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ABSTRACT

The purpose of this study is to investigate the reflections of the problematic of “human nature”
in the professional identity of pre-service teachers within the context of the philosophy of
education course. This study is a basic interpretative qualitative study. The data of the study were
collected from pre-service teachers taking the philosophy of education course in the Education
Faculty of a state university in the fall term of the 2020-2021 academic year. The pre-service
teachers were presented with descriptive information at the definition level including three
approaches regarding human nature, and in light of the obtained data, the reflections of their
views of the problematic of human nature in their professional identities were subjected to a
philosophical questioning. Participants were determined by following the “criterion sampling”
strategy, one of the purposeful sampling methods. A total of 125 pre-service teachers
participated in the study. In the analysis of the collected data, content analysis was used.
Inductive and deductive analyses were used together in accordance with the dynamics of the
questions in the questionnaire. The findings of the study showed that the most dominant
approach adopted by the pre-service teachers towards human nature is “tabula rasa”. Moreover,
it was found that the approach adopted by a pre-service teacher towards human nature would
have reflections in his/her professional practices in terms of the meaning of teaching and the role
of teacher. In this connection, the most comprehensive result obtained is that pre-service
teachers’ approaches regarding human nature is expected to determine the characteristics of
their instructional processing.
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INTRODUCTION

Behind the ideal of building a better society is the idea of education in its most general sense. As the place and
importance of education in society changed, the need to ponder about education emerged. At this stage,
looking at education from the perspective of philosophy has no longer become an alternative but a kind of
requirement. At the intersection of education and philosophy, which is one of the focuses of philosophy, there
are questions about the nature of knowledge, theoretical and practical reason, the formation of reason and its
relation to the world, and the development of moral vision and reasoning. It is therefore difficult to understand
epistemology, metaphysics, and ethics; that is, philosophy, when education is overlooked (Bakhurst, 2020).
Philosophical viewpoint will guide the individual to think freely in his/her self-consciousness and interaction
with his/her environment and to draw his/her own path. In fact, when we accept that the purpose of education
is to place people in a world of their own in the world they live in and to give them an identity, the importance
of philosophy will be revealed once again (Blyukduvenci, 2019). One of the main objectives of education can
be the transformation of people, who produce value and knowledge and reveal their own existence by taking a
stand against those that exist in life, into good, moral, virtuous, cultured individuals who make the right choices
and actions. All these ideals are embodied through the philosophy of education and come into existence with
practical results. However, given the cultural gap created by seeing the philosophy of education as a purely
theoretical lesson in the world and in our country, it would be a right choice to demand that the reflections of
philosophy in education should proceed in a more concrete, encompassing, explaining and meaningful line. At
this point, a study on the nature of "human", which is the common subject of both disciplines - education and

philosophy - will lead researchers primarily to the discussion on human nature from the past to the present.

In this context, while pre-service teachers take many courses that examine the concept of education in
different respects during their education life, the courses they take on philosophy are limited. By discussing the
qguestions such as “What is philosophy?”, “What kind of relationship is there between education and
philosophy?” and “What is the aim of the philosophy of education course?”, students are expected to start
training their thoughts and question their environment starting from themselves. Among these questions,
defining philosophy has a similar dilemma to answering the question of what education is. Many answers have
been given to the question “What is philosophy?”. James said that philosophy is a persistent effort that tries to
put all our thoughts into a coherent and harmonious relationship (Woodhouse, 1984). Similarly, Phillips (2019)
stated that the nature of philosophy is debate or questioning. Hence, seeking a straightforward and direct
answer to the question “What is philosophy?” is almost a desperate and persistent effort. On the other hand,
Aristotle aimed to examine each equation of the "human-nature" dilemma within itself with the discipline of
philosophy, which he called the philosophy of nature. Without a common answer to the question “What is
nature or the universe?”, one end of the philosophical debates on the nature of human being that has existed

on the universe has somehow concerned education.

If we assume that the main purpose of education is to place the human being in a place in the universe and to

give him/her an identity, the nature of human we are talking about will be one of the most fundamental
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problems. Education is not only a process related to the transfer of knowledge and skills; it is a founding
element of human life style (Bakhurst, 2020). Arguing that philosophers are not the only ones seeking answers

to questions about human nature, Kuguradi (1997: 75) said the following on this issue;

“Philosophers have human views, views on what human beings are; but those who are not
philosophers generally have a human understanding, human designs, human images. In addition,
cultures also have different images of people and there are images of people that have varied

through history.”

In this context, the concept of human nature has been discussed in different dimensions by different
disciplines. There are three different approaches to human nature in the philosophical literature. According to
the first approach, human nature is inherently bad. In other words, human nature is selfish, anti-social and
aggressive (Tuncel & icen, 2018). The basis of this approach lies in the acceptance of human beings as
incomplete and malevolent beings sent to the universe due to the original sin conception of Christianity
(Cotuksoken, 1993). Especially in the medieval Christian world, this view shaped a period. In this period, the
belief that God created a structured universe caused the medieval to be structured by the people (Cotuksdken
& Babdir, 2000). In fact, according to Gilson (2005), God used the universe as a kind of background for man to
reach God or to understand him. In the history of thought, Thomas Hobbes is among the main proponents of
the first approach. Hobbes (2019) thinks that people have an innate selfish and aggressive tendency to
maintain their own interests or existence and confirms his belief with the following words: “Man is wolf to
man”. Accordingly, Hobbes believes that these bad tendencies of human nature can only be brought under
control with authority. Hobbes, who defends that all power can be moved away from the environment where
conflict emerges between people by delegating power to an authority, believes that the disorder and chaos in
the natural environment will disappear with the social contract. Morover, Hobbes, in his work called Leviathan,
says that people's rights and freedoms were delegated to an immortal God named Leviathan, and the order in
society and trust was established (Hobbes, 2019). Similarly, Plato argued that the answer to the question of
how a good state administration should be in his work called “The State” can be as follows: by educating
people according to their nature. Plato believes that human nature is determined by birth, and he divides
human nature into three in itself: gold, silver and bronze. Based on this distinction, Plato claims that human
nature is inherently good, bad or corrupt (Platon, 2002). Accordingly, everyone should be in the place and
position they deserve or appropriate to their nature and receive education accordingly. Moreover, the state
designed by Plato is considered to be a education state (Under, 1995). On the other hand, Plato identifies the
educator with the shepherd in his work named “The Laws”. As a herd of animals cannot live without a herd,
similarly, children should be sent to their teachers to be equipped with an education appropriate to their
nature when the sun rises (Platon, 1998). Absolutely, why Plato gave the teacher the task of a shepherd is not
meaningless. The teacher aimed to teach his/her student what he/she knew best, namely, the virtue of the

teacher, just as a shepherd's instructions for the survival of his flock.
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According to the second approach to human nature, human nature is inherently good, that is, a tendency to
self-actualize. One of the biggest advocates of this viewpoint is Rousseau. Rousseau believes that human beings
are inherently good, but some dilemmas brought about by the life in society disrupt the natural good in man.
For example, the external environment, conflicts, private property, competition, and laws have led to the
struggle and caused man in his state of natural goodness to hide behind masks by marginalizing their own self-
consciousness (Rousseau, 2008; Rousseau, 2009a; Rousseau, 2009b). In almost all of his works, Rousseau
identified man’s being inherently good or the concept of natural goodness of man with reason and said the
following: “How magnificent, how beautiful it is to see man come out of his poverty by his own efforts;
dispersing the darkness nature surrounded him with the lights of reason; self-transcendence; rising to the skies
with the help of reason and doing the more glorious and more difficult: examining man, learning his nature, his
duties and his purpose” (Rousseau, 2009a: 47). Rousseau stated in his works that if not enough attention is
paid to the innovations that enter human life with civilization at every opportunity, they can destroy the
developments that existed in the past (Akagiindiiz, 2012). He even included the following statement on the first
page of the Discourse: “Satyr wanted to kiss and embrace fire when he first saw it, but Prometheus called him:
“O Satyr, you would feel so sorry for the beard on your chin, because what you see burns when you touch”
(Rousseau, 2009a). Rousseau emphasized that the falsehood of the lights brought before us by technology and
civilization should not deceive us. Although he defends human nature as innately good, he believed that unlike
Plato, the innately good nature of human will be disrupted by state sovereignty or an authoritarian education.
Rousseau prepared a utopia about how a good education should be, especially in his work Emile. In this work,

his main concern is not to let Emile's natural goodness or innate goodness deteriorate (Rousseau, 2009).

According to the third and final approach, human nature is like an empty plate from birth. It is neither good nor
bad, is empty and reactive. This approach is identified with John Locke. According to him, the human mind is a
“tabula rasa”, that is, it is like an empty plate. There are neither innate ideas nor information about the original
sin to support his innate evil (Locke, 1992). Namely, we cannot talk about a pattern called human nature,
because human beings have a structure that can renew itself in every age or in other words, change and
transform. John Locke, one of the founding philosophers of the Age of Reason, emphasized the term "apriori"
of the predecessor philosophers, and transformed the idea that the human mind is filled with some a priori
information with the term "tabula rasa" into an analogy of a blank slab or a clean paper. With the concept of
"tabula rasa", Locke emphasized the reliability of the knowledge of events and phenomena experienced with
the senses. According to Locke, our real knowledge consists of the actions of free mind that we experience with
our senses, far from the imposition of any kind of pressure and authority. In this sense, the pre-acceptance that

human nature is an empty plate will allow the free use of mind with all its limits.

In the history of philosophy, it can be said that debates on human nature have an important role in the process
of teachers' building their professional identities. Because different philosophical approaches lead to different
educational practices (Gobet, 2017). The adopted philosophical approach is regarded as an important

component of developing a personal teaching approach and developing a qualified teacher identity. This affects
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teacher's beliefs about instruction practices, the education system as a whole, and the teacher's role in this
system (Alsup, 2008). Educational philosophy gives a meaning to the educational activities and affects the
methods in application of these activities, behavioural dimensions and causality (Karadag, Baloglu & Kaya,
2009). On the other hand, teachers' professional identities affect their inclinations, efforts, and attempts for
professional development (Hammerness, Darling-Hammond & Bransford, 2005 as cited in Beauchamp &
Thomas, 2009). In addition, in the development of professional identity, the individual's point of view of human
nature (good, bad, neutral) in the process of the individual’'s knowing himself/herself, making meaning of
himself/herself and explaining himself/herself will not be limited to enriching his/her inner world. In addition, it
will help them distinguish the different personality traits of the individuals he/she aims to educate and
recognize them and position them in his/her own world. Therefore, teachers' perspectives on human nature

can be considered among the variables that are effective in shaping their professional identities.

In this context, it can be suggested that the concept of identity has been one of the most important research
topics of philosophy, psychology, sociology and education. Such questions as “Who am 1?”, “What are the
features that distinguish me from other people?” and “What are my values and goals?” have an important
function in individuals' identity development and transformation of identity perceptions. Identity defines who
individuals are, and identities influence and are affected by attitudes, beliefs, values and behaviours. Although
identity is an individual construct, identity development is affected by wider social interactions (Chung-Parsons
& Bailey, 2019). Beauchamp and Thomas (2009) addressed identity not as an individual construct but a social
construct and stated that people construct different identities in various contexts. Accordingly, the domain of
teacher training and the teaching profession can form a basis for the construction of an identity in individuals.
Teacher training programs for pre-service teachers are a process of change in terms of identity. The teacher
training program seems to be an ideal starting point not only to gain awareness of the need to develop an
identity, but also to acquire a strong identity. Knowledge of contexts and communities, and their effects on
shaping teacher identities, need to be included in teacher education programs in order to develop strong
professional identities in teachers (Beauchamp & Thomas, 2009). Teacher identity is naturally considered an
integral component of teacher education because what teachers do both inside and outside the classroom is a
reflection of how they perceive themselves (Kaya, 2016). Similarly, the answer given to the question “Who am
I?” by teachers will also reflect in the way they make sense of their professional identities (Kavrayici & Agaoglu ,
2020). Who the teacher is is about the identity of the teacher that shapes their attitudes, beliefs and practices
(Brickhouse, 1990 as cited in Chung-Parsons & Bailey, 2019). The professional identity of the individual reflects
his/her own way of definition and evaluation. According to King and Ross (2004: 58-60), one of the things that
make up professional identity is interpersonal relationships and interactions. That is to say, professional
identity effects the role performance of the individual that changes and shapes over time. Kavrayici and
Agaoglu (2020) refer to the sociological and relational foundations of the identity of a teacher and state that a
teacher's interactions with other individuals are within the scope of relational factors and emphasized that the

relationship between the teacher and the student is an important variable.
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Through the literature, professional identity perceptions of pre-service teachers were investigated according to
various variables such as age, gender, department and university (Alptekin-Yolcu, 2018; Ulubey, Yildirim, &
Alpaslan, 2018; Uluyol & Sahin, 2018; Alkis-Kigikaydin & Gokbulut, 2019; Celik & Kalkan, 2019). As a result of
these studies, It can be said that pre-service teachers' perceptions of professional identity are high. However
the role of human nature in the formation of teacher professional identity was not mentioned. Based on these
studies, it can be said that the assumptions about human nature are far from being considered as a component
of the teaching profession. Therefore, the focus of this study is not the extent to which the components of the
teaching profession are present in teacher settings, but rather an inquiry on pre-service teachers’ professional
attitudes, perspectives and beliefs on the education on basis of their approaches to student. Accordingly, the
general purpose of this study is to determine the reflections of pre-service teachers' approaches to human

nature in their professional identities. To this end, answers to the following questions will be sought;

e  Which approach do the pre-service teachers adopt about human nature, a problematic of the
philosophy of education?

e How do the pre-service teachers justify the approaches they adopt to human nature?

e What are the pre-service teachers' opinions about how their approaches to human nature will direct their
interactions with students?

e What are the opinions of the preservice teachers about how their approaches to human nature will be
reflected in their teaching practices?

e What are the opinions of the preservice teachers regarding the effects of their approaches to human nature

on the construction of their professional identities?
METHOD

Research Model

The study is a qualitative study conducted in the basic interpretive design. Qualitative research is a research in
which a qualitative process is followed to reveal facts and events in a realistic and holistic manner in the natural
environment (Yildirrm & Simsek, 2011). Accordingly, the study was designed as a qualitative research in order
to determine which of the approaches to “human nature” the pre-service teachers adopted and to examine
and describe the opinions of the pre-service teachers about how to the approach they adopted would reflect in
their professional identities and practices in an in-depth and holistic manner. According to the classification
made by Patton (2014) regarding the selection of the method depending on the purpose of the research, this
research is a basic research and the purpose of basic research is to understand and explain. On the other hand,
there is always a conceptual and theoretical framework or a model taken as a basis in the research conducted
according to the basic interpretive design (Merriam, 2015). The theoretical basis of this study is formed by

philosophical questionings.
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Study Group

This study was conducted on pre-service teachers attending the Faculty of Education. The research was
conducted with the ethic committee approval dated 29/12/2020 and numbered 86837521-050.99-E.58970
obtained from Nigde Omer Halisdemir University. In qualitative research, purposive sampling is widely used. In
the study, in the selection of the participants, the criterion sampling method, one of the purposive sampling
methods, was used (Frankel & Wallen, 2006; Patton, 2014; Creswell, 2015; Merriam, 2015; Berg & Lune, 2015).
The main criterion used in the selection of the participants was having taken the “Philosophy of Education”
course. In this regard, the responses of 125 students who responded our research invitation among the 170
students were included in the analyses. 72.8% (91 people) of the participants are female and 27.2% (34 people)
are male. 25% of the participants (20 people) is studying in the Turkish Language teaching department, 23.2%
(29 people) is studying in the department of science education, 36% (45 people) is studying in the preschool

teaching, 20.8% (26 people) is studying in the department of art education.
Data Collection Tools and Processing

In the study, the documents in which the pre-service teachers expressed their opinions about what human
nature is and how these opinions might reflect in their teaching profession identity were used as the data
source. A questionnaire was developed by the researchers in order to reach a data set from the pre-service
teachers. This questionnaire consists of two parts. In the first part, there are questions to elicit information
about the participants’ demographic features such as the department where the students are studying. In the
second part, there are two basic open-ended questions, structured in accordance with qualitative research and
posed within the framework of the problematic of the study. In this connection, firstly, the assumptions in the
philosophical literature regarding "Human Nature" were explained to the students in a reading text. They were
then asked to explain which of these three assumptions they adopt - people are inherently good, people are
inherently bad, people are inherently neither good nor bad, just like a blank plate — with their reasons. Finally,
five open-ended sub-questions were used to question their opinions about how and why a teacher's view of

human nature might be important and how it might reflect in his/her professional identity.
Analysis of Data

Written texts obtained from the pre-service teachers were analysed by using the content analysis method. “In
content analysis, similar data are brought together within the framework of certain concepts and themes and
interpreted in a way that the reader can understand” (Yildirim & Simsek, 2011). Creswell (2017) also stated that
in content analysis studies, similar data are brought together within the framework of certain concepts and
themes and that these data are organized and interpreted in a way that readers can understand. Denzin and
Lincoln (2005) defined stages involved in the analysis of written texts as coding data, creating themes, ensuring
validity and reliability, and interpreting the findings. The data collection tool in the study is structured in two
dimensions. A different analysis process was followed for each dimension in the analysis of the data obtained.

