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ABSTRACT

Social sciences course (Gesellschaftswissenschaften) which has been taught since 2017-2018
academic year in 5th and 6th grades in Berlin state of Germany is a citizenship course which
investigates the sophisticated aspects of living together as a community in regards with the notions
of time, place and society similar to the social studies course that is taught from grade 4 till the end
of grade 7 in Turkey. The aim of this study is to compare the curriculum of the social sciences course
which is taught in 5th and 6th grades in Berlin state of Germany with the social studies course
which is taught in Turkey and to reveal the similarities and differences between the courses. The
comparison was made within the framework of the general features, aims, subject/learning areas
of the courses and the skills to be acquired. In this study, which is an example of comparative
education, case study, one of the qualitative research methods, was used and the data were
obtained by document analysis. The research sample consists of the curriculum of social sciences
that is taught in Germany and the curriculum of social studies that is taught in Turkey in the scope
of purposive sampling. The data were analyzed, compared and interpreted using content analysis.
According to the research results; Both courses are designed according to the integrated education
approach and are based on raising active citizens who will develop the culture of democracy.
Among the characteristics of active citizens, it has been determined that the construction of
national identity in social studies comes to the fore, while the understanding of raising universal
citizens in social sciences is at the forefront.

Keywords: Gesellschaftswissenschaften, social sciences, social studies, curriculum, comparative
education, citizenship
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INTRODUCTION

“The invariable purpose of education was, is, and always will be, the preparation of these young people for life.
A life in accordance with the reality into which they are destined to enter.”
Zygmunt Bauman

Social science-based courses contribute to the individual's discovery of self, one’s values, thoughts, the society
and the world one lives in, and prepare him/her for life by supporting his/her acquisition of citizenship
competencies. Social science-based courses taught in Germany -that consists of sixteen states- have similarities
with the ones taught in Turkey, although they have differences across the states in Germany. Within the scope
of citizenship education, there are life studies (Sachunterricht) and social sciences (Gesellschaftswissenschaften)
are being taught in Germany’s Berlin state, and life studies, human rights, citizenship and democracy, and social
studies courses being taught in Turkey. Life studies, social sciences and social studies courses are structured in

line with the integrated teaching approach (Kaya, 2020).

With the life studies course which is taught in the first four years of primary school (Grundschule) that lasts six
years in Berlin state of Germany and life studies which is taught in the first three years in Turkey, the basic notions
are constructed to understand human, society and the world. “It is aimed that students gain simple and basic
approaches in social and cultural, natural and spatial, historical and technical issues and develop appropriate
thoughts and methods in life studies courses taught in primary school in Germany for four years.” (Pamuk, 2020).
In subsequent years, social sciences in Germany, and human rights, citizenship and democracy, and social studies

courses, with their contents including topics such as human and the society support students in raising as citizens.

Having a citizen portrait that is capable of developing the democratic process in Germany, having effective,
democratic citizenship values and skills is one of the existential purposes of the courses taught in primary and
secondary schools. The social sciences course is primarily built on the knowledge and experiences students have
gained from the social sciences-related content of the social sciences course they have studied in the past years,
and the experiences they have gained from their own lives. In this context, the students' previous experiences,
the knowledge, skills and experience practices they have acquired in their school lessons and other lives are the
building blocks in the development of skills in the social sciences course (Rahmenlehrplan
Gesellschaftswissenschaften, 2015; Reinhardt, 2012). Social sciences establish a bridge between life studies and
geography, history and citizenship education to be taught in the following years. Thus, students' social sciences
competencies are continuously developed (Landesinstitut fiir Schule und Medien Berlin- Brandenburg [LISUM],
2017). Similarly, social studies course, life studies and human rights, citizenship and democracy courses are like
a bridge between the courses in secondary education such as history, geography, sociology, psychology etc. As
can be understood, there are courses in similar design in both countries. With life studies, and afterwards the
social sciences, social studies courses, the integrated teaching focused process continues in both countries. At
the next level, the disciplines that make up the content of these courses are included in the curriculum as

separate courses (Kaya, 2020).
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In both countries, courses consisting of citizenship education have important missions. The social sciences course
which is designed in line with the integrated teaching approach is taught in 5th and 6th grades three hours a
week in Berlin state of Germany is in the curriculum as a part of the aim for students to acquire the social
coexistence (Himmelmann, 2005) at school, where social life is practiced, to actively participate social life and
acquire citizenship skills. Similarly, in Turkey the social studies course which is taught from grade 4 till the end of
grade 7 contributes children’s raising as a citizen with multiple aspects. These courses which are constructed by
approaching real life subjects and contents from a multidisciplinary point of view, helps students in acquiring a
holistic approach to life. When the curriculum of the courses are examined, it is seen that there are some basic

structural differences.

Basic Framework of Social Sciences and Social Studies Curricula

The curriculum of social sciences course has three basics contexts which are competence development and
objectives (Standards?), topics and contents. In social sciences course, within competence development, the
purpose of the course, its methodology and study formats are explained. The competence model of the course,
social sciences, has three basic competencies which are learning (geographical, historical, and political), method
application and judgement. Key questions for the course include questions specific to competence areas. The
methodology and study formats of the course consist of the options included in the section of supportive
teaching suggestions for the topic and content. In the competences and objectives section, the acquisitions and
skills of each competence area are explained in detail. In the topics and contents section, the basic principles of
the course, important concepts of the course, the subject areas, subjects and contents of the course are included

(Rahmenlehrplan Gesellschaftswissenschaften, 2015).

Social studies course curriculum in Turkey has two parts which includes general explanations and a specific
section for social studies course. The first part includes the teaching programs approach of the Ministry of
National Education, the purpose of the curriculum, the perspective of the curriculum (values, competencies), the
assessment and evaluation approach in the curriculum, the curriculum in individual development and the
conclusion part. The part of the curriculum specific to the social studies course has been addressed in six basic
contexts: the special purposes of social studies, basic skills to be acquired, values education, things to be
considered while applying the curriculum, the structure of the curriculum (learning areas), and the objectives

and explanations of each grade level (Ministry of Education [MEB], 2018).

In addition to providing the qualifications required of the individual to be trained, curricula constitute the basis
for the formation of pedagogical beliefs for teachers, including the learning-teaching process, in-school and out-
of-school teaching, and teaching methods (Alabas, 2020, p.457). In this context, pedagogical approaches adopted
by curricula become important. Considering that the curriculum in our country is updated by examining the

curriculum of different countries (MEB, 2018), it is important to conduct studies that examine the pedagogical

1 The concept of "Standards" is used instead of objectives in the social sciences curriculum.
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approaches adopted by the curriculum from different perspectives, and reveal similar and different aspects of
the curriculum. In addition to the general characteristics of the pedagogical approaches adopted by the social
sciences and social studies course curricula, which are the citizenship education courses in Turkey and Germany,
it is observed that there is a need for studies to examine the pedagogical approaches in detail in terms of
objectives, content and skills aimed to be acquired. The aim of this research is the comparison and analysis of
social sciences course curriculum which is taught in 5th and 6th grades in Berlin state of Germany and social
studies course curriculum that is taught from grade 4 till the end of grade 7 which both is designed in a similar
way. Hence, the problem statement of the research is: What are the similarities and differences between the
social sciences course that is taught in Germany and the social studies course that is taught in Turkey? Sub-

problem statements are as follows;

1)What are the similarities and differences of social sciences and social studies courses in terms of general
features?

2)What are the similarities and differences in terms of the aims of social sciences and social studies courses?

3)What are the similarities and differences of social sciences and social studies courses in terms of
subject/learning areas?

4)What are the similarities and differences of social sciences and social studies courses in terms of skills to
be acquired?

METHOD
Research Model

This study, which is an example of comparative education aiming to determine the similarities and differences
of social sciences and social studies courses in terms of general features, objectives, subject/learning areas and
skills, was designed according to a case study from qualitative research designs. Case study is a qualitative
research model that works on a phenomenon in its contextual framework and determines the details on the
basis of why and for what questions, thus allowing a detailed study of a particular situation. Understanding and
explaining all aspects of the cases is the main purpose of the case study (Berg & Lune, 2015; Merriam, 2015;
Punch, 2014; Yildirnm & Simsek, 2016). Case study is a method in which one or more events, settings, programs,
social groups or other interconnected systems are examined in depth (McMillan, 2000 cited in Blylikozturk, Kilig-
Gakmak, Akgiin, Karadeniz and Demirel, 2020). The fact that it focuses on a program, the intense description of
the researched phenomenon, and the comprehensibility of the phenomenon in the study are the peculiarities of

the case study (Merriam, 2015).

In the case study, data are obtained from a limited context and analyzed in detail (Punch, 2014). The limited
context of this research is the curriculum of social sciences and social studies courses. Teaching programs are
documents that are one of the important data sources of educational research and provide focus on a specific
example. Atkinson and Coffey (2004) define documents as social facts because they are produced, shared and
used in socially organized ways. The research sample, chosen in the scope of purposive sampling, consists of

Social Sciences Course Curriculum 5/6 developed by the Berlin- Brandenburg Institue of School and Media
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(LISUM) and social studies curriculum dated 2018 that is taught in Turkey, approved by The Board of Education.
This research is an example of a multiple-case holistic design study since there are multiple cases in the study
and these cases have been analyzed and compared. In cases where multi-case studies are intertwined or holistic,
there are more than one situation that can be perceived as holistic on their own, and each situation is compared
with each other after they are considered as holistic (Yildirim & Simsek, 2016). For this reason, in the study, social
sciences and social studies teaching programs, which are citizenship education courses in Turkey and Germany,

were considered as a holistic situation in itself and analyzed for the purpose of the research.

Data Collection Tools and Data Analysis

With the case study, social sciences and social studies curricula were examined in a holistic manner and analyzed
in depth. Thus, the data explaining the current situation was obtained by document analysis. Analyzing the data
obtained is to find a way to reveal what we see as basic meaning in the raw data (Ely, Anzul, Friedman, Garner,
McCormack- Steinmetz, 1991). Data analysis is performed by seeing the structure emerging in the data obtained
from the research, determining the themes, discovering the relationships, developing explanations, interpreting,

criticizing and reaching a conclusion (Hatch, 2002).

Document analysis includes review (superficial review), reading (thorough review) and interpretation. This
process covers the elements of content analysis. Content analysis is the organization of data related to the main
questions of the research into categories (Bowen, 2009). Forster (1995) expressed the stages of document
analysis as reaching documents, checking the originality of the documents, understanding the documents,

analyzing the data and using the data (Cited in Yildinm & Simsek, 2016, p. 194-197).

The research was carried out by taking these stages of document analysis into consideration. At the stage of
accessing the documents, the curricula were accessed from the official websites of the relevant institutions of
both countries. The documents are authentic since the curricula are accessed from the official web pages. The
curriculum of the social sciences course was translated from German to Turkish and the texts were read in a
holistic manner several times. Thus, the documents are understood. Afterwards, it was analyzed comparatively
within the framework of sub-problems and codings were made. The obtained data were analyzed by content
analysis. Texts, which are written data, are important expressions and constitute important resources for content
analysis. The sample was selected from the data, the categories were developed, the analysis units were
determined and examined. In this context, by using content analysis in the research, evaluations were made by
determining the similarities and differences in terms of general features, aims, subject/learning areas and skills

to be acquired in social sciences and social studies courses.

This study, which is conducted through curricula, does not require ethics committee approval. In order to ensure
the validity and reliability of the study, the findings were examined by two experts. The categories of analysis
determined by the researcher were compared with the categories of experts. There was consensus on the

differences and a consensus was reached.
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FINDINGS

General Features of Social Sciences and Social Studies Courses

The basic features of the courses are explained in the curriculum. In this context, general features of social
sciences and social studies courses are presented under the titles of the scope of the courses and the competence

model.

Scope of the courses

The social sciences course taught in 5th and 6th grades in Germany's Berlin state deals with the multidisciplinary
aspects of social coexistence in time, space and society contexts and integrates geography, history and citizenship
education with each other with its multidisciplinary structure stemming from integrated teaching approach.
Thus, it supports students in learning, thinking and taking action by helping them to adapt in spatial, temporal

and social dimensions.

Social studies course also contributes to the individual's discovery of himself, his values and thoughts with the
structure of which the focus is on human and society-related issues, and supports the acquisition of citizenship
competencies. It integrates different social sciences disciplines with its multi-disciplinary structure designed in

accordance with the integrated teaching approach.

Competence model of the courses

The social sciences course has a unique competence model. This competence model is included in the figure

below (Rahmenlehrplan Gesellschaftswissenschaften, 2015, p.4).

