used to determine the percentage of agreement in the analyzes made by the two
researchers. When the code lists created by the researchers were compared, a .86% agreement was found. In

addition, the direct quotations were given with the codes of the participants (for instance, S1, S2, ....).

FINDINGS

This section presents the findings obtained from the analysis of qualitative data and the direct quotations. As a
result of the analysis of the qualitative data, the data are grouped under four themes (Figure 1): (1) Meanings

attached (2) Scope (3) Sensitive acts and (4) Suggestions.

4 N\ )
attached Scope
G VAN J
4 N\ R
Sensitive acts Suggestions
\_ /. J

Figure 1. Themes Related to the Perceptions of the Primary School Students about the Value of Sensitivity

Meanings the participants attached to the value of sensitivity

It was found that the primary school students attempted to define the value of sensitivity by attributing some
meanings to it in their essays. The findings regarding the meanings that they attribute to the value of sensitivity

are given in Figure 2.
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Figure 2. Meanings that the Participants Attribute to the Value of Sensitivity

The participants produced several meanings about the value of sensitivity: not being unresponsive to the
events in the immediate environment, being sensitive, helping those in need of help, and being together and
claiming rights. The other meanings they stated in relation to the value of sensitivity include being a tolerant

person, using the sources in a correct manner.

One of the students who attached the quality of being not unresponsive to the events to the value of sensitivity
stated “Last year, on the way to summer vacation, a car in the opposite plane crashed into another car, so we

pulled our car over and tried to help them.” (5-2).

Another student produced the concept of being tolerant concerning the value of sensitivity reported the
following: “When it comes to sensitivity, the first thing that comes to my mind is to be a tolerant person. For
example, if you are not tolerant of people, you cannot be sensitive to them. For me, sensitivity is to help people

who need it (such as disabled, elderly).” (5-48).

Descriptions of the primary school students regarding the scope of the value of sensitivity

It was seen that the primary school students made descriptions in their essays about how sensitivity should be
materialized. They reported that the targets of sensitive acts are people, animals, natural environment, objects
and values which are grouped under five sub-themes. The descriptions of the primary school students

regarding the scope of the value of sensitivity are given in Figure 3.
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Figure 3. Descriptions of the Primary School Students regarding the Scope of the Value of Sensitivity

Figure 3 shows the descriptions of the participants regarding the scope of the value of sensitivity. Majority of
the participants believe that sensivity should target people, animals and environment. In their essays the
participants expressed the idea that the value of sensitivity has a very wide scope in that it contain not only
living beings but also non-living ones such as environment and items.

One of the participants who explained the sensitivity towards children as opposing the children abuse, child
workers and child brides and and as claiming their rights reported the following: “Sensitivity is a broad topic in
the form of sensitivity to humans, animals, the environment and children. Those who are sensitive to children
unite against child violence, child abuse, child workers and child brides and take care of their rights.” (S-125).
One of the participants explained his understanding of being sensitive to animals as follows: “Those who are
sensitive to animals help stray animals, wild animals and endangered animals and protect their rights.” (S-1).
One of the students who defined the sensitivity as helping elderly people and those who need help explained
his views as follows: “I think it is being sensitive to help my grandfather to prepare his bed and to find and tell

him the phone numbers that he does not know. | am doing these to my elders.” (5-8).

Explanations of primary school students regarding sensitive behaviors

The participants expressed their explanations about the sensitive behaviors in their essays. The headings of

these explanations are given in Figure 4.
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Figure 4. Participants’ Explanations about the Sensitive Behaviors

Some of the explanations of the participants concerning the sensitive behaviors are found to be related to

environment: keeping the environment clean, not throwing garbage to places, collecting waste oil in waste oil

collectors in schools and collecting waste batteries in waste areas. In addition, they stated the behaviors which

pay attention to the use of natural resources at school and at home. They emphasized that they should be

careful in using water while brushing the teeth, washing fruits and vegetables and taking a shower and in

turning off the lamps. Additionally, they wrote statements about not hurting their friends while playing games,

behaving kindly and respectfully and being sensitive about sharing things and information with their friends.

One of the participants produced the following poem-like statement concerning sensitive acts (5-78);

I help my friends,

I collect the garbage,

| give food to stray animals

I call my elders on special days,

Let's be sensitive and be happy.

I help my uncle Siikrii, who is blind.

I respect our flag, the symbol of our independence
| greet people when | see them.

Let's be sensitive and be happy.

One participant who emphasized the significance of not harming environment and using the items with a

careful stated the following: “Not damaging the nature, school garden, trees, and parks and using them with

care are all sensitive behavior.” (5-84).

1629



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Another participants stressed the importance of the use of the sources as follows: “I turn off the lamps when
they are not needed. | unplug the electrical items that | do not use.” (5-135) and “I do not wast water while
brushing my teeth. While washing vegetables and fruits, | tell my mother to be careful about the use of water,

and both my mother and | are careful about this.” (5-18).

A student who stated that using words of kindness towards friends and being kind to them are sensitive
behavior expressed her views as follows: “I use expressions of kindness towards my friends. | try not to hurt

them in games or lessons. | help them in a difficult situation.” (S-57).

A student who paid attention to recycling and green spaces stated the following: “In order to be happy in this
world we live in, it is important to be sensitive at every moment of life. | throw waste into recycling bins. | do not

damage the green areas in the school yard and around me, and | try to protect them.” (S-78).

The participants’ suggestions to improve sensitive behavior

It was found that the participants offered suggestions about what they and those around them could do about
being sensitive in their essays. The suggestions of the primary school students for sensitive behavior are given

in Figure 5.
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Helping
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projects

Figure 5. The Participants’ Suggestions to Improve Sensitive Behavior

As suggestions for sensitive behavior, the participants stated the following: warning and informing their family

and friends about sensitive behavior, paying attention to recycling and acting accordingly, collecting waste oils
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and batteries in relevant places, making projects to use resources consciously, putting food and water for
animals, flowering and planting trees around the school or around the house and making educational club
activities to raise awareness about being sensitive at school. The direct quotations from the primary school

students’ suggestions for sensitive behavior are given below.

One of the participants who emphasized the warning and informing their family and friends about sensitive
behavior reported the following: “We must be sensitive to live a peacefully and happy life. | warn my family and
friends to be sensitive to the animals, the homeless, the poor, the elderly, the disabled and the nature. We must

keep our environment clean, warn those who do not keep it clean, and inform them about these issues.” (5-5).

Other participant stated the significance of involving in the related projects as follows: “I collected the caps of
the water bottle for the blue cap project. These caps are recycled. | am very happy that we would buy
wheelchairs for our disabled friends with the thousands of blue caps we have collected. | want to take part in

other similar projects.” (S-69).

The suggestions of a participant about the collecting waste oils and batteries in relevant places are as follows:
“We collect batteries at school and at home and put them into the waste battery boxes. My parents fill the
waste oil into the water bottle at home, and | leave it in the waste oil collection box at school. We warn and

inform our relatives and neighbors about these issues.” (S-42).

Two other views of the participants are given as follows: “With our teacher, we regularly put food and water
around the schoolyard for dogs to feed them.” (5-76). “Together with our friends in the club work, we planted
saplings at the school and its surroundings. We opened an exhibition at the school with our friends at the

school to protect the environment and behave sensitive.” (S-118).

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

This study was conducted to determine the perceptions of the primary school fourth grade students towards
the value of sensitivity. When the data collected from the participants’ written reports have been analyzed,
four themes have emerged: the meanings that the primary school students attribute to the value of sensitivity,
their descriptions of the value of sensitivity, their explanations for the value of sensitivity, and their suggestions
for sensitive behavior. The findings suggest that the value of sensitivity has been acquired by the participants at
the fourth grade level. Aydin (2011) states that values may have been realized as a result of judgments, norms,
institutions, actions and processes. In addition, the students’ ability to produce solutions to improve the
environmental awareness indicates that they have managed to develop a certain level of consciousness.
Tirksoy (1991) states that sensitivity is the level of awareness of an individual’s environment and relations with
the environment. The level of consciousness of an individual can be measured by being aware of what he or
she does know about the environment, how much s/he knows, why s/he knows and how s/he uses this

information. Therefore, it is seen that the fourth grade students who participated in the study acquired the
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value of sensitivity at school and they could associated it with the acquisitions covered in the primary school

education programs.

