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ABSTRACT

The historical and cultural richness created by different civilizations that emerged in the past is
transferred to future generations through education. Giving cultural heritage education in Social
Studies course helps to support students' identity development as well as to raise individuals who
learn about the history, values and culture of the society. The objective of this study is to
determine the problems with which teachers face while teaching cultural heritage and to find
solutions for the expectations of teachers. This study, which aims to determine the "views of
social studies teachers on cultural heritage education", was carried out with 17 social studies
teachers working in secondary schools in Kars city centre. The basic qualitative research design
was used in the study in accordance with the qualitative research approach. A semi-structured
"cultural heritage education" interview form was created by the researcher by making use of the
literature in order to determine the views of social studies teachers on cultural heritage
education. Descriptive and inferential codes that emerged during the analysis were used in order
to explain the qualitative data collected and to reach the relationships. Interview analyses were
coded separately by another expert in a different field in order to increase reliability. In line with
the data obtained, it was concluded that the teachers mostly used various materials visually
while using direct instructions and question-answer method in cultural heritage education and
that the students did not have enough information about cultural heritage education. At the
same time, the social studies teachers stated that their students experienced different problems
in cultural heritage education, such as being unfamiliar with cultural heritage elements, not
knowing the places outside their hometown, and excessive procedures for trips. The social
studies teachers stated that students should be able to travel to different places and to increase
and concretize course materials in order to solve these problems.
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INTRODUCTION

An individual needs to know the customs, traditions, and cultural elements of the society, in which s/he lives in,
for adaptation. The better s/he knows the cultural values of the society s/he lives in and the more s/he
understands the importance of these values, the easier it will be to convey them to future generations
properly. Social studies course has an important place in terms of protecting the culture of the society, in which
an individual lives, and transferring it to future generations. Teachers, who act as a bridge in raising new
generations and providing cultural transfer, are also an important factor in terms of transferring the culture we

live in to new generations.

“Culture is the harmonious combination of material and spiritual values which have been formed in the course
of history and which give its personality to a nation and help to determine its difference with other nations”
(Bilgic, 1979, p. 18). Therefore, it is one of the features that distinguish one society from another. Cultural
Heritage is, on the other hand, "tangible and intangible values and works which are the result of human efforts
and activities in the natural environment" (Yesilbursa, 2011, p. 10). Cultural heritage is a country's view of life
and lifestyle as well as the collective creative power of its people and the revelation of its material and spiritual
works through a united action. At the same time, historical artifacts and cultures left by civilizations that lived
in the past are part of our wealth (Avci & Memisoglu, 2016). The historical and cultural riches created by
different civilizations that lived in the past are passed on to future generations through education. As Dyer
(2007) puts it, "education is undoubtedly at the heart of culture (whether ancient or modern)" (p.394); at this
point, it is seen that education and culture are always intertwined and affect each other. Moreover, the
awareness of understanding and preserving cultural heritage correctly is realized through education (Bean,
1999). Cultural heritage education increases the student's understanding, knowledge and awareness of the

historical and cultural values of the natural environment in which they live (Dénmez & Yesilbursa, 2014).

While providing cultural heritage education, teachers should start with cultural heritage elements close to
student and concretize the subject from close to far and from known to unknown; in this way, the student's
level of knowledge can be increased. This enables students to interpret different characteristics of civilizations
living at different times, to share their unwritten experiences or knowledge, and to “imagine” the past more
vividly (Avcr & Memisoglu, 2016; Burke, 2003; Simsek, 2003). At the same time, social studies course acts as a
bridge in terms of protecting cultural heritage elements from the past and transferring them to future

generations.

Providing cultural heritage education in Social Studies course aims to support the identity development of
students as well as to raise individuals who learn about the history, values and culture of the society
(Demircioglu, 2007). The curriculum of Social Studies course is designed to protect and develop cultural
heritage, which ensures the formation of national consciousness by understanding the "culture and heritage"
learning area and the basic elements and processes that make up Turkish culture and history, with values such

as family unity, sensitivity to cultural heritage and patriotism. It is also prepared in a way to develop skills such
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as using evidence, perceiving change and continuity with time and chronology, research and empathy, using
Turkish correctly, properly and effectively, and creativity and critical thinking (Ministry of National Education,
2018). The content and skills expected to be given to students in Social Studies course curriculum are clearly
stated. Therefore, it is necessary to determine the problems encountered while teaching cultural heritage and
to find solutions for the expectations of teachers. Cultural heritage education can ensure that the student
becomes responsible, creates the awareness of being a nation, and internalises a sense of homeland,

patriotism and history.

Considering the literature related to cultural heritage education, there are many studies on cultural heritage
education. Some of these studies are as follows: It is mentioned that students learn about their own past, get
to know different cultures, and establish connections between the past and the future (Sertkaya, 2010; Sidekli
& Karaca, 2013). Primary school students' understanding and knowledge of the historical and cultural values of
the natural environment in which they live in relation to the tangible cultural heritage are determined (Ulusoy,
2009; Yesilbursa, 2013; Donmez & Yesilbursa, 2014). In different studies conducted with students, it can be
seen that the students' knowledge, viewpoint, perception, attitude, and awareness of the areas relevant to
cultural heritage were assessed (Akkaya, 2017; Arikan & Dogan, 2013; Aslan & Culha, 2008; Dénmez &
Yesilbursa, 2014; Giirdogan Bayir & Cengelci Kése, 2019; Gurel & Cetin, 2019; Karakus et al., 2011; Sag & Unal,
2019; Tuncel & Altuntas, 2020; Uztemur et al., 2019). In the thesis focusing on student and teacher views on
cultural heritage education in Social Studies course, Avci (2014) mentions that students and teachers attach
importance to the issue of cultural heritage and that the subject of cultural heritage is included within the
scope of Social Studies course. Giirel (2018) examines the effect of intangible cultural heritage activities on
students' attitudes towards intangible cultural heritage elements and investigates student perceptions towards
these elements in Social Studies course for 7™ grade students. In the study, it was determined that students
were able to correctly make sense of the concept of intangible cultural heritage and differentiate it from the
concept of tangible cultural heritage, that student awareness of local cultural values was higher than national
values, and that student interest in traditional children's games, which is an important part of intangible
cultural heritage, was high. However, it was concluded that these games were not sufficiently experienced.
Arikan & Dogan (2013) found out in their study that socio-economic level affected success and attitude towards
cultural heritage. It was also mentioned that museums had an important place in cultural heritage education
and identity acquisition (Isik, 2013; Meydan & Akkus, 2014; Ozgelik-Tezel, 2007). Many more studies on cultural
heritage and cultural heritage education have been and are being conducted. Dere (2021) study aims to assess
the experiences of the social studies teacher candidates who created documentaries on items of cultural
heritage. It is revealed that teacher candidates perceive transition, continuity, and perpetuation of the culture
as the most significant aspects of the cultural heritage. Biyikh (2010) discusses the role of cultural heritage
items in the representation of Anatolian civilizations and the Turkish past, the types of the cultural heritage
items that are represented, and the change in the cultural heritage notion over time. At the same time, there

are also studies on the opinions of teachers about cultural heritage education and teaching in different
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branches and on the perception, attitude, experience and awareness of teacher candidates towards cultural

heritage education.

This study, which was conducted on the views of social studies teachers on cultural heritage education, is
important in terms of providing information about how teachers teach cultural heritage education in Social
Studies course, which method/technique they use, and what is the place of cultural heritage education in Social
Studies course. Unlike other studies, how subjects for cultural heritage education should be given in Social
Studies course were presented from the perspective of the teachers. The study also revealed the importance of
Social Studies course in students' getting to know their own culture, embracing their cultural values and
growing up as individuals with a sense of responsibility. It is thought that it will contribute to the literature in
terms of improving the awareness and sensitivity of teachers in cultural heritage education. The findings of this
study are important in terms of revealing a new perspective on historical cultural heritage education in Social

Studies course and inspiring other studies to be conducted.

In this context, the following questions were sought:

¢ How does cultural heritage education take place in social studies course?

e What is the level of competence of students' knowledge about cultural heritage education?

* What are the problems faced by social studies teachers in cultural heritage education?

* What are the solution suggestions for the problems faced by social studies teachers in cultural
heritage education?

¢ What is the place of Social Studies course in cultural heritage education?

METHOD

Research Model

This research was designed in accordance with the qualitative research approach. The basic qualitative
research design was used in the study (Altheide & Johnson, 2011). This pattern focuses on how participants
interpret their lives and create and add meaning to their experiences (Merriam, 2013). In this study, since the
ideas and experiences of the social studies teachers about cultural heritage education were investigated, a
detailed examination of a specific situation was attempted to focused. The present study was conducted with
the permission of Kafkas University Scientific Research Ethics Committee within the scope of the decision

numbered 19.11.2020/28644117-905.02/.

Study Group

The study group consists of 17 social studies teachers working in 9 secondary schools in the city centre of Kars
in the first semester of the 2020-2021 academic year. The reason why only a few teachers were included in the

research is to allow the subject to be investigated in depth. Easily accessible situation sampling (Yildirm &
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Simsek, 2011) was used in the research. This sampling method brings speed and practicality to the research.
This research is limited to the findings obtained from the study group. Information regarding the demographic

characteristics of the participants is presented in Table 1:

Table 1. Participants’ demographic characteristics

Participant Gender Age Experience
T1 F 28 1-5 years
T2 M 50 Above 15 years
T3 F 40 6-10 years
T4 M 34 1-5 years
T5 F 36 6-10 years
T6 F 34 6-10 years
T7 M 43 Above 15 years
T8 M 38 11-15 years
T9 M 46 Above 15 years
T10 M 48 Above 15 years
T11 M 36 6-10 years
T12 F 24 1-5 years
T13 F 41 6-10 years
T14 M 38 6-10 years
T15 F 34 1-5 years
T16 F 32 1-5 years
T17 M 40 6-10 years

When the table is evaluated, the distribution of the participants according to the categories are as follows:
considering gender there are 9 male and 8 female participants; 5 participants have a work experience between
1-5 years, 7 participants between 6-10 years, 1 between 11-15 years and 4 participants with 15 years or above.