Some basic demographic variables in the first dimension and predicted to be related to the research
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problematic were subjected to a descriptive analysis. In the second dimension of the data collection tool, the
data related to which approach pre-service teachers adopted regarding human nature were analysed with a
deductive approach and general trends were determined. These general trends are also subjected to second
cycle coding and the structures within themselves were revealed with inductive analysis. Inductive analysis
involves the discovery of patterns, themes, and categories within data (Patton, 2014). In the second dimension,
the other questions asked to the participants were about the ways in which the pre-service teachers’ views of
human nature reflect in their professional approaches. The answers given to these questions were also
subjected to an inductive analysis and the findings were evaluated in the context of philosophical arguments

about "Human Nature".

The analysis of the collected data was carried out with the MAXQDA analysis program. Before starting the
analysis process, the researches made the data ready for analysis by dividing the data into two groups.
Participants were coded as P1, P2, P3,.. and the data of each participant were classified with these numerical
pseudonym. In the coding process, they worked independently in the first cycle coding, and for the second
cycle coding, they created a code book, first encoded all of the data independently and then compared the
codebooks. Overlapping codes were left as they were, and a consensus was reached by discussing the
conflicting codes. Based on this consensus, categories and themes were structured together. The findings are
presented together with direct quotations from the participants’ answers to the questions. In this way, a total
of three themes were structured for the “approaches to what human nature is and forms of justification”
dimension. These themes were named as “human nature is innately bad”, “human nature is innately good”,
and “human nature is an empty plate at birth”. And a total of two themes were reached for the “the ways in
which the conceptions of human nature are reflected on the teaching profession identity” dimension. These
themes were named as “re-defining the meaning of teaching and the role of teacher” and “breaking the

patterns of determinism”. Details of themes and categories have been tabled in Table 1.

Table 1. Themes and Categories

Themes Categories

Approaches to what human nature is and forms of justification

Human nature is innately bad The innately bad nature of human requires social systems

Authority for the application of social norms and principles

The natural good in man

Human nature is innately good The negative effects of the external environment on the natural good in
man

The suitability/unsuitability of life experiences to human nature

Quiality of life experiences

Human nature is an empty plate at birth Subjectivity of the individual

The changing dynamics of life

The ways in which the conceptions of human nature are reflected on the teaching profession identity

Individual-centred flexible teaching practices

Re-defining the meaning of teaching and  13nsformation of the interaction quality between teacher and student

293



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

the role of teacher Dispositioning the status of students

Breaking the patterns of determinism Generating a warmer classroom atmosphere

From oppressing to emancipatory education

Reliability and Validity

In this qualitative study, some strategies were applied in the process from designing to reporting in order to
ensure validity and reliability. These are transferability, credibility and dependability. Lincoln and Guba (2013)
stated that the most basic way to ensure transferability is detailed descriptions. Accordingly, the researchers
explained the research process in all details. In addition, why and how the approach adopted to human nature
which is the problematic of the study can be important for the teaching profession was described with a
literature review and the situations that would help to describe the reflections of the approaches adopted to
human nature in professional identity in the analysis process were carefully examined. In order to ensure
credibility in a qualitative research, researchers have to present evidence that demonstrates the relationship of
the findings with the facts and their consistency with each other (Patton, 2014). In this direction, the expert
supervision strategy was used to ensure the credibility of the research. In the structuring of the data collection
tool and in the analysis and reporting processes, continuous supervision of an expert in the field of philosophy
of education, different from the researchers was used. In order to ensure dependability in the study, the
findings obtained from the analysis of the data were presented after passing through a philosophical inquiry
and supported with direct quotations. In addition, the comments regarding the obtained findings were
discussed within the framework of the literature review, thus both internal and external interpretation criteria

were met.

FINDINGS

Approaches to What Human Nature is and Forms of Justification for these Approaches

Of the participants, 3.2% (4 people) stated that human nature is inherently selfish, anti-social and aggressive
and should be kept under control by an authority; 16.8% (21 people) stated that human nature is naturally
good and that this state of goodness can be spoiled by authority; 77.6% (97 people) stated that human nature
is a “tabula rasa” at birth, that is, an empty plate and can be rebuilt; 2.4% (3 people) stated that human nature
is multidimensional in that it cannot be defined in any way. Justifications for the participants’ conceptions of

human nature are as follows.
Human nature is innately bad

The participants stating that human nature is innately bad explained their tendencies based on the concepts of
law, authority, state, social order, conflict and unity. The common point in the views of the participants is that
it is not enough for man to illuminate the universe into which he is born with the light of reason alone. It is

obvious that Bacon's "knowledge is power" and Kant's "show the courage to use your mind" arguments are still

emphasized today. However, the participants, who advocated the idea that order and welfare cannot be
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achieved only through reason and knowledge in a society built according to the maxims of the selfish mind,
made their questionings on the claim that states secure their citizens with laws by legitimizing social principles
and norms by an authority as well as reason and knowledge. P 25, which addressed the necessity of controlling
the authority and therefore the human being in order to ensure order and discipline, in terms of educational
environments, expressed his/her tendency as follows: “Consider a class, suppose that the teacher in this class
has no authority and no discipline over the students. In this case, students do not care about the teacher, do not
respect him/her, each student acts as he/she wishes, and a goal, that is education, cannot be achieved in that

classroom. Therefore, man by his nature requires an authority and a rule.”
Human nature is innately good

It was found that the participants, who stated that human nature is naturally good, justified this tendency with
the concepts of natural good, family, social structure, and education. The participants evaluated the argument
that "human nature is naturally good" in a Rousseauian line. They stated that people who are born with natural
good inside become alienated from themselves by getting deteriorated through the effects of the external
environment, conflicts, and wrong education in the family and schools. One of the participants, P 13, argued
that the meanings and cultural roles that are attributed to a newborn human infant via the birth rituals in the
social norms and belief system are the source of this view. P 13: “When you see a newborn baby, would you
say, “Oh, how bastardly you will be in the future. You will tell this lie and do this evil? Or "What an innocent

baby."

Believing that human beings have a tendency to self-actualize in a good way, the participants expressed a
consensus on the point that the external environment impairs the natural good in human. As can be seen from
the opinions of the participants, the concept of "environment" has been discussed from two perspectives. If
the child receives an education from the external environment in the light of norms and principles that will
make the natural good even better, the natural good he/she has at birth will not be distorted and he/she will
be able to reveal his/her self-consciousness. However, if the child is exposed to a culture that disrupts the
natural good from the outside environment, he/she will be alienated from himself/herself and the society she
is born into. In Rousseau's words, individuals, with more than one face and different masks, will become
strangers to themselves by moving away from their natural good. So it is not enough that the nature of the
individual is inherently good, but also the environment in which he/she is born should be good for the natural

good to be revealed. Some participant opinions in this regard are given below;

P 42: “If the environment the individual lives in is suitable for this, he/she can develop
himself/herself in a good direction; yet, if the environment he/she lives in is bad, and as he/she
sees evils and is exposed to conflicts and evils, the environment where he/she is raised will
negatively affect him/her; he/she can be negatively affected by his/her family, society and thus

will get spoiled even if he/she is good at birth.”
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P 43: “A little boy doesn't know what bad is. He/she can only observe and learn this from his/her
environment. | think society spoils this good nature of a person. For example, a child is not born

knowing how to swear. He/she can internalize this by observing his/her environment.”

In the current situation of people (in the context of good-bad, right-wrong), the environment in which people
are born and the environment in which they grow up is important. The participants, who stated that the
natural good that human beings are born with, can be disrupted by the environment in which they grow up and
the education they receive, attributed their determination to the lack of an environment that allows the
maintenance of this state of goodness they bring from birth, or to the absence of stimuli that will lead people
to the development of this state of goodness. They attributed the deterioration of the natural good in human
beings to the attitude and behaviour patterns that individuals are exposed to from the external environment.
This external environment is listed as family, school, legitimate authority and social rules. Participants generally
believe that a life experience appropriate to their nature is important for the protection and development of
the state of goodness in individuals. However, the legal rules and the effect of the legitimate authoritarian
structure on education, which were created in order to ensure the social order, were criticized for causing the

deterioration of the natural good in human beings.

P 16: “Nobody is born as a bad person, but no matter how good people he/she is, not every
child grows up under the same conditions. If the environment he/she lives in, her/his family
life, school life is not in a way that will bring out her/his good sides, s he/she can over time

suppress the good aspects of the child and turn to the bad.”

P 93: “Every person is naturally good. If a person is evil, of course, he/she should be judged,
but the root of the problems that brought her/him to this situation must be regarded.]...]

The compassionate, warm-blooded and loved nature of human must not be dulled.”
Human nature is an empty plate

Most of the participants are of the opinion that human nature is like a “tabula rasa”, that is, an empty plate
and can be reconstructed. They stated that for the determination of human nature, besides prior information,
life experiences, later learned information and individual awareness are important in terms of one’s not
alienating to his/her own existence. Acting in a line similar to Heraclitus's point of view, the participants
indirectly stated that everything is in a change or flow and that the human being the major subject of this

change cannot be limited to some innate presuppositions.

There is a neutral meaning at the core of the "tabula rasa"” approach to human nature. The individual has a
neutral attitude towards the environment, society, culture, family in which he/she is born, and the
acceptances, values, rules and sanctions of all these social systems. Over time, as he/she understands the limits

of his/her own self-consciousness, the process of internalizing the values of this environment which embraces
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him/her and in which he/she socializes begins. Some participants expressed the following opinions on this

subject;

P 3: “The environment makes us who we are, and our behaviours occur within the framework of

the events around us”.

P 6: “Even if our genes affect our nature, what we are filled with after birth, our experiences and

our lives determine what our nature will be. Our life after birth builds us.”

P 19: “People’s thoughts, views and behaviors may change depending on where they live, their

culture, their religious beliefs, and their pressure and difficulties. How can you expect a person

who grows up in a country with hunger, thirst and scarce opportunities and who are unaware of

the outside world, who can get whatever they want, understand each other and have the same

psychology?”
As can be understood from the statements of the participants, the experiences of individuals in certain
contexts affect their consciousness built on this neutral structure that they are born with. It can be said that the
quality of the environment, which is thought to have such an impact on the life of the individual, and how it
handles the individual will have effects on how to educate the individual who is aimed to be raised as a good
person, and what values will be taught to him/her. However, this performative experience process of the
individual corresponds to a natural transference process. The common point of the participants who expressed
their views in this direction is the idea that individuals generally take a form in accordance with the patterns of

the environment they belong to.

P 17: “The environment shapes people. If he/she is in a bad environment he/she will be a bad

person, if he/she is in a good environment he/she will be a good person. The shape of a piece of

dough depends on how we shape it. Man is like dough.”

P 59: “Human beings come to the world like a scale with equal arms and tend to both bad and

good. However, the events he experiences disrupt the balance of this scale.”

P 27: “If people are taught right and good things, and if they are guided about what to do and

how to do in their life in the world, they begin their life as a good person and continue their life,

but on the contrary, if people are taught about bad and wrong things, they will continue their life

in the world as bad.”
While the participants were explaining their belief that human nature is like an empty plate at birth, another
point they emphasized is their showing the difference in the quality of their life experiences, the variability in
their perceptions and beliefs of truth as a reference to their lifestyle. According to this, people tend to see their
realities as real, their life styles as ideal and their own values as correct and continue their lives in this direction.
In this regard, one participant, P 73, expressed his/her opinions as follows: “For example, no baby is born with a
tendency to be a killer, a thief, or a liar. The environment he/she lives in instils in him/her whether these

approaches are correct or normal. Therefore, the person develops in that direction. He/she establishes his/her
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value judgments in that direction and they are correct according to him/her. As a result, man comes into the

world as a white page and he/she fills this blank page in the light of his/her environment, own mind and wil.”

One of the points emphasized by the participants, who stated that human nature is a “tabula rasa”, is that
people are separated from other living things by their ability to reason, think and make logical inferences.
Although human beings, who are not born with a given nature, can be shaped by the influence of the
environment, they are responsible for their own choices and behaviours because they are intelligent creatures.
The underlying factor of this responsibility is the freedom of choice that the mind gives to man. Although this
freedom, which derives from the state of having intelligence, does not provide any mobility to the individual in
the first years of life, in the following years, when the individual leaves his family circle and joins wider social
and cultural environments, his/her awareness will develop and he/she will be able to determine his/her own
direction. The expressions about the structure of man, who can construct his/her own subjectivity and change
and transform his/her own life, can also be considered as evidence for the opposition of the conception of
“tabula rasa” to fatalism. Accordingly, the concept of assigned human nature is questioned and the role of the
person in his/her own life comes to the fore. The view of P 125 regarding the role of man in constructing
his/her own subjectivity and constructing his/her own life is as follows: “Man learns everything by observing
the world after he/she is born because the innate goodness or the badness of a human being restricts free
thinking and free life. And | advocate free thinking. | think that | exist with my choices and that | am the only
responsible person for every move of mine in life. | can say that | think a person is transformed into a unique

individual through experiences, not good or bad at birth.”

One of the ways in which the participants, who adopted the view that human nature is an empty plate at birth,
justify this tendency of theirs is revealed in their emphasis on the changeable nature of life. Accordingly, the
classification of people as good or bad does not mean that they lead their lives only on good or only on evil.
Man’s tendencies on this issue may differ depending on different variables. People's interactions with the
outside world, their experiences, their perspectives of occurrences and events and social phenomena that take
place out of their own will can be a source of change in their standing in life. The view of P 56 on this dynamic
structure of human nature is as follows: “People can change, transform and be educated. For example, a thief
can understand and change his/her fault with the right course of action or the right punishment. An

unsuccessful child can be very successful one day.”

The Ways in Which the Conceptions of Human Nature are Reflected on the Teaching Profession

Identity

The findings regarding the reflection of a teacher's conception of human nature on his/her professional identity
were analysed based on the views that human nature is not determined as good or bad at birth, but that
human beings are born like an empty plate and shaped later. The reason for this is that most of the pre-service
teachers participating in the study defended this view and the data set was shaped on the basis of this

assumption. Similarly, the pre-service teachers, who advocated the idea that human nature is innately good,
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emphasized the roles of the teacher in the educational processes and the humanist character of the teaching
processes in the context of this conception like the advocates of the idea of “tabula rasa”. Accordingly, a
teacher's perceptions of the pure, clean and neutral nature of human nature will reflect on his/her perception
of professional identity, his/her teaching role and structuring the teaching processes. In fact, the teacher's
perception of human nature will have various outcomes in terms of individuals' educational experiences. In
addition, the deterministic character of traditional individual imagination and educational approaches will be

deconstructed.
Re-Defining the Meaning of Teaching and the Role of Teacher

A teacher's conception of human nature as good or neural is the source of the redefinition of the
understanding of the teacher-centred education idealized in traditional educational philosophy approaches.
Accordingly, the findings of the research revealed the necessity to redefine the teacher’s authoritarian position
as the absolute power in the classroom, his/her mastery of knowledge and his/her role of controlling and
directing the student in the traditional conception of education. The participants defined a teacher's
conception of human nature through the transformations that will occur in terms of teaching practices,

teacher-student interaction styles, and student positioning in classroom processes.
Individual-centred flexible teaching practices

Teaching practices are the first areas in which conception of human nature will be visible in the classroom. A
teacher's respect for human nature and his/her assumptions on this subject also lead to the design of learning
experiences appropriate to the nature, developmental and personal needs, emotional and social situation of

the student. Therefore, this means putting the individual in the centre.