Concerning the meanings that the participants attributed to the value of sensitivity it is found that they use
different conceptualizations. The students explained the value of sensitivity as not being unresponsive to what
is happening around, being sensitive, helping those who need help, being united against various rights and
claiming rights and using resources correctly. In addition, it is observed that the students explained the value of
sensitivity by associating it with other values such as respect, benevolence, tolerance and approaching the
others with empathy. Such meanings are mostly close to one another. It is also found that their explanations
are also reported in the related studies. The importance of displaying sensitive behaviors for the happiness and
peace of the society and a clean environment is emphasized in the students’ statements. On the other hand,
the students accept that individuals’ environmentally sensitive behavior is their main duty and responsibility.
The definitions made in relation to the value of sensitivity show that both the lessons such as Life Studies,
Social Studies and Turkish language develop awareness among the students, and that the perceptions towards
this value are supported by many other sources. Yeter (2019) states that children’s magazines contain a lot of
information that will increase the sensitivity of readers and that the magazines support people who have
sensitivity value with exemplary behaviors. Karakus (2015) states in his study on cartoons that the values of
love, sensitivity and tolerance are the most frequently repeated values. Similarly, Erol (2014) found that the
value of sensitivity is included in stories. Eryilmaz and Kose (2018) stated that the book entitled The Little
Prince includes the references to the value of sensitivity. ibret, Demirbas and Demir (2019) in their study on a
sample of the fourth year students found that the sensitivity towards environment can be improved through
story-reading activities. Barbas, et al. (2009) found in their study that nature documentaries have a positive
effect on students’ environmental awareness. Therefore, it can be said that primary school children can acquire
the value of sensitivity through several distinct sources (cartoons, documentaries, children's magazines,

children’s books) and also develop their perceptions about many values within the scope of values education.

Students are able to express to whom the value of sensitivity should be demonstrated in their descriptions of
the scope of this value. According to the participants, the elements to be sensitive to are people, animals,
environment, objects and values, and these are grouped under five themes. In the theme of people, the
students expressed that sensitivity should be given to the elderly, homeless, disabled, children and friends.
Therefore, there is social sensitivity among the participants. Similarly, Ocal, Demirkaya, and Altinok (2013) in
their study found that the primary school students care about social problems such as meeting the care and
accommodation needs of orphans, child labor, and protection of human rights and freedoms. In the study of
Kurtdede Fidan (2016), it is concluded that the primary school fourth grade students have the highest level of
awareness on social problems, namely social sensitivity, following the sensitivity to the environment. In terms
of sensitivity towards animals, students stated that sensitivity should be shown to the protection of stray
animals and endangered animals and to raise awareness. In the study of Utkugilin (2020), it is concluded that

the primary school students are very sensitive to animals and even empathize with them. In addition, in the
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studies of Kurtdede Fidan (2016) and ibret, Demirbas and Demir (2019) about the sensitivity of fourth grade
students to the environment, it is revealed that they are sensitive to animals and plants. Environmental
awareness is focused on forests, parks, natural resources and the seas / lakes. An important goal of
environmental education is to teach environmental literacy that includes cognitive and affective qualities with
environmentally responsible behaviors. Environmental awareness is an important variable of environmental
literacy (Sivek, 2002). In the studies of Kurtdede Fidan (2016) and Erdogan (2009), it is concluded that primary
school students have high levels of environmental awareness. It can be said that the educational programs
contribute to the formation and development of this awareness. Research suggests that the most frequently
emphasized value in the 2005 social studies program outcomes is the value of sensitivity, and that the
sensitivity towards environment is very frequently emphasized (Merey, Kus & Karatekin, 2012). On the other
hand, the values of love, respect, sensitivity, cleanliness, responsibility, fairness, benevolence, peace and
aesthetics, which are the twenty values that are aimed to be acquired in the social studies courses can be
directly associated with the protection of the environment (Karatekin & Sonmez, 2014). One of the objectives
of the 2018 Life Studies course educational program is about the students’ awareness of nature and the
environment, and their ability to use resources efficiently. Among the basic life skills, there is the ability to
protect nature and gains in the protection of nature, animals, plants and the environment in this context

(MONE, 2018b).

The participants stated that they should also be sensitive to the items and objects such as school belongings,
fountains and benches should be sensitive and that these items and objects should not be damaged and
protected. Therefore, students are of the opinion that it is necessary to be sensitive to non-living things as well
as living things. Some students addressed values such as art, flag, holidays and country problems and stated
that they should be cared for and that individuals should be sensitive to these issues. In this regard, it is stated
that sensitivity to cultural heritage is a value to be acquired in the learning domain of the cultural heritage of
the 4th Grade Social Studies educational program (2018). Among the special objectives of the 2018 Life Studies
education program there is a statement “students love his country, will be willing to keep his historical and
cultural values alive.” However, there are skills and acquisitions in the education program to recognize and
protect the cultural values (MONE, 2018a). As stated in primary school education programs, children are
expected to know and evaluate the cultural heritage of the society, to ensure the continuity of culture, to meet
with their own roots, and to be able to define their cultural and social identities (Culha Ozbas, 2009). Yazici
(2014) states that there is a cause and effect relationship between culture and values as well as a relationship
between preserving and developing these entities. In Kilcan and Akbaba's study (2013) on the cultural heritage

sensitivity, most of the participants expressed this value as protecting-watching over it.

It is found that the primary school students emphasized sensitive behaviors in the theme of their explanations
for sensitive behaviors. These include environmentally sensitive behaviors such as keeping the environment
clean, not throwing garbage on the floor, putting waste oil into waste oil collectors at schools, and collecting

waste batteries. According to the explanations of the students, the most critical element in the environmental
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degradation is human behavior (Yiicel Isildar and Yildirim, 2008). Insensitivity and unconsciousness are among
the main factors that cause environmental problems (Yazici & Utkugiin, 2019). Therefore, the statements of the
students suggest that they are aware of this situation. Similarly, in the study conducted by Coskun (2011), the
fifth grade students strongly and consistently expressed the value of environmental awareness. In the current
study, the students expressed the behaviors that should be considered at school and at home for the use of
natural resources in relation to the value of sensitivity. These behaviors include turning off lamps, careful use of
water while brushing teeth, washing fruits and vegetables and showering. Behaviors thought to be related to
saving are related to the following learning outcome covered in the Production, Distribution and Consumption
unit of the fourth grade Social Studies Program (2018): Students should use the resources around them without
wasting them and they should make savings by using the resources they have consciously. Therefore, the
students participating in this study made statements related to the said learning outcomes. However, there is
no reference to the value of sensitivity in this learning area. This finding is consistent with the result of Keskin
and Ogretici (2013) in their study on the value of sensitivity that the learning outcome-value relationship is
generally weak in the educational programs. Tonga and Uslu (2015) reported that in social studies courses
teaching of certain values is at a sufficient level in terms of the values of science, peace, respect for rights and
freedoms, but that teaching other values, including the value of sensitivity, to students is not at the desired

level.

The students stated while playing games they try not to harm their friends, to behave kindly and respectfully,
and to share things and information with them which are all regarded by them as sensitive behaviors.
Therefore, it can be argued that the students have the awareness that they should behave towards each other
within the framework of courtesy rules. Bulach and Buttler (2002) point out that it is a necessity to teach

courtesy behaviors in value education from primary school.

Regarding the suggestions of primary school students for sensitive behavior, the following was found: The
students offered several suggestions about what they and those around them could do to act sensitively. They
think that their sensitivity may increase with environmental activities and educational activities and that they
should take care of environment and behave accordingly such as recycling, to collect waste oils and batteries in
relevant places, to carry out projects to use resources consciously, to put food and water for stray animals, to
plant flowers and trees around the school or around the house and to raise awareness for sensitive behavior at
school. The fact that they could offer several suggestions to improve sensitive acts is an indication of the
existence of the environmental awareness among the participants. The environmental awareness refers to the
awareness of the individuals who are aware of their duties regarding the environment and transforming this
awareness into behavior (Yesil & Turan, 2020). Peker and Ceylan (2020) found in their study that the primary
school fourth grade students developed metaphors for the protection of the environment for a better world. In
addition, students’ bringing solutions to the environmental problems is an indication that they are sensitive
enough to contribute to the elimination of the environmental problems (Uzun & Saglam, 2005; Demirbas &

Pektas, 2009). Students stated that they attach importance to educational club activities in order to raise
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awareness about sensitive behavior at school. Massoni (2011) points out that the early effect of educational
club activities is on behavior of students, and many negative situations at schools can be eliminated through
such club activities. In the study conducted by Akar and Nayir (2015) it is found that the elementary school

students find club studies effective, but as their grade levels increase, this effect decreases.

