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ABSTRACT

For years, mother tongue education pre-service teachers (MTEPSTs) have trained in traditional
classrooms in many parts of the world. However, the pandemic has required us to pass over
traditional classroom walls. Education through video conferencing has been the primary way of
training pre-service teachers mostly. Distance education requires reinterpretation of many issues
such as interaction, engagement, classroom atmosphere, and digital identity in teacher training.
The virtual classroom attendance, engagement, and digital literacy of MTEPSTs were investigated
through the eyes of teacher educators and students to understand the role of video conferencing
in teacher training. This research design is a descriptive case study. Research data were collected
through interviews from 15 teacher educators and an online questionnaire consisting of open-
ended questions from 252 MTEPSTs. Research results indicated that recorded lessons for
MTEPSTs outweigh the opportunity for teacher-student interaction in virtual classrooms. The
main reasons for the MTEPSTs to prefer recorded lessons are time flexibility and timesaving. The
rate (31.75%) of unwillingness due to education, such as monotony, direct instruction method,
passive learning, the process that is not measured is at a level that cannot be underestimated.
The main reasons for the reluctance to video engage online lessons are the home environment
(34.07%), and tatty / unprepared appearance (21.48%). Concern (63.45%) is the main reason for
MTEPSTs' reluctance to verbally engage in online lessons. In digital literacy, educators had issues
with the inability to produce effective digital content, make an appropriate assessment, and find
technical support to produce digital content. On the other hand, regarding MTEPSTs, educators
reported problems that are seeing search engines as the only source of information, copy/paste
assignments, and inability to use the video conference system effectively. Research results
indicated that the deficiency of classroom interaction, distance learning pedagogy, and digital
literacy are the main problems in virtual classrooms.

Keywords: Turkish teacher training, digital literacy, attendance, engagement, virtual classroom.
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INTRODUCTION

Distance education was not a preferred method in the pre-pandemic period in training mother tongue
education pre-service teachers (MTEPSTs). A study conducted with a scoping method in 2019 showed that
policy and teaching strategies in higher education institutions are not ready to provide a comprehensive
learning experience with video conferencing systems (Al-Samarraie, 2019). However, currently, video
conferencing systems are indispensable for education. The pandemic has led to some precautionary measures
around the world, including suspension of the campus class, and virtual classrooms are becoming common (Ng
& Or, 2020). One of the purposes of establishing virtual classrooms in the pre-pandemic period is to enable the
disadvantaged segment of the world, who do not have access to quality education, to access information
without the physical presence of the instructor (Rehman & Khan, 2016). Another is especially disabled people's
access to education (Bitter & Gregory, 2002). And another purpose is to enable higher education students who
cannot benefit from the opportunity to study abroad due to family or financial constraints to interact with
students and educators abroad with the help of a virtual classroom without going abroad (Daly, Rasmussen, &
Dalsgaard, 2019). As can be seen, in the educational field, video conferencing was preferred by a limited
number of people in the pre-pandemic period, but with the pandemic, it has become a primary medium at all
levels of education. Consequently, many educators and students who do not have distance education
competence found themselves in the distance education process. Zoom, Skype, Microsoft Teams, and
WhatsApp are four of the most widely used video conferencing systems during the 2020 pandemic period
(Correia, Liu, & Xu, 2020). Video conferencing systems have come a long way in a short time in terms of
connecting large numbers of people to the same environment without congestion by improving bandwidth
(Liao & Zhang, 2020). Studies that add innovations to video conferencing systems continue around the world.
The multi-modal recognition system in video conferencing can identify the emotional state of people at 80%
and classify their emotions (Duboyskii et al., 2020). There are studies that propose a new video conferencing
system that provides the correct gaze directions of a distant user by switching between images obtained from
multiple cameras embedded in the screen (Kobayashi, 2020). In addition, studies are ongoing on thermal
cameras for the video conferencing system to determine the body temperature to scan the possible COVID 19
patients (Suciu et al., 2020). In the future, it is likely that the above-mentioned features will become
widespread by adding to video conference systems. In the current pandemic situation, with the increasing need
for innovation in distance education, video conferencing systems will mature into more comprehensive
systems with human experience at the center of their functionality (Correia et al., 2020). Throughout the
uncertain process of the pandemic, it seems that we, as educators, will witness this maturation process by

contributing.

Virtual classrooms use the infrastructure of video conference systems. Participants can connect to virtual
classrooms via computers and mobile devices. Even social media applications such as Facebook have the
potential to become a virtual classroom among university students with their popular use (MiloSevi¢ et al.,

2015). Distance education and virtual classrooms requires digital literacy for the participants. One perspective
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on digital literacy development suggests that digital literacy is automatically acquired by students who grew up
as digital natives in the internet age (List, 2019). However, this is a highly debated point of view. A study
conducted with 1540 students in Spain highlights the need to build bridges that connect digital literacy
competence inside and outside the school (Moreno-Morilla, Guzman-Simén, & Garcia-Jiménez, 2021). This
shows that private life digital skills or growing up as a digital native do not meet the level of digital literacy
required in the educational environment. One of the foremost perspectives of digital literacy is that digital
literacy is a set of interrelated skills or competencies that are essential for success in the digital age (List, 2019).
To foster digital transformation, equal emphasis should be placed on developing digital infrastructure as well as
developing students' digital skills (Chetty, 2018). In addition, limitations in accessing digital infrastructure have
the potential to affect the diffusion of digital literacy competencies to the masses. Linking collective concerns
about social and educational inequalities to individual practices poses a challenge in individuals' critical digital
literacy development (Pangrazio, 2016). Research on video conferencing systems shows that this technology
will undergo many different developments (Duboyskii et all., 2020; Kobayashi, 2020; Suciu et al., 2020).
Individuals apply previous mental models to new technologies to understand a new digital platform more easily
(Tham et al., 2021). In a study conducted in Poland, pre-service teachers explain their digital literacy skills with
e-learning experiences such as participation in online classes, participation in e-learning courses, and searching
for information on the internet (Tomczyk, 2020). As can be seen in the literature, effective use of existing video
conferencing systems in distance education is a prerequisite for teacher candidates to be able to effectively use
systems that have undergone future developments. Three factors that are role models' use of quality
examples, wanting to gain experience in-class practice, and feeling stimulated and supported in the design are
required to develop digital competence in pre-service teacher training (Howard et al., 2021). Understanding
participant behaviors in virtual classrooms is increasingly important. And technology for virtual classrooms is

advancing and developing rapidly.

Considering the current studies in the international literature, the pandemic causes the concerns about the
pre-service teacher training to be expressed worldwide. Like the rest of the world, in the United States, the
pandemic restricts the teaching experience of prospective teachers (Choate, Goldhaber, & Theobald, 2021). In
this context, Willems et al. (2021) highlight the importance of bridging the gaps between theory and practice in
online teacher education programs and for students' future careers. The integration of technology into pre-
service teacher training is another issue emphasized in this period. Developing the digital competencies of pre-
service teachers has become very important in this period (Tondeur, Howard, & Yang, 2021). Lee (2021) shows
that with the integration of technology into education, new conditions arise such as visualization, digitization,
and archiving of teachers to prove their teaching performance. Bayage et al., (2021) reveal that there are
difficulties that prevent pre-service teachers from being ready to use technology in their future courses.
Classroom atmosphere, classroom management issues are dealt with technologically. With online video
analysis with expert feedback, pre-service teachers' vision of professional classroom management is tried to be

developed (Prilop, Weber, & Kleinknecht, 2021). Immersive virtual reality applications in virtual classrooms in
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countries where technology is dominant play an important role in students' perceptions of presence (Cheng &
Tsai, 2019). Virtual reality is used as a complementary activity for pre-service teacher training in a real
classroom environment (McGarr, 2020). In online virtual classrooms, prospective teachers can interact with
their peers through individual posts and post comments (Miller et al., 2021). As seen in the literature, despite
the limitations of distance education in various parts of the world, there are tendencies towards various
technological approaches to train qualified teachers. The distance education process negatively affects the
social skills of the pre-service teachers (Karakus et al., 2020). As can be seen, the pandemic requires a
reinterpretation of many issues such as gaining experience, classroom management, classroom interaction in
teacher training with distance education. In Turkey, studies have also started about literacy teachers who serve
in virtual classrooms (Aydin & Erol, 2021; Kaban, 2021; Orhan & Beyhan, 2020; Stugiimld, 2021). The research of
Karakus and Er (2020) reveals that tools such as Edmodo, Kahoot, Prezi, Blogger, and Duolingo, which will
become important in education in the coming years, are not sufficiently known by Turkish teacher candidates.
In addition, studies in the literature show that pre-service teachers' computer use levels are not sufficient
(Tiryaki & Demir, 2020), they accept their own deficiency knowledge and skills in technology use (Karagdl,
2020). Also, teacher candidates’ preparedness level for distance learning is insufficient (Yolcu, 2020). Even if
distance education is bent depending on the course of the pandemic, in near future, it is a strong possibility
that we will continue to see a ‘blended learning model’ (Hayirsever & Orhan, 2018), which brings face-to-face
and distance learning together. In this case, there is a need for lots of studies to understand the effectiveness
of distance education in pre-service teacher training. The purpose of this study is to examine the explanations
of literacy teacher educators and MTEPSTs about the virtual classroom existence. The research is considered
important as it will contribute to the literature on the use of the video conference system in teacher training in

distance education required by the Covid-19 pandemic. Research questions are as follows:

1. What are MTEPSTs' and educators' thoughts on lesson attendance in virtual classrooms?

2. What are MTEPSTs' and educators' thoughts on verbal engagement and video engagement in virtual
classrooms?

3. What are the expectations and criticisms of the educators and the MTEPSTs about video conference lessons

in the context of digital literacy?

METHOD
This research is based on the descriptive qualitative design. It is patterned with situation analysis, one of the
types of case studies.

Research Model

The situation analysis design is aimed to evaluate a situation from different perspectives and to examine the
perspectives of people in different roles in the same case (Ozden & Durdu, 2016). The situation examined in

this study is the virtual classroom existence of MTEPSTs. The situation was handled in terms of both the

1865



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

educators and the MTEPSTs. With the global pandemic, pre-service teacher training is maintained through
distance education for three semesters in Turkey. In virtual classrooms, pre-service teachers and teacher
educators meet via video conferencing. The institutions of the participants in this study did not rule on the
obligation to attend the video conference lessons. The reason for this was the institutions' desire not to put
students at a disadvantage due to illness, internet, and technical problems. In this context, the virtual
classroom behaviors of the investigated MTEPSTs are entirely dependent on the individual decisions of the pre-

service teachers.

Study Group

The study group of this research consists of educators training teachers and MTEPSTSs. Firstly, from 3 different
universities, 15 teacher educators were interviewed. Participants were determined by a convenience sampling
method (Baltaci, 2018), from among those willing to collaborate. Teacher educators have more than 5 years of
professional experience and 9 are women and 6 are men. In addition, educators have experienced distance
education for a period of 2 semesters due to the pandemic. Afterwards, the questionnaire was applied to 252
MTEPSTs from 3 different universities. Pre-service teachers were determined by the criterion sampling method
(Patton, 2002), which includes the selection of situations that meet pre-determined criteria. First-year pre-
service teachers were not included in the study, as they did not experience face-to-face teaching at the
university, and those in the fourth-year prioritized preparation for KPSS (teacher election exam). 130 of the
participants are in the third grade and 122 of them are in the second grade. 82 of them are male and 170 are

female.