Learning

geographical
historical

political ]

Orientation
in space
time and

society

Method Judgement
application

Figure 1. Competence Model of the Social Sciences Course

As can be seen in the figure, the competence model of the social sciences course consists of three basic
competency areas: learning (geographical, historical and political), method application and judgement. The
qualification model combines the outcomes of the geography, history and politics courses that make up the
content of the social sciences course and makes connections with all dimensions of the competence areas. The

development of competences is aimed at achieving the goals of the course, which is one of the main goals of the
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course, in other words, to ensure the harmony of students in space, time and society (Rahmenlehrplan

Gesellschaftswissenschaften, 2015).

In realizing the achievements of the social sciences course, it is necessary to consider the basic principles of the
course. From the point of view of the basic approach of the course, it is seen that the principles of
interdisciplinarity, multiperspectivity, pluralism, prohibition of indoctrination, diversity, inclusive learning,
concept teaching, focus on the student's world of experience, consideration of interculturalism and controversial
issues are at the forefront. The principles that emphasize the methodological dimension include action-oriented
and product-oriented methods, problem-solving focus, utilizing literary/cultural products, close-to-distance
learning approach, school and out-of-class learning, project-oriented, competitions and exemplary quality. In the
citizen-raising dimension of the course, there are the principles of building world citizen identity, taking into

account social policy, participation and responsibility (Rahmenlehrplan Gesellschaftswissenschaften, 2015).

The social studies course does not have a unique model. Turkey Qualifications Framework (TQF) of education
system key competency areas identified as the general competence of the (MEB, 2018, p.4-5) applies in social
studies course and the course's unique skills are determined based on the TQF. Especially, it can be mentioned
that social and citizenship competencies are directly related to the social studies course. Social competence,
which is the first dimension of this competence; It includes personal, interpersonal and intercultural
competencies and individuals; It aims to enable them to participate effectively and constructively in the society
and working life and to train them with developed conflict resolution skills. The other dimension, competence
related to citizenship, supports individuals to achieve democratic and active participation, based on presenting

information on social and political concepts and structures (MEB, 2018, p.5).

The basic principles of social studies education should be taken into account in the realization of social studies
acquisitions. When the social studies course is examined in terms of its basic approach, its principles include
interdisciplinarity, flexibility, social studies approaches (social studies as social sciences and social studies as
reflective thinking), concept teaching, and controversial issues. Its principles in terms of method include learning
outside of school and classroom, literary/cultural products, discussion techniques, problem solving, critical
thinking, using evidence, decision making and research. In the citizen raising dimension of the course, national

awareness building and digital citizenship principles are included (MEB, 2018, p.10).

When social sciences and social studies courses are compared in terms of their general features, it is seen that
both courses are designed in accordance with an interdisciplinary and thematic approach in accordance with the
integrated teaching approach. It is emphasized that the social sciences course is especially based on geography,
history and citizenship education, while the social studies course focuses on social science disciplines (social
sciences such as history, geography, economics, sociology, anthropology, psychology, philosophy, political

science and law and issues of human rights, citizenship and democracy) (MEB, 2018, p.10).
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The social sciences course has its own specific competence model and from this point of view, the competency
area stages. Social studies do not have such a competence model. Instead, there are key competencies in social
studies determined in the TQF and structuring the entire education system. However, in the context of basic
principles, it is seen that both courses are similar in terms of many principles. Both courses include
interdisciplinarity, pluralism, controversial issues, multi-perspective, connection to the present and life, problem
solving orientation, diversity and inclusion, identity construction, historical culture, social policy, active
participation, cultural context, close-up learning approach, out-of-school learning environments, project-
orientation and conceptual teaching principles are similar. One of the differences is that social studies as social
science and social studies as reflective thinking approach and digital citizenship are emphasized in the social
studies course. In social sciences, the prohibition of indoctrination is of great importance within the framework
of the Beutelsbach Consensus. In addition, the main difference between the courses is that although the
emphasis on the intercultural dimension and the identity of world citizenship in raising citizens is at the forefront

in the social studies course, the development of national consciousness is at the forefront.

Aims of Social Sciences and Social Studies Courses

The aims of the course are one of the most determining elements of the curriculum of a course. A comparison
of social sciences and social studies in Germany and the aim is for the citizens to like the dominant discourse in
Turkey to uncover perceptions and comparisons. The discourses about the aims of the courses in the curriculum
give important clues about the construction of desirable citizens. The social sciences course has a total of twenty
(Rahmenlehrplan Gesellschaftswissenschaften, 2015) and the social studies course has a total of eighteen special
objectives (MEB, 2018). Objectives are abbreviated in the table. The table for these aims of the courses is as

follows:

Table 1. Aims of Social Sciences and Social Studies Courses

Categories Social Sciences Social Studies

Aims related to geography Life in the different places of the world  Spatial perception
Dealing with the notions of geography Protecting the environment
Encountering the perspectives of

geography
Spatial perception
Aims related to history Life in the past Cultural heritage, national conscience
Dealing with the notions of history Questioning evidence, continuity and
Encountering the perspectives of change
history
Historical awareness
Aims related to citizenship/  Addressing various forms of Nationally conscious citizen
social aims coexistence Democratic values
Dealing with the facts of citizenship Legal rules, principle of equality
Political democratic awareness National economy
Identity building and individual Work life
awareness Participation
Participation Democratic rules
Responsibility National, spiritual and universal values
Encountering and coping with 21st Sensitivity
century problems Identity building, individual awareness
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Aims related to Field-specific approaches Research, critical thinking
methodology Developing ways of thinking and Information and communication
working technologies
Problem solving Scientificity
Sample questions Problem solving

Learning from near

As can be seen in the table, the objectives of both courses are categorized in four basic contexts: geography,
history, citizenship and methodology. Social sciences taught in Germany's Berlin state is a course that helps
students adapt to the rapidly changing and globalizing world, and supports their learning processes, critical
thinking and active participation in society. The main aim of the course is to help students adapt to society and
improve their coexistence skills. For this purpose, the course examines past and present events, processes and
structures, and the effects of people living together on space are handled in the context of the past and present.
Through the social sciences course, a bridge can be established between the micro world of daily experiences
and the macro world of political situations. This improves multidimensional thinking skills and helps students
solve problems and cope with the challenges of the 21st century. In addition, the social sciences course plays an
important role in the construction of students' individual identities (Gesellschaftswissenschaften 5/6
unterrichten, no date; LISUM, 2017; Rahmenlehrplan Gesellschaftswissenschaften, 2015; Reinhardt, 2012). In
short, the social sciences course aims to contribute to students' participation in social life and democracy and to

acquire life skills as active citizens who are aware of their rights and responsibilities, who think critically.

Similarly, social studies is a integrated course taught for the purpose of raising children as active and sensitive
citizens who know their rights, fulfill their responsibilities, have national awareness, and raise awareness about
sustainable environment. The focus of the special objectives of the course is to raise students as virtuous people
and good citizens who will contribute to the construction of a democratic society, be aware of their rights and
responsibilities, love their homeland and nation, and organize their lives according to democratic rules (MEB,

2018, p.8).

When the similarities and differences of the aims of social sciences and social studies courses are examined, the
perception of space and time in both courses is developed, adopting a culture of social peaceful coexistence,
living in a democratic society according to democratic rules and actively participating in society, internalizing
their rights and responsibilities, citizenship It is seen that it aims to raise individuals who have the skills and thus
play a role in the formation and sustainability of a culture of human rights and democracy. It is understood that
the use of different methodologies is the basis for the realization of these goals. However, it is possible to say
that the expressions presented in the basic principles of citizen raising approaches included in the general
feautures of the courses (adopting the culture of social peaceful coexistence, having citizenship skills and thus
the formation and sustainability of human rights and democracy culture, etc.) have different meanings for both
courses. Although this point of view strengthens the tendency to see the aims of both courses as similar in
normative terms, it can be mentioned that the two courses want to raise different citizens at the level of

principles.

856



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

Subject/Learning Areas of Social Sciences and Social Studies Courses

Subject/learning areas have an important role in making the purposes of the course come true. The analysis and
interpretation of subject/learning areas in social sciences and social studies is to find out the knowledge acquired
by the desired citizen of the dominant discourse at a cognitive level in Germany and Turkey. Statements about
the subject/learning areas of the courses in the curriculum give important clues about the cognitive construction
of the desirable citizen. The subject areas and topics of the social sciences course were analyzed and compared

with the learning areas of the social studies course.

Table 2. Similarity of Subject/Learning Areas of Social Sciences and Social Studies Courses

Social Sciences Subject Areas Social Studies Learning Areas
Nutrition- how do people get enough to eat? - People, places, and environments
- Production, distribution, and consumption
Water- only natural or man-made? - People, places, and environments
Cities and urban diversity- benefit or problem? - People, places, and environments
- Culture and heritage
Europe- without borders? - People, places, and environments
- Culture and heritage
Tourism and mobility- faster, further, smarter? - People, places, and environments

- Culture and heritage
- Science, technology, and society

Democracy and participation- equality for everyone? - Active citizenship
- Individual and society
The worlds of children- perfect worlds? - Culture and heritage
- Active citizenship
Fashion and consumption- taking part at any price? - Production, distribution, and consumption
Media- always an asset? - Science, technology, and society
Diversity in society- challenge and/or opportunity? - Individual and society
Working to live- living to work? - Production, distribution, and consumption
Religions in society- — with or against one other? - Individual and Society

- Global connections

As can be seen from the table, the subject areas of the social sciences course and the learning areas of the social

studies course deal with similar subjects. This shows that the content focuses on similar issues.

The subject areas, topics and contents of the social sciences course are valid for 5th and 6th grades, which are
block classes, and can be studied at different levels. Subjects are developed and deepened in the course,
depending on the development and skills of the students. Subject areas and topics have been created considering
the importance of students for the present and future. In the social sciences course, current issues such as social
pluralism and exclusion, cultural and religious diversity and the behavior of different interest groups, European
growth together, migration movements and globalization, conflicts and conflict resolution, individual and
worldwide sustainable development, children’s rights and violations and digital use of media are studied.
Students are expected to develop awareness of the basic categories of citizenship education such as children’s
rights, democracy and peace while working with current facts within the scope of these issues. Thus, through
political learning processes, children's attitudes towards democracy, their own and the rights and responsibilities

of all citizens are shaped (Rahmenlehrplan Gesellschaftswissenschaften, 2015). Social sciences have been created
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within the framework of a total of thirteen subject areas, one of which will be chosen according to students'
interests or current events, and six compulsory six electives (LISUM, 2017, p.37). The framework of the units is
arranged according to the twelve specified subject areas. In addition, the units have the names of the subject
areas. Based on the interdisciplinary approach of the subjects of the social sciences course, it is seen that it has
a various range of contents from settlement and social life in ancient times to settlement and social life in
Germany and the world today; from the Roman Empire to the European Union; from the historical development
of travel to traveling today; living together and participation from democracy in the past and today, from
childhood history to children’s rights and rights violations; from consumer society to consumer rights; media
education, business life, religious beliefs, religious differences and monotheistic religions. Thus, subject areas,
topics and content also provide opportunities to engage with other subjects and inclusive subjects. Subject areas
and the choice and structure of subjects in the social sciences curriculum are reflections of the aims of this

integrative course in practice (Rahmenlehrplan Gesellschaftswissenschaften, 2015).

In the social studies course, the learning area is defined as "an interdisciplinary structure where interrelated
knowledge, skills and values can be seen as a whole and organize learning" (MEB, 2018, p.11). In the social studies
course, from the 4th grade to the end of the 7th grade, the same learning areas are developed and deepened by
covering different subjects and contents. The social studies course is structured around seven learning areas:
Individual and society, culture and heritage, people, places, and environments, science, technology, and society,
production, distribution, and consumption, active citizenship and global connections. Although the framework
of the units is arranged according to these seven learning areas, the units have different names in accordance

with the scope and content of the learning areas (MEB, 2018).

As a result of the examination of the subject/learning areas of social sciences and social studies courses, it is
understood that the contents of both courses evoke the spiral program approach. It is stated in the social sciences
curriculum as “In general, there are opportunities for spiral curriculum study in grades 1 to 10” (Rahmenlehrplan
Gesellschaftswissenschaften, 2015, p.23). On the other hand, in the social studies curriculum, although it is not
clearly stated, the scope and content of the learning areas continue by expanding in the progressive classes
indicates that the content has traces of spiral arrangement. The main difference between the subject/learning
areas of the courses is that there is a subject area related to the history of religions in the social sciences course
and the subject areas of the social sciences course are composed of question sentences. It can be mentioned
that these questions are expected to be answered by the students. When this perspective is associated with the
aims of the course, it overlaps with the discourse practice of “citizens who actively participate in society, have
internalized their rights and responsibilities, and have citizenship skills” in the social sciences course. On the other

hand, it can be said that the learning areas of social studies course are far from this approach.