The findings of the study suggest that primary school fourth grade students could conceptually define the value
of sensitivity. They were able to express that affective sensitivity is a value that can be expressed through
behaviors. The conscious use of natural resources has been associated with the value of sensitivity, although
behavioral sensitivity to the environment is much more common. Based on the findings of the study the

following are suggested:

o Activities related to the value of sensitivity can be organized within the primary school club activities.
o Studies can be conducted in which the opinions of students at different grade levels are taken about
the sensitivity value.

o Students' behaviors related to behaving sensitively can be revealed with various research approaches.
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ILKOKUL OGRENCILERININ ORNEK OLAYLARINDA DUYARLILIK DEGERi ALGILARI

0z

Bu makale, ilkokul dérdiincii sinifa devam eden 6grencilerin duyarlilik degeriyle ilgili algilarini
arastirmaktadir.  Arastirmada nitel arastirma desenlerinden fenomenolojik yaklasim
benimsenmistir. Arastirmanin katiimcilarini, dérdiinct sinifina devam etmekte olan 135 ilkokul
ogrencisi olusturmaktadir. Arastirmada veriler 6grenciler tarafindan yazilan 6rnek olaylar ile elde
edilmistir. Verilerin ¢6zimlenmesinde enduktif icerik analizi/timevarim analizi uygulanmistir.
Verilerin analizi sonucunda, veriler ilkokul 6grencilerinin duyarlilik degerine yukledikleri anlamlar,
duyarlilik degerinin kapsamina yonelik betimlemeleri, duyarl davranislara yonelik agiklamalari ve
duyarli davranmaya vyonelik Onerileri olarak dort tema altinda ele alinmistir. Arastirma
sonucunda, o6grencilerin duyarliik degerinin anlaminin ve 06neminin farkinda oldugu
belirlenmistir. Ogrenciler duyarlilik degerini, cevrede olanlara tepkisiz kalmama, hassas olma,
yardima ihtiyaci olanlara yardim etme, cgesitli haklara karsi birlik olma ve haklara sahip ¢ikma ve
kaynaklari dogru kullanma olarak agiklamistir. Bunun yani sira 6grencilerin duyarlihk degerini
saygl, yardimseverlik, hosgoruli ve empati ile yaklagsma gibi c¢esitli degerlerle iliskilendirerek
acikladiklari belirlenmistir. Ogrenciler duyarlihgin; yashlara, kimsesizlere, engellilere, cocuklara ve
arkadaslara olmasi yoniinde duslincelerini belirtmistir. Ayrica sokak hayvanlari ve nesli
tikenmekte olan hayvanlarin korunmasi ve farkindalik yaratiimasi konusuna duyarlilik
gosterilmesi gerektigi 6grenciler tarafindan belirtilmistir. Ogrencilerin, duyarli davranislara
yonelik olarak ¢cevrenin temiz tutulmasi, yerlere ¢oplerin atilmamasi, atik yaglarin okullarda atik
yag toplayicilara atilmasi, atik pillerin atik pillerinde toplanmasi gibi cevreye yonelik duyarli
davranislar yazdiklar belirlenmistir. Ogrencilerin, kaynaklari bilingli kullanmaya yénelik projeler
yapma, hayvanlara yemek ve su koyma, okul ¢evresinde veya ev cevresinde ¢iceklendirme ve
agac dikimi yapma, okulda duyarli davranilmasina yonelik farkindalik yaratmak igin egitsel kuliip
¢alismalari yapma gibi oneriler gelistirdikleri gortlmistir. Bireylerin gevreye, dogaya, insanlara,
hayvanlara duyarli davranmasinin onlarin temel gorevi ve sorumlulugu oldugu konusunda
ogrencilerin farkindaliklarinin yiiksek oldugu soylenebilir.

Anahtar Kelimeler: Duyarlilik degeri, degerler egitimi, endiiktif icerik analizi, ilkokul 6grencileri,
ornek olay.
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GiRiS

Degerler toplumun tiim Uyeleri tarafindan gerekli ve uygun olarak kabul edilen, ortak inanglari, dislinceleri
temsil eden ve toplumun biitinliginG sirdirmeyi amaglayan temel standartlardir (Rokeach, 1973). Schwartz
(2007) degerleri “6nemi degisen ve bir kisinin veya kisinin hayatinda yol gosterici ilkeler olarak hizmet veren
durum otesi hedefler” olarak tanimlamistir. Degerler, neyin iyi, neyin kotu olduguna dair yargilardir (Veugelers
& Vedder, 2003). Fert ve toplum hayatinda degerler genel olarak; yargilar, normlar, kurumlar ve eylemler
seklinde somutlasmaktadir. Buna gére bir ucta degerlerin diger ucta eylemlerin yer aldigi bir olgular dizini s6z
konusudur. Degerler yargilara, yargilar normlara, normlar kurumlara ve nihayet kurumlar da eylemlere
doniistigi noktada fiilen gergeklesmis olmaktadir. Egitim siireci sonunda elde edilen degerler ve buna bagh
normlarin tasidigl anlam, bu noktada énemlidir. Bu baglamda egitim, degerlerin dnce diisinsel tarafini insa etse
de bunun uygulamaya yonelik olmasi anlamlidir (Aydin, 2011). Birey agisindan degerler egitiminin bir gerekliligi,
egitimde bireyin bir bitlin olarak ele alinma ihtiyacinin dogal bir sonucu olarak ortaya ¢ikmistir. Zira birey bir
makine veya robot degildir (Meydan, 2014). Bu noktada Fraenkel (1976), ¢ocuklarin degerleri 6grenmelerine
yardimci olmak gerektigini belirtmektedir. Bunun igin belirli inanglarin, ideolojilerin, prosedirlerin veya davranis
tarzlarinin digerlerinden daha iyi olup olmadigina ve neden daha iyi olmalarina karar vermelerine yardimci
olmak gerekmektedir. Neticede cocuklarin degerleri 6grenmeleri, kendileri igin neyin yapilmaya ve elde
edilmeye deger oldugunu veya neyin ulasiilmaya deger oldugunu belirlemelerine yardimci olmayi igerir

(Whitney, 1986).

Cocuklar, yasamlari icin 6nemli olan ve farkh tiirde degerlerle yetiskinlerle etkilesimler araciligiyla tanisirlar
(Kremer-Sadlik & Kim, 2007). Kiigiik yaslardan itibaren iginde bulunduklari aileyi, arkadaslarini, 6gretmenlerini,
yakin cevrelerini, medya Uriinlerini gézlemleyerek deger edinimine baslarlar. Dolayisiyla temel insani degerleri
benimsemis bireyler yetistirmek aile, toplum ve okulun baslica gorevleri arasindadir. Bu noktada okullarin iki
temel amacindan biri akademik agidan basarili, ikincisi temel degerleri benimsemis bireyler yetistirmektir (Eksi,
2003). Bunun igin egitim stiregleri araciligiyla 6grencilere deger kazandirilmasi, Gzerinde durulmasi gereken bir

konu olarak 6nemini korumus ve korumaya devam etmektedir (Deveci & Selanik Ay, 2009).

Egitim programlarinda kazandiriimasi gereken degerlerden biri duyarlilik olup tarih boyunca farkli ¢cagrisimlar
meydana getiren bir kavram olmustur. Once sanat yoluyla disiinme, giizellik ve uyum yaratma yetenegi ile
iliskilendirilen kavram, daha sonra duyular araciligiyla gergeklik karsisinda hissedilen bir bilme yolu olarak kabul
edilmistir. Dolayisiyla duyarhllik, 6ziinde insan kalitesine odaklanan bir his olup, varolusun derin bir ifadesi
olarak kabul edilmekte ve hassas insanlarin sahip oldugu bir 6zellik olarak nitelendirilmektedir (Terra,
Gongalves, Takase Santos, Dos, & Erdmann, 2010). Duyarlilik bir deger olarak; sahip ¢ikma, koruma ve
hassasiyet gosterme bilinciyle; cevreye, topluma, insanlara, kiiltirel mirasa karsi sorumluluk alma olarak
tanimlanmaktadir (Kuru, 2016). Kisaca duyarlilik, insan ruhuna incelik katabilen bir deger olarak kabul

