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ABSTRACT

Although there are different stages in the career development of the individual, this development
is a wide process lasting from pre-birth to the end of life. School administrators go through
scientifically identified career stages during their professional experience and encounter several
challenges throughout those stages. The current study, which aims to examine the perceptions of
school administrators about the challenges they encounter in career stages and solutions to
overcome, was conducted in phenomenology design, one of the qualitative research designs. Data
were obtained through face-to-face interviews by utilizing a semi-structured interview form
developed by the researchers. 20 school administrators including 15 males and five females
participated in the interviews. The data were analyzed through content analysis and codes based
on five sub-themes were created. Results demonstrated that the difficulties that school
administrators encountered in their career stages were primarily related to bureaucracy, attitudes
of teachers, administrators in higher positions, states of schools, pre-service education. The results
revealed that some administrators improved themselves and kept themselves up to date with in-
service training whereas some others took help from more experienced administrators to
overcome challenges. It was concluded that past experiences had an effect on school
administrators’ endeavors to overcome challenges, in that, it was observed that administrators
holding administrative positions for a long time and experienced teachers overcome those
challenges easily.

Keywords: School administrators, career stages, career difficulties, case study.
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INTRODUCTION

Schools are the places where service is provided in education. Achieving goals in education depends on the good
organizational structure and administration of schools (Alig, 1991, p. 25). School administration is identified as
utilizing and implementing decisions most effectively by integrating all the resources to reach pre-determined
goals (Demirtas, 2005, p. 10). For these reasons, school administrators are the individuals who use all the
opportunities in the school in the most effective way to develop and sustain it in accordance with the aims of the

school (Agaoglu, 2005, p. 4).

Regardless of the occupational field, Arthur et al. (1989, p. 8) defines career as 'the progressive sequence of a
person's work experiences over time'. Career is defined as the stages that individuals go through during their
business life, the tasks they do at those stages, the mobility in the process, and the collection of knowledge.
Beside school administrators, teachers and civil servants working in schools also have careers. However, it seems
important to examine career development of school administrators who manage the school with their decisions
in educating students with qualified and up-to-date information (Bakioglu & Ozcan, 2001, p. 41). Throughout
their career, teachers can improve their professional practices. To ensure student development, teacher
continues his professional development since the beginning of their careers (Bakioglu, 1996, p. 1). For example,
a newly graduated teacher starts his career as a trainee teacher, takes an exam after passing through the
candidacy training process and reaches the first step in his career by becoming a master teacher. Later, if he

fulfills the required conditions, he can continue his career as an administrator.

Career Development

According to the career stage view, school administrators are assumed to go through a series of different career
stages throughout their career cycles (for example, early and mid-career) and each stage is determined by
differences in work attitudes and behaviors (Oplatka, 2004). Career development is universally influenced by
developments and environmental changes. Supportive, developing, empowering environments help school
administrators to develop a rewarding career. On the other hand, intervention and pressure from the
environment have a negative effect on career development (Bakioglu, 1996). School administrators hold a
significant position for the effective development of qualifications as collaboration, responsibility,
responsiveness, meaningfulness, abilities, and empowerment in teachers (Bakioglu, 1994). Fessler (1985)
examined both organizational and personal contexts, emphasizing the importance of social systems in

monitoring teachers' career development.

Historical context related to career identified discipline-based areas in the literature, including sociological,
professional, and developmental perspectives (Sonnenfeld & Kottler, 1982). The adaptation of career theory to
school administrators is in the form of models developed to describe the stages they can go throughout their
career cycles (Early & Weindling, 2004; Weindling, 1999). The conceptual framework underpinning the career

stages view is that people progress through a number of different professional stages throughout their careers;
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each stage is determined by differences in job attitudes and behaviors, relationship types, and employees' needs
and directions (Hall, 2002). Despite some differences, a number of stages that many school administrators

consider to be moving in their careers have been defined (Kremer-Hayon & Fessler, 1992; Weindling, 1999).

Models and Stages of Career Development

Supporting teachers in their career development stages and motivating them are among the most important
functions of school administrators (Bakioglu & inandi, 2001). It may be possible for the school administrator to
fulfill those missions by understanding the career stages. Understanding teachers' career stages is important for
knowing what kinds of knowledge and skills will be shared with teachers at school (Karaevli & Levent, 2014, p.
93). The sharing of the school administrators with teachers will be an advantage for them when they prefer the
administration profession. The literature on seniority of school administration points to various models that
define the career stages of school administrators' development. (Earley & Weindling, 2004). The application of
career theory of school administrators includes several ideal models developed to describe the stages that school
administrators can go through throughout their careers. (Earley & Weindling, 2007; Kremer-Hayon & Fessler,
1992; Oplatka & Tako, 2009; Pascal & Ribbins, 1998; Weindling, 1999). The basic assumption of these models is
that school administrators progress at different professional stages throughout their careers; each stage is
determined by goals, needs, dilemmas, perspectives, changes in behavior and relationships (Oplatka, 2012).
Bakioglu (1994) proposed a model including four stages clearly distinguished from each other by means of
advantages and disadvantages. Bakioglu (1994) revealed that school administrators experienced four career
stages listed as initiation, development, autonomy, and disenchantment, which have distinct advantages and
disadvantages. School administrators may encounter various difficulties and challenges during those stages. At
the same time, they attempt to take some precautions to overcome them. Huberman (1989) defines five stages

in the career development model:

1. Stabilization: Pedagogically, this stage is associated with a sense of educationalism and professional
autonomy.

2. Diversification and Change: Experiencing is a period of seeking reform in organization and teaching
methods. During this period, there is a search for encouragement for new ideas and challenges.

3. Mid-Career Stage: It is the period when self-questioning, career review and reflection is frequently
encountered and sensitivity is at highest level.

4. Peace and Emotional Distance: It is a period that teachers tend to distance themselves from students
and their career goals decrease. Teaching objectives can change in a more modest way.

5. Conservatism: It is a period of increasing resistance to change.

The National Educational Research Foundation (NFER) has examined various studies to determine the
transitional stages of school administration. School administrators' career stages model is as follows (cited in

Earley & Weindling, 2007, p. 4):
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e Stage O - Pre-school preparation

e Stage 1 - Entry and encounter (first months)
e Stage 2 — Taking Hold (3 to 12 months)

e Stage 3 - Reshaping (second year)

e Stage 4 - Refinement (3 to 4 years)

e Stage 5 - Consolidation (5-7 years)

» Stage 6 — Plateau (8 years and beyond)

Oplatka (2012) states that school administrators go through four common stages throughout their careers. (1)
the induction stage, in which novice school principals begin to get used to the school and its roles (2) the self-
establishment stage - associated with growth and enthusiasm; (3) the maintenance stage which takes place in
the middle of career, when some school administrators feel stagnation and loss of excitement while others still
display high levels of enthusiasm and job satisfaction; and (4) the disenchantment stage which can be used to
describe a recession and senior school administrators who feel stuck in their position. At this stage, school

administrators experience a decrease in job satisfaction and often react negatively to any change initiative.

