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ABSTRACT

The aim of this study is to determine the opinions of preschool teachers about in-service training
needs and to explore the efficiency of the trainings given in this context. In the study, qualitative
research method was used and this study was designed within a phenomenological framework.
The in-service training experiences of thirteen preschool teachers were studied through qualitative
in-depth interviews. These preschool teachers were selected based on purposive sampling
method. A semi-structured interview schedule was designed by the researcher to determine the
opinions of preschool teachers about in-service training needs. A qualitative content analysis
approach was used to analyze the data obtained. In the study, qualitative content analysis resulted
in some important themes. According to findings, preschool teachers thought that they did not
find in-service trainings efficient and they emphasized that the scope should be expanded and in-
service training subjects should be diversified. In addition, it was revealed that there were
deficiencies in trainings. Findings indicated that preschool teachers supported in-service training.
However, there were some problems in the timing of in-service training at the school. In the study,
preschool teachers said that the trainers should be experts and that there should be an innovative
approach in the method of presentation. The participants emphasized that the issues of the in-
service trainings given as a result of the changing world, science and technology are current and
that they will benefit them in the teaching process.
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INTRODUCTION

There are multiple definitions of in-service training. In-service training is the body of planned educational
activities performed to enhance quality and productivity in service and bring knowledge, skills and behaviors to
the employee so that they can succeed in working life (Ozkan, 2010). In-service training is the process of providing
the employee with knowledge, skills and behaviors so that they can do their job in the most efficient way possible
(Barkurt, 1990). In a world of constantly updated information, people need to have the understanding of lifelong
learning to adapt to social and economic changes and developments occurring in connection with technological
developments. Lifelong learning is an indispensable element to in-service training. This element aims that

individuals acquire vocational knowledge and skills which will help them achieve creative ideas (Yalin, 2001).

It can also be defined as the training provided for employees of all levels in public or private agencies and
institutions from their recruitment to their cease of employment to ensure that they adapt to the job, increase
their productivity in the job, update their knowledge and skills, keep pace with the innovations and become
prepared for future tasks (Kayabas, 2008). Another definition of in-service training is to equip employees so as
to improve their professional talents. They are expected to go through a positive change as a result of this process
(Yilmaz & Diigenci, 2010). Based on these definitions, it is anticipated that in-service training in any institution
will train employees in accordance with the objectives of the institution (Demirtas, 2010). Despite being
described as wage earner development, lifelong learning, continuing education or in other names or concepts,
in-service training is internal or external educational activities held for increasing productivities of all employees

in different areas and levels of an organization (Yildiz, 2015: 4).

Ministry of National Education (MoNE) Regulation about In-Service Training (1994) describes it as an objective
to enable individuals to adapt to the working environment, to create unity among employees, to complete
possible deficiencies in terms of vocational skills, to prepare employees to the next level, and to contribute to

the improvement of the educational system.

Aim of in-service training can be described not only as increasing the job performance to the highest level at
school but also improving employees’ knowledge, attitudes and skills to achieve institutional objectives. It is also
aimed to make institutions successful and achieve their goals. Institutions take up several approaches in
organizing an in-service training. These trainings may include planned or unplanned practices. Changes and
negative outcomes may occur or various obstacles may be encountered as a result. Thus, another goal of in-
service training is to minimize negative outcomes in institutions’ process of refreshing themselves as much as

possible and to create a positive institutional climate (Kaya, Eser Unaldi & Artvinli, 2013).

In-service training aims to improve and update employees in accordance with institutional objectives (Selimoglu
& Bigen Yilmaz, 2009). Goals include ensuring that new recruits adapt to the institution, equipping the employee
with skills to make the institution successful according to its objectives, eliminating employee’s inadequacies as

well as providing them with occupation’s knowledge and competencies, organizing trainings which will help
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employee get promotions and level up, enabling them to adapt to innovations and advancements in every area
of society such as science and technology, minimizing failure and faults of the institution and ensuring the
productivity (Aytag, 2000). It is aimed with in-service training to minimize possible problems in and out of the
institution and to enhance the quality of service, to strengthen communication among employees and to prevent
qualified labor problems in future. However, to this end, in-service training should mind certain rules. Trainings

need to be created and implemented according to certain principles (Barkurt, 1990).

In modern world, all institutions have to provide their personnel with in-service training. Otherwise, they will not
succeed in maintaining their existence as the world is rapidly transforming. Having a good employee alone is not
sufficient for institutions to achieve their goals. Hence, a well-trained employee will lose the qualifications
required for if they do not follow the developments. All institutions should attach importance to improving their
employees. Rapid developments and advancements in science and technology make it necessary to provide in-
service training. While a change is occurring on every level of society, it is out of question that educational

institutions are indifferent to these changes either in family, economics or politics, etc. (Ozdemir, 1995).

Whereas the concept of in-service training has reminded only of the know-how, in-service training now aims to
provide individuals with the ability to keep pace with the era, to constantly maintain production activities, to
resist difficulties under any circumstance, and to cope up with them rather than the know-how. It also

strengthens the decision-making skills and the ability to put the decisions into practice (Gormis & Kahya, 2014).

Employees in private and public institutions need to improve themselves to achieve productivity and follow up
technology closely. It has been an obligation to provide developments in several fields through training for
employees to become productive. It is therefore obligatory to implement in-service training in both private and
public sectors. The reasons for this include that employees need to nourish themselves in terms of knowledge
and skills, to advance in their profession and to build a career. Hence, in-service training should be continuous.
Enabling employees to become avid in their jobs and minimizing problems about working environment and their
jobs are possible through in-service trainings. Moreover, creating a dynamic working environment eases the
responsibilities of administrators (Selimoglu & Bigen Yilmaz, 2009). In-service training is of great importance in
more efficient and proper use of resources of our country that is very rich in manpower and natural resources,

the improvement of our country and in that it achieves a superior status among other countries (Yildiz, 2015).

Teaching is a profession which needs in-service training the most among all vocational groups. A teacher who
does not renew and update themselves cannot possibly prepare their students for life. No system has been
determined in teacher training. The problem has always been looked for in the legislation itself. Our country
which is yet to develop a policy in teacher competencies need to address in-service training more to overcome

these setbacks (Oz, 2014).

Today’s advancing technology and changes in social life also direct the education. A part of vocational education

that teachers received during their undergraduate education has lost its important in time while some part of it
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is reduced in validity. It seems unlikely that an educational system that does not adapt to innovations will
succeed. For teachers who have a great share in the achievement of students to be able to keep pace with such
changing and progressing educational system, training is required. Hence, MoNE aims that in-service training
activities are systematic so that the system is sustainable and can succeed (Akman & Kogoglu, 2016). What is
learned in the first years of life directly affects the later lives of individuals. The fact that the first things learned
are good, meaningful and correct is of great value for both the child and the society. For this reason, it is
extremely important for preschool teachers to receive a qualified education and to sustain their professional

education after graduation.

The aim of this research is to determine opinions of preschool teachers regarding their in-service training needs
and to explore the efficiency of these in service trainings provided in this context. The following research

questions are formulated for the purpose of investigation:

1. What are the institutional and individual benefits of in-service training?
2. What are your positive and negative opinions on in-service trainings? How do they contribute to the
practice?

3. What are your suggestions for in-service training to be efficient and helpful?

METHOD

Research Design

The purpose of the current study is to determine opinions of preschool teachers regarding their in-service
training needs and to explore the efficiency of trainings provided in this context. In this study, qualitative
research method and phenomenology design were used. According to Saban and Ersoy (2016); the data sources
of the phenomenological design that tries to reveal the facts and experiences that individuals are aware of and
do not have an in-depth understanding of are individuals or groups that experience the phenomenon and can
reflect it. Main data collection instrument of such kind of research is interviews (Yildirim & Simsek, 2008). Van
Manen (1990) expresses the most basic concern of phenomenological research as the reduction of an individual
experience-based definition into universal characteristic. According to Creswell (2008), phenomenological design
is the definition of a specific phenomenon or event which an individual has been through. Specific phenomenon
or event in this study is in-service trainings which preschool teachers working in preschool institutions

participated in.

Participants

In this study, purposive sampling method was used as it is an effective method in order to reveal the
circumstances in detail to reach extensive information on the research topic. Purposive sampling method is

widely used in qualitative research for the identification and selection of information-rich cases related to the
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phenomenon of interest (Creswell, 2008). Furthermore; purposive sampling method (List, 2004; Patton, 2002)
aims to explain a situation by reaching all possible parties in a target audience. In this study; participants were
coded as “Participant 17, “Participant 2”, “Participant 3”. The qualitative data was obtained by interviewing 13

preschool teachers who received their in service trainings from different provinces in Turkey.

Characteristics of the teachers participated in the research are given in Table 1.

Table 1: Characteristics of Participant Teachers

-
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According to Table 1; the participants of this study were preschool teachers who had been working for 1 to 10
years. 10 female and 3 male preschool teachers were interviewed. All the participants graduated from a faculty
of education. According to Table 1; 8 preschool teachers attended such trainings more than five times, 3
preschool teachers attended one or two times and 2 preschool teachers said that they attended these in service
trainings three or five times. Table 1 also shows in which provinces the teachers received these trainings. Finally,

all of the participants in this research currently work and live in the same province as the researcher.

Data Collection Tools

Interview was used as a data collection method in the study. According to Bogdan and Biklen (1998), an interview
is a conversation between two or more people to get information in accordance with a certain purpose.
Interviews provide researchers with rich and detailed qualitative data for understanding participants’
experiences, how they describe those experiences, and the meaning they make of those experiences (Rubin &

Rubin, 2012). Individually conducted interviews were audio taped and transcribed. A semi-structured interview
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schedule was designed by the researcher to determine the opinions of preschool teachers about their in-service

training needs.

During the development of semi-structured forms, the related literature was reviewed. Three field experts who
have PhD degrees on preschool teaching and curriculum were asked for the outline of the forms designed in line
with the purpose of the study. The final interview form, which was developed as a result of the feedback obtained

from the experts, used in the study as data collection tool.

The interview questions are as follows respectively:

1.What is the importance of in-service training programs for professional development and institutional
quality? Explain.

2.In which fields would you like to receive in-service training? (instruction, assessment-evaluation,
guidance, administration, total quality, project preparation, information technologies, multigrade classes,
various course fields, etc.) Why?

a.How frequent should in-service trainings be?

b.On which dates should they be?

c.What should be their duration?

3.What is the latest in-service training program you have participated in? About the seminar,

a.What are your positive opinions?

b.What are your negative opinions?

c.How do they contribute to the practice?

4.What should be the qualifications of experts who provide in-service training?

a.What methods and techniques should they use for it to be an effective program?

5.What are your suggestions about making in-service training activities more efficient and helpful?

Data Collection Process

In semi-structured interview, researcher takes action with previously developed and planned questions.
However, they can detail the interview with different questions, additional questions or questions in line with
the subject. By this means, the interview gains flexibility, which provides researchers with convenience (Turnukl,

2000).

As mentioned before; participants in this research currently work and live in the same province as the researcher.
The data were collected between 3-28 November 2019. The interviews took 12 to 23 minutes. The interviews
were performed face-to-face, and voice records were kept with a cellphone. Before the interview, the teachers
were granted time so that they could read or see the questions to think about them. Next, the interviews were
started upon approval. Questions were asked to each teacher in the same order. When teachers were out of the

scope of research when answering the questions, the researchers used a proper language to ensure that they
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went back to the topic. The purpose of the research was to identify teachers’ needs of in-service training.
Therefore, teachers who provided short answers were encouraged to make explanations or give examples. When
there were answers that could not be understood during the interviews, the participants were asked to explain

them.

Data Analysis

The answers given by the participant preschool teachers were subjected to a content analysis, answers to each
question were transcribed and interpreted by the researcher. Taylor, Bogdan and DeVault (2016) propose that
researchers should read data collected in a content analysis several times, get an overall sense of comments and
thoughts, identify themes and interpret the structure. In content analysis, data are analyzed according to certain
themes. The data are grouped based on these themes. The aim with this technique is to organize and analyze

the answers and to relay them to the reader (Yildirim & Simsek, 2008).

For content analysis, a framework was created based on the dimensions in the interviews. In line with this
framework, the themes in which the data would be placed were decided and the findings were presented.
Themes were checked by two experts who have Phd on preschool teaching to ensure their validity. For the
definition of data, the data were gathered in a meaningful and logical manner. Moreover, data which were
deemed unimportant were excluded. When defining the organized data, it was ensured that they were
understandable and readable. When interpreting the findings, they were explained within a cause and effect

relationship and comparisons were made (Yildirrm & Simsek, 2008).

Credibility and Reliability

Keeping voice records in qualitative research and transcribing them without making additions to participant
opinions increases reliability. More than one researcher using the data source in complete and correct record of
the data would enhance the reliability of results (Buyikoztirk, Kilic Cakmak, Akgilin, Karadeniz & Demirel (2012).
In qualitative research, factors such as credibility, accuracy of results, and expertise of research are also

important (Odom, Brantlinger, Gersten, Horner, Thomson & Harris, 2005).