edilmektedir.
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ilkokul programlarinda yer alan derslere ait 6gretim programlari incelendiginde, bircok derste duyarllik degeri
ile ilgili kazanimlara yer verildigi goriilmektedir. Ozellikle Hayat Bilgisi, Tirkce ve Sosyal Bilgiler derslerinde
duyarlilik 6ne gikan degerler arasindadir. Sosyal Bilgiler Dersi Ogretim Programi’nda duyarlihk degeri {i¢ alt
boyutla; tarihsel mirasa, dogal cevreye ve kiiltiirel mirasa duyarlilik olarak siniflandirilmistir (Keskin & Ogretici,
2013). Bu noktada saglikli bir ¢evre igin; gcevre bilinci tasiyan ve gevreye karsi duyarlihig yiksek bireylerden
olusmus toplumlara ihtiyag vardir. Cevreye karsi empatik bir bakis agisi olarak tanimlanan gevresel duyarllik;
cevre duyarlihgi ile ¢evre yanlsi davranisin gelisimi arasinda siki bir baglantiya sahiptir. Bunun igin sorumlu
cevre vatandaslhigina katkida bulunan degiskenlerden biri olarak kabul edilmistir (Hungerford & Volk, 1990; akt:
Barbas, etc, 2009). Toplumlari olusturan her bir bireyin g¢evreyi korumasi, ¢evre bilincini artirmasi ve gevre
duyarliligina sahip olmasi bir insanlik gérevi olarak degerlendirilmektedir (Demirkaya & Unal, 2018). Cevre ile
ilgili bireylere duyarhhk kazandirma konusunda, egitim kurumlarina biyiik gérev diismektedir. Cevreye karsi
duyarlilik kazandirmak amaciyla verilen egitimler, bireylerde g¢evre bilincinin olusmasina buyuk katki
saglayacaktir. ClnkQ insanlar icinde yasadiklari ¢evrenin ve cgevrenin sundugu nimetlerin bozulmasi veya
tamamen yok olmasinin mimkiin oldugunun farkina varacaklardir. Yine egitim yoluyla bu etkilerin azaltilmasi
veya yok edilmesi icin birey olarak sorumluluklarini bileceklerdir (Aktepe & Temur, 2018). Sosyal bilgiler
programinda yer alan kiltir ve miras 6grenme alani (MEB, 2018a) tarihsel ve kiiltiirel mirasa karsi duyarhhigin
kazanilmasi ve aktarilmasinda énemli bir islev tasimaktadir. Alan yazin incelendiginde duyarlilik degeriyle ilgili
¢alismalarin daha cok kiltirlerarasi duyarlik noktasinda yogunlastigl gorilmektedir. Kiltiirlerarasi duyarhlik
diizeyine yonelik; Diker (2019), Cebrian ve Cava (2014)'nin ilkokul dgrencileriyle, Ogiit ve Olkun (2018), Aksoy
(2016), Bae ve Song (2017), Bulduk, Usta ve Dinger (2017)’ in Universite 6grencileriyle ¢calisma yaptiklari tespit
edilmistir. Sosyal bilgiler dersinde “duyarlihk” degerinin etkinlikler yoluyla kazandiriimasina yonelik; Keskin ve
Ogretici (2013)'nin ortaokul 6grencileriyle yaptiklari nitel bir arastirma séz konusudur. Bunlarin yani sira
alanyazinda duyarlilik degeriyle ilgili 6lgek gelistirme calismalari da yapilmistir. Bu noktada; Tongsuebsai, Sujiva
ve Lawthong (2015)’in, ortaokul 6grencilerinin ahlaki duyarliklilarini belirlemeye doénik, ahlaki duyarlilik dlgegi,
Ocal, Demirkaya ve Altinok (2013)’un, ilkégretim 6grencilerine ydnelik sosyal duyarlilik 8lgegi, Halag, Giirdogan
Bayir, & Cengelci Kése (2021)'nin ilkokul 6grencilerine yonelik kiltirel mirasa duyarhlik 6lcegi ve Kurtdede
Fidan (2016)'nin ilkokul doérdinci sinif 6grencilerinin dogal ¢evreye, hayvanlara, toplumsal problemlere ve

kiltirel mirasa duyarliliklarina déniik olgek gelistirme galismalari alanyazinda yer almaktadir.

Yapilan ¢alismalar degerlendirildiginde, ilkokul 6grencilerinin duyarlilik degerine bakis agilarini belirlemeye
déniik calisma sayisinin oldukga sinirli oldugu gériilmektedir. Ozellikle ailede edinilen deger kazanimlarinin
okullar aracihigiyla daha da saglamlastirilmasi ve lizerine yeni degerlerin bina edilecegi ortamlarin yaratiimasina
ihtiyac oldugu bir gercektir (Keskin, 2008). Bu nedenle ilkokulu bitirme dizeyinde bunun gerceklesme
durumunun tespit edilebilmesi ilerleyen donemlerde deger egitiminin istikametini belirleyebilme agisindan
deger tasiyabilecegi dislintilmektedir. Arastirma bu noktadan hareketle, ilkokul dordiinci sinifta 6grenim géren

cocuklarin duyarhlik degerine yukledikleri anlami(lari) ortaya ¢cikarmayi amaclamaktadir.
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YONTEM
Arastirmanin Modeli

Nitel arastirma yontemine sahip bu arastirma, o6grencilerin duyarliik degerine yikledikleri anlamlari
belirlemeye dayali fenomenolojik (olgubilimsel) bir arastirmadir. Fenomenoloji, farkinda olup da derinlemesine
anlayamadigimiz olgulara acikhk getirmektedir (Yildirrm & Simsek, 2016). Bu arastirmada fenomenoloji
deseninin secilme amaci, 6grencilerin duyarlilik degerine ylkledikleri anlamlarin onlarin yazdiklari érnek olaylar

aracihigiyla anlasiimaya galisilmasidir.
Katilimcilar

Arastirmanin katilimcilarini, 2020-2021 egitim 6gretim yili Afyonkarahisar il merkezinde yer alan dokuz devlet
ilkokulunun doérdinci sinifina devam etmekte olan 135 ilkokul 6grencisi olusturmaktadir. Afyonkarahisar il
merkezinde bulunan rastgele secilen on bes ilkokul ile goristlmis ve bu okullardan gonllik esasina uygun
olarak dokuz ilkokuldan arastirma verileri toplanmistir. Katiimci grubun sinif seviyesi, amach 6rneklemeye bagh
olciit 8rnekleme ile belirlenmistir. Olciit drneklemede segilecek olan durumlarin bilgi verme agisindan zengin
olmasi beklenmektedir (Marshall, 1996). Bu noktada genis boyuta sahip olan duyarlilik degerini ilkokul
dizeyinde ilkokul dordinci sinif 6grencilerinin  daha zengin bir bakis acisiyla ifade edebilecekleri

distnllmistir. Katilimcilar 78 kiz ve 57 erkek 6grenciden olusmaktadir.

Veri toplama araci ve verilerin toplanmasi

Bu arastirmanin verileri, katihmcilarin yazdiklari dokiimanlardan olusmaktadir. Dokiimanlardan olusmus yazil
belgeleri veri toplama araci olarak kullanmanin amaci, cesitli kavramlarin/olaylarin katilimcilar icin ne anlama
geldigini belirlemek ve sosyal durumlarin katiimcilara nasil gérindiigiine dair ayrintili kanit elde etmektir
(Bogdan & Biklen, 2007). Bu nedenle katihmcilardan yazili belgeler elde etmek amaciyla arastirmacilar
tarafindan bir form olusturulmustur. Bu formda arastirmanin amaci ¢ercevesinde bir yonerge ve 6rnek olaylarin
yazilmasina yonelik bir bolim bulunmaktadir. Yonergede ogrencilerden duyarlilik degerini 6rnek olaylar
Uzerinden ifade etmeleri istenmistir. Ornek olay, soyut konular ile gercek yasam arasindaki kdpriinin
kurulmasini saglar (Woolfolk, 1998, akt; Ozer Ozkan & Acar Giivendir, 2013). Béylece duyarhligin yasamdan
kesitler kullanilarak daha somut bir bicimde ifade edilebilmesi saglanmistir. Form hazirlandiktan sonra sinif ve
sosyal bilgiler egitimi alaninda galisan lic uzmanin gorisiine sunulmus ve bes ilkokul dérdiinct sinif 6grencisi
Uzerinde pilot uygulama yapilmis, forma son sekli verilmistir. Veriler toplanmadan 6nce gerekli izinler (Afyon
Kocatepe Universitesi, Bilimsel Arastirma ve Yayin Etik Kurulu'nun degerlendirme kararinin tarihi=22.02.2021,
Etik degerlendirme belgesi sayl numarasi= 2021/115) alinmistir. Verilerin toplanmasi asamasinda arastirmacilar
tarafindan ilkokullarda katihmcilara gerekli agiklamalar yapilmis ve Ornek olaylarini bir ders saati iginde

yazmalari belirtilmistir. Yazamayan 6grencilere ek siire verilmistir.
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Veri analizi

