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ABSTRACT

The research is aimed to determine the art based social studies learning experiences of fifth
grade students. Therefore, phenomenology design, one of the qualitative research methods, was
adopted. The study group consisted of 21 fifth grade students studying at a secondary school in
Buca district of Izmir province in the second term of the 2018-2019 academic year. The research
data were collected through face-to-face interviews through a semi-structured interview form.
The data were analyzed by content analysis. As a result of the research, it was determined
according to the students’ views that art made them feel positive and negative emotions, and
that they were primarily interested in paper marbling, painting, sculpture, ceramics, origami,
music, dance, folk dances, art of food and drink. The artistic activities carried out in the social
studies course were evaluated within the scope of activities that were fun, motivating, making
learning permanent, differentiating according to learning domains, making the student both
active and passive, irregular, unclear, numerically insufficient, and not covering different
branches of art. The majority of the students stated that they wanted art to be used in the social
studies course. Art can be integrated with most of the themes in the social studies course, and
different arts can be chosen for this. Art can be used for purposes such as raising public
awareness, establishing a science-art relationship, becoming more successful, learning
inventions, facilitating the theme, socializing, and promoting. According to the students, learning
art based social studies has several advantages as well as some disadvantages. In line with these
results, it is recommended to use art frequently in the social studies course and regular and
purposeful studies can be conducted in which social studies courses and art are integrated. While
teaching art based social studies, the activities to be carried out to make students active in the
process must be student-centered and include different branches of art, considering individual
differences. Because of the number of studies dealing with the relationship between art and
social studies are limited in the literature, it is expected that theoretical and applied research will
contribute to the field.
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INTRODUCTION

The social studies, which aims to adapt to social life, to communicate effectively with the environment, to
recognize one’s own culture, to understand different cultures, to make sense of the past-present-future, to
produce solutions to problems, to think critically and creatively, to grow as active citizens, is a course that is
very convenient for integrating with art with its interdisciplinary structure. Determining the art based social

studies learning experiences of students will guide the integration of social studies course with art.

Discussions on art’s meaning have been going on from the past to the present, and it does not seem possible to
make a standard definition of the concept of art that everyone adopts. In general terms, art is defined by
Dewey (1980, p. 47) as a construction and production process that includes molding clay dough, shaping
marble, casting bronze, working with paints, constructing buildings, singing songs, playing musical instruments,
acting on stage, and dancing with rhythmic movements. The Turkish Language Association, on the other hand,
refers to art as (1) all the methods used to express an emotion, a design, or beauty, or the superior creativity
that emerges depending on this expression, (2) the expression created according to the understanding and
taste of a specific civilization or community, (3) mastery in creating something, (4) all the rules to be followed in

a profession, and (5) craft.

In the 21st century that we live in, it is essential to focus on art and culture courses to find solutions to the
problems in art and culture in the education system in Turkey, and the courses related to art education should
be given by covering all art types and integrating them with courses such as social studies, history and Turkish.
Art based education should be included in extracurricular activities, primarily in formal education programs,
alongside an equal value attached to science and technical education. It should be tried for the students to gain
artistic literacy (San, 2019, p. 132). Content is generally emphasized in integrating art with different disciplines.
For instance, students can create their hieroglyphs while studying Ancient Egypt or draw portraits of family
members while studying the subject of family. These art events can make the content engaging and memorable

(Sheridan, 2009, p. 82).

Related topics of anthropology, archaeology, economy, geography, history, law, philosophy, political sciences,
psychology, religion, sociology, art, literature, mathematics, and natural sciences that form the content of
social studies (NCSS, 1993), are grounded by focusing on the concepts of “interdisciplinary” and “integration.”
This content of social studies is likened to the art of paper marbling in terms of its qualities (Oztiirk, 2012, pp.
13-14; Oztiirk & Deveci, 2011, p. 8). Social studies and art are like life. Consequently, it can create a competent
and exciting combination for students (Brady, 2007, p. 305). Art is one of the most influential and practical
ways that can be employed in getting the students to gain the knowledge, skills, and values of the sciences that
make up social studies, in citizenship education, in finding appropriate solutions to problems, and in enabling

the individual to understand and explain his/her own culture and other cultures.
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In the process of creating products in artistic activities, children learn materials and techniques, think, question
and develop their creativity through trial and error. They experience the happiness and pride of success thanks
to the product they have created as a result of the process. Thus, their spiritual, personal, physical and social
development increases with art (Buyurgan & Buyurgan, 2018, p. 10). In primary education, students who are
educated with courses that are fed with artistic activities, such as primary art education, observing nature and
the environment, going down to the essence of matter, and designed with an ever-increasing form and order
of thought, achieve high success in other courses and have higher overall success compared to students who
do not receive such education (San, 2019, p. 17). Contemporary art education is necessary for everyone, but
craftsmanship and skill are not its goal. The important thing is to reveal the creative power and accumulation of
the individual and to ensure the development of aesthetic concern and thought. It aims to raise individuals who
understand art, support art, and become elite art consumers by destroying the prejudices against art (Artut,
2013, p. 106). The purpose of carrying out the courses in primary education with art based teaching is not to
train artists, but to make use of the power of art to create a sense of aesthetics, to teach respect for
differences and to raise people who are sensitive to their environment. Since social studies covers different
disciplines with an interdisciplinary approach, it is a course in which artistic subjects can be applied in various

ways (Demirezen, 2019, p. 377-378).

Various researches were identified within the relationship between art and social studies when the literature
was examined. There are studies on views and perceptions towards art (Akhan, 2013; Cildir Gékaslan, 2020;
Kilcan & Akbaba, 2014; Sarigéz, Sag & Cam, 2015; Yilmaz & Sahan, 2016). Furthermore, there are also studies
on scale development (Ayaydin, Kurtuldu & Akyol Dayi, 2017; Dede, 2016) regarding views on art. Studies on
integrating social studies and art (Burstein, 2014; Epstein, 2001; Manifold, 1995; Taylor, Monck & Ayoub, 2014)
draw attention. Studies on art (Bas, 2020; Ercan, 2007; Kaymakci, 2013; Kirikgi, Akgul & Bahar, 2020; McKean,

2002) were made in social studies textbooks and curriculum.

In addition to studies in which art is handled in an integrated manner, in the studies conducted with literary
works used in social studies teaching (McGowan & Guzzetti, 2003; Oztiirk & Otluoglu, 2002; Yesilbursa &
Sabanci, 2015), visual arts (Burstein & Knotts, 2010), museums (Boyer, 1996; Gilec & Alkis, 2003; Selanik Ay &
Kurtdede Fidan, 2014), performing arts (Colley, 2012; Kisida, Goodwin & Bowen, 2020; Taylor, 2008), movies
(Russell, 2012), music (Mangram & Weber, 2012), folk songs (Gulim & Ulusoy, 2008; Sidekli & Coskun, 2014;
Unlier, 2018), and works (Morris, 2000), the relationship between certain branches of art, locations or

products and social studies have been revealed.

In this research, unlike the studies on art and social studies, the experiences of the students in a school where
art based practices were carried out at various times in the social studies course, related to art, artistic
activities and art based social studies learning were examined in detail. The research is essential in terms of
determining the current state of art based social studies teaching, and the positive and negative aspects.

Furthermore, the relationship between social studies and art were considered with a holistic approach in the
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research. Therefore, the research aimed to determine the art based social studies learning experiences of fifth

grade students. Thus, answers to the following questions were sought. About the students;

. What are their views on how they feel while dealing with art?

. What are their views on the arts they are curious about?

. What are their experiences with artistic activities carried out in the social studies course?
. What are their views on the use of art in the social studies course?

. What are their views on artistic activities that can be applied in the social studies course?

. What are their views on the advantages of art based social studies learning?

N oo o A WN

. What are their views on the disadvantages of art based social studies learning?

METHOD

Research Model

In the research, phenomenology design, one of the qualitative research methods, was adopted to determine
the art based social studies learning experiences of the students. Phenomenological study describes the
common meaning of a few people’s experiences of a phenomenon or concept (Creswell, 2015, p. 77). In
phenomenological research, it is tried to reach the essence of the experience by questioning the experiences
related to the phenomenon (Ersoy, 2017, p. 85). The primary data collection method used to reach the basic
structure or reality at the essence of the experience is the phenomenological interview (Merriam, 2013, p. 25).
Within the scope of the research, art based social studies learning experiences of fifth grade students studying
in different classes in a secondary school where artistic activities are carried out in social studies courses were

examined through phenomenological interviews.

Study Group

The study group consisted of 21 fifth grade students studying in a secondary school in the Buca district of Izmir
province in the second term of the 2018-2019 academic year. The numerical data regarding the genders of the

students who constituted the study group are given in Table 1.

Table 1. Genders of the Students in the Research Study Group

Gender n
Male 11
Female 10
Total 21

When Table 1 is examined, it is seen that 21 students, 11 boys and 10 girls, participated in the study. The
sampling method of the research was criterion sampling, one of the purposeful sampling methods. Purposeful
sampling typically focuses on understanding and examining a situation in depth on relatively small samples
(Patton, 2014, p. 46), while criterion sampling enables to analyze every condition that meets a set of

predetermined criteria (Yildirrm & Simsek, 2016, p. 122). Since the subjects directly covered by art, such as
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paper marbling art, cuisine, folk dances, traditional handicrafts, literature, and artistic heritage in the social
studies course are handled in the fifth grade, interviews were held with the fifth grade students at the end of
the term. In the school where the interviews were carried, art activities were conducted in the social studies
classes in various occasions. Accordingly, since the students who were in the fifth grade in a secondary school
where art activities were practiced and who were interested in at least one fine arts were selected, the
criterion sampling method was adopted. The fine arts that the students of the study group were interested in

are given in Figure 1.

Fine Arts

1% 4% 4% W Painting
8% B Music
B Drama
8%
H Marbling

H Folk Dance

B Model Making

 Origami

Figure 1. Fine Arts That the Students in the Study Group of the Research Are Interested in

When Figure 1 is examined, it is seen that 13 students (52%) stated that they were interested in painting, 5
students (20%) in music, 2 students (8%) in drama, 2 students (8%) in paper marbling, 1 student (4%) in folk

dances, 1 student (4%) in model making and 1 student (4%) in origami.

Data Collection Tool

The data of the research were collected with a semi-structured interview form. In the interview form approach,
the researcher can ask the questions he/she has prepared and additional questions to get more detailed
information, adhering to the predetermined topic. The interview form is developed to include all dimensions
and questions related to the research problem (Yildirnm & Simsek, 2016, p. 132). In this study, the researchers
prepared the interview form. The interview form was prepared in line with the opinions of five experts, one
from Turkish education, one from assessment and evaluation, and three from social studies education. A pre-
application was performed with three students to determine how long it would take to complete the interview
form, its suitability for the purpose, and possible problems. Since there was no problem in the pre-application
and it was determined that the interview form was understandable and suitable for the purpose, no changes

were made. Interviews with students lasted an average of 30 minutes.

The interview form consisted of personal information and interview questions sections. Students’ gender and
the fine arts they were interested in were asked in the personal information section. There were seven
questions in the interview questions section. In the interview questions, the students were asked their views

on how they felt while dealing with art, the arts they were curious about, their experiences with artistic
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activities carried out in the social studies course, whether they wanted the use of art in the social studies
course, how artistic activities could be applied in the social studies course, and the advantages and

disadvantages of art based social studies learning.

Data Collection

Permissions for the research were obtained with the letter of Gazi University Institute of Educational Sciences
dated 04/01/2019 and numbered 435, and the approval of lzmir Governorship Provincial Directorate of
National Education dated 23/05/2019 and humbered 10109986.

The data were collected through semi-structured interviews. The interviews were conducted face-to-face by
the researchers at the school library at appropriate times at the end of the term. Before starting the interview
with the students in the study group, the researchers introduced themselves and provided information about
the research purpose. Then, the questions in the interview form were asked, and the researchers noted the
answers. The total interviews lasted for 11 hours and 45 minutes, each interview being approximately between

30 and 40 minutes.

Data Analysis

The data obtained from the research were analyzed by content analysis. Content analysis is used to determine
words, concepts, themes, idioms, characters, or sentences in the text and digitize them (Kiziltepe, p. 253-254).
Before analyzing the data, the students in the study group were given codes such as SF1 (Student, Female, 1),
SM3 (Student, Male, 3). Afterwards, the answers given by the students to each question were examined and
coded. The codes were classified according to their similarities and differences, and themes were determined.

These themes are presented in the findings section.