According to Krefting (1991), credibility of results is considered one of the most important criteria of qualitative
research. It would also enhance the quality of research that researchers conducting qualitative studies prove
the acceptable sample size and its credibility. Answers given to the interview questions were recorded
meticulously in this research. Following the interviews, expert opinions were taken when creating themes about
the data and performing the content analysis. Findings of the study were structured in accordance with these

opinions.
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The Role of the Researcher

Unlike quantitative research, the researcher is the person who uses their experience in data collection and
analysis in qualitative research. In the analysis of documents that are the subject of the research, it is important
that the researcher knows and understands the relevant subject area closely (Yildirim, 1999). This research was

carried out by a researcher with theoretical and practical experience in the field of education.

FINDINGS (RESULTS)

In this part of the study; the findings were structured as subthemes of the five interview questions. These

questions and themes can be listed as follows:

Question 1: What is the importance of in-service training programs for professional development
and institutional quality? Explain.

i. Contributions of in-service training mentioned by teachers

ii. Ensuring teachers’ orientation

iii. Enabling teachers to be up-to-date

Question 2: In which fields would you like to receive in-service training? (instruction, assessment-
evaluation, guidance, administration, total quality, project preparation, information technologies,
multigrade classes, various course fields, etc.)

i. Fields of in-service training that teachers would like to receive

ii. Teacher opinions on frequency of in-service training

iii. Teacher opinions on dates of in-service training

iv. Teacher opinions on durations of in-service training

Question 3: What is the latest in-service training program you have participated in?

i. Positive teacher opinions on the latest in-service training they participated in

ii. Negative teacher opinions on the latest in-service training they participated in

iii. Teacher opinions on the contributions of the latest in-service training they participated in to
the practice

Question 4: What should be the qualifications of experts who provide in-service training?

i. The fact that those who provide in-service training should be specialized in their fields

ii. The fact that those who provide in-service training should use different methods

iii. The fact that those who provide in-service training should have high levels of communication

skills

iv. Methods and techniques that should be used for it to be an effective program

Question 5: What are your suggestions about making in-service training activities more efficient
and helpful?

i. The fact that those who provide in-service training should be specialized in their fields
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ii. The fact that duration of in-service training should be planned properly
iii. The fact that in-service training should be functional

iv. The fact that in-service trainings should be on voluntary basis

Themes were created within the framework of answers given by the participants to the interview questions.

Findings regarding the analysis of themes are expressed and presented in detail as follows:

Theme 1: Contributions of in-service training mentioned by teachers

In-service training provides teachers with the chance to put their theoretical knowledge into practice. It offers
information how this knowledge is or will be used. In this respect, Participant 7 said, “We acquire theoretical

knowledge at university generally. In in-service training, we are talking about things which we will see in practice.”

Theme 2: Ensuring teachers’ orientation

Majority of the participants were recently assigned teachers. How teachers get to know the system, adapt to
their environment and know about the portfolio of parents and students is ensured through in-service training.
About this theme, Participant 1 said, “...we saw topics such as regulation, legislation that we don’t know about.
Other than that, we attended seminars about adapting to the environments we have been recently assigned to,
we received in-service trainings.” Moreover, Participant 13 emphasized the necessity of adaptation efforts
thanks to in-service trainings by saying, “Teachers and educators do not become distanced to objectives and goals

of National Education thanks to in-service trainings.”

Theme 3: Enabling teachers to be up-to-date

Teachers need to be informed of the advancing technology, and changes and innovations in education. By this
means, teachers who can keep pace with the era, are equipped, take action and are open to innovation exist in
the system. Teachers find the chance to refresh themselves and complete their deficiencies. About the
importance of being up-to-date and the in-service trainings, Participant 10 said, “..if we fail to follow certain
developments after graduating from the university, in-service trainings are helpful for this.” and Participant 8
said, “In-service trainings are very helpful so that we can adapt to the advancing technology and changing

conditions of the time, be informed of them and improve ourselves.”

Theme 4: Fields of in-service training that teachers would like to receive

Teachers have several demands and expectations about this question. Participants 1, 3,5, 6, 7, 8,9 and 12 would
like to receive training in guidance. Participant 6 explained the necessity of guidance by saying, “Knowing the
child, psychological examination. This kind of things is important. Other than that, more of these things...

Observing the child, evaluating the observation results properly...”
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Participants 1, 10, 11, 12 and 13 would like to receive training in information technologies. Highlighting its
importance, Participant 10 said, “For example, some relatively experienced teachers, how can | put it, may need
more training in this.” And Participant 13 said, “This is the time of information and technology. Technology is

much into our lives. That is why wanting to taking a bit more course about information and technology...”.

Participants 2, 4 and 5 would like to receive training in project preparation. To emphasize the necessity of this
field, Participant 2 said “...in general, | would choose project to improve myself and produce more quality toys as
we have toy and game designs in the department.” and Participant 4 said, “Now I’m in a village school. I’'m missing

materials for example. Or | feel the lack of drama. It’s a bit harder for me to make a project with the children.”

Participant 4 who would like to receive in-service training about material development and drama said, “Ymin a

village school now. I’'m missing materials for example. Or | feel the lack of drama.”

Theme 5: Teacher opinions on frequency of in-service training

The teachers told that frequency can vary by the scope and importance of the topic and majority of them thought
that in-service training should be held once in every six months, every other month or monthly. Participant 2
thought, “...not to keep it too soon or late, it can be every other month.” while Participant 4 said, “Instead of
organizing a boring, ordinary, monotonous in-service training once in a year, it would be better to do fun and

productive in-service trainings at intervals.”

Thinking that in-service training can be received thrice a month, Participant 1 said, “We can take 3 in-service

training seminars. But if it becomes even more, we could think ‘we already took it’ and could not pay attention.”

Theme 6: Teacher opinions on dates of in-service training

Teachers have different expectations about dates of in-service training due to differences in their lives. They
stated that in-service trainings held after the end of shift on workdays were not productive. Majority of the
participants wanted the trainings to be at weekends. Participant 10 said, “In-service trainings are generally after
the school. When it is after the school, teacher is already run out of energy. The teacher giving the training, too...
They come from the work and everybody is tired. The one giving the training thinks ‘I wish it was over soon’, and

so do the listeners... That’s why it should be at weekends.”

The teachers stated that seminar periods were wasted and they would like to spend these seminars more
productively with in-service training. Participant 6 said, “...we receive seminar for 2 weeks when schools are open
and it is wasted actually. It becomes a futile seminar. Teachers are having breakfast. It is like a breakfast event.
There is a seminar but with no foundation. | think we can make use of that week by having more educational

activities.”
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The participants told that in-service training can be provided during summer when schools are closed. Expressing
their need, Participant 2 said, “As I’'m a teacher in Yiiksekova during winter, it would be better if it was not during

winter months.” In summer months, spring months, for example.”

Theme 7: Teacher opinions on durations of in-service training

The teachers stated that training durations should be planned as 2 hours or 3 hours. Participant 12 said, “/ think

2 hours, 3 hours at maximum... It also depends on the topic, | guess.”

Participants 5 and 6 stated that an in-service training should not exist 4-5 days. Participant 6 said, “It depends on
the content of the topic. But if it is a very serious seminar that requires thinking, the duration can be extended.

But I’m thinking three or four days.”

Participants 2, 4 and 6 attended the 2023 Vision with Our Teachers training and Participants 3, 8 and 13 attended
the Occupational Health and Safety training. Other in-service trainings attended by the participants include
Multiculturalism (Participant 1), Inclusive Education (Participant 5), Teaching from Past to Present (Participant
7), Sexual Negligence and Abuse among Children (Participant 9), Institutional Trips (Participant 11), and July 15th

Democratic Awareness and Education (Participant 12).

Theme 8: Positive teacher opinions on the latest in-service training they participated in

Participants 2 and 4 provided positive opinions regarding the 2023 Vision with Our Teachers training. Participant
4 stated their content by saying, “...I had been a teacher for 6 months when | attended the training. | gained
experience by being in such an environment. | have worked with 25-year teachers as well as 10-year teachers.
They have contributed to me, too. Seeing what is done, what kind of a procedure is followed in that environment,

the confidence it provided and how | gave that training to teachers in my branch contributed to me so much.”

The teachers who attended the Occupational Health and Safety training found it helpful. Participant 8 mentioned
about its helpfulness by saying, “Which measures we need to take for our safety in our workplace. We learned so
many things that we don’t know thanks to this in-service training. We took related precautions in our school. So,

it was very helpful.”

About the Multiculturalism training, Participant 1 provided a positive opinion: “..As | serve in Southeastern
Anatolia, | think it has been helpful about multiculturalism and multilingualism. For example, when Syrian
students have a problem, the fact that my students cannot speak Turkish...” About the Inclusive Education,
Participant 5 said, “It raised awareness among us. | mean how to behave towards different children, what kind of
activities we can do, togetherness, such things... It had good impacts on me.” For the Teaching from Past to
Present training, Participant 7 provided a positive opinion: “..we acquired information about previous plans, old
student profiles and the new-generation student profile. We learned how we can transfer old experiences to

present.”
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Participant 9 who attended the Sexual Negligence and Abuse among Children training said, “We attended this
seminar actively. There were various games for us to better understand children. We put ourselves in their place
and had fun.” For the Institutional Trips, Participant 11 said, “..it is very helpful for knowing about our
environment and communicating with people of higher positions.” About the July 15th Democratic Awareness
and Education training, Participant 12 said, “As you know there was a coup d'état attempt. It is nice to raise

awareness about it among teachers and to keep the history alive.”

Theme 9: Negative teacher opinions on the latest in-service training they participated in

Participants 4 and 6 provided negative opinions regarding the 2023 Vision with Our Teachers training. Participant
4 said “...I wish if it was extended over a long period and we received and digest that training...” while Participant
6 said, “The teacher who gave that seminar did not even know about preschool teaching and who a preschool

teacher is. The teacher was a Geography teacher.”

All of the teachers who attended the Occupational Health and Safety training provided negative opinions.
Whereas Participant 3 said, “As it was someone out of the field, | didn’t find it productive that they only read the

book out loud.”, Participant 8 said, “..it was extended unnecessarily and there was too much detail.”

About the Multiculturalism training, Participant 1 said, “...as you see, people can think differently when it comes
to multiculturalism, multilingualism around here. The topic was brought to some point we never wanted.”
Participant 5 did not provide any negative opinions about Inclusive Education, neither did Participant 7 about

Teaching from Past to Present and Participant 9 about Sexual Negligence and Abuse among Children trainings.

About Institutional Trips, Participant 11 said, “We can utilize time a bit more efficiently and make use of it. It is
generally time wasted.” About the in-service training titled July 15th Democratic Awareness and Education,
Participant 12 said, “..it’s not the seminar’s topic but those who give the seminars can be more elite and

qualified.”

Theme 10: Teacher opinions on the contributions of the latest in-service training they participated in to the

practice

About the contribution of 2023 Vision with Our Teachers training to practice, Participant 4 said, “..it helped me
see from different perspectives or get to know teachers who work with different students. | found the chance to
compare our potentials with the student potentials in Konya, Ankara, istanbul, Antalya, not only the student

potential in their schools.”

Participants 3 and 8 who attended the Occupational Health and Safety training thought that the training did not
contribute to the practice. Participant 10 stated that the training created awareness by saying, “...you sometimes

need a spark to act, you know...”
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About the Multiculturalism training, Participant 1 emphasized its contribution by saying, “...we went through the
process more easily by benefiting from the activities of the in-service trainings. | mean, how to approach that
child, how to communicate with the family...” About the contribution of Inclusive Education, Participant 5 said,
“..it raised awareness among us toward refugee children and special education children. Or how to treat different
families, children without parents...” About the contribution of Teaching from Past to Present, Participant 7 said,

“It gave me the understanding of benefiting from opportunities.”

For the Sexual Negligence and Abuse among Children training, Participant 9 said, “..there are physical things we
can see in children about abuse and negligence. | got the knowledge of them more.” For the Institutional Trips
training, Participant 11 said, “/t contributed to me about being more social and enterprising.” About the July 15th
Democratic Awareness and Education training, Participant 12 said, “It has not much contribution to practice in

preschool. As it is conducted within a certain program, it should be integrated so that it can contribute.”

Theme 11: The fact that those who provide in-service training should be specialized in their fields

All participant teachers stated that those who provide the trainings should be specialized and experienced in
their fields. Participant 7 expressed their expectations by saying, “..whichever group the person providing the
training will address, if they will address preschool, they need to be knowledgeable about that topic... | think they
should be people who worked in the field. | think they should have the knowledge and experience of their field

and be experienced not theoretically but also practically.”

Theme 12: The fact that those who provide in-service training should use different methods

All participants emphasized that those who provide the trainings should make presentations using various
methods. They stated that they should not make presentations only with direct instruction technique and using
slides. Participant 5 said, “They should be able to address the topic not only with direct instruction but different

techniques, to make us do practices.”