Elde edilen veriler, endiiktif icerik analizi kullanilarak ¢dziimlenmistir. icerik analizi; kodlama, kategori
olusturma (analiz birimlerinin- kelimelerin, ifadelerin, cimlelerin vs. yerlestirilebilecegi anlamli kategoriler
olusturma), karsilastirma (kategoriler ve aralarindaki baglarin olusturulmasini) ve sonuglandirmayi igerir
(Cohen, Manion & Morrison, 2007). Yazili verilerin igerigini analiz etmek, incelemek ve dogrulamak icin organize
bir prosedirler dizisi iceren, igerik analizi yaklagimi 6nerilmektedir. Timevarimsal bir yontem olarak ana
temalarin veri ile etkilesim yolu ve kesfedilme siireci olarak ifade edilen endiiktif icerik analizi (Patton, 2002)
verilerin asamali olarak ¢éziimlenmesi amaciyla kullanilmistir (Lieblich, Tuval-Mashiach & Zilber, 1998; akt:
Cohen & Shenaar-Golan, 2018). Analiz siireci, arastirmacilarin her birinin tim verileri ayri ayri okumalariyla
baslamis ve anahtar dislinceleri yakalamak icin tam sozciiklerden olusan kodlamalar yapilmistir. Daha sonra
kodlar birbirleriyle iliskilerine ve baglantilarina gére kategorize edilmistir (Creswell, 2008). Kodlara bagh olarak
kategoriler yeniden karsilastiriimis ve arastirmanin bulgulari dort tema altinda gruplandiriimistir. Olusturulan
kategorilere ait bilgiler ilgili kategorinin (temanin) altinda okuyucunun kolay bir sekilde anlamasina yonelik
sekillerle sunulmus ve yorumlanmistir. Arastirmada iki arastirmacinin yaptigi analizlerde uyusum yiizdesini
belirlemek amaciyla Miles ve Huberman (2016) n gelistirdigi formal kullaniimistir. Arastirmacilarin
olusturduklari kod listeleri karsilastirildiginda %.86 oraninda uyusum bulunmustur. Ayrica elde edilen bulgular
ogrencilerin yazdiklari 6rnek olaylardan dogrudan alintilarla desteklenmistir. Dogrudan alintilarda katilimcilara

kod isimler (01, 02) verilmistir.

BULGULAR

Bu boluimde, verilerin analizi sonucunda elde edilen bulgulara ve dogrudan alintilara yer verilmistir. Verilerin
analizi sonucunda verilerin genel olarak dort tema altinda toplandigi gériulmustur (Sekil 1): (1) yuklenen anlam

(2) kapsam (3) duyarli davranis ve (4) dneri.

4 N\ [ N
Yiklenen
Kapsam
anlam
L /L J
4 N\ )
Duyarli Bneri
Davranis
L /L J

Sekil 1. ilkokul Ogrencilerinin Duyarhlik Degerine iliskin Algilari
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ilkokul 6grencilerinin duyarlilik degerine yiikledikleri anlamlar

ilkokul 6grencilerinin 6rnek olaylarinda, duyarhlik degerini bazi anlamlar yiikleyerek degeri tanimlamaya
calistiklar belirlenmistir. ilkokul 6grencilerinin duyarlilik degerine yiikledikleri anlamlara iligkin bulgular Sekil 2’

de verilmistir.

Tepkisiz

kalmama

Saygl,
yardimsever,
hoggori ve
empati ile
yaklasma

Hassas olma

Duayarlilik
Degerine
Yiklenen

Kaynaklari Anlam

dogru
kullanma

Yardim etme

- Birlikte olma,
Hosgorulu

olma

haklara sahip
¢ikma

Sekil 2. ilkokul Ogrencilerinin Duyarhlik Degerine Yiikledikleri Anlamlar

Ogrenciler duyarlligi; cevrede olan olaylara tepkisiz kalmama, hassas olma, yardima ihtiyaci olanlara yardim
etme, cesitli haklara karsi birlik olma ve haklara sahip ¢ikma olarak belirtmistir. Ayrica hosgorili olma,
kaynaklari dogru kullanma olarak agiklamislardir. Bunun yani sira duyarliik degerini saygi, yardimsever,

hosgorili ve empati ile yaklagsma gibi cesitli degerlerle iliskilendirerek agikladiklari belirlenmistir.

Duyarlihgi cevredeki olaylara tepkisiz kalmama olarak agiklayan bir 6grenci dlistincelerini “Gegen yil yaz tatiline
giderken karsi seritteki araba 6ndeki arabaya ¢arpti, biz de arabamizi kenara ¢ekip onlara yardimci olmaya

calistik”. (0-2) sdzleriyle agiklamistir.

Duyarli olmayi insanlara hosgori ile yaklasmak olarak ifade eden katilimcilardan birisi “Duyarhlilik denilince
aklima ilk hosgériilii olmak geliyor. Ornedin, insanlara hosgériilii davranmiyorsan, o kisiye duyarli
davranmiyorsundur. Bana gére duyarlilik yolda ihtiyaci olan (engelli, yasl) kisiye yardim etmektir.” (0-48)

seklinde ifade etmistir.
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ilkokul 6grencilerinin duyarlilik degerinin kapsamina yonelik betimlemeleri

ilkokul &grencilerinin drnek olaylarinda duyarliigin kimlere ve nelere olmasi konusunda betimlemelerde
bulunduklari belirlenmistir. Bunlar insanlar, hayvanlar, dogal ¢evre, nesneler ve degerler olarak bes alt temada

ele alinmustir. ilkokul grencilerinin duyarlilk degerinin kapsamina yénelik betimlemeleri Sekil 3’ te verilmistir.

insanlar Hayvanlar Dogal cevre Nesneler Degerler
eYaslilar eSokak eOrmanlar *Okul esyalar eSanat
eKimsesizler hayvanlari eParklar (sira, masa), eBayrak
eEngelliler *Nesli eDogal tahta, cesmeler) eBayramlar
(gdrme engelli, tiikenmekte kaynaklar(su, *Banklar e{lke sorunlar
fiziksel engelli) olan hayvanlar elektrik)
eCocuklar eDenizler/goller
eArkadaslar

Sekil 3. ilkokul Ogrencilerinin Duyarlilik Degerinin Kapsamina Yénelik Betimlemeleri

Sekil 3’te duyarliik degerinin kapsamina ydnelik betimlemelere ait bulgular yer almaktadir. Ozellikle
ogrencilerin blylk cogunlugu tarafindan duyarhligin insanlar, hayvanlar ve dogal ¢evre olarak dikkat edilmesi
gereken bir deger olarak ele alindig gériilmektedir. Ogrencilerin &rnek olaylarinda duyarliligin cok kapsaml
oldugunu, canli cansiz bireyin ¢evresindeki her seye duyarli hassas, bilingli davranmasi gerektigini belirttikleri

goralmustar.

Cocuklara karsi duyarliigi istismar, cocuk isciler ve gelinlere karsi birlik olarak onlarin haklarina sahip ¢ikma
olarak aciklayan katilimcilardan birisi dislncelerini “Duyarlilik insanlara, hayvanlara, ¢evreye ve g¢ocuklara
duyarlilik seklinde genis bir konudur. Cocuklara karsi duyarli olanlar ¢ocuk siddeti, cocuk istismari, ¢ocuk isgiler

ve kiiciik gelinlere karsi birlik olup onlarin haklarina sahip ¢ikarlar.”(0-125) sbzleriyle agiklamistir.

Hayvanlara karsi duyarh olmayi ise 6grencilerden birisi “Hayvanlara karsi duyarl olanlar sokak hayvanlarina,
dodada yasayan hayvanlara ve nesli tiikenen hayvanlara yardim ederler ve onlarin haklarinin korurlar”(0-1)

seklinde ifade etmistir.

Duyarlihg yaslilara, buyuklere yardim etmek olarak agiklayan o6grencilerden birisi disincelerini “Dedemin
yatagini hazirlamasina ve bilemedigi telefon numaralarini bulup séylemek duyarli davranmaktir bence. Ben

bunlari biiyiiklerime yapiyorum.”(0-8) sdzleriyle aciklamustir.

ilkokul 6grencilerinin duyarl davranislara yonelik agiklamalari

Ogrenciler 6rnek olaylarinda cevreye, kaynaklara, arkadaslarina duyarli davranislara yonelik agiklamalar

yazmistir. ilkokul 6grencilerinin duyarh davranislara yénelik aciklamalari Sekil 4’ te sunulmustur.
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Cevreyi

temiz
tutma

Arkadaslari
ile
esyalarini
ve bilgiyi
paylagma

Cevreye

zarar
vermeme

Duyarl

davraniglar

Oyunlarda
arkadaslara
zarar
vermeme

Kaynaklari
dogru
kullanma

Blyuklere
saygili ve
nezaketli

davranma

Atiklar geri
donisime
atma

Sekil 4. ilkokul Ogrencilerinin Duyarli Davranislara Yénelik Aciklamalari

Ogrencilerin, duyarli davranislara yénelik olarak gevrenin temiz tutulmasi, yerlere ¢éplerin atilmamasi, atik
yaglarin okullarda atik yag toplayicilara atilmasi, atik pillerin atik pillerinde toplanmasi gibi cevreye yonelik
duyarl davranislar yazdiklari belirlenmistir. Ayrica okulda ve evde dogal kaynaklarin kullanimina yonelik dikkat
edilecek davranislar yazdiklari belirlenmistir. Bosa yanan lambalarin kapatilmasi, dislerin firgcalanmasinda,
meyve sebzelerin yikanmasinda ve dus aliminda su kullaniminda dikkatli davranilmasi vurgulanmistir. Ayrica
oyun oynarken arkadaslarina zarar vermeme, nezaketli ve saygili davranma, onlarla egyalarin ve bilginin
paylasimi konusunda duyarl davranmaya yonelik agiklamalar yazmiglardir. Duyarliliga yonelik dustincelerini siir
olarak ifade eden bir 6grenci ise (0-78);

Arkadaslarima yardim ederim,

Copleri toplarim,

Sokak hayvanlarina yiyecek birakirim,

Ozel giinlerde biiyiiklerimi ararim,

Duyarli olalim mutlu olalim.