Appropriate strategies proposed by Lincoln and Guba (1985, as cited in Yildirnm & Simsek, 2016, pp. 276-277)
and mentioned by Erlandson, Harris, Skipper and Allen (1993, as cited in Yildirm & Simsek) were used to
increase the quality of the research. Accordingly, participant confirmation was made at the stage of ensuring
the credibility of the research. After the data were collected, they were summarized, and the students were
asked to state whether these data reflected their views. A detailed description was made at the stage of
ensuring the transferability of the research. The students’ views were presented as they were and were quoted
under the themes with direct quotations. At the stage of ensuring the consistency of the research, consistency
analysis was carried out. Data collection, coding, and associating with the results were carried out in similar
processes, and the interviews were carried out with a similar approach. In the confirmability phase of the
research, a confirmation examination was carried out. The data collection tool of the study, the raw data, the
coding made during the analysis process, and the notes that formed the basis of the report are kept. At the

ethical stage of the research, necessary permissions were obtained initially. Students’ names were not written

2326



I.l OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

anywhere in the study; each student was given a code. Volunteering, confidentiality, and respect for private life
were observed in the interviews.
FINDINGS

Students’ Feelings While Dealing with Art

Positive
Emotions

(f:27)

Figure 2. Students’ Feelings While Dealing with Art

When Figure 2 was examined, it was determined that the students felt “positive emotions” (f:27) and “negative
emotions” (f:2) when they were dealing with art. Students mostly stated feeling positive emotions while

dealing with art. Below are the students’ opinions on the theme of “students’ feelings while dealing with art”.

Positive Emotions - SM14: “When dealing with art, people get excited, be happy, and relax.” SF5: “I feel that my
imagination has improved; | am happier. I'm getting away from distressing feelings; | feel better.” SF1: “When |
see something artistic or deal with art, and when | paint or listen to music, | feel relaxed, | feel very peaceful. It
would be great for me if we always had courses like this.” SF16: “At first, | can’t wait to see what will happen.
Then, as | learn, | get excited,... how should | put it..., | get excited a little more. There are certain competitions;
| prepare for them more.” SF2: “So, one feels as in something like adventure, entertainment.” Negative
Emotions - SM19: “While was dealing with art and music, for example, while playing the guitar, | learned the
song ‘Kara Sevda.” While playing ‘Kara Sevda’, | can get emotional, sometimes sad and emotional. Because they
say, music is the power of life, nature.” SF8: “At first, frankly, | feel that | cannot do much. Because | don’t think
I’'m very talented at painting. For example, when | paint, | believe my painting will be awful, but then good

things come out.”

According to the students, art creates positive emotions such as excitement, joy, fun, happiness, motivation,

enthusiasm, peace, appreciation, as well as negative emotions such as anxiety and sadness.
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The Arts That Students Were Curious About

Figure 3. The Arts That Students Were Curious About

When Figure 3 was examined, the arts that students were curious about were determined as “surface arts”
(f:13), “volume arts” (f:4), “vocal arts” (f:4), “movement arts” (f:2), and “taste arts” (f:2). The arts that students
were curious about and wanted to experience focused on surface arts. Their views on the theme of “the arts

that students were curious about” are given below.

Surface Arts - SF2: “I am curious about the art of paper marbling; it caught my attention. | saw it while watching
TV with my father on a TV channel. They were doing it nicely; | would like to do it, too. We can do it in art class
at school.” SM12: “I have a passion for the art of paper marbling. I've never done it before; I'd like to do it in
class. | would also like to be very good at painting. Sometimes | get help from my mother.” Volume Arts - SF16:
“I would like to start sculpture. Sculptures can be used in the teaching of subjects related to social studies. For
example, in the case of scientists, there may be statues of them. In other words, it allows me to see them more
vividly; it enables me to gain more information, touch it alive. In that context, | learn more.” Vocal Arts - SF8:
“Actually, 1 like to sing. So at home, sometimes | play songs on the computer. After that, | sing those songs.”
Movement Arts - SF7: “I saw folk dances. For example, Halay (a folk dance); there was a wedding in Safranbolu
in Karabiik, we went there. | am curious about the Zeybek dance (a folk dance).” Taste Arts - SF21: “We did an

activity on local dishes in the social studies class. | am from Ordu. | could show you the food from there.”

The arts that students were curious about were stated as paper marbling, painting, sculpture, ceramics,

origami, music, dance, folk dances, and food and drink arts.
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Students’ Experiences on the Artistic Activities Performed in the Social Studies Course

Figure 4. Students’ Experiences on the Artistic Activities Performed in the Social Studies Course

When Figure 4 was examined, the artistic activities in the social studies course were determined as activities in
terms of “quality” (f:13), “learning domain” (f:13), “quantity” (f:6), and “participation” (f:5). The students’
experiences on the artistic activities performed in the social studies course focus on activities according to their
quality and the field of learning. Students’ views on the theme of “students’ experiences on the artistic

activities performed in the social studies course” are given below.

Quality - SM3: “We watched videos about civilizations in the social studies course. Then, in another activity, we
painted a map of the economic activities in our country. For example, hazelnuts grow in the Black Sea, so we
painted the Black Sea in hazelnut color. It was a lot of fun; we learned by having fun. The teacher explains the
subject most of the time, and then we write the summary in our notebook. That’s when we get bored
sometimes. But when we do activities like this, the course becomes fun.” SM11: “We prepared promotional
posters about scientists on cardboard. Sometimes we do artistic activities; sometimes, we don’t. If we did it for
all themes, the course would be more memorable if more activities and games were played. For example, our
teacher shows pictures on the smart board; they are also nice.” SM9: “We prepared a cartoon about scientists
like Einstein and Newton. We attended the course more willingly; we looked forward to such courses. Then we
continued them with my friend. We even have a cartoon book. We do it on holidays. But it was not put on an
exhibition.” SF8: “I painted Africa with gouache paint. | don’t know for what purpose. We just painted.”
Learning Domain - SF20: “We prepared a poster about our flag and the National Anthem. We used dry paint.”
SF17: “We wrote a poem. We wrote a story about the forest. | felt like | was in it while | was writing the story.
We went to the museum.” Quantity - SF5: “We didn’t do many activities. They were few, in my opinion. It could
be more.” SM15: “We saw paintings on sculptures, paper marbling, tile making. We see more images in other

subjects as well. Of course, it would be better if different branches of art were also used.” Participation - SF21:
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“We made a collage of the foods and regions of our national culture, where we are from. We participate more

in the course with activities like this.” SM12: “I wish we could make them ourselves in traditional handicrafts.”

According to the students, the artistic activities carried out in the social studies course were assessed within
the scope of activities that make the course fun, irregular activities, activities that increase motivation,
activities that provide permanence in learning, activities with unclear purpose, “Culture and Heritage”,
“Production, Distribution and Consumption”, “Science, Technology and Society”, “Active Citizenship”, “People,
Places and Environments”, “Global Connections” activities according to learning domains, the inadequacy of

the activities in numbers, the activities not covering different branches of art, the activities that enable the

active participation of the student, and the activities that make the student passive.

Students’ Views on the Use of Art in the Social Studies Course

Should be
used

(f:19)

Figure 5. Students’ Views on the Use of Art in the Social Studies Course

When Figure 5 is examined, it is seen that the students’ views on whether they wanted art to be used in the
social studies course were defined as “should be used” (f:19) and “should be partially used” (f:2). The students’
views focused on the fact that they wanted art to be used in the social studies course. Students’ views on the

theme of “students’ views on the use of art in the social studies course” are given below.

Should Be Used - SF2: “For example, painting and drama can be used very well in social studies courses.” SM3:
“Art branches should be used in the social studies course. For example, we can use it in the subject of our
regions. There is paper marbling art in ‘Culture and Heritage’; we can use it there.” SM4: “| think it should be
used in every subject...” SM13: “l would like to use art in social studies course. We can use it for anything.”
SF16: “I think it should be used. For example, we can tell our teacher about the subjects we do not understand
and act them in drama activities. Thus, we will understand, and the course can become fun. There will be more
participation. We will be more motivated.” Should Be Partially Used - SM14: “I would like art to be used in
social studies course. However, | would like to use visual arts... | also attended a painting course. | just wanted
to go to painting class.” SM10: “It depends on the situation. For example, if | am happy, | would like to have

painting and music in class. | wouldn’t want to paint if | didn’t want to.”

The majority of the students stated that they wanted art to be used in the social studies course. One student
wanted only visual arts to be used due to his interest in painting. One student wanted the art to be used

according to his mood.
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Students’ Views on Artistic Activities that Can Be Applied in the Social Studies Course

~

,

Purpose

Figure 6. Students’ Views on Artistic Activities that Can Be Applied in the Social Studies Course

When Figure 6 was examined, the artistic activities that can be applied in the social studies course according to
the students were determined in terms of “theme” (f:33), “arts” (f:11), and “purpose” (f:9). The students’ views
on artistic activities that can be applied in the social studies course focused on the theme. Students’ views on
the theme of “students’ views on artistic activities that can be applied in the social studies course” are given

below.

Theme - SM3: “We can use the art of paper marbling in ‘Culture and Heritage’. For example, Mesopotamian
civilization invented money. | think it would be nice to draw a picture of ancient money. It can be a museum;
for example, a museum can be used to display money.” SF1: “I want maps to be used in social studies. Because
maps are a little difficult for me, | think it makes it easier. Maps can be used on Mesopotamian civilizations,
consumer rights, the rights of the child. | can make a poster to raise public awareness about consumer rights. |
can conduct a survey, show our pictures. | can try to tell them the better one. For example, some people say,
‘Ill take it,” and then they throw it away without using it.” SM18: “...We draw a picture on a piece of paper.
There is a hamburger in the picture and the person eating it. Its cooking is also the production stage. The cattle,
from which the meatballs are made, are drawn, and meatballs appear under it. It is then directed from there; it
goes to the man's mouth. The production, distribution, and consumption network is shown.” Arts - SM12:
“Activities like paper marbling would be nice.” SM4: “A drama can be made about security. Someone would say
things like, for example, give your phone number, give your TR ID number, and similar animations could be
made.” SM13: “l would like to make a statue of Atatlirk.” SF7: “They can show our dances in class one by one.
We can cook and eat our meals in class.” SF8: “We can do something in Individuals and Society, for example,
we can do something in human societies or else. We can bring people side by side and draw people.” Purpose -
SM10: “Pictures can help explain. For example, etiquette can be explained with pictures. For example, | draw a
bus; | draw a child giving his seat to an older woman on the bus. | use more understandable branches of art

when | am not good at it. It can be used more in historical themes.” SM19: “People come to this course to learn
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and to be social. When social studies course receives more attention, people become more social and friendly.
In Anatolian civilizations, we can do an activity like this; we write the historical items used by the Hittites on big
cardboard and show their pictures. We can help others learn more about them, too, by showing pictures of all

civilizations and the items they used in those eras.”

According to the students, artistic activities in the social studies course can be applied for purposes such as
raising public awareness, establishing a science-art relationship, being more successful, learning inventions,
facilitating the subject, socializing, and promoting, in arts and museums such as Anatolian and Mesopotamian
civilizations, maps, production, distribution, and consumption network, children’s rights, our traditional
handicrafts, security in the virtual environment, Atatlirk, our flag, natural disasters, etiquette, folk dances,
climate, human rights, the right to vote and be elected, history, painting, drama, sculpture, poster, paper
marbling, folk dances, cartoons, models, music, eating and drinking, on subjects such as society, consumer

rights, food, and beverage.

The Advantages of Art Based Social Studies Learning

~

> Effect on

Figure 7. The Advantages of Art Based Social Studies Learning

When Figure 7 was examined, the advantages of art based social studies learning according to the students
were determined as “effect on learning” (f:30), “effect on emotions” (f:14), and “effect on creativity” (f:6).
Students’ views on the advantages of art based social studies learning focused on its effect on learning.

Students’ opinions on the theme of “the advantages of art based social studies learning” are given below.

Effect on Learning - SF5: “I can understand the subject better. For example, the items used by civilizations or
the things they did get into my mind better. | love history. | always wonder about things that were used in the
past. It also caught my attention when we went to the museum. If the courses were taught like this, social
studies would be much more attractive to me. | would be more interested in such activities.” SM11: “I learn a

lot of things | didn’t know. It adds to my knowledge. Thanks to what we have learned, | can make new
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connections. | can do things better. | may make fewer mistakes. | can be more successful in exams.” SF1: “I
think, that’s what | think; | feel that everybody thinks the same; one can grasp more quickly when dealing with
art. For example, when | work with art, | give more attention to that course. However, when | don’t do it with
art, for example, | don’t understand anything after reading and writing. It just slips out of my mind. | think
everyone can grasp it better, both fun and learning.” SF16: “I both increase my knowledge and understand
more about the subjects that | do not understand. In other words, | can learn things that | do not know by
combining these with arts there. We understand the subjects that we do not understand at first, and we will be
more motivated. For example, in a boring lesson, | think no one would want to listen. But in an active lesson, |
think everyone would want to listen.” SF8: “It would be very effective in learning the arts and branches of
science.” Effect on Emotions - SM4: “It would make me happy. | would understand better. When | want to
remember the subject, | can remember this activity and remember it easily.” Effect on Creativity - SM18: “Our
handicrafts get better. My imagination develops more.” SM15: “It jogs my mind more. | mean, it brings new

ideas to my mind; it brings better ideas.”