Skills to be Acquired in Social Sciences and Social Studies Courses

Skills are tried to be provided to the students through the subjects of the course. The aim of the analysis and

interpretation of the skills aimed to be acquired in social sciences and social studies courses is to find out what
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the competencies of the desirable citizen of the dominant discourse are. The statements about the skills to be
acquired by the courses in the curriculum give important clues about the construction of the abilities of the

desirable citizen.

The skills of the social sciences course are defined within the framework of the qualification model of the course.
In this context, skills are determined in accordance with the areas of competence in the learning field,
geographical learning, historical learning, political learning, method application and judgement. The skills to be
acquired in social sciences courses are listed under each competency area separately (Rahmenlehrplan
Gesellschaftswissenschaften, 2015). The skills in the field of geographical learning focus on students' gaining
geographic knowledge and skills by working with field-specific tools and materials. The skills of the historical
learning field focus on students' access to knowledge of the past and history by working with historical sources
and representations. The basis of the skills of the field of political learning is that students identify and analyze
problem situations, decisions and discussions in daily life by working on concrete examples. The skills method
application are based on students developing their own questions, making reasoned assumptions, and collecting
information and data using various sources of information (historical sources, maps, media, internet etc.), a
variety of venues and locations (exhibitions, museums, real venues). Apart from this, the methodological
competence of social sciences manifests itself in the adoption of study techniques, in conversations with the
appropriate conceptual language and active participation in the learning process. The skills of the judgement
focus on students their own value about the facts (Rahmenlehrplan

making judgements

Gesellschaftswissenschaften, 2015).

Skills aimed to be acquired in social studies consists of twenty seven skills listed in general. The table which is
formed when the skills aimed to be acquired in social studies (MEB, 2018, s.9) are analyzed in accordance with
the categories of the social sciences; geographical learning, historical learning, political learning, method

application, and judgement is below:

Table 3. Skills to be Acquired in Social Sciences and Social Studies Courses

Fields of Skills to be Acquired in Social Sciences Skills to be Acquired in Social Studies
Competence
Geographical Using maps Environmental literacy
Learning Perceiving and adapting to real space Observation
To examine the use and arrangement of Map literacy
spaces Location analysis
To understand the mutual interaction Perceiving the space
between man and nature Drawing and interpreting tables, graphs and
diagrams
Historical Examining historical sources Perceiving continuity and change
Learning Studying human actions in the past Using evidence
Examining historical continuity and change Perceiving time and chronology
Combining historical facts into one
representation (historical narrative)
Analyzing past representations
Political Describing political phenomena in the living  Legal literacy
Learning environment Political literacy

Analyzing political phenomena in the living
environment

Social participation
Financial literacy
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Organizing political facts
Determining space for political and
democratic activities

Method Developing questions that guide knowledge  Research

Application and making assumptions Digital literacy
To obtain sociological information and to do  Critical thinking
research Media literacy
Organizing and presenting information and Problem solving
opinions Communication
Mutual talk Collaboration

Using the concepts
Making the learning process participatory

Judgement Developing value judgments Empathy
Perceiving and accepting different views Recognizing stereotypes and prejudices
Reflecting on and evaluating your own Decision making

learning path

As it can be understood from the table, the skills that the courses envisage to teach are quite similar to each
other. However, entrepreneurship, self-control, using Turkish correctly, beautifully and effectively, and
innovative thinking skills, which are among the skills of the social studies course, are not included in these

categories. This can be noted as the main difference between the two courses.

When the similarities and differences of social sciences and social studies courses are examined in terms of the
skills to be acquired, the most important difference is that the self-efficacy model of the social sciences course
is also at the forefront of skills. In the social studies curriculum, both general and subject-specific skills were
determined without categorization. However, it is understood that the courses focus on similar skills. When
social studies skills were categorized within the framework of the competence model of the social sciences
course, the similarities and differences were seen more clearly. Among the social studies course skills,
environmental literacy, observation, map literacy, location analysis, spatial perception, drawing and interpreting
tables, graphs and diagrams reflect the geographical learning. In historical learning, the skills of perceiving
continuity and change, using evidence, perceiving time and chronology are seen. Legal literacy, political literacy,
social participation and financial literacy skills are included in the field of political learning. For the applying
methodology, there are skills in research, digital literacy, critical thinking, media literacy, problem solving,
communication and collaboration. Empathy, recognizing stereotypes and prejudices, and decision-making skills
can be evaluated within the framework of judgement. Entrepreneurship, self-control, using Turkish correctly,
beautifully and effectively, and innovative thinking, which are among the skills to be acquired in social studies,

show the difference between the two courses in terms of skills.

CONCLUSION and DISCUSSION

The social sciences is a multidisciplinary course that deals with the multidisciplinary dimensions of social
coexistence in the contexts of time, space and society and thus integrates geography, history and citizenship
education. Similarly, social studies is: “In order to help the individual to realize his social existence; reflecting
social sciences and citizenship subjects such as history, geography, economics, sociology, anthropology,

psychology, philosophy, political science and law; involving combining learning areas under a unit or theme; the
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interaction of man with his social and physical environment in the context of past, present and future; It is an
elementary education course created on the basis of integrated education understanding." (MEB, 2005). Having
a portrait of a citizen who is aware of their rights, having effective, democratic citizenship values and skills, and
thus strengthening citizenship education, is one of the main existential goals of both courses. In this study which
investigates the answer for the question of what the similar and different aspects of social sciences taught in
Germany and social studies taught in Turkey are, the courses are compared in terms of the general features of

the courses, aims, subject/learning areas and skills to be acquired.

As can be understood from the general features of the social sciences and social studies courses, both courses
are designed in an interdisciplinary manner and in accordance with the thematic approach, reflecting the
integrated teaching approach in the same way. However, while introducing the social sciences course, it was
stated that it was especially based on geography, history and citizenship education, and it was stated that the
social sciences that constitute the building blocks of the social studies course reflect a wider spectrum. While the
social sciences course has a unique competence model, there are key competencies of TQF in social studies. The
basic principles of the courses are similar in terms of many principles. However, there are also different
principles. Social studies as social science, social studies as reflective thinking and digital citizenship are among
the principles of the social studies course. One of the different principles is the principle of prohibition of
indoctrination of the social sciences course. In Germany, the basic principles that constitute the building blocks
of citizenship education-based courses 'approach to controversial questions and issues and in students'
constructing their own political ideas were determined under the title of Beutelsbach Consensus (Beutelsbacher
Konsens) (Reinhardt, 2012; Sander, 2014) and the principle of prohibition of indoctrination in social sciences
course is one of these. Prohibition of indoctrination: “It is forbidden to prevent students from“ forming an
independent opinion “by making them adopt the desired thoughts -whatever way-. At this point, the border is
formed between citizenship education and brainwashing (indoctrination). Brainwashing in a democratic society
is incompatible with the role of the teacher and the universally accepted goal of making the student a citizen of
the age of full, independent judgment.” (Pamuk, 2019, p.149). Apart from these differences, the most
fundamental difference emerges in the approach of raising citizens. While the intercultural dimension and the
construction of a world citizenship identity in raising citizens are at the forefront in the basic principles of the
social sciences course, more local issues and the development of national consciousness are at the forefront in
the social studies course. It is seen that in the social studies course, importance is given to the construction of
national consciousness. As Ulusoy (2009, p.23, 25) also stated “... to future generations from social studies
courses; culture transfer, cultural heritage, cultural values are expected to make an important transfer... The
cultural awareness that will be given in social studies lessons on history will teach people to take this heritage
from the past to the future.” While having nationally conscious citizens demonstrates the perception of a
desirable citizen of the social studies course, the desirable citizen of the social sciences course is a world citizen.
This result of the study supports those of Ince and Bingdl (2018) saying “It is concluded that in Turkey national

subjects come to the fore while it is a universal understanding of history in Germany.” and Akhan, Babaev and
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Yalgin’s results (2019) saying “Both countries see the national identity important in raising citizens while this is
more clearly identified in Turkey Social Studies curriculum.” Russia can be interpreted that the program aims to

train more universal citizens as compared to Turkey.

According to the results of the research, the aims of the courses can be addressed in four basic contexts: aims
related to geography, to history, to citizenship and to methodology. Citizenship-related purposes are the most
involved in the aims of both courses. It is seen that social sciences and social studies courses aim to raise citizens
who have a developed perception of space and time, adopt the culture of social peaceful coexistence, who are
based on democracy, who actively participate in society, and who are aware of their rights and responsibilities
by using different methodologies. It is similar with the research results of Ince and Bingol (2018) in which they
compared history, geography and politics course curriculum in Rheinland-Pfalz state of Germany with social
studies curriculum in Turkey. In the same way, the research done by Akhan, Babaev and Yalgin (2019) about
social studies courses in Russia, and by Ozkaral (2020) about social studies in Manitoba Canada support this
conclusion. In related studies, it was concluded that the most basic common point is that individuals who inquire,
question and think critically are raised as effective and democratic citizens. However, although many of the basic
principles seem similar within the scope of the general features of the courses, when the nature of the courses

is analyzed, it is understood that both courses aim to raise different citizens.

When the subject/learning areas of social sciences and social studies courses are examined, leaving a subject for
selection according to students' interests and current events indicates the dynamic approach of the course and
emphasizes the importance of moving the current to the classroom. As a result of the comparison of the
subject/learning areas of the courses, it was seen that they focused on similar subjects. However, in the social
sciences course, there is a subject based on the history of religions within the framework of inclusive education.
There is no subject directly based on religions in social studies course. It is also among the common points of the
courses that the contents of both courses are designed in accordance with the spiral program approach. This
conclusion of the study overlaps with the result of the spiral program of Seker (2014) where social studies
curriculum in Singapore and Turkey are compared. The particularly striking difference between the
subject/learning areas of the courses is that each of the subject areas of the social sciences course consists of a
guestion sentence. The question posed gives hints that the subject area has a dilemma context. The fact that the
subject area includes questions on the one hand indicates that reality is not presented in a single system and is
open to different views, on the other hand, students are expected to answer this question at the end of the
process, in other words to form their own opinions. Subject headings consisting of question sentences thus play
a role in the construction of students' worlds of meaning and awareness. In this context, the social sciences
course creates areas for students to encounter the problems of the modern world and contributes to their
problem solving skills. This situation can be considered as an indication that the social sciences course prepares
the student for life. In the social studies course, it is understood that a discourse is established on the transfer of

the existing social structure.
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According to the results obtained from the research, the skills anticipated to be acquired in the courses were
determined and explained within the framework of the competence model of the course in the social sciences
course. When the skills of the social studies course are examined within the categories of geographical-historical-
political learning, method application and judgement of social sciences, it is concluded that many skills are
common. Skills such as entrepreneurship, self-control, using Turkish correctly, beautifully and effectively, and

innovative thinking are out of these categories and are considered as skills specific to social studies.

RECOMMENDATIONS

Based on the results of the research, it is suggested that the learning areas should be presented in a framework
that students can make sense of and construct their own perspectives, considering the relationship between
principles and aims in the social studies course curriculum. Similarly, on the basis of Syrian student’s presence
within the education system of Turkey, it is recommended that the intercultural aspect of social studies
curriculum is strengthened. Germany is a land of emigration. Also for the social sciences course taught in
Germany, it is recommended that the subject area “Diversity in society- challenge and/or opportunity?” should

include migration stories of individuals from different cultural backgrounds.
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ALMANYA TOPLUM BILIMLERi (GESELLSCHAFTSWISSENSCHAFTEN) iLE TURKIYE
SOSYAL BiLGILER DERSLERiINiIN OGRETiIM PROGRAMLARININ
KARSILASTIRILMASI

0z

Almanya’nin Berlin eyaletinde 5 ve 6. siniflarda 2017- 2018 egitim 6gretim yilindan itibaren
okutulmaya baslanan toplum bilimleri (Gesellschaftswissenschaften) dersi, Turkiye’de 4. siniftan 7.
sinifin sonuna kadar okutulan sosyal bilgiler dersine benzer sekilde zaman, mekan ve toplum
baglamlarinda toplumsal bir arada yasamin ¢ok yonli boyutlariyla ilgilenen bir vatandashk egitimi
dersidir. Bu arastirmanin amaci Almanya’nin Berlin eyaletinde okutulan toplum bilimleri dersi ile
Tirkiye’de okutulan sosyal bilgiler dersinin 6gretim programlarinin karsilastirilarak, dersler
arasindaki benzerlik ve farkliliklarin ortaya c¢ikarilmasidir. Karsilastirma, derslerin genel 6zellikleri,
amaclari, konu/6grenme alanlari ve kazandirilacak beceriler cercevesinde yapilmistir. Bir
karsilastirmali egitim 6rnegi olan bu arastirmada nitel arastirma yontemlerinden durum galismasi
kullanilmis ve veriler dokiiman analizi ile elde edilmistir. Arastirmanin 6rneklemini amaglh
ornekleme yontemi kapsaminda Almanya’da okutulan toplum bilimleri dersi 6gretim programi ile
Tirkiye’de okutulan sosyal bilgiler dersi 6gretim programi olusturmaktadir. Veriler, icerik analizi
kullanilarak ¢éziimlenmis, karsilastirilmis ve yorumlanmistir. Arastirma sonuglarina goére; her iki
ders de toplu 6gretim yaklasimina gore tasarlanmis olup demokrasi kiltiriini gelistirecek, aktif
vatandaslar yetistirmeyi temel almaktadir. Aktif vatandasin 6zellikleri arasinda ise sosyal bilgilerde
milli kimlik insasi ©n plana gikarken, toplum bilimlerinde evrensel vatandas yetistirilmesi anlayisinin
on planda oldugu tespit edilmistir.