Challenges Encountered in Career Development

The challenges faced by administrators and teachers going through their career stages are rooted in some
fundamentals. For example, not benefiting from the experiences of experienced teachers, not receiving expert
support, not improving working conditions and not promoting personal rights will create difficulties for
administrators advancing in their career stages. Conditions should be provided for teachers and administrators
to support other colleagues in the field in which they are knowledgeable and skilled. School administrators should
invite experts to schools and ensure that teachers benefit professionally from them at a high level. In addition,
all teachers should be supported both professionally and individually. Teachers' working conditions and personal

rights need to be improved (Bakioglu & inandi, 2001).

Oplatka (2012, pp. 146-147) examines the challenges faced by school administrators in early career stages under
two headings: experiences and tasks. School administrators are expected to have five career experiences at the

early career stage:

1. There may be a reality shock and sensitive orientation towards a complete lack of understanding of
what exactly it means to be a school administrator.

2. Excessive emphasis on technical rather than instructional work results in some disappointment and a
lack of professional satisfaction.

3. Dealing with multiple tasks and unexpected adverse events before acquiring sufficient practical
management knowledge and skills.

4. The combination of stress, loneliness, professional insecurity, and fear of failure with difficulties and

enthusiasm.
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5. Uncertain school administrator and staff relationships.

Various career tasks directly related to early career experiences are as follows (Oplatka, 2012):

1. To master the basic skills and competencies required to perform effectively and efficiently in school
administration.

2. To develop an understanding of the school structure, culture, and environment in order to consolidate
the person's position in school.

3. Be recognized as a competent education leader, with staff and stakeholders trusted in the manager's
expertise and ability to manage administration processes.

4. To develop a new vision with the participation of stakeholders, initiating a new change for the school.
5. Coping successfully with stress, frustration and negative emotions accompanying the development of

a new role.

Employees in the later stages of their career are resistant to workplace changes (Lahn, 2003). At the end of their
careers, it is observed that employees generally experience physical regression and anxiety (Levinson, 1986). Past
research has shown that these employees are less willing to take risks and consider new approaches than their
younger colleagues (Oshagbemi, 2004) and are disadvantaged during times of deep technological innovation
(Bartel, 1990). It is seen that there is a lack of processing capacity, a decrease in the speed of information
processing, and a lower capacity to perform reflexive movements (Schaie, 1996). In a study on the expertise of
school administrators throughout their career, it is stated that administrators at the end of their career take little

or no risk when implementing change (Macmillan, 1998).

It is necessary to examine how teachers' career lives differ in order to ensure lifelong learning and professional
development (Huberman, 1989). The determination process of administrators is considered as a basis for the
challenges encountered in their careers. Education camps and institutes are established at the national level to
examine new formations in educational administration, to create qualified and well-equipped leaders for
schools, and to meet the educational needs of those leaders in some countries. Issues such as the content of the
in-service training and development activities are also carefully examined in some countries. Challenges in
administration in many countries based on research were listed as follows (Valentine, Clark, Hackmann, & Petzko,

2002, p. 86):

1. It is difficult for school administrators to reach high-level candidates.

2. Generally, education and training opportunities planned for school administrators do not suffice.

3. The situations that can be considered as an obstacle to the competence of the administration increase
constantly.

4. Administrators who enjoy their profession leave their jobs early.
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Based on the literature on career stages, the purpose of the current study is to examine the perceptions of school
administrators about the challenges they encounter in their career stages and solutions to overcome them.

Based on the purpose of the study, following research questions were investigated:

1. What are the challenges that school administrators encounter during their career stages?

2. What are the solutions to the challenges that school administrators propose?

Similar to the research in the literature, the current study addressed the challenges that school administrators
encountered during their career stages; however, it focused on the solutions, as well. The study seemed
important in that it shed light on more recent results in terms of both challenges and solutions in school
administration and in terms of career stages. The participation of vice-principals who shared the administrative
responsibilities with the principals was also thought to enrich the results of the current study. The results were
expected to contribute to the policies related to developing school administrators throughout their career stages
such as policies regulating the assignment procedures of the administrators and enabling them to improve their

administrative knowledge and skills through professional development programs.

METHOD
Research Design

The current study investigated the challenges encountered by school administrators in their career stages and
the ways they followed to overcome those challenges. For this purpose, qualitative research design has been
adopted. In qualitative studies, data collection methods, such as observations, interviews and document analysis
are utilized, and there is a qualitative situation that aims to reveal perceptions and events in a natural, real, and
complete way (Yildinm & Simsek, 2011, p. 39). Among the qualitative research designs, case study was adopted
in the current study. Yin (2003, p. 13) defines case studies as “an empirical inquiry that investigates a
contemporary phenomenon within its real-life context especially when the boundaries between phenomenon
and context are not clearly evident.” The current study investigated challenges and solutions for school
administrators during their career stages within their own context with reference to their real-life experiences

and conditions.

Study Group

The study group selected with the purposeful sampling method consisted of 20 school administrators (15 males
and five females), working in schools affiliated to the Ministry of National Education in the province of
Suleymanpasa and Ergene in Tekirdag. Demographic information of the participants demonstrate that two school
administrators were between the ages of 20-29; eight school administrators were between the ages of 30-39; six
school administrators were between the ages of 40-49 and four school administrators were in the ages of 50 and
over. Fifteen of the school administrators were married and five were single. Five of the administrators served

in high school, five of them served in middle school, and ten of them served in primary school. Five of the

416



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

administrators were school principals, 15 of them were vice principals. Two of them had graduate degree while
eighteen of them had undergraduate degree. According to the administrative service years of the participants,
five administrators were in the initial phase, six were in the developmental phase, five were in the autonomy
phase and four were in the disenchantment phase. Demographic information for school administrators in the

study group is presented in Table 1.