Gozleri gérmeyen Siikrii amcama yardim ederim.

Bagimsizligimizin sembolii bayragimiza saygi duyarim

Komsularimizi gériince selamlasirim.

Duyarli olalim, mutlu olalim.

Cevreye zarar vermemek ve esyalari 6zenli kullanmaya yonelik bir 6grenci dislincelerini “Dogamiza, okul
bahgcemize, adacglarimiza, parklarimiza zarar vermemek, ézenle kullanmak duyarli davranislarda bulunmaktir.”

(0-84) seklinde agiklamistir.

Kaynaklari dogru kullanmaya yonelik bir 6grenci “Bosa yanan lambalari kapatirim. Kullanmadigim elektrikli

esyalarin fisini cekerim.” (0-135) sézleriyle belirtirken; baska bir dgrenci “Dis fircalarken bosa su akitmam.
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Sebze ve meyveleri yikarken annemin su kullanimina dikkat etmesini, 6zenli kullanmasini séylerim ve annem de

ben de bu konuda dikkatli davraniniz.” (0-18) sdzleriyle agiklamistir.

Arkadaslarina karsi nezaket sézcukleri kullanmanin ve onlara kibar davranmanin duyarli davranis oldugunu bir
ogrenci “Arkadaslarima karsi nezaket ifadelerini kullanirim. Oyun oynarken veya derslerde onlari incitmemeye
calisinm. Onlara zor durumda yardim ederim..”(0-57) sézleriyle aciklamistir. Geri déniisime ve yesil alanlara
dikkat ettigini bir 6grenci “Yasadigimiz bu diinyada mutlu olmak igin yasamin her aninda duyarli olmak
6nemlidir. Ben ambalaj atiklarini geri déniisiim kutularina atiyorum. Okul bahgesinde ve ¢cevremde yesil alanlara

zarar vermiyor ve onlari korumaya ¢alisiyorum. (0-78)” seklinde belirtmistir.
ilkokul 6grencilerinin duyarli davranmaya yonelik 6nerileri

Ogrencilerin &érnek olaylarinda duyarli davranma konusunda kendilerinin ve cevrelerindekilerinin neler
yapabilecegine yonelik éneriler yazdiklari belirlenmistir. ilkokul &grencilerinin duyarli davranmaya yénelik

onerileri sekil 5'te verilmistir.

Cevredekileri
uyarma ve
bilgilendirme

Geri
donilsiime
dikkat etme

Egitsel klup
galismalan
yapma

Cevreyi
ciceklendirm
e ve agac
dikme

Atik yaglar ve
pilleri
biriktirme

Hayvanlara
yonelik
yardimlar

Proje yapma

Sekil 5. ilkokul Ogrencilerinin Duyarli Davranislara Yénelik Onerileri

Ogrencilerin duyarli davranmaya ydnelik dnerilerinde, ailesini, arkadaslarini duyarli davranmalari konusunda
uyarma ve bilgilendirme, geri dénlisime 6zen gosterme ve buna uygun davranma, atik yaglari ve pilleri ilgili
yerlere biriktirme, kaynaklari bilingli kullanmaya yonelik projeler yapma, hayvanlara yemek ve su koyma, okul

cevresinde veya ev cevresinde c¢iceklendirme ve agac¢ dikimi yapma, okulda duyarli davraniimasina yonelik
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farkindalik yaratmak icin egitsel kliip calismalari yapma gibi &neriler yazdiklan gérilmistir. ilkokul
ogrencilerinin duyarli davranislara yonelik 6nerilerine iliskin dogrudan alintilar asagida verilmistir.

Cevredekileri uyarma ve bilgilendirmeye donik olarak bir katiimcr dislincelerini; “Huzurlu ve mutlu
yasayabilmek icin duyarli olmaliyiz. Cevremizdeki hayvanlara, kimsesizlere, fakirlere yaslilara, engellilere ve
dogamiza karsi duyarli olma konusunda ailemi, arkadaslari uyariyorum. Cevremizi temiz tutmali, tutmayanlari
uyarmali ve bu konularda bilgilendirmeliyiz.”(0-5) sdzleriyle belirtmistir.

Proje yapmaya yonelik katilimcilardan bir tanesi goruslerini su sekilde agiklamistir: “Mavi kapak projesi igin su
sisesinin kapaklarini topladim. Bu kapaklar geri déniisime kazandirihyormus. Topladigimiz binlerce mavi
kapaklarla engelli arkadaslarimiza tekerlekli sandalye alacagimiz icin cok mutluyum. Baska projelerde de gérev

almak istiyorum. (0-69).

Atik yaglari ve pilleri biriktirme konusunda bir 6grenci géruslerini su s6zlerle agiklamistir: “Okulda ve evde pilleri
biriktiriyor, atik pil kutularina atiyoruz. Annemler evde atik yadi su sisesine dolduruyor ben de okulda atik yag
toplama kutusuna birakiyorum. Akrabalarimiz ve komsularimizi bu konularda uyariyor ve bilgilendiriyoruz”(0-

42).

Hayvanlara yénelik yardimlar yaptigini katiimcilardan birisi “Ogretmenimizle birlikte okul bahgesinin etrafina
képeklerin karnini doyurmasi igin diizenli olarak yiyecek ve su koyuyoruz.” (0-76) seklinde agiklamistir. Egitsel
kuliip calismasi kapsaminda “Kuliip ¢alismasindaki arkadaslarimizla birlikte, okul ve ¢evresine fidan dikimi
yaptik. Okuldaki arkadaslarimizin ¢evreyi korumalari ve duyarl davranmalari konusunda okulda sergi actik. (O-

118)” seklinde goris bildirilmistir.

TARTISMA, SONUC VE ONERILER

Bu arastirma ilkokul dérdiinct sinif 6grencilerinin duyarlilik degerine yonelik algilarini 6grenciler tarafindan
yazilan o6rnek olaylara dayali olarak belirlemek amaciyla yapilmistir. Veriler analiz edildiginde; ilkokul
ogrencilerinin duyarlihk degerine yikledikleri anlamlar, duyarlilik degerinin kapsamina yonelik betimlemeleri,
duyarh davraniglara yonelik agiklamalari ve duyarli davranmaya yonelik onerileri seklinde dort tema ortaya
¢tkmaktadir. Bu durum duyarlik degerini dordiinci sinif diizeyinde fiilen kazanilabildigini gostermektedir.
Nitekim Aydin (2011), degerlerin “yargilar, normlar, kurumlar ve eylemler” siireglerinin sonucunda fiilen
gerceklesmis olabilecegini belirtmektedir. Ayrica 6grencilerin cevreye karsi duyarhhk algilarini gelistirmeye
yonelik ¢6zim Uretebilmeleri, biling dizeyi olusturabildiklerini gostermektedir. Turksoy (1991), duyarliligin
bireyin cevresi ve gevreyle iliskilerinin farkinda olma dizeyi oldugunu belirtmektedir. Bireyin biling diizeyinin;
cevresinde neyi bilip neyi bilmediginin, ne kadar bildiginin, nicin bildiginin ve bu bilgiyi nasil kullandiginin
farkinda olmasiyla dlgiilebilecegini ifade etmektedir. Bu noktada dordiinci sinif 6grencilerinin duyarlik degerini