Anahtar kelimeler: Gesellschaftswissenschaften, toplum bilimleri, sosyal bilgiler, 6gretim
programi, karsilastirmal egitim, vatandashk
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GiRiS

“Egitimin degismez amaci, gengleri girecekleri gerceklige uygun bir yasama hazirlamasiydi
ve bu her zaman béyle olacaktir.”
Zygmunt Bauman

Sosyal bilimler temelli dersler, bireyin kendini, degerlerini, diisiincelerini, iginde yasadigl toplumu ve dinyayi
kesfetmesine katki saglar ve vatandaslik yeterlilikleri edinmesini destekleyerek onu hayata hazirlar. On alti
eyaletten meydana gelen Almanya’da okutulan sosyal bilimler temelli derslerin bircogu, -eyaletler arasinda
farkhliklar olmakla birlikte- Tiirkiye’de okutulan derslerle benzerlik gdstermektedir. ilkokulda vatandaslik egitimi
kapsaminda Almanya’nin  Berlin eyaletinde hayat bilgisi (Sachunterricht) ve toplum bilimleri
(Gesellschaftswissenschaften) dersleri, Turkiye’de hayat bilgisi, insan haklari yurttaslik ve demokrasi ile sosyal
bilgiler dersleri okutulmaktadir. Hayat bilgisi, toplum bilimleri ve sosyal bilgiler dersleri, toplu 6gretim yaklasimina

(Kaya, 2020) uygun sekilde yapilandiriimistir.

Almanya’nin Berlin eyaletinde alti yil siren ilkokulda (Grundschule) ilk dort yil boyunca okutulan hayat bilgisi ve
Turkiye'de ilkokulda ilk G¢ yil okutulan hayat bilgisi ile 6grencilerde insani, toplumu ve dinyayi anlamaya dair
temeller olusturulmaktadir. “Almanya’da ilkokulda dort yil boyunca okutulan hayat bilgisi derslerinde
ogrencilerin sosyal ve kiltirel, dogal ve mekansal, tarihsel ve teknik konularda basit ve temel yaklasimlar
kazanmalari ve bunlara uygun disince ve yontemler gelistirmeleri amaglanmaktadir.” (Pamuk, 2020, s.215).
ilerleyen yillarda ise Almanya’da toplum bilimleri ve Tiirkiye’de insan haklar yurttaslik ve demokrasi ile sosyal
bilgiler dersleri, insan ve toplum ile ilgili konulari temel alan igerikleriyle 6grencilerin birer vatandas olarak

yetismelerini destekleyen derslerdendir.

Almanya’da demokratik sireci gelistirecek nitelikte, etkin, demokratik vatandaslik deger ve becerilerine sahip bir
vatandas portresine sahip olmak ilkokul ve ortaokulda okutulmakta olan derslerin varolus amaglarindandir.
Toplum bilimleri dersi, oncelikli olarak 6grencilerin gegmis yillarda okuduklari hayat bilgisi dersinin sosyal
bilimlerle ilgili bolimlerinden edindikleri bilgi ve deneyimlerle kendi yasamlarindan edindikleri deneyimler
Uzerine insa edilmektedir. Bu baglamda o6grencilerin 6nceki deneyimleri, okuldaki derslerinde ve diger
yasantilarinda edindikleri bilgi, beceri ve deneyim pratikleri, toplum bilimleri dersinde beceriler gelistirmelerinde
birer yapi tasi gorevindedir (Rahmenlehrplan Gesellschaftswissenschaften, 2015; Reinhardt, 2012). Toplum
bilimleri, hayat bilgisi ile ilerleyen yillarda okutulacak olan cografya, tarih ve vatandaslik egitimi arasinda bir kopri
kurar. Boylece 6grencilerin toplumbilimsel yeterlikleri sirekli olarak gelisir (Landesinstitut fir Schule und Medien
Berlin- Brandenburg [LISUM], 2017). Benzer sekilde Tiirkiye’de sosyal bilgiler dersi, ilkokuldaki hayat bilgisi ve
insan haklari yurttaslik ve demokrasi dersleri ile ortadgretim basamagindaki tarih, cografya, sosyoloji, psikoloji
vb. dersleri arasinda koprii gérevindedir. Anlasilacag izere her iki ilkede birbirine benzer tasarimdaki dersler yer
almaktadir. Hayat bilgisi ve sonrasinda toplum bilimleri ve sosyal bilgiler dersleri ile toplu 6gretim odakli siireg,
her iki tilkede de devam etmektedir. Bir (st basamakta ise bu derslerin icerigini olusturan disiplinler, ayrik dersler

(Kaya, 2020) olarak mufredatta yer almaktadir.
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Vatandaslk egitimi kapsamli derslere her iki ulkede de 6nemli goérevler dismektedir. Almanya’nin Berlin
eyaletinde 5 ve 6. siniflarda toplu 6gretim yaklasimina gore tasarlanmis ve haftada li¢ saat okutulan toplum
bilimleri dersi 6grencilerin, toplumsal yasamin bir uygulama yeri olan okulda, bariscil bir toplumsal bir arada
yasam kaltirini benimsemeleri (Himmelmann, 2005), sosyal yasama aktif katihm gostermeleri ve vatandashk
becerileri kazanmalari icin mifredatta yer almaktadir. Tirkiye’de 4. siniftan 7. sinifin sonuna kadar haftada (g
saat okutulan sosyal bilgiler dersi de benzer sekilde ¢ocuklarin birer vatandas olarak yetismelerine ¢ok yonlii
katkilarda bulunur. Gergek hayata dair konu ve igeriklerin disiplinlerarasi bir sekilde ele alinmasiyla olusturulan
bu dersler, 6grencilerin hayata dair butiincul bir bakig agisi edinmesini saglar. Derslerin 6gretim programlari

incelendiginde ise bazi temel yapisal farklarin oldugu gorilmektedir.
Toplum Bilimleri ve Sosyal Bilgiler Ogretim Programlarinin Temel Cercevesi

Toplum bilimleri dersi 6gretim programi, yeterlik gelisimi, yeterlikler ve kazanimlar (Standards)? ile konular ve
icerikler olmak Uzere U¢ temel baglamdan olusmaktadir. Toplum bilimleri dersinde yeterlik gelisimi kisminda
dersin amaglari, dersin yeterlikleri, ders icin anahtar sorular, dersin metodolojisi ve c¢alisma bigimleri
agiklanmistir. Toplum bilimleri dersinin yeterlik modeli, égrenme (cografi, tarihsel ve politik), metodolojiyi
uygulamak ve yargi olusturmak olmak tzere ti¢ temel yeterlik alanindan meydana gelmektedir. Ders igin anahtar
sorular, yeterlik alanlarinin kendine 6zgi sorularini icermektedir. Dersin metodolojisi ve ¢alisma bigimleri, konu
ve icerikleri destekleyici 6gretim oOnerileri kisminda yer alan seceneklerden olusmaktadir. Yeterlikler ve
kazanimlar kisminda, her bir yeterlik alaninin kazanim ve becerileri detayh bir sekilde agiklanmistir. Konular ve
icerikler kisminda ise, dersin temel ilkeleri, dersin 6nemli kavramlari, dersin konu alanlari, konular ve igerikleri

yer almaktadir (Rahmenlehrplan Gesellschaftswissenschaften, 2015).

Sosyal bilgiler dersi 6gretim programi ise Tlrkiye’de egitime dair genel agiklamalarin oldugu bir bélim ve sosyal
bilgiler dersine 6zgl bir bolim olmak lzere iki bolimden meydana gelmistir. Birinci bolim, Milli Egitim
Bakanhgi’’'nin 6gretim programlari yaklasimini, O6gretim programlarinin amacini, 6gretim programlarinin
perspektifini (degerler, yetkinlikler), 6gretim programlarinda 6lgcme ve degerlendirme yaklasimini, bireysel
gelisimde &gretim programlarini ve sonug kismini icermektedir. Ogretim programinin sosyal bilgiler dersine 6zgii
olan bolimi, sosyal bilgilerin 6zel amaclari, kazandirilacak temel beceriler, degerler egitimi, 6gretim programi
uygulanirken dikkat edilmesi gerekenler, 6gretim programinin yapisi (6grenme alanlari) ve her sinif seviyesinin

kazanimlari ve agiklamalar olmak lzere alti temel baglamda ele alinmistir (Milli Egitim Bakanligi [MEB], 2018).

Ogretim programlari, yetistiriimek istenilen bireyin sahip olmasi gereken niteliklere yer vermenin yaninda
ogretmenler igcin 6grenme-6gretme slireci, okul ici ve disi 6gretim, 6gretim ydontemleri gibi konulari iceren
pedagojik inanglarin olusumunda temel olusturmaktadir (Alabas, 2020, s.457). Bu baglamda 0&gretim
programlarinin benimsedigi pedagojik yaklasimlar 6nemli hale gelmektedir. Ulkemizdeki 6gretim programlarinin,
farkl Glkelerin  programlarinin incelenerek (MEB, 2018) gilncellendigi g6z onine alindiginda Ogretim

programlarinin  benimsedigi pedagojik yaklasimlari farkli acilardan karsilastirilmali olarak inceleyen,

2 Toplum bilimleri dersi 6gretim programinda kazanimlar yerine “Standards” (standartlar) kavrami kullanilmaktadir.
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programlardaki benzer ve farkli yonlerini ortaya koyan galismalarin yapilmasi énemlidir. Turkiye ve Almanya’daki
vatandaslik egitimi dersleri olan toplum bilimleri ve sosyal bilgiler dersi 6gretim programlarinin benimsedigi
pedagojik yaklasimlarin genel 6zellikleri yaninda amaglar, icerik ve kazandiriimasi hedeflenen beceriler agisindan
karsilastirmali olarak ayrintili incelenmesine yonelik ¢calismalara ihtiyag oldugu goézlenmektedir. Bu arastirmanin
amaci, birbirine benzer sekilde tasarlanan Almanya’nin Berlin eyaletinde 5 ve 6. siniflarda okutulan toplum
bilimleri dersi ile Turkiye’de 4. siniftan 7. sinifin sonuna kadar okutulan sosyal bilgiler dersi 6gretim programinin
karsilastiriimasi ve degerlendirilmesidir. Buradan hareketle arastirmanin problem climlesi: Almanya’da okutulan
toplum bilimleri dersi ile Trkiye’de okutulan sosyal bilgiler dersinin benzer ve farkli yonleri nelerdir? sorusudur.

Arastirmanin alt problemleri ise sunlardir:

1) Toplum bilimleri ve sosyal bilgiler derslerinin genel 6zellikleri agisindan benzerlik ve farkhliklari nelerdir?

2) Toplum bilimleri ve sosyal bilgiler derslerinin amaglari agisindan benzerlik ve farkhliklari nelerdir?

3) Toplum bilimleri ve sosyal bilgiler derslerinin konu/6grenme alanlari agisindan benzerlik ve farkhliklari
nelerdir?

4) Toplum bilimleri ve sosyal bilgiler derslerinin kazandirilacak beceriler agisindan benzerlik ve farkliliklari

nelerdir?
YONTEM
Arastirma Deseni

Toplum bilimleri ve sosyal bilgiler derslerinin 6gretim programlarinin genel 6zellikleri, amaclari, konu/6grenme
alanlari ve beceriler agisindan benzerlik ve farkliliklarini belirlemeyi amaglayan bir karsilagtirmali egitim 6rnegi
olan bu arastirma, nitel arastirma desenlerinden durum ¢alismasina gore tasarlanmistir. Durum galismasi, bir
olguyu kendi baglamsal cercevesinde calisan ve neden, nigin sorulari temelinde ayrintilari belirleyen nitel
arastirma desenidir ve boylece belirli bir durumun ayrintih bir sekilde incelenmesine olanak saglar. Olgularin tim
yonleriyle anlasiimasi ve agiklanmasi, durum galismasinin baslica amacidir (Berg ve Lune, 2015; Merriam, 2015;
Punch, 2014; Yildirim ve Simsek, 2016). Durum calismasi bir ya da birden fazla olayin, ortamin, programin, sosyal
grubun veya diger birbiri ile bagl sistemlerin derinlemesine incelendigi yontemdir (McMillan, 2000’den akt.
Buyukozturk, Kilig- Cakmak, Akgtlin, Karadeniz ve Demirel, 2020). Bir programa odaklaniyor olmasi, arastirilan
olgunun yogun bir sekilde betimlenmesi ve galismadaki olgunun anlasilir hale gelmesi durum g¢alismasinin

kendine 6zgl 6zelliklerindendir (Merriam, 2015).