A balanced distribution was considered in a general sense.

Collection of Data

Yildirnm & Simsek (2011) define qualitative research as a study in which qualitative information gathering
methods such as observation, interview and document analysis are used, and a qualitative process is followed
to reveal perceptions and events in a realistic and holistic manner in the natural environment. Semi-structured
interview form technique, one of the qualitative research methods, was used in this study. A semi-structured
interview form was developed by the researcher by using the literature (Yildirnm & Simsek, 2011) in order to
determine the views of social studies teachers on cultural heritage education. A draft form was created by
using 6 open-ended questions to reveal the views of teachers on "cultural heritage education"”. A pilot trial of
the semi-structured interview form was carried out. Expert opinions consisted of two academicians, who were
experts in the field, and a social studies teacher with a degree of Master of Science. The form was rearranged in
line with the opinions of the field expert, and it was adapted to the study group in the context of the purpose

of the research and finalized with 5 questions. A total of 17 Social Studies teachers from 9 secondary schools in
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the city centre of Kars were interviewed face to face, and information was given on how to conduct the study
and to keep the information of the participants confidential. interviews with teachers lasted approximately 10-
15 minutes in the teachers' room. Since the teachers did not want the interview to be recorded with a

recording device, written answers to the interview questions were received from the teachers.

Data Analysis

The data obtained from the interviews with the participants in the study were listed, and the data were
analysed. The descriptive analysis method, which often includes direct quotations, was used in the analysis of
the data, and 4 stages were followed: coding the data, determining the themes in the coded data, arranging
the codes and themes, and defining and interpreting the findings (Yildirnm & Simsek, 2011). In the analysis
process, firstly, the interview forms were analysed. In the analysis of the opinions of the participants, groupings
were made according to similar expressions, and the statements were given with the frequencies by creating
tables. The codes and findings obtained in the study were shown with direct quotations from the teachers'
answers to the questions in the interview form. The names of the teachers who participated in the interview

were kept secret, and the teachers were coded as T1, T2, T3 ... T17.

The ability of the obtained findings to reflect the reality is defined as validity, whereas the consistency and
repeatability of these findings is defined as reliability (Yildirnrm & Simsek, 2011). In order to ensure the validity
and reliability of this study, the following steps were carried out: a) in the content analysis, the researcher and
a field expert examined each opinion form separately and compared the analysis units obtained, and in cases
where different statements were included, the data collection tool was examined together and the relevant
analysis unit was rearranged. , b) After analysing the obtained data, they were presented to the teachers in
order to obtain their approval, c) The similarity rates of the data set encoded by more than one coder are
important in terms of clearing the individual effect of the researcher and determining the reliability (Fidan &

Ozturk, 2015; Bozan & Ekinci, 2020 ).

The reliability of the study was calculated using the formula of Miles and Huberman (1994) (Reliability =
Consensus / Consensus + Disagreement x 100). The consistency between the codes conducted by two different

experts was determined as 85% in total.

FINDINGS

Questions were asked about "how cultural heritage education takes place in Social Studies course", which is
the first sub-aim of the study. Findings related to the responses of the Social Studies teachers are given in Table

2 and Table 3.
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a) Social Studies Teachers' Views on the Method/Technique Used in Cultural Heritage Education

Table 2. Methods/Techniques Used in Cultural Heritage Education

Methods/techniques used f %
Lecture 15 30
Question answer 14 28
Brainstorming 6 12
Trip 4 8
Observation 4 8
Case Study 3 6
Discussion 2 4
Demonstration 2 4
Total 50 100

In table 2, most of the social studies teachers state that they use the lecture (f=15) and question-answer (f=14)
method in their lessons. In addition, it is seen that the number of teachers who use such methods and
techniques as brainstorming (f=6), trip (f=4), and observation (f=4) is close to each other. It is understood that
the number of teachers who use methods and techniques such as discussion (f=2), demonstration (f=2) and

case study (f=3) in their lessons is very low. Below are some examples about the social studies teachers' views:

In my lessons, | mostly use lecture, question-answer and brain storming. (T1)
| use direct expression, discussion, demonstration and question-answer method. (T5)

Generally, | use narration and question-answer methods (T6).

b) Materials Used in Cultural Heritage Education

Table 3. Materials Used in Cultural Heritage Education

Materials used f %
Smart board 14 25
Map 10 18
Textbook 9 16
EBA 5 9
Photos 5 9
Regional models and visuals 3 5
Slides 3 5
Posters 2 4
Supplementary reference books 2 4
Other (posters, magazines, ID cards, postcards, travel books, music, concept 3 5
maps)
Total 56 100

According to Table 3, social studies teachers mostly use smart boards (f=14) in classroom activities while
dealing with cultural heritage. The use of smart boards in Social Studies course enables the concretization of
abstract subjects and leads students to have an environment for permanent learning visually. It is observed

that the number of teachers using maps (f=10) and textbooks (f=9) is close to each other. At the same time,
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most of the teachers used maps while explaining the subject. It can therefore be said that the use of maps is
important in cultural heritage education. It is also understood that although there are teachers who use EBA
(f=5), photos (f=5), models and visuals of the region (f=3), slides (f=3), posters (f=2) and reference books (f=2),
they use visual materials less. The active use of smart boards can be effective in less use of visual materials.

Below are some examples from the views of the social studies teacher candidates:

Since cultural heritage elements are mostly visual, | use the book to explain different subject
while using smart board and map. (T3).
| use textbooks, smart boards, models and images of cultural heritage elements made by

students. (T5).

| use images, videos, maps, postcards and concept maps. i also ask students to write travel books about

the places they have visited and the different cultures they know about. (T15).

In the second sub-aim of the study, questions were asked about "the level of competence of students'
knowledge about cultural heritage education". Findings regarding the responses of the Social Studies teachers

are given in Table 4.

Table 4. The Level of Competence of Students' Knowledge about Cultural Heritage Education

The level of competence of students' knowledge about cultural heritage f %
education
Not enough 16 94
Enough 1 6
Total 17 100

In table 4, almost all of the social studies teachers state that students do not have enough information (f=16)
about cultural heritage education. The teachers even stated that their students were not aware of the cultural
heritage elements in their immediate surroundings. Below are some examples about the social studies

teachers' views:

No, it is not enough because students sometimes even view their own culture as a foreigner

culture. (T1).

Unfortunately, students' knowledge of cultural heritage elements is not sufficient. However, they
can absorb the cultural heritage of the society, in which they live, by reading and researching.

(T4).

it is not enough. At the very least, trips to cultural heritage elements in the immediate

surroundings can be organized, and more space can be allocated in print and visual media. (T7).
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In the third sub-purpose of the study, the problems faced by social studies teachers in cultural heritage

education were asked. Findings regarding the responses of the Social Studies teachers are given in Table 5.

Table 5. Problems Faced by Social Studies Teachers in Cultural Heritage Education

Problems f %
Students being unfamiliar with cultural heritage elements 3 12
Excessive procedures for the trip 3 12
Having financial difficulties 3 12
Students not knowing the places outside their hometown 3 12
Subjects not attracting students' attention 2 8
Shortage of materials 2 8
Inadequate time for lessons 2 8
Lack of permanent learning 2 8
Failure to concretize the subject 2 8
Other (crowded classes, forgetting traditions and customs, unsuitable internet 3 12
infrastructure in schools, smart boards not working)
Total 25 100

According to Table 5, the social studies teachers state that their students do not recognize their own cultural
heritage items (f=3) and are unfamiliar with cultural heritage items. The teachers wanted to organize trips to
introduce their students to their cultural heritage items; however, they could not organize trips due to
excessive procedures for the trip and the financial impossibility of the students. It is stated that social studies
teachers are confronted with the following types of problems: Students being unfamiliar with cultural heritage
elements, excessive procedures for the trip (f=3), having financial difficulties (f=3), students not knowing the
places outside their hometown (f=3), subjects not attracting students' attention (f=2), shortage of materials
(f=2), inadequate time for lessons (f=2), lack of permanent learning (f=2), and failure to concretize the subject.

Below are some examples about the social studies teachers' views:

I am having difficulties as it does not attract the attention of my students enough. (T10).

When conducting an event related to cultural heritage elements, inadequate time for lessons,
the problem of transportation for museum visits, regulatory restrictions and crowded classes are

a problem. (T11).

| usually take trips to historical places and museums, and it is especially difficult to find a vehicle
for these trips. Since economic support is required for trips out of the city, this is not possible in

practice (T14).

In the fourth sub-purpose of the study, the social studies teachers were asked what their solution suggestions
were for the problems they encountered in cultural heritage education. Findings regarding the responses of the

Social Studies teachers are given in Table 6.
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Table 6. Solution Suggestions for the Problems Faced by Social Studies Teachers in Cultural Heritage Education

Solution suggestions f %
Enabling students to visit and see different places 7 28
Increasing course materials 4 16
Increasing course hours 3 12
Concretization 2 8
Introducing traditions and customs 2 8
Easing trip procedures 2 8
Other (promoting their own culture; preparing the environment for reading 5 20
and research; creating a learning environment by doing and living; school
facilities should be improved; financial opportunities of schools should be
increased; and schools and municipalities should cooperate)
Total 25 100

In Table 6, most of the social studies teachers state that students should be allowed to visit and see different
places (f=7). Allowing students to see different places will create an awareness of cultural heritage education.
Some teachers stated that course materials should be increased (f=4) because it is understood that the more
the material is used in Social Studies course, the more students' interest in the course will increase. It is seen
that the number of teachers who gave answers such as increasing course hours (f=3), concretization (f=2),
introducing traditions and customs (f=2) to students and easing trip procedures (f=2) are also close to each
other. According to the answers received from the teachers, the fact that lesson hours are not sufficient caused
the teachers to use the method of direct instruction. Below are some examples from the views of the social

studies teacher candidates:

Introducing traditions and customs, making researches about them, and providing opportunities
for students to travel. (T1).