According to the students, art based social studies learning has various advantages such as understanding
better, reinforcing learning, perceiving immediately, making the course attractive, providing motivation,
teaching art, teaching science, being a reminder, ensuring permanent learning, assuring success in the exam,
giving pleasure, giving happiness, giving peace, providing love, giving hope, developing talents, developing

imagination, and leading to new ideas.

The Disadvantages of Art Based Social Studies Learning

Effect on

Figure 8. The Disadvantages of Art Based Social Studies Learning

When Figure 8 was examined, the disadvantages of art based social studies learning according to the students

were “no disadvantage” (f:12), “effect on learning” (f:5), “effect on emotions” (f:2) and “effect on economy”

2333



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

(f:2). Students’ views on the disadvantages of art based social studies learning focused on “no disadvantage”
and then its “effect on learning.” Students’ views on the theme of “the disadvantages of art based social

studies learning” are given below.

None - SM13: “There are no negative aspects.” Effect on Learning - SF16: “l mean, | think there may not be, but
if we always focus on art like this, we may not be able to have enough courses. | want it to be both an art and a
course; the two should be equal.” SM10: “So, if the teachers had poor painting skills, for example, it would be
difficult for us to understand.” Effect on Emotions - SF1: “He may be bored; he may be upset because he could
not do it.” Effect on Economy - SF20: “The negative aspects are, for example, if we paint too much, we run out

of paints.”

According to the students, art based social studies learning has disadvantages such as the fact that the course
cannot be covered, that it makes it difficult to understand if the teacher has no talent, that it can be tedious,

that it can be upsetting for the teacher when s/he cannot do it, and that the material used may finish.

CONCLUSION and DISCUSSION

Most of the students stated that they felt positive emotions such as excitement, joy, fun, happiness,
motivation, enthusiasm, peace, and appreciation while dealing with art. Art develops positive emotions and
makes individuals feel better. This result is compatible with Artut’s (2013, pp. 20-21) explanation of what art
exists for and what it creates. When the findings were considered, one student stated that although he/she felt
a concern that he/she would not be able to do it before he/she was dealing with art, his/her expectations were
met. One student also expressed an opinion that music sometimes makes you excited and occasionally sad. In

other words, art can evoke positive emotions as well as negative emotions.

The arts that students were curious about were arranged in the context of contemporary art classification,
which is classified according to the characteristics of the works produced by Ozer (1993, pp. 42-47). The
majority of the students expressed that they were curious about surface arts such as paper marbling and
painting. The interest shown in the art of paper marbling is remarkable. One of the reasons for this interest of
the students is that the art of paper marbling is the most common theme among the themes within the scope
of art in the 5th-grade social studies textbook, which is accepted as the coursebook by the Ministry of National
Education, as revealed in Bas (2020)’s research. Some students were curious about volume arts such as
sculpture, ceramics, origami, and vocal arts such as music. It is an essential point that students associated the
subjects in the social studies course with sculpture art. Some students were curious about movement arts such

as dance and folk dances and taste within the food and drink arts scope.

The students’ experiences on the artistic activities applied in the social studies course are fundamental. In this
direction, artistic activities have positive features such as making the course fun, increasing motivation, and

ensuring permanence in learning. The use of arts in the social studies course provides learning by fun and
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makes the students more willing to learn. However, due to the irregularity of the activities, the unclear
purpose, and the inability of the students to understand why they performed these, it seems that they need to
be developed. Some subjects can be integrated with art in all learning domains of the social studies course.
However, it would be more accurate to evaluate the artistic activities implemented here as use of art in the
social studies course rather than integrating art and socialudies. The activities were carried out in learning
domains other than “Individual and Society”, which is the first learning domain. Most activities were done in
the field of “Culture and Heritage” learning. Furthermore, the students’ criticisms that the applied activities
were numerically insufficient and did not cover different branches of art are essential in showing the failing
aspects of the process. In addition, while the students actively participated in some activities, they could not be
active in some activities because a lot of pictures were shown and no application was made. Students

especially want to experience arts such as paper marbling and sculpture practically.

The majority of the students emphasized that they wanted art to be used in the social studies course. This
result is similar to the findings regarding the necessity of arts education in the research conducted by Yiimaz
and Sahan (2016) with teacher candidates. Taylor, Monck, and Ayoub (2014) observed that art integration by
social studies educators increased students’ interest levels, enabled meaningful discussions, and improved
historical and cultural understanding, and they stated that the majority of the participants strongly supported
teaching through art. Different branches of art are very suitable for use in social studies courses. However, one
student stated that he would like to participate in artistic activities in line with his ability and another student in
line with his emotional state. Therefore, it can be assumed that the students’ characteristics should be

considered while designing artistic activities.

It is thought that revealing the artistic activities that can be applied in the social studies course according to the
students’ views will help the students’ wishes and expectations to be revealed and contribute to the studies to
be done on this subject. According to the students, art is very suitable to be integrated with Anatolian and
Mesopotamian civilizations subject within the scope of the social studies course. The students gave the most
examples in this regard. The lives and works of civilizations can further be made tangible through artistic
activities. As Manifold (1995) states, when students can examine works of art from the past, they begin to
understand how art reflects society’s values and is influenced by society’s social, political, and economic
beliefs. Societies express their culture through arts such as dance, music, drama, and visual arts (Burstein &
Knotts, 2010). Burstein’s (2014) work is an example of integrating cultural anthropology with art in the social
studies course. Morris (2000) explains in his study how to use some works in the classroom. Students think that
using artistic activities on the subject of maps will make the subject easier. Epstein (2001, p. 253) underlines
that an arts based curriculum can make social studies learning more exciting and enjoyable than it is for both
teachers and students. The desire to make a statue of Atatiirk is also an important finding in associating social
studies with Kemalism. Artistic activities can be used in arts such as painting, drama, sculpture, poster, paper

marbling, folk dances, cartoons, models, music, eating and drinking, and in museums. In addition to these, the
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integration of social studies and art has purposes such as raising public awareness, establishing the relationship

between science and art, and increasing success.

Art based social studies learning has some advantages and disadvantages for students. In terms of its benefits,
it has been reported that it positively affects learning, emotions, and creativity. These advantages of art based
social studies learning are consistent with the items answered in the art education and proficiency survey
conducted by Sarigdéz, Sag, and Cam (2015) to increase the individual’s understanding and comprehension
capacity and develop the individual creativity. Oztiirk and Otluoglu (2002) determined that using written
literary products in the social studies course enabled students to see themselves as more competent in terms
of affective behavior features. Kisida, Goodwin, and Bowen (2020) found that students’ knowledge of historical
content, desire to learn history, historical empathy and interest in performing arts increased due to teaching
history through drama. Gilim and Ulusoy (2008) and Sidekli and Coskun (2014) revealed that folk song-
supported activities in teaching social studies increased students’ academic success. Unliier (2018) studied the
students’ views on the use of folk songs in the social studies course and concluded that the folk songs were
interesting, and the students stated that they learned the course better with folk songs. Although most of the
students emphasized that there was no disadvantage of learning art based social studies, it was stated that it

could have adverse effects on learning, emotions, and the economy in terms of disadvantages.

RECOMMENDATIONS

e Inline with the research results, according to students’ opinions it is recommended that art be used
frequently in social studies course for reasons such as making people feel positive emotions,
arousing curiosity, being asked to use artistic activities in the courses, increasing motivation and
success.

e Regular and purposeful studies can be conducted in which social studies courses and art are
integrated.

e  While teaching art based social studies course, the activities to be carried out to make students
active in the process must be student-centered and include different branches of art, considering
individual differences.

e Since the number of studies dealing with the relationship between art and social studies is limited in

the literature, it is expected that theoretical and applied research will contribute to the field.

ETHICAL TEXT

In this article, the journal writing rules, publication principles, research and publication ethics, and journal
ethical rules were followed. Research permissions were obtained with the letter of Gazi University Institute of
Educational Sciences dated 04/01/2019 and numbered 435, and the approval of izmir Governorship Provincial
Directorate of National Education dated 23/05/2019 and numbered 10109986. Responsibility for any violations

that may arise regarding the article belongs to the authors.

2336



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

Authors Contribution Rate: In this study, the first author contributed 60% and the second author contributed
40%. It is declared by the authors that there is no situation that may constitute a conflict of interest in this

research.

REFERENCES

Akhan, N. E. (2013). Sosyal bilgiler 6gretmen adaylarinin sanat algilari ve sanat konularinin 6gretimine yonelik
gorusleri [Special issue]. Usak University Journal of Social Sciences, 146-162.

Artut, K. (2013). Sanat egitimi: Kuramlari ve yéntemleri. Ani Publishing.

Ayaydin, A., Kurtuldu, M. K., & Akyol Dayi, B. (2017). Sanata iliskin gorisleri belirleme oOlgeginin gelistirilmesi
(Karadeniz Teknik Universitesi Ornegi). Inénii University Journal of the Faculty of Education, 18(1), 204-
219. https://doi.org/10.17679/inuefd.306515

Bas, K. (2020). Sosyal bilgiler ders kitaplarinda sanat kavraminin ve sanat icerikli konularin yeri. Mediterranean
Journal of Educational Research, 14(31), 668-691. https://doi.org/10.29329/mjer.2020.234.32

Boyer, C. L. (1996). Using museum resources in the K-12 social studies curriculum. ERIC Clearinghouse for Social
Studies/Social Science Education Bloomington IN. https://www.ericdigests.org/1998-1/social.htm

Brady, M. (2007). Social studies and the arts. In P. J. Farris (Ed.), Elementary and middle school social studies: An
interdisciplinary, multicultural approach (pp. 302-325). Waveland Press.

Burstein, J. (2014). Integrating arts: Cultural anthropology and expressive culture in the social studies
curriculum. Social Studies Research and Practice, 9(2), 132-144.

Burstein, J. H., & Knotts, G. (2010). Creating connections: Integrating the visual arts with social studies. Social
Studies and the Young Learner, 23(1), 20-23.

Buyurgan, S., & Buyurgan, U. (2018). Sanat egitimi ve égretimi. Pegem-A Publication.

Colley, B. M. (2012). Teaching social studies through the performing arts. The Educational Forum, 76(1), 4-12.
http://dx.doi.org/10.1080/00131725.2011.627986

Creswell, J. W. (2015). Bes nitel arastirma yaklasimi (M. Aydin, Trans.). In M. Bitiin & S. B. Demir (Eds.), Nitel
arastirma yontemleri: Bes yaklasima gére nitel arastirma ve arastirma deseni (pp. 69-110). Siyasal
Publication.

Cildir Gokaslan, Z. (2020). Sosyal bilgiler 6gretmen adaylarinin “sanatgli” ve “sanat eseri” kavramina iliskin
algilarinin metaforlar aracihgiyla belirlenmesi. Ankara University Journal of Faculty of Fine Arts, 2(2),
90-108.

Dede, H. (2016). Ogrencilerin sanata karsi bakis agilarini ortaya koymaya yonelik bir tutum 6lgegi. idil, 5(25),
5.1559-1576. https://www.idildergisi.com/makale/pdf/1475474833.pdf

Demirezen, S. (2019). Sosyal bilgiler egitimi ve sanat. In R. Turan & T. Yildirim (Eds.), Sosyal bilgilerin temelleri
(pp. 377-393). Ani Publishing.

Dewey, J. (1980). Art as experience. Perigee Books.

Epstein, T. (2001). Social studies and the arts. In E. W. Ross (Ed.), The social studies curriculum: Purposes,

problems, and possibilities (pp. 235-254). State University of New York Press.

2337



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

Ercan, M. (2007). Cumhuriyet déneminde ilkégretim sosyal bilgiler programlarindaki sanat konularinin
yeterliligi. [Unpublished master’s dissertation]. Firat University.

Ersoy, A. F. (2017). Fenomenoloji. In A. Saban & A. Ersoy (Eds.), Egitimde nitel arastirma desenleri (pp. 81-138).
Ani Publishing.

Glleg, S., & Alkis, S. (2003). Sosyal bilgiler 6gretiminde mize gezilerinin iletisimsel boyutu. Journal of Uludag
University Faculty of Education, 17(1), 63-78.

Gulim, K., & Ulusoy, K. (2008). Sosyal bilgiler dersinde gé¢ konusunun islenisinde halk turkulerinin kullaniimasi
(6rnek bir calisma). Electronic Journal of Social Sciences, 7(26), 112-127.

Kaymakci, S. (2013). Sosyal bilgiler ders kitaplarinda s6zIi ve yazili edebi tlrlerin kullanim durumu. Dicle
University Journal of Ziya Gékalp Faculty of Educaiton, 20, 230-255.