Theme 13: The fact that those who provide in-service training should have high levels of communication skills

All participant teachers highlighted that those who provide the trainings should have high skills of communication
and oratory, be able to impress the audience with the topic of instruction and be capable of empathizing with
the training group. Participant 12 said, “...they should definitely have high communication skills. There should be
thirst to improve oneself, being idealistic. They should have expression skills. Then, they should know the drill, be

able to include the audience in the atmosphere.”

Theme 14: Methods and techniques that should be used for it to be an effective program

The participant teachers stated that they would like to receive training with active participation. Participant 4

said, “..activities that will keep students active and not bored, that we can listen to very carefully...” They also
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stated that case study method should be used. Participant 4 said, “...it would be more helpful if there were true
stories and real examples.” |t was emphasized that direct instruction should only be used when addressing
theoretical information and not be effective throughout the seminar. Participant 5 said, “..for instance, direct

instruction can be used at the beginning so we can understand.”

Theme 15: The fact that those who provide in-service training should be specialized in their fields

It was stated that the person who provides in-service training should be specialized in their fields, master the
subject and present the information by using required methods and techniques. Participant 7 said, “..irrelevant
people are giving it. | mean, they have never worked in their fields, sometimes it is something about preschool.
They have never studied the field. There are sometimes people who have never worked in preschool. They don’t
know about the field and read it from the paper. If the training was given by people who can be helpful, the person

who would do the seminar or make the speech would be more productive.”

Theme 16: The fact that duration of in-service training should be planned properly

Information loading is in question due to limited duration in in-service trainings. That is why the trainees get
bored and do not listen to the speaker. It was emphasized in the study that the training durations should be
flexible and extended and trainings should be held not at the end of the shift but at weekends. Participant 4
clarified the situation as follows: “In extended periods, when people are relaxed, without going to the school, |
mean, without coming from the rush and the chaos... Especially preschool teachers come from among 15-20

children and inside of theirs heads are already busy.”

Theme 17: The fact that in-service training should be functional

It was stated that in-service training should provide benefit, be able to be applied at the institution and be about
current topics. Participant 8 said, “../ think it would be more helpful if there were trainings according to branches
and needs.” Participant 10 emphasized that trainings should be up-to-date by saying, “...attraction of the topic is

very important. If it was a current, important topic that we didn’t know about, we could focus on it.”

Theme 18: The fact that in-service trainings should be on voluntary basis

It was highlighted in the study that in-service trainings should not be compulsory but on voluntary basis according

to needs. Participant 5 said, “..it would be more helpful it was not ex officio by voluntarily.”

CONCLUSION and DISCUSSION

In-service training seminars enable teachers to make their knowledge functional substantially. They offer them
the opportunity to put their knowledge into practice. They also help them get to know their environment and

increase their adaptation to school and students. With in-service trainings, teachers are informed of innovations
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in the worlds, can set future goals, update themselves and complete their deficiencies. Findings obtained by

Ozavci and Celikten (2017) and Oztiirk Akar, (2007) indicated such importance of in-service trainings.

The teachers who attended in-service trainings before stated that they would like to receive training in fields
such as guidance, information technology, pedagogy, project preparation and material design to improve
themselves professionally. Teacher opinions on frequency of in-service training showed difference. They stated
that frequent trainings would lead to monotony and information loading, but if they were infrequent, they would
be of more quality. Dates of training also varied by participants’ expectations and needs. They stated that
trainings should be at weekends in general because they are tired and exhausted due to their busy schedule.

They reported that in-service training durations should be two or three hours a day.

When the participant teachers received trainings that they could make use of in their fields, they were satisfied
with them if the person who provided the training was specialized in and knew about the field and enriched the
instruction with different methods and techniques. However, they were not satisfied with the trainings when the
topic was not applicable to preschool, when the training became complex due to longer training durations and
because there was so much to address, when the presenter adhered to a single method and did not include the

audience and did not choose methods suitable for the topic.

The participants stated that those who provide training should have the sufficient content knowledge. They also
told that different methods and techniques should be used during the instruction. The use of only one technique
makes presentation boring and instruction monotonous. They highlighted that people who give training should
have advanced speaking skills, not bore the audience and have strong communication with the audience. This
finding coincides with the idea obtained in Azar and Karaali’s (2004) and Avci (2018) studies that experts to
provide in-service training should be chosen not only for their competence but also for their instructional skills
during presentation. Another finding was that the participants would like to participate in these trainings actively.
Presentation of seminars through direct instruction method prevents seminars from achieving their goal. Instead,

methods which would not bore teachers and attract their attention should be utilized.

The participant stated that people providing in-service training should be well-educated and master the field.
Such people should also be competent in the field of need. They can offer trainee teachers the opportunity to
complete their deficiencies. Otherwise, the training loses its function. About the duration, the participants stated
that shorter trainings bored them and trainings provided in extended and flexible hours were more productive.
They told that trainings should be helpful for teachers and provide them with applicable information. They also
reported that trainings should address current topics and aim to meet their needs. The teachers thought that
participation should be on voluntary basis. This finding is in line with the result obtained in Yildiz and Aribas’s
(2012) and Arik (2017) studies that most of the teachers found timing of in-service trainings not to be right and

would like to receive training during summer holiday as the schools are closed.
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RECOMMENDATIONS
Recommendations developed within the scope of this study can be listed as follows:

Teachers can attend the trainings with the most suitable timing for them in order to yield the
maximum benefit from training,

In-service trainings can be planned in accordance with teachers’ expectations. Moreover, people who
provide the training should be specialized in their fields and address the audience with a satisfying
content to get the maximum efficiency from trainings.

In-service trainings should facilitate following up developments and advancements in information
and technology. Teachers should be included in this process. They should be offered the chance to
update themselves with these trainings. In-service trainings should address the practice. They need
to be functional so that teachers can utilize them in their jobs.

This research utilized the interview of qualitative data collection instruments. Future research can
diversify the number of teachers and the questions asked. Sample can also be expanded and different

research findings can be compared.
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OKUL ONCESi OGRETMENLERININ HiZMET iCi EGiTiM iHTIYACLARINA iLiSKiN GORUSLERI:

BiR OLGUBILIM ARASTIRMASI

6z

Bu arastirmada, okul 6ncesi 6gretmenlerinin hizmet ici egitim ihtiyaglarina iliskin gorislerini
belirlemek ve bu baglamda verilen egitimlerin verimliligi hakkinda tespitlerde bulunmak
amaglanmigtir. Nitel arastirma yonteminin kullanildigi calismada, nitel arastirma desenlerinden
olgubilim deseninden vyararlaniimistir. On li¢ 6gretmenin katildigi bu calismada veriler yari-
yapilandiriimis gorisme teknigi ile toplanmistir. Calismaya katilan 6gretmenler amagli érnekleme
yontemi kullanilarak belirlenmistir. Elde edilen veriler, arastirma sorulari dikkate alinarak icerik
analizi yapilarak sunulmustur. Bulgular sonucunda, okul oncesi Ggretmenlerinin hizmet igci
egitimleri verimli bulmadiklari ve kapsaminin genisletilmesi gerektigini diisinmektedirler. Ayrica
verilen egitimlerde eksiklikler oldugu ortaya ¢ikmistir. Elde edilen bulgular, okul 6ncesi
O0gretmenlerinin hizmet igi egitimi desteklediklerini ortaya koymustur. Ancak okulda hizmet igi
egitimlerin zamanlamasi noktasinda birtakim sorunlar yasandigi belirlenmistir. Egitimleri verecek
kisilerin uzman olmalarini gerektigi ve sunumun ydnteminde vyenilik¢i bir yaklasim olmasi
gerektigini soylemislerdir. Katihmcilar degisen diinya, bilim ve teknolojideki ilerlemeler sonucunda
verilen hizmet ici egitimlerin konularinin giincel ve 6gretim siirecinde kendilerine yarar saglayacak
nitelikte olmasini vurgulamiglardir.

Anahtar Kelimeler: Hizmet ici egitim, olgubilim, 6gretmen gorisleri, gérisme
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GiRIS

Hizmet igi egitimle ilgili yapilmis birden ¢ok tanimlama vardir. Hizmet ici egitim; hizmette kaliteyi ve verimi
arttirmak, calisana ¢alisma hayatinin basaril gegmesi igin bilgi, beceri ve davranis kazandirmak amaciyla yapilan
planli egitim etkinlikleridir (Ozkan, 2010). Hizmet ici egitim, calisana, isini en verimli sekilde yapabilmesi igin
gerekli bilgi, beceri ve davranis bigimlerini kazandirmasi siirecidir (Barkurt, 1990). Bilginin sirekli glincellendigi
diinyamizda insanlarin, teknolojik gelismelere bagl olarak sosyal ve ekonomik anlamda ortaya ¢ikan degisme ve
gelismelere, kisilerin adapte olabilmeleri igin hayat boyu 6grenme anlayisina sahip olmalari gerekir. Hayat boyu
o0grenme, hizmet ici egitimin vazgecilmez bir 6gesidir. Bu 6ge bireylerin yaratici fikirlere ulasmalarini saglayan,

mesleki bilgi ve beceriyi kazanmasini amaglar (Yalin, 2001).

Kamu veya 6zel kurum ve kuruluslarda galisan biitiin kademelerden ¢alisanlara, ise baslamasindan isten ayrilana
kadar; ise adapte olmalarini, iste verimliliklerini arttirmalari, bilgi ve beceri agisindan kendilerini glincellemelerini,
yeniliklere ayak uydurmalarini ve daha sonraki gorevlere hazirlikli olmalarini saglamak igin verilen egitim olarak
tanimlanabilir (Kayabas, 2008). Hizmet i¢i egitimin bir baska tanimi ise, calisanlara mesleki yeteneklerini
gelistirmeleri igin gerekli donananimin kazandirilmasidir. Bu kazanimlarin sonucunda galisandan olumlu yonde
degisiklik yasanmasi istenir (Yilmaz ve Diigenci, 2010). Bu tanimlardan yola gikarak, herhangi bir kurumda hizmet
ici egitimin, galisanlari kurumun amaglarina uygun sekilde yetistirmesi beklenir (Demirtas, 2010). Hizmet igi
egitim; is goren gelistirme, hayat boyu egitim, slirekli egitim, personel yetistirme, ya da baska ad veya kavramla
ifade edilse de orglitlin degisik alan ve kademelerinde ¢alismakta olan tiim g¢alisanlarin verimliliklerini arttirmak

amaciyla, kurumun icinde veya disinda yapilan egitim faaliyetleridir (Yildiz, 2015: 4).

Milli Egitim Bakanligi Hizmet ici Egitim Yonetmeliginde (1994), kurumda ise baslayan bireylerin ¢alisma ortamina
uyumu, calisanlar arasinda birligin olusmasi, mesleki beceri agisindan var ise eksik yonlerinin tamamlanmasi,

calisanlari bir Gst kideme hazirlanmasi, egitim sisteminin gelisimine katki saglanmasi hedef olarak belirtilmisti.

Hizmet igi egitimin hedefi, yalnizca okuldaki is ediminin en yiiksek seviyeye ¢ikarilmasi degil, kurumsal hedeflerin
kazandirilmasi igin galisanlarin bilgi, tutum ve becerilerinin de gelistiriimesi seklinde ifade edilebilir. Ayrica,
kurumlarin basarili olmasini ve hedeflerini gergeklestirmesi amaclanir. Hizmet ici egitimin gerceklestirilmesinde
kurumlar, degisik yaklasimlar benimsemektedir. Bu egitimler, planh veya plansiz yapilan uygulamalar seklinde
olabilmektedir. Bunun sonucunda meydana gelen degismeler, olumsuz sonuglar ortaya ¢ikarabilir veya birtakim
engellerle karsilasilabilir. Bu anlamda hizmet i¢i egitimin bir diger hedefi de kurumlarin kendini yenilemesi
slirecinde ortaya ¢ikan olumsuz sonuglari mimkin oldugu kadar en aza indirmek ve olumlu bir kurum iklimi

olusturmaktir (Kaya, Eser Unaldi ve Artvinli, 2013).

Hizmet ici egitimin hedefi; ¢alisanlari, kurumun hedefleri agisinda gelistirmek ve giincellemektir (Selimoglu ve
Bicen Yilmaz, 2009). Kuruma yeni baslayan kisilerin adapte olmasini saglamak, calisani kurumun hedefleri
dogrultusunda kurumu basarili hale getirmek icin becerilerle donatmak, calisana meslegin bilgisini ve

yeterliklerini kazandirmanin yaninda eksik yonlerini gidermek, galisanin terfi ve kademe almasini saglayacak
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egitim diizenlemek, bilim ve teknoloji gibi toplumun her sahasinda ortaya ¢ikan yeniliklere ve ilerlemelere adapte
olmasini saglamak, isle ilgili bilgi ve donanimini gelistirmek; kurumun basarisizlik ve hatalarini en aza indirmek,
ayni zamanda verimliligini saglamak amaglanmaktadir (Aytag, 2000). Hizmet i¢i egitimle kurum iginde ve disinda
olusabilecek problemleri en aza indirmek ve verilen hizmetin kalitesini arttirmak, calisanlar arasinda iletisimi
glclendirmek, gelecege yonelik nitelikli insan giict problemlerini dnlemek amaglanir. Fakat bunun igin hizmet igi
egitimin bazi kurallara dikkat etmesi gerekir. Verilen egitimlerin belirli ilkeler gergevesince olusturulmasi ve

uygulanmasi gereklidir (Barkurt, 1990).