Increasing course materials and easing procedures on trips. (T2).

Increasing course hours increases the time we will devote to subjects, and | think that the

curriculum should be based on learning by doing and living in general. (T5).

In the fifth sub-purpose of the study, the social studies teachers were asked questions about the importance of
Social Studies course in cultural heritage education. Findings concerning the views of the social studies teachers

are given in Table 7.

Table 7. The Importance of Social Studies Course in Cultural Heritage Education

The importance of Social Studies course in cultural heritage education f %
Allowing them to know their own culture 6 22

Gaining cultural values 5 19

Gaining sensitivity to cultural heritage elements 4 15

Serving as a bridge in cultural transfer 4 15

Learning the cultural heritage elements of the place where they live, their country, 4 15

and the world

Creating awareness 2 7

Other (to be responsible, to be a nation, to create a sense of patriotism and history) 2 7
Total 27 100
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Considering the findings in Table 7, the social studies teachers state that Social Studies course is important for
students to become familiar with their own culture (f=6) and to gain cultural values (f=5) to individuals. It is
stated by the teachers that Social Studies course is important for students to gain sensitivity to cultural heritage
elements (f=4), to act as a bridge in cultural transfer (f=4) and to learn the cultural heritage elements of the
place, country and the world (f=4). In addition to raising awareness about the past (f=2), this course also has an
important place in ensuring that students have responsibility, create the awareness of being a nation, and
internalise a sense of homeland, patriotism and history (f=2). Below are some examples about the social

studies teachers' views:

The introduction of cultural heritage elements is the subject of the Social Studies course. The
importance of the course is great in introducing these elements. it allows the individual to get to
know his/her own culture (T2).

Thanks to Social Studies course, students have adaptability and responsibility to learn the cultural
heritage elements of the place they live in, their country, and the world, and to protect these
elements (T3).

It acts as a bridge in cultural transfer between the past and the future (T4).

CONCLUSION and DISCUSSION

In cultural heritage education, different methods and techniques should be used in order to attract the
student's interest and to ensure permanent learning. According to the study, most of the teachers prefer the
lecture and question-answer techniques in cultural heritage teaching. It is seen that teachers use this method
to be able to complete their course plans on time since there is inadequate time for lessons. In the studies of
Canturk (2020), Pala & Simsek (2017), it was found that teachers did not include other methods and techniques
except lecture and question-answer. At the same time, teachers stated that it was beneficial to use the trip-
observation technique as much as possible. The same results were obtained in different studies (Azrak &
Yalginkaya, 2020; Donmez & Yesilbursa, 2014). Conducting activities that will enable students to actively
participate in the process ensures that students create a positive feeling about the lesson and their own
culture. Some teachers, on the other hand, state that they use different methods such as case study,
demonstration and brainstorming due to the lack of suitable environment and opportunity for the trip-
observation technique. Sag (2018) states that students enjoyed the lesson, which was taught with the method
of brainstorming and mind mapping, and that the whole class participated in the lesson while brainstorming
and mind mapping applications were performed. In the study of Avci & Memisoglu (2016) on social studies
teachers' views on cultural heritage education, they concluded that teachers generally used the presentation
and brainstorming method, and that the number of teachers who made museum visits and cultural visits was

low.

It is observed that social studies teachers generally use different materials while teaching subjects related to

cultural heritage. in the teaching process, teachers try to create a multi-teaching environment that can keep
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the student's interest alive, support the subject to be learned with visual and audio materials, and provide
permanent learning (Issa et al., 1999; Tosun & Caliskan, 2020). Therefore, it is seen that social studies teachers
actively use smart boards and maps visually. Ulusoy (2009) states that various visual elements reflecting culture
and heritage should be used and that the use of various visuals such as maps and photographs in Social Studies
course will facilitate learning (Ulusoy & Guliim, 2009). Pictures and other images used in cultural heritage
education provide the next generations with the opportunity to share the experiences or knowledge of cultures
which lived in the past and which have not been written down (Burke, 2003: 13). At the same time, it enables
us to "envision" the past more vividly (Simsek, 2003). Sag (2018) also states that students enjoyed the course
supported by materials such as power-point presentation and video. Cantlirk's (2020) study shows that some
teachers benefited from animated films and videos in educational platforms such as EBA and Morpa Campus.
Therefore, the use of different visuals while teaching cultural heritage prepares an environment for students to
draw their attention to the lesson and to create permanent learning. in the study, teachers actively used most
of the textbooks. in addition, it is seen that they also benefited from reference books and various magazines. In
the studies of Cantiirk (2020) and Polat (2016), it was stated that teachers generally used supplementary

source books and textbooks as different materials.

It is observed that almost all the social studies teachers do not know enough about cultural heritage education
of students. It is understood from the answers received from the teachers that students do not know the
cultural heritage elements in their close environment very well and do not make much effort to learn. in similar
studies, it is concluded that students' knowledge on cultural heritage issues is not sufficient (Arikan, 2012;

Arikan & Dogan, 2013).

The social studies teachers state that students experience different problems in cultural heritage education
such as being unfamiliar with cultural heritage elements, students not knowing the places outside their
hometown, and many procedures for the trip. Similar studies also show that teachers do not prefer to organise
trips to areas with cultural heritage elements, such as museums and archaeological sites, due to excessive
procedures for official permissions (Avci, 2014; Avci & Memisoglu 2016; Azrak & Yalginkaya, 2020). At the same
time, shortage of materials, inadequate time for lessons and students' inability to concretize the subject are
among the problems expressed by the teachers. it is also stated in similar studies that students cannot
concretize the subject due to the problems caused by the lack of materials and visual materials related to
cultural heritage elements (Avci, 2014; Azrak & Yalginkaya, 2020). In order to introduce cultural heritage
elements in Social Studies course, extra-classroom activities should be used more. According to the answers
received from the teachers, it is seen that there is not enough room for the out-of-class environments, literary
works and cultural activities. in the research conducted by Cengelci (2013), it is stated that cultural activities,
outdoor spaces, literary works and cultural activities are not sufficiently used within the scope of Social Studies
course.

Most of the social studies teachers stated that they needed to allow students to visit different places in order

to solve the problems they encounter in cultural heritage education. Students' trips and seeing different places
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provide an environment for them to develop their historical thinking skills. Yilmaz & Seker (2011) stated that
sixth and seventh grade students saw museum visits useful for Social Studies course which would help develop
historical thinking skills. At the same time, the social studies teachers stated that course materials should be
increased and concretized. Avcl & Memisoglu (2016) also stated that various activities, such as focusing on
museum-historical site visits, increasing cultural activities in schools, making posters, and enriching the subjects
with visuals, should be carried out. While Social Studies course is being taught, students give their attention to
the lesson thanks to different materials and visual materials offered to students, and thus the environment is

prepared for the formation of permanent learning by concretizing the learning.

Social studies course has an important place in cultural heritage education because it enables individuals to get
to know their own culture. In particular, with the cultural heritage learning area, students recognize the basic
elements that make up the Turkish culture, know that the culture that creates national consciousness must be
protected and developed, and realize the importance of cultural elements in the formation of a society's
national identity (Arikan, 2012). In addition, the teachers also state that providing students with cultural values
enables them to gain sensitivity to cultural heritage elements which would act as a bridge in cultural transfer.
Similar studies also support the present study, where individuals have important functions such as recognizing,
protecting and developing their own culture (Akkus et al., 2015; Avcl & Taser, 2020; Gurel, 2018; Sertkaya,
2010), embracing intangible cultural heritage elements, and taking protective approaches (Bean, 1999; Taylor,
2004). In addition, the teachers state that students should create awareness and have a sense of responsibility.
The experiences of students with cultural heritage elements are also revealed in studies that increase their
awareness and interest in these elements, raise individuals with a sense of responsibility and develop
protection awareness (Akkus et al., 2015; Avci & Taser, 2020; Celepi, 2016; Garcia & Michaelis, 2001; Gurel ,
2018; Isik, 2013; Oztiirk et al., 2015; Yesilbursa, 2011). In addition, the social studies teachers state that cultural
heritage education prepares the environment for students to learn the cultural heritage elements of the
country and the world where they live. Avci & Memisoglu (2016) also state that cultural heritage education will

enable children to recognize not only their own heritage elements but also universal heritage elements.