Durum c¢alismasinda veriler, sinirh bir baglamdan elde edilir ve detayli bir sekilde incelenir (Punch, 2014). Bu
arastirmanin sinirli baglamini, toplum bilimleri ve sosyal bilgiler derslerinin 6gretim programlari olusturmaktadir.
Ogretim programlari, egitim arastirmalarinin dnemli veri kaynaklarindan olan dokiimanlardir ve belirli bir 6rnek
Uzerine odaklanmayi saglamaktadir. Atkinson ve Coffey (2004) dokiimanlari, sosyal olarak organize edilmis
sekillerde Uretildikleri, paylasildiklari ve kullanildiklari igin sosyal gercekler olarak tanimlamaktadir. Arastirmanin
temel veri kaynaklarini, amagh 6rneklem kapsaminda segilen, Almanya’nin Berlin eyaletinde 2017 yilindan

itibaren okutulan, 6gretim programlarini degerlendirme, gelistirme ve uygulama gérevlerine sahip kurulus olan
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Berlin- Brandenburg Eyalet Okul ve Medya Enstitlsi (LISUM) tarafindan gelistirilen 5/6. sinif Toplum Bilimleri
Dersi Ogretim Programi ile Tiirkiye’de okutulan, Talim ve Terbiye Kurulu Baskanligi tarafindan onaylanan 2018
tarihli Sosyal Bilgiler Dersi Ogretim Programi olusturmaktadir. Arastirmada birden fazla durum olmasi ve bu
durumlarin analiz edilmis ve karsilastiriimis olmasi nedeniyle bu arastirma butiincil ¢oklu durum g¢alismasi
ornegidir. Coklu durum galismalarinin i¢ ice ge¢mis ya da butlncil olmasi s6z konusu olup butiincil olarak
gerceklestirilenlerde, kendi basina biitlincil olarak algilanabilecek birden fazla durum vardir ve her bir durum
kendi iginde butlincll olarak ele alindiktan sonra birbiri ile karsilastirilir (Yildirnm ve Simsek, 2016). Bu nedenle
arastirmada Turkiye ve Almanya’daki vatandaglk egitimi dersleri olan toplum bilimleri ve sosyal bilgiler dersi
O0gretim programlari kendi icinde bitlncil bir durum olarak ele alinip arastirma amaci dogrultusunda analiz

edilmistir.
Veri Toplama Araglari ve Verilerin Analizi

Durum c¢alismasi ile toplum bilimleri ve sosyal bilgiler 6gretim programlari bitincil sekilde incelenmis ve
derinlemesine analiz edilmistir. Boylece mevcut durumu agiklayan veriler, dokiiman analizi ile elde edilmistir.
Elde edilen verileri analiz etmek, ham verilerde temel anlam olarak gérdtgiimiiz seyleri ortaya ¢ikarmanin yolunu
bulmaktir (Ely, Anzul, Friedman, Garner, McCormack- Steinmetz, 1991). Arastirmadan elde edilen verilerde
ortaya c¢ikan yapinin gorilmesi, temalarin belirlenmesi, iliskilerin kesfedilmesi, aciklamalar gelistirilmesi,

yorumlanmasi, elestirilmesi ve sonuca varilmasi ile veri analizi yapilir (Hatch, 2002).

Dokiiman analizi, gézden gegirme (ylzeysel inceleme), okuma (kapsamli inceleme) ve yorumlamayi igerir. Bu
slireg, icerik analizinin unsurlarini kapsamaktadir. icerik analizi, arastirmanin temel sorulariyla ilgili verileri
kategoriler halinde dlzenlenmesidir (Bowen, 2009). Forster (1995), dokiiman analizinin asamalarini
dokiimanlara ulagsma, dokiimanlarin 6zginligini kontrol etme, dokiimanlari anlama, veriyi analiz etme ve veriyi
kullanma olarak ifade etmistir (Akt. Yildirim ve Simsek, 2016, s. 194-197). Arastirma, dokiiman analizinin bu
asamalari dikkate alinarak gergeklestirilmistir. Dokiimanlara ulasma asamasinda 6gretim programlarina her iki
ulkenin ilgili kurumlarinin resmi web sayfalarindan erisilmistir. Ogretim programlarina resmi web sayfalarindan
erisildigi icin dokiimanlar 6zglindir. Toplum bilimleri dersinin 6gretim programi Almanca’dan Tirkge’ye ¢evrilmis
ve metinler birka¢ defa butiinsel sekilde okunmustur. Boylece dokiimanlar anlasiimistir. Sonrasinda ise alt
problemler ¢ergevesinde karsilastirmali olarak incelenmistir ve kodlamalar yapiimistir. Elde edilen veriler, igerik
analizi ile ¢dzimlenmistir. Yazili veriler olan metinler 6nemli ifadelerdir ve igerik analizi icin 6nemli kaynaklari
olusturmaktadir. Veriden érneklem secilmis, kategoriler gelistirilmis, analiz birimleri saptanmis ve incelenmistir.
Bu baglamda arastirmada igerik analizi kullanilarak toplum bilimleri ve sosyal bilgiler derslerinin genel 6zellikleri,
amaclari, konu/6grenme alanlari ve kazandirilacak beceriler agisindan benzerlik ve farkliliklar tespit edilerek

degerlendirmeler yapiimistir.

Ogretim programlari izerinden yiiriitiilen bu calisma etik kurul onayi gerektirmemektedir. Arastirmanin gegerlik
ve glvenirligini saglamak icin bulgular, iki uzman tarafindan incelemistir. Arastirmacinin belirledigi analiz
kategorileri ile uzmanlarin kategorileri karsilastirilmistir. Farkhhklar Gzerinde géris birligi saglanmis ve uzlasiya

varilmistir.
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BULGULAR

Toplum Bilimleri ve Sosyal Bilgiler Derslerinin Genel Ozellikleri

Ogretim programlarinda derslerin temel 6zellikleri agiklanir. Bu baglamda toplum bilimleri ve sosyal bilgiler
derslerinin genel 6zellikleri, derslerin kapsami ve yeterlik modeli basliklari altinda sunulmustur.

Derslerin kapsami

Almanya’nin Berlin eyaletinde 5 ve 6. siniflarda okutulan toplum bilimleri dersi, zaman, mekan ve toplum
baglamlarinda toplumsal bir arada yasamin ¢ok yonli boyutlariyla ilgilenir ve toplu 6gretim yaklasimindan
kaynaklanan ¢ok disiplinli yapisiyla cografya, tarih ve vatandaglk egitimini birbirleriyle bitlnlestirir. Boylece
ogrencilerin mekansal, zamansal ve toplumsal boyutlarda uyumuna yardimci olarak onlari 6grenme, dislinme
ve eyleme ge¢cme konusunda destekler.

Sosyal bilgiler dersi de odak noktasini insan ve toplum ile ilgili konularin olusturdugu yapisiyla bireyin kendini,
degerlerini ve disiincelerini kesfetmesine katki saglar ve vatandaslk yeterlikleri edinmesini destekler. Toplu
ogretim yaklasimina uygun sekilde tasarlanmis ¢ok disiplinli yapisiyla farkh sosyal bilim disiplinlerini birbirleriyle
butinlestirir.

Derslerin yeterlik modeli

Toplum bilimleri dersi, kendine 6zgi bir yeterlik modeline sahiptir. Bu yeterlik modeli asagidaki sekilde yer

almaktadir (Rahmenlehrplan Gesellschaftswissenschaften, 2015, s.4).

Ogrenme
cografi
tarihsel
politik )

Uyum
mekanda,
zamanda ve
toplumda

Metodolojiyi Yargi
uygulamak olusturmak

= 4

Sekil 1. Toplum Bilimleri Dersinin Yeterlik Modeli

Sekilde gorildugi gibi toplum bilimleri dersinin yeterlik modeli, 6grenme (cografi, tarihsel ve politik),
metodolojiyi uygulamak ve yargl olusturmak olmak (izere lg¢ temel yeterlik alanindan olusmaktadir. Yeterlik
modeli, toplum bilimleri dersinin icerigini olusturan cografya, tarih ve politik derslerinin ciktilarini birlestirir ve
yeterlik alanlarinin tim boyutlariyla baglantilari kurar. Yeterliklerin gelistiriimesi, dersin en temel amacglarindan
olan, 6grencilerin mekanda, zamanda ve toplumda uyumunu saglamaya yani dersin amaglarini gergeklestirmeye

yoneliktir (Rahmenlehrplan Gesellschaftswissenschaften, 2015).
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Toplum bilimleri dersinin kazanimlarinin gergeklestiriimesinde, dersin temel ilkelerini g6z 6niinde bulundurmak
gerekmektedir. Dersin temel yaklasimi agisindan bakildiginda disiplinlerarasilik, cok perspektiflilik, cogulculuk,
endoktrinasyon yasagi, cesitlilik, kapsayici 6grenme, kavram 6gretimi, 6grencinin deneyim diinyasi odaklilik,
kaltirlerarasiligin dikkate alinmasi ve tartismali konular ilkelerinin 6n planda oldugu goérilmektedir. Yontemsel
boyuta vurgu yapan ilkelerde ise eylem odakli ve triin odakli yontemler, problem ¢6zme odakhlik, edebi/kiltirel
Urlnlerden yararlanma, yakindan uzaga 6grenme yaklasimi, okul ve sinif disi 6grenme, proje odaklilik, yarismalar
ve ornek nitelikte olma yer almaktadir. Dersin vatandas yetistirme boyutunda ise diinya vatandasi kimligi insasi,
sosyal politikanin dikkate alinmasi, katilim ve sorumluluk alma ilkeleri yer almaktadir (Rahmenlehrplan

Gesellschaftswissenschaften, 2015).

Sosyal bilgiler dersinin ise kendine 6zgl bir modeli bulunmamaktadir. Turkiye Yeterlilikler Cergevesi’'nde (TYC)
egitim sisteminin genel yetkinlikleri olarak belirlenen anahtar yetkinlik alanlari (MEB, 2018, s. 4-5) sosyal bilgiler
dersinde de gegerlidir ve dersin kendine 6zgii becerileri TYC temel alinarak belirlenmistir. Ozellikle sosyal ve
vatandaslikla ilgili yetkinliklerin sosyal bilgiler dersiyle dogrudan iligkili oldugundan bahsedilebilir. Bu yetkinligin
birinci boyutu olan sosyal yetkinlik; kisisel, kisilerarasi ve kiltiirlerarasi yetkinlikleri icermektedir ve bireylerin;
toplum ve ¢alisma hayatina etkili ve yapici bigcimde katiimina olanak saglamayi, onlarin ¢catisma ¢dzme becerileri
gelismis sekilde yetismesini saglamaylr amaglamaktadir. Diger boyut olan vatandaslkla ilgili yetkinlik ise,
toplumsal ve siyasal kavram ve yapilara iliskin bilgiyi sunmayi temel alarak bireylerin demokratik ve aktif

katilimini gergeklestirmek icin desteklemektedir (MEB, 2018, s.5).

Sosyal bilgiler kazanimlarinin gergeklestirilmesinde, sosyal bilgiler 6gretiminin temel ilkelerinin dikkate alinmasi
gerekmektedir. Sosyal bilgiler dersi temel yaklasimi agisindan incelendiginde ilkeleri arasinda disiplinlerarasilik,
esneklik, sosyal bilgiler yaklasimlari (sosyal bilimler olarak sosyal bilgiler ve yansitici diisinme olarak sosyal
bilgiler), kavram 6gretimi, tartismall konular yer almaktadir. Yontem agisindan ilkelerinde, okul ve sinif disi
o6grenme, edebi/kiltirel Grinler, tartisma teknikleri, problem ¢6zme, elestirel diistinme, kanit kullanma, karar
verme ve arastirma yer almaktadir. Dersin vatandas yetistirme boyutunda ise milli biling insasi ve dijital

vatandaslik ilkeleri yer almaktadir (MEB, 2018, s.10).