GUnlmiz dinyasinda tim kurumlar, personeline hizmet ici egitim vermek zorundadir. Aksi halde, kurumlarin
varhgini siirdiirmesi miimkiin olmayacaktir. Clinkii glinimiiz diinyasi biyiik bir hizla degismektedir. lyi bir ¢alisana
sahip olmak, kurumlarin hedeflerini gergeklestirmesi icin artik yeterli olmamaktadir. Bu sebeple iyi yetismis
calisan yenilikleri takip etmezse bir isin sirdlrebilir olmasi icin gereken nitelikleri kaybedecektir. Tim kurumlar,
¢alisanini gelistirmeyi 6nemsemelidir. Bilim ve teknolojideki hizli gelisme ve ilerlemeler kurumlari, hizmet igi
egitim vermeyi gerekli kilmaktadir. Toplumun her kademesinde degisim yasanirken gerek ailede gerek
ekonomide gerekse siyasette vb. egitim kurumlarinin bu degisimlere kayitsiz kalmasi disiinilemez (Ozdemir,

1995).

Gegmis yillarda hizmet igi egitim kavrami, sadece teknik bilgiyi cagristirirken, su anda hizmet igi egitim kisilere
teknik bilgiden ziyade; ¢aga ayak uydurma, devamli olarak tiretim faaliyetinde bulunma, her kosulda zorluklara
karsi direnme ve onlarla bas etme becerisi kazandirmayi hedefler. Ayrica karar alma becerisi ve aldig1 bu kararlari

uygulamaya koyma yetisini gliclendirir (Gormis ve Kahya, 2014).

Ozel ve kamu kurumlarinda calisanlarin verimlilik saglayabilmeleri, teknolojiyi yakindan takip edebilmeleri icin
kendilerini gelistirmeleri gerekir. Calisanlarin verimli olabilmesi icin bircok alandaki gelismeyi egitim yoluyla
vermek zorunlu olmustur. Bu nedenle hizmet ici egitim, kamu ve 6zel sektérde uygulanmasi mecburidir. Hizmet
ici egitimi zorunlu olmasinin sebepleri arasinda galisanlarin; bilgi ve beceri yoniinden kendilerini besleyebilmeleri,
cahistiklari meslekte ilerleme kaydetmeleri, kariyer yapmalari gibi sebepler etkili olmustur. Bundan dolayi hizmet
ici egitim slirekli olmalidir. Calisanlarin islerinde istekli olmalari, ¢alisma ortami ve meslekleri ile ilgili
problemlerinin en aza indirilmesini saglamak hizmet ici egitimlerle miimkindir. Ayrica ¢calisma ortaminin dinamik
hale getirmek, idarecilerin sorumluluklarini hafifletmek amaglanir (Selimoglu ve Bigcen Yilmaz, 2009). Hizmet igi
egitim, insan glicl ve dogal kaynaklar bakimindan olduk¢a zengin olan llkemizin kaynaklarinin daha etkin ve
dogru bir sekilde kullanmasini, gelismesini ve diger (lkeler arasinda {stin bir konum almasinda, biyik temel

onem arz etmektedir (Yildiz, 2015).

Ogretmenlik, tim meslek gruplari arasinda hizmet ici egitime en cok gereksinim duyulan meslektir. Kendini
yenilemeyen ve giincellemeyen bir 6gretmenin, dgrencilerini hayata hazirlamasi miimkiin degildir. Ogretmen

yetistirme alaninda bir sistem belirlenememistir. Sorun, siirekli olarak mevzuatin kendisinde aranmistir.
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Ogretmen yeterlilikleri konusunda bir politika gelistiremeyen tilkemizin, bu aksakliklardan kurtulmasi igin hizmet

ici egitime daha fazla yer vermesi gerekir (Oz, 2014).

Glinimizde gelisen teknoloji ve sosyal yasamdaki degisimler egitime de yén vermektedir. Ogretmenlerin lisans
egitimleri sirasinda aldiklari meslek egitimlerinin bir bélimi zamanla 6nemini kaybederken bir bélimiiniin de
gecerliligi azalmistir. Yeniliklere uyum saglamayan egitimi sisteminin basarili olmasi miimkin gézikmemektedir.
Ogrencilerin basarili olmasinda biiyiik pay! olan 6gretmenlerin bu degisen ve ilerleyen egitim sistemine uyum
saglayabilmesi icin egitime ihtiya¢c duyulmaktadir. Bu nedenle Milli Egitim Bakanlhginda sistemin sirdirilebilir
olmasi ve basari elde edebilmesi icin hizmet ici egitim ¢alismalarinin sistemli olmasini amaglamaktadir (Akman ve
Kogoglu, 2016). Yasamin ilk yillarinda 6grenilenlerin, bireylerin sonraki yasamlarini dogrudan etkiledigi agiktir.
Ogrenilen ilk seylerin iyi, anlamli ve dogru olmasi hem cocuk hem de toplum icin biyiik 6nem tagimaktadir. Bu

nedenle, okul dncesi 6gretmenlerinin nitelikli bir egitim almalari ve mezun olduktan sonra da mesleki egitimlerini

sirdiirmeleri son derece 6nemlidir.

Bu arastirmada, okul 6ncesi 6gretmenlerinin hizmet igi egitim ihtiyaglarina iliskin gorislerini belirlemek ve bu
baglamda verilen egitimlerin verimliligi hakkinda tespitlerde bulunmak amaglanmistir. Bu amaglar dogrultusunda

asagidaki sorulara yanit aranmistir;

1.Hizmet igi egitimin kurumsal ve bireysel faydalari nelerdir?
2. Hizmet igi egitimlerle ilgili olumlu, olumsuz gorisleriniz nelerdir? Uygulamaya katkisi nedir?

3.Hizmet ici egitimin etkin ve yararli olmasi i¢in 6nerileriniz nelerdir?

YONTEM

Arastirmanin Deseni

Arastirmada, okul 6ncesi 6gretmenlerine yonelik olarak diizenlenen hizmet ici egitim faaliyetlerinin etkililiginin
ve O0gretmenlerin bu faaliyetlere iliskin goérusleri belirlendigi icin nitel arastirma yontemi ve nitel arastirma
desenlerinden olgubilim kullanilmistir. Saban ve Ersoy (2016)’ ya gore; bireylerin farkinda olup, derinlemesine
bir anlayisa sahip olmadigi olgulari, deneyimleri ortaya g¢ikarmaya c¢alisan olgubilim arastirma deseninin veri
kaynaklari; olguyu yasayan ve bunu yansitabilecek bireyler ya da gruplardir. Olgubilim arastirmalarinda, temel
veri toplama teknigi olarak gériisme kullaniimaktadir. (Yildirim ve Simsek, 2008). Van Manen (1990) ve Creswell
(1998)’e gore, olgu bilim deseni, bireye ait 6zel bir olgu veya olayin tanimlanmasidir. Bu ¢alismadaki 6zel olgu

veya olay da okul 6ncesi kurumlarinda goérev yapan okul dncesi 6gretmenlerin katildiklari hizmetigi egitimlerdir.

Katilimcilar

Bu ¢alismanin katilimcilarini, kidem olarak 1 ile 10 yil arasinda ¢alismis okul 6ncesi 6gretmenleri olusturmaktadir.
Calismada 10 kadin ve 3 erkek okul 6ncesi 6gretmeni ile gériisme yapilmistir. Katilanlarin tima egitim fakiltesi

mezunudur. Bu ¢calismada zengin bilgiye ulasilacak durumlarin ayrintili bicimde ortaya konmasinda etkili olan
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amagch ornekleme yontemi kullanilmistir. List (2004) ve Patton (2002)'ye gore; amacgh ornekleme yontemi,
evrende incelenen problemle ilgili kendi igerisinde benzesik farkli durumlarin dikkat edilerek 6rnekleme
yansitilacak cesitli durumlarin amacina uygun sekilde belirlenmesidir. Bu ¢alismada, katilimcilar “Katilimer 1,
Katihmcr 2, Katilimci 3” gibi isimlerle kodlanmistir. Arastirmadaki nitel veri, hizmetigi egitimlerini farkli illerde

gorev yaparken almis on li¢ 6gretmenden toplanmistir.

Arastirmaya katilan 6gretmen 6zellikleri Tablo 1’de verilmistir.

Tablo 1: Arastirmaya Katilan Ogretmenlerin Ozellikleri

—

Degiskenler

Kadin
Erkek
1-5vil
6-10 Yil
Mezuniyet Egitim Fakiltesi
5’ten fazla
Hizmetici Egitim Katilim Sayisi lyada2
3yada5s
Antalya
Diyarbakir
Dulzce
Hakkari
Hatay
Igdir
Mardin
Siirt
Sivas
Sanlurfa

[
o

Cinsiyet

w

[EnY
N

Kidem

[EEY

[EEY
w

Hizmetici Egitimleri Aldiklari iller

NERPNRPRRPNRRPRRR[NWO®

Tablo 1'de goriuldigu lzere; arastirmaya katilan okul 6éncesi 6gretmenlerin 1 ile 10 yil arasinda degisen kidem
yillari bulunmaktadir. Arastirmaya 10 kadin 3 de erkek 6gretmen katilmistir. Arastirmaya katilan 6gretmenlerin
timU Egitim Fakiltesi mezunudur. Tablo 1’e gore; 8 okul dncesi 6gretmen hizmetici egitimlere 5’ten fazla
katilmig, 3 6gretmen 1 ya da 2 kez katildigini, 2 6gretmen de egitimlere 3 ya da 5 kez katildigini ifade etmistir.
Bununla birlikte; Tablo 1’de 6gretmenlerin bu hizmetici egitimleri hangi illerde gérev yaparken aldiklari da
gorlilmektedir. Son olarak; arastirmaya katilan tim 6gretmenler, arastirmanin yapildigi tarihte, arastirmaci ile

ayni sehirde yasamaktadir.

Veri Toplama Araglari

Bu calismada Tirkiye'deki okul 6ncesi kurumlarda c¢alisan okul 6ncesi 6gretmenlerinin hizmet ic¢i egitim
ihtiyaclarini belirlemek amaciyla yari-yapilandiriimis gérisme teknigi kullaniimistir. Yari-yapilandiriimis gériisme,
arastirmacinin sorulari 6nceden belirleyip, gérlisme esnasinda kisinin yanitlarina gore gelistirebildigi bir tekniktir

(Bogdan ve Biklen, 1998). Yari-yapilandiriimis gériisme tekniginin arastirmaya en 6nemli katkisi, eksik veya yanls
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cevaplarda gérismeci katilimclyl derinlemesine sorularla arastirmanin amacina uygun yoénlendirebilmektedir
(Rubin ve Rubin, 2012). Bu arastirmada veri toplamak amaciyla yari-yapilandirilmis gériisme tekniginin secgilme
nedeni; hizmet igi egitimlerin kurumsal ve mesleki agidan katkilarini 6grenmek, okul 6ncesi 6gretmenlerinin
aldiklari egitimde olumlu-olumsuz gorislerini belirlemek ve verilecek olan egitimlerin yararli olabilmesi igin

onerilerine ulasmak amaciyla ek sorulara ve ek agiklamalara gereksinim duyulmasidir.

Gorlisme formunun gelistiriimesi agamasinda oncelikle ilgili alanyazin taranmigtir. Gérisme formu ile ilgili
doktora derecesi okul 6ncesi egitim ve egitimde program gelistirme alani olan {g¢ farkli uzmandan goris
alinmistir. Gorsme sorulari yapilandirilirken, okul 6ncesi 6gretmenlerinin hizmet i¢i egitim ihtiyaglarini

belirlemeye yonelik olmasina dikkat edilmistir. Gériisme formundaki sorular sirasiyla su sekildedir:

1. Hizmet igi egitim programlarinin mesleki gelisim ve kurumsal nitelik agisindan énemi
nedir? Aciklayiniz.

2. Hangialanlarda (6gretim, 6lgme degerlendirme, rehberlik, yonetim, toplam kalite,
proje hazirlama, bilgi teknolojileri, dersler, birlestirilmis siniflar, cesitli ders alanlari, vb.) hizmet ici egitim
almak istersiniz? Neden?

a. Hizmet ici egitimler ne sikhkla olmahdir?

b. Hangitarihlerde olmahdir?

c. Suresi ne kadar olmahdir?