RECOMMENDATIONS

e According to teachers, cultural heritage education should focus on trips to historical and cultural
areas. Planned trips should be provided by municipalities or local governments. Necessary tools and
resources should be provided from municipalities or local governments for planned trips.

e  Procedures for trips should be eased. Since legal procedures for a trip are too complicated and
demanding, teachers find it difficult to carry out these procedures.

e Schools should be enriched in terms of visual materials because the student should be allowed to
concretize.

e Social Studies course hours should be increased.
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SOSYAL BiLGILER OGRETMENLERININ KULTUREL MiRAS EGiTiIMINE YONELIK GORUSLERI

0z

Gegmiste yasamis uygarliklarin olusturduklar tarihi ve kiltirel zenginlikler egitim vasitasiyla
gelecek kusaklara aktarilmaktadir. Sosyal bilgiler dersinde kiltiirel miras egitiminin verilmesi
toplumun tarihini, degerlerini ve klltirini 6grenen bireyler yetistirmenin yani sira 6grencilerin
kimlik gelisiminin desteklenmesine de yardimci olmaktadir. Yapilan g¢alisma ile kultlrel miras
egitimi verilirken Ogretmenlerin karsilastiklari sorunlarin neler oldugunun belirlenmesi ve
o0gretmenlerin beklentilerine yonelik ¢6ziim yollarinin bulunmasi amaglanmaktadir. Sosyal bilgiler
o6gretmenlerinin “kiltirel miras egitimine yonelik gorislerini” tespit etmeyi amacglayan bu
calisma, Kars ili merkez ortaokullarinda gorev yapan 17 sosyal bilgiler 6gretmeniyle
gerceklestirilmistir. Calismada nitel arastirma yaklasimina uygun olarak temel nitel arastirma
deseni kullaniimistir. Sosyal bilgiler 6gretmenlerinin kultirel miras egitimine yonelik dislince ve
deneyimlerine dair goruslerini tespit etmek amaciyla alan yazindan yararlanilarak arastirmaci
tarafindan “kiltlrel miras egitimi” yari yapilandirilmis gériisme formu olusturulmustur. Toplanan
nitel verileri agiklayabilmek ve iligkilere ulasabilmek icin analiz esnasinda ortaya ¢ikan aciklayici,
cikarimsal kodlar kullaniimistir. Glvenirligi artirmayi saglamak amaciyla gériisme analizleri farkh
alan uzmani aracihgiyla ayri ayri kodlanmistir. Elde edilen veriler dogrultusunda, kiiltirel miras
egitiminde 6gretmenler daha ¢ok diiz anlatim ve soru-cevap yontemini kullanirken goérsel olarak
cesitli materyallerden faydalandiklari ve 6grencilerin kiltlrel miras egitimi hakkinda yeteri kadar
bilgi sahibi olmadiklari sonucuna ulasiimistir. Ayni zamanda sosyal bilgiler 6gretmenleri kiltirel
miras egitiminde 6grencilerin kiltirel miras 6gelerine yabanci olmalari, 6grencilerin yasadiklari
bolgenin digindaki yerleri bilmemesi, gezi i¢in prosedirlerin fazla olmasi gibi farkli sorunlar
yasadiklarini bu sorunlarin ¢éziimine yénelik da 6grencilerin farkh yerleri gezmelerine imkan
saglanmasi, ders materyallerinin artirlmasi ve somutlastirmanin yapilmasi gerektigini tespit
edilmistir.

Anahtar kelimeler: Sosyal bilgiler, kiltiirel miras egitimi, 6gretmen.
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GiRiS

Bireyin yasadigi topluma uyum saglayabilmesi igin icerisinde yasadigi toplumun 6rf, adet, gelenek-gérenek ve
kultiirel 6gelerini bilmesi gerekmektedir. Yasadigl toplumun kiltlrel degerlerini ne kadar iyi tanirsa ve bu
degerlerin 6nemini ne kadar ¢ok kavrarsa gelecek nesillere dogru bir sekilde aktarmasi da o kadar kolay olur.
Bireyin yasadigl toplumun kiiltiirini korumasi ve gelecek nesillere aktarmasinda sosyal bilgiler dersi dnemli bir
yere sahiptir. Ayni zamanda yeni nesillerin yetistirilmesi ve kiltirel aktarimi saglamada kopri gorevi goren

ogretmenler, icinde yasadigimiz kiltira yeni kusaklara aktarma da 6nemli bir unsurdur.

“Kaltar, bir millete sahsiyetini veren, diger milletlerle arasindaki farki tayine yarayan, tarihin seyri icerisinde
tesekkdl etmis, o millete mahsus maddi ve manevi degerlerin ahenkli butuntdur” (Bilgig, 1979, s. 18).
Dolayisiyla bir toplumu diger toplumdan ayiran ozelliklerin basinda yer almaktadir. Kiltiirel Miras ise “insani
¢abanin sonucu olan maddi (somut) veya maddi olmayan (soyut) eserler ile dogal cevredeki insani faaliyetlerin
sonucu olan eserlerdir” (Yesilbursa, 2011, s. 10). Kulttrel miras bir tGlkenin hayata bakis agisi, yasam tarzi ve
halkinin ortak yaratici gliciin{i yansitan ve birlikte hareket ederek maddi ve manevi eserler ortaya koymasidir.
Ayni zamanda geg¢miste yasamis olan uygarliklarin biraktigi tarihi eserler ve kiltlrler bizim zenginligimizin bir
parcasidir (Avct & Memisoglu, 2016). Gegmiste yasamis uygarliklarin olusturduklari tarihi ve kiltirel zenginlikler
egitim vasitasiyla gelecek kusaklara aktariimaktadir. Dyer (2007, s. 384)'in ifade ettigi gibi “egitim slphesiz
(antik veya modern fark etmeksizin) kaltiirtin kalbindedir” ifadesiyle egitim ve kultlrin daima ig ige oldugu ve
birbirlerini hem etkiledigi hem de birbirlerinden etkilendigi gérilmektedir. Dahasi kiltlrel mirasi dogru sekilde
anlama, koruma ve yasatma bilinci egitimle gerceklestiriimektedir (Bean, 1999). Kultirel miras egitimiyle de
Ogrencinin, kendi yasadigl dogal cevrenin tarihi ve kultirel degerleri hakkinda kavrayisini, bilgisini ve

farkindahigini artirmaktadir (Donmez & Yesilbursa, 2014).

Kaltarel miras egitimi verilirken, 6grencinin yakin cevresindeki kiiltiirel miras 6gelerinden baslayarak yakindan
uzaga ve bilinenden bilinmeyene dogru konunun somutlastirilarak verilmesi onun bilgisini arttirmaktadir.
Boylece 6grenci farkli zamanlarda yasayan uygarliklarin degisik 6zelliklerini yorumlayabilme, onlarin yaziya
dokilmemis deneyimlerini ya da bilgilerini paylasma ve ge¢misi daha canh bir sekilde “hayallerinde
canlandirmasina” imkan saglamaktadir (Avci & Memisoglu, 2016; Burke, 2003; Simsek, 2003). Ayni zamanda
gecmisten gelen kiltiirel miras 6gelerini koruma ve gelecek nesillere aktarmada sosyal bilgiler dersi kopri

gorevi gormektedir.

Sosyal bilgiler dersinde kiltlrel miras egitiminin verilmesi toplumun tarihini, degerlerini ve kiltlrini 6grenen
bireyleri yetistirmenin yani sira 6grencilerin kimlik gelisiminin desteklenmesi de amaglanmaktadir (Demircioglu,
2007). Sosyal bilgiler dersi 6gretim programi “kiltiir ve miras” 6grenme alani ile Turk kaltGrand ve tarihini
olusturan temel 6ge ve suregleri kavrayarak milll bilincin olusmasini saglayan kultlrel mirasin korunmasi ve
gelistiriimesi, aile birligine 6nem verme, kiiltirel mirasa duyarlilik ve vatanseverlik gibi degerlerle kanit
kullanma, zaman ve kronolojiyi algilama ile degisim ve sirekliligi algilama, arastirma ve empati, Turkgeyi dogru,

glizel ve etkili kullanma ile yaraticilik ve elestirel diisinme gibi becerilerini gelistirecek sekilde hazirlandigi
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gorilmektedir (MEB, 2018). Sosyal bilgiler dersi 6gretim programinda 6grenciye verilmesi beklenen igerik ve
becerilerin neler oldugu acgik¢a belirtilmektedir. Bundan dolay! kiltlrel miras egitimi verilirken karsilasilan
sorunlarin neler oldugu ve bu sorunlara neden olan etkenlerin belirlenmesi ve 6gretmenlerin beklentilerine
yonelik ¢6zim yollarinin bulunmasi gerekmektedir. Kultirel miras egitimi ile 6grencinin sorumluluk sahibi

olmasi, 6grencide millet olma bilincinin olugmasi, vatan sevgisi ve tarih bilincinin olugmasi saglanacaktir.