Table 1. Demographic Information of The Participants

Code Age Gender Marital Level of Admlnl's’fratlve Level of Degree Career Stage
Status School Position
. Middle o ,
1 30-39 Male Married school Principal Bachelor’s degree Development
2 30-39 Male Single Z::Oagly Vice principal Bachelor’s degree Initiation
3 >0and Male Married Middle Principal Bachelor’s degree  Disenchantment
above school
Pri
4 40-49 Male Married S::]Oagly Principal Bachelor’s degree Autonomy
5 40-49 Male Married Psr(!:oaorly Vice principal Bachelor’s degree Development
Pri A
6 40-49 Male Married s:::orly Vice principal Bachelor’s degree utonomy
7 30-39 Male Married F;::Oac:r Vice principal Bachelor’s degree Initiation
Pri
8 30-39 Male Married src'r':’oagly Vice principal  Bachelor’s degree Initiation
9 30-39 Male Married F;::Oac:r Principal Bachelor’s degree Development
Pri
10 40-49 Male Married s::anrly Vice principal Bachelor’s degree Autonomy
11 >0and Male Married Middle Principal Bachelor's degree  Disenchantment
above school
) Middle . . ,
12 30-39 Male Single school Vice principal Bachelor’s degree Development
13 20-29 Male Single Psrcll'r?oac:Iy Vice principal Bachelor’s degree Initiation
14 >0and Male Married High Principal Bachelor's degree  Disenchantment
above school
High
15 >0and Male Married '8 Vice principal Bachelor’s degree  Disenchantment
above school
16 30-39 Female Single SI;'PEZJI Vice principal Bachelor’s degree Development
) Middle . - ,
17 40-49 Female Married school Vice principal Bachelor’s degree Autonomy
18 40-49 Female Married sI;'P:i};I Vice principal Bachelor’s degree Autonomy
19 30-39 Female Married slc—irlmﬂ])l Vice principal Master’s degree Development
20 20-29 Female Single F;::anrr Vice principal Master’s degree Initiation

Data Collection Tool

A semi-structured interview form developed by the researchers was used to collect data in the study. In semi-
structured interviews, the interviewer can obtain in-depth or detailed data by using clues and directions in order

to direct the interviewee to the research focus and help him / her in this regard (Creswell, 2003). In addition to
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the semi-structured interview form, personal information form including information on age, gender, marital
status, level of school, administrative position, level of degree was created by the researchers. In order to develop
the semi-structured interview form besides reviewing relevant literature, interview questions were prepared in
line with the suggestions of three experts two of whom study in educational administration field and one from
Turkish language education. To conduct the interviews, 32 school administrators were contacted to make an
appointment, but 20 school administrators were interviewed. The semi-structured interview form included seven

qguestions which were directed to school administrators. Sample questions were as follows:

1. What are the dynamics affecting your career development as school administrator?

2. What are the challenges or difficulties that you encountered during your career stages?

Ethical permission of the study was obtained from the Social Sciences and Humanities Ethics Committee of Recep

Tayyip Erdogan University at the meeting numbered 2021/44.

Data Collection

In the current study, face-to-face interview method was used to collect the data. During the interviews, attention
was paid to the points to be avoided and necessary measures were taken to ensure the most appropriate
interview conditions. Interviews lasted for 15 to 45 minutes. Before the interviews, the participants were
informed about the purpose of the study, ethical principles, volunteer participation besides privacy of their
identities and responses. Their informed consent was obtained and interviews were conducted on the basis of

ethos.

Data Analysis

Data obtained from the interviews were analyzed with content analysis method, in which the collected data
should be conceptualized first, and then those emerging concepts should be made orderly with logic, and the
themes should be revealed by clarifying the data (Yildirm & Simsek, 2011, p. 45). Draft sub-themes were
reviewed again and those that were not compatible with each other were reclassified. During the interviews,
short notes were taken, and the data were recorded without missing any details, and the recorded data were
completely transcribed. Sub-themes and codes were created in the light of the data. The symbols "(.../...)"
indicated in the findings section of the study were used to explain the number of school administrators with
similar answers and opinions. To exemplify, the number 20 expressed the total number of people, while the

number 5 indicated how many people told the relevant issues (5/20).

Validity and Reliability

During the data analysis process, two educational administration and supervision experts were consulted to
ensure the reliability of the study. By using the formula of Consensus = Agreement / (Agreement + Disagreement)

x 100, it was aimed to reach a consensus among researchers (Miles & Huberman, 1994). Accordingly, 87% of
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consensus was reached between the experts and the researchers. Differences in opinions were revised in line

with the consensus.

In addition, the issues of validity and reliability in qualitative research were determined by Guba (1981) as
credibility, transferability, consistency, and verifiability. In the study, purposeful sampling method was applied
for transferability, detailed description was made for credibility, data was analyzed by three researchers to

ensure consistency, and two expert opinions were taken for verifiability.

FINDINGS

In the current study, which investigated the challenges faced by school administrators in their career stages and
the ways to overcome those challenges, the data were classified in a meaningful way and findings were collected
under themes according to the research questions. Findings based on research questions and multiple codes

depending on those themes were presented in this section.

The Challenges That School Administrators Encounter During Their Career Stages

The challenges that school administrators encountered during their career stages were found to be related to
the themes which were environmental factors affecting their career development, the effects of school type on
administrative skills and other general challenges. Findings on the challenges were presented according to the

themes as follows.

Environmental Factors Affecting Career Development

The need for
adminstrators in
institutions

Graduate
programs

Personal

relationships as a Being role models

source of . of family members
motivation Environmental

factors
affecting career
development

Figure 1. Environmental Factors Affecting Career Development

One of the factors most affecting the administrators in the initial stage was the environment. Most of the school
administrators (15/20) indicated environmental factors as one of the most important factors affecting career
development. They stated that administration consists of keeping people together, advancing the school and

ensuring that students grow up as successful individuals. The administrators (10/20), who stated that the
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teachers, family relatives and the guidance in the upper career stages were effective in administration, also
indicated that the events and people around them were also effective in preferring this profession besides their

own wishes.

“My uncle's guidance was important before | started administration. | watched him rise up the
career ladder one by one. He said that | could do this and that | had administrative skills. | took the

exam on time and started to be an administrator.” (P2)

“Our principal could not control the teacher groupings in the school. He was constantly inviting
experienced teachers who were close to him and getting support from them. | observed and
realized that administration was about managing people and the school. Then | directed myself to

be an administrator.” (P13)

Some of the school administrators (2/20), on the other hand, stated that they enrolled graduate programs before
shaping their careers in administration. The administrators, who said that only getting a master's degree was not

enough, also stated that bureaucratic structures and exams constituted obstacles for them to be administrators.

“I had too many free hours at school. | applied to the graduate program with the guidance of my
wife. | started studying for a master's degree in educational administration and supervision. The
lessons | took started to be very enjoyable and beneficial for me. For this reason, | became
interested in administration. When | was in Istanbul, my boy was just born and | did not want to
be an administrator. When | came to Tekirdag, | thought that it is necessary to start working in

administrational position.” (P19)

“In fact, | applied to the master's program for direct appointment. As | am a classroom teacher,
you know that we can only work in western cities with very high scores. But | started my lessons
after my appointment right was given. | observed that the program contributed to me. Then |

decided to be an administrator.” (P20)

Some of the teachers (5/20), who stated that there was a lack of administrators in schools, also mentioned that
they were the most suitable administrator candidate for this reason. Especially most teachers (12/20) who
started administration in the eastern provinces were at the stage of development. Teachers who started to work
as an administrator in the eastern provinces continued to work after they understood the skills brought by the

profession.