okulda kazanabildikleri, bunu ilkokul programlarinda yer alan kazanimlarla iliskilendirebildikleri gorilmektedir.
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ilkokul 6grencilerinin duyarlilik degerine yiikledikleri anlamlar temasinda, degerin farkli sekillerde tanimlandig
gorilmistir. Ogrenciler duyarlihk degerini, cevrede olanlara tepkisiz kalmama, hassas olma, yardima ihtiyaci
olanlara yardim etme, ¢esitli haklara karsi birlik olma ve haklara sahip ¢ikma ve kaynaklari dogru kullanma
olarak agiklamigtir. Bunun yani sira 6grencilerin duyarhlk degerini saygi, yardimseverlik, hosgoruli ve empati ile
yaklasma gibi cesitli degerlerle iligkilendirerek acikladiklari belirlenmistir. Ogrencilerin degere yiikledikleri
anlamlarin ¢ogu birbirine oldukga yakindir. Duyarhlik degerine iliskin tanimlar incelendiginde alanyazinla
uyumlu ifadelerin kullanilabildigi goériilmektedir. ifadelerde duyarli davranislar sergilemenin toplumun
mutlulugu ve huzuru, temiz bir gevre icin 6nemi ortaya konulmaya c¢alisilmistir. Diger taraftan Ogrenciler
bireylerin ¢evreye karsi duyarli davranmalarini, onlarin temel gérevi/sorumlulugu olarak kabul etmektedirler.
Duyarlilik degeri kapsaminda yapilan tanimlamalar gerek Hayat Bilgisi, Sosyal Bilgiler, Tiirk¢ce gibi derslerde
planh olarak bir bilinglenme ve farkindalik olusturulabildigi, gerekse pek ¢ok kaynaklarla da bu degere yonelik
alginin  desteklenebildigi anlasilmaktadir. Bu noktada Yeter (2019), c¢ocuk dergilerinde okuyucularin
duyarhliklarini artiracak bircok bilgiye yer verildigini ve bunun yaninda dergilerin 6rnek davranislarla duyarhlik
degerine sahip kisileri destekledigini belirtmektedir. Karakus (2015), c¢izgi filmler Uzerinde yaptigi
arastirmasinda; sevgi, duyarlilik ve hosgorii degerlerinin en fazla tekrar edilen degerler oldugunu ifade
etmektedir. Erol (2014), benzer bir bicimde hikayelerde duyarlihk degerine oldukg¢a yer verildigini tespit
etmistir. Eryilmaz ve Kose (2018), “Kuguk Prens” isimli kitapta duyarhlik degerine yer verildigini
belirtmektedirler. ibret, Demirbas ve Demir (2019), dérdiincii sinif 6grencileri ile gevre duyarliligina yénelik
yaptiklari calismada, dogal ¢evreye karsi duyarlliklarin hikdye okuma etkinlikleriyle gelistirilebildigini ortaya
koymuslardir. Barbas, vd. (2009), yaptiklari calismada doga belgesellerinin 6grencilerin ¢evre duyarhliklari
Uzerinde olumlu etkide bulundugunu tespit etmislerdir. Dolayisiyla ilkokul gocuklarinin belirtilen bu kaynaklar
(cizgi film, belgeseller, ¢ocuk dergileri, gocuk kitaplari) Gzerinden duyarllk degerini kazanabilecekleri ayrica

degerler egitimi kapsaminda bircok degere yonelik alginin da gelistirebilecegi sdylenebilir.

Ogrencilerin duyarlilik degerinin kapsamina ydnelik betimlemeleri temasinda; duyarlihigin kimlere ve nelere
olmasi gerektigini ifade edebilmislerdir. Bu noktada duyarli olunmasi gerekenler; insanlar, hayvanlar, dogal
cevre, nesneler ve degerler olarak bes alt tema altinda ele alinmistir. insanlar alt temasinda &grenciler
duyarhligin; vyashlara, kimsesizlere, engellilere, cocuklara ve arkadaslara olmasi yoninde disuncelerini
belirtmislerdir. Ortaya cikan ifadeler 6grencilerde sosyal duyarliligin olusabildigine isaret etmektedir. Nitekim
Ocal, Demirkaya ve Altinok (2013) ilkégretim dgrencilerinin sosyal duyarhliklarini belirlemek amaciyla yaptiklari
¢alismada, kimsesiz ¢ocuklarin bakim ve barinma ihtiyaglarinin karsilanmasi, cocuklarin agir islerde ¢alistiriimasi,
insan hak ve 6zglrliklerinin korunmasi gibi sosyal sorunlari 6nemsediklerini belirlemislerdir. Kurtdede Fidan
(2016)"1n arastirmasinda ise ilkokul dordiinci sinif 6grencilerinin duyarhhk degeri 6lceginde cevreye duyarlilik
diizeylerinden sonra en fazla toplumsal sorunlara yani sosyal duyarlilik diizeyine yiiksek oranda sahip olduklari
belirlenmistir. Calismanin hayvanlar alt temasinda; sokak hayvanlari ve nesli tiikenmekte olan hayvanlarin
korunmasi ve farkindalk vyaratiimasi konusuna duyarliik gosterilmesi gerektigi 6grenciler tarafindan

belirtilmistir. Utkugiin (2020)’Gn yaptigl c¢alismada, ilkokul 6grencilerinin hayvanlara karsi oldukg¢a duyarh
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olduklari hatta onlarla empati kurabildikleri tespit edilmistir. Ayrica Kurtdede Fidan (2016) ve ibret, Demirbas
ve Demir (2019)’in dordiinct sinif 6grencilerinin dogal ¢evreye karsi duyarhliklarina yonelik ¢alismalarinda da
hayvanlara ve bitkilere duyarlilik gosterilmesi gerektigi ortaya ¢ikmistir. Calismada ortaya ¢ikan dogal ¢evreye
yonelik duyarlilik ifadeleri; ormanlar, parklar, dogal kaynaklar, denizler/goller seklinde yogunlasmistir. Cevre
egitiminin 6nemli bir hedefi ¢evreye karsi sorumlu davranislardan olusan biligsel ve duyussal nitelikleri igeren
cevre okuryazarliginin kazandirilmasidir. Nitekim ¢evre duyarliligi ¢cevre okuryazarhiginin 6nemli bir degiskenidir
(Sivek, 2002). Kurtdede Fidan (2016) ve Erdogan (2009)'in arastirmalarinda, ilkokul 6grencilerinin dogal cevreye
duyarlilik duzeylerinin yliksek oldugu sonucuna ulagiimistir. Bu etkinin olugsmasi ve gelismesine ders
programlarinin katkida bulundugu soylenebilir. Nitekim 2005 sosyal bilgiler program kazanimlarinda en sik
vurgulanan degerin “duyarhhk” oldugu, 6zellikle ders kazanimlarinda dogal ¢evre duyarhligina oldukga fazla yer
verildigi yapilan ¢alismalarda tespit edilmistir (Merey, Kus & Karatekin, 2012). Diger taraftan sosyal bilgiler
dersinde kazandirilmasi hedeflenen yirmi deger icerisinde sevgi, saygi, duyarllik, temizlik, sorumluluk, adil
olma, yardimseverlik, baris ve estetik degerleri dogal c¢evre ve onun korunmasi ile dogrudan
iliskilendirilebilinecek degerlerdir (Karatekin & Sénmez, 2014). Bu noktada 2018 Hayat Bilgisi Dersi Ogretim
Programinin 6zel amaglari arasinda, 6grencilerin dogaya ve gevreye karsi duyarli olmasi, kaynaklari verimli
kullanma becerisi gelistirmeleri yer almaktadir. Dahasi temel yasam becerileri icerinde dogayi koruma becerisi
ve bu kapsamda doganin, hayvanlarin, bitkilerin ve ¢evrenin korunmasi noktasinda kazanimlar bulunmaktadir

(MEB, 2018b).

ilkokul &grencileri; okul esyalari, tahta, cesmeler, banklar gibi esya ve nesnelere de duyarllik gésterilmesi, zarar
verilmemesi, korunmasi gerektigini belirtmislerdir. Dolayisiyla 6grenciler canli varliklar kadar cansiz varliklara
karsi da duyarli olunmasi gerektigi gorlisindedir. Bazi 6grenciler, sanat, bayrak, bayramlar ve llke sorunlari gibi
degerleri ele alarak bunlarin 6Gnemsenmesi, duyarl davranilmasi konusunda gorislerini yazmigladir. Bu konuda
4. Sinif Sosyal Bilgiler Programi (2018), Kiltiirel Miras Ogrenme Alani islenirken kiiltiirel mirasa duyarlihigin
edinilmesi gereken bir deger oldugu belirtiimektedir. 2018 Hayat Bilgisi Ogretim Programi’nin 6zel amaclari
arasinda “Ulkesini sever, tarihi ve kiltiirel degerlerini yasatmaya istekli olur.” maddesi yer almaktadir. Bununla
birlikte O6gretim programinda da kultlirel degerlerini tanimasi, korumasi konusunda beceri ve kazanimlar
bulunmaktadir (MEB, 2018a). ilkokul programlarinda da belirtildigi gibi, cocuklarin toplumun kiiltiirel mirasini
bilmesi, degerlendirmesi, kiltirin sirekliliginin saglanmasi, cocuklarin kendi kokleri ile karsilagsmalari, kalttrel
ve sosyal kimliklerini tanimlayabilmeleri beklenmektedir (Culha Ozbas, 2009). Yazici (2014) kiiltiir ile degerler
arasinda bir neden sonug iliskisi oldugu gibi birbirlerini korumak ve gelistirme iliskisi oldugunu da ifade
etmektedir. Nitekim Kilcan ve Akbaba (2013)’'nin, kiltiirel mirasa duyarlilik ¢alismalarinda katilimcilarin blylk

bir cogunlugu degeri, koruyan-kollayan seklinde ifade etmislerdir.