Kaltirel miras egitimine iliskin arastirmalara bakildiginda kiltirel miras egitimiyle ilgili bir¢cok c¢alisma
mevcuttur. Bu c¢alismalardan bazilari sunlardir. Ogrencilerin kendi gegmislerini 6grenmeleri, farkli kiiltiirleri
tanimalari, ge¢misle gelecek arasinda baglanti kurmalarindan bahsedilmektedir (Sertkaya, 2010; Sidekli &
Karaca, 2013). ilkokul &grencilerinin somut kiiltiirel mirasa iliskin kendi yasadigi dogal ¢evrenin tarihi ve kiiltiirel
degerleri hakkinda kavrayisi ve bilgisi belirlenmektedir (Ulusoy, 2009; Yesilbursa, 2013; Donmez & Yesilbursa,
2014). Ogrencilerle yapilan farkli calismalarda, onlarin kiiltiirel mirasla ilgili alanlar hakkinda bilgi, deneyim
gorus, algi, tutum ve farkindaliklarinin degerlendirildigi gorilmustir (Akkaya, 2017; Arikan & Dogan, 2013;
Aslan & Culha, 2008; Donmez & Yesilbursa, 2014; Glurdogan Bayir & Cengelci Kose, 2019; Giirel & Cetin, 2019;
Karakus vd., 2011; Tuncel & Altuntas, 2020; Sag & Unal, 2019; Uztemur vd., 2019). Avci (2014) sosyal bilgiler
dersinde kiltlirel miras egitimine iliskin 6grenci ve 6gretmen gorisleri adh tezinde 6grenci ve 6gretmenlerin
kiltirel miras konusuna 6nem verdikleri ve kiiltirel miras konusunun sosyal bilgiler dersi kapsaminda yer
almasinin 6nemli olduguna deginmektedir. Girel (2018) calismasinda somut olmayan kdltirel miras
etkinliklerinin 7. sinif sosyal bilgiler dersinde 6grencilerin somut olmayan kiltiirel miras unsurlarina yonelik
tutumlarina etkisini incelemis ve 06grencilerin somut olmayan kiltirel miras kavramini dogru bir sekilde
anlamlandirabildikleri ve somut kiltirel miras kavramindan ayirabildikleri, yoéresel kiltiirel degerlere yonelik
ogrenci farkindaliginin ulusal degerlere gére daha yiiksek oldugu, somut olmayan kiiltiirel mirasin 6nemli bir
parcasi olan geleneksel ¢ocuk oyunlarina yonelik 6grenci ilgisinin yliksek olmasina ragmen bu oyunlarin
yeterince tecribe edilmedigi sonucuna ulasimistir. Arikan & Dogan (2013) calismasinda sosyo ekonomik
diizeyin kultirel mirasa yonelik basariyi ve tutumu etkiledigi sonucuna ulasmistir. Ayni zamanda kdltiirel miras
egitiminde ve kimlik edinmede miizelerin de 6nemli bir yere sahip oldugundan bahsedilmektedir (Isik, 2013;
Meydan & Akkus, 2014; Ozcelik-Tezel, 2007). Kiltiirel miras ve kiiltiirel miras egitimiyle ilgili daha pek ¢ok
¢alisma yapilmis ve yapilmaktadir. Dere (2021) ¢alismasinda kltlrel miras 6geleriyle ilgili belgeseller hazirlayan
sosyal bilgiler 6gretmen adaylarinin tecriibelerini degerlendirmistir. Kiltlirel mirasin en 6nemli islevlerini;
kiltiran aktarimi, devamliligi ve yasatilmasi olarak gordikleri tespit edilmistir. Biyikh (2010) tez ¢alismasinda
kiltlrel miras 6gelerinin Anadolu medeniyetleri ve Tirk milletinin ge¢misi konusundaki rollin{, kullanilan
kiltirel miras ogelerinin tirlerini ve kiltirel miras kavraminin zaman igindeki degisimini tartismistir. Ayni
zamanda farkl branslarda 6gretmenleri kiiltiirel miras konulari ve 6gretimi hakkindaki gorisleri ve 6gretmen
adaylarinin kiiltrel mirasa yonelik algi, tutum, deneyim ve farkindaliklarina yénelik calismalar da mevcuttur
(Akkus vd., 2015; Avci, 2014, Avcl & Memisoglu, 2016; Avci & Taser, 2020; Azrak & Yalginkaya, 2020; Canturk,
2020; Dere, 2021; Oztiirk vd., 2015; Tosun & Caliskan, 2020).
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Sosyal bilgiler 6gretmenlerinin kiiltirel miras egitimine iliskin gorislerinin neler olduguna yonelik yapilan bu
¢alisma, uygulama icinde bulunan 6gretmenlerin sosyal bilgiler dersinde kiltlirel miras egitimini nasil verdikleri,
hangi yontem/teknik kullandiklari, kulttrel miras egitiminin sosyal bilgiler dersi icerindeki yerinin ne olduguna
dair bilgi vermesi agisindan dnemlidir. Yapilan diger calismalardan farkli olarak sosyal bilgiler dersinde kulturel
miras egitimine yonelik konularin nasil verildigi 6gretmenlerin bakis agisiyla sunulmaya calisiimistir. Ayrica
ogrencilerin kendi kaltlrlerini tanimalari, kilttrel degerlerine sahip ¢ikmalari ve sorumluluk bilincine sahip
bireyler olarak yetismelerinde sosyal bilgiler dersinin 6nemi ortaya ¢ikmistir. Uygulamanin igerisinde bulunan
O0gretmenlerin kilturel miras egitimine yonelik farkindaliklarini ve duyarliliklarini gelistirmesi bakimindan alan
yazina katki saglayacagi distnilmektedir. Bu arastirmadan c¢ikan bulgular neticesinde tarihi kiiltirel miras
egitimine yonelik yeni bir bakis acgisi kazandirmak ve vyapilacak diger calismalara ilham vermesi

amaglanmaktadir.

Bu amag dogrultusunda asagidaki sorulara cevap aranmistir:

o Sosyal bilgiler dersinde kultlrel miras egitimi nasil geceklesmektedir?

e Ogrencilerin kiltiirel miras egitimi hakkindaki bilgilerinin yeterlik diizeyi nedir?

e Kiiltiirel miras egitiminde sosyal bilgiler 6gretmenlerinin karsilastiklari sorunlar nelerdir?

e Kiltirel miras egitiminde sosyal bilgiler 6gretmenlerinin karsilastiklari sorunlara yonelik ¢ézim
onerileri nelerdir?

o Kiltlrel miras egitiminde sosyal bilgiler dersinin yeri nedir?

YONTEM

Arastirma Modeli

Bu arastirma nitel arastirma yaklasimina uygun olarak tasarlanmistir. Arastirmada temel nitel arastirma deseni
benimsenmistir (Altheide & Johnson, 2011). Bu desen katilimcilarin yasamlarini nasil yorumladiklari,
olusturduklari ve deneyimlerine ne anlam kattiklari Gizerinde durulmustur (Merriam, 2013). Bu galisma da
sosyal bilgiler 6gretmenlerinin kiltirel miras egitimine yonelik distince ve deneyimleri 6grenilmeye
calisildigindan dolayi belirli bir durumun derinlemesine incelemesi yapilmaya calisilmistir. Bu arastirma, Kafkas
Universitesi, Sosyal ve Beseri Bilimler Etik Kurulu Baskanhg’nin 19.11.2020 tarih ve 15 sayili oturumunun

28644117-905.02/ sayih karari ile alinan izin kapsaminda gerceklestirilmistir.
Calisma Grubu

Calisma grubunu 2020-2021 egitim-6gretim yili 1. déneminde Kars il merkezindeki 9 ortaokulda gorev yapan
toplam 17 sosyal bilgiler 6gretmeni olusturmaktadir. Arastirmaya az sayida 6gretmen alinmasinin sebebi
konunun derinlemesine arastirilmasina saglamaktir. Arastirmada kolay ulasilabilir durum 6rneklemesinden

(Yildirnrm & Simsek, 2011) yararlaniimistir. Bu 6rnekleme yontemi arastirmaya hiz ve pratiklik kazandirir. Yapilan
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bu arastirma, ¢alisma grubundan elde edilen bulgularla sinirlandiriimaktadir. Katilimcilara tanimlayici bilgilerine

iliskin bilgiler Tablo 1’de sunulmustur:

Tablo 1. Katilimcilarin Tanimlayici Ozellikleri

Katihmci Cinsiyet Yas Deneyim
01 K 28 1-5yil
02 E 50 15 yil Gzeri
03 K 40 6-10 yil
04 E 34 1-5yil
05 K 36 6-10 yil
06 K 34 6-10 yil
07 E 43 15 yil Gizeri
08 E 38 11-15 yil
09 E 46 15 yil Gizeri
010 E 48 15 yil Gizeri
011 E 36 6-10 yil
012 K 24 1-5yil
013 K 41 6-10 yil
014 E 38 6-10 yil
015 K 34 1-5yil
016 K 32 1-5 yil
017 E 40 6-10 yil

Tablo degerlendirildiginde; ¢alisma grubunun cinsiyete gore 9 erkek, 8 kadin katilimci; deneyim olarak 1-5 yil
aras! 5, 6-10 yil arasi 7, 11-15 yil arasi 1 ve 15 yil ve Gzeri 4 katilimci gorilmektedir. Dagilim genel anlamda

dengeli olarak belirlenmeye ¢alisiimistir.

Verilerin Toplanmasi

Yildirnm & Simsek (2011) nitel arastirmayi, gozlem, gériisme ve dokiiman incelemesi gibi nitel bilgi toplama
yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda gergek¢i ve bitlincil bir bigimde ortaya
konmasina yonelik nitel bir stirecin izlendigi arastirma olarak tanimlamaktadirlar. Bu ¢alismada nitel arastirma
yontemlerinden yari yapilandirilmis gériisme formu kullanilmistir. Sosyal bilgiler 6gretmenlerinin kiltrel miras
egitimine yonelik disiince ve deneyimlerine dair géruslerini tespit etmek amaciyla alanyazindan (Yildirm &
Simsek, 2011) yararlanilarak arastirmaci tarafindan yari yapilandirilmis gériisme formu gelistirilmistir. “Kalturel
miras egitimine” yonelik 6gretmenlerin disiincesini agiga ¢ikaracak nitelikte agik uglu 6 adet soru kullanilarak
taslak bir form olusturulmustur. Yari yapilandirilmis goriisme formunun pilot denemesi yapilmistir. Pilot
uygulamadan elde edilen veriler, uzman gorlsi olarak, 2 alan uzmani akademisyen ve 1 bilim uzmani sosyal
bilgiler 6gretmeninin goértslerine basvurulmustur. Alan uzmanlarindan gelen goérisler dogrultusunda form
yeniden diizenlenmis ve arastirmanin amaci baglaminda ¢alisma grubuna uygun hale getirilerek 5 soruluk son
hali verilmistir. Kars il merkezindeki 9 ortaokulda gérev yapan toplam 17 Sosyal Bilgiler 6gretmeniyle yiz yilze

gorlisme yapilarak c¢alismanin nasil yapilacagl ve katilimcilarin bilgilerinin gizli tutulacagi hakkinda bilgi
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verilmistir. Ogretmenlerle &gretmenler odasinda yaklasik 10-15 dakika siiren gériismeler yapilmistir.
Ogretmenler yapilan goriismenin kayit cihaziyla kayit altina alinmasini istemedikleri icin 6gretmenden yazili

olarak gériisme sorularinin cevaplari alinmistir.