The important point in teaching processes in terms of teacher and student roles is that the teacher should be
aware of the student's existence. In this process, it should be taken as a basis that the teacher conducts his/her
professional practices with the awareness of human existence and his/her nature without reducing their
professional practices to standards consisting of legal job descriptions and without looking at the educational
processes as a mechanical process. In order to achieve this, the teacher must be aware of the existential
characteristics, interests, needs of the student and design his/her professional practices accordingly. On the
other hand, assumptions about human nature require taking into account students’ uniqueness while fulfilling

the basic standards of teaching processes. Some of the participants' views on this subject are as follows:

P 96: “Thinking that every child is different, the teacher does not put the child into a mould.
He/she helps the child to express his / her thoughts freely and to increase his / her self-esteem.”
P 1: “We should be sensitive to the class and remember that each individual in the class looks at

the world from a different perspective.”
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Transformation of the interaction quality between teacher and student

Another of the transformations that the assumptions about human nature will create regarding the role of the
teacher is the transformation that will occur depending on the roles and positions of the teacher and the
student in the educational processes. Accordingly, the acceptance that the student's nature is inherently good
or neutral is thought to lead the teacher to behave more mildly, supportively, understandingly, and tolerantly
towards students. Therefore, the participants are of the opinion that this approach in teacher-student
interaction will bring the presence of the student to the fore in the classroom, emphasizing the importance of
the teacher’s not viewing the student as a being prone to misdeed, but as a being inherently good and prone to
development in a positive direction if treated well. P 32 stated the following opinion on this issue: “When we
talk about a person, we use a sentence like "it is in his/her nature". Here, too, | think we are imposing the
personality of the individual on his/her nature. As a teacher, we need to know very well what human nature
consists of and the content of human nature because the teacher's field of interest is people and children,

he/she should approach the student with the belief that "each human being is a world."

Some participants argued that a teacher's accepting the student's nature would result in his/her being able to
give up his/her authoritarian and controlling role in the classroom, being able to put the student into centre,
and communicate with students in a more humane manner based on mutual understanding and acceptance

rather than pressure, rules or impositions.

P 54: “When the teacher accepts this approach, he/she will be able to communicate better with
students and peace will dominate the classroom environment. When this is achieved, | can learn
the child's interests and character and way of thinking. After examining and observing the child, |
can successfully transfer the things | want to convey. Thus, my communication with students
progresses in a healthy process. In education, the individual should be in a free environment and

should be able to reach whatever he/she is interested in.”

P 51: “The classroom environment has a soul and half of this soul belongs to the teacher. If the
teacher believes in students, quenches the curiosity of the student, and is in the role of not only
the teacher but also the learner, he/she can meet the needs of this spirit so that students do not

feel incomplete.”

One of the variables that are the basis of the transformation in the quality of teacher-student interaction is
seen as the teachers' acceptance of his/her own nature and the quality of the relationship he/she establishes
with himself/herself. P 44 expressed his/her opinions on this subject as follows: “I also know that the student
will imitate me, my behaviours, while filling in the empty plate. Therefore, | will strive to set a good example for

them.”

Some participants emphasized that it is important for a teacher to be aware that he/she is a role model for

students in his/her interactions with students, and that he/she sees his/her own behaviours and practices as
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responsible for the abilities or tendencies that the student will develop. Accordingly, it can be said that this
acceptance that human nature is an empty plate brings the responsibility to the teacher to review

himself/herself as an individual.
Dispositioning the status of students

One of the situations that will be redefined in an educational context where human nature is prioritized is the
dispositioning of students in teacher-student relationship or teaching processes. In an educational design
where the teacher is positioned as the authority, this way of dispositioning the teacher will directly determine
the position of the student. Accordingly, accepting the existence of an authority means the existence of a mass
that needs to be controlled and this role is attributed to students. Positioning the teacher not as an authority
but as a guide to teaching processes also determines the role of the student. In this structure, the teacher is the
person who is responsible for his/her own path and journey, while the teacher is the subject who should guide
the student in the most accurate way. The acceptance that human nature is like a good and empty plate is an
acceptance that reinforces the guiding role of the teacher at this point. Here, the teacher is responsible for
guiding the individual towards what is good and right. Therefore, the understanding in traditional education,
which sees the human as an object that needs to be corrected and controlled by an authority, is shaken by this
acceptance of human nature and the student is positioned in a very different place from the place positioned in

the traditional understanding.

Participants are of the opinion that the new situation that will emerge as a result of abandoning the practices
that are shaped within the framework of keeping the student under control, constantly passivizing and
positioning them as objects that need knowledge transfer, may be a source for the development of students'
self-confidence, mental liberation, more active, cooperative learning environment and a healthier dialogue. P
79 expressed his/her opinions on this subject as follows: “The teacher's adoption of an education in favour of
imagination and freedom by moving away from the understanding of education that is restrictive in terms of
teaching practices and which keeps students captive to books or desks, provides many benefits for students by

increasing the efficiency of education.”

It is often not enough just to get to know the student individually, to respect his/her nature and existence, to
be aware of his/her developmental, educational, emotional and social needs. Awareness of all these listed
situations means getting to know the student and knowing the student is not a situation that will be limited
only to the school context. Therefore, it is important for the teacher to adopt a holistic and inclusive approach
to students. In other words, it may not be enough for a teacher to construct an interaction with a student
based solely on teaching processes within the framework of his/her conception of human nature, and it may be
necessary to focus on dimensions other than teaching processes because a teacher's view of people is expected
to affect what he/she expects from his/her students or what he/she can give to his/her students. For this

reason, the teacher's perspective of the student, what he/she expects from the student and how he/she

301



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

handles the variables originating from the outside of school environment should be taken into consideration

while revealing these expectations. The participant P 68 stated the following on the subject:

P 68: “For a teacher who adopts a humanistic approach, teaching means not only transferring
information to students, but also learning that students are valuable, as well as making students aware
of the behaviours and living conditions that are right for them.”

Breaking the Patterns of Determinism

The findings obtained from questioning how the conception of human nature as a pure and clean or neutral
structure reflections on a teacher’s professional identity and practices in the context of this identity will have
contains criticisms towards the evaluation of individuals with a determinist perspective. What is criticized in
this context is the negative consequences of not looking at the nature of individuals and the effects of the
environmental conditions in which they are born. Behaving in this way may led teachers to see students as not
prone to change, to handle many variables regarding educational and instructional processes from a
determinist perspective, to reproduce the traditional instructional approaches again and as a result of all these,
approaching students as unique individuals can be ignored. Thus, prioritizing human nature will lead to the
creation of effective and more humanistic classroom environments. In addition, repressive education models

will be abandoned and more emancipating education practices will be introduced.
Generating a warmer classroom atmosphere

Research findings reveal that the determinist perspective on human nature is based on the assumptions that
human beings are inherently bad or good. According to this, most of the participants stated that considering
the human nature on the basis of the assumption that human nature is inherently bad may cause risky
situations such as suppressing the individual in the classroom, applying stricter disciplinary rules and not doing

anything for the child to develop in a good way. Some of the participants' views on this subject are as follows:

P 103: “If the teacher thinks that the child is innately prone to misbehave, he/she may

want to establish authority and suppress him/her. If he/she thinks that the child is prone to

commit good deeds, he/she may give him/her more freedom, “he/she is already good;

there is no point in trying to make him/her good.”

P 123: “Teacher’s regarding the children as innately bad causes the teacher not to try to

guide children to goodness. On the other hand regarding the children as innately good may

cause children to be confused about their undesirable behaviours.”
From these views presented above, it is understood that situations such as harmonizing the nature of human
with the expectations of the outside world rather than the nature of the human are shaped by the assumption
that human nature is innately bad. It is obvious that a teacher should be free from these assumptions in order
to ensure interaction in a more humane, individual-centred and fair environment in the classroom. Accordingly,
it can be said that one of the most important contributions that the conception of human nature will make to

the classroom environment is that a warmer atmosphere can be created.
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From oppressing to emancipatory education

Participants associated the reflections of determinist views accepting human nature as innately bad on both
general educational and instructional processes and classroom practices with traditional educational
approaches. In this connection, it is thought that the conception that human beings are shaped by the effect of
the environment in which they are born as an empty plate and that they have the ability to change, transform

and rebuild themselves can overcome all kinds of negativities of the traditional education approach.

Within the context of the oppressive nature of traditional education, the criticized issues include the following:
adopting authoritarian, strict, normative, stereotypical approaches, constantly creating fear and anxiety in
students, pacifying the student, exhibiting behaviours harming the spirit of the child, and sometimes destroying
human dignity in the child, treating students in a standard way and imposing heavy burdens on the shoulders
of students and all these have some consequences in terms of the quality of educational processes. An opinion
on what can be done in the classroom to overcome these features of the conception of traditional education is

as follows:

P 7: “As an educator, we should not think “what is important is what | say; what students do and
think is not important” rather we should think “what students think is as important as | do”, we
should not look down on them; | should not strive to make them afraid of me rather | should guide

them. These are my opinions helping me shape my teaching life.”
CONCLUSION and DISCUSSION

The most general result reached in the present study, which was carried out in order to determine the ways in
which the pre-service teachers’ conceptions of human nature are reflected on their professional identity, is
that there is a difference between the pre-service teachers who think that human nature is innately good or
like an empty plate and the pre-service teachers who think that human nature is innately bad in terms of their
perceptions of the student and their professional understandings. In this study, which is based on a basic
assumption that educators' conception of human nature will reflect on their professional identities in different
ways, the participants were explained three basic conceptions in the philosophical literature regarding human
nature and asked which of these three conceptions they adopted. While the majority of the participants
adopted the approach that human nature is like an empty plate at birth, the rate of those who adopted the
conception of human nature as innately bad is quite low. It was concluded that the ways in which the
participants, who view human nature as innately good or an empty plate, justified their approach, tended to be
similar. Accordingly, these participants defended the argument that legitimate authority and an established
social structure alienate the individual from himself/herself and cause the degradation of the natural good in
human beings. Through the literature review, studies aimed at determining teachers' approaches to human
nature are generally descriptive studies in survey model. Naziroglu, Acuner, and Birinci (2017) found that

teachers' attitudes towards human nature are generally positive. Ustiiner (2005) considered a teacher's views
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on human nature as one of the variables affecting classroom management and found a significant difference

between teachers’ optimistic and pessimistic views about human nature in favour of optimistic views.

A similar explanation to the acceptance of human nature by the majority of the participants - it is naturally
good and is like a blank slate - is also seen in Burkaz's (2014) study. Burkaz (2014) compared the argument of
Plato claiming that human nature is determined from birth and the purpose of education should be to reveal
the nature of children with that of Rousseau claiming that education that serves a specified purpose will spoil
the nature of the child with reference to the works of the thinkers. Similarly, in the present study, while the
argument that human nature is like an empty plate was justified, the emphasis on the fact that human beings
have the power to transform their potential into an actual state with their minds as well as the negative effects
of the external environment came to the fore. Participants expressed a common opinion on the point that the
teacher-student relationship will proceed in an oppressive and authoritarian line with a traditional education
that serves a defined purpose and thus self-actualization will be difficult for learners. However, if we think in a
Rousseauian sense, education is expected to allow the child to be individualized and to actualize
himself/herself, as well as to take into account the psychological and physiological nature of the child. At this
point, Rédl (2020) pointed out the liberating and constructivist role of education and advocated the belief that
education can transform the life of the individual in a good way. However, regarding human nature as an
empty plate does not mean a teaching environment that will allow the student to construct his/her existence
and brings the risk of objectification of students. Freire (2014) defines this education approach, which positions
the individual as an object of investment, as “banking concept of education” and criticizes the transformation
of students into bins or containers that need to be filled by the teacher with traditional education. Freire
emphasized that the teacher is perceived as a better teacher if the more s/he fills the containers in the
traditional education. According to Freire (2014), the teacher and the student should act jointly and students
should be regarded as agents who are responsible for recreating the critical knowledge. Therefore, it is
considered important here that the process of raising awareness of pre-service teachers about human nature
and being sensitive to the existence of the individual. Krieger (2008) stated that human nature is the primary
source for educators. However, some education policies and teaching practices may create unwanted effects

on students by conflicting with human nature.

The importance of philosophical thinking cannot be denied in the construction of an educational thought that
prioritizes the needs of students on the basis of respect for their nature and individuality. Looking at education
from the perspective of philosophy will enable us to train individuals who are questioning, knowing themselves
and their surroundings, aware of their responsibilities, and able to think freely. Bas (2015) revealed that
teachers' education philosophy beliefs are shaped by their teaching-learning conceptions and this situation
plays a crucial role by reflecting on the way teachers organize their teaching-learning processes. On the other
hand, a teacher's awareness of human nature is expected to affect the way s/he structures his/her teaching
processes. Therefore, a learning process that is guided by the teacher will manifest itself in an educational

approach that centres on the individual and his/her needs. As Kenan (2009) stated, modern education theory is
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struggling to create a more humane and comprehensive education model. Bonnett (2004) justified his
opposition to the standardized structure of education determined with measurable goals by saying that
assumptions about human nature are fundamental to shaping education both conceptually and practically.
Frolund (2016) also drew attention to the importance of accepting people as an individual, emphasizing that
education is an important requirement for the individual to be himself/herself, and that human nature is partly
a product of one's own activity. In the context of modern education, the idea of human nature affects the
interpretation of central concepts such as reality, knowledge, understanding and value, and the variables

related to teaching and learning processes (Frolund, 2016).

In the literature regarding the research findings, it is emphasized that raising awareness about human nature
plays a crucial role in disciplines and practices that are the source of the establishment of professional identity
within the framework of teacher training programs. Research results revealed that a teacher's assumptions
that human nature is inherently good or like an empty plate are effective in their interactions with students in
classroom and out-of-classroom contexts. The importance of deciding to whom, when and to what extent
information will be given, which is a part of the ideal of imparting knowledge, skills, behaviours and attitudes to
the individual, which we can show among the goals of educational and instructional processes, also manifests
itself in the formation of the teacher professional identity. To whom, when and how information should be
given are within the scope of the conceptualization of human nature. Therefore, awareness of human nature is

expected to shape these components of educational processes.

As a result, a teacher's awareness of human nature also seems to be closely related to his/her awareness of
his/her role and sphere of influence. It is obvious that the acceptance that the student should be kept under
control or disciplined with authority will lead to the conduct of teaching practices in this direction. Research
findings have revealed that pre-service teachers consider themselves responsible for constructing the nature of
students in a good way and that their own nature is also effective on how they will do this. Accordingly, it is
understood that a teacher who is aware of his/her own nature will respect the nature of another individual and

his/her professional identity will be shaped in such a way as to be adaptable to this nature and flexible.

RECOMMENDATIONS

In line with the results of the present study, which revealed the ways of reflection of a teacher's awareness of
human nature on his/her professional identity within the framework of building an educational and
instructional process that prioritizes the individual, some suggestions can be made regarding the problematic
of human nature in the philosophy of education; In today's education system, where traditional educational
approaches that position the teacher as an authority are still widely adopted, it is clear that in order to ensure
that contemporary educational philosophy approaches that focus on human and nature are dominant in these

contexts, training teachers who have developed awareness of these approaches is important.
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At this point, it is important to emphasize the conception of reflexivity in subjects such as human nature and
individuality in pre-service teachers’ professional education processes and to apply approaches that will enable
pre-service teachers to gain awareness of themselves, their own learning needs and the processes of
structuring their individual lives. Since this awareness will lead to sensitivity to the individual and his/her
nature, awareness raising should be regarded as an important component of teacher training programs.
Accordingly, it can be said that highlighting teacher training programs supported by human nature and
individuality for pre-service teachers will raise awareness about their learning needs and their lifestyles. It can
be said that this awareness can provide responsivity that focus on the individual and nature in teacher training
methods and programs. In addition to all these, it expected that intensifying the lectures qualitatively and
guantitatively through teacher training program that focus on human nature and philosophy will strengthen

the bond between pre-service teachers and philosophy.
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EGiTiM FELSEFESiI DERSi KAPSAMINDA “iNSAN DOGASI” SORUNSALININ
OGRETMEN ADAYLARININ MESLEKi KiMLIKLERINE YANSIMALARI

0z

Bu arastirmanin amaci egitim felsefesi dersi kapsaminda insan dogasi sorunsalinin 6gretmen
adaylarinin mesleki kimliklerine yansimalarini incelemektir. Bu ¢alisma temel yorumlayici desende
nitel bir aragtirmadir. Arastirma verileri bir devlet Universitesinin Egitim Fakiiltesinde, 2020-2021
Giiz Déneminde Egitim Felsefesi dersi alan &gretmen adaylarindan elde edilmistir. Ogretmen
adaylarina insan dogasina iliskin Ug yaklasimi igeren tanim diizeyinde agiklayici bilgi sunulmus ve
elde edilen veriler dogrultusunda onlarin insan dogasi sorunsalina bakis agilarinin mesleki
kimliklerine yansimalar felsefi bir sorgulamadan gecirilmistir. Katihmcilar amagh 6rnekleme
turlerinden “Olglit 6rnekleme” stratejisi izlenerek belirlenmistir. Arastirmaya toplam 125
o0gretmen adayi katilmistir. Arastirma cergevesinde elde edilen yazili verilerin ¢dziimlenmesinde
icerik coziimlemesi benimsenmistir. Soru formunda yer alan sorularin dinamiklerine uygun olarak
tiimevarimci ve timdengelimci ¢éziimleme birlikte kullanilmistir. Arastirma bulgulari 6gretmen
adaylarinda insan dogasinin neligine iliskin yaklagimlardan en baskin olanin “tabula rasa”
yaklasimi oldugunu ortaya koymaktadir. Ayrica bir 6gretmenin insan dogasina iliskin yaklagiminin
mesleki pratiklere 6gretimin anlami ve 6gretmenin rolleri agisindan yansiyacag tespit edilmistir.
Bu dogrultuda ulasilan en genel sonug 6gretmen adaylarinin insan dogasina iliskin yaklasimlarinin
Ogretim sureglerinin temel 6zelliklerini etkileyecegi beklentisidir.