Kilcan, B., & Akbaba, B. (2014). Sosyal bilgiler 6gretim programinda yer alan estetik degerine iliskin 6grenci
algilarinin incelenmesi. Journal of Theory and Practice in Education, 10(4), 1047-1076.

Kirikgi, A. C., Akgll, M. Y., & Bahar, A. (2020). Sosyal bilgiler 6gretim programlarinda sanat ve estetik. Harran
Education Journal, 5(1), 31-62. http://dx.doi.org/10.22596,/2020.0501.31.62

Kiziltepe, Z. (2015). igerik analizi. In F. N. Seggie & Y. Bayyurt (Eds.), Nitel arastirma: Yéntem, teknik analiz ve
yaklasimlari (pp. 253-266). Ani Publishing.

Kisida, B., Goodwin, L., & Bowen, D. H. (2020). Teaching history through theater: The effects of arts integration
on students’ knowledge and attitudes. AERA Open, 6(1), 1-11.
https://doi.org/10.1177/2332858420902712

Mangram, J. A., & Weber, R. L. (2012). Incorporating music into the social studies classroom: A qualitative study
of secondary social studies teachers. Journal of Social Studies Research, 36(1), 3-21.

Manifold, M. C. (1995). Art education in the social studies. ERIC Clearinghouse for Social Studies/Social Science
Education Bloomington IN. https://www.ericdigests.org/1996-4/art.htm

McGowan, T., Guzzetti, B., & Doganay, A. (Trans.). (2003). Edebiyat temelli sosyal bilgiler 6gretimi. Journal of
Cukurova University Institute of Social Sciences, 11(11).
https://dergipark.org.tr/tr/pub/cusosbil/issue/4367/59729

McKean, B. (2002). Artistic representations in three fifth-grade social studies textbooks. The Elementary School
Journal, 103(2), 187-197. https://www.jstor.org/stable/1002234?seq=1#metadata_info_tab_contents

Merriam, S. B. (2013). Nitel arastirma tirleri (F. Kogak Canbaz & M. Oz, Trans.). In S. Turan (Ed.), Nitel
arastirma: Desen ve uygulama icin bir rehber (pp. 21-37). Nobel Publishing.

Morris, R. V. (2000). Teaching social studies with artifacts. The Social Studies, 91(1), 32-37.
https://doi.org/10.1080/00377990009602439

NCSS (1993 January; February). The social studies professional. National Council for the Social Studies.

Ozer, B. (1993). Yorumlar: Resim heykel mimarlik. YEM Publishing.

Oztiirk, C. (2012). Sosyal bilgiler: Toplumsal yasama disiplinlerarasi bir bakis. In C. Oztiirk (Ed.), Sosyal bilgiler

6gretimi: Demokratik vatandaslik egitimi (pp. 1-31). Pegem-A Publication.

2338



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

Oztiirk, C. & Deveci, H. (2011). Farkli ilkelerin sosyal bilgiler 6gretim programlarinin degerlendirilmesi. In C.
Oztiirk (Ed.), Farkli iilkelerin sosyal bilgiler 6§retim programlari (pp. 1-41). Pegem-A Publication.

Oztirk, C., & Otluoglu, R. (2002). Sosyal bilgiler dgretiminde yazili edebiyat uriinlerini ders araci olarak
kullanmanin duyussal davranig 6zelliklerini kazanmaya etkisi. Marmara University Atatiirk Education
Faculty Journal of Educational Sciences, 15, 173-182.

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yontemleri (Y. Dede & F. I. Bilican, Trans.). In M. Butln
& S. B. Demir (Eds.), Nitel arastirmada stratejik temalar (pp. 37-73). Pegem Akademi.

Russell, W. B. (2012). The art of teaching social studies with film. The Clearing House, 85, 157-164.
https://doi.org/10.1080/00098655.2012.674984

San, i. (2019). Sanatlar, egitim ve kiiltiir. Yeni insan Publishing.

Sarigdz, 0., Sag, M., & Cam, F. (2015). Ogrencilerin sanat egitimi ve sanatin gerekliligine iliskin goriislerinin
degerlendirilmesi. The Journal of International Social Research, 8(40), 572-579.

Selanik Ay, T., & Kurtdede Fidan N. (2014). Ogretmen adaylarinin sosyal bilgiler dersinde miizelerden
yararlanmaya iliskin gorusleri. Electronic Journal of Social Sciences, 13(48), 69-89.

Sheridan, K. (2009). Studio thinking in early childhood. In M. Narey (Ed.), Making meaning: Constructing
multimodal perspectives of language, literacy, and learning through arts-based early childhood
education (pp. 71-88). Springer.

Sidekli, S., & Coskun, i. (2014). Tirki: Sosyal bilgiler 8gretiminde yeni bir yaklasim. Trakya University Journal of
Social Science, 16(1), 27-38.

Taylor, J. A. (2008). From the stage to the classroom: The performing arts and social studies. The History
Teacher, 41(2), 235-248.

Taylor, J. A., Monck, T., & Ayoub, S. (2014). Arts integration in the social studies: Research and perspectives
from the field. The Councilor: A Journal of the Social Studies, 75(1), 23-48.
http://thekeep.eiu.edu/the_councilor/vol75/iss1/5

The Turkish Language Association. (t.y.). In Tiirk Dil Kurumu. Retrieved from https://sozluk.gov.tr/

Unliier, G. (2018). Sosyal bilgiler dersinde kiiltiir 6gretiminde tiirkiilerden yararlanma. Hitit Journal of Social
Sciences, 11(1), 581-594. http://dx.doi.org/10.17218/hititsosbil.365821

Yesilbursa, C., & Sabanci, O. (2015). Sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler 6gretiminde edebi
Granlerin kullanimina yonelik gorisleri. Mehmet Akif Ersoy University Journal of Education Faculty, 36,
19-33.

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yéntemleri. Seckin Publishing.

Yilmaz, 0., & Sahan, G. (2016). Ogretmen adaylarinin sanat egitimi ihtiyacina ydnelik goriislerinin belirlenmesi.

Bolu Abant Izzet Baysal University Journal of Faculty of Education, 16(2), 717-729.

2339



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

BESINCi SINIF OGRENCILERININ SANAT TEMELLi SOSYAL BiLGILER OGRENME
DENEYiMLERI

0z

Arastirmanin  amaci, besinci sinif 6grencilerinin sanat temelli sosyal bilgiler 6grenme
deneyimlerini belirlemektir. Bu amagla nitel arastirma yontemlerinden olgubilim (fenomenoloji)
deseni kullanilmistir. Arastirmanin galisma grubunu, 2018-2019 egitim ve 6gretim yilinin ikinci
déneminde izmir ilinin Buca ilgesindeki bir ortaokulda 6grenim géren 21 besinci sinif dgrencisi
olugturmaktadir. Arastirmanin verileri yari yapilandiriimis gérisme formu araciligiyla, yuz yiize
gorusmelerle toplanmigtir. Veriler, igerik analiziyle ¢6ziimlenmistir. Arastirma sonucunda,
ogrencilerin gorislerine gore sanat, olumlu ve olumsuz duygular hissettirmekte ve daha ¢ok ebru,
resim, heykel, seramik, origami, muzik, dans, halk oyunlari ve yeme icme sanatlari merak
edilmektedir. Sosyal bilgiler dersinde gerceklestirilmis olan sanatsal etkinlikler; eglenceli, motive
edici, 6grenmede kalicilik saglayan, 6grenme alanlarina gére farklilasan, 6grenciyi hem etkin hem
edilgen kilan ve diizensiz, amaci net olmayan, sayisal olarak yetersiz, farkh sanat dallarini
kapsamayan etkinlikler kapsaminda degerlendirilmistir. Ogrencilerin biiyiik ¢ogunlugu sosyal
bilgiler dersinde sanatin kullaniimasini istedigini ifade etmistir. Sanat, sosyal bilgiler dersindeki
¢ogu konuyla bitlnlestirilebilir ve bunun icin farkli sanatlar segilebilir. Halki bilinglendirmek,
bilim-sanat iliskisi kurmak, daha basarili olmak, icatlari 6grenmek, konuyu kolaylastirmak,
sosyallesmek, tanitim yapmak gibi amaglarla sanat kullanilabilir. Ogrencilere gére sanat temelli
sosyal bilgiler 6greniminin cesitli avantajlari oldugu gibi bazi dezavantajlari da vardir. Bu sonuglar
dogrultusunda, sosyal bilgiler dersinde sanatin siklikla kullanilmasi ve sosyal bilgiler dersiyle
sanatin bitiunlestirildigi, diizenli ve amaci belirli olan ¢alismalarin yapilmasi 6nerilmektedir. Sanat
temelli sosyal bilgiler 6gretimi yapilirken 6grencileri strecte aktif kilmak igin gergeklestirilecek
etkinliklerin 6grenci merkezli olmasi, bireysel farkliliklari gozeterek, farkli sanat dallarini
kapsamasi 6nemlidir. Literatlirde sanat ve sosyal bilgiler iliskisini ele alan ¢alismalar sinirli sayida
oldugundan, kuramsal ve uygulamali arastirmalarin gerceklestirilmesinin alana katki saglayacagi
beklenmektedir.

Anahtar kelimeler: Sosyal bilgiler, sanat, sanat temelli 6grenme, sanat temelli 6gretim, 6grenci.
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GiRiS

Bireyin toplumsal yasama uyum saglamasini, gevresiyle etkili iletisim kurmasini, kendi kiltirini tanimasini,
farkli kalturleri anlamasini, gegmisi-buglini-gelecegi anlamlandirmasini, problemlere ¢6ziim Uretebilmesini,
elestirel ve yaratici diisinmesini, etkin vatandaslar olarak yetismesini amaglayan sosyal bilgiler, disiplinlerarasi
yapisiyla sanatla bitlnlestiriimeye cok elverisli bir derstir. Sanat temelli sosyal bilgiler 6grenimine yonelik
Ogrencilerin goruslerinin belirlenmesi, sosyal bilgiler dersinin sanatla bitinlestiriimesinde yol gosterici
olacaktir.

Sanatin anlami Uzerine yapilan tartismalar gegmisten gliniimiize dek siiregelmekte ve sanat kavramina iliskin
herkesin benimsedigi ortak bir tanim yapilmasi mimkiin géziikmemektedir. Genel bir ifadeyle sanat, Dewey
(1980, s. 47) tarafindan; kil hamuru kaliplamayi, mermeri sekillendirmeyi, bronz dékiimi, boyalarla ¢calismayi,
binalar insa etmeyi, sarkilar sdylemeyi, mizik aletleri calmayi, sahnede rol canlandirmayi, ritmik hareketlerle
dans etmeyi igine alan bir meydana getirme veya yapim sireci olarak ifade edilmektedir. Tiirk Dil Kurumu (TDK)
ise sanati: (1) Bir duyguyu, tasariyi, glzelligi anlatmak igin kullanilan tim yontemler ya da bu anlatima bagl
olarak ortaya gikan Ustiin yaraticilik, (2) Belli bir uygarligin veya toplulugun anlayisina ve zevkine gére yaratiimis
anlatim, (3) Bir sey meydana getirmede gosterilen ustalik, (4) Bir meslekte uyulmasi gereken tiim kurallar, (5)

Zanaat olarak tanimlamaktadir.

icinde bulundugumuz 21. yiizyilda Tiirkiye’deki egitim sisteminde sanat ve kiiltiir konusundaki sorunlara ¢éziim
bulunmasi amaciyla sanat ve kiiltiir derslerine agirlik verilmesi, sanat egitimi ile alakali derslerin tim sanat
turlerini kapsayarak ve sosyal bilgiler, tarih, Tirkge gibi derslerle bitlinlestirilerek verilmesi 6nem tasimaktadir.
Sanat temelli 6gretim, ders disi etkinliklerde, dncelikli olarak 6rglin egitim programlarinda, bilim ve teknik
egitimin yaninda ve onunla esit degerde yer almalidir. Sanatsal okuryazarlik kazandirilmaya ¢ahlisilmalidir (San,
2019, s. 132). Derslerde sanatin farkli {initelerle biitiinlestiriimesinde genellikle igerik esas alinir. Ornegin
ogrenciler; Antik Misir’t incelerken kendi hiyerogliflerini olusturabilirler veya aile konusunu incelerken aile
Uyelerinin portrelerini gizebilirler. Bu sanat etkinlikleri, icerigin ilgi cekici ve akilda kalici olmasini saglayabilir

(Sheridan, 2009, s. 82).