3. Enson katildiginiz hizmet ici egitim programi nedir? Seminerle ilgili;

a. Olumlu gorisleriniz nelerdir?

b. Olumsuz gorisleriniz nelerdir?

c. Uygulamaya katkisi nedir?

4. Hizmet ici egitimlerini veren uzmanlarin nitelikleri neler olmalidir?

a. Etkili bir program olabilmesi i¢in hangi yontem ve teknikleri kullanmalidir?

5. Hizmet ici egitim faaliyetlerinin daha etkin ve yararl kilinmasi ile ilgili dnerileriniz

nelerdir?

Veri Toplama Siireci

Yari-yapilandirilmis goérisme tekniginde arastirmaci, énceden hazirladigi planl sorularla arastirmayi yaratir.
Fakat gorliisme siirecine gore farkli ve degisik sorularla, konuyla ilgili benzer ya da ek sorularla goriismeyi
ayrintilandirabilir. Bu da katilimcilarla yapilan gortismeye esneklik kazandirir ve arastirmacilara kolaylik saglar

(Tarnakld, 2000).

Daha once ifade edildigi gibi, arastirmaya katilan tim 6gretmenler, arastirmanin yapildigi tarihte, arastirmaci ile
ayni sehirde yasamaktadir. Arastirma verileri 03 Kasim - 29 Kasim 2019 tarihleri arasinda toplanmistir.
Gortsmeler 12 ile 23 dakika arasi stirmistir. Gorlismelerin yiiz ylize yapilmis, cep telefonu ile ses kaydi alinmigtir.

Goriisme baslamadan 6nce 6gretmenlere gériisme sorulari okunarak ya da gosterilerek dislinmeleri igin zaman
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taninmistir. . Daha sonra goriisme onayi alinarak goriisme baslatilmistir. Sorular her bir 6gretmene ayni sira ile
sorulmustur. Cevaplama sirasinda 6gretmen arastirma kapsami disina ¢iktiginda, arastirmaci uygun bir dil
kullanarak katilimcinin tekrar konuya dénmesini saglamistir. Arastirmanin amaci 6gretmenlerin hizmet igi egitim
ihtiyaclarini saptamaktir. Bu nedenle, kisa cevap veren 6gretmenler agiklama yapmaya veya érnek vermeye tesvik
edilmistir. Gorisme sirasinda anlasilmayan cevaplar oldugunda, gorusiilen 6gretmenlerden agiklamasi

istenmistir.

Verilerin Dokiimii ve Analizi

Arastirmaya katilan okul dncesi 6gretmenlerin verdikleri yanitlar, icerik analizi kullanilarak analiz edilmis, her bir
soruya verilen yanitlarin dékimi yapilmis ve yanitlar arastirmaci tarafindan yorumlanmistir. Taylor, Bogdan, ve
DeVault (2016)’ya gore; icerik analizi yoluyla elde edilen veriler, belirli temalara gore analiz edilir ve temalara
gore gruplanir. Gorlismeye katilan kisilerden elde edilen veriler, dogrudan alinti yapilarak aktarilabilir. Bu teknigin

amaci, elde edilen yanitlari diizenlemek ve analiz ederek okuyucuya aktarmaktir (Yildirim ve Simsek, 2008).

icerik analizi igin, arastirmanin sonucunda gériismede yer alan boyutlardan yola ¢ikilarak bir gerceve
olusturulmustur. Bu gergeveye bagli kalinarak, bu arastirmada da verilerin hangi tema altinda yer alacagina karar
verilip bulgular sunulmustur. Arastirmacinin disindaki iki uzman tarafindan temalar kontrol edilerek gecerliligi
saglanmustir. Verilerin tanimlanmasi igin, veriler anlamli ve mantikli bir bigimde bir araya getirilmistir. Bunun yani
sira; 6nemsiz gorilen veriler disarida birakilmistir. Diizenlenen veriler tanimlanirken, anlasilir ve okunabilir
olmasina dikkat edilmistir. Bulgular yorumlanirken de neden-sonug iliskisi icerisinde acgiklanmis ve

karsilastirmalar yapilmistir (Yildirim ve Simsek, 2008).

Aragtirmanin Giivenilirligi - inandiriciligs

Nitel arastirmalarda ses kayitlarinin alinmasi, katihmcinin gérislerine ekleme yapilmadan oldugu gibi yaziya
aktarilmasi glvenirligi artirmaktadir. Verilerin eksiksiz ve yanlissiz kayit edilmesinde birden fazla arastirmacinin,
veri kaynagini kullanmasi sonuglarin givenirliligini artiracaktir (Buytkoztirk, Kilig Cakmak, Akgiin, Karadeniz ve
Demirel (2012). Bununla birlikte, nitel arastirmalarda ictenlik, sonuglarin dogrulugu ve arastirmacinin uzmanlig

gibi unsurlar biyik 6nem arz etmektedir (Odom, Brantlinger, Gersten, Horner, Thomson ve Harris, 2005).

Krefting (1991)’e gore, sonuglarin inandiriciligi, nitel arastirmanin en 6nemli 6l¢iitlerinden biri olarak kabul edilir.
Nitel calisma yapan arastirmacilarin 6rneklemlerinin kabul edilebilir biylklikte oldugunu ve inandiriciligini
kanitlamalari arastirmanin kalitesini de artiracaktir. Bu arastirmada, gériisme sorularina verilen yanitlar titizlikle
kayit altina alinmistir. Gorlisme sonrasinda, verilerle ilgili temalar olusturulurken ve igerik analizi yapilirken

uzman gorasleri alinmistir. Bu gorislerin dogrultusunda galismanin bulgulari yapilandiriimistir.
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Arastirmacinin Rolii

Nicel arastirmanin aksine, arastirmaci veri toplama ve analizindeki deneyimlerini nitel arastirmada kullanan
kisidir. Arastirmanin konusu olan belgelerin analizinde arastirmacinin ilgili konuyu yakindan tanimasi ve anlamasi
onemlidir (Yildinm, 1999). Bu arastirma, egitim alaninda teorik ve pratik deneyime sahip bir arastirmaci

tarafindan yuratilmastar.

BULGULAR

Bu boéliimde gorisme yapilan 6gretmenlerin verdikleri bilgilerden elde edilen bulgular yer almaktadir. Ancak,
yapilan analiz sonucunda ulasilan verilerin zenginligi nedeniyle, arastirma bulgularinin tamamina bu makalede
yer verilmemistir. Calismada bulgular aktarilirken yaygin gorlisi belirtmek amaciyla frekansi en yiiksek olan
temalardan yararlanilmistir ve temalar yéneltilen soru bazinda ele alinmistir. Arastirmanin bulgulari 5 sorunun

alt temalari seklinde yapilandiriimistir. Bu soru ve temalar su sekilde siralanabilir:

1.Soru: Hizmet ici egitim programlarinin mesleki gelisim ve kurumsal nitelik agisindan énemi
nedir? Agiklayiniz.

i. Ogretmenlerin hizmet ici egitimin katkilarini belirtmesi

ii. Ogretmenlerin oryantasyonunu gergeklestirmesi

iii. Ogretmenlerin giincelliginin saglanmasi

2.Soru: Hangi alanlarda hizmet igi egitim almak istersiniz? (6gretim, 6lgme degerlendirme,
rehberlik, yonetim (toplam kalite), proje hazirlama, bilgi teknolojileri, dersler, birlestirilmis siniflar, cesitli
ders alanlari, vb.)

i. Ogretmenlerin almak istedikleri hizmet icini egitim alanlar

ii. Ogretmenlerin hizmet ici egitim sikligi hakkindaki fikirleri

iii. Ogretmenlerin hizmet ici egitim tarihleri hakkindaki fikirleri

iv. Ogretmenlerin hizmet ici egitim siireleri hakkindaki fikirleri

3.Soru: En son katildiginiz hizmet igi egitim programi nedir?

i. Ogretmenlerin son katildiklari hizmet ici egitimi ile ilgili olumlu gorisleri

ii. Ogretmenlerin son katildiklari hizmet ici egitimi ile ilgili olumsuz gériisleri

iii. Ogretmenlerin son katildiklari hizmet igi egitiminin uygulamaya katkisi hakkindaki gorusleri

4.Soru: Hizmet ici egitimlerini veren uzmanlarin nitelikleri neler olmalidir?

i. Hizmet ici egitimi veren kisilerin alaninda uzman olmasi gerektigi

ii. Hizmet ici egitimi veren kisilerin farkli yontemler kullanmasi gerektigi

iii. Hizmet ici egitimi veren kisilerin iletisim becerilerinin yiksek olmasi gerektigi

iv. Etkili bir program olabilmesi icin kullanilmasi gereken yontem ve teknikler

5.Soru: Hizmet igi egitim faaliyetlerinin daha etkin ve yararh kiinmasi ile ilgili 6nerileriniz nelerdir?

i. Hizmet ici egitimi veren kisinin alaninda uzman olmasi gerektigi
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ii. Hizmet ici egitim siresinin dogru planlanmasi gerektigi
iii. Hizmet ici egitimin islevsel olmasi gerektigi

iv. Hizmet ici egitimlerin gondiillik esasina dayanmasi gerektigi

Katihmcilarin gériisme sorularina verdikleri yanitlar cergevesinde temalar olusturulmustur. Temalarin

analizi ile ilgili bulgular; asagidaki gibi ayrintili bir sekilde ifade edilmis ve sunulmustur.
Tema 1: Ogretmenlerin hizmet igi egitimin katkilarini belirtmesi

Hizmet igi egitim, 6gretmenlerin kuramsal boyutta olan bilgilerini pratik olarak uygulamaya dékmelerine firsat
saglamaktadir. Bu bilgilerin nasil kullanildigi veya nasil kullanilacagi hakkinda bilgi vermektedir. 7.Katilimci “Genel
olarak bir de iiniversitede teorik bilgi aliyoruz. Hizmet igi editimde de biraz daha bunlarin uygulamada karsimiza

cikacak seylerden bahsediyoruz.” seklinde ifade etmistir.
Tema 2: Ggretmenlerin oryantasyonunu gergeklestirmesi

Goriismeye katilan 6gretmenlerin cogunlugu yeni atanmis égretmenlerden olusmaktadir. Ogretmenlerin sistemi
tanimalari, yasadiklari ¢evreye uyum saglamalari, veli ve 6grenci portfoylini bilmeleri hizmet i¢i egitimler
aracihgiyla saglanmaktadir. 1.Katihmci bu konuyla ilgili “..hi¢ bilmedigimiz yénetmelik, mevzuat gibi konulari
gordiik. Onun disinda yeni atandigimiz ortamlara uyum saglamak agisindan seminerler gérdiik, hizmet ici
egitimler aldik.” diye belirtmistir. Ayrica 13.Katihmci da “Milli Egitim'in hedef ve amaglarindan égretmenler,
egitimciler uzaklasmamis oluyor bu hizmet i¢i egitimler sayesinde.” diyerek hizmet ici egitimler sayesinde yapilan

uyum calismalarinin gerekliligini vurgulamistir.
Tema 3: Ogretmenlerin giincelliginin saglanmasi

Gelisen teknolojiden, egitim alaninda yapilan degisim ve yeniliklerden 6gretmenlerin haberdar olmasi gerekir. Bu
sayede caga ayak uydurabilen, donanimli, duragan olmayan ve yenilige acik 6gretmenler sistemde var olur.
Ogretmenler, kendilerini yenileme firsati bulur ve eksik gérdiikleri yanlarini tamamlarlar. 10.Katilimci bu konuyla
ilgili “...dniversiteden ayrildiktan sonra eger takip edemiyorsak bazi gelismeleri, hizmet igi egitimler bunun igin ¢cok
faydali oluyor.” ve de 8.Katilimci da “Hizmet ici egitimler dénemin gelisen teknolojisine, dedisen sartlarina uyum
saglamamiz icin, haberdar olmamiz, kendimizi gelistirmemiz i¢in bizim icin ¢ok faydall.” diyerek glncelligin

onemini ve hizmet ici egitimleri degerlendirmistir.

Tema 4: Ogretmenlerin almak istedikleri hizmet igini egitim alanlari

Ogretmenlerin bu soru ile ilgili bircok farkl talebi ve beklentisi bulunmaktadir. Rehberlik alaninda hizmet ici
egitim almak isteyenler 1., 3., 5., 6., 7., 8., 9. ve 12.Katihmcilardir. 6.Katilimci “Cocugu tanima, psikolojik tahlil. Bu
tip seyler énemli. Bunun disinda ne var genelde bu tip seyler; ¢ocugu gézlemleme, gézlem sonuglarini iyi

degerlendirmeye...” cimlesi rehberlik alaninin gerekliligini izah etmistir.
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Bilgi teknolojileri alaninda hizmet i¢ egitim almak isteyenler 1., 10., 11., 12. ve 13.Katilimcilardir. 10.Katilimci
“Mesela orta yas ve lizeri ¢calisan hocalarimiz bu konuda daha fazla nasil séylesem egitime ihtiya¢ duyuyor
olabiliyorlar.” diyerek ve 13.Katihmci da “Zaman, biliyorsunuz bilgi ve teknoloji zamani. Teknoloji ¢ok fazla
hayatimiza girdi. Bu yiizden bilgi ve teknoloji konusunda biraz daha fazla ders almak isteyerek...” cimleleri ile bu

alanin énemini vurgulamstir.