“I completed my undergraduate education at Edirne Trakya University. | was assigned to Agri
Dogubeyazit District. After teaching for six months, our vice principal moved to another school and
offered me a vice principal position since she became a principal. They stated that since there is

another Turkish teacher at the school, he can attend my classes and that | can be an administrator.
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"I don't know how to manage?" | said. But they said you will learn in time. | am an administrator

for fifteen years now.” (P1)

“I started my profession as a teacher. After my friend at school left, | became as the most
experienced teacher. They made me the principal teacher. | learned the paperwork. At the end of
my third year, | started acting as an administrator. After | came to Tekirdag, | worked as a teacher

for a term. At the end of the exams, | was appointed as the current vice principal position.” (P12)

It was stated that teachers (6/20) who were administrators in schools also had school administrators in their

families before starting these career stages and they received support from them.

“I worked as an assistant manager before starting my job as administrator. My wife's father was a

retired teacher and school principal. | also learned a lot from him. | knew | could do this job.” (P1)

The Effect of School Types on Administrative Skills

Administrative
workload

Empathy

Gender
School type difference in
management

The effect of

Ages and grades school types on
of schools adminstrative

skills

Prestige

Figure 2. The Effect of School Types on Administrative Skills

Administrators in the development stage are in the period in which they use their skills most effectively.
Therefore, they want to work in schools where they will be most effective and prove themselves. Yet,
administrators in the initiation step may be concerned about school types and degrees. Most of the
administrators participating in the interviews (10/20) work in primary education, some (5/20) in middle school,
and some (5/20) in high school. The administrators stated that teachers differentiated according to the level of
the school they taught at. The results of the research revealed that whereas the school administrators in the

development stage did not discriminate between schools, the administrators in the initiation stage were more
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noncommittal and timid attitudes. School administrators (19/20) stated that besides the environmental factors
of the schools, even the age and levels of the schools gave them an opinion on what kind of administrative model

they should have.

“It is necessary to approach students more realistically. Of course, this situation gives notes to both
the teachers and us to be more careful. One need to know that the approaches to high school
students, primary school students, and middle school students differ. For this reason, the

administrator of each level has different characteristics.” (P16)

“It is necessary to be more careful especially against high school students. They can get angry
instantly. That is why we, as administrators, need to pay attention to our own behavior. We try to

be careful even when choosing our words.” (P19)

“In primary schools, students perceive their teachers and school administrators as role models.
Sometimes they communicate with us more than their families. Therefore, administrators need to

be more paternalistic.” (P5)

Most of the school administrators at the high school level (4/5) stated that their administrative skills in high
schools were shaped differently based on the type of school and they stated that they had more difficulty in
vocational high schools. It appeared that administrators at disenchantment stage did not have such anxiety.
Among the administrators at the development stage, there were also administrators (15/20) who emphasized

the importance of empathy with students in addition to managing school.

“I have been working as principal and vice principal in high schools for a long time. | worked as an
administrator in regular high school, Anatolian high school, and vocational high school. My hardest
years were the years when | appointed administration position. One of the high schools | had the
hardest time was a vocational high school. Aside from the school administration part, | could not
even spare time for myself dealing with student problems. In time, you can manage to overcome

it with professional experience.” (P15)

“Thank God! | am working at Anatolian high school. The moral level of the students is better.

Otherwise, | would have a hard time in managing.” (P16)

The vast majority of administrators at the autonomy stage, complaint of overwork. The number of administrators
attending courses (4/20) was quite low within the structure of the school. Administrators (16/20) stated that
they had difficulty in attending classes because they could not find time from administrative workloads.
Emphasizing the importance of functioning of the school and ensuring teachers’ unity in the school, the

administrators (10/20) stated that they would gladly attend the class if there were time.

“Actually, | would like to take a class to teach. But there is no time left for it.” (P10)
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“Teaching the class can be called an extra job for me. There are around 1,900 students in the
school. | am doing the paperwork because the other vice principals are also inexperienced. That is

why there are times when | do not even leave my room.” (P17)

One of the concerns of administrators in the initial and developmental stages was gender. At the beginning of
the difficulties brought by the profession, the level and environment of the schools were as important as the
gender. While some of the school administrators (1/20) stated that they could not do administrative activities
even if they were at a different school level, some administrators (5/20) stated that gender was an important

factor in administration and in some schools, gender should also be considered in the selection of administrators.

“We are looking for a female vice principal for our preschool institution. Their communication with
students and parents is better in a way. They can solve the problems of the children more easily

and can take care of their parents more closely.” (P9)

“You need to show teeth to be an administrator in this school. Students' behaviors may differ due
to the age level of the children. Therefore, administrators can be called as a control mechanism. In
addition to managerial skills, they should also have managerial and moderator duties. Managers
and male administrators with an authoritarian structure work more comfortably in our school.”

(P16)

Administrators in the development and autonomy, and even disenchantment stages stated that schools affected
their administrative activities and their dignity. The administrators (17/20), who expressed the importance of
being an administrator in science high schools and Anatolian teacher training high schools or being
administrators in a central position, stated that being an administrator in such schools was an expression of
dignity and was also important for the society. Administrators (14/20) were in the majority who stated that
administrating those schools required experience and specialty. The reasons behind were explained by

administrators (12/20) such as schools with high prestige.

“l also want to be an administrator in Siileymanpasa secondary school. But | cannot be as
comfortable as | am in this school. The children of the notables of the society study at this school.

It is necessary to be more careful. Obviously, you have to do more than what you do.” (P11)

“Previously, | worked as the vice principal in Anatolian Teacher training high school. We were
dealing with parents rather than students. Because parents' expectations are extremely high, so as
administrators, there can be extra works. Normally, of course, parent satisfaction is important. But
when over-tracking children and judging the school got involved, we administrators had to be more

careful.” (P18)
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Other Challenges Faced by School Administrators
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Figure 3. Other Challenges Faced by School Administrators

Under the theme of disregarding managerial skills, bureaucratic obstacles were one of the main challenges faced
by the administrators (11/20). Most of the administrators expressing their opinions were at the level of
autonomy. The administrators (4/20), who stated that there were directions in their school preferences even if
they got enough points, stated that it was like a rule to start working from the schools called suburban schools.
At the same time, the teachers (6/20) who started to work in administration with the proposal of the school
principal clearly stated that they started to manage with the election of the school principal. The administrators
(1/20), who said that perhaps there were also more qualified candidates in the school, stated that one of the

most important factors was managerial skills and professional knowledge.