Data Collection Tools

Two data collection tools, a semi-structured interview form (Merriam and Tisdell, 2016) and a questionnaire,
were used in the study. A flexible semi-structured interview form consisting of evaluation questions and open-
ended questions was used in the interviews with teacher training educators. In the first part of the form, there
are questions about learning non-specific professional information for educators. In the second part, there are
guestions about the effects of the global epidemic on education and MTEPST training. In this study, a flexible
form consisting of evaluation questions and open-ended questions was used. Before using the semi-structured
interview form, it was presented to the opinion of two experts in the field of mother tongue education, and
arrangements were made in line with the feedback. The Virtual Classroom Existence questionnaire was applied
to the MTEPSTs. The survey preparation process consists of four stages: “determining the questions, creating a
draft, getting expert opinion and piloting”. While preparing the questionnaire questions, the data obtained
from the interviews with the teacher training educators were used as a source. The questionnaire consisted of
open-ended questions that would enable the participants to give descriptive and inferential answers. The
reason for using the open-ended question type is to collect in-depth and detailed data about distance

education experiences from the MTEPSTs. A two-part draft questionnaire consisting of non-specific personal
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information questions and open-ended questions was prepared for the application. Regarding the
guestionnaire, the opinions of 2 field experts and 2 language experts were taken. Then an agreement was
reached on the questions to be added or removed. The pilot application of the questionnaire was made with 12
MTEPSTs. After the pilot implementation, it was determined that an implementation guideline was needed for
the participants. In the first part of the questionnaire, a short instruction about the content of the

guestionnaire was added.

Data Collection

In this research, a two-stage qualitative approach is applied. Qualitative data were collected by building on
each other. In the first stage, educators training teachers were interviewed. The interviews lasted 10-15
minutes and were then transcribed verbatim. At the second stage, the questionnaire was applied to MTEPSTs.
Data were collected electronically. The ethics committee approval was obtained from the home university for
the research (Ethics committee name: Trakya University Social and Human Sciences Research Ethics Committee
/ Date: 24.02.2021 / No: 02-20). Ethical approval was shared with the participants during the data collection
process. Participants answered the questionnaire anonymously and voluntarily. Through the interface of the
guestionnaire. Participants answered the questionnaire in an average of 17 minutes. In the questionnaire and
interview, participants were asked to respond in a way that reflects all their experiences regarding virtual

classrooms during the 2020-2021 academic year.

Data Analysis

As data were qualitative, an intense amount of data was formed. Therefore, a multi-repetitive and multi-
layered data analysis process was followed. NVivo Pro 11 software was used for data analysis. The data were
analyzed thematically with content analysis (Patton, 2002). While analyzing, main points were determined
first, distinct, and repetitive patterns were searched, common patterns were grouped into categories, and the
analysis process continued until new categories could no longer be created (Faulkner & Trotter, 2017).
Reliability in qualitative research generally means consistency in the responses of more than one encoder in
data sets (Creswell, 2014). The codes determined in the analysis were audited by receiving support from the
field expert co-coder to ensure the reliability of the analysis process. The co-coder analyzed themes, categories,
and subcategories in the raw data in line with the problem sentences of the research. Afterward, the codes
determined by the researcher and the codes determine by the co-coder were brought together and evaluated.
An agreement was reached on common codes, discussions were made regarding the different codes, and
readings on data were made when necessary, and common codes were reached. In addition, the reliability of
the research process and analysis was tried to be ensured by giving sample expressions regarding themes,
categories, and subcategories. Providing data diversity by collecting data from both MTEPSTs and educators
(Saban & Ersoy, 2016), colleague verification in the analysis process (Long & Johnson, 2000) were used as

methods to validate the study.
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FINDINGS

Interviews with educators showed that MTEPSTs preferred recorded lessons instead of online lessons. They
were reluctant to engage in online lessons with video and audio. Based on this information, data were
collected from MTEPSTs in the second stage. The reasons why the MTEPSTs prefer the lesson asynchronously
and why they were unwilling to engage in online lessons with audio and video were critically examined from
the perspective of the MTEPSTs. Information from educators about MTEPSTs’ virtual classroom existence and
information from MTEPSTs themselves largely overlap. The findings were presented in accordance with the

research questions.

Lesson Attendance in Virtual Classrooms

According to the educators, the average of MTEPSTs' attendance online lessons is 32%. Accordingly, the
average number of MTEPSTs who attend the lesson live in a 50-person classroom is 15-16. According to the
questionnaire, more than half of the MTEPSTs (58.2%) stated that they did not attend the online lessons and
preferred the recorded lessons (see Figure 1). 41.8% MTEPSTs attend the lessons in virtual classrooms
synchronously. A group of 36.7%, on the other hand, reported that they attend both online lessons and

recorded lessons.

36,7

MTEPSTs' Lesson Attendance Preferences (%) 41,8

58,2

0 10 20 30 40 50 60 70

M Both live lessons and recorded lessons preference OLive lesson preference M Recorded lesson preference

Figure 1. MTEPSTs' Lesson Attendance Preferences

Two topics have emerged as the answer to this question ‘Why did MTEPSTs prefer recorded lessons instead of
online lessons?’: (1) Reasons for reluctance to attend online lessons, (2) Reasons that make recorded lessons

attractive. There are 2 themes, 8 categories, and 10 subcategories in first topic (see Table 1).
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Table 1. Reasons for Reluctance to Attend Online Lessons

Themes % f Categories Sub-categories
15.87 27 (1) Concentration Ruptured from online lessons due to distraction
(11.17%)

Not being able to wake up or become sober during
early morning lessons (4.7%).

20 34 (2) Motivation (Not being motivated to attend in the lesson at
Student related home environment)
problems (68.2%) 12.35 21 (3) Inefficiency Inefficiency of time (7.05%)
Inability to take notes (5.29%)
12.34 21 (4) Necessity Working (4.7%)

Technical problems (4.11%)

Necessity to share digital devices and internet
access with households (3.52%)

Sickness (1.76%)

7.64 13 (5) Concern Concern about questions from educators (4.11%)
Digital literacy deficiency (3.52%)
Education related 12.35 21 (6) Direct instruction method and monotony
problems (31.75%) 10 17 (7) Student being passive
9.4 16 (8) The situation that the process is not included in the assessment and
evaluation

Note: For Table 1, 2, 3, 4, 5 “The stated percentage expressions are the distribution of the percentages related to the
categories and codes obtained from the student answers.”

In the present study, more than half of the MTEPSTs prefer recorded lessons rather than attend online lessons
synchronously. While the rate of MTEPSTs not being able to attend the online lesson due to compulsory
reasons arising from themselves is 12.34%, it can be exceeded and the reasons for reluctance due to partially
arbitrary reasons are 55.86%. They are reluctant to attend online lessons for two main reasons, both from

themselves and the content of the training. An example of participant opinions are as follows.

MTEPST51. The internet environment is not like a traditional classroom. | think the house is not a suitable environment for lessons. So much
so that while there is a lesson, a family member can give me a work and even invite me to breakfast. While there is a lesson, the house is
swept. Even if | attend the virtual classroom, | get detached from the lesson after a while due to the environment. Then | see that the lesson
has progressed, | do not understand anything. When the thought of looking at the notes later or the thought of watching the recorded

lesson comes into play, | am already in a silly whirlpool and cannot get out.

MTEPST82. Some lessons are very monotonous and there is no student participation. Some of our teachers make direct instruction from the

slides. That is why | do not attend some classes.

Reasons that make recorded lessons attractive. There are 5 categories, 2 subcategories (see Table 2).

Table 2. Reasons that Make Recorded Lessons Attractive

% f Categories and sub-categories
32.35 33 (1) Time [Time flexibility (26.47%), Timesaving (5.82%)]
24.50 25 (2) Easy notetaking (Having time to take notes),
18.62 19 (3) Stop, rewind, fast pass features of the recorded lesson
14.7 15 (4) A better understanding from the recorded lesson
9.70 10 (5) Easy repeat
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An example of participant opinion is as follows.

MTEPST71. Watching recorded lessons is more efficient and saves time. | can watch the recorded lessons especially at 2x
speed, moreover, | can fast forward in parts where | am bored or move to sections | consider more important. Speed up, slow

down, stop whenever | want, etc. | save time in every way.

Most MTEPSTs (%58.2) find it more attractive to recorded lessons than the online lessons. It is tempting for
MTEPSTSs to attend recorded lessons when they feel better, to concentrate better, to take notes easily, to listen

to parts they do not understand easily, to stop the recording as they wish, to speed it up.

Verbal and Video Engagement in Virtual Classrooms

Verbal engagement. Educators evaluated verbal engagement of the MTEPSTs as an average of 3 out of 10.
Educators reported that MTEPSTs were reluctant to take the floor and that their questions were generally not
answered in online lessons. In addition, educators (6e-6 educators) who teach in crowded classes (over 100
people) reported that it is very difficult to motivate MTEPSTs for verbal engagement in the virtual classroom.
Educators (8e) stated that the low level of student-teacher interaction negatively affects their own motivation.
Educators evaluated their performance as 4 out of 10 to include MTEPSTs in the lesson. Four categories and
two subcategories have emerged as the reasons for MTEPSTs' reluctance about verbal attendance to live

virtual classrooms (see Table 3).

Table 3. Reasons for Reluctance about Verbal Engagement

% f Categories and sub-categories

63.45 33 (1) Concern [Shyness (34.61%), Being afraid of saying
wrong and being recorded (28.84%)]

17.3 9 (2) Home environment (Other people in the physical
environment and noise)

11.53 6 (3) Disorder because of mixing of people's sounds in
videoconferencing

7.69 4 (4) Technical problems

An example of participant opinion is as follows.

MTEPST110. In virtual classrooms, | fear saying something wrong and being recorded. There is a bit of shyness, frankly. | can

say that there is a fear of ridicule among classmates because what | said might be wrong.

MTEPSTs are reluctant to engage to online lessons with audio. Most of them do not have areas where they can
be alone in the home environment, and the noise in the physical environment prevents them from
participating in the lesson. Concern is the main reason for MTEPSTs' reluctance to verbally engage online
lessons. Even if the MTEPSTs know, they do not engage the lesson out of timidity. Another dimension of
concern is the possibility of disgrace to their friends in case of a possible wrong answer. Moreover, the
recorded lesson makes this situation permanent. In this context, recorded lessons that provide them with an

advantage in repeating lessons, negatively affect students in participating in the lessons verbally. Lack of
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interaction in virtual classrooms negatively affects the motivation of educators. Educators have difficulties in
actively incorporate students into the online lessons, and it is not possible to reach each MTEPST in crowded

virtual classrooms.

Video engagement. Educators evaluated the video engagement of the MTEPSTs an average of 2 out of 10.
Educators stated that at the beginning of the semester, they tried to encourage MTEPSTs to engagement with
the camera however, they stated that the MTEPSTs were quite reluctant to engagement with the camera, and
after a while, they did not try. In addition, educators (6e) who teach in classes with many students (over 100)
reported that they did not encourage students to engage with the camera because they cannot follow the
video image. Eight categories and two subcategories have emerged as the reasons for MTEPSTs' reluctance

about video engagement to live virtual classrooms (see Table 4).

Table 4. Reasons for Reluctance about Video Engagement

% f Categories and sub-categories

34.07 46 (1) Home environment [Presence of others in the home
environment (18.51%), Not wanting other people to see the
own home environment15.55%)]

21.48 29 (2) Tatty and unprepared appearance

11.85 16 (3) Shyness

9.62 13 (4) Distraction because of video engagement
8.14 11 (5) Others have no video engagement

6.67 9 (6) Considering video engagement unnecessary
5.18 7 (7) Lack of eye contact

2.96 4 (8) Technical problems

An example of participant opinion is as follows.

MTEPST203. Our personal spaces are limited in the family home. Someone may pop into the room while | turned on the
camera. The situation of my room may not be suitable. | do not dress up, make-up, and arrange hair as if | were going out
when | was at home. | do not want other people to see my household appearance. This has its timidity. That is why | do not
want to turn on the camera. To be honest, we have the fear of being disgraced, both in me and most of my classmates. That

is why most of us do not want to turn on the camera.