“

Proje hazirlama alaninda hizmet igi egitim almak isteyenler 2., 4. ve 5.Katiimcilardir. 2.Katimci “...genelde
béliimden dolayr oyuncak, oyun lizerine tasarimlarimiz oldugu igcin bu yénde kendimi gelistirerek daha béyle
nitelikli oyuncaklar lretmek adina proje segerdim.” ve 4.Katilimci ise “Su an kéy okulundayim. Materyal
konusunda eksiklik yasiyorum mesela. Ya da bir drama eksikligini hissediyorum. Cocuklarla bir proje yapabilmem

birazcik daha zor oluyor.” diyerek bu alanin ihtiyacina vurgu yapmistir.

Materyal gelistirme ve drama alaninda hizmet ici egitim almak isteyen 4.Katihmci “Su an kéy okulundayim.
Materyal konusunda eksiklik yastyorum mesela. Ya da bir drama eksikligini hissediyorum.” diyerek ihtiyacini dile

getirmistir.

Tema 5: Ogretmenlerin hizmet ici egitim sikhigi hakkindaki fikirleri

Ogretmenler konunun kapsami ve 6nemine goére bu sikligin degisebilecegini séylemekle birlikte bircogunun 6
ayda 1, 2 ayda 1 veya ayda 1 hizmet igi egitiminin yapilmasi ydnindedir. 2.Katihmci “...arasi yakin da olmayacak
cok uzak da olmayacak 2 ayda 1 seklinde olabilir.” diye diisiiniirken 4.Katihmci “...1 yilda 1 kez verip o da sikici,
siradan, monoton bir sekilde hizmet i¢i egitim olmasindansa béyle ara ara yapilip béyle eglenceli ve verimli

gececek hizmet ici egitimler daha iyi olur.” diye distinmektedir.

Ayda 3 defa hizmet ici egitim alinabilecegini sdyleyen 1.Katihmci “Mesela 3 tane hizmet ici egitim semineri

alabiliriz. Ama biz artarda her giin aldigimiz igin biraz artik bunu almistik ve dikkatimizi veremiyorduk.” demistir.

Tema 6: Ogretmenlerin hizmet igi egitim tarihleri hakkindaki fikirleri

Ogretmenlerin yasanti farkliliklarindan 6tiirii hizmet ici egitimin tarihleri hakkinda farkli beklentileri mevcuttur.
Hafta ici mesai bitiminden sonra yapilan hizmet igi egitimlerin verimli gecmedigini belirtmislerdir. Egitimlerin
hafta sonu olmasini isteyen katihmcilar ¢cogunluktadir. 10.Katihmci “Hizmet ici egitimler genelde okuldan sonra
oluyor. Okuldan sonra olunca 6gretmenin enerjisi zaten tiikenmis oluyor. Keza egitim veren hoca da ... isinden
gelmis oluyor ve herkes yorgun oluyor. Egitimi veren kisiye bir an énce bitsin, dinleyenler de bitsin de gidelim... Bu

ylizden hafta sonlari olmasi...” gerektigini soylemektedir.

Ogretmenler seminer dénemlerinin bosa gectigini, bu seminerleri hizmet ici egitim ile daha verimli gecirmek
istediklerini belirtmislerdir. 6.Katilimci “...okul agildiginda 2 hafta seminer aliyoruz ve bu bosa gegiyor ashinda. Bu

bos bir seminer oluyor. Daha ¢ok genelde égretmenler kahvalti yapiyor. Yani kahvalti etkinligi gibi bir sey oluyor.
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Hani bir seminer var ama alti bos. Bence bu haftayi daha ¢cok egitim faaliyetlerine y6nelterek degerlendirebiliriz.”

diyerek bu istegi dile getirmistir.

Okullarin kapali oldugu yaz tatili ddneminde hizmet igi egitim alinabilecegi sdylenmistir. 2.Katihmci “Kis aylarinda
yani burada ben Yiiksekova'da égretmenlik yaptigim icin kis aylarinda olmamasi benim icin daha sevindirici olur.

Yaz aylarinda, bahar aylarinda gibi.” diyerek ihtiyacini dile getirmistir.
Tema 7: Ogretmenlerin hizmet igi egitim siireleri hakkindaki fikirleri

Ogretmenler hizmet ici egitim siirelerini 2 saat veya 3 saat olacak sekilde planlanmasi gerektigini séylemistir.

12.Katihmci “En fazla bence 2 saat maksimum 3 saat....Bu biraz da konuyla ilgili bence.” demistir.

5. ve 6.Katilimcilar, bir hizmet ici egitimin 4 5 glini gegmemesi gerektigi yoninde fikir beyaz etmislerdir.
6.Katimci “Yani konunun igerigine bagli. Bu ¢ok ciddi bir seminerse lizerine diisiiniilmesi gereken bir seminerse

siire uzatilabilir. Ama genelde (i¢ dért giin diye diisiintiyorum.” seklide ifade etmistir.

Ogretmenlerimizle 2023 Vizyonu egitimine 2., 4. ve 6.Katihmci; is Saghgi ve Givenligi egitimine 3., 8., 10. ve
13.Katilimcr yer almistir. Cok Kultirlulik egitimine 1.Katihmci, Kapsayici Egitim’e 5.Katilimci, Diinden Bugiine
Ogretmenlik egitimine 7.Katilimci, Cocuklarda Cinsel ihmal ve istismar egitimine 9.Katilimci, Kurum
Gezileri egitimine 11.Katihmci ve 12.Katilimci da 15 Temmuz Demokrasi Bilinci ve Egitim adl hizmet ici egitime

katilmigtir.
Tema 8: Ogretmenlerin son katildiklari hizmet igi egitimi ile ilgili olumlu goriisleri

Ogretmenlerimizle 2023 Vizyonu hizmet ici egitimi ile ilgili 2. ve 4.Katihmci olumlu gériiste bulunmustur.
4 Katihmci “..egitime gittigimde daha 6 aylk 6gretmendim. Béyle bir ortamda bulunmak gercekten tecriibe
sagladi bana. Yeri geldi 25 yillik 6gretmenlerle ¢alistigim, yeri geldi 10 yillik. Yani onlarin bana ¢ok biiyiik katkisi
oldu. Oyle bir ortamda neler yapildigini, nasil bir siirecin izlendigini, sonrasinda kendime bir ézgiiven gelerek o
egitimi burada ilcemdeki kendi bransindaki 6gretmenlerime vermem bu bana bliyiik katkilar sagladi.” seklinde

memnuniyetini belirtmistir.

is Saghgi ve Giivenligi hizmet ici egitime katilan 6gretmenler egitimi yararli bulmuslardir. 8.Katilimer “Calistigimiz
yerde giivenligimiz i¢in ne gibi nlemler almamiz gerekiyor. Bir stirii bilmedigimiz sey 6grendik bu hizmet igi egitim

sayesinde. Buna yénelik énlemler aldik okulumuzda. O yiizden ¢ok faydali oldu.” diyerek yararliigini ifade etmistir.

Cok Kultarlliuk egitimi ile ilgili 1.Katilmci “...Glineydogu'da da gérev yaptigim igin ¢ok kiiltiirliiliik, ¢cok dillilik ile
ilgili hizmet ici editim bana bazi konularda yardimci oldugunu diisiiniiyorum. Ornek vermek gerekirse, Suriyeli
ogrencilerin bir problemi oldugunda, 6grencilerimin Tiirk¢e bilmemeleri gibi problemler olsun...” diyerek olumlu
gorisiini ifade etmistir. 5.Katihmci Kapsayici Egitim ile ilgili “Bizde farkindalik uyandirdi. Yani farkl ¢ocuklara

karsi nasil davranmamiz gerektigi, daha farkli nasil etkinlikler yapabilecegimiz, birliktelik bu gibi seyler. Ben de
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olumlu etkiler biraktr.” demistir. Diinden Bugiine Ogretmenlik egitimi icin 7.Katihmci “..eskiden yapilan planlar,
eski 6grenci profili ve su anki yeni nesil 6grenci profili ile ilgili bilgiler aldik. Bu eskideki tecriibeleri gliniimiize nasil

aktarabilecegimiz ile ilgili bilgiler aldik.” seklinde olumlu gérusini belirtmistir.

Cocuklarda Cinsel ihmal ve istismar egitiminde yer alan 9.Katiimci “Bu seminerde biz de etkin bir sekilde
katilmistik. Cesitli oyunlar olmustu, ¢ocuklari daha iyi anlayabilmeniz icin. Orada ¢ocuklarin yerine kendimizi
koyduk ve eglendik.” diyerek ifade etmistir. Kurum Gezileri egitimi icin 11.Katihmci “..biraz daha ¢evremizi
tanimak icin de biraz daha yiiksek makamlardaki insanlarla iletisim kurmak icin fazlaca yararl.” demistir.
12.Katihmci ise, 15 Temmuz Demokrasi Bilinci ve Egitim adli hizmet ici egitimi ile ilgili “Bildiginiz tizere bir darbe
girisimi gegirdik. Bununla ilgili égretmenlere biling kazandirilmasi, ayni sekilde tarihin de ayni sekilde canli

tutulmasi glizel bir sey.” diyerek olumlu goriisiini ifade etmistir.

Tema 9: Ggretmenlerin son katildiklari hizmet i¢i egitimi ile ilgili olumsuz goriisleri

Ogretmenlerimizle 2023 Vizyonu hizmet igi egitimi ile ilgili 4. ve 6.Katilimci olumsuz gériiste bulunmustur.
4. Katilimcr “..genis bir siireye yayilsaydi daha sindire sindire o egitimi almis olsaydik...” diyerek egitimde kisa
sirede c¢ok bilgi verdiklerinden otirl; 6.Katihmci ise “Bu semineri veren hocanin dahi okul éncesi
6gretmenliginden, okul éncesi 6gretmeninin ne oldugundan haberi yoktu. Cografya Ggretmeniydi kendisi.”

diyerek alan digi birinden egitim aldigi i¢in olumsuz goris bildirmistir.

is Saghgi ve Giivenligi hizmet ici egitime katilan &gretmenlerin hepsi olumsuz gériiste bulunmustur. 3.Katilimci
“Kendi alaninda birilerinin gelip anlatmadigi icin, alan disi bir insanin kendisi bir kitaptan okuyup anlattigi icin ben

verim alamadim.” demis, 8.Katilimci ise “..sadece gereginden fazla uzatiimisti ve hani ¢ok fazla ayrintiya

girilmisti.” diyerek egitim hakkinda gorus belirtmistir.

Cok Kaltarluluk egitimi ile ilgili 1.Katilimci “...siz de takdir edersiniz ki buralarda ¢ok kiiltirliiliik, cok dillilik konulari
agildigi zaman insanlar farkli yénlere ¢ekebiliyor. Konu bir anda hi¢ istemedigimiz bir boyuta geldi.” diyerek
olumsuz goériisiini ifade etmistir. 5.Katihmci Kapsayici Egitim, 7.Katilimci Diinden Bugiine Ogretmenlik,

9.Katimci Cocuklarda Cinsel ihmal ve istismar egitimi i¢in olumsuz goriis belirtmemis.

Kurum Gezileri egitimi icin 11.Katilimc1 “Zamani biraz daha verimli kullanip biraz daha zamani degerlendirme
seklinde olabilir. Biraz daha bos gegcen zamanlar oluyor.” seklinde ifade etmistir. 12.Katihmci ise 15 Temmuz
Demokrasi Bilinci ve Egitim adli hizmet ici egitimi ile ilgili “...seminer konusu olarak degil de semineri veren kisilerin

daha seckin, daha nitelikli olabilecedini diisiiniiyorum.” diyerek olumsuz gorislini ifade etmistir.

Tema 10: Ogretmenlerin son katildiklari hizmet igi egitiminin uygulamaya katkisi hakkindaki goriisleri

Ogretmenlerimizle 2023 Vizyonu hizmet igi egitiminin uygulamaya katkisi hakkinda 4.Katihmci “..farkli yénlerden

bakabilmeyi ya da farklh 6grencilerle ¢alisilan égretmenleri tanimama yardimci oldu. Sadece kendi okulundaki
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dgrenci potansiyelin dedil de iste Konya'daki, Ankara'daki, istanbul'daki, Antalya'daki 6grenci potansiyelleri ile

kendi potansiyellerimizi kiyaslama olanagi buldum.” diyerek disiincesini ifade etmistir.

is Saghgi ve Glvenligi hizmet ici egitime katilan 6gretmenlerden 3.Katimci ve 8.Katilimci uygulamaya katkisini
goremediklerini ifade etmistir. 10.Katilimci “..iste bazen bir kivilcim gerekir ya harekete gegmeniz igin...” diyerek

egitimin farkindalik yarattigini sdylemektedir.