“] got a good score after taking the exam. After | completed my preferences, it was expressed that
| could not work comfortably in my first choice. | was asked to choose the schools recommended
for this. About eight years ago, | started my administrative career at the school in the gypsy

neighborhood. Actually, | could come to more central schools. But it happened 5 years later.” (P10)

“My school principal said that | am good at using computers and that | have a good relationship
with friends. When he said that he wanted to work with me and that the other vice principals’ term

of service was over, | agreed.” (P17)

“] witnessed the benefits of the union in administration. There were friends who wanted to be the
vice principal like me. But my principal also expressed that he was from the same union as me and

wanted to work with me; thus, we are working together now.” (P10)

Most of the school administrators (15/20) stated that they were satisfied with the positions in the career stages.

However, the number of administrators (12/20) who expressed that they would be happy to be in a different
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position was considerable. Administrators who expressed their satisfaction level were the administrators at the
stage of development. In particular, the majority of vice principals (10/15) stated that they would like to become
a school principal or higher in the future. At the same time, the number of administrators (18/20) who stated
that there were barriers in the career steps in administration was high. School administrators expressed the main

obstacles as official requirements related to teaching and managerial experience as follows:

“Frankly, | think | have managerial skills. But | cannot work as a principal because of the
requirements such as working as a teacher for at least 8 years. Therefore, my conditions do not

meet. | do not find the limitation of seniority and tenure to be reasonable.” (P13)

“The vice principal at the school seems comfortable for now. Even if my conditions meet, | have to

improve myself a little more on administration.” (P7)

The number of administrators willing to transfer to other schools as administrators to work in a different field
and level was low (7/20). Some of those administrators who wanted to transfer (5/20) also generally wanted to
move from primary schools to the middle school or to the high school level. To explain, they expressed that they

could demonstrate their abilities more easily in schools with larger number of students.

“| started working as a classroom teacher. Later, | became a vice principal to my school. | wish |
could work as an administrator in Anatolian high school or science high school and lead the school
to success in the exams. | love such jobs. But | cannot manage at the high school level due to my

branch. If | had the opportunity, | would like to do it.” (P5)

“I'am a vice principal in middle school. | want to be successful in school branches. But there are no
talented teachers at the school. | wish | was an administrator at sports high school. | could share
my knowledge and coaching knowledge with the talented athletes there. Thus, | would have added

success to my career.” (P12)

Unlike the initial stage, the desire to rise in autonomy and development stages could be attributed to the year
of seniority, experience, and knowledge. Most of the school principals (4/5) stated that they wanted to work as
administrators in the provincial or district administration. They expressed that they wanted to make use of
experiences they gained at higher levels. The number of participants (17/20) who stated that advancing in the
career stages did not go as they planned was also high. To be in higher career stages, the number of
administrators who understood the importance of meeting teachers' expectations in schools, the necessity of
keeping good relations with those in provincial and district governments and the importance of coordinating

with parents was high (19/20).

“l have worked as a vice principal and principal in schools for years. | know what makes teachers

happy and dissatisfied. | know very well what the administrator should do in a school and the
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expectations of the schools from the province and district. For this reason, | think | can now work

in the province and district. But this is not happening at my will.” (P9)

“What am | missing from those who work as a branch director in educational institutions or as a
district national education director? However, environment and conditions are especially

important. If the task is given, | would like to do it.” (P11)

“If 1 want to work at higher levels in the school, first of all, | need to have good relationships with
the teachers at the school. An unwanted person cannot be expected to be a school administrator.
Even if it does, it cannot be peaceful. | also have to keep a good bond with parents. Otherwise, |

might have a lot of troubles.” (P16)

The Solutions to The Challenges That School Administrators Propose

The solutions that school administrators proposed for the challenges that they encountered during their career
stages were found to be related to the themes which were professional development and sustainability in school
administration, and solutions for uncertainties in career development. Findings on the solutions were presented

according to the themes as follows.

Professional Development and Sustainability in School Administration

Follow-up of Continuity in
periodicals position

In-service
training Professional
development
and
sustainability in
school
administration

Role modeling

Figure 4. Professional Development and Sustainability in School Administration

The perception of inadequacy and self-questioning occurred in the school administrators at the initiation and
disenchantment stages. Considering the results of the research, most of the school administrators (15/20) had a
fear of dismissal. Therefore, the number of administrators who knew that doing more than fulfilling the

requirements of the school administration and the career stage would keep them in current career stage was
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considerably high (19/20). Therefore, school administrators (12/20) attempted to improve themselves. Most of

the administrators (17/20) stated that they kept themselves up to date with their in-service training activities.

“There are seminars about administrative activities in different provinces or within the province
two or three times a year. When necessary, important information about the e-school system is
also provided. | try to follow seminars and courses on family education, peer relations and school

management requirements. If | have joined before; | am sending to a vice principal.” (P3)

“If there are in-service trainings, | try to enroll. It is good in terms of professional information and

resource management.” (P2)

School administrators in the developmental stage might be idealistic and self-renewing individuals. The
participating school administrators (13/20) told that they followed periodicals and articles. They maintained that

teachers used the internet whenever possible and they were competent in their field.

“There are some websites that | am a member of. | receive up-to-date news and seminar
information from there. At the same time, | try to read the university journals published. Reading

the field studies makes me knowledgeable.” (P19)

“We leave daily and academic publications to the teachers' room with my colleagues. We make

sure that teachers benefit as much as they can.” (P16)

“I follow periodicals as much as | can read on the internet. If there is any subject that interests me,

| read it to the end.” (P1)

Qualified and experienced teachers and administrators are always a role model for the administrators at
initiation stage. The number of school administrators (10/20) who stated that their experiences at work were
important to them was also quite high. At the same time, administrators (9/20) who benefited from the
experiences of other teachers had an important place. Although it may not be important at first glance,

experiences have a great importance for administrative career stages.

“Sometimes there are events at school that we cannot overcome. There may also be times when
we have trouble solving these problems as administrators. For example, there may be resentment
among teachers from time to time. There are cases when we consult experienced teachers at the
school. Assuming that these teachers have experienced such events before, we benefit from their

experiences.” (P13)

“An event that happens at school can have an important place for me. For example, the student
fight in the corridor, ...The administrative situations afterwards can be counted as experiences to

keep myself up to date with my previous experiences and to find solutions more easily.” (P20)
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Administrators at the disenchantment stage were trying to secure their place. At the same time, there is a fear
of losing their duties for the administrators who have just started their duties at initiation stage. Most of the
school administrators (18/20) stated that they wanted to secure themselves in the management stage they were
in. The number of participants (10/20) who would like to transfer the task to an administrator who is more skilled
than himself is relatively low. The number of participants (19/20) who owned their position and strove to secure

their position was remarkably high. Attendance and continuity were important for school administrators. (17/20)