ilkokul 6grencilerinin duyarh davranislara yénelik aciklamalari temasinda ise, duyarli davranislara yénelik vurgu
yaptiklari belirlenmistir. Bunlar; ¢evrenin temiz tutulmasi, yerlere ¢oplerin atilmamasi, atik yaglarin okullarda
atik yag toplayicilara atilmasi, atik pillerin toplanmasi gibi ¢evreye yonelik duyarli davranislar olarak ifade

edilmistir. Cevre egitiminde, 6grencilere ¢evrenin temiz tutulmasi, ¢cevreye karsi duyarllik, ¢evre bilinci, doga
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egitimi, hava-su-topragi koruma ve doga sevgisi gibi temel degerlerin kazandiriimasi 6nemlidir (Aktepe &Temur,
2018). Neticede cevresel bozulmanin en kritik unsuru insan davranislaridir (Yicel Isildar ve Yildirim, 2008).
Duyarsizlik ve bilingsizlik cevre sorunlarinin ortaya ¢ikmasina etki eden temel faktérler arasinda yer almaktadir
(Yazicr & Utkugiin, 2019). Dolayisiyla 6grencilerin ifadeleri bunun farkinda olundugunu gostermektedir. Nitekim
Coskun (2011)'un yaptigi calismada besinci sinif 6grencileri dogal gevreye duyarlilik degerini giiglt ve tutarh bir
bicimde ifade edebilmislerdir. Ogrencilerin duyarlilik degerine yénelik atfettikleri anlamlari ortaya ¢ikarmaya
¢alisan bu arastirmada da 6grenciler 6rnek olaylarinda, dogal kaynaklarin kullanimina yonelik okulda ve evde
dikkat edilmesi gereken davranislari, duyarlilik degerine bagli olarak ifade etmistir. Bu davranislar; bosa yanan
lambalarin kapatilmasi, dislerin fircalanmasi, meyve sebzelerin yikanmasi ve dus aliminda su kullanimina dikkat
edilmesi gerektigidir. Tasarrufla iliskili oldugu diisiiniilen davranislar, 4. Sinif Sosyal Bilgiler Programi (2018),
Uretim, Dagrtim ve Tiiketim {initesinde yer alan SB.4.5.5. “Cevresindeki kaynaklari israf etmeden kullanir/ Sahip
oldugu kaynaklari bilingli kullanarak tasarrufta bulunmasi gerektigi vurgulanir.” kazanimi ile iliski kurulabildigini
gostermektedir. Bununla birlikte program incelendiginde ilgili 6grenme alaninda duyarhlik degerinin yer
almadigi goriilmektedir. Bu nokta Keskin ve Ogretici (2013)’nin duyarlihk degerine ydnelik yaptiklari calismada,
programlarda kazanim-deger iliskisinin genel olarak zayif kaldigi sonucuyla 6rtismektedir. Tonga ve Uslu
(2015), sosyal bilgiler dersinde deger kazanim iliskisinin bilimsellik, baris, hak ve 6zglrliklere saygi degeri
acisindan yeterli seviyede oldugunu, duyarhligin aralarinda bulundugu diger degerler yoninden zayif kaldigini
hatta dolayli yollardan iliskilendirildigini tespit etmistir. Bu nedenle egitimin her kademesinde 0Ogretim
programlarinin hazirlanmasinda, ¢evreye karsi duyarlilik, cevre bilinci, doga sevgisi gibi temel degerlerin dikkate
alinarak olusturulmasi ve bu temel degerlerin hem kazanimlarla hem de becerilerle iliskilendirilmesi

onemsenmelidir (Aktepe & Temur, 2018).

Ogrenciler oyun oynarken arkadaslarina zarar vermeme, nezaketli ve saygili davranma, onlarla esyalarin ve
bilginin paylasimi konusunda gosterilen davranislari duyarli davranislar olarak belirtmektedirler. Dolayisiyla
ogrencilerin birbirlerine karsi nezaket kurallari ¢ercevesinde davranmalari gerektigi bilincine sahip olduklari
gorilmektedir. Bu noktada Bulach ve Buttler (2002), deger egitiminde nezaket davranislarinin kazandiriimasina

ilkokuldan itibaren baslanmasinin, karakter egitimi agisindan bir gereklilik olduguna dikkat cekmektedirler.

ilkokul &grencilerinin duyarli davranmaya yénelik 6nerileri temasinda ise, &grenciler duyarli davranma
konusunda kendilerinin ve gevrelerindekilerinin neler yapabilecegine yénelik &neriler yazmistir. Ogrencilerin
“geri donlsiime Ozen gosterme ve buna uygun davranma, atik yaglari ve pilleri ilgili yerlere biriktirme,
kaynaklari bilingli kullanmaya yonelik projeler yapma, hayvanlara yemek ve su koyma, okul ¢cevresinde veya ev
cevresinde giceklendirme ve agag dikimi yapma, okulda duyarl davranilmasina yonelik farkindalik yaratmak igin
egitsel kullip calismalari yapma gibi cevreye yonelik etkinliklerle duyarhliklarin artabilecegini diislinmeleri cevre
duyarhhginin olusabildiginin bir gostergesi olarak degerlendirilebilir. Nitekim c¢evre duyarlilig, toplumu
olusturan bireylerin ¢evre konusunda lizerine diisen gorevlerin bilincinde olma ve yerine getirme kabiliyetidir
(Yesil & Turan, 2020). Peker ve Ceylan (2020) yaptiklari calismada, ilkokul dérdinct sinif 6grencilerinin daha iyi

bir diinya icin ¢evrenin korunmasi yéniinde metaforlar gelistirebildiklerini belirlemislerdir. Ayrica 6grencilerin
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cevre sorunlarina ¢oziimler getirilebilmeleri gevre ile iliskili sorunlarin giderilmesine katki saglayabilecek

diizeyde duyarlilik sahibi olabildiklerinin bir gostergesidir (Demirbas & Pektas, 2009; Uzun & Saglam, 2005;).

Ogrenciler okulda duyarli davraniimasina yénelik farkindalik yaratmak acisindan egitsel kuliip calismalarini
onemsediklerini ifade etmistir. Massoni (2011) egitsel kullip c¢alismalarinin ilk etkisinin davranis Uzerine
oldugunu, okuldaki pek ¢ok olumsuzlugun kulip calismalari ile giderilebilecegine dikkat ¢cekmektedir. Akar ve
Nayir (2015) tarafindan yapilan ¢alismada ilkdgretim 6grencileri, kultp ¢alismalarini etkili bulmakta fakat sinif

seviyeleri yikseldikce bu etkili bulma durumu azalmaktadir.

Netice itibariyle arastirmada, ilkokul dordiinci sinif 6grencilerinin duyarlilk degerini kavramsal agidan yeterli
bir diizeyde tanimlayabildikleri ortaya ¢ikmistir. Ogrenciler duyussal acidan duyarliligin davranislarla ortaya
konulabilecek bir deger oldugunu ifade edebilmislerdir. Ozellikle davranissal olarak gevreye karsi duyarlilik 6ne
¢tkmakla birlikte, dogal kaynaklarin bilingli kullanimi duyarlilik degeriyle iliskilendirilebilmistir. Tim sonuglara

bagh olarak ¢alisma icin su Oneriler getirilebilir;

o ilkokul kuliip faaliyetleri icerisinde duyarlilik degeriyle ilgili etkinlikler diizenlenebilir.
e Farkli sinif dizeylerindeki 6grencilerin duyarlilik degeri ile ilgili gorlslerinin alindigi ¢alismalar
yapilabilir.

e Ogrencilerin duyarli davranmaya iliskin davranislari cesitli arastirma yaklasimlari ile ortaya cikarilabilir.
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