Toplum bilimleri ve sosyal bilgiler dersleri genel 6zellikleri agisindan karsilastirildiginda her iki dersin de toplu
Ogretim yaklagsimina uygun sekilde disiplinlerarasi ve tematik yaklasim dogrultusunda tasarlandigi gérilmektedir.
Toplum bilimleri dersinin 6zellikle cografya, tarih ve vatandaslik egitimini temel aldig1 vurgulanmaktayken, sosyal
bilgiler dersinin ise sosyal bilim disiplinlerine (tarih, cografya, ekonomi, sosyoloji, antropoloji, psikoloji, felsefe,
siyaset bilimi ve hukuk gibi sosyal bilimler ile insan haklari, yurttaslik ve demokrasi konulari) odaklandigi (MEB,

2018, s. 10) vurgulanmaktadir.

Toplum bilimleri dersinin kendine 6zgl bir yeterlik modeli ve buradan hareketle yeterlik alani asamalari
bulunmaktadir. Sosyal bilgiler dersi ise bu sekilde bir yeterlik modeline sahip degildir. Onun yerine sosyal
bilgilerde TYC'de belirlenen ve tiim egitim sistemini yapilandiran anahtar yetkinlikler vardir. Ancak temel ilkeler

baglaminda her iki dersin bircok ilke acisindan benzerlik gosterdigi goriilmektedir. Her iki ders de

871



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 13 2021

disiplinlerarasilik, ¢ogulculuk, tartismali konular, ¢ok perspektiflilik, ginimizle ve yasamla baglanti, problem
¢6zme odakhlik, cesitlilik ve kapsayicilk, kimlik insasi, tarihsel kiiltur, sosyal politika, aktif katilim, kiiltirel baglam,
yakindan uzaga 6grenme yaklasimi, okul disi 6grenme ortamlari, proje odaklilik ve kavram ogretimi ilkeleri
cercevesinde benzerlikler tagimaktadir. Sosyal bilgiler dersinde sosyal bilimler olarak sosyal bilgiler ve yansitici
distinme olarak sosyal bilgiler anlayislari ile dijital vatandaslik Gzerinde durulmus olmasi farkliliklar arasinda yer
almaktadir. Toplum bilimlerinde ise “Beutelsbach Uzlasisi” ¢ergevesinde endoktrinasyon yasagi buyik onem
tasimaktadir. Ayrica dersler arasindaki baslica farklilik, toplum bilimleri dersinde kdltlrlerarasi boyuta ve
vatandas yetistirmede diinya vatandashgi kimligine yapilan vurgunun 6n planda olmasina karsin sosyal bilgiler

dersinde milli biling gelisiminin 6n planda olmasidir.
Toplum Bilimleri ve Sosyal Bilgiler Derslerinin Amaglari

Dersin amaglari, bir dersin 6gretim programinin en belirleyici 6gelerindendir. Toplum bilimleri ve sosyal bilgiler
derslerinin amaglarinin karsilastiriimasi Almanya’da ve Tiirkiye’de egemen sdylemin makbul vatandas algisini
ortaya ¢ikarmaya ve karsilastirmaya yoneliktir. Ogretim programlarinda derslerin amaclarina dair sdylemler,
makbul vatandas insasina dair 6nemli ipuglarini vermektedir. Toplum bilimleri dersinin toplam yirmi

(Rahmenlehrplan Gesellschaftswissenschaften, 2015), sosyal bilgiler dersinin ise toplam on sekiz 6zel amaci

(MEB, 2018) vardir. Amaglar tabloda kisaltilarak yazilmistir. Derslerin amaglarina iliskin tablo asagidaki gibidir:

Tablo 1. Toplum Bilimleri ve Sosyal Bilgiler Derslerinin Amaclari

Kategoriler

Toplum Bilimleri

Sosyal Bilgiler

Cografyaya iliskin amaglar

Dunyanin farkli mekanlarindaki yagam
Cografyanin olgulariyla ilgilenme
Cografyanin perspektifleriyle
karsilasma

Mekani algilama

Mekani algilama
Cevre koruma

Tarihe iliskin amaglar

Gegmisteki yasam

Tarihin olgulariyla ilgilenme
Tarihin perspektifleriyle karsilasma
Tarihsel farkindahk

Kalturel miras, milli biling
Kanit sorgulama, degisim ve sireklilik

Vatandashga iligkin/
toplumsal amaglar

Bir arada yasamin gesitli sekillerini ele
alma

Vatandasligin olgulariyla ilgilenme
Politik demokratik farkindalik

Kimlik insasi ve bireysel farkindalik
Katihm

Sorumluluk

21. yy. problemleriyle karsilasma ve
basa ¢ikma

Milli bilince sahip vatandas
Demokratik degerler

Hukuk kurallar, esitlik ilkesi

Milli ekonomi

CGalisma hayati

Katilim

Demokratik kurallar

Milli, manevi ve evrensel degerler
Duyarlilik

Kimlik ingasi, bireysel farkindahk

Metodolojiye iliskin
amaglar

Alana 0zgii yaklagimlar
Dustinme ve galisma bigcimleri
gelistirme

Problem ¢6zme

Ornek sorular

Yakindan uzaga 6grenme

Arastirma, elestirel disiinme
Bilgi ve iletisim teknolojileri
Bilimsellik

Problem ¢d6zme

Tabloda da gorildiaga gibi her iki dersin amaglari cografyaya, tarihe, vatandasliga ve metodolojiye iliskin amaglar

olmak lizere dort temel baglamda kategorize edilmistir. Almanya’nin Berlin eyaletinde okutulan toplum bilimleri
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Ogrencilerin, hizla degisen ve kiresellesen diinyaya uyumuna yardimci olan, onlarin 6grenme siireglerini, elestirel
disinmelerini ve toplumda aktif sekilde yer almalarini destekleyen bir derstir. Dersin baslica amaci, 6grencilerin
topluma uyumlarini saglamalari ve bir arada yasam becerilerini gelistirmeleridir. Bu amagla derste gegmisteki ve
gunumduzdeki olaylar, suregler ve yapilar incelenir ve insanlarin bir arada yasamasinin mekan Gzerindeki etkileri
gecmis ve simdi baglaminda ele alinir. Toplum bilimleri dersi araciligiyla glinlik deneyimlerin mikro diinyasi ile
politik durumlarin makro diinyasi arasinda bir képrinin kurulmasi saglanabilir. Bu da ¢ok boyutlu disiinme
becerilerini gelistirir ve 6grencilerin 21. ylzyilin problemlerini ¢ézmelerinde ve zorluklariyla basa ¢ikmalarinda
yardimci olur. Ayrica toplum bilimleri dersi 6grencilerin bireysel kimliklerinin inga edilmesinde 6nemli bir rol
oynar (Gesellschaftswissenschaften 5/6 unterrichten, tarihsiz; LISUM, 2017; Rahmenlehrplan
Gesellschaftswissenschaften, 2015; Reinhardt, 2012). Kisaca toplum bilimleri dersi, 6grencilerin haklarinin ve
sorumluluklarinin farkinda, elestirel dusiinen, aktif vatandaslar olarak toplumsal hayata ve demokrasiye katihm

gostermelerine ve yasam becerileri edinmelerine katkida bulunmayi amaglamaktadir.

Sosyal bilgiler de benzer sekilde, cocuklarin haklarini bilen, sorumluluklarini yerine getiren, milli bilince sahip aktif
ve duyarli vatandaslar olarak yetismeleri ve sirdirilebilir gevre konusunda farkindalik gelistirmeleri amacglariyla
okutulan bir toplu 6gretim dersidir. Dersin 6zel amaclarinin odak noktasini 6grencilerin demokratik bir toplumun
insasinda katkilar saglayacak, hak ve sorumluluklarinin farkinda, vatanini ve milletini seven, yagamini demokratik
kurallara gore diizenleyen erdemli birer insan ve iyi birer vatandas olarak yetismeleri olusturmaktadir (MEB,

2018, s.8).

Toplum bilimleri ve sosyal bilgiler derslerinin amaglarinin benzerlik ve farkliliklari incelendiginde her iki dersin de
mekan ve zaman algisi gelismis, toplumsal bariscil bir arada yasam kiltlirini benimseyen, demokratik bir
toplumda, yasamini demokratik kurallara gore siirdiiren ve topluma aktif katilim gosteren, hak ve
sorumluluklarini igsellestirmis, vatandaslik becerilerine sahip ve bdylece insan haklari ve demokrasi kiltlriniin
olusmasi ve sirdirilebilirliginin saglanmasinda rol oynayacak bireyler yetistirmeyi amacladigi gérilmektedir. Bu
amaglarin gergeklestiriimesinde ise farkli metodolojilerden yararlanmanin temel alindigi anlasiimaktadir.
Bununla birlikte derslerin genel 6zelliklerinde yer alan vatandas yetistirme yaklasimlarina dair temel ilkelerde
sunulan ifadelerinin (toplumsal bariscil bir arada yasam kiiltlriini benimseyen, vatandaslik becerilerine sahip ve
boylece insan haklari ve demokrasi kiltliriniin olusmasi ve surdiriilebilirliginin saglanmasi vb.) her iki ders igin
farkli anlamlar tasidigini séylemek mimkiindir. Bu bakis agisi, normatif olarak her iki dersin amaglarini benzer
olarak gérme egilimini gliclendirse de ilkeler diizeyinde iki dersin farkh vatandaslar yetistirmek istediginden

bahsedilebilir.

Toplum Bilimleri ve Sosyal Bilgiler Derslerinin Konu/Ogrenme Alanlari

Konu/6grenme alanlari, dersin amaglarini gergeklestirmede olduk¢a 6nemli bir roldedir. Toplum bilimleri ve
sosyal bilgiler derslerinin konu/6grenme alanlarinin incelenmesi ve yorumlanmasi, Almanya’da ve Tirkiye’de
egemen soylemin makbul vatandasinin bilissel diizeyde edinecegi bilgilerin neler oldugunu ortaya ¢ikarmaya

yoneliktir. Ogretim programlarinda derslerin konu/dgrenme alanlarina dair ifadeler, makbul vatandasin bilissel
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insasina dair dnemli ipuglarini vermektedir. Toplum bilimleri dersinin konu alanlari ve konulari incelenmis ve
sosyal bilgiler dersinin 6grenme alanlari ile karsilastirilmistir. Derslerin konu/6grenme alanlarina iliskin tablo

asagidaki gibidir:

Tablo 2. Toplum Bilimleri ve Sosyal Bilgiler Derslerinin Konu/Ogrenme Alanlarinin Benzerligi

Toplum Bilimleri Konu Alanlan Sosyal Bilgiler Ogrenme Alanlari
Beslenme- insanlar nasil doyar? - insanlar, yerler ve gevreler
- Uretim, dagrtim ve tiiketim
Su- sadece dogal mi yoksa insan yapimi mi? - insanlar, yerler ve gevreler
Kent ve kentsel gesitlilik- fayda mi sorun mu? - insanlar, yerler ve gevreler
- Kiiltlr ve miras
Avrupa- sinirsiz mi? - insanlar, yerler ve gevreler
- Kaltur ve miras
Turizm ve hareketlilik- daha hizli, daha ileri, daha akilli - insanlar, yerler ve cevreler
mi? - Kaltur ve miras
- Bilim, teknoloji ve toplum
Demokrasi ve katilim- herkes igin firsat esitligi mi? - Etkin vatandaslik
- Birey ve toplum
Cocuk diinyalari- miikemmel diinyalar? - Kiltir ve miras
- Etkin vatandaslik
Moda ve tiiketim- ne pahasina olursa olsun modaya - Uretim, dagitim ve tiiketim
uymak mi?
Medya- her zaman faydali mi? - Bilim, teknoloji ve toplum
Toplumda cesitlilik- meydan okuma ve/veya firsat mi? - Birey ve toplum
Yasamak icin ¢calismak- ¢alismak igin yasamak mi? - Uretim, dagitim ve tiiketim
Toplumdaki dinler- birlik mi birbirine karsi mi? - Birey ve toplum

- Kiiresel baglantilar

Tablodan da anlasildigi gibi toplum bilimleri dersinin konu alanlari ile sosyal bilgiler dersinin 6grenme alanlari
derslerin konu/6grenme alanlari birbirine benzer konulari ele almaktadir. Bu da igerigin benzer konulara

odaklandigini gostermektedir.