Anahtar kelimeler: Egitim felsefesi, insan dogasi, mesleki kimlik, felsefi analiz
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GiRiS

Daha iyi bir toplum inga etme idealinin arkasinda, en genel anlamiyla egitim dusilincesi vardir. Egitimin toplum
icinde konumlandigi yer ve 6nem derecesi farklilagtikga, egitim Uzerinde derinlemesine dusiinme ihtiyaci agiga
¢ikmistir. Bu asamada ise egitime, felsefenin penceresinden bakmak artik bir alternatif degil bir tiir zorunluluk
haline gelmistir. Felsefenin odaklarindan birisi olan egitimin felsefeyle kesisim noktasinda bilginin dogasi, teorik
ve pratik akil, aklin olusumu ve diinyayla iliskisi ve ahlaki vizyon ve muhakemenin gelistirilmesi ile ilgili sorular
vardir. Bu nedenle egitime bakmadan epistemoloji, metafizik ve etigi- yani felsefe yapilabilecegini- gormek
zordur (Bakhurst, 2020). Felsefi bakis agisi, bireyin kendi 6z bilinci ve ¢evresiyle olan etkilesiminde 6zgir
distinmesinde ve kendi yolunu gizmesinde yol gosterici olacaktir. Hatta egitimin amacini insani yasadig
diinyada kendine ait bir diinyaya yerlestirmek ve ona bir kimlik vermek olarak kabul ettigimizde, felsefenin
onemi bir kez daha aciga ¢ikacaktir (Buyikdivenci, 2019). Deger ve bilgi lireten, yasama var olanlar karsinda
tavir alarak kendi 6z varligini agiga ¢ikartan insanin, egitim araciligiyla iyi, ahlakli, erdemli, kiltiirli, dogru segim
ve eylemlerde bulunan bireylere dénusmesi egitimin temel amaglari arasinda gosterilebilir. Tum bu idealler ise
egitim felsefesiyle somutlasarak pratik sonugclarla kendini var eder. Ancak egitim felsefesini salt kuramsal bir
ders olarak gérmenin dinyada ve (llkemizde yarattigi kiltirel bosluk distunildiginde, felsefenin egitime
yansimalarinin daha somut, kusatan, agiklayan ve anlamlandiran bir gizgide ilerlemesini talep etmek dogru bir
se¢im olacaktir. Bu noktada her iki disiplinin de -egitim ve felsefe- ortak konusu olan “insanin neligi tzerine
yapilan bir inceleme, arastirmacilarini 6ncelikle insan dogasina iliskin gecmisten ginimize kadar uzanan

tartismalara yonlendirecektir.

Bu baglamda, 6gretmen adaylari mesleki egitim sireglerinde egitim kavramini farkli boyutlariyla inceleyen pek
cok ders alirken; felsefe konusunda aldiklari dersler sinirlidir. Felsefe nedir? Egitim ve felsefe arasinda nasil bir
iliski vardir? Egitim felsefesi dersiyle amacglanan nedir? Tum bunlarla 6grencilerin disiincelerini egitmeye
baslamasi, kendilerinden baslayarak gevrelerini sorgulamalari amaglanmaktadir. Bu sorular arasinda felsefenin
tanimini yapmak egitim nedir sorusuna yanit vermekle benzer ¢ikmazlara sahiptir. Felsefe nedir sorusuna pek
¢ok yanit verilmistir. James, felsefenin tim distncelerimizi tutarli ve uyumlu bir iliskiye sokmaya calisan inatgi
bir ¢caba oldugunu soylemistir (Woodhouse, 1984). Benzer sekilde Phillips (2019) felsefenin dogasinin tartisma
ya da sorgulama oldugunu ifade etmektedir. Bundan dolayi da “felsefe nedir?” sorusuna yalin ve dogrudan bir
yanit almak neredeyse umutsuz ve inatcl bir cabadir. Ote yandan Aristoteles ise doga felsefesi olarak
adlandinldig1 felsefe disipliniyle “insan-doga” ikileminin her bir denklemini kendi icinde incelemeyi amag
edinmistir. Doga ya da evren nedir sorusuna ortak bir yanit bulunamadan, evren Uzerinde var ola gelen insanin

neligi Gzerine yapilan felsefi tartismalarin bir ucu egitime dayanmistir.

Egitimin temel amacinin insani evrende bir yere yerlestirmek ve ona kimligini kazandirmak oldugunu
varsayarsak, bahsettigimiz insanin dogasi en temel problemlerden birisi olacaktir. Egitim yalnizca bilgi ve
becerilerin aktarimiyla ilgili bir siire¢ degil, insan yasam biciminin kurucu bir unsurudur (Bakhurst, 2020). insan
dogasina iliskin sorulara sadece filozoflarin yanit aramadigini savunan Kuguradi bu konuda sunlari sdylemistir

(1997: 75):

311



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

“Filozoflarin insan gorusleri -insanin ne olduguna iligkin gorusleri- vardir; ama filozof olmayanlarin
da genellikle, insan anlayislari -insan tasarimlari, insan imgeleri- vardir. Ayrica kaltirlerin de farkli

insan imgeleri, hem de tarih icinde degisiklik gosteren insan imgeleri vardir.”

Bu baglamda insan dogasi kavrami farkl disiplinlerce farkli boyutlariyla ele alinmistir. Felsefe alan yazininda
insan dogasina iliskin tg farkl yaklasim s6z konusudur. Birinci yaklasima gore insan dogasi dogustan kotudur.
Baska bir deyisle insan dogasi bencil, anti-sosyal ve saldirgandir (Tuncel ve icen, 2018). Bu yaklasimin temelinde
Hristiyanhgin ilk giinah fikri yliziinden insanlarin evrene gonderilmis, eksik ve kotuluge egilimli varliklar olarak
kabul edilmesi yatmaktadir (Cotukéken, 1993). Ozellikle Ortagag Hristiyan diinyasinda bu bakis bir dénemi
sekillendirmistir. Bu donemde Tanri’'nin kurgulanmis bir evren yarattig inanci, Ortagag’in da lizerinde yasayan
insanlar tarafindan kurgulanmasina neden olmustur (Cotukséken ve Babiir, 2000). Hatta Gilson’a (2005) gore,
Tanri evreni, insanin Tanri’'ya ulagsmasi ya da onu anlayabilmesi icin bir tir fon olarak kullanmigtir. Dislince
tarihinden Hobbes birinci yaklasimin temel savunuculari arasindadir. Hobbes (2019), insanlarin kendi gikarlari
ya da varliklarini devam ettirebilmek icin dogustan getirdikleri bencil ve saldirgan bir egilime sahip olduklarini
diisiinmekte ve inancini da su sézlerle onaylamaktadir: “insan, insanin kurdudur”. Bundan dolay! da Hobbes,
insan dogasinin bu kotiimser egilimlerinin, ancak bir otoriteyle kontrol altina alinabilecegine inanmaktadir. Tim
gliciin bir otoriteye devredilerek insanlar arasindaki ¢atisma ortaminda uzaklasilabilecegini savunan Hobbes,
toplum sozlesmesiyle dogal ortamdaki kargasa ve kaosun yok olacagina inanmaktadir. Hatta Hobbes, Leviathan
adli eserinde insanlarin hak ve 6zgurlikleri Leviathan isimli 6limsiz bir Tanr'ya devrederek toplumdaki ve
giiven diizenin saglandigini sdylemektedir (Hobbes, 2019). Benzer sekilde Platon “Devlet” adl yapitinda iyi bir
devlet yoOnetiminin nasil olmasi gerektigi sorusunu, insanlarin dogalarina uygun egitim almasiyla
gerceklesebilecegini savunmustur. Platon insan dogasini kendi igcinde lge ayirmaktadir: altin, glimis ve tung. Bu
ayrimdan hareketle Platon, insan dogasinin dogustan iyi, kétl ya da bozuk oldugunu iddia etmektedir. Burada
Platon herkesin hak ettigi ya da dogasina uygun yer ve mevkide bulunmasi gerektigini ve ona gére de egitim
almasi gerektigini savunmaktadir (Platon, 2002). Platon igin, insanlar genel olarak egitimle, ancak 6zelde kendi
dogalarina uygun bir egitimle kontrol edilebilirler. Hatta Platon’un tasarladigi devlet gergek bir egitim devleti
olarak dusiiniilmektedir (Under, 1995). Ote yandan Platon “Yasalar” adli eserinde egitimciyi cobanla
Ozdeslestirmektedir. Nasil ki bir hayvan sirtsi cobansiz yasayamazsa, benzer sekilde ¢ocuklarda giin dogup
sabah oldugunda, 6gretmenlerine kendi dogalarina uygun bir egitimle donatilmak igin gonderilmelidirler
(Platon, 1998). Elbette Platon’un 6gretmene ¢oban gérevini vermesi bosuna degildir. Ogretmen en iyi bildigi
seyi, yani o6gretmenin erdemini Ogrencisine tipki bir ¢obanin sirlsinin hayat kalmasi icin gerekli

yonlendirmelerinde oldugu gibi 6gretmesini amaglamistir.

insan dogasi lizerine 6ne siiriilen ikinci yaklasima gére, insan dogasi dogustan iyidir, yani kendini iyi yénde
gerceklestirmeye egilimdir. Bu bakis acisinin en biyilik temsilcilerinden birisi Rousseau’dur. Rousseau, insanin
dogustan iyi oldugunu ancak toplum icinde yasamanin getirdigi birtakim c¢ikmazlarin insandaki dogal iyiyi
bozduguna inanmaktadir. Ornegin, dis cevre, cekismeler, 6zel miilkiyet, rekabet ve hukuk yasalari miicadeleye

ve dogal iyi halindeki insanin kendi 6z bilincini 6tekilestirerek maskelerin arkasina gizlenmesine sebep olmustur
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(Rousseau, 2008; Rousseau, 2009a; Rousseau, 2009b). Rousseau neredeyse tiim eserlerinde insanin dogustan
ivi olmasini ya da dogal iyi kavramini akilla dzdeslestirerek, bu konuda sunlar séylemistir: “insanin kendi
cabalariyla neredeyse yokluk icinden ¢ikisini gormek ne kadar goérkemli, ne kadar glzel bir sey; doganin
cevresine sardigl karanliklari akhn isiklariyla dagitmasi; kendini agsmasi; aklin yardimiyla goklere yiikselmesi ve
daha gorkemli ve daha zor olani gergeklestirmesi: insani irdelemek, dogasini, 6devlerini ve amacini 6grenmek”
(Rousseau, 2009: 47). Rousseau eserlerinde her firsatta uygarlikla birlikte insan yasamina giren yeniliklere
dikkat edilmezse, geg¢miste var olan gelismeleri yok edebilecegini belirtmistir (Akaglindlz, 2012). Hatta
Soylev'in ilk sayfasinda su agiklamaya yer vermistir: “Satir atesi ilk gérdtugiinde 6pip kucaklamak istemis, ama
Prometheus ona soyle seslenmis: “Ey satir, cenendeki sakallara ¢ok Gzillrstn, ¢iinkid o gérdigin dokununca
yakar” (Rousseau, 2009a). Rousseau, teknoloji ve uygarlasmanin énimize sirdigi isiklarin sahteliginin bizi
aldatmamasi gerektigini vurgulamistir. insan dogasinin her ne kadar dogustan iyi olarak kabul etmis olsa da
Platon’dan farkli olarak insandaki dogal iyinin devlet egemenligi ya da otoriter bir egitimle bozulacagina
savunmaktadir. Rousseau 0Ozellikle Emile adli eserinde iyi bir egitimin nasil olmasi gerektigine iliskin bir Gtopya
ortaya koymustur hazirlamistir. S6z konusu eserinde temel kaygisi Emile’in icindeki dogal iyi ya da dogustan

getirdigi iyinin bozulmasina izin vermemektir (Rousseau, 2009).

Uglincii ve son yaklasima gore ise insan dogasi dogustan bos bir levha gibidir. Ne iyidir ne kétudiir, bos ve
tepkiseldir. Bu yaklasim John Locke ile 6zdeslesmistir. Ona gore insan zihni “tabula rasa”dir, yani bos bir levha
gibidir. Ne dogustan fikirler vardir ne de dogustan kotlu oldugunu destekleyecek ilk glinaha dair bilgiler
mevcuttur (Locke, 1992). Soyle ki insanin dogasi diye bir kaliptan bahsedemeyiz, ¢linki insan her ¢agda kendini
yenileyecek ya da baska bir deyisle degisip, doniisebilecek bir yapiya sahiptir. Akil Cagi’'nin kurucu
disindrlerinden birisi olan John Locke, kendinden 6nce gelen distndrlerin “apriori” terimini vurgulayarak
insanin zihninin dogustan bir takim onsel bilgiler ile dolu oldugu dislincesini “tabula rasa” terimiyle bos bir
levha ya da temiz bir kagit benzetmesine donistirmistiir. Locke “tabula rasa” kavramiyla, duyularla
deneyimlenen olay ve olgularin bilgisinin givenirliligine vurgu yapmistir. Onun icin gercek bilgi duyularimizla
deneyimledigimiz, her tiirli baski ve otoritenin dayatmasindan uzak, 6zgir aklin edimlerinden olusmaktadir. Bu
anlamda insan dogasi bos bir levhadir 6n kabull beraberinde aklin tim sinirlariyla 6zgiirce kullanilmasina imkan

verecektir.

Felsefe tarihinde, insan dogasi Uzerine yapilan tartismalarin, 6gretmenlerin mesleki kimliklerini insa etme
sirecinde 6nemli bir paydaya sahip oldugu soylenebilir. Clinkii farkh felsefi yaklasimlar farkh egitim
uygulamalarina yol agmaktadir (Gobet, 2017). Benimsenen felsefi bir yaklasim, kisisel bir 6gretim yaklasimi
gelistirmenin ve nitelikli bir 6gretmen kimligi gelistirmenin 6nemli bir bileseni olarak goériilmektedir. Bu
o6gretmenin sinif i¢ci uygulamalarina iliskin inanclarina, bir bltin olarak egitim sistemine ve bu sistem iginde
O6gretmenin roline etki eder (Alsup, 2008). Egitim felsefesi, yapilan egitim-6gretim etkinliklerine bir anlam
katmakta, bunlarin uygulama yoéntemleri, davranis boyutlari ve nedenselligini de etkilemektedir. (Karadag,
Baloglu ve Kaya, 2009). Diger yandan, 6gretmenlerin mesleki kimlikleri onlarin egilimlerini, cabalarini, mesleki

gelisimleri igin girisimlerini etkiler (Hammerness, Darling-Hammond ve Bransford, 2005’den akt. Beauchamp ve
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Thomas, 2009). Ayrica mesleki kimligin kurulumunda bireyin kendini tanima, anlamlandirma ve agiklama
sirecinde insan dogasina bakis agisi -iyi, kotli, notr- sadece kendi i¢ dinyasini zenginlestirmekle sinirli
kalmayacaktir. Bununla birlikte yetistirmeyi hedefledigi bireylerdeki farkli kisilik 6zelliklerini ayirt ederek onlari
tanimasina ve kendi diinyasinda konumlandirmasina da yardimci olacaktir. Dolayisiyla 6gretmenlerin insan

dogasina bakis acilari mesleki kimliklerinin sekillenmesinde etkili olan degiskenler arasinda kabul edilebilir.