Two main reasons for the reluctance to video engage online lessons are the home environment, and tatty and
unprepared appearance. Lack of individual areas in the home environment and the reluctance to share the
appearance of the home environment with others hinders MTEPSTs from video participation. MTEPSTs thought
that the home environment is the privacy of individuals. Moreover, they wanted to look beautiful and well-
groomed to their peers in a social environment. There are MTEPSTs who want to add face filters such as social
media filters in video conferencing systems. Technical problems preventing engagement are only 7.69% in

verbal 2.96% in video engagement.
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Expectations and Criticisms about Video Conference Lessons in The Context of Digital Literacy

Educators expressed their expectations and criticism towards themselves and their institutions, such as not
being able to use traditional teaching habits in virtual classrooms (9e), lack of technical support for distance
education (7e), inability to produce content for virtual classrooms (6e), not being used to distance education
(4e) (see Figure 2). Educators have problems like an inability to control the measurement process (8e), students
see search engines on the internet as the only source of information (7e), inability to apply for an exam suitable
for the purpose of the lesson (7e), inability to provide adequate guidance on assessment and evaluation (5e),

not being able to get students away from copy and paste (8e).

Students see search
engines on the internet
as the only source of
information

Not being used to
distance education

inability to produce
dijital content

Not being able to get
students away from
copy and paste

Academicians’
expectations and
criticisms

|
l

Inability to apply for an
exam suitable for the
purpose of the lesson

Lack of technical
support for distance
education

Inability to control the —
measurement process

Inability to provide
adequate guidance on
assessment and
evaluation

Figure 2. Academicians' Expectations and Criticisms about Distance Education

Not being able to
use traditional
teaching habits

The most striking pattern in the responses of the MTEPST (140 MTEPSTs) is a generalization such as "video
conference lectures are artificial and insincere / not getting used to attending lessons from digital devices, not
wanting to get used to". They expressed that they miss the real classroom environment at every opportunity.
MTEPSTs (93 MTEPSTSs) reported that the educators gave satisfactory and rapid answers to the questions they
asked or the information they wanted from the virtual classroom platform outside of class time. Table 5 include

MTEPSTs’ expectations and criticism towards educators.
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Table 5. MTEPSTs' Expectations and Criticisms

% f Categories

30.66 23 (1) In assessment, and evaluation, not making a distinction
between those who participate in the online lesson and
those who do not participate

26.66 20 (2) In assessment and evaluation, not evaluating the
process

22.66 17 (3) Educators' inability to master technology

17.33 13 (4) Educators who are not motivated to distance education

2.66 2 (5) Technical problems

While educators thought that they cannot make an objective and fair measurement in accordance with the
purpose of the lesson, the MTEPSTs are uncomfortable with the fact that there was no distinction between
those who participated in the lesson and those who did not. Assessment and evaluation in distance education

are perceived as a problem for both educators and MTEPSTs.

CONCLUSION and DISCUSSION

Discussion and conclusions were presented in accordance with the research questions.

Lesson Attendance in Virtual Classrooms

Most MTEPSTs find the online video conference lessons artificial and insincere. It is observed that they are not
motivated to attend the online lesson due to the home environment, and when they attend the virtual
classroom, they cannot concentrate and attend the lesson efficiently. Compatibly the results of the current
research, Yolcu's (2020) research shows that teacher candidates cannot adequately communicate with their
teachers and friends and are distracted in the home environment in distance education. In the special
supplementary education phenomenon known as shadow education, which is becoming widespread worldwide
(Teo & Koh, 2020), students' preference for lessons recorded as video creates a problem (Yung, 2020). While
recorded lesson attendance is considered as a problem even in the supplementary education model, this
problem should be given more attention in the main education model. Classroom interaction includes
educational values about caring, personal, critical, contextual, functional, psychological for teachers (Kan,
Ponte, & Verloop, 2013). A one-way transfer without the student's interaction request is a monotony for
educators. In online learning environments, student-teacher interaction, student-student interaction, and
student-material interaction are in complex and nonlinear relationships (Bervell, Umar, & Kamilin., 2020). A
study conducted in Spain shows that in pre-service teacher education, individuals need strong emotional
support from their peers to improve their performance as a teacher (Solé, Zaragoza, & Diaz-Gibson, 2018). As
can be seen in the present study, in-class interaction affects the productivity of not only MTEPSTs but also
educators. A question asked during the lesson can inspire MTEPSTs and educators by expanding their creativity.

In addition, interaction enables a MTEPSTs to learn indirectly about style and expression.
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Verbal and Video Engagement in Virtual Classrooms

Without interaction between teacher and students can be regarded as a problem since the quality of teaching.
Studies examining student-teacher interactions since previous times have emphasized the importance of
interaction in terms of education while showing that interaction supports student development in various
aspects (Grobe, 1981; Tyler, Stevens-Morgan, & Brown-Wright, 2016). Classroom interaction studies help the
MTEPSTs to be aware of their own behaviors and beliefs in teacher training programs (Brok, Eerde, & Hajer,
2010). In addition, the unwillingness to interact in online lessons is quite contrary to the nature of the future
profession of MTEPSTs because the teaching profession requires a willingness to interact and communicate. A
study in India shows that low participation level teachers may have some inherent deficiencies in student-
teacher interaction (George & Sankaranarayanan, 2007). In this context, not attending online lessons is an
unexpected behaviour from the MTEPSTs. There are active (contributions), passive (viewership) participation,
and lurking student behaviour in virtual classrooms (Ruthotto et al., 2020). Those in this research seem to be
passive (viewership) participants and lurking participants. On the other hand, outside of class time, MTEPSTs
reported that they communicated with the educators easily and quickly, and they got answers to their
questions immediately. A study by Dilek¢i and Limon (2020) shows that distance education creates an excessive
communication load on teachers. Virtual classrooms seem to increase out-of-classroom communication and

decrease in-classroom interaction.

Expectations and Criticisms about Video Conference Lessons in The Context of Digital Literacy

In e-learning, an individual's digital literacy level has an important effect on individual performance
(Mohammadyari and Singh, 2015). Digital information literacy is required for the effective use of video
conferencing systems. One of the reasons why MTEPSTs are reluctant to participate in virtual classes via video
is that they do not want their own environment to be seen. This reason points to the inadequacy of MTEPSTs in
digital literacy. Because in video conference applications, the environment can be camouflaged with
background filters. The “students see search engines on the internet as the only source of information - not
being able to get students away from copy and paste” issues noted by the educators exemplify this
shortcoming. Contrary to this result in the current research, Geggel's (2020) study shows that Turkish teacher
candidates do not immediately believe the information in digital environments, and they question its accuracy.
Literacy in the digital world requires understanding which of the millions of answers in digital search engines is
correct and scientific, using different sources, finding direction in uncertainty, distinguishing between reality
and perception, adapting to changes (PISA 2018 Tiirkiye On Raporu, 2019). Like this study, a different study
showed that pre-service teachers in Sweden and the United States had a more superficial understanding of
digital literacy skills determined by the OECD, PISA, EU, and the American Library Association (List, Brante, &
Klee, 2020). When we look at the studies conducted in Turkey, it is seen that teacher candidates have
inadequacies in integrating technology into education environments (Aksogan & Bulut Ozek, 2020; Dénmez

Usta, Glntepe, & Durukan, 2020) and they do not consider themselves sufficient to teach in a possible distance
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education environment that can take place in their professional future (Karatepe, Kiiglikgengay, & Peker, 2020).
In the present study, MTEPSTSs criticized educators for not being able to master technology. However, MTEPSTs
also need to acquire digital literacy skills both for their professional future and for their current situation in

virtual classrooms.

Educators have difficulties in digital literacy required by distance education. The results of the present study
show that educators experience problems such as the inability to use traditional teaching habits in virtual
classrooms, lack of technical support for distance education, and inability to produce content for virtual
classrooms. Distance education is a different dimension of education and it also requires the ability to produce
appropriate content to keep students’ interest in the lesson. Distance learning pedagogy is based on a division
of labor where different groups of staff provide different inputs and work together in a team through design,
development, and presentation processes (Lentell, 2012). Distance education is a transformational learning
model in terms of its various features and the transformational learning process focuses on instructional design
rather than the direct instruction method (Barbara, 2013). Educators have a limited number of options that can
make online lessons more attractive than recorded lessons without the help of a professional team. A study
examining the use of mobile technology in education shows that mobile technology opens new channels for
teaching but brings technical problems and the need for instructor support (Galway, Maddigan, & Stordy,
2020). Even when technical difficulties are put aside, the lack of distance educator competence of educators
and the low digital literacy competencies of MTEPSTs have the potential to negatively affect training. Like the
consequences of the Covid-19 pandemic in terms of global health are not predicted, it seems difficult to predict

the possible negative effects on training qualified teachers.

According to the results of this study, in training MTEPSTs by distance education, three problem areas emerge
that are classroom interaction, distance learning pedagogy, digital literacy. MTEPSTs prefer recorded lessons to
online lessons, and they are reluctant to participate in online lessons with audio and video. The reasons for
reluctance were mostly motivation and concentration problems. Classroom interaction is an opportunity for
prospective teachers to start questioning. A study examining the literature published between 2000 and 2018
in literacy teacher preparation shows that pre-service teacher education that focuses on inquiry is challenging
because it has the potential to break norms in literacy teaching (Lammert, 2020). Distance education makes
this challenge even stronger. Virtual classrooms mimic the possible learning atmosphere in the real classroom
environment in a virtual environment. However, traditional classes for MTEPSTs not only provide professional
development training but also meet the needs such as emotional peer support, social coexistence, contact,
spiritual and physiological individual space freedom. According to the results of the research, education with
video conferencing does not meet the communication and contact needs that were experienced in the
traditional classroom. Literacy education is built on linguistic communication and interaction. For this reason, it
would not be wrong to say that MTEPSTs are one of the groups that will be affected the most by lack of

interaction.
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RECOMMENDATIONS

For efficiency, distance education pedagogy places the student and its context at the center of the system
(Lentell, 2012). It seems that the digital competence level of educators and MTEPSTs is not good enough for
efficiency in distance education. In this context, educators should be provided with a working environment and
high-level technical support in a professional team on subjects such as digital content preparation, interactive
video creation, course material design. The hybrid learning model, which brings face-to-face and distance
learning together seems to will be in our lives for a while. This means that, to some extent, we must learn how

to train MTEPSTSs in virtual classrooms.

One of the most important limitations of video-based learning is the teacher's role as a mere knowledge
transmitter and the potential of explanatory teaching to dominate the educational environment (Kolas, 2015).
The reluctance about verbal and video engagement and preference to watch the recorded lesson instead of the
online lesson shows that the MTEPSTs do not expect active participation from the educational environment.
According to educators, one of the reasons that limit interaction in virtual classrooms is large student groups.
Teacher training institutions need to make up student groups with a smaller number of people to encourage
virtual classroom interaction. Institutions that train teachers (as stated by MTEPSTs) should adopt an
understanding that will save the online lessons from the direct instruction, monotony, make the student active
and use the process evaluation approach. Otherwise, distance education via video conferencing may cause a
possible loss of quality in MTEPST training. The normalization possibility of the MTEPSTs becoming passive

learners is a serious issue for education faculties.

The concerns of MTEPSTs that arise in almost every subject appear to be one of the important factors limiting
virtual classroom interaction. As well educators, MTEPSTs themselves, and institutions that train teachers have
an important role in eliminating these concerns. In this context, it seems a needfulness to include psychological
counselling and guidance services in the learning process, especially during the pandemic period dominated by

distance education.