Cok Kulturlaluk egitimi ile ilgili 1.Katihmci “...hizmet i¢ci egitimlerde gérdiigiiniiz calismalardan yararlanarak siireci
daha kolay atlattik. Yani o ¢cocuga nasil yaklasmamiz gerektigini, aile ile nasil iletisim kurmamiz gerektigini,...”
diyerek katkisini vurgulamistir. 5.Katilimci Kapsayici Egitim’in katkisi icin “..miilteci ¢ocuklara, ézel egitimli
cocuklara karsi bizde bir biling¢ uyandirdi. Veya farkli ailelere, annesi babasi olmayan c¢ocuklara karsi nasil
davranmaliyiz,...” demistir. 7.Katiimci Diinden Bugiine Ogretmenlik icin “Yani firsatlardan yararlanma imkéni

anlayisi sundu bana.” diyerek katkisini belirtmistir.

9.Katilimci Cocuklarda Cinsel ihmal ve istismar egitimi icin “..cocuklarda bedensel olarak gérebilecegimiz seyler
oluyor istismar ve ihmal konusunda. Bunlarda daha ¢ok bilgi sahibi oldum. “ demistir. Kurum Gezileri egitimi igin
11.Katihmci “Biraz daha sosyal, girisimci olarak biraz daha bir seyler kattl.” seklinde ifade etmistir. 12.Katilimci
ise 15 Temmuz Demokrasi Bilinci ve Egitim adli hizmet ici egitimi ile ilgili “Uygulamaya okul 6ncesinde pek de
katkisi yok. Ciinkii belli bir program ddhilinde yapildigi icin yani katkisi olabilmesi igin bunun programi entegre

edilmesi gerekiyor.” diyerek egitimin katkisinin olmadigini dile getirmistir.

Tema 11: Hizmet igi egitimi veren kisilerin alaninda uzman olmasi gerektigi

Gorismeye katilan tiim 6gretmenler, egitimi veren kisilerin, alaninda uzman ve tecribeli kisiler olmasi gerektigini
soylemektedir. 7.Katilimci “..egitim veren kisinin hangi gruba hitap edecekse okul éncesine hitap edecekse o
konuda bilgili olmasi gerekiyor...sahada ¢alismis kisiler olmasi gerektigini diisiiniiyorum. Alaninda bilgi ve tecriibe
sahibi, sadece teorik olarak degil uygulama olarak da tecriibe sahibi olmali diye diisiiniiyorum.” diyerek

beklentilerini ifade etmistir.

Tema 12: Hizmet ici egitimi veren kigilerin farkl yontemler kullanmasi gerektigi

Gorlismeye katilan tim 6gretmenler, egitimi veren kisilerin gesitli yontemler ile sunum yapmasi gerektigini
vurgulamistir. Sadece diz anlatim teknigi ve slayt kullanilarak sunum yapmamalari gerektigini sdylemislerdir.
5.Katihmci “Yani konuyu sadece diiz bir anlatimla degil farkli tekniklerle anlatabilmeli, uygulama yaptirabilmeli.”

seklinde ifade etmistir.
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Tema 13: Hizmet igi egitimi veren kisilerin iletisim becerilerinin yiiksek olmasi gerektigi

Gortismeye katilan tim 6gretmenler, egitimi veren kisilerin iletisim becerilerinin ve hitabet glicinin yliksek
olmasi gerektigini, anlattigl konuyla dinleyiciyi etkisi altina alabilmesi gerektigini ve egitimi alan kitle ile empati
kurabilecek nitelikte olmasi gerektigini vurgulamislardir. 12.Katilimci “..kesinlikle iletisim becerilerinin yiiksek
olmasi gerekir. Kendini gelistirme agldi, bir idealistlik olmali. ifade yetenekleri olmali. Sonra, konusuna hékim,

dinleyiciyi de isin icine katabilmeli.” seklinde beklentilerini ifade etmektedir.

Tema 14: Etkili bir program olabilmesi igin kullaniimasi gereken yontem ve teknikler

“

Gortismeye katilan 6gretmenler aktif katilim ile egitim almak istediklerini belirtmistir. 4.Katilimci “..6grenciyi
aktif tutacak sikilmadan, géziimiizii acarak kulagimizi agarak dinleyebilecegimiz etkinlikler...” olmali seklinde
ifade etmektedir. Ornek olay yéntemin kullanilmasi gerektigini belirtmistir. 6.Katilimci “...gercek yasanmis olaylar
gercek drnekler olabilirse daha faydali olur.” demistir. Dz anlatim yonteminin sadece teorik bilgi aktarimi

sirasinda kullanilmasi, seminerin tamaminda etkin olmamasi gerektigi vurgulanmistir. 5.Katihmci “...mesela

sadece anlatim basta bizim anlayabilmemiz icin diiz anlatim yapilabilir.” seklinde bu duruma deginmistir.

Tema 15: Hizmet igi egitimi veren kisinin alaninda uzman olmasi gerektigi

Hizmet ici egitimi veren kisinin alaninda uzman, konuya hakim, bilgileri gerekli yontem ve teknikler kullanarak
sunmasi gerekmekte oldugu belirtilmistir. 7.Katihmci “..alakasiz kisilere verilmis oluyor. Yani hi¢ alaninda
calismamis, bazen okul éncesi alani ile ilgili bir sey oluyor. Hi¢ alan gérmemis. Hatta okul éncesi alani dahi
olmayan calismamis insanlar gelmis oluyor. Alani ¢ok anlamiyorlar, kdgittan okuyorlar. Béyle gercekten yararli
olabilecek dogru kisilere verilirse, semineri yapacak kisi ya da semineri konusmayi yapacak kisi daha verimli olur

diye disiiniiyorum.” seklinde ifade etmistir.

Tema 16: Hizmet igi egitim siiresinin dogru planlanmasi gerektigi

Hizmet ici egitimlerde siirenin kisith olmasi sebebiyle bilgi yiiklemesi yapilmaktadir. Bu ylzden egitimi alan kisiler
sikilip, dinlememektedir. Egitim sirelerinin esnek ve genis tutularak 6zellikle is ¢ikis saatlerinde degil de hasta
sonu yapilmasi gerektigi vurgulanmaktadir. 4.Katilimci “Daha genis zaman dilimlerinde insanlarin kafasinin sakin,
okuldan gelmeden hani o kosusturmanin hengdmenin igcinden gelmeden, 6zellikle okul éncesi 6Gretmenleri 15 20

cocuk arasindan geliyorsun ve kafan zaten dolu olmus oluyor.” diyerek duruma aciklik getirmektedir.

Tema 17: Hizmet igi egitimin islevsel olmasi gerektigi

Verilen hizmet ici egitimlerin, 6gretmenlere fayda saglamasi, calisilan kurumda uygulanabilir nitelikte olmasi ve
de glincel olan konulara yonelik olmasi gerektigi séylenmistir. 8.Katihmci “...branslara ve ihtiyaglarina yénelik

egitimler agilirsa daha faydali olur diye diisiintiyorum.” seklinde ifade etmistir. Ayrica 10.Katilimci da “...konunun
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cekiciligi ¢ok énemli, giincel olsa, bizim bilmedigimiz, bu da ¢ok 6nemli bir sey bilmedigimiz bir seyse

odaklanabiliriz.” diyerek glincel olmasi gerektigine vurgu yapmistir.
Tema 18: Hizmet igi egitimlerin goniillik esasina dayanmasi gerektigi

Hizmet ici egitimlerin zorunluluk yikimlGluga tasimamasi gerektigi, ihtiyaca yonelik gondlli sekilde katilim

saglanmasi gerektigi vurgulanmistir. 5.Katiimci “...resen atama degil de isteyerek olursa daha faydali olabilir.”

diyerek konuya deginmistir.
SONUC ve TARTISMA
Arastirmanin bu bélimiinde, yapilan arastirmadan elde edilen bulgular isiginda ulasilan sonuglara yer verilmistir.

Hizmet ici egitim seminerleri, 6gretmenlerin bliylik oranda bilgilerini islevsel hale getirmelerine yol agmaktadir.
Ogretmenlere, edindikleri bilgileri uygulama imkani vermektedir. Ayni zamanda 6gretmenlerin bulunduklar
cevreyi tanimalarini saglamakta, okula ve 6grenciye uyumunu arttirmaktadir. Hizmet ici egitimler sayesinde
ogretmenler degisen diinyanin yeniliklerinden haberdar olmakta, ileriye doniik hedefler belirleyebilmekte,
kendilerini giincellemelerini, eksik olduklari yénlerini tamamlamalarini saglamaktadir. Ozavci ve Celikten (2017);

Oztiirk Akar, (2007) galismalari hizmetici egitimlerin bu yéndeki dnemini dogrulamaktadir.

Hizmet ici egitime katilan 6gretmenler, kendilerini mesleki anlamda gelistirmek icin, rehberlik, bilgi teknolojileri,
cocuk psikolojisi, proje hazirlama ve materyal tasarimi gibi alanlarda egitim almak istediklerini belirtmislerdir.
Ogretmenlerin hizmet ici egitim siklig konusundaki fikirleri degiskenlik gostermektedir. Egitimlerin ¢ok sik olmasi
durumunda monoton ve bilgi yiiklemesine donlisecegini, daha seyrek oldugu takdirde ise daha kaliteli olacagini
ifade etmislerdir. Egitim tarihleri de beklentilerine ve ihtiyaclarina gore degisiklik gostermektedir. Egitimlerin
genellikle hafta sonu olmasi gerektigini belirtmislerdir. Buna sebep olarak da is yogunlugu icerinde yorgun ve
tikenmis olduklarini ifade etmislerdir. Hizmet ici egitim siirelerinin ise glinde iki veya U¢ saat olmasi gerektigini

soylemislerdir.

Ogretmenler katildiklari hizmet ici egitimleri, alanlarinda kullanabilecekleri egitimler aldiklarinda, sunumu yapan
kisinin alaninda uzman ve hakimiyet kabiliyeti ylksek ve anlatimi farkli yontem ve teknikler ile zenginlestirmisse
egitimden memnun kalmislardir. Fakat konu, okuldncesi alaninda uygulanabilir nitelikte olmadiginda, konu
egitimin siresinin cok anlatilacaklarin fazla olmasinin sikisiklik yaratmasi durumunda, sunum yapan kisinin tek bir
yonteme baglh kalip toplulugu konuya dahil etmedigi durumlarda ve konuya uygun yontem secilmediginde

egitimlerden memnun kalmadiklarini ifade etmislerdir.

Hizmet ici egitime katilan 6gretmenler, egitimi veren kisilerin yeterli alan bilgisine sahip kisiler olmalari gerektigi
belirtilmistir. Ayrica 6gretmenler egitim verenlerin anlatim sirasinda farkli yontem ve teknikler kullanmalari
gerektigini sdylemislerdir. Sadece tek bir teknigin kullanilmasi sunumu sikici hale getirmekte, anlatimi tek diize

yapmaktir. Egitimi veren kisiler, konusma becerilerinin gelismis, dinleyiciyi sikmayan, karsisindaki topluluk ile
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iletisimi kuvvetli olmasini gerektigini vurgulamislardir. Azar ve Karaali’nin (2004) ve Avci (2018)’in galismasindaki,
hizmet ici egitim verecek uzmanlarin sadece bilgi ve donanim bakimindan yeterli goriilmeyip ayni zamanda
sunum esnasindaki anlatim becerileri de dikkate alinarak segilmeleri gerektigi goriisu ile ortlismektedir. Bir diger
bulguda ise, hizmet igi egitimin verilmesi sirasinda 6gretmenler slrece aktif katim saglamak istemektedirler.
Seminerin diiz anlatim yéntemiyle sunulmasi, seminerin amacina ulagsmasina engel olmaktadir. Bunun yerine;

o0gretmenleri sikmayacak, dikkat uyandiracak yéntemler kullaniimalidir.

Hizmet igi egitimi veren kisilerin kendilerini iyi yetistirmis, alanina hakim olmasi gerektigini sdylemislerdir. Ayrica
egitimi veren kisinin ihtiya¢ duyulan alanda yetkin olmasi gerekmektedir. Bu sayede egitime katilan
ogretmenlerin eksik yonlerini tamamlama firsati sunmaktadir. Aksi takdirde verilen egitim islevini
kaybetmektedir. Hizmet igi egitim slresi konusunda 6gretmenler kisa slirede verilen egitimin kendilerini siktigini,
genis ve esnek saatlerde verilen egitimin ise daha verimli gectigini dile getirmislerdir. Verilen egitimlerin
ogretmenlere yararh olmasi, edindikleri bilgileri kullanabilir olmalari gerektigini sdylemislerdir. Ayni zamanda
giincel konulari iceren nitelikte ve ihtiyaca déniik olmalari gerektigini ifade etmislerdir. Ogretmenler, katilimlarin
gonullulik esasina gore olmasini belirtmislerdir. Yildiz ve Aribas’in (2012) ve Arik (2017)'nin ¢alismasinda, yer
alan 6gretmenlerin bircogu hizmet ici egitimin zamanlamasinin dogru olmadigi ve egitimler daha ¢ok kis aylarinda
oldugu icin 6gretmenlerin bircogu okullarin kapandigi yaz tatilinde egitim almak istemeleri gorisiyle bu

¢alismanin bulgulari 6rtiismektedir.