Bu cergeve de kimlik kavraminin felsefe basta olmak (izere, psikoloji, sosyoloji ve egitimin en énemli arastirma
konularindan birisi oldugunu soyleyebiliriz. Ben kimim? Beni diger insanlardan ayiran 6zellikler nelerdir? Benim
degerlerim ve hedeflerim nelerdir? Bu ve benzeri sorular bireylerin kimlik gelisiminde ve dénusen kimlik
algilarinda 6nemli bir isleve sahip oldugu soylenebilir. Kimlik bireylerin kim oldugunu tanimlar ve kimlikler,
tutumlari, inanglari, degerleri ve davranislari etkiler ve bunlardan etkilenir. Kimlik bireysel bir yapi olmasina
ragmen, kimlik gelisimi daha genis sosyal etkilesimlerden etkilenir (Chung-Parsons ve Bailey, 2019). Beauchamp
ve Thomas (2009), kimligi bireysel kisilik boyutuyla degil sosyal boyutuyla ele almis ve insanlarin gesitli
baglamlarda farkh kimlikler insa ettiklerini ifade etmistir. Buna gore 6gretmen yetistirme alani ve 6gretmenlik
meslegi, bireylerde bu baglamda insa edilen bir kimlik yapisi icin zemin olma 6zelligindedir. Ogretmen adaylari
icin dgretmen yetistirme programlari kimlik anlaminda bir degisim siirecidir. Ogretmen yetistirme programi
sadece bir kimlik gelistirme ihtiyacinin farkindaligini asilamak icin degil, ayni zamanda glg¢li bir kimlik
kazandirmak icin ideal bir baslangic noktasi gibi gériinmektedir. Ogretmenlerde giicli mesleki kimlikler
gelistirebilmek igin, baglamlar ve topluluklar hakkindaki bilgilerin ve bunlarin 6gretmen kimliklerinin
sekillendirilmesindeki etkilerinin, 6gretmen egitimi programlarina dahil edilmesi gerekmektedir (Beauchamp ve
Thomas, 2009). Dogal olarak 6gretmen kimligi, 6gretmen egitiminin ayrilmaz bir bileseni olarak kabul
edilmektedir. Cunki o6gretmenlerin hem sinif icinde hem de sinif disinda yaptiklari, kendilerini nasil
algiladiklarinin yansimasidir (Kaya, 2016, s.46). Benzer sekilde 6gretmenlerin “ben kimim?” sorusuna verdigi
yanit, mesleki kimliklerini anlamlandirnis bicimlerine de yansiyacaktir (Kavrayici ve Agaoglu, 2020).
Ogretmenlerin kim oldugu, tutumlarini, inanglarini ve uygulamalarini sekillendiren égretmen kimligiyle ilgilidir
(Brickhouse, 1990’den akt. Chung-Parsons ve Bailey, 2019). Bireyin mesleki kimligi baska bir ifadeyle kendi
tanimlama ve degerlendirme bicimini de yansitmaktadir. King ve Ross’a (2004) gore mesleki kimligi olusturan
seylerden birisi de kisiler arasi iliski ve etkilesimdir. Mesleki kimligin bireyin zamanla degisen ve sekillenen rol
performansini etkiledigi bilinmektedir. Kavrayici ve Agaoglu (2020) 6gretmen kimliginin sosyolojik ve iliskisel
temellerine dikkat ¢ekerek, bir 6gretmenin diger bireylerle etkilesimlerinin iliskisel faktorler kapsamina girdigini

belirterek, 6gretmenin 6grenciyle olan iliskisinin burada énemli bir degisken oldugunu vurgulamistir.

Alan yazinda o6zellikle meslek 6ncesinde ya da mesleki egitim sirecinde 6gretmen kimligine odaklanan
calismalarda, yas, cinsiyet, 6grenim goriilen bolim ve Universite gibi cesitli degiskenlere gére meslek 6ncesi
kimlik algilari incelenmistir (Alptekin-Yolcu, 2018; Ulubey, Yildirim ve Alpaslan, 2018; Uluyol ve Sahin, 2018;
Alkis-Kiigikaydin ve Gokbulut, 2019; Celik ve Kalkan, 2019). Bu ¢alismalarin sonucunda genel olarak 6gretmen
adaylarinin yiksek diizeyde meslek 6ncesi 6gretmen kimligi algisina sahip oldugu bulgusuna ulasilmistir. Ancak

ogretmen meslek kimlik algisinin olusum siirecinde insan dogasinin rolinden bahsedilmemistir. Bu
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arastirmalardan hareketle insan dogasina iliskin kabullerin 6gretmenlik meslek kimliginin bir bileseni olarak ele
alinmaktan uzak oldugu sdylenebilir. Dolayisiyla bu ¢alismanin odak noktasi 6gretmen ayarlarinda 6gretmenlik
mesleginin bilesenlerinin ne derece bulunup bulunmadig degil, 6grenciye yaklasim temelinde mesleki
tutumlarina, egitime olan bakis agilarina ve inanglarina iliskin bir sorgulamadir. Buna gére arastirmanin genel
amaci 6gretmen adaylarinin insan dogasina iliskin yaklasimlarin mesleki kimliklerine yansimalarini belirlemektir.

Bu amag dogrultusunda asagidaki sorulara yanit aranacaktir;

e Ogretmen adaylari, egitim felsefesi sorunsallarindan birisi olan insan dogasi konusunda hangi yaklasimi
benimsemektedirler?

e Ogretmen adaylari, insan dogasi konusunda benimsedikleri yaklasimlari nasil gerekgelendirmektedirler?

e Ogretmen adaylarinin insan dogasi konusunda benimsedikleri yaklasimlarinin, 6grencilerle etkilesimlerini
nasil yonlendirecegine iliskin gorusleri nelerdir?

e Ogretmen adaylarinin insan dogasi konusunda benimsedikleri yaklagimlarinin, égretim pratiklerine nasil
yansiyacagina iliskin gérisleri nelerdir?

e Ogretmen adaylarinin insan dogasi konusunda benimsedikleri yaklasimlarinin genel olarak mesleki

kimliklerinin yapilandiriimasindaki etkilerine iliskin gorisleri nelerdir?
YONTEM
Arastirmanin Deseni

Bu arastirma nitel bir arastirma olup, temel yorumlayici desende yiratilmustdr. Nitel arastirma, olgularin ve
olaylarin dogal ortamda gercekgi ve bitiincil bir bicimde ortaya konmasina yoénelik nitel bir sirecin izlendigi
arastirmadir (Yildirnm ve Simsek, 2011). Buna gore 6gretmen adaylarinin “insan dogasina” iliskin yaklasimlardan
hangisini benimsediklerini ve benimsenen bu yaklasiminin mesleki kimliklerine ve pratiklerine nasil
yansiyacagina iliskin gorislerini derinlemesine ve bitlncil bir bakis agisiyla incelemek ve betimlemek amaciyla
calisma nitel arastirma seklinde tasarlanmistir. Patton’un (2014) arastirmanin amacina gore yénteminin
kararlastiriimasina iliskin yaptigi siniflamaya goére bu arastirma temel bir arastirma niteligindedir ve temel
arastirmalarda amag, anlamak ve agiklamaktir. Diger yandan temel yorumlayici desende vyiritilen
arastirmalarda her zaman kavramsal ve kuramsal bir ¢ergeve ya da temel alinan bir model vardir (Merriam,

2015). Bu calismanin kuramsal temelini insan dogasina iliskin felsefi sorgulamalar olusturmaktadir.
Calisma Grubu

Arastirma, Egitim Fakiltesinde 6grenim gérmekte olan 6gretmen adaylari ile yuritiilmistir. Arastirma Nigde
Omer Halisdemir Universitesi Etik Kurul Baskanlig’'dan alinan 29/12/2020 tarihli ve 86837521-050.99-E.58970
sayili etik kurul izni ile ylrGtilmastir. Nitel arastirmalarda yaygin bicimde amacgh 6rneklem kullanilir. Bu
calismada ise katilimcilarin belirlenmesinde amacgh oOrnekleme tirleri arasinda yer alan o6l¢lit 6rnekleme
stratejisinden (Frankel ve Wallen, 2006; Patton, 2014; Creswell, 2015; Merriam, 2015; Berg ve Lune, 2015)
yararlaniimistir. Arastirmaya katilacak olan 6gretmen adaylarinin “Egitim Felsefesi” dersi almis olmalari temel

alinan olgit olmustur. Buna goére toplam 170 6grenciye soru formu sunulmus ve arastirmaya katilima onam
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veren 125 6grencinin yanitlari ¢alisma kapsamina alinmistir. Katilimeilarin %72,8'i (91 kisi) kiz, %27,2’si (34 kisi)
erkektir. Katilmcilardan %25’i (20 kisi) Tiirkce Ogretmenligi bolimiinde, %23,2’si (29 kisi) Fen Bilgisi
Ogretmenligi bolimiinde, %36’si (45 kisi) Okul Oncesi Ogretmenligi béliimiinde, %20,8’i ise (26 kisi) Resim

o0gretmenligi boliminde 6grenim gérmektedir.
Veri Toplama Araglari ve Siire¢

Arastirmada veri kaynagi olarak 6gretmen adaylarinin insan dogasinin neligine iliskin gorusleri ve bu gorislerin
ogretmenlik meslek kimligine nasil yansiyabilecegine iliskin degerlendirmelerini anlattiklari dokiimanlar
kullanilmistir. Ogretmen adaylarindan bu sekilde bir veri setine ulasabilmek icin arastirmacilar tarafindan bir
soru formu yapilandiriimistir. Bu soru formu iki béliimden olusmaktadir. ilk boélimde &grencilerin &grenim
gdérmekte olduklari béliime iliskin soru yoéneltilmistir. ikinci bolim ise arastirmanin sorunsali cercevesinde
yoneltilen, nitel sorusturma tirlerine uygun olarak yapilandiriimis, agik uglu iki temel sorudan olusmaktadir. Bu
dogrultuda &ncelikle &grencilere bir okuma metni sunularak, “insan Dogasi”na iliskin felsefe literatiiriindeki
varsayimlar agiklanmistir. Sonrasinda bu (¢ temel yaklasimdan -insanlar dogustan iyidir, insanlar dogustan
kotadir, insanlar dogustan ne iyi ne de kotldir, tipki bos bir levha gibidirler- hangisini benimsediklerini,
nedenleriyle birlikte agiklamalari istenmistir. Son olarak da bir 6gretmenin insan dogasina iligkin goriisiiniin
nasil ve neden 6nemli olabilecegi ve mesleki kimliklerine nasil yansiyabilecegi konusundaki gorisleri acik uclu

bes alt soru ile sorgulanmistir.
Verilerin Analizi

Ogretmen adaylarindan elde edilen yazili metinler icerik ¢6ziimlemesi yéntemiyle ¢éziimlenmistir. “igerik
¢6ziimlemesinde birbirine benzeyen veriler, belirli kavramlar ve temalar ¢ergevesinde bir araya getirilir ve
okuyucunun anlayabilecegi bir bicimde dluzenleyerek yorumlanir” (Yildirim ve Simsek, 2011). Creswell (2017) de
icerik ¢cozlimlemesi ¢alismalarinda birbirine benzer verilerin belirli kavramlar ve temalar ¢ergevesinde bir araya
getirildigini ve bu verilerin okuyucularin anlayacagi bir bicimde organize edilerek yorumlandigini belirtmistir.
Denzin ve Lincoln (2005) ise yazili metinlerin ¢ézimlenmesinde verilerin kodlanmasi, temalarin olusturulmasi,
gecerlik ve glvenirligin saglanmasi ve bulgularin yorumlanmasi seklinde asamalar tanimlamiglardir. Arastirmada
veri toplama araci iki boyutta yapilandiriimistir. Elde edilen verilerin ¢éziimlenmesinde de her bir boyut i¢gin
farkh bir ¢ozimleme sireci izlenmistir. Birinci boyutta yer alan ve arastirma sorunsaliyla ilgili olabilecegi
ongorilen bazi temel demografik degiskenler betimsel bir ¢éziimlemeye tabi tutulmustur. Veri toplama
aracinin ikinci boyutunda yer alan ve 06gretmen adaylarinin insan dogasina iliskin hangi yaklasimi
benimsedikleriyle ilgili olan veriler timdengelimci bir yaklasimla ¢déziimlenerek, genel egilimler belirlenmistir.
Bu genel egilimler ayrica ikinci dongl kodlamaya tabi tutulmus ve kendi igindeki yapilar timevarimci
¢6zimlemelerle ortaya konulmustur. Timevarimci analiz veri iginde orlntilerin, temalarin ve kategorilerin
kesfedilmesini icerir (Patton, 2014). ikinci boyutta katilimcilara ydneltilen diger sorular ise dgretmen adaylarinin
insan dogasina iliskin gorislerinin onlarin mesleki yaklasimlarina yansima bigimleriyle ilgilidir. Bu sorulara
verilen yanitlar da yine tiimevarimci bir ¢dziimlemeye tabi tutulmus ve bulgular “insan Dogasi”na iliskin felsefi

argimanlar baglaminda degerlendirilmistir.
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Verilerin analizi MAXQDA analiz programi ile gergeklestirilmistir. Analiz slirecine baslamadan ©nce
arastirmacilar verileri iki gruba ayirarak analize hazir hale getirmislerdir. Katihmcilar K1, K2, K3 seklinde
kodlanmis ve her bir katilimciya ait veriler, ayri ayri dosyalarda verilen bu adlarla siniflandinimistir. Kodlama
surecinde ise birinci dongi kodlamada birbirlerinden bagimsiz ¢alismiglar, ikinci dongii kodlama igin ise bir kod
defteri olusturup verilerin tamamini 6nce bagimsiz bicimde kodlayarak daha sonra kod defterlerini
karsilastirmislardir. Ortiisen kodlar mevcut haliyle birakilmis, celisen kodlar (izerinde tartismalar yapilarak goriis
birligine varilmistir. Bu goriis birligi UGzerinden kategoriler ve temalar birlikte yapilandirilmistir. Bulgular
katiimcilarin soru formuna verdikleri yanitlardan dogrudan alintilar yapilarak sunulmustur. Buna gére “insan
dogasinin neligine iliskin yaklasimlar ve gerekcelendirme bicimleri boyutu” ve “insan dogasina iliskin kabullerin
ogretmenlik meslek kimligine yansima bigimleri” seklinde iki boyut lzerinden yapilandirilmistir. Birinci
boyuttaki temalar “insan dogasi dogustan kotudir”, “insan dogasi dogustan iyidir” ve “insan dogasi dogustan
bos bir levhadir” olarak adlandiriimistir. insan dogasina iliskin kabullerin 6gretmenlik meslek kimligine yansima
bicimleri ile ilgili boyut ise iki temel temadan olusmaktadir. Bu temalar “6gretimin anlami ve 6gretmenin rolini
yeniden tanimlamak” ve “belirlenimci anlayisi kirmak” seklinde adlandiriimistir. Elde edilen temalara ve

kategorilere iliskin detaylar tablo 1.”de sunulmustur.