One limitation of this study is that the subject is handled with a purely qualitative approach. On the other hand,
valuable comments were obtained from the participants regarding virtual classroom existence. When
considering the fewness of research about the virtual classroom existence of MTEPSTs, and training teachers in
virtual classrooms that turn into a necessity due to the pandemic, this research could give some directions for
future programs to train MTEPSTs in virtual classrooms capacitively. Based on the results of this research,
studies on virtual classroom interaction, distance learning pedagogy, and digital literacy can be conducted with

pre-service teachers in the future.
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DERS TAKiBi, DERS KATILIMI VE DiJITAL OKURYAZARLIK BAGLAMINDA ANA DiLi
OGRETMENI ADAYLARININ SANAL SINIF VAROLUSLARI

0z

Diinyanin bircok yerinde, yillardir ana dili 6gretmeni adaylari (ADOA), geleneksel siniflarda
yetistirilmistir. Ancak, salgin geleneksel sinif duvarlarinin agilmasini gerekmistir. Salgin nedeniyle
video konferans yoluyla egitim, 6gretmen yetistirmenin birincil yolu héaline gelmistir. Uzaktan
egitim, 6gretmen yetistirmede, etkilesim, katilim, sinif atmosferi, dijital kimlik gibi bircok konunun
yeniden yorumlanmasini gerektirmistir. Bu arastirmada, 6gretmen egitiminde video konferansin
rolinii anlamak icin ADOA’larin sanal sinif devamlihg), sézlii ve gérintiili ders katilimi, dijital
okuryazarlik durumlar egitimcilerin ve 6grencilerin gdziinden arastiriimistir. Mevcut arastirma
tanimlayici bir durum calismasidir. Veriler, 15 egitimciden gériisme araciligiyla ve 252 ADOA‘dan
cevrimici bir anket araciligiyla toplanmistir. Arastirma sonuglari, ADOA’lar icin kaydedilen dersleri
izlemenin sanal siniflardaki 6gretmen-0grenci etkilesimi firsatindan daha agir bastigini
gostermistir. ADOA’larin kayith dersleri tercih etmesinin ana nedenleri zaman esnekligi ve zaman
tasarrufudur. Dz anlatim, 6grencinin pasifligi, sirecte yapilanlarin degerlendirmeye yansimamasi
gibi egitimin icerigine bagl cevrimici derslere karsi isteksizlik nedenleriyse %31.75’lik bir oranla
kiicimsenemeyecek diizeydedir. ADOA’larin gevrimigi derslere goriintiili katilim konusundaki
isteksizligin ana nedenleri ev ortami (%34.07) ve kendilerinin evdeki bakimsiz / hazirliksiz
goériinimleridir (%21.48). Endise (%63.45), ADOA’larin gevrimigi derslere sézlii olarak katiima
konusundaki isteksizliginin ana nedenidir. Dijital okuryazarlikta, egitimciler uzaktan egitim igin
dijital icerik tiretememe, dijital icerik Gretmek icin teknik destek bulamama ve uygun bir 6lgme
degerlendirme yapamama gibi sorunlar yasadiklarini bildirmistir. Egitimciler, 6grencilerle ilgili ise,
arama motorlarini tek bilgi kaynagi olarak gorme, kopyala yapistir 6devler hazirlama ve video
konferans sistemini etkin kullanamama seklinde sorunlar oldugunu bildirmistir. Arastirma
sonuglari sanal siniflarda sinif ici etkilesim, uzaktan egitim pedagojisi ve dijital okuryazarhk
becerilerindeki eksikliklerin baglica sorunlar oldugunu géstermistir.

Anahtar Kelimeler: Tirkce 6gretmeni yetistirme, dijital okuryazarlk, katilim, etkilesim, sanal sinif.
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GiRiS

Salgin 6ncesi dénemde ana dili 6gretmeni adaylarinin (ADOA) yetistiriimesinde uzaktan egitim tercih edilen bir
yontem degildi. 2019 yilinda kapsam belirleme yontemiyle yapilan bir galisma, ylksekégretim kurumlarindaki
politika ve 6gretim stratejilerinin video konferans sistemleriyle kapsamli bir 6grenme deneyimi saglamaya hazir
olmadigini gostermektedir (Al-Samarraie, 2019). Ancak su anda video konferans sistemleri egitimin
vazgecilmezidir. Salgin, kampus sinifinin askiya alinmasi da dahil olmak Uzere diinya capinda bazi ihtiyati
onlemlere yol agmakta ve sanal siniflar yayginlasmaktadir (Ng ve Or, 2020). Salgin 6ncesi donemde sanal sinif
olusturmanin amaglarindan biri, kaliteli egitime erisimi olmayan diinyanin dezavantajli kesiminin, egitmenin
fiziksel varligi olmadan bilgiye erisebilmesini saglamaktir (Rehman ve Khan, 2016). Bir digeri 6zellikle engellilerin
egitime erisimidir (Bitter ve Gregory, 2002). Bir diger amag ise ailevi veya finansal kisitlamalar nedeniyle yurt
disinda egitim firsatindan yararlanamayan yiiksekégretim 6grencilerinin, yurt disina gitmeden sanal bir sinif
yardimiyla yurtdisindaki 6grenciler ve egitimcilerle etkilesime girmelerini saglamaktir (Daly, Rasmussen ve
Dalsgaard, 2019). Goruldugu gibi egitim alaninda video konferans, salgin 6ncesi dénemde sinirli sayida kisi
tarafindan tercih edilmis, ancak salgin ile egitimin her kademesinde birincil bir ortam haline gelmistir. Sonug
olarak, uzaktan egitim yeterliligine sahip olmayan bir¢cok egitimci ve 6grenci kendini uzaktan egitim sirecinin
icinde bulmustur. Zoom, Skype, Microsoft Teams ve WhatsApp, 2020 salgin déneminde en yaygin kullanilan
video konferans sistemlerinden dordidur (Correia, Liu ve Xu, 2020). Video konferans sistemleri, bant genisligini
iyilestirerek ¢ok sayida insani tikaniklik olmadan ayni ortama baglama agisindan kisa stirede énemli bir yol kat
etmistir (Liao ve Zhang, 2020). Video konferans sitemlerine yenilikler ekleyen ¢alismalar diinya ¢apinda devam
etmektedir. Ornegin video konferanstaki ok modlu tanima sistemi, insanlarin duygusal durumunu %80 olarak
tanimlayabilir ve duygularini siniflandirabilir durumdadir (Duboyskii vd., 2020). Ekrana gomilia birden fazla
kamerayla ekranlar arasinda gecis yaparak kullanicinin dogru bakis yonlerinin gorilmesini saglayan video
konferans sistemleri gelistiriimekte ve arastirmalarda énerilmektedir (Kobayashi, 2020). Ayrica video konferans
sistemi icin olasi COVID-19 hastalarini taramak icin vicut sicakhgini belirleyen termal kameralar Gzerinde
calismalar devam etmektedir (Suciu vd., 2020). Gelecek donemlerde yukarida bahsedilen o6zelliklerin video
konferans sistemlerine eklenerek yayginlagsmasi muhtemeldir. Mevcut salgin durumunda, uzaktan egitimde
artan yenilik ihtiyaci ile video konferans sistemleri, islevselliklerinin merkezinde insan deneyimi olan daha
kapsaml sistemler haline gelisecektir (Correia vd., 2020). Salginin belirsiz siireci boyunca egitimciler olarak

bizler de bu olgunlagma siirecine katkida bulunarak taniklik edecegiz gibi gériilmektedir.

Sanal siniflar video konferans sistemlerinin altyapisini kullanmaktadir. Katilimcilar sanal siniflara bilgisayar ve
mobil cihazlarla baglanabilmektedir. Facebook gibi sosyal medya uygulamalari bile popiler kullanimlariyla
Universite 6grencileri arasinda sanal bir sinif olma potansiyeline sahiptir (Milosevi¢ vd., 2015). Uzaktan egitim
ve sanal siniflar katihmcilar icin dijital okuryazarlik gerektirir. Dijital okuryazarligin gelisimine yonelik bir bakis
acisi, internet ¢aginda dijital yerli olarak biliyliyen 6grenciler tarafindan dijital okuryazarligin otomatik olarak
edinilmekte oldugunu géstermektedir (List, 2019). Ancak, bu ¢ok tartisilan bir bakis agisidir. ispanya'da 1540

o0grenciyle yapilan bir ¢alisma, okul icinde ve disindaki dijital okuryazarlik yetkinligini birbirine baglayan kopriler
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kurma geregini vurgulamaktadir (Moreno-Morilla, Guzman-Simén ve Garcia-Jiménez, 2021). Bu sonug, Ozel
yasamda edinilen dijital becerilerin veya dijital bir yerli olarak bliyimenin egitim ortaminda gerekli olan dijital
okuryazarlik seviyesini karsilamadigini gdstermektedir. Dijital okuryazarligin en énde gelen perspektiflerinden
biri, dijital okuryazarligin dijital cagda basari igin gerekli olan birbiriyle iliskili beceriler veya yetkinlikler dizisi
olmasidir (List, 2019). Dijital donlisimi tesvik etmek igin, dijital altyapinin gelistirilmesinin yani sira 6grencilerin
dijital becerilerinin gelistiriimesine de esit derecede 6nem verilmelidir (Chetty, 2018). Bunun yani sira dijital alt
yaplya erisim konusundaki sinirliliklar dijital okuryazarlik yetkinliklerinin kitlelere yayilimini etkileyebilme
potansiyelindedir. Sosyal ve egitimsel esitsizliklerle ilgili kolektif kaygilarin bireysel uygulamalara baglanmasi,
bireylerin elestirel dijital okuryazarlik gelisiminde bir zorluk olusturmaktadir (Pangrazio, 2016). Video konferans
sistemleri (zerine yapilan arastirmalar, bu teknolojinin birgcok farkli gelismeye ugrayacagini gostermektedir
(Duboyskii vd., 2020; Kobayashi, 2020; Suciu vd., 2020). Bireyler, yeni bir dijital platformu daha kolay anlamak
icin 6nceki zihinsel modelleri yeni teknolojilere uygularlar (Tham vd., 2021). Polonya'da yapilan bir galismada,
o6gretmen adaylarinin dijital okuryazarlik becerilerini ¢evrimici derslere katihm, e-6grenme kurslarina katihm ve
internette bilgi arama gibi e-6grenme deneyimleriyle agikladigini géstermektedir (Tomczyk, 2020). Alanyazinda
goraldugu Gzere 6gretmen adaylari igin uzaktan egitimde mevcut video konferans sistemlerin etkin bir sekilde
kullanimi gelecekteki gelismelere ugramis sistemleri etkin bir sekilde kullanabilmek icin bir 6n kosul
niteligindedir. Ogretmen yetistirmede dijital yetkinligin gelistirilmesi icin nitelikli rol modellerin &rnek olmasi,
O0gretmen adaylarinin sinif igi pratik yaparak deneyim kazanmayi istemesi ve 6gretmen adaylarinin dijital
tasarimlarla uyarilmis ve desteklenmis hissetmesi gerekli olan ¢ unsurdur (Howard vd. 2021). Yayginlasan
uzaktan egitimle giinimuzde sanal siniflardaki katilimci davranislarini anlamak giderek daha 6nemli bir hale

gelmistir.