Toplum bilimleri dersinin konu alanlari, konulari ve bu konularin icerikleri blok siniflar olan 5 ve 6. siniflar igin
gecerlidir ve farkli seviyelerde calisilabilir. Ogrencilerin gelisimine ve becerilerine bagl olarak konular, derste
gelistirilir ve derinlestirilir. Konu alanlari ve konular, 6grencilerin buglinii ve gelecegi i¢cin 6nemi goéz dniinde
bulundurularak olusturulmustur. Toplum bilimleri dersinde, toplumsal gogulculuk ve dislanma, kiiltlrel ve dinsel
cesitlilik ve farkli ¢ikar gruplarinin davranislari, Avrupa’nin birlikte biiyiimesi, go¢ hareketleri ve kiresellesme,
¢atismalar ve gatisma ¢6ziimdi, bireysel alanda ve diinya ¢apinda ve surdirilebilir kalkinma, ¢ocuk haklari ve
ihlalleri ve dijital medyanin kullanimi gibi glincel konular ¢ahsilir. Bu konular kapsamindaki gilincel olgularla
cahsilirken 6grencilerin ¢ocuk haklari, demokrasi ve baris gibi vatandaslik egitiminin temel kategorilerine dair
farkindalik gelistirmeleri beklenmektedir. Boylece politik 6grenme siiregleri araciligiyla, cocuklarin demokrasiye,
kendilerinin ve de tim vatandaslarin hak ve sorumluluklarina dair tutumlari sekillenir (Rahmenlehrplan
Gesellschaftswissenschaften, 2015). Toplum bilimleri, biri 6grencilerin ilgi alanlarina ya da giincel olaylara gére
secilecek bir konu ile alti zorunlu alti segmeli toplam on Ug¢ konu alani gergevesinde olusturulmustur (LISUM,
2017, 5.37). Unitelerin gergevesi, belirlenmis olan on iki konu alanina gére diizenlenmistir. Ayrica tniteler konu

alanlarinin isimlerine sahiptir. Toplum bilimleri dersinin konularinin disiplinlerarasi yaklasimi temel alarak eski
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¢aglarda yerlesim ve toplumsal yagsamdan, giinimiizde Almanya’da ve diinyada yerlesim ve toplumsal yasama;
Roma imparatorlugu’ndan Avrupa Birligi’ne; seyahatin tarihi gelisiminden giiniimiizde seyahat etmeye; gegmiste
ve giinimizde demokrasiden bir arada yasam ve katilima, cocukluk tarihinden ¢ocuk haklarina ve hak ihlallerine;
tiiketim toplumundan tuketici haklarina; medya egitimine, is yasamina, dini inanglara, dinsel farkliliklara ve tek
Tanrih dinlere gcok kapsamli bir igerige sahip oldugu goriilmektedir. Béylece konu alanlari, konular ve igerik ayni
zamanda diger derslerle ve kapsayici konularla iliski kurma firsatlari sunar. Toplum bilimleri 6gretim programinda
konu alanlarinin ve konularin segiminin ve yapisinin bu bdtinlestirici dersin amaglarinin uygulamadaki

yansimalaridir (Rahmenlehrplan Gesellschaftswissenschaften, 2015).

Sosyal bilgiler dersinde 6grenme alani “birbiri ile iliskili bilgi, beceri ve degerlerin bir biitlin olarak gorilebildigi,
O6grenmeyi organize eden disiplinler arasi bir yapidir.” (MEB, 2018, s.11) seklinde tanimlamistir. Sosyal bilgiler
dersinde 4. siniftan 7. sinifin sonuna kadar ayni 6grenme alanlari farkli konu ve igerikleri kapsayarak gelistirilir ve
derinlegtirilir. Sosyal bilgiler dersi, birey ve toplum, kiiltlir ve miras, insanlar, yerler ve gevreler, bilim, teknoloji
ve toplum, Gretim, dagitim ve tiketim, etkin vatandaslik ve kiiresel baglantilar olmak Gzere toplam yedi 6grenme
alani gercevesinde yapilandiriimistir. Unitelerin gercevesi bu yedi égrenme alanina gére diizenlenmis olmakla
birlikte tiniteler, 6grenme alanlarinin kapsam ve icerigine uygun sekilde farkli isimlere sahiptir (MEB, 2018).

Toplum bilimleri ve sosyal bilgiler derslerinin konu/6grenme alanlarinin incelenmesi sonucunda her iki dersin
iceriginin sarmal program yaklasimini cagristirdigi anlasiimaktadir. Toplum bilimleri 6gretim programinda “Genel
olarak, 1'den 10'a kadar olan siniflarda sarmal mifredat ¢alismasi icin firsatlar vardir.” seklinde ifade edilmistir
(Rahmenlehrplan Gesellschaftswissenschaften, 2015, s.23). Sosyal bilgiler 6gretim programinda ise -agikga
belirtilmemis olmasina ragmen- 6grenme alanlarinin ilerleyen siniflarda kapsami ve iceriginin genisletilerek
devam etmesi, igerigin sarmal diizenlemeye dair izler tagidigini isaret etmektedir. Hem toplum bilimleri dersinin
konu alanlari hem de sosyal bilgiler dersinin 6grenme alanlar disiplinler arasi ve tematik bir yaklagimi
yansitmaktadir. Toplum bilimleri dersi 6gretim programinda konu alani ve konular ayrintili bir sekilde konularin
icerikleriyle belirtilmisken, sosyal bilgiler 6gretim programinda sadece 6grenme alanlari verilmistir. Derslerin
konu/6grenme alanlari arasindaki baslica farklar ise toplum bilimleri dersinde dinler tarihine iliskin bir konu
alaninin yer almasi ve toplum bilimleri dersinin konu alanlarinin tiimindn soru ciimlelerinden olusmasidir. Bu
sorularin 6grenciler tarafindan yanitlanmasinin beklendiginden bahsedilebilir. Bu bakis acisi, dersin amaglari ile
iliskilendirildiginde toplum bilimleri dersinde yer alan “topluma aktif katilim gdésteren, hak ve sorumluluklarini
icsellestirmis, vatandaslik becerilerine sahip” vatandaslar soylem pratigiyle ortismektedir. Diger taraftan sosyal

bilgiler dersi 6grenme alanlarinin bu yaklasimdan uzak oldugu soylenebilir.
Toplum Bilimleri ve Sosyal Bilgiler Derslerinde Kazandirilacak Beceriler

Beceriler, dersin konulari araciligiyla 6grencilere kazandiriimaya galisiimaktadir. Toplum bilimleri ve sosyal bilgiler
derslerinin kazandirmayi 6ngordiigi becerilerin incelenmesi ve yorumlanmasi, Almanya’da ve Tirkiye'de
egemen sdylemin makbul vatandasin yetilerinin neler oldugunu ortaya cikarmaya yoneliktir. Ogretim
programlarinda derslerin kazandiracagl becerilere dair sdylemler, makbul vatandasin yetilerinin insasina dair

onemli ipuglarini vermektedir.
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Toplum bilimleri dersinin becerileri, dersin yeterlik modeli gergevesinde tanimlanmistir. Bu baglamda beceriler,
o0grenme alaninda cografi, tarihsel, politik 6grenme, metodolojiyi uygulamak ve yargi olusturmak yeterlik
alanlarina uygun sekilde belirlenmistir. Toplum bilimleri dersinde kazandirilacak beceriler, her bir yeterlik
alaninin altinda ayri ayri yer almaktadir (Rahmenlehrplan Gesellschaftswissenschaften, 2015). Cografi 6grenme
alanindaki beceriler, 6grencilerin alana 0zgli ara¢ ve materyallerle galisarak cografi bilgi ve becerileri
kazanmalarina odaklanir. Tarihsel 6grenme alaninin becerileri, 6grencilerin tarihsel kaynaklar ve temsillerle
calisarak gegcmisin ve tarihin bilgisine erismelerine odaklanir. Politik 3grenme alaninin becerilerinin temelini ise
ogrencilerin somut 6rnekler Gizerinde galisarak giindelik yasamdaki problem durumlarini, karar ve tartismalar
belirlemeleri ve analiz etmeleri olusturmaktadir. Metodolojiyi uygulamanin becerileri, 6grencilerin kendi
sorularini gelistirmelerini, gerekgeli varsayimlarda bulunmalarini ve gesitli bilgi kaynaklarini (tarihsel kaynaklar,
haritalar, medya, internet vb.), cesitli mekan ve yerleri (sergiler, miizeler, gercek mekanlar) kullanarak bilgi ve
veri toplamalarini temel almaktadir. Bunun digsinda toplum bilimlerinin metodolojik yeterligi, ¢alisma
tekniklerinin benimsenmesinde, uygun kavramsal dil ile karsilikli konusmalarda ve 6grenme siirecine aktif
katilimda kendini gostermektedir. Yargi olusturmanin becerileri ise 6grencilerin olgulara dair kisisel deger

yargilarini olusturmalarina odaklanmaktadir (Rahmenlehrplan Gesellschaftswissenschaften, 2015).

Sosyal bilgiler dersinde kazandirilmasi amagclanan beceriler ise genel bir sekilde listelenen toplam yirmi yedi
beceriden olusmaktadir. Sosyal bilgiler dersinde kazandirilacak beceriler (MEB, 2018, s.9), toplum bilimleri
dersinin cografi 6grenme, tarihsel 6grenme, politik 6grenme, metodolojiyi uygulamak ve yargi olusturmak

kategorilerine gore incelendiginde ortaya gikan tablo asagida yer almaktadir:

Tablo 3. Toplum Bilimleri ve Sosyal Bilgiler Derslerinde Kazandirilacak Beceriler

Yeterlik Toplum Bilimleri Dersinde Sosyal Bilgiler Dersinde
Alanlari Kazandirilacak Beceriler Kazandirilacak Beceriler
Cografi Haritalari kullanmak Cevre okuryazarhg
O0grenme Gergek mekani algilamak ve uyum Gozlem
saglamak Harita okuryazarhgi
Mekanlarin kullanimini ve Konum analizi
dizenlenmesini incelemek Mekani algilama
insan ve doga arasindaki karsilikli Tablo, grafik ve diyagram gizme ve
etkilesimi kavramak yorumlama
Tarihsel Tarihsel kaynaklari incelemek Degisim ve surekliligi algilama
O0grenme Gegmisteki insan eylemlerini incelemek Kanit kullanma
Tarihsel sureklilik ve degisimi incelemek  Zaman ve kronolojiyi algilama
Tarihsel gergekleri bir temsilde
birlestirmek (tarihsel anlati)
Gegmigle ilgili temsilleri analiz etmek
Politik Yasam ortamindaki politik olgulari Hukuk okuryazarhgi
O6grenme tanimlamak Politik okuryazarlik
Yasam ortamindaki politik olgulari analiz ~ Sosyal katihm
etmek Finansal okuryazarhk
Politik olgulari diizenlemek
Politik ve demokratik faaliyetler igin alan
belirlemek
Metodolojiyi Bilgiye yon veren sorular gelistirmek ve Arastirma
uygulamak varsayimlarda bulunmak Dijital okuryazarlik

Toplumbilimsel bilgileri edinmek ve
arastirma yapmak

Elestirel disinme
Medya okuryazarlig
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Bilgileri ve gorusleri diizenlemek ve Problem ¢6zme
sunmak iletisim
Karsilikli konusmak is birligi

Kavramlari kullanmak
Ogrenme siirecini katilimci hale

getirmek

Yargi Deger yargilari gelistirmek Empati

olusturmak Farkh gorisleri algilamak ve kabul etmek  Kalip yargi ve dnyargiyi fark etme
Kendi 6grenme yolu lzerine diisinmek Karar verme

ve degerlendirmek

Tablodan da anlasildigi Uzere derslerin kazandirmayi 6ngérdigl beceriler birbirine oldukga benzer 6zelliktedir.
Ancak sosyal bilgiler dersinin becerileri arasinda yer alan girisimcilik, 6z denetim, Tiirk¢eyi dogru, glizel ve etkili
kullanma ile yenilikgi diisinme becerileri bu kategoriler kapsaminda yer almamaktadir. iki ders arasindaki baslica
farklilik olarak bu belirtilebilir.

Toplum bilimleri ve sosyal bilgiler derslerinin kazandirmayi 6ngérdugi beceriler agisindan benzerlik ve farkliliklari
incelendiginde en 6nemli farkin toplum bilimleri dersinin kendine 6zgi yeterlik modelinin becerilerde de 6n
planda oldugudur. Sosyal bilgiler dersi 6gretim programinda ise hem genel hem de derse 6zgii beceriler,
kategorize edilmeden belirlenmistir. Ancak derslerin benzer becerilere odaklandigi anlasilmaktadir. Toplum
bilimleri dersinin yeterlik modeli ¢ercevesinde sosyal bilgiler becerileri kategorize edildiginde, benzerlikler ve
farkhhklar daha net gorilmustir. Sosyal bilgiler dersi becerilerinden c¢evre okuryazarhg), gézlem, harita
okuryazarhgi, konum analizi, mekani algilama, tablo, grafik ve diyagram ¢izme ve yorumlama becerileri cografi
O0grenmeyi yansitmaktadir. Tarihsel 6grenmede, degisim ve surekliligi algilama, kanit kullanma, zaman ve
kronolojiyi algilama becerileri gériilmektedir. Politik 6grenme alaninda hukuk okuryazarhgi, politik okuryazarlik,
sosyal katilim ve finansal okuryazarlik becerileri yer almaktadir. Metodolojiyi uygulamak alaninda arastirma,
dijital okuryazarlik, elestirel diisinme, medya okuryazarhgi, problem ¢ézme, iletisim ve is birligi becerileri vardir.
Empati, kalp yargi ve oOnyarglyi fark etme, karar verme becerileri ise yargl olusturmak cercevesinde
degerlendirilebilir. Sosyal bilgiler dersinde kazandirilacak beceriler arasinda yer alan girisimcilik, 6z denetim,
Tirkceyi dogru, glizel ve etkili kullanma ile yenilikgi diisinme ise beceriler baglaminda iki ders arasindaki farkhhgi
gostermektedir.