Verilerin Analizi

Arastirmada katihmcilarla yapilan goérismelerden elde edilen verilerin dokimi yapilmis ve veriler analiz
edilmistir. Verilerin analizinde dogrudan alintilara siklikla yer verilen betimsel analiz yontemi kullaniimis ve veri
analizinde verilerin kodlanmasi, kodlanan verilerde temalarin belirlenmesi, kodlarin ve temalarin diizenlenmesi
ve bulgularin tanimlanmasi ve yorumlanmasi (Yildirim & Simsek, 2011) olmak Uzere 4 asama izlenmistir. Analiz
sirecinde ilk olarak, gériisme formlarin ¢éziimlenmesi yapilmistir. Katiimcilarin gorislerinin analizinde, benzer
ifadelere gore gruplamalar yapilmis ve ifadeler tablolar olusturularak frekanslarla birlikte verilmistir.
Arastirmada elde edilen kodlar ve bulgular 6gretmenlerin gorisme formundaki sorulara verdigi yanitlar
dogrudan alintilarla gésterilmistir. Goriismeye katilan dgretmenlerin isimleri gizli tutulmus ve 6gretmenler 01,

02, 03...017 olarak kodlanmistir.

Elde edilen bulgularin gercegi yansitabilmesi gegerlik, bu bulgularin tutarliigi ve tekrar edilebilirligi ise
givenirlik olarak tanimlanmaktadir (Yildirrm & Simsek, 2011). Bu arastirmanin gegerlilik ve givenirliligini
saglamak icin; a) icerik analizinde her bir goris formunu arastirmaci ve alan uzmani bir kisi ayri ayri inceleyerek
elde edilen analiz birimlerini karsilastirmis ve farkli ifadelerin yer aldigi durumlarda s6z konusu veri toplama
araci birlikte incelenerek ilgili analiz birimi yeniden diizenlenmis, b) elde edilen veriler analiz edildikten sonra
katilimcilarin da onayini almak icin 6gretmenlerin gorislerine sunulmus, c) birden fazla kodlayici tarafindan
kodlanan veri setinin benzerlik oranlari arastirmacilarin bireysel etkisinden arindiriimasi ve gtvenirliligi

belirlemek agisindan 8nemlidir (Fidan & Oztiirk, 2015; Bozan & Ekinci, 2020).

Arastirmanin givenirligi, Miles & Huberman (1994)’in formulu (Guvenirlik = Gorus Birligi / Gorus Birligi + Gorls
Ayriigr x 100) kullanilarak hesaplanmistir. iki farkli uzmanin yapmis oldugu kodlamalar arasindaki tutarlilik

toplamda % 85 olarak belirlenmistir.

BULGULAR

Arastirmanin birinci alt amaci olan “sosyal bilgiler dersinde kiltiirel miras egitiminin nasil geceklestigine” dair
soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 2 ve tablo 3’de

verilmistir.
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a) Kiiltiirel Miras Egitiminde Kullanilan Yéntem/Teknige Yonelik Sosyal Bilgiler Ogretmenlerinin Goriisleri

Tablo 2. Kiltiirel Miras Egitiminde Kullanilan Yontem/Teknikler

Kullanilan yéntem/ teknik f %
Anlatim 15 30
Soru-cevap 14 28
Beyin firtinasi 6 12
Gezi 4 8
Gozlem 4 8
Ornek olay inceleme 3 6
Tartisma 2 4
Gosterip yaptirma 2 4
Toplam 50 100

Tablo 2’de sosyal bilgiler 6gretmenlerinin ¢ogu derslerinde diz anlatim (f=15) ve soru-cevap (f=14) yontemini
kullandiklarini ifade etmektedir. Bunun yani sira beyin firtinasi (f=6), gezi (f=4) ve gozlem (f=4) yontem ve
teknigini kullanan 6gretmen sayilarinin birbirlerine yakin oldugu gériilmektedir. Ogretmenlerin derslerinde
tartisma (f=2), gosterip yaptirma (f=2) ve 6rnek olay inceleme (f=3) yontem/teknigini kullanan 6gretmen

sayisinin ¢ok az oldugu anlasiimaktadir. Asagida sosyal bilgiler 6gretmenlerinin goruslerinden 6rnekler yer

almaktadir:

Derslerimde daha ¢ok anlatim, soru-cevap ve beyin firtinasini kullaniyorum.(01)
Diiz anlatim, tartisma, gdsterip yaptirma ve soru-cevap ydntemini kullaniyorum.(05)

Genellikle anlatim ve soru cevap ydntemlerini kullaniyorum (06).

b) Kiiltiirel Miras Egitiminde Kullanilan Materyaller

Tablo 3. Kulturel Miras Egitiminde Kullanilan Materyaller

Kullanilan materyaller f %
Akilli tahta 14 25
Harita 10 18
Ders kitabi 9 16
Eba 5 9
Fotograflar 5 9
Bolgeye ait maket ve gorseller 3 5
Slaytlar 3 5
Posterler 2 4
Yardimci kaynak kitaplar 2 4
Diger (afis, dergi, tanitim kartlari, kart postallar, seyahatnameler, mizikler, kavram 3 5
haritalari)
Toplam 56 100

Tablo 3’e goére sosyal bilgiler 6gretmenleri kiltirel miras konusunu islerken sinif igi etkinliklerde ¢cogunlukla
akilli tahtayr (f=14) kullanmaktadir. Sosyal bilgiler dersinde akilli tahtanin kullanimi, soyut konularin

somutlastiriimasi ve 6grencilerin gérsel anlamda kalici 6grenmelerine ortam hazirlamasina imkan tanimaktadir.
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Harita (f=10) ve ders kitabini kullanan (f=9) 6gretmen sayilarinin birbirine yakin oldugu goérilmektedir. Ayni
zamanda 6gretmenlerin ¢ogu konuyu anlatirken harita kullanmistir. Dolayisiyla da kdltlrel miras egitiminde
harita kullaniminin 6nemli oldugunu sdylenebilir. Bunun yani sira Eba (f=5), fotograf (f=5), bolgeye ait maket ve
gorseller (f=3), slayt (f=3), poster (f=2) ve kaynak kitap (f=2) kullanan 6gretmenlerin olmasina ragmen gorsel
materyalleri daha az kullandiklari anlasiimaktadir. Gorsel materyallerin az kullaniimasinda akilli tahtanin aktif
bir sekilde kullaniimasi etkili olabilmektedir. Asagida sosyal bilgiler 6gretmen adaylarinin gérislerinden érnekler

yer almaktadir:

Kulturel miras 6geleri gorsel agirlikli oldugu icin genellikle akilli tahta ve haritay kullanirken konu

anlatmak iginde kitabi kullaniyorum. (03).

Ders kitabi, akilli tahta, 6grenciler tarafindan yapilan yoremize ait kiiltirel miras 6gelerine ait

maket ve gorseller kullaniyorum. (05).

Gorseller, videolar, haritalar, kartpostallar ve kavram haritalari kullaniyorum. Ayrica
ogrencilerden gezip gordikleri yerler ve bildikleri gezdikleri farkli kaltirlerle ilgili seyahatnameler

yazmalarini istiyorum. (015).

Arastirmanin ikinci alt amacinda “6grencilerin kiiltiirel miras egitimi hakkindaki bilgilerinin yeterlik diizeyine”

dair soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 4’de verilmistir.

Tablo 4. Ogrencilerin Kiltiirel Miras Egitimi Hakkindaki Bilgilerinin Yeterlik Diizeyi

Kiiltiirel miras egitimi hakkindaki bilgilerinin yeterlik diizeyi f %
Yeterli degildir 16 94

Yeterlidir 1 6
Toplam 17 100

Tablo 4’de sosyal bilgiler 6gretmenlerinin tamamina yakini 6grencilerin kiltiirel miras egitimi hakkinda yeteri
kadar bilgi sahibi olmadiklarini (f=16) belirtmektedir. Hatta 6gretmenler, 6grencilerin kendi yakin gevrelerinde
olan kulturel miras 6gelerinin bile farkinda olmadiklarini ifade etmislerdir. Asagida sosyal bilgiler 6gretmen

adaylarinin gorislerinden érnekler yer almaktadir:

Hayir yeterli diizeyde degil. Clinkii 6grenciler kendi kiltirlerine bile bazen yabancilarmis gibi

bakiyor. (01).

Ogrencilerin kiiltiirel miras dgeleri hakkindaki bilgileri maalesef yeterli diizeyde degil. Ancak

okuyarak, arastirarak ve icinde yasadig toplumun kiiltiirel mirasini 6ziimseyebilirler. (O4).

Yeterli diizeyde degil. En azindan yakin ¢evredeki kiiltiirel miras 6gelerine geziler diizenlenebilir,

yazili ve gdrsel medyada daha fazla yer ayrilabilir. (07).
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Arastirmaninin Uglnci alt amacinda kilturel miras egitiminde sosyal bilgiler 6gretmenlerinin karsilagtiklari
sorunlarin neler oldugu sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 5'de

verilmistir.

Tablo 5. Kiiltiirel Miras Egitiminde Sosyal Bilgiler Ogretmenlerinin Karsilastiklari Sorunlar

Karsilagilan sorunlar f %
Ogrencilerin kiiltiirel miras dgelerine yabanci olmasi 3 12
Gezi igin proseddrlerin fazla olmasi 3 12
Maddi imkansizliklarin olmasi 3 12
Ogrencilerin yasadiklari bélgenin disindaki yerleri bilmemesi 3 12
Ogrencilerin ilgilerini gekmemesi 2 8
Materyallerin yetersizligi 2 8
Ders saatinin az olmasi 2 8
Kalict 6grenmenin olmamasi 2 8
Konunun somutlastirilamamasi 2 8
Diger (siniflarin kalabalik olusu, gelenek ve géreneklerin unutulmasi, okullardaki 3 12
internet altyapisinin uygun olmamasi, akill tahtalarin galismamasi)
Toplam 25 100

Tablo 5’e gore sosyal bilgiler 6gretmenleri, 6grencilerin kendi kiltiirel miras 6gelerini tanimadiklari ve kiiltirel
miras 6gelerine karsi yabanci olduklarini (f=2) belirtmektedir. Ogretmenler, dgrencilere kendi kiiltiirel miras
Ogelerini tanitmak icin gezi dizenlemek istemis fakat hem gezi icin prosedirlerin fazla olmasi (f=3) hem de
ogrencilerin maddi imkansizliklarindan (f=3) dolayi gezi diizenleyemediklerini ifade etmislerdir. Ayni zamanda
o6gretmenler, 6grencilerin kendi yasadigi bolgenin disindaki yerleri bilmemesi (f=3), konunun 6grencinin ilgisini
cekmemesi (f=2), materyallerin yetersiz olmasi (f=2), ders saatinin az olmasi (f=2), kalici 6grenmenin olmamasi
(f=2) ve konunun somutlastirlamamasi (f=2) gibi cesitli sorunlarla karsilastiklarini belirtilmektedir. Asagida

sosyal bilgiler 6gretmen adaylarinin gorislerinden ornekler yer almaktadir:
Ogrencilerin ilgisini yeteri kadar ¢cekmedigi icin zorluk yastyorum. (010).