Sosyal bilgilerin igerigini olusturan antropoloji, arkeoloji, ekonomi, cografya, tarih, hukuk, felsefe, siyasal
bilimler, psikoloji, din, sosyoloji, sanat, edebiyat, matematik ve doga bilimlerinin ilgili konulari (NCSS, 1993),
“disiplinlerarasi” ve “bltiinlesme” kavramlarina odaklanarak temellenmektedir. Sosyal bilgilerin bu igerigi,
nitelikleri agisindan ebru sanatina benzetilmektedir (Oztiirk, 2012, s. 13-14; Oztiirk & Deveci, 2011, s. 8). Sosyal
bilgiler ve sanat, hayat gibidir. Bu nedenle 6grenciler icin yetkin ve heyecan verici bir birlesim olusturabilir
(Brady, 2007, s. 305). Sosyal bilgileri olusturan bilimlere ait bilgi, beceri ve degerlerin kazandirilmasinda,
vatandaslik egitiminde, sorunlara uygun ¢6ziim yollari bulunmasinda, bireyin kendi kiiltiriini ve farkh kaltirleri

anlamasini ve anlatmasini saglamada kullanilabilecek en etkili ve pratik yollardan biri sanattir.

Cocuklar, sanatsal faaliyetlerde Grin ortaya koyma siirecinde, malzemeyi ve teknigi 6grenerek, deneme ve

yanilma yoluyla disundr, sorgular ve yaraticiliklarini gelistirirler. Sire¢ sonucunda olusturduklari {irlin sayesinde
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basarmanin sevincini ve gururunu yasarlar. Boylece sanatla, ruhsal, kisisel, bedensel ve toplumsal gelisim
pekistirilir (Buyurgan & Buyurgan, 2018, s. 10). Temel egitimde, sanatsal etkinliklerle beslenen, temel sanat
egitimi gibi, dogayi, cevreyi gbzlemleyerek, maddenin 6ziine inerek, durmadan artan bigim ve disiini diizeniyle
tasarlanan derslerle egitim goren 6grencilerin, diger derslerde de yliksek basari elde ettikleri ve boyle bir egitim
almayan 6grencilere kiyasla genel basarilarinin daha ylksek oldugu ortaya konmustur (San, 2019, s. 17). Cagdas
sanat egitimi herkes icin gerekli olmakla birlikte, amaci ustalik ve beceri degildir. Onemli olan bireyin yaratici
glicini ve birikimini agiga cikararak, estetik kaygi ve distincede gelismini saglamaktir. Sanata yonelik 6n
yargilari yikarak, sanattan anlayan, sanati destekleyen, segkin sanat tiiketicisi olan bireyler yetistirmeyi amaglar
(Artut, 2013, s. 106). Temel egitimdeki derslerin sanata dayal 6gretimle gergeklestirilmesinin amaci sanatgl
yetistirmek degil, estetik algisi yaratmak, farkhliklara saygi duymayi 6gretmek ve gevresine karsi duyarli bireyler
yetistirmek igin sanatin gliciinden faydalanmaktir. Sosyal bilgiler, disiplinlerarasi yaklagimla farkl disiplinleri

kapsadigindan, sanatsal konularin gesitli bicimlerde uygulanabilecegi bir derstir (Demirezen, 2019, s. 377-378).

Literatir incelendiginde sanat ve sosyal bilgiler iliskisi kapsaminda ¢esitli arastirmalar tespit edilmistir. Sanata
yonelik gorislerle ve algilarla ilgili arastirmalar (Akhan, 2013; Cildir Gokaslan, 2020; Kilcan & Akbaba, 2014,
Sarigdz, Sag & Cam, 2015; Yilmaz & Sahan, 2016) bulunmaktadir. Bunun yaninda sanata dair gorislere iliskin
Olcek gelistirmeyle ilgili ¢calismalar (Ayaydin, Kurtuldu & Akyol Dayi, 2017; Dede, 2016) da mevcuttur. Sosyal
bilgiler ve sanat butinlesmesiyle ilgili gergeklestirilen arastirmalar (Burstein, 2014; Epstein, 2001; Manifold,
1995; Taylor, Monck & Ayoub, 2014) dikkat cekmektedir. Sosyal bilgiler ders kitaplarinda ve 6gretim
programinda sanatla ilgili (Bas, 2020; Ercan, 2007; Kaymakci, 2013; Kirikgi, Akgll & Bahar, 2020; McKean, 2002)

incelemeler yapiimistir.

Sanatin bitinlesik olarak ele alindigi calismalarin yani sira sosyal bilgiler 6gretiminde kullanilan edebi eserlerle
(McGowan & Guzzetti, 2003; Oztiirk & Otluoglu, 2002; Yesilbursa & Sabanci, 2015), gérsel sanatlarla (Burstein
& Knotts, 2010), miizelerle (Boyer, 1996; Giile¢ & Alkis, 2003; Selanik Ay & Kurtdede Fidan, 2014), sahne
sanatlariyla (Colley, 2012; Kisida, Goodwin & Bowen, 2020; Taylor, 2008), filmlerle (Russell, 2012), miziklerle
(Mangram & Weber, 2012), tiirkiilerle (Gilim & Ulusoy, 2008; Sidekli & Coskun, 2014; Unlier, 2018), eserlerle
(Morris, 2000) ilgili arastirmalarda ise belirli sanat dallari, yer veya drinler ile sosyal bilgilerin iliskisi ortaya

konmustur.

Bu arastirmada, sanat ve sosyal bilgilerle ilgili yapilan galismalardan farkli olarak, sosyal bilgiler dersinde ¢esitli
zamanlarda sanat temelli uygulamalarin gercgeklestirildigi bir okuldaki 6grencilerin, sanatla, gergeklestirilen
sanatsal etkinliklerle ve sanat temelli sosyal bilgiler 6grenimiyle ilgili deneyimleri detayl olarak incelenmistir.
Arastirma, sanat temelli sosyal bilgiler 6gretiminin mevcut durumu ile siiregteki olumlu ve olumsuz yonleri
saptamak acisindan onemlidir. Ayrica arastirmada sosyal bilgiler ve sanat iliskisi bitlncil bir yaklasimla
irdelenmektedir. Buradan hareketle arastirmanin amaci, besinci sinif 6grencilerinin sanat temelli sosyal bilgiler

dgrenme deneyimlerinin belirlenmesidir. Bu amacla asagidaki sorulara yanit aranmistir. Ogrencilerin;

1. Sanatla ilgilenirken hissettiklerine yonelik gorisleri nelerdir?

2342



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

2. Merak ettigi sanatlara yonelik gérugleri nelerdir?

3. Sosyal bilgiler dersinde gergeklestirilen sanatsal etkinliklerle ilgili deneyimleri nelerdir?
4. Sosyal bilgiler dersinde sanatin kullanimina yonelik gorisleri nelerdir?

5. Sosyal bilgiler dersinde uygulanabilecek sanatsal etkinliklere yonelik gorisleri nelerdir?
6. Sanat temelli sosyal bilgiler 6greniminin avantajlarina yonelik gérusleri nelerdir?

7. Sanat temelli sosyal bilgiler 6greniminin dezavantajlarina yonelik gorisleri nelerdir?

YONTEM

Arastirmanin Modeli

Arastirmada Ogrencilerin sanat temelli sosyal bilgiler 6grenme deneyimlerinin belirlenmesi amaciyla nitel
arastirma yontemlerinden olgubilim (fenomenoloji) deseni kullanilmistir. Fenomenolojik ¢alisma, az sayida
kisinin bir fenomen ya da kavrama iliskin deneyimlerinin ortak anlamini tanimlamaktadir (Creswell, 2015, s. 77).
Fenomenolojik arastirmalarda, fenomenle ilgili deneyimler sorgulanarak deneyimin 6ziine inmeye calisilir
(Ersoy, 2017, s. 85). Deneyimin 6ziinde bulunan temel yapiya ya da gercege ulasmak icin kullanilan éncelikli veri
toplama yontemi fenomenolojik gorismedir (Merriam, 2013, s. 25). Arastirma kapsaminda sosyal bilgiler
derslerinde sanatsal etkinliklerin gerceklestirildigi bir ortaokulda farkli siniflarda 6grenim géren besinci sinif
Ogrencilerinin sanat temelli sosyal bilgiler 6grenme deneyimleri, fenomenolojik gorismeler yoluyla

incelenmistir.

Calisma Grubu

Arastirmanin calisma grubu, 2018-2019 egitim ve dgretim yilinin ikinci ddneminde izmir ilinin Buca ilgesinde bir
ortaokulda 06grenim goren 21 besinci sinif 6grencisinden olusmaktadir. Arastirmanin ¢alisma gurubunu

olusturan 6grencilerin cinsiyetlerine yonelik sayisal veriler Tablo 1'de yer almaktadir.

Tablo 1. Arastirmanin Calisma Grubundaki Ogrencilerin Cinsiyetleri

Cinsiyet n
Erkek 11
Kiz 10
Toplam 21

Tablo 1 incelendiginde, arastirmaya 11 erkek ve 10 kiz olmak Gzere toplam 21 68renci katilmistir. Arastirmanin
ornekleme yontemi, amacgh ornekleme yontemlerinden olgiit 6rneklemedir. Amagli 6rneklem, tipik olarak
nispeten kiiglik 6rneklemler Gzerine bir durumun derinlemesine anlasilmasina ve incelenmesine (Patton, 2014,
s. 46); ol¢lut 6rneklem ise 6nceden belirlenmis bir takim 6l¢ttl karsilayan buttin durumlarin ¢alisilmasina olanak
saglamaktadir (Yildirrm & Simsek, 2016, s. 122). Sosyal bilgiler dersinde ebru sanati, yemekler, halk oyunlari,
geleneksel el sanatlari, edebiyat ve sanat mirasi gibi dogrudan sanat kapsaminda yer alan konular besinci sinifta
ele alindigi icin besinci sinif 6grencileriyle donem sonunda goriismeler yapilmistir. Gérismelerin yapildig

okulda sosyal bilgiler derslerinde ¢esitli zamanlarda sanatsal etkinlikler gerceklestirilmektedir. Bu dogrultuda
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sanatsal etkinliklerin uygulanmakta oldugu bir ortaokuldaki besinci sinifta 6grenim goren ve glzel sanatlardan
en az biriyle ilgilenmis olan 6grenciler secildigi icin 6lgit 6rnekleme yontemi kullaniimistir. Arastirmanin ¢alisma

grubunu olusturan 6grencilerin ilgilendikleri glizel sanatlar Sekil 1’de yer almaktadir.

Guzel Sanatlar

4% 4% 4%

B Resim

B Mizik

B Drama

H Ebru

B Halk Oyunlari
H Maket Yapimi
M Origami

Sekil 1. Arastirmanin Calisma Grubundaki Ogrencilerin ilgilendikleri Giizel Sanatlar

Sekil 1 incelendiginde, 13 6grenci (%52) resim, 5 6grenci (%20) muzik, 2 68renci (%8) drama, 2 6grenci (%8)
ebru, 1 6grenci (%4) halk oyunlari, 1 6grenci (%4) maket yapimi ve 1 6grenci (%4) origami sanati ile ilgilendigini

belirtmistir.

Veri Toplama Araci

Arastirmanin verileri yari yapilandinimis gériisme formu ile toplanmistir. Goriisme formu yaklasiminda,
arastirmaci 6énceden belirledigi konuya bagl kalarak, hem hazirladigi sorulari sorar hem de daha ayrintili bilgi
almak amaciyla ek sorular sorabilir. Gériisme formu, arastirma problemiyle ilgili tim boyutlari ve sorular
icermesi icin gelistirilmektedir (Yildinm & Simsek, 2016, s. 132). Bu arastirmada gorisme formu, arastirmacilar
tarafindan hazirlanmistir. Gortisme formu, bir Tirkce egitimi, bir 6lgme ve degerlendirme, (¢ sosyal bilgiler
egitimi alanlarindan olmak Uzere toplam bes uzmaninin gorusleri dogrultusunda diizenlenmistir. Diizenlenen
gorisme formunun ne kadar slrede tamamlanacaginin, amaca uygunlugunun ve olasi sorunlarin tespiti
amaciyla 3 dgrenci ile 8n uygulama yapilmistir. On uygulamada bir sorunla karsilasiimadigi, gériisme formunun
anlasilir ve amaca uygun oldugu tespit edildigi icin 6n uygulama sonrasi degisiklik yapiimamistir. Ogrencilerle

yapilan gorismeler ortalama 30 dakika strmistir.