ONERILER

e Alinan egitimden maksimum diizeyde yarar saglanabilmesi icin, 6gretmenler kendilerine en uygun
zamanda sunulan egitimlere katihm saglayabilirler.

e Hizmetici egitimler 6gretmenlerin beklentilerine uygun sekilde planlanabilir. Ayni zamanda,
egitimlerden maksimum verim elde etmek icin egitimi veren kisilerin, alaninda uzman olmasi ve
doyurucu bir igerik ile topluluk karsina ¢gikmasi gerekmektedir.

e Hizmet ici egitimler, bilgi ve teknoloji alanindaki gelisme ve ilerlemeleri takip edecek sekilde
verilmelidir. Ogretmenler de bu siirece dahil edilmelidir. Aldiklari egitimlerle kendilerini
giincelleyebilme firsati sunulmalidir. Hizmet ici egitimler, uygulamaya donik olmaldir. Meslek
yasamlarinda kullanabilecekleri islevsellikte olmalidir.

e Bu arastirmada, nitel veri toplama araglarindan gérisme kullanilmistir. Baska bir arastirmada
O0gretmen sayisi ve sorulan sorular cesitlendirilerek yeni arastirmalar yapilabilir. Bunun disinda

orneklem daha genis tutularak, farkl arastirma bulgulari elde edilerek karsilastirmalar yapilabilir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”

414 ince, M. (2020). Preschool Teachers’ Opinions Regarding In-Service Training Needs: A
Phenomenological Research, International Journal of Eurasian Education and Culture, Issue: 8, pp.
(381-417).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

KAYNAKCA

Akman, O. ve Kogoglu, E. (2016). Sosyal Bilgiler Ogretmenlerinin Hizmet ici Egitime Yonelik Gérislerinin
Degerlendirilmesi, International Journal Of Eurasia Social Sciences, 7 (25): 290-311.

Arik, K. (2017). ilkokul Ve Ortaokul Odretmenlerinin 4+4+4 Egitim Sistemi Sonrasi Hizmet l¢i Egitim
Uygulamalarina lliskin Gériisleri (Kiitahya ili érnedi). Yayimlanmamis Yiiksek Lisans Tezi, Canakkale
Onsekiz Mart Universitesi Egitim Bilimleri Enstitiisti, Canakkale.

Avci, E. (2018). Ogretmenlerin Hizmet ici Egitim ihtiyaclarinin Belirlenmesi. Yayimlanmamis Yiiksek Lisans Tezi,
Yeditepe Universite Egitim Bilimleri Enstitiisii, istanbul.

Aytac, T. (2000). Hizmet igi Egitim Kavrami Ve Uygulamada Karsilasilan Sorunlar, Milli E§itim Dergisi, 147: 66-69.

Azar, A. ve Karaali, S. (2004). Fizik Ogretmenlerinin Hizmet igi Egitim ihtiyaclari. Milli EGitim Dergisi, 162: 78-91.

Barkurt, M.Y. (1990). Kamu Kesiminde Hizmet ici Egitim. Jeoloji Miihendisligi Dergisi, (37). 05.10.2019 tarihinde
https://www.jmo.org.tr/ web adresinden alinmistir.

Bogdan, R. C. ve Biklen, S. K. (1998). Qualitative Research For Education: An Introduction To Theory And Methods
(3rd Ed.). Needham Heights, MA: Allyn & Bacon.

Blyikéztirk, S., Kiligc Cakmak, E., Akgiin, O.E., Karadeniz, S. ve Demirel, F. (2012). Bilimsel Arastirma Yéntemleri.
(Gelistirilmis 12. baski). Pegem Akademi: Ankara.

Creswell, J. W. (2008). Qualitative Inquiry And Research Design: Choosing Among Five Traditions. Thousand Oaks,
CA: Sage. 48-59.

Demirtas, Z. (2010). Ogretmeni Hizmet icinde Yetistirmenin Bir Araci Olarak Denetim. Elektronik Sosyal Bilimler
Dergisi, 9 (31) , 41-52.

Gormds, A. S. ve Kahya, V. (2014). Hizmet ici Egitim Programlarinin Kamu Calisanlarinin Motivasyonuna Etkisi: Eti
Maden isletmelerinde Bir Uygulama. Optimum Ekonomi ve Yénetim Bilimleri Dergisi, 1(1): 38-48.

Kaya, N., Eser Unaldi, U. ve Artvinli, E. (2013). Cografya Ogretmenlerine Yénelik Hizmet ici Egitim Faaliyetlerine
Tarihsel Bir Bakis. Marmara Cografya Dergisi, 1 (27): 41-57.

Kayabas, Y. (2008). Ogretmenlerin Hizmet ici Egitimde Yetistiriimesinin Onemi Ve Esaslari. Tiirkiye Sosyal
Arastirmalar Dergisi, 2(12): 9-32.

Krefting, L. (1991). Rigor In Qualitative Research: The Assessment Of Trustworthiness. The American Journal of
Occupational Therapy, 45 (3), 214-222.

List, D. (2004). Maximum Variation Sampling For Surveys And Consensus Groups. Adelaide: Audience Dialogue.

Milli Egitim Bakanligi. (1994). Milli Egitim Bakanligi Hizmet igi Egitim Yonetmeligi. Tebligler Dergisi, Resmi Gazete.
24.10.1994/2419. http://mevzuat.meb.gov.tr/dosyalar/324.pdf. 13.11.2019 tarihinde MEB. Web
adresinden alinmistir.

Odom, S. L., Brantlinger, E., Gersten, R., Horner, R. H., Thomson, B., ve Harris, K. R. (2005). Research In Special
Education: Scientific Methods And Evidence-Based Practices, Exceptional Children, 71(2), 195-200. 06.
12. 2019 tarihinde EBSCOhost veritabanindan alinmistir.

415 ince, M. (2020). Preschool Teachers’ Opinions Regarding In-Service Training Needs: A
Phenomenological Research, International Journal of Eurasian Education and Culture, Issue: 8, pp.
(381-417).


http://mevzuat.meb.gov.tr/dosyalar/324.pdf

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

0z, A. (2014). Din Kultirii ve Ahlak Bilgisi Ogretmenlerinin Mesleki Gelisiminde Hizmet igi Egitimin Yeri (istanbul
Ornegi). Degerler Egitimi Dergisi, 12 (28) , 121-168.

Ozavc, E. ve Celikten, M. (2017). Ogretmen Goriislerine Gére Uzaktan Hizmet I¢i Egitim Uygulamalarinda
Karsilasilan Sorunlar Ve Cozim. Turkish Journal of Educational Studies, 4(2): 39-76.

Ozdemir, S. (1995). Ogretmenlerin Hizmet ici Egitiminde Universitelerden Beklenen Roller. Egitim Yonetimi
Dergisi, 2 (4): 273-279.

Ozkan, M. (2010). Hizmet ici E§itim Programlarinin Olusturulmasina lliskin Ogretmen Gériisleri. Yayimlanmamis
Yiiksek Lisans Tezi. Selcuk Universitesi Sosyal Bilimler Enstitiisii, Konya.

Oztiirk Akar, E. (2007). Biyoloji Ogretmenlerini Hizmet ici Egitim ihtiyaglari Ve Gézlenen Bolgesel Farkhliklar.
Egitim ve Bilim Dergisi, 32(143): 68-79.

Patton, M. Q. (2002). Qualitative Research And Evaluation Methods. Thosand Oaks: CA, Sage.

Rubin, H. J., ve Rubin, I. S. (2012). Qualitative Interviewing: The Art Of Hearing Data (3rd ed.). Thousand Oaks,
CA: Sage.

Saban A. ve Ersoy, A. (2016). Egitimde Nitel Arastirma Desenleri. Ani Yayincilik: Ankara.

Selimoglu, E. ve Yilmaz, H. B. (2009). Hizmet igi Egitimin Kurum Ve Calisanlar Uzerine Etkileri. Paradoks, Ekonomi,
Sosyoloji ve Politika Dergisi, 5 (1), 3-23.

Taylor, S.J., Bogdan, R., ve DeVault, M.L. (2016). Introduction To Qualitative Research Methods. New Jersey:
Wiley.

TilrnlklG, A. (2000). Egitim Bilim Arastirmalarinda Etkin Olarak Kullanilabilecek Nitel Bir Arastirma Teknigi:
Gorusme. Kuram ve Uygulamada Egitim Yénetimi Dergisi, (24): 543-559.

Van Manen, M. (1990). Researching Lived Experience: Human Science For An Action Sensitive Pedagogy. NY: New
York University Press.

Yalin, H. I. (2001), Hizmet igi Egitim Programlarinin Degerlendirilmesi. Milli Egitim Dergisi, Mart-Nisan-
Mayis(150): 58-68.

Yavuz, M. (2018). Egitim Ogretim Kurumlarinda Gérev Yapan Yéneticiler Agisindan Hizmet i¢i Egitimin Onemi:
Temel Egitim Ve Ortadgretim Kurumlarinda Bir Arastirma. Yayimlanmamis Yiksek Lisans Tezi. Tirk Hava
Kurumu Universitesi Sosyal Enstitiisii, Ankara.

Yildirim, A. (1999). Nitel Arastirma Yéntemlerinin Temel Ozellikleri Ve Egitim Arastirmalarindaki Yeri Ve Onemi.
Egitim ve Bilim, 23(112): 7-17.

Yildirim, A. ve Simsek, H. (2008). Sosyal Bilimlerde Nitel Arastirma Yontemleri. Seckin Yayincilik: istanbul.

Yildiz, H. and Aribas, S. (2012). Intel Ogretmen Hizmet ici Egitim Kursunun Degerlendirilmesi. Milli Egitim Dergisi,
(193): 55-67.

Yildiz, Y. (2015). Hizmet i¢i EGitim Ve Ogretmen Yetistiren Yiiksekégretim Kurumlari icin Bir Hizmet Igi E§itim
Modeli. Yayimlanmamis Yiiksek lisans Tezi. Bahcesehir Universitesi Egitim Bilimleri Enstitiisi, istanbul.

Yilmaz, H. ve Diigenci, M. (2010). Hizmet ici Egitime Farkli Bir Yaklasim: E-Hizmet i¢i E§itim. Akademik Bilisim
Konferansinda Sunulan Bildiri, Mugla Universitesi, Mugla. 07.12.2019 tarihinde

https://ab.org.tr/ab10/kitap/yilmaz_dugenci_AB10.pdf web adresinden alinmistir.

416 ince, M. (2020). Preschool Teachers’ Opinions Regarding In-Service Training Needs: A
Phenomenological Research, International Journal of Eurasian Education and Culture, Issue: 8, pp.
(381-417).


https://ab.org.tr/ab10/kitap/yilmaz_dugenci_AB10.pdf

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)

Vol / Cilt: 5 Issue / Sayi: 8 Year / Yil: 2020

EK 1: ETIK KURUL ONAYI

Kayit Tarihi: 04.03.2020 Protokol No: 743

04/03/2020

e
/AL O

< ¥
</~°/.\/\‘\;

A
gy

N\

TENT

/4

S
T.C
ZONGULDAK BULENT ECEVIT UNIVERSITESI
INSAN ARASTIRMALARI ETiK KURULU KARARI

e s st e e, WA AN 1 s

CALISMANIN TURU: Anket

9 Qp——

| BASLIK: ‘ | Okul Oncesi Ogretmenlerinin Hizmet i¢i Egitim
: ihtiyaglarina iliskin Goriisleri: Bir Olgu bilim
| Aragtirmasi

| SORUMLU ARASTIRMACI: | MuratInce

| KARAR: | Uygun

i

PRSP

ETiK KURUL UYELERI iMZA

1- Prof. Dr. Hamza CESTEPE (Baskan)

2- Dog. Dr. Ayca DEMIR (Bagkan Yrd.) AU AN

\ 3- Prof. Dr. Ali ARSLAN (Baskan Yrd.)

4- Prof. Dr. Mehmet Ali KURCER

5- Prof. Dr. Ertugrul YILDIRIM

6- Dog. Dr. Hasan MEYDAN

7- Dr. Ogr. Uyesi Elif KARAHAN

29.05.2014 tarih ve 2014/08-13 sayili Senato Karari ile kabul edilmistir.

417 ince, M. (2020). Preschool Teachers’ Opinions Regarding In-Service Training Needs: A
Phenomenological Research, International Journal of Eurasian Education and Culture, Issue: 8, pp.
(381-417).