Kulturel miras 6geleri ile ilgili bir etkinlik yaparken ders saatlerinin az olmasi, miize ziyaretleri igin

tasima sorunu, mevzuata bagli kisitlamalar ve siniflarin kalabalik olmasi sorun olusturuyor. (011).

Genellikle tarihi mekanlara ve muzelere gezi yaptirirrm ve bu geziler icin 6zellikle arag bulmak
sikintil oluyor. Sehir disina yapilan gezileri icinde maddiyat gerekli oldugu igin planlama

asamasinda kaliyor ve gerceklestiremiyorum (014).

Arastirmaninin dordiinct alt amacinda kiltirel miras egitiminde sosyal bilgiler 6gretmenlerinin karsilastiklar
sorunlara yonelik ¢6zim o6nerilerinin neler oldugu sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan

yanitlara dair bulgular tablo 6‘de verilmistir.
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Tablo 6. Kiiltiirel Miras Egitiminde Sosyal Bilgiler Ogretmenlerinin Karsilastiklari Sorunlara Yénelik Cézim

Onerileri
Co6ziim onerileri f %
Ogrencilerin farkh yerleri gezip gérmelerine imkan saglanmasi 7 28
Ders materyallerinin artirilmasi 4 16
Ders saatlerinin artiriimasi 3 12
Somutlastirma yapilmasi 2 8
Gelenek ve goreneklerin tanitiimasi 2 8
Gezi prosediirlerinin hafifletilmesi 2 8
Diger (kendi kiltUrlerinin tanitilmasi, okuma ve arastirmalara ortam 5 20
hazirlama, yaparak yasayarak 6grenme ortami olusturma, okul imkanlari
iyilestirilmeli, okullarin maddi imkanlari artirilmali, okullar ile belediyelerin
ishirligi yapmalari)
Toplam 25 100

Tablo 6’de sosyal bilgiler 6gretmenlerinin ¢cogu 6grencilerin farkl yerleri gezip gérmelerine imkan saglanmasi
(f=7) gerektigini ifade etmektedir. Ogrencilerin farkli yerleri gérmelerine imkan saglamasi, onlarda kiiltiirel
miras egitimine karsi bir farkindalik olusmasini saglayacaktir. Bazi 6gretmenler ders materyallerinin artirilmasi
(f=4) gerektigini belirtmistir. Cink{ sosyal bilgiler dersinde materyal ne kadar fazla kullanilirsa 6grencilerin
derse karsi ilgilerinin artacagini anlasilmaktadir. Ders saatlerinin artirilmasi (f=3), somutlastirma yapilmasi (f=2),
ogrencilere gelenek ve goreneklerin tanitilmasi (f=2) ve gezi prosedirlerinin hafifletilmesi (f=2) gibi cevaplar
veren dgretmenlerin sayisinin da birbirine yakin oldugu gérilmektedir. Ogretmenlerden alinan yanitlara gore
ders saatinin az olmasi 6gretmenlerin diiz anlatim ydntemini kullanmasina neden olmustur. Asagida sosyal

bilgiler 6gretmen adaylarinin gorislerinden érnekler yer almaktadir:

Gelenek ve goéreneklerin tanitilmasi ve bunlarla ilgili aragtirma yaptirilmasi ve 6grencilerin gezip
gdrmelerine imkan saglanmasi. (01).

Ders materyallerinin artirilmasi ve gezilerde prosediirlerin hafifletilmesi. (02).

Ders saatlerinin artinlmasi buna bagli olarak konulara ayiracagimiz zamanin artmasi ve
mifredatin genel olarak yaparak yasayarak 6grenme temelli olmasi gerektigini disinidyorum.

(05).

Arastirmaninin besinci alt amacinda kultirel miras egitiminde sosyal bilgiler dersinin &neminin ne olduguna dair

soru sorulmustur. Sosyal Bilgiler 6gretmenlerinden alinan yanitlara dair bulgular tablo 7‘de verilmistir.

Tablo 7. Kiiltiirel Miras Egitiminde Sosyal Bilgiler Dersinin Onemi

Kiiltiirel miras egitiminde sosyal bilgiler dersini onemi f %

Kendi kalturlerini tanimalarini saglamasi 6 22

Kaltirel degerlerin kazandiriimasi 5 19

Kaltlrel miras 6gelerine karsi duyarlilik kazanmasi 4 15

Kdltlrel aktarimda kopri gorevi gormesi 4 15

Yasadiklari yerin, tilkenin ve diinyanin kiltiirel miras 6gelerini 6grenmeleri 4 15
Farkindalik olugturmasi 2 7
Diger (sorumluluk sahibi olma, millet olma bilinci olma, vatan sevgisi ve tarih 2 7

bilinci olusturma)
Toplam 27 100
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Tablo 7’de sosyal bilgiler 6gretmenleri, 6grencilerin kendi kilturlerini tanimalari (f=6) ve bireylere kilturel
degerlerin kazandirilmasin (f=5) da sosyal bilgiler dersinin dnemli oldugunu ifade etmektedir. Ogrencilerin
kiltirel miras 6gelerine karsi duyarlilik kazanmasi (f=4), kiiltirel aktarimda sosyal bilgiler dersinin képri gorevi
gérmesi (f=4) ve yasadiklar yerin, tlkenin ve diinyanin kiltirel miras 6gelerini 6grenmeleri (f=4) agisindan
sosyal bilgiler dersinin dnemli oldugu 6gretmenler tarafindan belirtilmektedir. Ayni zamanda 6grencilerin
gecmise yonelik farkindalik olusturmasinin (f=2) vyani sira onlarin sorumluluk sahibi olmasi, millet olma
bilincinin olusmasi, vatan sevgisi ve tarih bilincinin olusmasinda (f=2) 6nemli bir yere sahip oldugu

anlasiimaktadir. Asagida sosyal bilgiler 6gretmen adaylarinin géruslerinden 6rnekler yer almaktadir:

KaltGrel miras 6gelerinin tanitilmasi sosyal bilgiler dersinin konusudur. Bu 6gelerin tanitilmasinda

dersin &nemi cok biyiiktiir. Bireyin kendi kiiltiiriinii tanimasina imkan saglar (02).

Sosyal bilgiler dersi sayesinde yasadiklari yerin, llkenin ve diinyanin kiltiirel miras 6gelerini

dgrenmeye ve bu 6gelerin korunmasina yonelik duyarlilik ve sorumluluk sahibi oluyorlar (03).

Gecmisle gelecek arasindaki kiiltiirel aktarimda kdprii gérevi gérmektedir (04).

TARTISMA ve SONUC

Kaltarel miras egitiminde 6grencinin ilgisini ¢cekecek ve kalict 6grenmenin saglanmasi icin farkl yontem ve
tekniklerin kullanmasi gerekmektedir. Arastirmaya gore 6gretmenlerin cogu kulturel miras 6gretiminde anlatim
ve soru- cevap teknigini tercih etmektedir. Clnkii 6gretmenler ders saatinin az olmasi ve konunun
yetistirilebilmesi icin bu yontemi kullandiklari gorilmektedir. Cantirk (2020), Pala & Simsek (2017)'in
¢alismalarinda 6gretmenlerin anlatim ve soru-cevap disinda diger yontem ve teknige yer vermedikleri
bulgusuna rastlanmaktadir. Ayni zamanda 6gretmenler imkanlarin elverdigi 6lglide gezi ve gdzlem tekniginin
kullanilmasinin faydali oldugunu da belirtmislerdir. Yapilan farkl calismalarda da ayni sonugclara ulasiimaktadir
(Azrak & Yalginkaya, 2020; Dénmez & Yesilbursa, 2014). Ogrencilerin aktif olarak siirecin icerisinde yer
almalarini saglayacak etkinliklerin yapilmasi 6grencilerde derse yénelik ve kendi kiltlrine dair olumlu duygu
olusturmasini saglamaktadir. Bazi 6gretmenler ise gezi ve gozlem teknigi icin uygun ortam ve imkan olmamasi
nedeniyle 6rnek olay inceleme, gosterip yaptirma ve beyin firtinasi gibi farkli yontemleri kullandiklarini
belirtmektedir. Sag (2018) galismasinda beyin firtinasi ve zihin haritasi yontemiyle islenen dersten 6grencilerin
keyif aldiklarini ve beyin firtinasi ve zihin haritasi uygulamalari yapilirken sinifin tamaminin derse katildigini
ifade etmektedir. Avci & Memisoglu (2016)'nun kultlrel miras egitimine iliskin sosyal bilgiler 6gretmenlerin
gorisleri adli cahismasinda 6gretmenlerin genellikle sunus ve beyin firtinasi yontemini kullandiklari sonucuna

ulasirken muze gezileri ve kiltir gezileri yapan 6gretmenlerin sayisinin az oldugunu da belirtmektedir.