Gorisme formu, kisisel bilgiler ve gorisme sorulari bolimlerinden olusmaktadir. Kisisel bilgiler bélimiinde;
ogrencilerin cinsiyeti ve ilgilendikleri glizel sanatlar sorulmustur. Goérisme sorulari bolimiinde 7 soru
bulunmaktadir. Gorlisme sorularinda, 6grencilerin; sanatla ilgilenirken neler hissettiklerine, merak ettikleri
sanatlara, sosyal bilgiler dersinde gerceklestirilen sanatsal etkinliklerle ilgili deneyimlerine, sosyal bilgiler
dersinde sanatin kullaniimasini isteyip istemediklerine, sosyal bilgiler dersinde sanatsal etkinliklerin nasil
uygulanabilecegine, sanat temelli sosyal bilgiler 6greniminin avantajlarina ve dezavantajlarina yoénelik gorisleri

sorulmustur.
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Verilerin Toplanmasi

Arastirma izinleri, Gazi Universitesi Egitim Bilimleri Enstitlisi Mudurligiiniin 04/01/2019 tarihli ve 435 sayili
yazisi ve izmir Valiligi il Millf Egitim MUdUrligi’niin 23/05/2019 tarihli ve 10109986 sayili onayi ile alinmustir.

Veriler, yari yapilandirilmig goérismeler araciliflyla toplanmistir. Gorismeler dénem sonunda, uygun
zamanlarda okul kiitliphanesinde ve arastirmacilar tarafindan yiiz yize gergeklestirilmistir. Calisma grubundaki
ogrencilerle gérismeye baslanmadan 6nce arastirmacilar kendilerini tanitmis ve arastirmanin amaciyla ilgili
bilgi vermisleridir. Ardindan goriisme formunda yer alan sorular yoneltilmis ve yanitlar arastirmacilar tarafindan
not edilmistir. Her bir gériisme yaklasik 30 ile 40 dakika arasinda olmak Uzere, toplamda 11 saat 45 dakika

sirmastar.

Verilerin Analizi

Arastirmadan elde edilen veriler, igerik analiziyle ¢dziimlenmistir. icerik analizi, metindeki sézciklerin,
kavramlarin, temalarin, deyimlerin, karakterlerin ya da ciimlelerin var olma durumlarini belirlemek ve onlari
sayisallastirmak amaciyla kullanilmaktadir (Kiziltepe, s. 253-254). Verilerin analizinden 6nce ¢alisma grubundaki
dgrencilere OK1 (Ogrenci, Kiz, 1); OE3 (Ogrenci, Erkek, 3) gibi kodlar verilmistir. Sonrasinda égrencilerin her bir
soruya verdikleri yanitlar analiz edilerek kodlanmistir. Olusturulan kodlar benzerliklerine ve farkliliklarina gére

siniflandirilarak, temalar saptanmistir. Bu temalar bulgular béliimiinde sunulmustur.

Arastirmanin niteligini arttirmak amaciyla Lincoln ve Guba (1985’ten aktaran Yildirim & Simsek, 2016, s. 276-
277) tarafindan 6nerilen ve Erlandson, Harris, Skipper ve Allen (1993’ten aktaran Yildirim & Simsek) tarafindan
belirtilen stratejilerden uygun olanlar kullanilmistir. Bu dogrultuda arastirmanin inandiriciiginin saglanmasi
asamasinda katilimci teyidi yapiimistir. Veriler toplandiktan sonra 6zetlenerek, 6grencilerden bu verilerin kendi
gorislerini yansitip yansitmadiklarini ifade etmeleri istenmistir. Arastirmanin aktarilabilirliginin saglanmasi
asamasinda ayrintih betimleme yapilmistir. Ogrencilerin gérisleri oldugu bicimde ortaya konarak, temalarin
altinda dogrudan alintilarla aktariimistir. Arastirmanin tutarliginin saglanmasi asamasinda, tutarlik incelemesi
yapiimistir. Verilerin toplanmasi, kodlanmasi ve sonuglarla iliskilendirilmesi benzer slreglerde gergeklestirilmis,
gorismeler benzer bir yaklasimla strdirilmistiir. Arastirmanin teyit edilebilirlik asamasinda, teyit incelemesi
yaptimistir. Arastirmanin veri toplama araci, ham veriler, analiz stirecinde yapilan kodlamalar ve rapora temel
olusturan notlar saklanmaktadir. Arastirmanin etik asamasinda oncelikle gerekli izinler alinmistir. Calismanin
herhangi bir yerinde 6grenci isimleri yazilmamis, her 6grenciye kod verilmistir. Gorismelerde génullaliik, gizlilik

ve Ozel hayata saygi gozetilmistir.
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BULGULAR

Ogrencilerin Sanatla ilgilenirken Hissettikleri

Olumlu
Duygular
(f:27)

Sekil 2. Ogrencilerin Sanatla ilgilenirken Hissettikleri

Sekil 2 incelendiginde, 6grencilerin sanatla ilgilenirken; “olumlu duygular” (f:27) ve “olumsuz duygular” (f:2)
hissettikleri belirlenmistir. Ogrencilerin sanatla ilgilenirken hisleri, olumlu duygular tizerinde yogunlagsmaktadir.

“Ogrencilerin sanatla ilgilenirken hissettikleri” temasina yonelik gériisleri asagida yer almaktadir.

Olumlu Duygular - OE14: “Sanatla ugrasirken insan heyecanlanir, sevinir, kendini rahat birakarak yapar.” OK5:
“Hayal glicimin gelistigini hissediyorum, daha mutlu oluyorum. Kétl duygulardan uzaklasiyorum, daha iyi
hissediyorum.” OK1: “Sanatsal bir sey gérdiigiim zaman ya da sanatla ugrastigim zaman, resim yaparken, miizik
dinlerken kendimi yumusacik hissediyorum, ¢ok huzur doluyorum. Dersleri hep bu sekilde isleseydik ¢ok iyi
olurdu benim igin.” OK16: “ilk basta sabirsizlaniyorum neler olacak diye. Sonra 6grendikge biraz daha béyle
nasil desem heyecanlaniyorum. Belirli yarismalar oluyor, bunlara hazirlaniyorum daha ¢ok.” OK2: “Yani béyle
insan macera gibi eglence gibi bir sey icinde hissediyor kendini.” Olumsuz Duygular - OE19: “Sanatla, miizikle
ugrasirken mesela gitar calarken, ‘Kara Sevda’ sarkisini 6grendim ben, ‘Kara Sevda’yi ¢alarken bazen coskulanip,
bazen hiiziinlenip duygusal olabiliyorum. Clinkii miizik hayatin, doganin giiciidiir derler.” OK8: “Basta agikgasi
¢ok fazla bir sey yapamayacagimi hissediyorum. Ciinkii resme ¢ok fazla yetenekli oldugumu distinmiyorum.

Mesela resim yapinca o resmin koti bir sey olacagini hissediyorum ama sonra glizel seyler ¢ikiyor.”

Ogrencilere gére sanat; heyecan, seving, eglence, mutluluk, motivasyon, cosku, huzur, takdir gérme gibi olumlu

duygular ile endise ve hiiziin gibi olumsuz duygular hissettirmektedir.
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Ogrencilerin Merak Ettigi Sanatlar

Sekil 3. Ogrencilerin Merak Ettigi Sanatlar

Sekil 3 incelendiginde, 6grenciler tarafindan merak edilen sanatlar; “ylizey sanatlarl” (f:13), “hacim sanatlari”
(f:4), “ses sanatlar’” (f:4), “hareket sanatlarl” (f:2) ve “tat sanatlar” (f:2) olarak belirlenmistir. Ogrencilerin
merak ettigi ve deneyimlemek istedigi sanatlar, yiizey sanatlari (izerinde yogunlasmaktadir. “Ogrencilerin

merak ettigi sanatlar” temasina yonelik gérisleri asagida yer almaktadir.

Yiizey Sanatlari - OK2: “Ebru sanatini merak ediyorum, ilgimi cekmisti. Bir kanalda babamla birlikte televizyon
izlerken gérmiistiim. Cok giizel yapiyorlardi, ben de yapmak isterdim. Okulda resim dersinde yapabiliriz.” OE12:
“Ebru sanatina merakim var. Bu zamana kadar hi¢ yapmadim, derste yapmak isterdim. Resim sanatinda da ¢ok

”

ivi olmak isterdim. Bazen annemden yardim aliyorum.” Hacim Sanatlari - OK16: “Heykelcilikle ilgilenmek
isterdim. Sosyal bilgilerle ilgili konularin islenisinde heykeller kullanilabilir. Mesela bilim insanlari konusunda,
onlarin heykelleri olabilir. Yani daha canli olarak gormemi saglar, daha ¢ok bilgi edinmemi saglar. Canh canli
dokunmami saglar. O kapsamda daha ¢ok bilgi &grenirim.” Ses Sanatlari - OK8: “Aslinda ben sarki séylemeyi
seviyorum. Yani evde bazen normal sarkilari bilgisayardan agiyorum. Ondan sonra o sarkilari soyliyorum.”
Hareket Sanatlari - OK7: “Halk oyunlarini gérmiistiim. Mesela halay olarak Karabiik’te Safranbolu’da diigiin

vardi oraya gitmistik... Zeybek oyununu merak ediyorum.” Tat Sanatlari - OK21: “Sosyal bilgiler dersinde

yorelere ait yemeklerle ilgili etkinlik yapmistik... Ben Orduluyum. Oranin yemeklerini gésterebilirdim.”

Ogrencilerin merak ettigi sanatlar; ebru, resim, heykel, seramik, origami, miizik, dans, halk oyunlari ve yeme

icme sanatlari olarak ifade edilmektedir.
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Sosyal Bilgiler Dersinde Gergeklestirilen Sanatsal Etkinliklere Yonelik Ogrenci Deneyimleri

Sekil 4. Sosyal Bilgiler Dersinde Gergeklestirilen Sanatsal Etkinliklere Yénelik Ogrenci Deneyimleri

Sekil 4 incelendiginde, 6grencilere gore sosyal bilgiler dersindeki sanatsal etkinlikler; “nitelik” (f:13), “6grenme
alani” (f:13), “nicelik” (f:6) ve “katihm” (f:5) bakimindan etkinlikler olarak belirlenmistir. Ogrencilerin sosyal
bilgiler dersindeki sanatsal etkinliklere yénelik deneyimleri, niteligine gore etkinlikler ile 6grenme alanina gore
etkinlikler Gzerinde yogunlasmaktadir. “Sosyal bilgiler dersinde gercgeklestirilen sanatsal etkinlikler” temasina

yonelik 6grenci gorisleri asagida yer almaktadir.

Nitelik - OE3: “Sosyal bilgiler dersinde videolar izlemistik uygarliklar konusunda. Sonra baska bir etkinlikte
Ulkemizdeki ekonomik faaliyetlerle ilgili harita boyamistik. Mesela Karadeniz’de findik yetisiyor ya Karadeniz’i
findik rengine boyamistik. Cok eglenceliydi, eglenerek 6grenmistik. Cogu zaman 6gretmen konuyu anlatiyor,
sonra 6zetini yaziyoruz defterimize. Oyle olunca sikiliyoruz bazen. Ama béyle etkinlikler yapinca ders eglenceli
duruma geliyor.” OE11: “Bilim insanlariyla ilgili tanitim afisleri hazirlamistik kartona. Bazen yapiyoruz sanatsal
etkinlikleri, bazen de yapmiyoruz. Her konuda yapsak stirekli olarak, daha ¢ok etkinlik yapilsa, oyunlar olsa ders
daha akilda kalici olurdu. Akilli tahtada resimler gdsteriyor mesela égretmenimiz, onlar da giizel oluyor.” OE9:
“Karikatlr hazirlamistik Einstein, Newton gibi bilim insanlariyla ilgili. Derse daha istekli geliyorduk, bekliyorduk
dersi boyle. Sonra biz arkadasimla devam ettik onlara, hatta karikatlr kitabimiz da var. Tatillerde yapiyoruz.
Ama sergilenmedi.” OK8: “Guaj boya ile Afrika resmi yapmistim ben. Hangi amagla yaptigimizi bilmiyorum.
Sadece resim yaptik.” Ogrenme Alani - OK20: “Bayragimiz ve istiklal Marst ile ilgili afis hazirlamistik. Kuru boya
kullanmistik.” OK17: “Siir yazmistik. Ormanla ilgili hikdye yazmistik. Hikayeyi yazarken icindeymisim gibi
hissetmistim. Miizeye gitmistik.” Nicelik - OK5: “Cok etkinlik yapmadik. Sayisi azdi, yetersizdi bence. Daha ¢ok
olabilir.” OE15: “Heykeller, ebru, cinicilik konularinda resimlerini gérdiik. Baska konularda da daha ¢ok

gorsellerini goriyoruz. Farkli sanat dallari da kullanilsa daha iyi olur tabii.” Katilim - OK21: “Milli kiiltiirimiiz
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konusunda nereli oldugumuzun yemeklerini, yorelerini kolaj yapmistik. Boyle etkinliklerle derse daha cok

katiliyoruz.” OE12: “Geleneksel el sanatlarinda keske kendimiz de yapsaydik onlari.”