Uluslararasi literatiirdeki glincel galismalar géz dniine alindiginda, salgin hizmet 6ncesi 6gretmen egitimi ile ilgili
endiselerin dinya ¢apinda dile getirilmesine neden olmaktadir. Dinyanin geri kalaninda oldugu gibi, Amerika
Birlesik Devletleri'nde, salgin 6gretmen adaylarinin 6gretim deneyimi edinmesini kisitlamaktadir (Choate,
Goldhaber ve Theobald, 2021). Bu baglamda, Willems vd. (2021), online 68retmen egitiminde, teori ve
uygulama arasi bosluklara képrii kurmanin 6gretmen adaylarinin gelecekteki kariyerleri icin 6nemine vurgu
yapmaktadir. Teknolojinin hizmet 6ncesi 6gretmen egitimine entegrasyonu da bu dénemde Uzerinde durulan
bir diger konudur. Ogretmen adaylarinin dijital yetkinliklerinin gelistiriimesi bu dénemde ¢ok 6nemli bir hale
gelmistir (Tondeur, Howard ve Yang, 2021). Lee (2021), teknolojinin egitime entegrasyonuyla, 6gretmenlerin
ogretim performanslarini kanitlamak icin gorsellestirme, dijitallestirme ve arsivleme gibi yeni islerinin ortaya
ciktigini gostermektedir. Bayage vd. (2021), Ogretmen adaylarinin gelecekteki derslerinde teknolojiyi
kullanmaya hazir olmasini engelleyen zorluklar oldugunu ortaya koymaktadir. Bu dénemde sinif atmosferi, sinif
yonetimi gibi konular teknolojik olarak ele alinmaktadir. Uzman geri bildirimli ¢evrimici video analizi ile
O6gretmen adaylarinin profesyonel sinif yonetimi vizyonu gelistiriimeye calisiilmaktadir (Prilop, Weber ve
Kleinknecht, 2021). Teknolojinin hakim oldugu {ulkelerdeki sanal siniflarda strtkleyici sanal gergeklik

uygulamalari, 6grencilerin mevcudiyet algilarinda énemli bir rol oynamaktadir (Cheng ve Tsai, 2019). Sanal
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gerceklik uygulamalari hizmet 6ncesi 6gretmen egitimi icin tamamlayici bir etkinlik olarak kullaniimaktadir
(McGarr, 2020). Cevrimici sanal siniflarda, 6gretmen adaylari bireysel gonderiler ve gonderi yorumlari
aracihgiyla akranlariyla etkilesime girebilmektedir (Miller vd., 2021). Alanyazinda goruldigu Uzere nitelikli
O0gretmen vyetistirebilmek igin diinyanin ¢esitli yerlerinde uzaktan egitimin sinirhliklarina ragmen cesitli
teknolojik yaklagimlara yénelimler oldugu goériilmektedir. Her seye ragmen uzaktan egitim slireci 6gretmen
adaylarinin mesleki beceri gelisimini olumsuz etkilemektedir (Karakus vd., 2020). Uzaktan egitim, 6gretmen
yetistirmede, o6gretmenlik deneyimi kazanma, sinif yonetimi, sinif etkilesimi gibi bircok konunun yeniden
yorumlanmasi gerektirmektedir. Tirkiye'de sanal siniflarda hizmet veren ana dili 6gretmenleri hakkinda
¢alismalar da baslamistir (Aydin ve Erol, 2021; Kaban, 2021; Orhan ve Beyhan, 2020; Sigumli, 2021). Karakus
ve Er’in (2020) arastirmasi 6nlimizdeki yillarda, egitimde énemli hale gelecek Edmodo, Kahoot, Prezi, Blogger,
Duolingo gibi araglarin Tiirkge 6gretmeni adaylari tarafindan yeterince bilinmedigini ortaya koymaktadir. Bunun
yani sira alanyazindaki arastirmalar, 6gretmen adaylarinin bilgisayar kullanabilme diizeylerinin yeterli
olmadigini (Tiryaki ve Demir, 2020), teknoloji kullanimi konusunda kendi bilgi ve becerilerinin yetersizligini
kabul ettiklerini (Karagll, 2020), uzaktan 6grenme igin hazirbulunusluk dizeylerinin yetersiz oldugunu (Yolcu,
2020) gdstermektedir. Ogretmen yetistirmede, uzaktan egitim, salginin seyrine bagh olarak esnetilse bile, yakin
gelecekte, yuz ylze ve uzaktan egitimi bir araya getiren harmanlanmis 6grenme modelini (Edip ve Orhan,
2018), gormeye devam etmemiz gli¢li bir olasiliktir. Bu durumda, hizmet 6ncesi 6gretmen egitiminde uzaktan
egitimin etkinligini anlamak biiyiik bir dnem arz etmektedir. Bu ¢alismanin amaci, ADOA’larin ve 8gretmen
egitimcilerinin ADOA’larin sanal sinif varolusu hakkindaki agiklamalarini incelemektir. Arastirma, salginin
zorunlu kildig1 uzaktan egitimde video konferans sisteminin 6gretmen vyetistirmedeki kullanimina iliskin

alanyazina katkida bulunacagi igin 6nemli gériilmektedir. Arastirma sorulari su sekildedir:

1. ADOA’larin ve egitimcilerin ADOA’larin sanal siniflarda ders takibine iliskin diisiinceleri nelerdir?

2. ADOA’larin ve egitimcilerin sanal siniflarda ADOA’larin derslere sézli ve gériintiili katiimi hakkindaki
duslinceleri nelerdir?

3. Egitimcilerin ve ADOA’larin dijital okuryazarlik baglaminda, video konferans dersleriyle ilgili beklentileri ve

elestirileri nelerdir?

YONTEM

Bu arastirma aciklayici nitel bir tasarima dayanmaktadir. Durum ¢alismasi tirlerinden biri olan durum analizi ile

tasarlanmustir.
Arastirma Deseni

Durum analizi tasariminda, bir durumun farkli agilardan degerlendirilmesi ve ayni duruma iliskin farkh rollerdeki
kisilerin bakis agilarinin incelenmesi amaglanir (Ozden ve Durdu, 2016). Bu calismada incelenen durum
ADOAlarin sanal sinif varolusudur. Durum hem egitimcilerin hem de ADOA'ler agisindan ele alinmistir. Kiiresel

salginla birlikte Turkiye'de Ug yariyildir uzaktan egitim yoluyla 6gretmen adaylarinin egitimi siirdtrilmektedir.

1886



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 14 2021

Sanal siniflarda, 6gretmen adaylari ve 6gretmen egitimcileri video konferans yoluyla bulusmaktadir. Bu
¢alismadaki katihmcilarin kurumlari video konferans dersleri icin 6grencilere derse devam zorunlulugu kosulu
koymamistir. Bunun nedeni, kurumlarin hastalik, internet ve teknik sorunlar gibi nedenlerle 6grencilerini
dezavantajli duruma diisirmeme istegidir. Bu baglamda, arastirilan durumdaki ADOA’larin sanal sinif

davranislari tamamen adaylarin bireysel kararlarina baghdir.

Calisma Grubu

Bu arastirmanin ¢alisma grubu, égretmen yetistiren egitimcilerden ve ADOA’lardan olusmaktadir. ilk asamada 3
farkli Gniversiteden 15 6gretmen egitimcisiyle gérusulmustiir. Katilimcilar, is birligi yapmak isteyenler arasindan
kolay ulasilabilir elverisli érnekleme (Baltaci, 2018) yoluyla belirlenmistir. Ogretmen egitimcileri 5 yildan fazla
mesleki deneyime sahiptir ve 9'u kadin, 6'si erkektir. Ayrica egitimciler, salgin nedeniyle 2 yariyillik bir stre
uzaktan egitimi deneyimlemislerdir. ikinci asamada 3 farkl Gniversiteden 252 ADOA’ya anket uygulanmistir.
Calismadaki ADOA’lar, énceden belirlenmis kriterleri karsilayan durumlarin segimini iceren kriter érnekleme
yontemi (Patton, 2002) ile belirlenmistir. Birinci siniftaki 6gretmen adaylari Universitede ylz ylize 6gretim
deneyimi yasamadiklari i¢cin ¢alismaya dahil edilememistir. Dérdiinci siniftaki 6gretmen adaylari da KPSS'ye
(6gretmen segimi sinavi) hazirlanmaya oncelik verdiklerinden galisma disinda birakilmislardir. Katilimcilarin

130'u Gglnct sinifta, 122'si ikinci siniftadir. Bunlarin 82'si erkek, 170'i kizdir.

Veri Toplama Araglari

Galismada yari yapilandiriimis gériisme formu (Merriam and Tisdell, 2016) ve Sanal Sinif Varolus Anketi olmak
Uzere iki veri toplama aract kullanilmistir. Ogretmen vyetistiren egitimcilerle yapilan gériismelerde
degerlendirme sorulari ve acgik uclu sorulardan olusan esnek yapili bir yari yapilandirilmis gérisme formu
kullanilmigtir. Formun ilk kisminda egitimcilere yonelik 6zel olmayan mesleki bilgileri 6grenmeye yonelik sorular
bulunmaktadir. ikinci kisminda, kiiresel salginin egitim ve ADOA yetistirme {izerindeki etkilerine yénelik sorular
yer almaktadir. Yari yapilandiriimis gérisme formu kullanilmadan 6nce ana dili egitimi alanindan iki uzmanin
goriistine sunulmus, déniitler dogrultusunda diizenlemeler yapilmistir. ADOA’lara Sanal Sinif Varolus anketi
uygulanmistir. Anket hazirlama sireci “sorulari belirleme, taslak olusturma, uzman goriisi alma ve pilot
uygulama” olmak (zere dort asamadan olusmaktadir. Anket sorulari hazirlanirken Ogretmen vyetistiren
egitimcilerle yapilan gortismelerden elde edilen veriler kaynak olarak kullanilmistir. Ankette, katiimcilarin
aciklayici ve gikarimsal yanitlar vermelerini saglayacak acik uglu sorular bulunmaktadir. Agik uglu soru tipi
kullaniimasinin nedeni ADOA’lardan uzaktan egitim deneyimleri ile ilgili derinlemesine ve ayrintili veriler
toplayabilmektir. Uygulama icin 6zel olmayan kisisel bilgi sorularindan ve agik uglu sorulardan olusan iki
bolumli taslak bir anket hazirlanmistir. Anketle ilgili olarak, 2 alan uzmani ve 2 dil uzmaninin gorisleri alinmis,
eklenmesi veya kaldirilmasi diisiinilen sorular Gzerinde mutabakata varilmistir. Anketin pilot uygulamasi 12
ADOA ile yapilmistir. Pilot uygulama sonrasi katilimcilar i¢in bir uygulama yonergesine ihtiyac oldugu

saptanmistir. Anketin ilk béliimine anketin icerigiyle ilgili kisa bir yonerge eklenmistir.
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Verilerin Toplanmasi