Sosyal bilgiler 6gretmenleri kilttirel mirasla ilgili konulari 6gretirken genellikle farkli materyalleri kullandiklari
goriilmektedir. Ogretmenler tarafindan 6gretim siirecinde 6grencinin ilgisini canl tutabilecek, 6grenilecek

konuyu gorsel ve isitsel uyaricilarla destekleyebilecek ve kalici 6grenmeyi saglayabilmek icin ¢oklu 6gretim
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ortami olusturulmaya c¢alisiimaktadir (Issa vd., 1999; Tosun & Caliskan, 2020). Dolayisiyla sosyal bilgiler
ogretmenleri daha ¢ok gorsel olarak akilli tahta ve haritayr aktif olarak kullandiklari goérilmektedir. Ulusoy
(2009) calismasinda kiltir ve mirasi yansitan gesitli gérsel unsurlarin kullaniimasi gerektigini ve sosyal bilgiler
dersinde daha ¢ok harita ve fotograf gibi cesitli gorsellerin kullaniminin 6grenmeyi kolaylastiracagini
belirtmektedir (Ulusoy & Giiliim, 2009). Kiltirel miras egitiminde kullanilan resimler ve diger imgeler gelecek
nesillere, gecmiste yasanmis kiltirlerin yaziya dokilmemis deneyimlerini ya da bilgilerini paylasma olanagi
saglamaktadir (Burke, 2003: s. 13). Ayni zamanda ge¢misi daha canli bir sekilde “hayalimizde canlandirmamizi”
imkan saglar (Simsek, 2003). Sag (2018) da power-point sunusu, video gibi materyallerle desteklenen dersten
ogrencilerin keyif aldiklarini belirtmektedir. Cantiirk (2020) yaptigi calismada bazi 6gretmenlerin EBA ve Morpa
Kampds gibi egitsel platformlardaki animasyon film ve videolardan yararlandiklari gérilmektedir. Bundan dolayi
kiltiirel miras 6gretilirken farkli gorsellerin kullanilmasi 6grencilerin ilgi ve dikkatini derse ¢ekmesine ve kalici
0grenmenin olugmasina ortam hazirlamaktadir. Yapilan ¢alismada 6gretmenler ¢ogu ders kitabini aktif olarak
kullanmaktadir. Bunun yani sira kaynak kitap ve cesitli dergilerden de faydalandiklarini gériilmektedir. Cantirk
(2020) ve Polat (2016) galismalarinda 6gretmenlerin farkli materyal olarak genellikle yardimci kaynak kitap ve

ders kitabi kullandiklari belirtilmistir.

Sosyal bilgiler 6gretmenlerinin tamamina yakini, 6grencilerin kiltirel miras egitimi hakkinda yeteri kadar bilgi
sahibi olmadiklar gériisiindedir. Ogrencilerin kendi yakin cevresindeki kiiltiirel miras 6gelerini ¢ok iyi
bilmedikleri ve 6grenmek icin ¢ok gaba sarf etmedikleri 6gretmenlerden alinan yanitlardan anlasiimaktadir.
Benzer galismalarda da kiiltiirel mirasla ilgili konularda 6grencilerin bilgilerinin yeterli olmadigina sonucuna

ulasiilmaktadir (Arikan, 2012; Arikan & Dogan, 2013).

Sosyal bilgiler 6gretmenleri kiltiirel miras egitiminde 6grencilerin kiiltirel miras 6gelerine yabanci olmalari,
Ogrencilerin yasadiklari bolgenin disindaki yerleri bilmemesi, gezi icin prosedirlerin fazla olmasi gibi farkl
sorunlar yasadiklarini belirtmektedirler. Benzer calismalar da o6gretmenlerin izin igin prosedirlerin ¢ok
olmasindan dolayr miize ve 6ren yeri gibi kiiltirel miras 6gelerinin bulundugu zengin alanlara yapilan gezileri
fazla tercih etmedikleri goriilmektedir (Avci, 2014; Avcl & Memisoglu 2016; Azrak & Yalginkaya, 2020). Ayni
zamanda materyallerin yetersizligi, ders saatinin az olmasi ve 06grencilerin konuyu somutlastiramamasi
ogretmenlerin dile getirdikleri sorunlar arasinda yer almaktadir. Konularin anlatiminda materyal eksikliginden
kaynaklanan sorunlar ve kiltirel miras ogeleri ile ilgili gorsel materyallerin yetersiz olmasi nedeniyle
ogrencilerin konuyu somutlagstiramadigl benzer calismalarda da ifade edilmektedir (Avci, 2014; Azrak &
Yalginkaya, 2020). Sosyal bilgiler dersinde kiltiirel miras 6gelerinin tanitilmasi icin sinif disi etkinliklere daha
fazla yer verilmesi gerekmektedir. Ogretmenlerden alinan yanitlara gére sinif disi ortamlardan, edebi
Uriinlerden ve kiltirel etkinliklere yeterince yer verilmedigi gorilmektedir. Cengelci (2013) tarafindan yapilan
arastirmada sosyal bilgiler dersi kapsaminda kdltirel etkinliklerden, sinif disi mekanlardan, edebi Grlinlerden ve

kiltlrel etkinliklerden yeterince yararlaniimadigi belirtiimektedir.
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Sosyal bilgiler 6gretmenlerinin ¢ogu kdltlirel miras egitiminde karsilastiklari sorunlarin ¢6ziimiine ydnelik olarak
dgrencilerin farkh yerleri gezip gérmelerine imkan saglanmasi gerektigi alinan yanitlar arasindadir. Ogrencilerin
farkh yerleri gezip goérmeleri onlarin tarihsel distinme becerilerini gelistirmelerine ortam hazirlamaktadir.
Yilmaz & Seker (2011) 6.-7. sinif 6grencileri, mlze gezilerini sosyal bilgiler dersi igin yararli gordiklerini ve
tarihsel diigtinme becerilerinin gelismesine yardimci olacagini ifade etmektedir. Ayni zamanda sosyal bilgiler
ogretmenleri ders materyallerinin artirilmasi ve somutlastirmanin yapilmasi gerektigini belirtmistir. Avcr &
Memisoglu (2016) da miize-6ren yeri gezilerine agirlik verilmesi, okullarda kilturel etkinliklerin arttiriimasi, afis
¢alismasi yapilmasi, konularin gorsellerle zenginlestirilmesi gibi cesitli etkinliklerin yapilmasi gerektigini dile
getirmektedir. Sosyal bilgiler dersi anlatilirken 6grencilere sunulan farkli materyal ve gorsel malzemeler
sayesinde Ogrenci ilgi ve dikkatini derse verir ve boylece 6grenme somutlastirilarak kalici 6grenmenin

olusmasina ortam hazirlanir.

Kulturel miras egitiminde sosyal bilgiler dersi 6nemli bir yere sahiptir. Clinkii bireylerin kendi kiltirlerini
tanimalarina imkan saglamaktadir. Ozelliklerde kiiltiirel miras &grenme alani ile 6grenciler Tirk kiltirini
olugturan temel 6geleri tanir, ulusal bilincin olusmasini saglayan kiiltiirlin korunmasi ve gelistirilmesi gerektigini
bilir ve kulturel 6gelerin bir toplumun ulusal kimliginin olusmasindaki 6nemini fark ederler (Arikan, 2012).
Bunun yani sira 6grencilere kiltiirel degerlerin kazandirilmasi, kiltirel miras 6gelerine karsi duyarliik
kazanmasina, kultirel aktarimda kopri gorevi gormesine imkan sagladigi da Ogretmenler tarafindan
belirtiimektedir. Benzer g¢alismalarda da bireylerin kendi kultirini tanima, koruma ve gelistirme (Akkus vd.,
2015; Avcl & Taser, 2020; Glrel, 2018; Sertkaya, 2010), maddi ve manevi kiiltlirel miras 6gelerinin kucaklamak
ve koruyucu yaklasimlarda bulunma (Bean, 1999; Taylor,2004) gibi 6nemli islevlerinin oldugu ilgili calismayi
destekler niteliktedir. Bunun yani sira 6gretmenler 6grencilerde farkindalik ve sorumluluk bilinci olusturmasi
gerektigini ifade etmektedir. Ogrencilerin kiiltiirel miras unsurlari ile ilgili deneyimleri onlarin bu unsurlara
yonelik farkindalik ve ilgilerini artirdigl, sorumluluk bilincine sahip bireyler yetistirildigi ve koruma bilinci
gelistirdigi yapilan calismalarda da ortaya konulmaktadir (Akkus vd., 2015; Avc &Taser, 2020; Celepi, 2016;
Garcia & Michaelis, 2001; Giirel, 2018; Isik, 2013; Oztiirk vd., 2015; Yesilbursa, 2011). Bunun yani sira sosyal
bilgiler 6gretmenleri kiltirel miras egitimi sayesinde 6grencilerin yasadiklari yerin, tGlkenin ve diinyanin kiilttrel
miras Ogelerini 6grenmelerine ortam hazirladigini belirtmektedir. Avci ve Memisoglu (2016) da kiltiirel miras
egitimiyle cocuklarin sadece kendi miras ogelerini degil evrensel miras ogelerini tanimalarina olanak

saglayacagini dile getirmektedir.

ONERILER

o Ogretmenlere gore kiiltiirel miras egitiminde tarihi ve kiiltirel alanlara yénelik gezilere agirlik
verilmelidir. Planlanan geziler belediyeler ya da yerel yonetimlerle saglanmalidir. Planlanan geziler igin
belediyeler yada yerel yonetimlerden gerekli arag ve kaynak temini saglanmalidir.

e Gezi i¢in prosedirler hafifletiimelidir. Gezi icin yasal prosediirlerin ¢ok fazla olmasindan dolayi

ogretmenler bu prosediirleri yerine getirmekte zorlanmaktadir.
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e Okullar gorsel materyaller agisindan zenginlestirilmelidir. Clinkii 6grencinin somutlastirma yapmasina
imkan saglanmalidir.

o Kiltlrel miras egitimine yeterince zaman ayirabilmek icin sosyal bilgiler ders saati arttiriimalidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”
Yazarin Katki Orani Beyani: Arastirmacinin katki orani beyani % 100’ddir.
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