“Of course, my position has some responsibilities. The most important of these is to do the job
properly. For this, of course, you will have competitors. There will be those who want to be
administrator instead of you, or who do not want you to be the administrator. The best answer
you will give is to keep yourself updated on your position and do your job well. In addition, it is

necessary to be respectful.” (P3)

“l am happy with my school; | love being with my students and teachers. We try to improve the
school with them as much as we can. While the teachers teach in the best and proper way, | as the
vice principal said: "How should | make their job easier?" | have to worry about this. To do this, |

have to be in constant research and development.” (P8)

“l am a new administrator, and | am trying to have a position in the profession. When | do wrong
things, | ask myself that “I wonder if it would be a problem? Does it jeopardize my duty?". This

stresses me out sometimes. But | know | have to master the position to overcome it.” (P7)

Solutions for Uncertainties in Career Development

Compromise
approach

Risk taking

Anxiety for
inadequacy

Instant solutions
for uncertainties

Solutions for
uncertainties in
career
development

Caring about
colleagues'
opinions

The solution as
an example

Figure 5. Solutions for Uncertainties in Career Development

Administrators at the initiation stage did sometimes not suffice in school administration. While administrators in

the development stage became more researcher, administrators in the autonomy and disenchantment stages
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benefited from experiences. Most school administrators (15/20) did not have any prior knowledge of how to
deal with uncertainties at school. Most of the administrators (16/20) evaluated the uncertain situations
reflectively and formed solutions at that moment. The number of administrators (14/20) who believed that

uncertain situations would affect them was quite high.

“There may be instant situations at school. It may not be possible to predict them. For example,
you cannot predict the fights between the students. Lastly, we look at what the regulation says.”

(P13)

“There is no such thing that the administrator knows everything. For example, you make a tender
to buy a product for the school. There are various provisions on how to do it. Therefore, it is

necessary to investigate. Or, if such a tender was held before, it may be reviewed.” (P12)

“The moment | cannot do it, | doubt: "Can any vice principal do this or was it just me?”. Thus, |
immediately start researching. In fact, it is necessary to take precautions before encountering such

an event. But as | said, it is not clear when and what you will encounter.” (P19)

The majority of administrators (16/20) consulted with other staff to deal with uncertainty at school. At the same
time, the number of administrators who consulted qualified and experienced teachers at school was not less
(12/20). When there were cases that were not resolved, the administrators (8/20) generally stated that they
asked for opinions. In unknown and precedent situations, the number of administrators asking questions to the
administration of schools where those uncertainties were experienced before was low (6/20). Administrators
(16/20) stated the reason for this shortage as not revealing what they did not know to other administrators. It
could be the case that the competitive environment between administrators delayed the resolution of

uncertainties.

“When there is a problem at school, if we cannot solve it, we are not in a hurry. | try to evaluate
the issue and make decisions with vice-principal. | like taking responsibility, but | may need to

consult on issues that are beyond me.” (P9)

“When necessary, we try to solve the events. But when | cannot handle it with vice principals, we
consult teachers who are experienced. If we cannot deal with them, we discuss the subject with
the administrator. Because among the vice principals, there is a reservation for being

unsuccessful.” (P2)

“l do not want to disturb the administrators in other schools much. Because they have the power

to work. If  am intimate with him, | can call and ask. But usually, | try to do it myself.” (P6)

Administrators at disenchantment stage avoided taking responsibility. It was observed that administrators

(12/20) did not take risks. It was emphasized that school administrators (15/20) generally sought consensual and
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simple solutions. The number of administrators (18/20) who felt stress and pressure while looking for solutions
was quite high. At the same time, the number of administrators (19/20) who said that they learned lessons from
situations of uncertainty was quite high. All of the administrators (20/20) stated that the solution proposals

produced in uncertainty situations guided them in the next uncertainty situation.

“If there is a situation that the school can solve in itself, | do not like putting myself in the

foreground. Otherwise, | do not want to collect all the spots on me. That is why | keep calm.” (P11)

“There is no problem that cannot be solved. It is necessary to speak and approach events in a
language that everyone can understand. There is no point in staining your name when you say you

will come to the fore. Simple solutions do not always work. You have to act logically.” (P14)

“The problem situations | have encountered before always continue to be my guide in the problems
I have recently encountered. Student situation, parent complaints, school operation, these are all

experiences.” (P15)

CONCLUSION and DISCUSSION

The current study investigated the challenges encountered by school administrators in their career stages and
the ways they followed to overcome those challenges. The results demonstrated that challenges that school
administrators faced during their career stages were related to environmental factors and school type. Other
challenges such as disregarding managerial skills and official requirement were also emphasized by the
participants. Solutions to the challenges proposed by the school administrators were found to be focus on
professional development and sustainability in school administration as well as other solutions for uncertainties

such as caring colleagues’ opinions and risk taking.

Kuratko and Hodgetts (1998) define administration as determining goals and results and coordinating the efforts
of human resources to achieve these goals. Environment comes first among resources. Considering the results
of the study, environmental factors stood out among the main factors affecting the administration career. In
other words, the environment can shape the career of school administrators. School administrators can see
themselves as worthy of administrative positions according to the reactions they receive from their environment,
or they can experience the potential of the administrators around them to express that they have administrative
qualities. It is evident from the results that especially the administrators at the initiation stage were affected by
the feedback from their network. Bakioglu (1994) stated that the administrators at the initiation stage found
themselves in an uncertainty when they were just starting their jobs. Therefore, feedback and support from
professional and social network is important for beginner administrators. At the same time, individuals with
administrators in their families either get support from them while determining their careers or choose them as

models for themselves. This might also mean getting support from them in case of difficulties.
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The school principal is supposed to be the most effective and competent person of the school. The school
principal is the first to be responsible for the achievements they have obtained from school administration and
functioning (Hausman, Crow, & Sperry, 2000, p. 11). School administrators in the development stage might be in
the most successful and problem-free period. Bakioglu (1994) stated in her research that the problems in the
development stage were the least and that the administrators at this stage met the standards they desired. Yet,
the number of administrators who started to be administrators out of necessity was also quite high. It may be in
sufficient to employ available teachers for school administration instead of qualified administrators. However, it
was reflected in the results of the study that the teachers who were appointed into administration position in

this way continued their career in this direction.

On the other hand, the study indicated that administrators at the autonomy stage maintained that bureaucratic
obstacles were one of the main problems for administration. Bakioglu (1994) pointed out the autonomy stage as
the period in which bureaucratic obstacles and government policies were criticized most in her research. This
might be the result of their expectations to make autonomous decisions. On the other hand, the principal must
be a good bureaucrat, in order to meet the responsibilities foreseen by the Turkish education system (Can, 2007,

p. 261).