TARTISMA ve SONUC

Toplum bilimleri dersi, zaman, mekan ve toplum baglamlarinda toplumsal bir arada yasamin c¢ok yonla
boyutlariyla ilgilenen ve boylece cografya, tarih ve vatandaslik egitimini birbirleriyle bitlinlestiren ¢ok disiplinli
bir derstir. Benzer sekilde sosyal bilgiler: “Bireyin toplumsal varolusunu gerceklestirebilmesine yardimci olmasi
amaciyla; tarih, cografya, ekonomi, sosyoloji, antropoloji, psikoloji, felsefe, siyaset bilimi ve hukuk gibi sosyal
bilimleri ve vatandaslik bilgisi konularini yansitan; 6grenme alanlarinin bir Unite ya da tema altinda
birlestirilmesini iceren; insanin sosyal ve fiziki ¢evresiyle etkilesiminin ge¢mis, bugiin ve gelecek baglaminda
incelendigi; toplu 6gretim anlayisindan hareketle olusturulmus bir ilkogretim dersidir.” (MEB, 2005). Haklarinin
farkinda olan, etkin, demokratik vatandaslik deger ve becerilerine sahip bir vatandas portresine sahip olmak ve

boylece vatandaslik egitimini giglendirmek her iki dersin de baslica varolus amaglarindandir. Almanya’da
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okutulan toplum bilimleri dersi ile Tirkiye’de okutulan sosyal bilgiler dersinin benzer ve farkl yonlerinin neler
oldugu sorusuna yanit bulabilmek amaciyla gergeklestirilen bu arastirmada derslerin genel 6zellikleri, amaglari,

konu alanlari ve kazandirilacak beceriler agisindan karsilastirma yapilmistir.

Toplum bilimleri ve sosyal bilgiler derslerinin genel 6zelliklerinden anlasildigi lizere gore her iki ders de
birbirleriyle ayni sekilde toplu 6gretim yaklagimini yansitan disiplinlerarasi sekilde ve tematik yaklasima uygun
tasarlanmistir. Ancak toplum bilimleri dersi tanitilirken 6zellikle cografya, tarih ve vatandashk egitimini temel
aldigi belirtilmisken, sosyal bilgiler dersinin yapi taslarini olusturan sosyal bilimlerin daha genis bir yelpazeyi
yansittigi belirtilmistir. Toplum bilimleri dersi kendine 6zgli bir yeterlik modeline sahipken, sosyal bilgilerde
TYC'nin anahtar yetkinlikleri yer almaktadir. Derslerin temel ilkeleri, bir¢cok ilke agisindan benzerlikler
tasimaktadir. Ancak farkli ilkeler de mevcuttur. Sosyal bilgiler dersinin ilkeleri arasinda sosyal bilimler olarak
sosyal bilgiler, yansitici diisiinme olarak sosyal bilgiler anlayislari ve dijital vatandaslik yer almaktadir. Farkli
ilkelerden biri de toplum bilimleri dersinin endoktrinasyon yasagi ilkesidir. Almanya’da vatandaslk egitimi temelli
derslerin tartismal soru ve konulara yaklasiminda ve o6grencilerin kendi politik fikirlerini insa etmelerinde
yapitaslarini olusturan temel ilkeler Beutelsbach Uzlasisi (Beutelsbacher Konsens) bashgi altinda belirlenmistir
(Reinhardt, 2012; Sander, 2014) ve toplum bilimleri dersindeki endoktrinasyon yasagi ilkesi bunlardan biridir.
Endoktrinasyon yasagi: “Ogrencilere, istendik diisiinceleri -hangi yolla olursa olsun- benimseterek, onlarin
“bagimsiz bir fikir olusturmalarina” engel olmak yasaktir. Tam da bu noktada, vatandaslik egitimi ve beyin yikama
(Indoktrination) arasinda sinir olusur. Demokratik bir toplumda beyin yikama, 6gretmenin roliiyle ve evrensel
olarak kabul edilmis olan, 6grencinin resit, bagimsiz muhakeme yetisine sahip vatandas haline getirilmesi
hedefiyle bagdasmaz.” (Pamuk, 2019, s.149). Bu farkhliklar disinda en temel farkhlik, vatandas yetistirme
yaklasiminda ortaya ¢ikmaktadir. Toplum bilimleri dersinin temel ilkelerinde kultirlerarasi boyut ve vatandas
yetistirmede diinya vatandashgi kimligi insasi 6n plandayken, sosyal bilgiler dersinde daha yerel konular ve milli
biling gelisimi 6n plandadir. Sosyal bilgiler dersinde milli biling insasina 6nem verildigi gériilmektedir. Ulusoy’un
(2009, s.23, 25) da belirttigi gibi “...sosyal bilgiler dersinden gelecek nesillere; kiiltir aktarimi, kiltirel miras,
kiiltirel degerler gibi konularda énemli bir aktarim yapmasi beklenmektedir... Sosyal bilgiler derslerinde tarih
konularinda verilecek kultir bilinci insanlara gegmisten gelen bu mirasi gelecege gotiirmeyi 6gretecektir.” Milli
bilince sahip vatandaslara sahip olmak sosyal bilgiler dersinin makbul vatandas algisini géstermekteyken, toplum
bilimleri dersinin makbul vatandasi diinya vatandasidir. Arastirmanin bu sonucu, ince ve Bingdl’iin (2018)
“Tarkiye’de milli konular 6n plana gikarken, Almanya’da ise evrensel bir tarih anlayisinin 6ne ¢iktigl sonucuna
ulasiimistir.” ve de Akhan, Babaev ve Yalgin’in (2019) “Her iki tlke, vatandas yetistirme noktasinda milli kimlige
onem vermekle birlikte bu durum Tirkiye Sosyal Bilgiler programinda daha net gorilmektedir. Rusya
programinda ise Tirkiye'ye gore daha evrensel bir vatandas yetistirmeyi amag¢ edindigi yorumlanabilir.”

sonuclarini desteklemektedir.

Arastirmanin sonuglarina gore derslerin amaglari, cografyaya iliskin, tarihe iliskin, vatandashga iliskin ve
metodolojiye iliskin amaglar olmak tizere dort temel baglamda ele alinabilir. Her iki dersin amaglarinda da en ¢ok

vatandasliga iliskin amaglar yer almaktadir. Toplum bilimleri ve sosyal bilgiler derslerinin farkli metodolojilerden
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de yararlanarak mekan ve zaman algisi gelismis, toplumsal barisgil bir arada yasam kiltiriini benimseyen,
demokrasiyi temel alan, topluma aktif sekilde katilan, hak ve sorumluluklarinin farkinda vatandaslari yetistirmeyi
amagladiklari gériilmektedir. Bu sonug, ince ve Bingdl (2018) tarafindan gerceklestirilen Almanya’nin Rheinland-
Pfalz eyaletinde okutulan tarih, cografya ve politika dersleriyle Tiirkiye’de okutulan sosyal bilgiler dersi 6gretim
programlarini karsilastirdiklar arastirmanin sonuglariyla benzerlik gdstermektedir. Ayni sekilde Akhan, Babaev
ve Yalgin’in (2019) Rusya’da okutulan ve Ozkaral’in (2020) Kanada Manitoba’da okutulan sosyal bilgiler dersine
iliskin arastirmalari da bu sonucu desteklemektedir. ilgili arastirmalarda da en temel ortak noktanin arastiran
sorgulayan ve elestirel dislinen bireylerin etkin ve demokratik birer vatandas olarak yetistirilmesi oldugu
sonucuna varilmistir. Ancak derslerin genel 6zellikleri kapsaminda temel ilkelerin bir¢ogu benzer gériinmesine
ragmen derslerin dogasi incelendiginde her iki dersin birbirinden farkli vatandaslar yetistirmeyi amagladigi

anlasiimaktadir.

Toplum bilimleri dersinin konu alanlari incelendiginde bir konunun 6grencilerin ilgi alanlarina ve giincel olaylara
gore secime birakilmasi dersin dinamik yaklasimini belirtmekte ve glincel olanin sinifa tasinmasinin 6nemini
vurgulamaktadir. Derslerin konu/6grenme alanlarinin karsilastirilmasi sonucunda benzer konulara odaklandiklari
gorulmustur. Ancak toplum bilimleri dersinde kapsayici egitim ilkesi gergevesinde dinler tarihini temel alan bir
konu yer almaktadir. Sosyal bilgiler dersinde dogrudan dinleri temel alan bir konu yoktur. Her iki dersin iceriginin
sarmal program yaklasimina uygun tasarlanmis olmasi da derslerin ortak noktalari arasinda yer almaktadir.
Arastirmanin bu sonucu Seker’in (2014) Singapur ve Tirkiye’de okutulan sosyal bilgiler dersi 6gretim
programlarini karsilastirdigi arastirmasindaki sarmal program sonucuyla értiismektedir. Derslerin konu/6grenme
alanlari arasinda o6zellikle dikkat ¢ceken farkhlik, toplum bilimleri dersinin konu alanlarinin her birinin soru
climlesinden meydana gelmis olmasidir. Yoneltilen soru, konu alaninin ikilemli bir baglam tasidiginin ipuglarini
vermektedir. Konu alaninin soru icermesi, bir yandan gergekligin tekli bir dizgede sunulmadigini, farkli gorislere
acitk oldugunu belirtirken diger yandan 6grencilerin siire¢ sonunda bu soruyu yanitlamalarinin yani kendi
gorislerini olusturmalarinin beklendigini ifade etmektedir. Soru cimlelerinden olusan konu basliklari boylece
ogrencilerin anlam diinyalarinin ve farkindaliklarinin ingasinda rol oynamaktadir. Ayrica bu baglamda toplum
bilimleri dersi 6grencilere, ¢cagdas diinyanin problemleriyle karsilasma alanlari yaratmakta ve problem ¢ézme
becerilerine katkida bulunmaktadir. Bu durum toplum bilimleri dersinin 6grenciyi hayata hazirlamasinin bir
gostergesi olarak degerlendirilebilir. Sosyal bilgiler dersinde ise mevcut toplumsal ve sosyal yapinin aktarimi

Uzerine bir s6ylem kuruldugu anlasiimaktadir.

Arastirmadan elde edilen sonuglara gore derslerde kazandirilmasi dngériilen beceriler toplum bilimleri dersinde
dersin yeterlik modeli gercevesinde belirlenmis ve acgiklanmistir. Sosyal bilgiler dersinin becerileri, toplum
bilimlerinin cografi- tarihsel- politik 6grenme, metodolojiyi uygulamak ve yargida bulunmak kategorileri
cercevesinde incelendiginde ¢ok sayida becerinin ortak oldugu sonucuna varilmistir. Girisimcilik, 6z denetim,
Turkgeyi dogru, glizel ve etkili kullanma ile yenilik¢i diisiinme gibi beceriler ise bu kategorilerin disinda olup sosyal

bilgilere 6zgl beceriler olarak degerlendirilmektedir.
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ONERILER

Arastirma sonuglarindan hareketle sosyal bilgiler dersi 6gretim programinda ilkeler ve amaglar arasindaki iliski
gbz 6nlinde bulundurularak 6grenme alanlarinin 6grencilerin anlamlandiracaklari ve kendi bakis agilarini insa
edebilecekleri bir cergevede sunulmasi 6nem tasimaktadir. Benzer bigimde Tirkiye'de egitim sistemi icerisindeki
Suriyeli o6grencilerin varligindan hareketle sosyal bilgiler 6gretim programinin kiltirlerarasi boyutunun
guclendirilmesi de onerilmektedir. Bir gog Ullkesi olan Almanya’da okutulan toplum bilimleri dersi igin de
“Toplumda ¢esitlilik- meydan okuma ve/veya firsat mi?” konu alaninda farkh kilttirel arka plana sahip bireylerin

goc oykilerine yer verilmesi 6nerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, aragtirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.”

Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye katki orani %100'dr.
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