Tablo 1. Temalar ve Kategoriler

Temalar Kategoriler

insan dogasinin neligine iliskin yaklagimlar ve gerekgelendirme bigimleri

insan dogasi dogustan kétidir insanin dogustan kotii olmasi toplumsal sistemleri gerekli kilmistir

Toplumsal norm ve ilkelerin uygulanabilmesi icin otorite gereklidir

insan dogasi dogustan iyidir insanin icindeki dogal iyi
Dis cevrenin insandaki dogal iyi Gzerindeki olumsuz etkileri

Yasam deneyimlerinin insan dogasina uygun(suz)lugu

insan dogasi dogustan bos bir levhadir Yagsam deneyimlerinin niteligi
Bireyin 6znelligi

Yasamin degisken dinamigi

insan dogasina iliskin kabullerin 6gretmenlik meslek kimligine yansima bigimleri

Ogretimin anlami ve 6gretmenin roliinii  Bireyi merkeze alan esnek égretim pratikleri

yeniden tanimlamak .
Ogretmen ve 6grenci arasindaki etkilesimin donlsimu

Ogrencinin konumlandiriima bigimlerinin degisimi

Belirlenimci anlayisi kirmak Daha olumlu bir sinif atmosferi yaratmak

Baskici egitimden ozgirlestirici egitime
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Gegerlik ve Giivenirlik

Nitel bir calisma olan bu arastirmada gegerlik ve glivenirligin saglanmasi icin calismanin tasarlanmasindan
raporlanmasina gecgen slrecte bazi stratejiler uygulanmistir. Bunlar aktarilabilirlik, inanilirhk ve tutarliliktir.
Lincoln ve Guba (2013) aktarilabilirligi saglamanin en temel yolunun ayrintih betimlemeler oldugunu
belirtmiglerdir. Buna gére arastirmacilar arastirma siirecini tiim detaylariyla agiklamislardir. Ayrica arastirma
sorunsall olan insan dogasi yaklasiminin 6gretmenlik meslegi icin neden ve nasil 6nemli olabilecegi literatir
taramaslyla betimlenmis ve analiz siirecinde insan dogasina iliskin yaklasimlarin mesleki kimlige yansimalarini
betimlemeye aracilik edecek durumlar titizlikle incelenmistir. Nitel bir aragtirmada inanilirhg saglamak igin
arastirmacilar, bulgularin gercekliklerle iliskisini ve birbiriyle tutarh oldugunu ortaya koyan kanitlar sunmak
durumundadir (Patton, 2014). Bu dogrultuda arastirmanin inanilirhginin saglanmasi i¢in uzman denetimi
stratejisinden yararlanilmistir. Veri toplama aracinin yapilandiriimasi ve analiz ve raporlama siireglerinde
arastirmacilarin disinda, bir egitim felsefesi uzmaninin sirekli denetimine basvurulmustur. Arastirmada
tutarhhgl saglamak icin ise verilerin analizinden elde edilen bulgular felsefi bir sorgulamadan gecirilerek
sunulmus ve dogrudan alintilarla desteklenmistir. Buna ek olarak elde edilen bulgulara iliskin yorumlar ilgili

literatir gercevesinde tartisiimis, boylece hem i¢ yorum hem dis yorum 6l¢iiti saglanmistir.

BULGULAR

insan Dogasinin Neligine iliskin Yaklasimlar ve Bu Yaklasimlarin Gerekgelendirilme Bigimleri

Katilimcilarin %3,2’si (4 kisi) insan dogasinin dogustan bencil, anti-sosyal ve saldirgan oldugu ve bir otoriteyle
kontrol altinda tutulmasi gerektigi; %16,8’i (21 kisi) insan dogasinin dogustan iyi oldugunu ve bu iyi halin
otoriteyle bozulabilecegi; %77,6’s1 (97 kisi) insan dogasinin dogustan “tabula rasa”, yani bos bir levha oldugu ve
yeniden insa edilebilecegi; %2,4’l ise (3 kisi) insan dogasinin herhangi bir sekilde tanimlanamayacak kadar gok
boyutlu oldugu yoniinde goris belirtmistir. Katilimcilarin insan dogasina iliskin kabullerinin gerekgeleri ise

soyledir;
insan dogasi dogustan kétiidiir

insan dogasinin dogustan kétii oldugu yéniinde gériis belirten katilimcilar, bu egilimlerini hukuk, otorite, devlet,
toplumsal diizen, ¢atisma ve birlik kavramlarindan hareketle agiklamislardir. Katilimcilarin gorislerindeki ortak
payda, toplumsal bir varlik olan insanin icine dogdugu evreni sadece aklin isiglyla aydinlatmasinin yeterli
olmadigidir. Bacon’in “bilgi glgctir” ve Kant'in “aklini kullanma cesaretini goster” savlarinin giinimizde de
vurgulandigi asikardir. Ancak bencil aklin maksimlerine gére kurgulanan bir toplumda diizen ve refahin, sadece
akil ve bilgi araciligiyla saglanamayacagini benimseyen katilimcilar, akil ve bilginin yani sira, toplumsal ilke ve
normlarin bir otorite tarafindan mesrulastirilarak kanunlarla, devletlerin yurttaslarini glivence altina aldiklari
savi Uzerinde sorgulamalar yapmislardir. Diizen ve disiplini saglayabilmek igin otoritenin ve dolayisiyla insanin
kontrol altina alinmasinin gerekliligini egitim ortamlari agisindan ele alan K 25 bu egilimini “Bir sinif diisiinelim,
bu siniftaki 6gretmenin bir otoritesinin ve égrenciler lizerindeki disiplininin olmadigini varsayalim. Bu halde

6grenciler 6gretmeni takmaz, ona saygi géstermez, her 6grenci kendi istedigi gibi hareket eder ve o sinifta amag
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yani editim saglanamaz. Bu yiizden insan dogasi geredi bir otoriteye ve bir kurala ihtiyag¢ vardir.”, sozleriyle

ifade etmistir.
insan dogasi dogustan iyidir

insan dogasinin dogustan iyi oldugu yéniinde gériis belirten katilimcilarin bu egilimlerini, dogal iyi, aile,
toplumsal yapi, egitim-6gretim kavramlariyla gerekcelendirdikleri bulgusuna ulasiimistir. Katiimcilar, “insan
dogasi dogustan iyidir.” savini Rousseaucu bir gizgide degerlendirmislerdir. icinde dogal iyi ile diinyaya gelen
insanlarin dis c¢evre, cekismeler, ailede ve okullarda devam eden yanlis egitimle bozularak kendilerine
yabancilastigini ifade etmiglerdir. Katilimcilardan K 13, yeni dogan bir insan yavrusuna toplumsal norm ve inang
sistemindeki dogum ritlelleriyle yliklenen anlamlar ve kilturel belirlemelerin bu goriise kaynaklik ettigini 6ne
sirmastlr. K 13: “Yeni dogmus bir bebek gérdiigiiniizde ona “Aaa sen ileride ne kadar algak, diizenbaz biri

olacaksin. Su yalani séyleyip, su kétiiliigi yapacaksin” mi denir; yoksa “Ne kadar masum bir bebek” mi?”

insanin iyi yénde kendini gerceklestirme egilimine sahip olduguna inanan katilimcilar, dis cevrenin insandaki
dogal iyiyi bozdugu noktasinda ortak gorus bildirmislerdir. Katilimcilarin gorislerinden anlasilacagl Gzere
“cevre” kavrami iki agidan ele alinmistir. Eger cocuk dis gcevreden, dogal iyisini daha da iyi hale getirecek norm
ve ilkeler 1siginda bir egitim alirsa dogustan getirdigi dogal iyi kavrami bozulmayacak ve kendi 6z bilincini agiga
cikarabilecektir. Ancak ¢ocuk dis cevreden dogal iyisini bozacak sekilde bir kiiltiire maruz kalirsa, kendine ve
icine dogdugu topluma yabancilasacaktir. Rousseau’nun deyimiyle bireyler, birden fazla yizleri ve farkli
maskeleriyle dogal iyilerinden uzaklasarak, kendilerinin 6tekisi olacaklardir. O halde bireyin dogasinin dogustan
iyi olmasi yeterli degildir, ayni zamanda dogal iyinin kendini agiga ¢ikarabilmesi igin icine dogdugu cevrenin de

es gudimli olarak iyi olmasi gerekir. Bu konudaki bazi katilimci gorisleri su sekildedir;

K 42: “Eger yasadigi ortamda buna elverisli olursa kendini iyi yénde gelistirebilecegine fakat
yasadigi ortam iyi degilse kisi kétiiliikleri gérdiikce kavgaya, kétiiliiklere maruz kaldik¢a 6ziinde
dogustan iyi olsa bile yetistigi ortamin onu olumsuz etkileyecedine, yetistigi ortamdan ailesinden,

toplumdan etkilenecek ve bozulabilecektir.”

K 43: “Kigiik bir cocuk kétii nedir bilmez. Bunu ancak ¢evresinden gézlemleyip dgrenebilir. Kisinin
bu iyi dogasini toplum bozar diisiincesindeyim. Ornedin ¢ocuk kiifretmeyi bilerek diinyaya gelmez.

Bunu cevresinden gézlemleyerek icsellestirebilir.”

insanlarin mevcut durumlarinda (iyi-kétli, dogru-yanhs baglaminda) dogduklari ortam ve biiyidikleri cevrenin
nasil oldugu dnemlidir. insanin dogustan getirdigi dogal iyinin, yetistigi ortam ve aldigI egitimle bozulabilecegi
yoniinde goris belirten katihmcilar, bu belirlemelerini, dogustan getirdikleri iyi halin stirdlriilmesine olanak
taniyan bir cevreden yoksunluga ya da insanlari bu iyi halin gelistirilmesine yonlendirecek uyaranlar bltininin
olmamasina baglamislardir. insandaki dogal iyinin bozulmasini birey olarak dis cevreden maruz kaldiklari tutum
ve davranis kaliplarina baglamislardir. Bu dis ¢cevre basta aile olmak (zere, okul ve mesru otorite ve toplumsal
kurallar olarak siralanmistir. Katilimcilar genel olarak bireylerdeki iyilik idesinin korunmasi ve gelistirilmesi icin

dogalarina uygun bir yasam deneyiminin 6nemli oldugu dislincesindedirler. Ancak toplumsal diizenin
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saglanmasi adina olusturulan hukuk kurallari ve megsru otoriter yapinin egitim lizerindeki etkisi, insandaki dogal

iyinin bozulmasina neden oldugu gerekgesiyle elestirilmistir.

K 16: “Kimse kdétii bir birey olarak diinyaya gelmez fakat insan ne kadar iyi olmaya edilimli olsa da
her ¢ocuk ayni sartlar altinda biyimiiyor. Yasadigi ortam, bir arada bulundugu insanlar, aile
hayati, okul hayati onun iyi yanlarini ortaya ¢ikaracak yénde degilse, zaman igerisinde ¢ocugun iyi
yénlerini bastirip kétiiye yénelmesini saglayabilir.”

K 93: “Her insan dogustan iyidir. insan kétiiliik yapacak kadar bir duruma geldi ise tabi ki
yargilanmali ama onu bu duruma getiren sorunlarin kékiine mutlaka inilmelidir [...] insanin

dogustan iyi oldugu gibi merhametli, sicak kanli, iginde bulunan insan sevgisi kéreltiimemelidir.”

insan dogasi bos bir levhadir

Katiimcilarin blylik ¢ogunlugu insan dogasinin dogustan “tabula rasa”, yani bos bir levha gibi oldugu ve
yeniden insa edilebilecegi gdrisiindedir. insan dogasinin belirlenmesi noktasinda dnsel bilgilerin yani sira yasam
deneyimlerinin, sonradan o6grenilen bilgilerin ve bireysel farkindalik dizlemlerinin kisinin kendi varligina
yabancilasmamasi noktasinda énemli oldugunu belirtmislerdir. Herakleitos’un bakis agisina benzer bir gizgide
hareket eden katilimcilar her seyin bir degisim ya da akis icinde oldugunu ve bu degisimin en bilylk paydasi ya

da 6znesi olan insanin ise dogustan bir takim 6n kabullerle sinirli kalamayacagini dolayli olarak ifade etmislerdir.

insan dogasina iliskin “tabula rasa” yaklasiminin éziinde nétr bir anlam yatmaktadir. Birey igine dogdugu
cevreye, topluma, kiltire, aileye ve bitin bu toplumsal sistemlerin kabullerine, degerlerine, kurallarina ve
yaptirimlarina karsi dogustan noétr bir tutum igindedir. Zaman icinde, kendi 6z bilincinin sinirlarini
anlamlandirdikga onu sarmalayan ve iginde sosyallestigi bu c¢evrenin degerlerini igsellestirme siireci

baslamaktadir. Bazi katilimcilar bu konuda su goérusleri dile getirmislerdir;

K 3: “Cevre bizi oldugumuz kisi yapar ve davranislarimiz ¢evremizdeki olaylar cergevesinde
cereyan eder.”
K 6: “Genlerimiz dogamiza etki etse bile dogduktan sonra ne ile dolduruldugumuz,
deneyimlerimiz, yasamimiz bizim dogamizin ne olacagini belirler. Dogduktan sonraki yasamimiz
bizi insa eder.”
K 19: “Yasadiklari yerlere, kiiltiirlere, dini inanglarina, bulunduklari baski ve zorluklara gére
insanlarin dlisiinceleri, gériisleri ve davranis bigimleri degisebilir. Nasil doddudgu lilkede dis
devletler tarafindan sémiirgeler uygulanan, savaslar olan, aclik, susuzluk ve kit imkanlar ile
bliytiyen biriyle varlik icinde, dis diinyadan habersiz, her istedigini elde edebilen bireylerin birbirini
anlamasi ve psikolojilerinin ayni olmasini bekleyebilirsiniz ki?”
Katilimcilarin ifadelerinden de anlasilacagi lizere bireylerin belirli baglamlardaki deneyimleri onlarin dogustan
getirdikleri bu notr yapi Uzerine insa edilen bilinglerini etkilemektedir. Bireyin yasami Gzerinde bu denli etkili
oldugu dislinllen gevrenin niteligi ve bireyi nasil ele aldigi, iyi insan olarak yetistirilmesi amaglanan bireyin nasil

egitilecegi, hangi degerlerin 6gretilecegi noktasinda da etkili oldugu soylenebilir. Ancak, bireyin bu edimsel
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deneyim sireci dogal bir aktarim sirecine karsihk gelmektedir. Bu ydnde goris belirten katiimcilarin

ortaklastigl nokta da bireylerin genellikle ait olduklari gevrenin kaliplarina uygun bir sekil aldigi diisiincesidir.

K 17: “insani gevre sekillendirir. K6tii bir cevredeyse kétii bir insan olur, iyi bir cevredeyse iyi bir

insan olur. Bir hamura nasil sekil verirsek hamur o sekli alir. insan da yle bir varliktir.”

K 59: “Benim diisiincem su yénde: insan esit kollu bir terazi gibi diinyaya gelir hem kétiiye hem

iyiye egilimlidir. Ancak yasadigi olaylar bu terazinin dengesini bozar.”

K 27: “insana dogru ve giizel seyler Gdretilirse diinyadaki hayatinda neler yapmasi ve nasil
yapmasi gerektigi konusunda yol gésterilirse eder iyi bir insan olarak hayatina baslar ve devam
eder fakat tam tersi insana kétii ve yanhs olan seyler Ggretilirse insan diinyadaki hayatina kéti

olarak devam eder.”

Katilimcilar, insan dogasinin dogustan bos bir levha gibi oldugu inanglarini temellendirirken tzerinde durduklari
bir bagka nokta da yasam deneyimlerinin niteliginin farklihgi, kendi gergek algilarinin ve dogruluk inanglarindaki
degiskenligi, yasam bicimlerine referans olarak gostermis olmalaridir. Buna gore insan kendi gercekliklerini
gercek olarak, kendi yasam bicimlerini ideal olarak ve kendi degerlerini dogru olarak benimsemekte ve yasamini
bu yénde idame ettirmektedir. Katilimcilardan K 73 bu disiincesini su sozlerle ifade etmistir: “Ornegin, hicbir
bebek katil olma, hirsiz olma veya yalanci olma egilimiyle diinyaya gelmez. Yasadigi cevre, ona, bu yaklasimlarin
dogru veya normal oldugunu asilar. Dolayisiyla kisi, o yénde bir gelisim gésterir. Deger yargilarini o yénde kurar
ve ona gére dogru odur. Sonug olarak, insan beyaz bir sayfa olarak diinyaya gelir; ¢evresi, kendi akil ve iradesi

i1siginda bu bos sayfayi doldurur.”