School administrators should know and use the facilities of the institution, the environment, and the school to
achieve the expectations of their members and the goals of the school. It is the duty of the administrator to
ensure that the organization works compatibly with its goals and in a socially acceptable way (Basar, 1993, p.
37). The study demonstrated that the degrees and levels of schools were also important for administrators' own
development. Although there were similarities between the primary school and high school administrators,
those administrators cannot be expected to face the same challenges due to several reasons such as student

characteristics of parent expectations.

There is a relationship between the efficiency of the institutions and the personal abilities of the people who
manage the institution (Levine & Lezotte, 1990, p. 22). It is important for administrators to teach in primary,
secondary and high schools. They are required to attend classes in order not to lose their professional knowledge
and skills. As such, when dismissals are experienced, they cannot fulfill their teaching duties completely, as they
are not equipped with up-to-date knowledge. Therefore, administrators’ attendance to the classes is thought to
keep them fit and vigorous in terms of career development. However, the current study showed that
administrators had difficulty in attending classes due to administrative workloads. It might be reasonable to share

the workload equally to create time for attending classes.

A well-functioning school environment indicates an institution that supports learning, trust, and socially
appropriate behavior. Institutions of this kind attach great importance to academic achievements, support the
relationship between student-teaching staff, and follow a policy that encourages the participation of society and

families (Dwyer, Osher, & Warger, 1998, p. 5). The vast majority of teachers’ wish might be managing a school
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successfully before they start their managerial career stages. According to the results of the research, most of
the administrators wanted to work in science high school, Anatolian teacher high school or schools located in
central places. One of the main reasons for this might be dignity and job satisfaction. The most appropriate

solution may be to assign teachers equally and fairly to schools according to their managerial levels and scores.

School administrators have great contributions in the continuation and success of education and training
activities in schools (Leithwood, 2005, p. 625). The study indicated that most of the administrators seemed to be
satisfied with their career stage. However, the number of those who attempted to move to the upper career
stage was quite high. This motivation may be effective in training qualified school administrators. Besides, a
school administrator who takes the path of bureaucratic management to the upper career stage may neglect

school’s works.

Bureaucratic support while advancing in the career stages maintains its importance today. In addition, the studies
and projects carried out by school administrators while shaping their careers are also important. If the
administrator plots his own path instead of following many other administrators, or takes an initiative led by him
and this initiative is followed by other administrators, it means the personal initiative (Frese, Garst, & Fay, 2007).
In a more concise way, it can be argued that taking initiative is inherent in leadership. The more enthusiastic the
school principal is in his role and the more initiative he takes, the more positive reactions he will receive from his
network. These positive attitudes of school administrators will help them to maintain their position or even to

be appointed to a position as administrators in provincial and district offices.

The administration skills of school administrators are always significant factors in the development and
productivity (Begley, 2001; Fullan, 2000; Hallinger, 2003; Harris, 2002). The results of the studies conducted on
the competencies of school principals showed that the competencies of school principals were essential for

success and effectiveness of a school (Katz, 1974).

The counseling process can be identified as making an impact by making use of the lives of other individuals to
make investigations more efficient and effective (Hansen & Tennyson, 1975, p. 12). Administrators can also
consult teachers who are more experienced at school on issues they are uncertain about. It might also prove that
administrators are open to improvement. Considering its essence, being a leader is the only and most effective

reason for the state of success and failure in the institution (Bass, 1990 cited in Hoy & Miskel, 2005, p. 125).

Bu boélimde bulgular kisminda elde edilen verilerin tartismasi yapilir. Arastirmanin c¢ergevesinde elde edilen
bulgular ilgili literatir ile karsilastirilarak yazar yorumlari ile tartisiilmahdir. Sonug kisminda ise tartismalar

sonucunda ortaya ¢ikan ana fikirler agiklanmalidir.

RECOMMENDATIONS

e The current study revealed that the administrators who overcame the uncertainty situations by

consulting the staff were more successful. However, it might be the case that administrators who do not
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share and act hastily in making decisions make mistakes in cases of uncertainty. School administrators
should make plans for action to overcome uncertainties. In order to facilitate the work of the
administrators who take the initiative for a solution, steps to be followed in cases of uncertainty in schools
can be conveyed to the administrators through a training or a seminar.

e The current study deals with the difficulties faced by school administrators in various career stages and
solutions. By conducting more in-depth studies with school administrators at each career level, a detailed
perspective can be gained regarding the difficulties in the specified career stage.

e The current study was designed based on the opinions of school administrators. Based on the findings
of this study and other research findings in the literature, a questionnaire that focuses on the problems
of school administrators can be developed and quantitative studies can be conducted with larger samples.
e The current study was limited to the findings obtained from the school administrators in two districts in
a city. Studies with more participants from other cities may be conducted to understand the challenges
of solutions more comprehensively, comparative studies could be carried out to investigate the cases in

both private and state schools.
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OKUL YONETICILERININ KARIYER EVRELERINDE KARSILASTIKLARI ZORLUKLAR
VE ¢OZUM YOLLARI

0z

Bireyin kariyer gelisiminde degisik asamalar olmakla birlikte, bu gelisim dogum 6ncesinden baslayip
yasamin bitimine kadar olan siireci kapsamaktadir. Okul yoneticilerinin de profesyonel yasaminda
bilimsel olarak belirlenen kariyer evreleri ve bu evrelerde karsilastiklari zorluklar bulunmaktadir.
Okul yoneticilerinin kariyer evrelerinde karsilastiklari zorluklar ve bu zorluklara yonelik ¢d6zim
Onerilerinin incelenmesinin amagclandigl bu calismada nitel arastirma yéntemine uygun olarak
durum calismasi deseninde tasarlanmistir. Veriler, arastirmacilar tarafindan olusturulan yari
yapilandinimis goériisme formlari ile elde edilmistir. Arastirmanin c¢alisma grubunu amach
ornekleme yontemi ile segilen 15 erkek ve bes kadin okul yoneticisi olusturmaktadir. Veriler igerik
analizi yoluyla incelenmis ve bes alt temaya bagli kodlar olusturulmustur. Calismanin bulgulari, okul
yoneticilerinin kariyer evrelerinde en ¢ok karsilastiklari zorluklarin baginda biirokrasi, 6gretmen
tutumlari, Gst diizey yoneticiler, okullarin durumlari ve hizmet 6ncesi egitim eksikligi gibi durumlari
one gikarmaktadir. Zorluklarin Gstesinden gelmek icin bazi yoneticilerin hizmet ici egitimler ile
kendilerini gelistirdigi ve glncel tuttugu, bazilarinin ise tecriibeli idarecilerden destek aldig
gorilmektedir. Karsilasilan zorluklarin (stesinden gelinmesinde ise gecmis yasantilarin ve
deneyimlerin okul yoneticileri izerinde etkili oldugu sonucuna ulasiimistir. Okul yoneticilerinin
zorluklarin Ustesinden gelme c¢abalarinda gegmis deneyimlerin etkili oldugu sonucuna varilirken,
uzun slredir yonetici pozisyonunda olan yoneticilerin ve deneyimli 6gretmenlerin bu zorluklari
daha kolay bir sekilde astig1 gériilmektedir.