Bu arastirmada iki asamal nitel bir yaklasim yuritilmas ve nitel veriler birbirinin Gzerine insa edilerek
toplanmistir. ilk asamada 6gretmen yetistiren egitimcilerle gériisilmiistiir. Gériismeler 10-15 dakika siirmiis ve
daha sonra birebir olarak yaziya aktariimistir. ikinci asamada ise 6gretmen egitimcileriyle yapilan
goriismelerden elde edilen veriler dogrultusunda hazirlanan anketin ADOA’lara uygulamasi yapilmistir. Veriler
elektronik ortamda toplanmistir. Arastirma igin ev sahibi Universiteden etik kurul onayi alinmistir (Etik kurul adi:
Trakya Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu / Tarih: 24.02.2021 / Karar No: 02-20). Etik
onayl, veri toplama sirecinde katilimcilarla paylasiimistir. Katilimcilar anketi anonim ve gonilli olarak
yanitlamiglardir. Katihmcilar anketi ortalama 17 dakikada tamamlamistir. Egitimci goériismelerinde ve anket
uygulamasinda, katilimcilardan 2020-2021 egitim 6gretim yili boyunca sanal siniflarla ilgili tim deneyimlerini

yansitacak sekilde yanitlar vermeleri istenmistir.
Veri Analizi

Veriler nitel oldugu icin slirecte yogun miktarda veri elde edilmistir. Bu nedenle ¢ok tekrarli ve cok katmanh bir
veri analizi siireci takip edilmistir. Veri analizi icin NVivo Pro 11 yazilimi kullaniimistir. Veriler icerik analizi ile
tematik olarak analiz edilmistir (Patton, 2002). Analizde, 6nce ana noktalar belirlenmis, farkli ve tekrarlayan
desenler aranmis, ortak kaliplar kategoriler halinde gruplanmis ve analiz siireci yeni kategoriler olusturmayana
kadar sire¢ devam ettirilmistir (Faulkner ve Trotter, 2017). Nitel arastirmalarda givenilirlik genellikle veri
kimelerindeki birden fazla kodlayicinin yanitlarindaki tutarhlik anlamina gelir (Creswell, 2014). Analizde
belirlenen kodlar, analiz surecinin givenilirligini saglamak igin alan uzmani es kodlayicidan destek alinarak
denetlenmistir. Es kodlayici, ham verilerdeki temalari, kategorileri ve alt kategorileri arastirmanin sorulari
dogrultusunda analiz etmistir. Daha sonra arastirmaci tarafindan belirlenen kodlar ve es kodlayici tarafindan
belirlenen kodlar bir araya getirilerek degerlendirilmistir. Ortak kodlar lzerinde anlagsma saglanmis, farkh
kodlarla ilgili gorismeler yapilmis, gerektiginde veriler Uzerinde tekrar okumalar yapilarak ortak kodlara
ulasilmistir. Ayrica temalar, kategoriler ve alt kategoriler ile ilgili 6rnek ifadelere yer verilerek arastirma
slirecinin ve analizin givenilirligi gdsteriimeye caligilmistir. Hem ADOA’lardan hem de egitimcilerden veri
toplayarak “veri gesitliligi saglamak” (Saban ve Ersoy, 2016), analiz slirecinde uzman kontroli (Long ve Johnson,

2000) calismayi dogrulamak icin birer yontem olarak kullaniimistir.
BULGULAR

Egitimcilerle yapilan gériismeler, ADOA’larin cevrimigi dersler yerine kaydedilmis dersleri takip etmeyi tercih
ettigini gdstermistir. Egitimciler ADOA’larinin gériintiili ve sdzli olarak derslere katiima konusunda isteksiz
oldugunu bildirmistir. Bu bilgilere dayanarak, ikinci asamada ADOA’lardan anket yoluyla veriler toplanmistir.
ADOA’larin kayith dersleri canli derslere tercih etmelerinin nedenleri ve derslere gériintiili ve sézIli katilmak

istememe nedenleri egitimcilerin ve ADOA’larin perspektifinden elestirel bir sekilde incelenmistir. ADOA’larin
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sanal sinif varolusu hakkinda egitimcilerden gelen bilgiler ve ADOA’larin kendilerinden gelen bilgiler biyiik

Olgude ortiismektedir. Arastirma sorularina yénelik bulgular tematik olarak sunulmustur.
Sanal Siniflarda Ders Takibi

Egitimcilere gére, ADOA’larin cevrimici derslere katilim ortalamasi %32'dir. Buna gére, 50 kisilik bir sinifta canli
olarak derse katilan ADOA’larin ortalama sayisi 15-16'dir. Ankete gére, ADOA’larin yarisindan fazlasi (%58.2)
canl derslere katilmadiklarini ve kaydedilen dersleri tercih ettiklerini belirtmistir (bkz. Sekil 1). ADOA'larin
%41.8’i sanal siniflardaki derslere senkronize bir sekilde katildigini bildirmistir. Ote yandan %36.7'lik bir grup

hem online derslere katildiklarini hem de kayith dersleri takip ettiklerini bildirmistir.

36,7

ADOA'larin ders takip tercihi (%) 41,8

58,2

0 10 20 30 40 50 60 70

M Hem canli hem de kayith ders tercihi O Canli ders tercihi B Kayitli ders tercihi

Sekil 1. Katiimci ADOA’larin Sanal Siniflarda Ders Takibi Tercihi

“ADOA'lar neden cevrimici dersler yerine kaydedilmis dersleri tercih etti?” sorusunun cevabi olarak iki konu
ortaya cikmistir: (1) Cevrimici derslere katilma isteksizliginin nedenleri, (2) Kaydedilmis dersleri gekici kilan

nedenler. ilk konuda 2 tema, 8 kategori ve 10 alt kategori belirlenmistir (bkz. Tablo 1).

Tablo 1. Cevrimigi Derslere Katilma isteksizliginin Nedenleri

Temalar % f Kategori Alt kategori

15.87 27 (1) Konsantrasyon  Dikkat daginikhgi nedeniyle ¢evrimici derslerden
kopma (%11.17)
Sabahin erken saatlerinde derslerde uyanamamak
veya aylk olamamak (%4.7).

) 20 34 (2) Motivasyon (Evde derse katilmak i¢in motive olmamak)
Ogrenciyle ilgili 12.35 21 (3) Verimsizlik Zaman verimsizligi (%7.05)
sorunlar (%68.2) Not alamamak (%5.29)

12.35 21 (4) Gereklilik Galisma (%4.7)

Teknik sorunlar (%4.11)

Dijital cihazlari ve internet erisimini hanedeki diger
kardeslerle paylasma zorunlulugu (%3.52)

Hastalik (%1.76)
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7.64 13 (5) Endise Egitimcilerden gelen sorularla ilgili endise (%4.11)
Dijital okuryazarlik eksikligi (%3.52)
Egitimle ilgili 12.35 21 (6) Dogrudan 6gretim yéntemi ve monotonluk
sorunlar (%31.75) 10 17 (7) Ggrencinin pasif olmasi
9.4 16 (8) Suirecin 6lgme ve degerlendirmede yer almamasi durumu

Not: Tablo 1, 2, 3, 4, 5 igin belirtilen yuzde ifadeleri, 6grenci cevaplarindan elde edilen tema, kategori ve alt kategorilerle
ilgili ytzdelerin dagihimidir.

Bu calismada, ADOA’larin yarisindan fazlasi cevrimici derslere senkronize bir sekilde katilmak yerine
kaydedilmis dersleri tercih ettigini bildirmistir. ADOA’larin kendilerinden kaynaklanan zorunlu nedenlerle online
derse girememe orani %12.34 iken, kismen keyfi ve asilabilir nedenlerle isteksizlik nedenleri %55.86'dir.
ADOA’lar hem kendilerinden hem de egitimin iceriginden olmak iizere iki ana nedenden dolay! gevrimigi

derslere katilmak istememektedir.

Katilimci géruslerinden iki 6rnek su sekildedir:

ADOA51. internet ortami gergek bir sinif gibi dedil. Evin dersler igin uygun bir ortam olmadigini diisiiniiyorum. Oyle ki, dersim
varken, bir aile (iyesi bana bir is verebiliyor ve hatta beni kahvaltiya davet edebiliyor. Ben dersteyken ev siipiiriiliiyor. Sanal
sinifa katilsam bile bulundugum ortam nedeniyle bir siire sonra dersten kopuyorum. O zaman dersin ilerledigini gériiyorum,
higbir sey anlamiyorum. Notlara daha sonra bakma diisiincesi veya kaydedilen dersi izleme diisiincesi devreye girdiginde,

zaten sagma bir déngliye giriyorum ve disina gikamiyorum.

ADCOAS82. Bazi dersler cok monoton geciyor ve 6drenci katilimi hi¢ yok. Bazi hocalanimiz slaytlardan dogrudan anlatim

yapiyor. Bu yiizden bazi derslere canli olarak katilmaya gerek duymuyorum.
Kayitli dersleri gekici kilan nedenler temasinda 5 kategori, 2 alt kategori belirlenmistir (bkz. Tablo 2).

Tablo 2. Kaydedilen Dersleri Cekici Kilan Nedenler

% f Kategoriler ve alt kategoriler

32.35 33 (1) Zaman [Zaman esnekligi (%26.47), Zaman tasarrufu
(%5.82)]

24.50 25 (2) Kolay not alma (Not almak igin zaman olmasi),

18.62 19 (3) Kayith dersi durdurma, geri sarma, hizli gegme
ozellikleri

14.7 15 (4) Kaydedilen dersi izlerken daha iyi bir anlama

9.70 10 (5) Dersi kolay tekrar edebilme

Katilimci géruslerinden bir 6rnek su sekildedir:

ADOA71. Kaydedilen dersleri izlemek daha verimli ve zamandan tasarruf sagliyor. Kayitl bir dersi 2 kat hizda izleyebilirim,
dahasi sikildigim kisimlarda ileri sarip daha 6nemli gérdiigiim béliimlere gegebiliyorum. Hizlandir, yavaslat, istedigin zaman

durdur, vb. ézelliklerle her sekilde zaman kazaniyorum.

Cogu ADOA (%58.2), kaydedilmis dersleri gevrimici derslerden daha cazip bulmustur. ADOA’larin kendilerini
daha iyi hissettiklerinde kayith dersleri izlemeleri, kayith dersleri izlerken daha iyi konsantre olmalari, kolayca
not almalari, anlamadigi kisimlari kolayca tekrar dinleyebilmeleri, kaydi istedikleri gibi durdurmalari,

hizlandirmalari ADOAlar icin kayith dersleri cazip hale getirmektedir.
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Sanal Siniflara Sozli ve Goriintiili Katilim

Sozli katihm. Egitimciler, ADOA’larin sézlii katihmini 10 Uzerinden ortalama 3 olarak degerlendirmistir.
Egitimciler, ADOA’larin s6z almakta isteksiz olduklarini ve genellikle cevrimici derslerde sorularina yanit
alamadiklarini bildirmistir. Ayrica, kalabalik siniflarda (100'den fazla kisi) egitim veren egitimciler (6e-6 egitimci),
ADOA'leri sanal sinifta s6zli etkilesim icin motive etmenin mimkiin olmadigini bildirmistir. Egitimciler (8e),
ogrenci-6gretmen etkilesiminin distk olmasinin kendi motivasyonlarini olumsuz etkiledigini de belirtmistir.
Egitimciler, ADOA'lari derse dahil etmek icin kendi performanslarini 10 {izerinden 4 olarak degerlendirmistir.
ADOA’larin canl sanal siniflara sézli katihm konusundaki isteksizliginin nedenleri 4 kategori ve 2 alt kategori

olusturmustur (bkz. Tablo 3).

Tablo 3. $6zI{ Katilim Konusundaki isteksizligin Nedenleri

% f Kategoriler ve alt kategoriler
63.45 33 (1) Endise [Utangachk (%34.61), Yanlis soylemekten ve
bunun kaydedilmesinden ¢ekinmek (%28.84)]
17.3 9 (2) Ev ortami (Fiziksel ortamdaki diger insanlar ve giiriiltii)
11.53 6 (3) Video konferansta katilimcilarin seslerinin birbirine
karismasi nedeniyle isteksizlik
7.69 4 (4) Teknik sorunlar

Katilimci gorislerinden bir 6rnek su sekildedir:

ADOA110. Sanal siniflarda, yanhs bir sey séylemekten ve kaydedilmekten korkuyorum. Agik¢asi biraz utangaclk var.
Séylediklerimin yanlis olabilme ihtimali nedeniyle sinif arkadaslarim arasinda alay konusu olma korkusu yasadigimi

so6yleyebilirim.

ADOA'larin szl olarak gevrimici derslere katilmakta isteksiz olduklari gériilmiistiir. Cogunun ev ortaminda
yalniz olabilecekleri alanlarinin olmamasi ve bulunduklari ortamdaki ses/gtiriilti derse katilmalarini
engellemektedir. Endise, ADOA’larinin ¢evrimici derslere szl olarak katiima konusundaki isteksizliginin ana
nedenidir. ADOA'lar bilseler bile, kaygilarindan dolayi derse katim saglamakta isteksizdir. Endisenin bir diger
boyutunu da olasi bir yanhs cevap durumunda arkadaslarina rezil olma korkusu olusturmaktadir. Ustelik
kaydedilen ders bu durumu kalici hale getirmektedir. Bu kapsamda, ders tekrari yapmada kendilerine avantaj
saglayan kaydedilmis dersler, 6grencilerin derslere s6zlii olarak katilmalarini olumsuz etkilemektedir. Sanal
siniflarda etkilesim eksikligi egitimcilerin motivasyonlarini da olumsuz yonde etkilemektedir. Egitimciler,
ogrencileri ¢evrimici derslere aktif olarak dahil etmekte zorluk cekmekte ve kalabalik sanal siniflarda her bir

ADOA'ya ulasmak zaten miimkiin olamamaktadir.