Katiimcilardan, insan dogasinin “tabula rasa” oldugu yoniinde goérus belirtenlerin vurguladiklari noktalardan
biri de insanlarin akil, disiinme ya da mantiksal ¢ikarimlarda bulunabilme yetileriyle diger canlilardan ayriimig
olmalaridir. Verilmis bir dogayla diinyaya gelmeyen insan, ¢evrenin etkisiyle sekillenebilse de akil sahibi bir
varlik olmasindan dolayi kendi secim ve davranislarindan sorumludur. Bu sorumlulugun altinda yatan sey ise
aklin insana tanidig1 secim yapabilme 6zgiirlGgidir. Akil sahibi olma durumundan kaynagini alan bu 6zgirlik
yasamin ilk yillarinda bireye herhangi bir hareketlilik alani saglamiyor olsa da ilerleyen yillarda, birey kendi aile
cevresinden cikip daha genis sosyal ve kiiltiirel cevrelere dahil oldugunda farkindahgi gelisecek ve kendi yonini
belirleyebilecektir. insanin kendi dznelligini kurgulayabilen kendi yasamini degistirip dénistiirebilen yapisina
iliskin anlatilar ayni zamanda “tabula rasa” diisiincesinin kadercilige karsi ¢ikis noktasina da kanit olarak ele
alinabilir. Buna gore atanmis bir insan dogasinin neligi sorgulanmakta ve insanin kendi yasamindaki rolii 6n
plana ¢ikmaktadir. insanin kendi dznelligini kurgulama, kendi yasamini insa etme noktasindaki roliine iliskin K
125’in gériisii soyledir: “insan her seyi dogduktan sonra diinyayi gézleyerek égrenir. Ciinkii; insanin dogustan iyi
ya da kéti olmasi, 6zgiir diisiince ve &6zgiir yasami kisitlayici olur. Ve ben ézgiir diisiinceyi savunurum.
Secimlerimle var olduguma ve yasamdaki her hareketimin tek sorumlusu oldugumu diisiiniiriim. Dogustan iyi ya

da kétii degil de deneyimlerle kendine 6zgii bir bireye insanin déniistiigiini diisiindigimi séyleyebilirim.”
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Katilimcilardan insan dogasinin dogustan bos bir levha seklinde diinyaya geldigi gértisiinii benimseyenlerin bu
egilimlerini gerekcelendirme bicimlerinden biri de yasamin degisken dogasina yaptiklari vurguda kendini agiga
¢ikartmaktadir. Buna goére insanlarin iyi ya da kot olarak siniflandirilmasi onlarin salt iyilik ya da salt kotuliik
lizerine bir yasam siirmeleri anlamina gelmemektedir. insanin bu konudaki egilimleri cesitli degiskenlere bagli
olarak farkhlik gésterebilmektedir. insanlarin dis diinyayla etkilesimleri, yasanti ve deneyimleri, kendi iradesi
disinda gerceklesen olaylar, sosyal olgular vs. durumlarin bireylerin olaylara bakis agilari, yasama iliskin
durduklari noktanin degismesine kaynaklik edebilir. insan dogasinin bu dinamik yapisina iliskin K 56’nin goriisi
soyledir: “insanlar degisebilir, déniisebilir ve egitilebilirler. Ornegin, hirsizlik yapan bir suglu dodru davranis veya

dogru cezalandirma sekliyle hatasini anlayip degdisebilir. Basarisiz bir gocuk giiniin birinde ¢ok basaril olabilir.”
insan Dogasina iliskin Kabullerin Ogretmenlik Meslek Kimligine Yansima Bigimleri

Bir 6gretmenin insan dogasi kabullerinin mesleki kimligine yansima bigimlerine iliskin bulgular insan dogasinin,
iyi ya da koti olarak dogustan belirlenmedigi, insanin bos bir levha gibi diinyaya geldigi ve sonradan sekillendigi
yonindeki gorusler Uzerinden analiz edilmistir. Bunun nedeni, arastirmaya katilan 6gretmen adaylarinin
¢ogunlugunun bu gorisli savunmasi ve veri setinin bu varsayimdan hareketle sekillenmis olmasidir. Benzer
bicimde insan dogasinin iyi oldugunu benimseyen 6gretmen adaylari da “tabula rasa” gorisiinii benimseyenler
gibi O6gretmenin egitim-0gretim slireglerindeki rollerini ve bu dislince baglaminda sirdirilen o6gretim
sireglerinin hiimanist karakteri tizerinde durmuslardir. Buna gore bir 6gretmenin insan dogasinin saf, temiz ve
notr dogasina iliskin kabulleri, mesleki kimlik algisini, 6gretmenin roliini ve 6gretim siireglerini yapilandirma
bigimine yansiyacaktir. Hatta Ogretmenin insan dogasina iliskin kabullerinin bireylerin egitim yasantilari
acisindan gesitli ciktilari olacaktir. Ayrica geleneksel birey algisinin ve egitim yaklasimlarinin belirlenimci 6zelligi

de yeniden yapilandirilacaktir.
Ogretimin anlami ve 6gretmenin roliinii yeniden tanimlamak

Bir 6gretmenin insan dogasina iliskin kabullnin, insan dogasinin iyi ya da notr oldugu seklinde olmasi klasik
egitim felsefesi yaklasimlarinda idealize edilen 6gretmen merkezli egitim anlayisinin yeniden tanimlanmasina
kaynaklik etmektedir. Buna gére arastirma bulgular geleneksel egitim anlayislarindaki 6gretmenin otoriter ve
sinif baglaminda mutlak gli¢ pozisyonu, bilgiye olan hakimiyeti, 6grenci Gizerindeki kontrol edici ve yonlendirici
rolinin de yeniden tanimlanmasi gerekliligini ortaya koymaktadir. Katilimcilar, bir 6gretmenin insan dogasina
iliskin kabulini, ©gretim pratikleri, 6gretmen-6grenci etkilesim bigimleri ve 6grenciyi konumlandirma

bicimlerin agisindan ortaya ¢ikacak déntsimler Gzerinden tanimlamaktadirlar.
Bireyi merkeze alan esnek 6gretim pratikleri

insan dogasina iliskin kabullerin sinif icerisinde gériiniir olacagl alanlardan ilki 6gretim pratikleridir. Bir
O0gretmenin insan dogasina saygili olmasi ve bu konudaki kabulli 6grencinin dogasina, gelisimsel ve bireysel
gereksinimlerine, duygusal ve sosyal durumuna uygun Ogretim yasantilari tasarlamasini da beraberinde
getirmektedir. Dolayisiyla bu durum bireyin merkeze alinmasi anlamina gelmektedir. insan dogasinin degisken,

kirilgan, birbirinden farkli ve nétr dogasi 6gretmenin o dogaya karsilik verme bigimlerini de belirleyecektir.
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Ogretmen ve dgrenci rolleri agisindan dgretim siireglerinde énemli olan nokta 6gretmenin 6grencinin varliginin
farkinda olmasidir. Bu siregte Ogretmenin, mesleki pratiklerini yasal gorev tanimlarindan ibaret olan
standartlara indirgemeden, egitim-6gretim siireclerine mekanik bir stireg olarak bakmadan, insanin varliginin ve
onun dogasinin farkinda olarak yiritmesi temel alinmalidir. Bunun gergeklestirilebilmesi igin ise 6gretmenin
Ogrencisinin varolugsal 6zelliklerinin, ilgilerinin, gereksinimlerinin farkinda olmasi ve mesleki pratiklerini buna
gore tasarlamasi zorunludur. Ote yandan, insan dogasina iliskin kabuller, &gretim siireclerinin temel
standartlarini yerine getirirken 6grencilerin biricikligini de gdz 6niinde bulundurmayi gerektirmektedir. Bu

konudaki bazi katilimci gérusleri sunlardir;

K 96: “Her ¢ocudgun farkli oldugunu diisiinerek, ¢ocugu standartlastirmaz, bir kallba sokmaz.
Cocudgun ézgiirce diistincelerini aktarabilmesini saglayarak, kendini ifade etmesine, kendine olan
saygisinin artmasina yardimci olur.”

K 1: “Sinifa karsi hassas davranilmali, siniftaki her bir bireyin diinyaya farkli gézlerden baktigini
unutmamaliyiz, onlara bir fabrikanin seri tretim parcalariymis gibi degil her birinin kendini éne
¢cikaracak ézellikleri bulmak igin ¢abalamaliyiz.”

Ogretmen ve égrenci arasindaki etkilesimin déniisiimii

insan dogasina iliskin kabullerin 6gretmenin roliine iliskin yaratacagi degisimlerden bir digeri ise egitim-6gretim
sireclerinde 6gretmen ve Ogrencinin rollerine ve konumuna bagli olarak ortaya c¢ikacak doniisimdir. Buna
gore Ogrencinin dogasinin dogustan iyi ya da noétr bir yapida oldugu kabulliiniin beraberinde, 6gretmenin
ogrencilere daha ihmli, destekleyici, anlayish, hosgoriili davranmasina yol agacagi disliniilmektedir. Dolayisiyla
katilimcilar 6gretmenin bir cocuga kotlye meyilli bir varlik olarak degil, dogasinda iyilik olan ya da iyi muamele
gordigi takdirde iyi yonde gelisecek bir varlik olarak bakmasinin 6nemi lizerinde durarak, 6gretmen- 6grenci
etkilesiminde bu yaklasimin sinif igcinde 6grencinin varligini daha 6n plana gikaracag gorisiindedirler. K 32 bu
konuda su goérusi bildirmistir: “Bir insan hakkinda konusurken "onun dodgasinda var' gibi bir ctimle kullaniriz.
Burada da insanin kisiligini onun dodasina dayatmis oluyoruz bence. Odretmen olarak 6éncelikle insanin
dodasinin nelerden meydana geldigini ve insan dodgasinin mahiyetini ¢cok iyi bilmemiz gerekiyor. Clinkdii
6gretmenin ilgi alani insanlar, cocuklar iizerine oldugu icin 6grencisine "bir insan bir diinya" géziiyle

bakmalidir."

Bazi katilimcilar, bir 6gretmenin 6grencinin dogasini kabul etmesinin onun sinifta otoriter ve kontrolcii rolini
birakabilmesine, 6grenciyi merkeze alabilmesine, Ogrencilerle baskiya, kurallara ya da dayatmalara degil,
karsilikh anlayis ve kabule dayali ve daha nitelikli bir iletisim kurabilmesine yol acacagl gorislini

savunmuslardir.

K 54: “Ogretmen bu yaklasimi kabul ettiginde égrencilerle daha iyi iletisim kurabilecek ve sinif
icinde huzur saglanacaktir. Bu durum saglandidinda ¢ocugun ilgilerini ve karakterini ve zihin
diisiincesini 6grenebilirim. Cocugu inceleyip gézledikten sonra aktarmak istedigim seyleri basaril
bir sekilde aktarabilirim. Béylece égrencilerle iletisimim saghkli bir siire¢ icinde ilerler. Egitimde

birey ézgiir bir ortamda olmali, neye ilgi duyuyorsa ilgi duydugu seye rahatga ulasabilmelidir.”
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K 51: “Sinif ortaminin ruhu vardir ve bu ruhun yarisi sadece édretmene aittir. Odrencilere
inanmak, 6grencinin merakini giderebilmek, sadece dgreten degil ayrica 6grenen roliinde olmak

bu ruhun gereksinimlerini karsilayabilecek seviyeye gelir béylece grenciler eksiklik hissetmez.”

Ogretmen-6grenci etkilesiminin niteligindeki déniisiime temel olan degiskenlerden biri de 6gretmenin kendi
dogasina iliskin kabulleridir. K 44 bu konuda su gorusu bildirmistir: “Bos olan levhayi doldurmak igin beni, benim
davranislarimi érnek alacadini da biliyorum 6grencinin. Bu nedenle onlara en iyi sekilde 6rnek olmak igin gayret

edecegim.”

Bazi katihmcilar, bir 6gretmenin 6grencilerle kurdugu etkilesimde 6grencilere rol model oldugunun farkinda
olmasinin ve Ogrencide gelistirecegi yetiler ya da egilimler konusunda kendi davranislarini ve pratiklerini
sorumlu gérmesinin 6nemli oldugunu vurgulamislardir. Buna goére insan dogasinin bos bir levha olduguna iliskin
bu kabuliin 6gretmenin kendisini de bir birey olarak gozden gegirmesi seklinde bir sorumluluk getirdigi

soylenebilir.
Ogrencinin konumlandirilma bigimlerinin degisimi

insan dogasinin dncelendigi bir egitim baglaminda yeniden tanimlanacak durumlardan biri de 6gretmen-égrenci
iliskisinde ya da 6gretim siireclerinde &grencilerin konumlandiriima bigimleridir. Ogretmenin otorite olarak
konumlandirildigi bir egitim tasariminda, 6gretmenin bu konumlandiriima bicimi dogrudan 6grenciyi de
belirleyecektir. Buna gore bir otoritenin varligi demek kontrol altina alinmasi gereken bir kitlenin varlig
anlamina gelmekte ve bu rol de &grencilere atfedilmektedir. Ogretmenin otorite olarak degil de égretim
sureglerinin rehberi olarak konumlandiriimasi da benzer bigimde 6grencinin roliini belirlemektedir. Bu yapida
o6gretmen kendi yolundan ve yolculugundan sorumlu olan kisiyken, 6grencisine de en dogru bicimde rehberlik
etmesi gereken 6znedir. insan dogasinin iyi ve bos bir levha gibi oldugu kabulii, tam bu noktada &gretmenin
rehber rollini pekistiren bir kabuldlr. Burada 6gretmen bireyi iyiye, dogruya yonlendirmekten sorumludur.
Dolayisiyla geleneksel egitimdeki insani dizeltilmesi, bir otoriteyle kontrol altina alinmasi gereken bir nesne
olarak goren anlayis insan dogasina iliskin bu kabulle sarsiimakta ve 6grenci bu geleneksel anlayistan cok farkh

bir yere konumlandiriimaktadir.

Katiimcilar, 6grenciyi kontrol altinda tutup, sirekli pasiflestirerek bilgi aktarilmasi gereken nesneler olarak
konumlandirma c¢ergevesinde sekillenen pratiklerin terk edilmesi sonucu ortaya c¢ikacak yeni durumun
ogrencilerin dzgivenlerinin gelismesine, zihinsel olarak 6zglrlesmelerine, daha etkin olmalarina, isbirlikli bir
O0grenme ortamina ve daha saglkl bir diyalog kurulmasina kaynaklik edebilecegi gorusiindedirler.
Katihmcilardan K 79 bu konuda su gorisi bildirmistir: “Ogretmenin égretim pratikleri agisindan sinirlayici ve
6grencileri kitaba yahut siralara esir eden egitim anlayisindan uzaklasip hayal giicii ve 6zgiirliikten yana bir

egditimi benimsemesi egitimin verimini artirmak vasitasiyla égrencilerin yiiksek yararini saglar”.

Ogrenciyi bireysel olarak tanimak, dogasina ve varligina saygili olmak, onun gelisimsel, 6grenimsel, duygusal ve
sosyal gereksinimlerinin farkinda olmak ¢ogu zaman tek basina yeterli olmamaktadir. Bitiin bu siralanan

durumlara iliskin farkindalik 6grenciyi tanimak anlamina gelmektedir ve Ogrenciyi tanimak yalnizca okul
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baglamiyla sinirlandirilacak bir durum degildir. Dolayisiyla 6gretmenin 6grencilere iliskin bitlincil ve kapsayici
bir yaklasim benimsemesi 6nemli gorilmektedir. Bir diger ifadeyle 6gretmenin insan dogasi kabull
cercevesinde bir 6grenciyle yalnizca 6gretim sireclerine dayali bir etkilesim yapilandirmasi yeterli olmayabilir
ve Ogretim sureglerinin digindaki boyutlara da odaklanmasi gerekebilir. Clinkli bir 6gretmenin insana bakis
agisinin onun &grencilerinden ne bekledigini veya 6grencilerine neler verebilecegini etkilemesi beklenir. Bu
nedenle 6gretmenin 6grenciye bakis agisi, 6grencilerden neler bekledigi ve bu beklentilerini ortaya koyarken
okul disi cevreden kaynakli degiskenleri nasil ele aldigi géz 6niinde bulundurulmahdir. Katiimcilardan K 68 bu
konuda su aciklamayi yapmistir: “insancil yaklasim sergileyen bir 6gretmen icinse 6Gretmenlik sadece bilgileri
6grencilere aktarmanin disinda égrencilerin degerli oldugu 6grenmenin yani sira 6grencilere kendileri icin dogru

olan davranis ve hayat sartlarinin farkina varabilmelerini saglatmaktir.”
Belirlenimci Anlayisi Kirmak

insan dogasinin saf ve temiz ya da nétr yapisina iligkin kabuliin bir 8gretmenin mesleki kimligine ve bu kimlik
baglamindaki pratiklerine nasil yansiyacagina iliskin sorgulamadan elde edilen bulgular bireylerin determinist
bir bakis agisiyla degerlendirilmelerine yonelik elestiriler icermektedir. Bu cercevede elestirilen sey egitim
baglamlarinda bireylerin dogalarina ve igine dogduklari ¢evresel kosullarin etkilerine bakilmamasinin yarattig
olumsuz sonuglardir. Bu sekilde davranis sergilemek beraberinde, 6grencilerin degismez bir nitelikte
gorilmesine, egitim-6gretim slreclerine dair pek ¢ok degiskeni determinist bir bakis agisiyla ele almalarina,
geleneksel 6gretim yaklagimlarinin yeniden dretilmesine ve tiim bunlar sonucunda bireyin yok sayilmasina
kaynaklk edecegi seklinde oriintiiler ortaya koymustur. Buna gore insan dogasini dncelemek etkili ve daha
himanist sinif ortamlarinin yaratilmasina yol acgacaktir. Ayrica baskici egitim modelleri terk edilerek daha

Ozgurlestirici egitim uygulamalarina yer verilecektir.
Daha olumlu bir sinif atmosferi yaratmak

Arastirma bulgulari insan dogasina iliskin belirlenimci bakis agisinin insanin dogustan kot ya da iyi oldugu
seklindeki kabullerle temellendirildigini ortaya koymaktadir. Buna gore katilimcilarin biytk bir bélimi insan
dogasinin dogustan kotii oldugu seklinde bir kabul Gzerinden ele alinmasinin sinif igcinde bireyin baskilanmasina,
cocugun cesitli bicimlerde etiketlenmesine, daha kati disiplin kurallarinin uygulanmasina ve ¢ocugun iyi yonde

gelismesi icin herhangi bir sey yapilmamasi gibi riskli durumlara neden olabilecegi yoninde goris belirtmistir.