Ogrencilere gére sosyal bilgiler dersinde gerceklestirilen sanatsal etkinlikler; dersi eglenceli duruma getiren
etkinlikler, diizensiz etkinlikler, motivasyonu arttiran etkinlikler, 6grenmede kaliciligi saglayan etkinlikler, amaci
net olmayan etkinlikler, “Kiiltiir ve Miras”, “Uretim, Dagrtim ve Tiiketim”, “Bilim, Teknoloji ve Toplum”, “Etkin
Vatandashk”, “insanlar, Yerler ve Cevreler’, “Kiiresel Baglantilar” &grenme alanlarina gére etkinlikler,
etkinliklerin sayisal olarak yetersizligi, etkinliklerin farkli sanat dallarini kapsamamasi, 6grencinin aktif katilimini

saglayan etkinlikler ve 6grenciyi edilgen kilan etkinlikler kapsaminda degerlendirilmistir.

Sosyal Bilgiler Dersinde Sanatin Kullanimina Yonelik Ogrenci Goriisleri

Kullanil-
mali (f:19)

Sekil 5. Sosyal Bilgiler Dersinde Sanatin Kullanimina Yénelik Ogrenci Gériisleri

Sekil 5 incelendiginde, 6grencilerin sosyal bilgiler dersinde sanatin kullanilmasini isteyip istemediklerine yonelik
gorisleri; “kullanilmal” (£:19) ve “kismen kullanilmall” (f:2) olarak belirlenmistir. Ogrencilerin gorisleri, sosyal
bilgiler dersinde sanatin kullanilmasini istedikleri izerinde yogunlagsmaktadir. “Sosyal bilgiler dersinde sanatin

kullanimi” temasina yonelik 6grenci gorisleri asagida yer almaktadir.

Kullanilmali - OK2: “Sosyal bilgiler derslerinde mesela resim, drama gok giizel kullanilabilir.” OE3: “Sosyal bilgiler
dersinde sanat dallari kullanilmali. Mesela bolgelerimizde kullanabiliriz. ‘Kiltir ve Miras’ta ebru sanati var,
orada kullanabiliriz.” OE4: “Bence her konuda kullaniimali...” OE13: “Sanati sosyal bilgiler dersinde kullanalim
isterdim. Her konuda kullanabiliriz.” OK16: “Bence kullanilmali. Mesela dramada anlamadigimiz konulari
O0gretmenimize soyleyip canlandirabiliriz. Hem boylelikle anlamis oluruz hem de ders eglenceli bir hale gelebilir.
Katihm daha ¢ok olur. Motivasyonumuzu da daha cok veririz derse.” Kismen Kullanilmali - OE14: “Sanat sosyal
bilgiler dersinde kullanilsin isterim. Ama gorsel sanatlarin kullanilmasini isterim... Resim kursuna da gittim.
Sadece resim kursuna gitmek istedim.” OE10: “Duruma gére degisir. Mesela mutluysam derste resim, miizik

kullanmak isterim. Canim istemezse resim yapmak istemezdim.”

Ogrencilerin biyik cogunlugu sosyal bilgiler dersinde sanatin kullanilmasini istedigini, bir dgrenci resim
sanatina olan ilgisi nedeniyle sadece gorsel sanatlarin kullanilmasini istedigini, bir 6grenci de sanatin duygu

durumuna gore kullaniimasini istedigini ifade etmistir.
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Sosyal Bilgiler Dersinde Uygulanabilecek Sanatsal Etkinliklere Yonelik Ogrenci Gériisleri

~

Sekil 6. Sosyal Bilgiler Dersinde Uygulanabilecek Sanatsal Etkinliklere Yénelik Ogrenci Gériisleri

Sekil 6 incelendiginde, 6grencilere gore sosyal bilgiler dersinde uygulanabilecek sanatsal etkinlikler; “konu”
(£:33), “sanat” (f:11) ve “amag” (f:9) bakimindan belirlenmistir. Ogrencilerin sosyal bilgiler dersinde
uygulanabilecek sanatsal etkinliklere yonelik gorisleri, konu lzerinde yogunlagsmaktadir. “Sosyal bilgiler

dersinde uygulanabilecek sanatsal etkinlikler” temasina yonelik 8grenci gorisleri asagida yer almaktadir.

Konu - OE3: “ ’Kiiltiir ve Miras’ta ebru sanatini kullanabiliriz... Mesela Mezopotamya uygarligi paray! bulmus.
Eski parayi ¢izmek icin resim bence glizel olur. Miize olabilir mesela, parayi géstermek icin miize kullanilabilir.”
OK1: “Sosyal bilgilerde haritalarda kullanilsin isterim. Ciinkii haritalar benim igin biraz zor. Daha kolaylastirdigini
disiniyorum... Haritalar, Mezopotamya uygarliklari, tiketici haklari, cocuk haklari konularinda kullanilabilir...
Tiiketici haklari konusunda halki bilinglendirmek icin bir afis yaparim. insanlara anket yaparim, resimlerimizi
gosteririm. Onlara daha iyiyi séylemeye calisirm. Ornegin bazi insanlar ‘aman alayim’ diyor sonrasinda
kullanmadan direkt ¢dpe atiyorlar.” OE18: “...Bir kagida resim gizeriz. Resmin Ustiinde iiretilen hamburger ile
onu tiketen insan olur. Yapilisi da Gretim asamasi olur. Kéftelerin yapildigi biylikbas hayvanlar cizilir, altinda
kofteler cikar. Oradan yon verilir, adamin agzina gider. Uretim, dagitim ve tiiketim agi gdsterilir.” Sanat - OE12:
“Ebru gibi faaliyetler giizel olur.” OFE4: “Giivenlik konusunda drama vyapilabilir. Biri mesela telefonunuzun
numarasini verin, TC kimlik numaranizi verin gibi seyler séylerdi, onun gibi canlandirmalar yapilirdi.” OE13:
“Heykel ile Atatiirk’iin heykelini yapmak isterim.” OK7: “Danslarimizi sinifta tek tek gosterebilirler...
Yemeklerimiz konusunda yapip yiyebiliriz sinifta.” OK8: “Birey ve Toplumda bir sey yapabiliriz, mesela insan
topluluklarinda falan bir sey yapabiliriz. insanlari yan yana getirip insan resmi gizebiliriz.” Amac¢ - OE10:
“Anlatmada yardimci olabilir resimler. Mesela gérgi kurallari anlatilabilir resimlerle. Mesela otobiis cizerim,
otobiiste bir tane cocugun yash bir kadina yer verisini gizerim... lyi olmadigim konularda daha anlasilir sanat
dallarindan kullanirim. Tarih konularinda daha ¢ok kullanilabilir.” OE19: “insan bu derse sosyal olmak icin
bilgileri 6grenmeye geliyor daha ¢ok... Sosyal bilgiler dersi daha fazla ilgi gériince insanlar daha sosyal, daha

arkadas canlisi olurlar. Anadolu uygarliklarinda séyle bir etkinlik yapabiliriz; blylk bir kartona Hititlerin
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kullandig tarihi esyalar yazar, resimlerini gosteririz. Tum uygarlklarin resimlerini, o ¢aglarda kullandiklarini

gostererek baskalarinin da bunlar hakkinda daha fazla bilgi edinmesine yardimci olabiliriz.”

Ogrencilere gére sosyal bilgiler dersinde sanatsal etkinlikler: Anadolu ve Mezopotamya uygarliklari, haritalar,
Uretim, dagitim ve tiiketim agi, ¢ocuk haklari, geleneksel el sanatlarimiz, sanal ortamda givenlik, Atatirk,
bayragimiz, dogal afetler, gérgl kurallari, halk oyunlarimiz, iklim, insan haklari, se¢me ve segilme hakki, tarih,
toplum, tiketici haklari, yemeklerimiz gibi konularda; resim, drama, heykel, afis, ebru, halk oyunlari, karikatdr,
maket, mizik, yeme icme gibi sanatlarda ve muzede; halki bilinglendirmek, bilim-sanat iliskisi kurmak, daha

basarili olmak, icatlari 6grenmek, konuyu kolaylastirmak, sosyallesmek, tanitmak gibi amaglarla uygulanabilir.

Sanat Temelli Sosyal Bilgiler Ogreniminin Avantajlari

-

Yaraticihk

Sekil 7. Sanat Temelli Sosyal Bilgiler Ogreniminin Avantajlari

Sekil 7 incelendiginde, Ogrencilere gore sanat temelli sosyal bilgiler 6greniminin avantajlari; “6grenme
Uzerindeki etkisi” (f:30), “duygular Uzerindeki etkisi” (f:14) ve “yaraticilik Uzerindeki etkisi” (f:6) olarak
belirlenmistir. Ogrencilerin sanat temelli sosyal bilgiler &gretiminin avantajlarina yonelik gérisleri, égrenme
Uzerindeki etkisinde yogunlagsmaktadir. “Sanat temelli sosyal bilgiler 6greniminin avantajlari” temasina yonelik

Ogrenci gorusleri asagida yer almaktadir.

Ogrenme Uzerindeki Etkisi - OK5: “Daha iyi anlayabilirim konuyu. Ornek mesela uygarliklarin kullandiklari
esyalar ya da yaptiklari seyler benim aklima daha iyi girer. Tarihi seviyorum ben. Eskiden kullanilan seyleri
merak ederim hep... Miizeye gittigimizde de dikkatimi ¢cekmisti... Dersler boyle islenirse sosyal bilgiler cok daha
cekici gelir bana. O giin yaptigimiz seyi daha ¢ok severim, daha cok ilgilenirim.” OE11: “Bilmedigim cok seyi
dgrenirim... Bilgi katar. Ogrendiklerimiz sayesinde yeni baglar kurabilirim... Bazi konulari daha iyi yapabilirim.
Yanlislarim daha az gikabilir. Sinavlarda daha basarili olabilirim.” OK1: “Bence ben sdyle diisiiniiyorum, herkesin
de dyle diisiindiigiinii hissediyorum; sanatla ugrastigi zaman insan daha cabuk kavrayabiliyor. Ornegin mesela

ben sanatla yaptigim zaman isimi, dikkatimi o derse daha ¢ok veriyorum. Ama sanatla yapmadigim zaman,
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mesela okuyup yazdiktan sonra higbir sey anlamiyorum. Hemen aklimdan ugup gidiyor... Bence herkes daha iyi
kavrayabilir hem eglence hem 6égrenme.” OK16: “Hem bilgim artar hem de anlamadigim konular daha ¢ok
anlarim. Yani benim bilmedigim seyleri orada bu sanatlarla birlestirerek 6grenebilirim... ilk basta anlamadigimiz
konulari daha iyi anlanz ve daha ¢ok motivasyon olur. Mesela sikici bir derste bence hi¢ kimse dinlemek
istemeyebilir. Ama yani hareketli bir derste, aktif olarak giden bir deste herkes dinlemek isteyebilir bence.”
OK8: “Sanati, bilim dallarini 6grenmede ¢ok fazla etkili olur.” Duygular Uzerindeki Etkisi - OE4: “Beni mutlu
eder. Daha iyi anlarim. Konuyu hatirlamak istedigimde bu yaptigimiz etkinligi hatirlayip rahatlikla hatirlarim.”
Yaraticilik Uzerindeki Etkisi - OE18: “El islerimiz daha giizel olur. Hayal giiciim daha ¢ok geligir.” OE15: “Zihnimi

daha iyi acar. Yani aklima daha yeni fikirler getirir, daha gizel fikirler getirir.”

Ogrencilere gére sanat temelli sosyal bilgiler 6greniminin; daha iyi anlamak, 6grenmeyi pekistirmek, cabuk
kavramak, dersi gekici kilmak, motivasyon saglamak, sanat 6gretmek, bilim dali 6gretmek, hatirlatici olmak,
kalici 6grenmeyi saglamak, sinavda basari saglamak, zevk vermek, mutluluk vermek, huzur vermek, sevgi
vermek, umut vermek, yetenekleri gelistirmek, hayal gliclinl gelistirmek, yeni fikirlere yol agmak gibi avantajlari

bulunmaktadir.

Sanat Temelli Sosyal Bilgiler Ogreniminin Dezavantajlari

Sekil 8. Sanat Temelli Sosyal Bilgiler Ogreniminin Dezavantajlari

Sekil 8 incelendiginde, 6grencilere gore sanat temelli sosyal bilgiler 6greniminin dezavantajlari; “yok” (f:12),
“6grenme Uzerindeki etkisi” (f:5), “duygular Gzerindeki etkisi” (f:2) ve “ekonomi tzerindeki etkisi” (f:2) olarak
belirlenmistir. Ogrencilerin sanat temelli sosyal bilgiler &greniminin dezavantajlarina yonelik goérisleri, bir
dezavantajinin bulunmadigi lzerinde, daha sonra ise 6grenme (zerindeki etkisinde yogunlagsmaktadir. “Sanat

temelli sosyal bilgiler 6greniminin dezavantajlari” temasina yonelik 6grenci gérisleri asagida yer almaktadir.
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Yok - OE13: “Olumsuz yénleri yok.” Ogrenme Uzerindeki Etkisi - OK16: “Yani bence olmayabilir ama hep béyle
sirekli sanat yapilirsa daha ¢ok ders isleyemeyebiliriz. Hem sanat hem de ders olsun isterim, ikisi esit olmali.”
OE10: “Yani hocalarin mesela resim yetenegi biraz kdtii olsaydi bizim anlamamiz da zor olabilirdi.” Duygular
Uzerindeki Etkisi - OK1: “Sikilabilir, yapamadim diye Gziilebilir.” Ekonomi Uzerindeki Etkisi - OK20: “Olumsuz

yanlari mesela ¢ok fazla resim yaparsak boyalarimiz biter.”