Goruntili  katihm. Egitimciler, ADOA’larin  gériintiili  katiimini 10 (zerinden ortalama 2 olarak
degerlendirmistir. Egitimciler, ddnem basinda ADOA'leri kamera acmak icin tesvik etmeye calistiklarini, ancak
ADOA’larin kamerayla derse katilmada oldukca isteksiz olduklarini belirtmis ve bir siire sonra denemeyi

biraktiklarini bildirmistir. Ayrica, ¢cok sayida 6grenciyle (100'iin {izerinde) ders yapan egitimciler (6e), gérintila
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katihmi takip edemedigi icin Ogrencileri kamerayla etkilesime girmeye tesvik etmediklerini bildirmistir.
ADOA’larin canli sanal siniflara goériintiilii katiimi konusundaki isteksizliginin nedenleri sekiz kategori ve iki alt

kategori ortaya ¢ikarmistir (bkz. Tablo 4).

Tablo 4. Gériintiili Katilm Konusundaki isteksizligin Nedenleri

% f Kategoriler ve alt kategoriler

34.07 46 (1) Ev ortami [Ev ortaminda bagkalarinin varligi (%18.51),
Sinif arkadaglarinin kendi ev ortamlarini gérmesini
istememek 15.55%)]

21.48 29 (2) Bakimsiz ve hazirliksiz gériniim

11.85 16 (3) Utangaglik

9.62 13 (4) Gorintali katiimin 6grencinin kendi dikkatini dagitmasi

8.14 11 (5) Siniftaki diger 6grencilerinin gorintuli olarak derse
katilmamasi

6.67 9 (6) Goruntulu katilimin gereksiz oldugunu disiinmek

5.18 7 (7) Goz temasi eksikligi

2.96 4 (8) Teknik sorunlar

Katilimci gorislerinden bir 6rnek su sekildedir:

ADOA203. Aile evinde kisisel alanlarimiz sinirli oluyor. Ben kamerayi acarken biri odaya girebiliyor. Odamin durumu uygun
olmayabiliyor. Evdeyken disari ¢ikiyormus gibi giyinmiyorum, makyaj yapmiyorum ve saglarimi yapmiyorum. Baskalarinin ev
hélimi gérmesini istemiyorum. Bunun ¢ekingenligi var agikgasi. Bu yiizden kamerayr agmak istemiyorum. Diiriist olmak
gerekirse hem bende hem de sinif arkadaslarimin ¢ogunda rezil olma korkusu var. Bu yiizden ¢ogumuz kamerayir agmak

istemiyoruz.

Cevrimigci derslere gériintiilii katim konusundaki isteksizligin ana nedenleri ev ortami ve ADOA’larin bakimsiz
ve hazirliksiz gériinimiddir. Ev ortaminda bireysel alanlarin olmamasi ve ev ortaminin gériinimiini baskalariyla
paylasmak istememe ADOA’larin gérintiili katilimini engellemektedir. Katiimcilar ev ortaminin kendilerinin
mahrem alanlari oldugunu diisinmekte, ¢evrimi¢i ortamda akranlarina ve hocalarina glizel ve bakimli
gorinmek istemektedirler. Video konferans sistemlerine sosyal medya filtreleri gibi yiz filtreleri eklemek
isteyen ADOA'ler vardir. Katihmi engelleyen teknik sorunlar, sézlii katiimda sadece %2.96 iken gériintili

katilimda %7.69 oranindadir.

Dijital Okuryazarlik Baglaminda Video Konferans Derslerine iliskin Beklenti ve Elestiriler

Egitimciler, sanal siniflarda geleneksel 6gretim aliskanliklarini kullanamama (9e), uzaktan egitimde teknik
destek alamama (7e), sanal siniflar igin icerik Gretememe (6e), uzaktan egitime adapte olamama (4e) gibi
kendilerine ve kurumlarina yonelik beklenti ve elestirilerini dile getirmislerdir (bkz. Sekil 2). Egitimciler, dlgme
surecini kontrol edememe (8e), 6grencilerin internetteki arama motorlarini tek bilgi kaynagi olarak gérmeleri
(7e), dersin amacina uygun bir sinav uygulamasi yapamama (7e), 6lgme ve degerlendirme konusunda yeterli
yonlendirmeyi yapamama (5e), Ogrencileri kopyalayip yapistirmaktan uzaklastiramama (8e) gibi sorunlar

yasadiklarini bildirmislerdir.
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Ogrencilerin intemetteki
arama motorlarnni tek
bilgi kaynagi olarak
gormesi

Ogrencileri kopyalayip
yapistirmaktan
uzaklastiramama
Olgme stirecini kontrol —
edememe

Olcme ve degerlendirme
konusunda yeterli
yonlendirmeyi yapamama

Uzaktan egitime
adapte olamama

Dijital icerik
uretememe

Akademisyenlerin
beklenti ve
elestirileri

|

l

Dersin amacina uygun
bir sinav uygulamasi
yapamama

Teknik destek
alamama

Geleneksel 6gretim
aliskanliklarini
kullanamama

Sekil 2. Akademisyenlerin Uzaktan Egitime Yonelik Beklenti ve Elestirileri

Konuyla ilgili ADOA'larin (140 ADOA) yanitlarindaki en carpici kalip, "video konferans derslerin yapay ve
samimiyetsiz oldugunu distinme / dijital cihazlardan derslere katilmaya alismama, alismak istememe" gibi bir
genellemedir. ADOA'lar gergek sinif ortamini dzlediklerini her firsatta dile getirmislerdir. ADOA'lar (93 ADOA),
egitimcilerin sinif zamani disinda sanal sinif platformundan sorduklari sorulara veya istedikleri bilgilere tatmin
edici ve hizli cevaplar verdiklerini bildirmistir. Tablo 5, ADOA’larin egitimcilere yénelik beklentilerini ve

elestirilerini icermektedir.

Tablo 5. ADOA’larin Egitimcilere Yénelik Beklentileri ve Elestirileri

% f Kategori
30.66 23 (1) Olgme ve degerlendirmede, online derse katilanlar ile
katilmayanlar arasinda ayrim yapilmamasi
26.66 20 (2) OGlgme ve degerlendirmede, siirecin degerlendirilmemesi
22.66 17 (3) Egitimcilerin teknolojiye hakim olamamasi
17.33 13 (4) Egitimcilerin uzaktan egitime motive olmamasi
2.66 2 (5) Teknik sorunlar

Egitimciler dersin amacina uygun, objektif ve adil bir 6lglim yapamadiklarini disiiniirken, ADOA'lar derse
katilanlarla katilmayanlar arasinda bir ayrim yapilmamasindan rahatsizdir. Uzaktan egitimde olgme ve
degerlendirme hem egitimciler hem de ADOA'lar igin bir sorun olarak algilanmaktadir. Bunun yani sira dijital

okuryazarlik becerilerindeki eksiklik egitimciler icin de ADOA’lar icin de dile getirilen &nemli bir konudur.
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TARTISMA ve SONUC

Tartisma ve sonuglar arastirma sorularina uygun olarak sunulmustur.

Sanal Siniflarda Ders Takibi

ADOA’larin ¢ogu video konferans derslerini yapay ve samimiyetsiz bulmuslardir. Ev ortami nedeniyle canh derse
katilmaya motive olmadiklari, sanal sinifa katildiklarinda konsantre olamadiklari ve dersi verimli bir sekilde takip
edemedikleri gorilmustir. Mevcut arastirmanin sonuglari ile uyumlu olarak Yolcu’nun (2020) arastirmasi
O0gretmen adaylarinin uzaktan egitimde hocalari ve arkadaslari ile yeterli iletisim kuramadigi ve ev ortaminda
dikkatlerinin dagildigini gostermektedir. Diinya ¢apinda yayginlasan golge egitimi olarak bilinen tamamlayici
egitim olgusunda (Teo ve Koh, 2020), 6grencilerin video olarak kaydedilen dersleri tercih etmeleri bir sorun
olarak algilanmaktadir (Yung, 2020). Canli ders yerine kayith ders tercihi tamamlayici egitim modelinde bile bir
sorun olarak kabul edilirken, ana egitim modelinde bu sorun daha endise vericidir. Sinif etkilesimi, 6gretmenler
icin egitim ile ilgili kisisel, elestirel, baglamsal, islevsel, psikolojik degerler icerir (Kan, Ponte ve Verloop, 2013).
Ogrencinin etkilesim istegi olmadan tek yonlii transfer, egitimciler icin de monotonluktur. Cevrimici dgrenme
ortamlarinda, 6grenci-6gretmen etkilesimi, 6grenci-6grenci etkilesimi ve 6grenci-materyal etkilesimi karmasik
ve dogrusal olmayan iliskiler icindedir (Bervell, Umar ve Kamilin., 2020). ispanya'da yapilan bir ¢alisma, hizmet
Oncesi 6gretmen egitiminde, bireylerin 6gretmen olarak performanslarini artirmak igin akranlarindan glgli
duygusal destege ihtiya¢ duydugunu gostermektedir (Solé, Zaragoza ve Diaz-Gibson, 2018). Bu galismada da
goriilebilecegi gibi, sinif ici etkilesim sadece ADOA’larin degil, egitimcilerin de verimliligini etkilemektedir. Ders
sirasinda sorulan bir soru, ADOA'lara ve egitimcilere ilham vererek yaraticiliklarini genisletebilir. Buna ek olarak,

etkilesim ADOA’larin sinif ici Gslup ve ifade becerisi hakkinda dolayh 6grenmeler gerceklestirmesini saglayabilir.