K 103: “Ogretmen ¢ocugun dogustan kétiiye meyilli oldudunu diisiiniirse onun (izerinde otorite
kurmak ve onu baskilamak isteyebilir. EGer cocugun iyiye meyilli oldugunu diisiiniirse fazla serbest

birakabilir, “zaten iyi ben ona iyiyi 6gretmesem de olur.”

K 123: “Ornedin bir sinif éGretmeninin cocuklara dogdustan kétii géziiyle bakmasi cocuklari iyilige
yénlendirme konusunda ¢abalamamasina neden olur. Ya da ¢ocuklara dodustan iyi géziiyle
bakmas! ¢ocuklarin sergiledikleri istenmeyen davranislar konusunda bocalamasina neden

olabilir.”
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Yer verilen bu gérislerden, insanin dogasina uygun degil de dis diinyanin beklentileriyle uyumlu hale
getirilmesinin insan dogasinin dogustan kot oldugu varsayimi Gzerinden sekillendigi anlasilmaktadir. Sinif
icinde daha insancil, birey merkezli ve adil bir ortamla etkilesim saglayabilmek icin bir 6gretmenin bu
varsayimlardan uzak olmasi gerekliligi aciktir. Buna gore insan dogasina iliskin kabulin sinif ortamina

saglayacagi en 6nemli katkilardan birisi de daha olumlu bir atmosfer yaratmak oldugu séylenebilir.
Baskici egitimden ézgiirlestirici egitime

Katilimcilar insan dogasinin kot olduguna iliskin determinist gérislerin hem genel olarak egitim- 6gretim
sureglerine hem de sinif igi pratiklere yansima bigimlerini geleneksel egitim yaklasimlariyla iligkilendirmislerdir.
Buna gore insanin bos bir levha seklinde diinyaya geldigi, ¢evrenin etkisiyle sekillendigi ve icinde kendisini
degistirme, donlstlirme ve yeniden insa etme vyetisini barindirdigi kabulinin geleneksel egitim yaklasiminin

her tirli olumsuzlugunun lstesinden gelebilecegi duslinilmektedir.

Geleneksel egitimin baskici niteligi baglaminda otoriter, kati disiplinli, kuralci, basmakalip, 6grencilerde siirekli
korku ve endise yaratan, Ogrenciyi pasiflestiren, cocuk ruhunu 6rseleyen, zaman zaman insanlik onuruna
yakismayacak bicimde siddet egilimli davranislar, 6grencilere standart bicimde davranma ve agir sorumluluklar
yukleme gibi uygulamalar elestiriimekte ve bunlarin 6gretim siireglerinin niteligi acisindan igermeleri
degerlendiriimektedir. Geleneksel egitim anlayisinin bu 6zelliklerinin Ustesinden gelmek icin sinif icinde neler

yapilabilecegine iliskin bazi gorisler su sekildedir;

K 7 “Bir egitici olarak” ben ne dersem o olur, 6grencinin diisiince ve yaptiklarinin 6nemi yoktur”
diye bir diisiince yapisina sahip olmayarak, 6grencilerimin de en az benim kadar gériisleri
6nemlidir, onlara istten bakmamali ve onlarin benden korkarak &zgiivenlerini kirarak dedgil,
onlara yol gésterici olmalyim, bir égretmen béyle olmalidir gériisiiyle 6gretmenlik hayatimi

sekillendirirdim.”
TARTISMA ve SONUC

Ogretmen adaylarinin insan dogasinin neligine iliskin kabullerinin mesleki kimliklerine yansima bicimlerini
belirlemek amaciyla gergeklestirilen bu arastirma sonucunda ulasilan en genel sonug, insan dogasinin dogustan
iyi ya da bos bir levha gibi oldugunu benimseyen bir 6gretmenle, insan dogasinin dogustan kéti oldugu
kabuliini benimseyen bir 6gretmenin 6grencilere bakis agisi ve meslek anlayislarindaki farkhlk olusturacagi
kabulldir. Egitimcilerin insan dogasina iliskin kabullerinin onlarin mesleki kimliklerine farkli bigimlerde
yansiyacagina iliskin bir temel varsayim tzerine kurulu olan bu arastirmada, katilimcilara insan dogasina iliskin
felsefe literatlrindeki {¢ temel varsayim acgiklanmis ve benimsedikleri varsayimin ne oldugu sorulmustur.
Katilimcilarin biylk ¢ogunlugu insan dogasinin dogustan bos bir levha gibi oldugu yaklasimini benimserken,
insanin dogustan koétii oldugunu benimseyenlerin oraninin ise olduk¢a disiik oldugu gorilmistir. insan
dogasinin dogustan iyi ya da bos bir levha oldugu gorisiinde olan katihmcilarin bu yaklasimlarini
gerekcelendirme bigimlerinin benzer bir egilim gosterdigi sonucuna ulasiimistir. Buna gore katilimcilar, mesru

otorite ve kurgulanmis bir toplumsal yapinin, bireyi kendisine yabancilastirarak, insanin dogustan getirdigi dogal
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iyinin bozulmasina neden oldugu argiimanini savunmuslardir. Alan yazinda 6gretmenlerin insan dogasina iliskin
yaklasimlarini belirlemeye donik calismalar genellikle tarama modelinde betimsel calismalardir. Naziroglu,
Acuner ve Birinci (2017) 6gretmenlerin insan dogasina iliskin tutumlarinin genellikle olumlu yénde oldugunu
ortaya koymuslardir. Ustiiner (2005) calismasinda bir dgretmenin insan dogasina iliskin gérislerini sinif
yonetimine etki eden degiskenlerden biri olarak ele almis ve 6gretmenlerin insan dogasina iliskin iyimser ve

kotimser gorisler arasinda iyimser gorislerin lehine anlamli farklilik tespit etmistir.

Katiimcilarin biyik ¢ogunlugunun insan dogasi kabullerine — dogustan iyidir ve bos bir levha gibidir- benzer bir
agiklama Burkaz'in (2014) c¢alismasinda da goriilmektedir. Burkaz (2014), Platon’un insan dogasi dogustan
belirlenmistir ve egitimin amaci da ¢ocuklarin dogasini agiga ¢ikartacak bir egitim olmalidir fikrinin yani sira
Rousseau’nun, belirlenmis bir amaca hizmet eden egitim, cocugun dogasini bozacaktir savlarini daslnurlerin
eserlerinden hareketle karsilastirmaktadir. Bu ¢alismada da benzer sekilde insan dogasinin bos bir levha gibi
oldugu savi gerekgelendirilirken dis ¢evrenin olumsuz etkilerinin yani sira, insanin potansiyelini, akliyla akttel
bir hale donistiirebilecek glice sahip oldugu vurgusu 6n plana ¢ikmistir. Katiimcilar, kendini gergeklestirmeye
¢alisan insanin, belirlenmis bir amaca hizmet eden geleneksel bir egitimle 6gretmen-6grenci iligkisinin baskici ve
otoriter bir gizgide ilerleyecegi noktasinda ortak goris bildirmislerdir. Oysa Rousseau’cu anlamda disinirsek,
egitimden cocugun psikolojik ve fizyolojik dogasini dikkate almasinin yani sira, bireysellesmesine ve kendini
gerceklestirmesine imkan vermesi de beklenmektedir. Bu noktada Raédl (2020), egitimin 6zgiirlestirici ve insaci
roliine dikkat ¢ekerek, egitimle bireyin yasamini iyi ydonde donustiiriilebilecegi inancini savunmustur. Oysa insan
dogasinin dogustan bos bir levha olarak goriilmesinin onun varolusunu kurgulamasina olanak taniyacak bir
O0gretim ortami anlamina gelmemekte ve 6grencilerin nesnelestirilmesi riskini de beraberinde getirmektedir.
Freire (2014) bireyi bir yatirrm nesnesi olarak konumlandiran bu egitim anlayisini “bankaci egitim modeli”
olarak tanimlamakta ve geleneksel egitim ile 6grencilerin 6gretmen tarafindan doldurulmasi gereken bidonlara
ya da kaplara donustirilmesini elestirmektedir. Geleneksek egitim anlayisinda 6gretmenin kaplari ne kadar ¢ok
doldurursa o kadar iyi bir 6gretmen olarak algilanmasinin yanlishigini vurgulayan Freire, gerceklik karsisinda,
O0gretmen ve 6grencinin ortak amacli hareket eden, tek gorevi gercekligin elestirel bilgisini edinmek degil, ayni
zamanda bu bilgiyi yeniden yaratmakla yikimli olan 6zneler olarak kabul edilmesi gerektigini savunmaktadir.
Dolayisiyla burada 6gretmen adaylarina insan dogasina iliskin farkindalik kazandirma siirecinin bireyin
varolusuna saygili ve duyarl bir nitelikte olmasi 6nemli gorilmektedir. Krieger (2008) da insan dogasinin
egitimciler icin birincil kaynak oldugunu belirtmistir. Ancak bazi egitim politikalari ve 6gretim uygulamalarinin

insan dogasiyla celiserek 6grenciler lizerinde istenmeyen etkiler yaratabilecegini ifade etmistir.

Ogrencilerin dogalarina uygun, bireyselliklerine saygi temelinde gereksinimlerini dnceleyen bir egitim
disincesinin kurgusunda felsefi dislinlisiin 6nemi yadsinamaz. Egitime felsefenin penceresinden bakmak, var
olani, var olusunun da o6tesinde gérmeye imkan vererek, kendini ve cevresini taniyan, sorumluluklarinin
bilincinde, 6zgur dislinebilen bireyler yetistirmesine olanak verecektir. Bas (2015) 6gretmenlerin egitim
felsefesi inanglarinin 6gretme-6grenme anlayislarini sekillendirdigi ve bu durumun 6gretmenlerin sinif igi

O0gretme-0grenme silrecini diizenleme bigimlerine yansimasi agisindan anahtar bir rolde oldugunu ortaya
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koymustur. Ote yandan, bir 6gretmenin insan dogasina iligkin farkindaliginin, égretim siireglerini yapilandirma
bicimlerini de etkilemesi beklenir. Kenan’in (2009) da belirttigi gibi, modern egitim teorisi daha insancil ve
kapsaml bir egitim modeli olusturma miicadelesi icinde olmalidir. Bonnett (2004) egitimin 6lgllebilir hedeflerle
belirlenen standartlastirilmis yapisina karsi ¢ikisini, insan dogasi hakkindaki varsayimlarin egitimi hem
kavramsal hem de pratik olarak sekillendirilmede temel oldugu disiincesiyle gerekgelendirmistir. Frolund
(2016) da egitimin bireyin dogasina uygun olmasina, bireyin kendisi olmasini saglamasi igcin 6nemli bir gereklilik
olduguna, insan dogasini kismen insanin kendi faaliyetinin bir Grinl olarak disinme gerekliligine vurgu
yaparak insanlarin bir birey olarak kabul edilmesinin 6nemine dikkat ¢ekmistir. Modern egitim baglaminda
insan dogasi fikri gerceklik, bilgi, anlayis ve deger gibi merkezi kavramlarin yorumlanma seklini, 6gretim ve

o6grenim sireclerine iliskin degiskenleri etkilemektedir (Frolund, 2016).

Arastirma bulgulariyla ilgili olarak bu alan yazinda, 6gretmen yetistirme programlari gercevesinde mesleki
kimligin kurulumuna kaynaklik eden disiplin ve uygulamalarda da insan dogasina iligkin farkindalk gelistirmenin
anahtar bir rolde oldugu vurgulanmaktadir. Arastirma sonuglari da bununla ilgili olarak bir 6gretmenin insan
dogasi dogustan iyidir ya da bos bir levha gibidir kabullerinin, 6grencilerle etkilesimlerinde sinif ici ve sinif disi
baglamlarinda etkili oldugunu ortaya koymaktadir. Egitim ve Ogretim siireglerinin amaglari arasinda
gosterebilecegimiz bireye bilgi, beceri, davranis ve tutum kazandirma idealinin bir parcgasi olan bilginin kime, ne
zaman ve ne olgltlerle verilmesi gerektiginin 6nemi 6gretmen meslek kimliginin olusum siirecinde de kendini
gostermektedir. Bilginin kime, ne zaman ve nasil verilmesi gerektigi insan dogasi kavramsallagtirmasinin
kapsami igindedir. Dolayisiyla insan dogasina iliskin farkindali§in egitim-6gretim sireclerinin bu bilesenlerini

sekillendirmesi beklenir.

Sonug olarak, bir 6gretmenin insan dogasina iliskin farkindaligi ayni zamanda kendi rolline ve etki alanina iligskin
farkindaligi ile yakindan iliskili gérilmektedir. Ogrencinin kontrol altinda tutulmasi ya da otorite ile disipline
edilmesi gerektigi kabullinin 6gretim pratiklerini de bu dogrultuda gerceklestirecegi agiktir. Arastirma bulgulari
O6gretmen adaylarinin bir 6gretmen olarak 6grencilerin dogasini iyi yonde insa etme konusunda kendilerini
sorumlu goérdikleri ve kendi dogalarinin da bu baglamda belirleyici oldugunu ortaya koymaktadir. Buna gore
kendi dogasinin farkinda olan bir 6gretmenin baska bir bireyin dogasina da saygili olacagi ve mesleki kimliginin

bu dogaya uyumlu ve esnek bir nitelik alacagi anlasiimaktadir.
ONERILER

Bir 6gretmenin insan dogasina iliskin farkindaliginin mesleki kimlige yansima bigimlerini bireyi 6énceleyen bir
egitim-6gretim sirecini insa etme cergevesinde ortaya koyan bu arastirma sonuglari dogrultusunda egitim
felsefesinde insan dogasi sorunsalina iliskin bazi éneriler getirebilir; Ogretmeni otorite olarak konumlandiran
geleneksel egitim yaklasimlarinin ¢ogu zaman gegerliligini korudugu glniimiiz egitim sisteminde, insani ve
dogasini merkeze alan ¢agdas egitim felsefesi yaklasimlarinin bu baglamlarda egemen olmasini saglamak igin bu

yaklasimlara iliskin farkindalik gelistiren 6gretmenler yetistirmek 6nemli gérilmektedir.
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Bu noktada Ogretmen adaylarinin mesleki egitim sureglerinde insan dogasi ve bireysellik gibi konularda
disinimselliginin 6n plana cikarilmasi ve 0Ogretmen adaylarinin oncelikle kendilerine, kendi 6grenme
gereksinimlerine ve bireysel yasamlarini yapilandirma sireglerine iliskin farkindalik kazanmalarini saglayacak
yaklasimlarin uygulanmasi 6nemli gérilmektedir. Bu farkindalik beraberinde 6gretmenlere bireye ve dogasina
iliskin bir duyarhlik da getirecegi icin duyarlilik gelistirme Ogretmen yetistirme programlarinin énemli bir
bileseni haline getirilmesi dikkate alinabilir. Dolayisiyla 6gretmen adaylarinin insan dogasi ve bireysellikle
desteklenen mesleki egitim stireglerinin 6n plana ¢ikartilmasi 6grenme gereksinimleri ile yasam bigimlerini
yapilandirabilecekleri farkindaliklar kazanacaklari sdylenebilir. Bu farkindaliklarin 6gretmen yetistirme yontem
ve programlarinda bireye ve dogaya odaklanan duyarliliklar saglayabilecegi de aciktir. Bitiin bunlarla birlikte
O0gretmen yetistirme programlarindan insan dogasi ile felsefeye egilen derslerin, nitelik ve nicelikge

yogunlastirilmasi 6gretmen adaylari ile felsefe arasindaki bagi gliclendirmesi beklenir.
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