Ogrencilere gore sanat temelli sosyal bilgiler 6greniminin; dersin islenememesine sebep olabilmesi, 6gretmenin
yetenegi yoksa anlamayi zorlastirmasi, sikici olabilmesi, yapamayinca tGzebilmesi, kullanilan malzemenin bitmesi

gibi dezavantajlari bulunmaktadir.

TARTISMA ve SONUC

Ogrencilerin biyiik cogunlugu sanatla ilgilenirken heyecan, seving, eglence, mutluluk, motivasyon, cosku, huzur,
takdir gérme gibi olumlu duygular hissettiklerini belirtmistir. Sanat olumlu duygular gelistirerek bireylerin
kendilerini daha iyi hissetmelerini saglamaktadir. Bu sonug, Artut (2013, s. 20-21)’un sanatin ne igin var oldugu
ve ne ise yaradigl konusundaki agiklamalariyla uyumludur. Bulgular incelendiginde bir 6grenci sanatla
ilgilenirken 6nce yapamayacagl yoninde bir endise hissetse de sonrasinda beklentisinin karsilandigini ifade
etmistir. Bir 6grenci de mizigin bazen coskulandirdigi bazen de hiziinlendirdigi yéniinde goris bildirmistir. Yani

sanat olumlu duygular uyandirdigi gibi olumsuz duygular da hissettirebilmektedir.

Ogrencilerin merak ettikleri sanatlar, Ozer (1993, s. 42-47) tarafindan iretilen yapitlarin dzelliklerine gére tasnif
edilen ¢agdas sanat siniflandirmasi baglaminda diizenlenmistir. Ogrencilerin biiyiik cogunlugu ebru ve resim
gibi ylizey sanatlarini merak ettiklerini dile getirmistir. Ebru sanatina gosterilen ilgi dikkat cekicidir. Ogrencilerin
bu ilgisinin nedenlerinden biri, Bas (2020)'in arastirmasinda ortaya koydugu Uzere, Milli Egitim Bakanhgi
tarafindan ders kitabi olarak kabul edilen 5. sinif sosyal bilgiler ders kitabinda sanat kapsamindaki konular
arasinda en fazla ebru sanatinin islenmesidir. Ogrencilerin bir kismi heykel, seramik ve origami gibi hacim
sanatlari ve miizik gibi ses sanatlarini merak etmektedir. Ogrenciler tarafindan sosyal bilgiler dersindeki konular
ile heykel sanatinin iliskilendirilmesi 6nemli bir noktadir. Dans ve halk oyunlari gibi hareket sanatlarini ve yeme

icme sanatlari kapsaminda tat sanatlarini da merak eden 6grenciler bulunmaktadir.

Sosyal bilgiler dersinde uygulanmis olan sanatsal etkinliklere yonelik 6grenci deneyimleri olduk¢a mihimdir. Bu
dogrultuda sanatsal etkinlikler, dersi eglenceli duruma getirmek, motivasyonu arttirmak ve 6grenmede kalicilig
saglamak gibi olumlu 6zelliklere sahiptir. Sosyal bilgiler dersinde sanatlarin kullanilmasi, eglenerek 6grenmeyi
saglamakta ve Ogrencileri derse daha istekli hale getirmektedir. Ancak gergeklestirilen etkinliklerin dizensiz
olmasindan, amacinin net olarak belli olmamasindan, &grenciler tarafindan neden vyapildiginin
anlasilamamasindan dolayi iyilestirilmeye ihtiyacinin oldugu gbéze ¢arpmaktadir. Sosyal bilgiler dersinin tiim
0grenme alanlarinda sanatla butlnlestirilebilecek konular mevcuttur. Ama burada uygulanan sanatsal
etkinlikleri, sanatla sosyal bilgilerin bltinlestiriimesinden ziyade sosyal bilgiler dersinde sanat kullanimi olarak

degerlendirmek daha dogru olacaktir. Etkinlikler, ilk 6grenme alani olan “Birey ve Toplum” haricindeki 6grenme
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alanlarinda gergeklestirilmistir. En fazla etkinlik “Kiltiir ve Miras” 6grenme alaninda yapilmistir. Bunlarin yani
sira 6grencilerin uygulanan etkinliklerin sayisal olarak yetersizligi ve farkli sanat dallarini kapsamadigi yonindeki
elestirileri, sirecin aksayan hususlarini gostermesi bakimindan énemlidir. Ayrica bazi etkinliklerde 6grenciler
surece aktif olarak katilirken, bazi etkinliklerdeyse daha g¢ok resimler gosterildigi, uygulama yapilmadigi icin
stirecte aktif olamamislardir. Ogrenciler 6zellikle ebru, heykel gibi sanatlari uygulamali olarak deneyimlemek

istemektedir.

Ogrencilerin biiyiik cogunlugu sosyal bilgiler dersinde sanatin kullanmasini istediklerini vurgulamistir. Bu sonug,
Yilmaz ve Sahan (2016)'in 6gretmen adaylariyla gergeklestirdigi arastirmadaki sanat egitiminin gerekliligine
iliskin bulgularla benzerlik gdstermektedir. Taylor, Monck ve Ayoub (2014), sosyal bilgiler egitimcilerinin, sanat
entegrasyonunun oOgrencilerin ilgi diizeyini artirdigini, anlamli tartismalar gerceklestirmeyi sagladigini ve tarihi
ve kiltiirel anlayisi gelistirdigini gozlemlemis ve katilimcilarin g¢ogunlugu sanatla 6gretimi giiglu bir sekilde
desteklediklerini ifade etmislerdir. Farkli sanat dallari sosyal bilgiler dersinde kullaniimaya ¢ok uygundur. Fakat
bir 6grenci yetenegi, bir 6grenci de duygusal durumu dogrultusunda sanatsal etkinliklere katilmak isteyecegini
aciklamistir. Buradan hareketle sanatsal etkinlikler tasarlanirken 6grencilerin kisisel o6zelliklerinin géz éniinde

bulundurulmasi gerektigi sdylenebilir.

Sosyal bilgiler dersinde uygulanabilecek sanatsal etkinliklerin 6grencilerin gorislerine gére ortaya konmasinin,
ogrencilerin isteklerinin ve beklentilerinin agiga ¢ikmasina ve bu konuda yapilacak ¢alismalara yardimci olacagi
diisiinilmektedir. Ogrencilere gére sanat, sosyal bilgiler dersi kapsaminda Anadolu ve Mezopotamya
uygarliklari konusuyla bitiinlestiriimeye cok uygundur. Ogrenciler tarafindan en fazla bu konuda &rnek
verilmistir. Uygarlklarin yasayisi ve eserleri, sanatsal etkinliklerle daha da somutlastirilabilecektir. Manifold
(1995)’un belirttigi Uzere, o6grenciler gegmisten sanat eserlerini inceleme firsati bulduklarinda, sanatin
toplumun degerlerini nasil yansittigini ve toplumun sosyal, politik ve ekonomik inanglarindan nasil etkilendigini
anlamaya baslar. Toplumlar, kiltlrlerini dans, mizik, drama ve gorsel sanatlar gibi sanatlar araciligiyla anlatirlar
(Burstein & Knotts, 2010). Burstein (2014)'in ¢alismasi sosyal bilgiler dersinde kiltlrel antropolojinin sanatla
butlnlestiriimesine 6rnek niteligindedir. Morris (2000), ¢alismasinda bazi eserlerin sinifta nasil kullanilacagini
aciklamaktadir. Ogrenciler haritalar konusunda sanatsal etkinliklerin kullanilmasinin, konuyu kolaylastiracagi
gorislindedir. Epstein (2001, s. 253), sanat temelli bir 6gretim programinin, sosyal bilgiler 6grenimini hem
O0gretmenler hem de 6grenciler tarafindan oldugundan daha ilging ve eglenceli duruma getirebileceginin altini
cizmektedir. AtatUrk’in heykelinin yapilmak istenmesi de sosyal bilgilerle Atatlrkgllik konularinin
iliskilendirilmesi bakimindan 6nemli bir bulgudur. Resim, drama, heykel, afis, ebru, halk oyunlari, karikatr,
maket, mizik, yeme icme gibi sanatlarda ve miizede sanatsal etkinlikler kullanilabilir. Bunlarin yaninda sosyal
bilgiler ile sanatin bltinlestirilmesinin halki bilinglendirmek, bilim ve sanat iliskisini kurmak, basariyi arttirmak

gibi amaclari vardir.

Sanat temelli sosyal bilgiler 6greniminin 6grenciler agisindan bazi avantajlari ve dezavantajlari bulunmaktadir.

Avantajlari bakimindan 6grenme, duygular ve yaraticilik izerinde olumlu etkilere sahip oldugu aktarilmistir.
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Sanat temelli sosyal bilgiler 6greniminin sagladigi bu avantajlar, Sarigéz, Sag ve Cam (2015) tarafindan
gerceklestirilen arastirmadaki sanat egitimi ve yeterligi anketinde yanitlanan; bireyin anlama ve idrak etme
kapasitesini arttirmasi ile yaraticiligi gelistirmesi maddeleriyle tutarlidir. Oztiirk ve Otluoglu (2002), sosyal
bilgiler dersinde yazili edebiyat Uriinlerinin kullaniimasinin 6grencilerin duyussal davranis 6zellikleri bakimindan
kendilerini daha yetkinlesmis olarak gdrmelerini sagladigini tespit etmistir. Kisida, Goodwin ve Bowen (2020),
tiyatro yoluyla tarih 6gretimi sonucunda 6grencilerin tarihsel icerik bilgisinde, tarih 6grenme isteginde, tarihsel
empati lzerinde ve sahne sanatlarina ilgilerinde artis gosterdigini saptamistir. GGlim ve Ulusoy (2008) ile
Sidekli ve Coskun (2014), sosyal bilgiler 6gretiminde turkii destekli etkinliklerin, 6grencilerin akademik
basarilarini arttirdigini ortaya koymustur. Unliier (2018), sosyal bilgiler dersinde tiirkiilerin kullanilmasina
yonelik 6grenci gorislerini inceleyerek, tiirkilerin ilgi ¢ekici bulundugu ve 6grencilerin tlrkilerle dersi daha iyi
ogrendiklerini belirttikleri sonucuna ulagmistir. Cogu 06grenci, sanat temelli sosyal bilgiler 6greniminin
dezavantajinin olmadigini vurgulamakla beraber, dezavantajlari bakimindan 6grenme, duygular ve ekonomi

Gzerinde olumuz etkiler dogurabilecegi belirtilmistir.

ONERILER

e Arastirmanin sonuglari dogrultusunda, 6grencilerin gorislerine gore sanatin olumlu duygular
hissettirmesi, merak uyandirmasi, derslerde sanatsal etkinliklerin kullanmasinin istenmesi,
motivasyonu ve basariyl arttirmasi gibi nedenlerle sosyal bilgiler dersinde sanatin siklikla
kullanilmasi 6nerilmektedir.

e Sosyal bilgiler dersiyle sanatin bitinlestirildigi, diizenli ve amaci belirli olan ¢alismalar yapilabilir.

e Sanat temelli sosyal bilgiler 6gretimi yapilirken 6grencileri siirecte aktif kilmak icin gerceklestirilecek
etkinliklerin 6grenci merkezli olmasi, bireysel farkhliklari gdzeterek, farkli sanat dallarini kapsamasi
onemlidir.

e Literatiirde sanat ve sosyal bilgiler iliskisini ele alan g¢alismalar sinirli sayida oldugu icin bu kapsamda

kuramsal ve uygulamali arastirmalar yapilmasinin alana katki saglayacagi beklenmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Arastirma ile ilgili izinler; Gazi Universitesi Egitim Bilimleri Enstitiisi Miidiirliginin 04/01/2019
tarihli ve 435 sayili yazisi ve izmir Valiligi il Milll Egitim Midirliginiin 23/05/2019 tarihli ve 10109986 sayili

onayi ile alinmistir. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Bu arastirmada birinci yazar %60 ve ikinci yazar %40 oraninda katkida
bulunmustur. Bu arastirmada cikar catismasi teskil edebilecek herhangi bir durumun bulunmadig yazarlar

tarafindan beyan edilmektedir.
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