Sanal Siniflarda S6zlu ve Goruntiilii Katilim

Ogretmen ve dgrenci arasinda etkilesim olmadan 6gretimin kalitesi disiik olacagindan ADOA’larin derse sozlii
ve goriintili katiimak istememesi bir sorun olarak kabul edilebilir. Onceki zamanlardan bu yana 6grenci-
O0gretmen etkilesimlerini inceleyen calismalar, etkilesimin 6grenci gelisimini cesitli yonleriyle destekledigini
gostererek kaliteli egitim agisindan etkilesimin 6nemini vurgulamistir (Grobe, 1981; Tyler, Stevens-Morgan ve
Brown-Wright, 2016). Sinif ici etkilesim g¢alismalari, 6gretmen adaylarinin 6gretmen yetistirme programlarinda
kendi davranislarinin ve inanglarinin farkinda olmalarina yardimci olur (Brok, Eerde ve Hajer, 2010). Buna ek
olarak, cevrimici derslerde etkilesime girme isteksizligi, ADOA’larin gelecekteki mesleginin dogasina oldukca
aykiridir, ¢iinkii 6gretmenlik meslegi etkilesim ve iletisim kurma istekliligi gerektirir. Hindistan'da yapilan bir
¢alisma, dusik katilim seviyesi gosteren 6gretmenlerin 6grenci-6gretmen etkilesiminde bazi i¢sel eksikliklerinin
olabilecegini gostermektedir (George ve Sankaranarayanan, 2007). Bu baglamda, ¢evrimici derslere sozli ve
goriintili katilmamak ADOA’lardan beklenmedik bir davranistir. Sanal siniflarda aktif katihm, pasif katilim ve
gizlenen 6grenci davranislari vardir (Ruthotto vd., 2020). Bu arastirmadakiler daha gok pasif (izleyici) katiimcilar

ve gizlenen katilimcilar gibi gériinmektedir. Ote yandan, ders saatleri disinda ADOA'lar, egitimcilerle kolay ve
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hizli bir sekilde iletisim kurduklarini ve sorularina hemen cevap aldiklarini bildirmislerdir. Dilekgi ve Limon
(2020) tarafindan yapilan bir arastirma, uzaktan egitimin 6gretmenler Uzerinde asiri iletisim yiki yarattigini
gostermektedir. Buradan hareketle sanal siniflarin sinif disi iletisimi artirirken sinif igi etkilesimi azalttigini

soylemek yanhs olmayacaktir.
Dijital Okuryazarlik Baglaminda Video Konferans Derslerine iliskin Beklenti ve Elestiriler

E-6grenmede, bireyin dijital okuryazarlik dizeyi bireysel performans lzerinde 6nemli bir etkiye sahiptir
(Mohammadyari ve Singh, 2015). Video konferans sistemlerinin etkin kullanimi igin dijital bilgi okuryazarlig
gereklidir. ADOA’larin sanal derslere goriintiilii katihm konusunda isteksiz olmalarinin nedenlerinden biri
ortamlarinin gorilmesini istememedir. Bu neden, ADOA’larin dijital okuryazarhktaki yetersizligine isaret
etmektedir. Clinkl video konferans uygulamalarinda ortam arka plan filtreleriyle kamufle edilebilmektedir.
Egitimciler tarafindan bildirilen "6grenciler internetteki arama motorlarini tek bilgi kaynagi olarak gériyor /
dgrencileri  kopyalayip yapistirmaktan uzaklastiramiyoruz" ifadeleri de ADOA’larin dijital okuryazarlik
becerilerinde eksiklikler oldugunu gostermektedir. Mevcut arastirmadaki bu sonucun aksine Geggel’in (2020)
¢alismasi Tirkge O6gretmeni adaylarinin dijital ortamlardaki bilgilere hemen inanmadiklarini ve dogrulugunu
sorguladiklarini gostermektedir. Dijital dinyada okuryazarlik, dijital arama motorlarindaki milyonlarca
cevaplardan hangisinin dogru ve bilimsel oldugunu anlamayi, farkli kaynaklari kullanmayi, belirsizlikte yon
bulmayi, gerceklik ve algiyr ayirt etmeyi, degisimlere uyum saglamayi gerektirir (PISA 2018 Tiirkiye On Raporu,
2019). Bu calismada oldugu gibi, farkli bir calisma, isve¢ ve ABD'deki hizmet &ncesi dgretmenlerin OECD, PISA,
AB ve Amerikan Kiitliphaneler Birligi tarafindan belirlenen dijital okuryazarlk becerileri hakkinda daha yiizeysel
bir anlayisa sahip oldugunu gostermektedir (List, Brante, ve Klee, 2020). Tirkiye’de yapilan c¢alismalara
bakildiginda, 6gretmen adaylarinin teknoloji egitim ortamlarina entegre edebilme konusunda yetersizlikler
yasadiklari (Aksogan ve Bulut Ozek, 2020; Dénmez Usta, Giintepe ve Durukan, 2020) ve kendilerini mesleki
geleceklerinde yer alabilecek olasi bir uzaktan egitim ortaminda ders anlatabilecek kadar yeterli gormedikleri
(Karatepe, Kiigiikgengay ve Peker, 2020) goriilmektedir. Bu calismada ADOA'lar egitimcileri teknolojiye hakim
olamama konusunda elestirmektedir. Ancak kendi durumlarina bakildiginda ADOA’larin hem profesyonel
gelecekleri hem de sanal siniflardaki mevcut durumlar icin dijital okuryazarlik becerilerini gelistirmeleri

gerektigi gérilmektedir.

Egitimciler de uzaktan egitimin gerektirdigi dijital okuryazarlik konusunda zorluklar yasamaktadir. Bu ¢alismanin
sonuglari, egitimcilerin sanal siniflarda geleneksel 6gretim aliskanliklarini kullanamamasi, uzaktan egitime
teknik destek alamama, sanal siniflar icin icerik liretememe gibi sorunlar yasadigini géstermektedir. Uzaktan
egitim, egitimin farkli bir boyutudur ve 6grencilerin derse olan ilgisini canh tutmak igin uygun igerik Gretme
becerisi gerektirir. Uzaktan egitim pedagojisi, farkli personel gruplarinin farkli girdiler sagladigi ve tasarim,
gelistirme ve sunum slrecleriyle bir ekibin birlikte ¢alistigi bir is bolimine dayanir (Lentell, 2012). Uzaktan
egitim, cesitli Ozellikleri bakimindan dontisimsel bir 6grenme modelidir ve donlisimsel 6grenme sireci

dogrudan 6gretim yonteminden ziyade 6gretim tasarimina odaklanir (Barbara, 2013). Egitimciler, profesyonel
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bir ekibin yardimi olmadan g¢evrimigi dersleri kayith derslerden daha gekici hale getirebilecek sinirli sayida
secenege sahiptir. Mobil teknolojinin egitimde kullanimini inceleyen bir ¢alisma, mobil teknolojinin 6gretim igin
yeni kanallar actigini, ancak teknik sorunlari ve egitmen destegine olan ihtiyaci beraberinde getirdigini
gostermektedir (Galway, Maddigan, ve Stordy, 2020). Teknik zorluklar bir kenara birakilsa bile egitimcilerin
uzaktan egitimci yeterliliginin olmamasi ve ADOA’larin disiik dijital okuryazarlik yetkinlikleri egitimi olumsuz
etkileme potansiyeline sahiptir. Covid-19 salgininin kiiresel saglk agisindan sonuglari dngoriilmedigi gibi nitelikli

O0gretmen yetistirme Uzerindeki olasi olumsuz etkilerini tahmin etmek zor gibi gérinmektedir.

Mevcut calismanin sonuglarina gére ADOA’larin sanal siniflarda egitilmesinde sinif etkilesimi, uzaktan egitim
pedagoijisi, dijital okuryazarlik olmak lizere {i¢ sorun alani ortaya ¢ikmaktadir. ADOA'ler kayitli dersleri gevrimigi
derslere tercih etmekte ve s6zli ve gorintili cevrimici derslere katilmakta isteksizlik yasamaktadir. Bu
isteksizligin nedenleri gogunlukla motivasyon ve konsantrasyon problemlerinden olugmaktadir. Sinif etkilesimi,
O0gretmen adaylarinin sorgulamaya baslamasi igin bir firsattir. Ana dili 6gretmen yetistiriimesinde 2000-2018
yillari arasinda yayinlanan literatlr( inceleyen bir ¢alisma, sorgulamaya odaklanan hizmet O6ncesi 6gretmen
egitiminin okuryazarlk 6gretiminde normlari yikma potansiyeline sahip oldugu igin uygulamasinin zor oldugunu
gostermektedir (Lammert, 2020). Uzaktan egitim bu zorlugu daha da glglendirmektedir. Sanal siniflar, gercek
sinif ortaminin olasi 6grenme atmosferini taklit eder. Bununla birlikte ADOA'lar icin geleneksel siniflar, sadece
mesleki gelisim saglamakla kalmamakta, ayni zamanda duygusal akran destegi, sosyal bir arada yasama, temas,
psikolojik ve fizyolojik bireysel alan 6zgilirlugu gibi ihtiyaglari da kargilamaktadir. Sanal siniflar, 6grencilerin
geleneksel siniflarda yasadigi iletisim ve temas ihtiyaglarini karsilamamaktadir. Ana dili egitimi dilsel iletisim ve
etkilesim Uzerine kuruludur. Bu nedenle, ADOA’larin iletisim ve etkilesim eksikliginden negatif yonde en cok

etkilenecek gruplardan biri oldugunu séylemek yanlis olmayacaktir.

ONERILER

Verimlilik i¢in, uzaktan egitim pedagojisi 6grenciyi ve baglamini sistemin merkezine yerlestirir (Lentell, 2012).
Bu arastirmanin sonuglari egitimcilerin ve ADOA’larin dijital yetkinlik diizeyinin uzaktan egitimde verimlilik icin
yeterince iyi olmadigi gostermektedir. Bu kapsamda egitimcilere dijital icerik hazirlama, interaktif video
olusturma, ders materyali tasarimi gibi konularda profesyonel bir ekip halinde ¢alisma ortami ve st diizey
teknik destek saglanmalidir. Yiiz ylize ve uzaktan 6grenmeyi bir araya getiren hibrit 6grenme modelinin bir siire
daha devam edecegi éngériilmektedir. Bu durum, ADOA'larinin sanal siniflarda nasil egitileceginin dgrenilmesi

gerektigi anlamina gelmektedir.

Video tabanli 6grenmenin en 6nemli sinirlamalarindan biri, 6gretmenin sadece bir bilgi aktaricisi roliinde olmasi
ve diz anlatimin egitim ortamina hakim olma potansiyelidir (Kolas, 2015). Sozli ve gorintalu katilim
konusundaki isteksizlik ve ¢evrimici ders yerine kaydedilen dersi izleme tercihi, ADOA’larin egitim ortamindan
aktif katilim beklemedigini géstermektedir. Egitimcilere gore, sanal siniflarda etkilesimi sinirlayan nedenlerden
biri blylk dgrenci gruplaridir. Ogretmen yetistiren kurumlarinin sanal sinif etkilesimini tesvik etmek icin daha

az sayida kisiden olusan sanal siniflar kurmalar gerekmektedir. Ogretmen yetistiren kurumlar (ADOA’larin
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belirttigi gibi) ¢evrimici dersleri dogrudan 6gretimden, monotonluktan kurtaracak, 6grenciyi aktif hale getirecek
ve slre¢ degerlendirme yaklasimini kullanacak bir anlayis benimsemelidir. Aksi takdirde, video konferans
yoluyla uzaktan egitim nitelikli ADOA yetistirmede beklentilerin karsilanamamasina neden olabilir. Ogretmen

adaylarinin pasif 6grenmeyi normallestirme olasilig egitim fakdilteleri igin endise verici bir durumdur.

ADOA’larin hemen hemen her konuda ortaya c¢ikan endiseleri, sanal sinif etkilesimini sinirlayan &nemli
faktérlerden biri olarak gériilmektedir. Egitimcilerin yani sira ADOA’larin kendileri ve &gretmen yetistiren
kurumlar da bu endiselerin giderilmesinde 6nemli bir role sahiptir. Bu baglamda oOzellikle uzaktan egitimin
hakim oldugu salgin déneminde psikolojik danigsmanlik ve rehberlik hizmetlerinin 6grenme sirecine dahil

edilmesi bir ihtiyag haline gelmistir.

Bu ¢alismanin bir sinirlamasi, konunun tamamen nitel bir yaklasimla ele alinmasidir. Ote yandan katimcilardan
sanal sinif varolusuyla ilgili degerli yorumlar elde edilmistir. Salgin nedeniyle bir gereklilige doniisen sanal
siniflarda dgretmen yetistirme durumu disiinildigiinde, bu arastirma, ADOA'lari sanal siniflarda nitelikli bir
sekilde egitmek icin gelecekte yasanacak durumlara bazi 6neriler verebilir. Bu arastirmanin sonuglarindan
hareketle gelecek donemlerde 6gretmen adaylarina yonelik sanal sinif etkilesimi, uzaktan egitim pedagojisi ve

dijital okuryazarlk arastirmalari yapilabilir.
Etik Metni
Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.

Arastirmanin etik kurul onayr arastirmaya baglamadan &nce alinmistir (Etik kurul adi: Trakya Universitesi Sosyal

ve Beseri Bilimler Arastirmalari Etik Kurulu / Tarih: 24.02.2021 / Karar No: 02-20).
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