Anahtar kelimeler: Okul yoneticileri, kariyer evreleri, kariyer gugliikleri, durum ¢alismasi.
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GiRiS

Egitimde hizmet verilen yerler ve hizmet unsurlarinin bulundugu yerler okullarimizdir. Egitimde amaclara
ulasabilmek, okullarin iyi 6rgiit yapisina ve idare edilmesine baglidir (Alig, 1991, s. 25). Okul yonetiminin, okullar
daha 6nce planlanmis hedeflere ulasmak icin ellerinde bulunan tim imkanlari ve kaynaklari biitin bir hale
getirerek, en etkili bicimde kullanan ve kararlari uygulayan birimler oldugu belirtiimektedir (Demirtas, 2005, s.
10). Bagka bir tanimda ise okul yoneticileri okulda ve ¢evrede bulunan tiim imkan ve olanaklari en etkin bigimde

kullanip, okulun amaglarina uygun olarak okulu gelistiren ve surdirilebilir kilan bireyler olarak goriilmektedir

(Agaoglu, 2005, s. 4).

Arthur vd. (1989, s. 8) kariyeri, kisinin ¢alistigi mesleki alandan bagimsiz olarak, 'bir kisinin is deneyimlerinin
zaman icinde gelisen siralamasi' olarak tanimlamaktadir. Kariyer, bireylerin is hayatlari boyunca gegcirdigi
asamalar, bu asamalarda yaptiklari isler, siire¢ icindeki hareketlilik ve sahip olunan ve elde edilen bilgiler
toplulugu olarak tanimlanarak okullardaki yoneticilerin de kariyer sahibi oldugu soylemek mimkindar. Aldig
kararlar ile okul personelini idare eden ve 6grencilerin nitelikli ve glincel olan bilgilerle yetismelerinde 6nemli rol
oynayan okul yoneticilerinin kariyer gelisimlerindeki durumlarin irdelenmesi 6nem arz etmektedir (Bakioglu, A.
ve Ozcan, K., 2001, s. 41). Kariyer siireci boyunca 6gretmenler, profesyonel davranislarini gelistirebilmektedir.
Ogrencilerinin akademik gelisimini saglamak adina dgretmenler, kariyerlerinin basindan itibaren profesyonel
gelisimlerini de siirdiirmektedir (Bakioglu, 1996, s. 1). Ornegin, yeni mezun olan bir 8gretmen “stajyer 6gretmen”
olarak meslege baslamakta, adaylik egitimi stirecinden gectikten sonra sinava girmekte ve “asil 6gretmenlige”
gecerek kariyerindeki ilk basamaga ulasmis olmaktadir. Daha sonrasinda evrelerin gerektirdigi kosullari yerine

getirdigi takdirde yonetici olarak da kariyerine devam edebilmektedir.

Kariyer Geligimi

Kariyer asamasi gorisline gore, okul yoneticilerinin kariyer donguleri boyunca (6rnegin, kariyerin baslarinda ve
ortalarinda) bir dizi farkh kariyer asamasindan gegctikleri varsayilarak bu asamalar is tutumlari ve davranislarindaki
farkhhklarla belirlenmektedir (Oplatka, 2004). Kariyer gelisimi evrensel gelismelerden ve cevresel degismeler
etkilenmektedir. Destek verici, gelistirici, glic verici ¢cevreler, okul yoneticilerinin édillendirici ve glgli kariyer
gelisim asamasina yardimci olmaktadir. Diger taraftan, cevreden yapilan miidahale ve baski, kariyer gelisimine
olumsuz olarak yansimaktadir (Bakioglu, 1996). Okullardaki yoneticiler, 6gretmenlerde isbirligi, yetki verme,
sorumluluk, cevaplandiricilik, anlamlilik, yetenekler olarak birtakim niteliklerin etkin gelisimi icin 6Gnem arz eden
bir konumdadir (Bakioglu, 1994). Ogretmenlerin kariyer gelisiminin izlenmesinde sosyal sistemlerin de énemli
oldugunu vurgulayarak hem orgitsel ¢evrelerini hem de kisisel gevrelerini inceleyen ¢alismalar bulunmaktadir

(Fessler, 1985).

Kariyer alanina iliskin tarihsel disinceler; sosyolojik, mesleki ve gelisimsel perspektifler dahil olmak Uzere
literatirdeki disiplin temelli alanlari belirlemistir (Sonnenfeld ve Kottler, 1982). Kariyer teorisinin okul
yoneticilerine uyarlanmasi, okul yoneticilerinin kariyer dongileri boyunca gegirebilecekleri asamalari tasvir

etmek icin gelistiriimis modeller seklindedir (Early ve Weindling, 2004; Weindling, 1999). Kariyer asamasi
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gorisiiniin temel dayanagi olan kavramsal gergeve, insanlarin kariyerleri boyunca bir dizi farkli mesleki asamada
ilerlemesidir; her asama, is tutumlari ve davranislari, iliski turleri, galisanlarin ihtiyacglari ve yonlerindeki farkhliklar
ile belirlenir (Hall, 2002). Bazi farkhliklara ragmen, bircok okul yoneticisinin kariyerlerinde hareket ettiklerini

dasiindikleri bir dizi asama tanimlanmistir (Kremer-Hayon ve Fessler, 1992; Weindling, 1999).

Kariyer Gelisimi Modelleri ve Asamalari

Ogretmenleri kariyer gelisim basamaklarinda desteklemek ve motive etmek, okul yoneticilerinin en énemli
islevleri arasindadir (Bakioglu ve inandi, 2001). Okul yéneticilerinin bu misyonlarini yerine getirmek igin, kariyer
basamaklarini ve bu basamaklarin kriterlerini anlamasi ve uygulamasi gerekmektedir. Ogretmenlerin kariyer
asamalarini anlamak, okuldaki 6gretmenlerle ne tir bilgi ve becerilerin paylasilacagini bilmek agisindan 6nemlidir
(Karaevli ve Levent, 2014, s. 93). Okul yoneticilerinin 6gretmenler ile ilgili yaptig1 paylasimlar da 6gretmenler igin
bir avantaj olarak dusunulebilir. Okul yoneticiligi kidemine iliskin literatiir, okul ydneticilerinin gelisiminin kariyer
asamalarini tanimlayan cesitli modellere isaret etmektedir (Earley ve Weindling, 2004). Kariyer teorisinin okul
yoneticiligine uygulanmasi, okul yoneticilerinin kariyerleri boyunca gecebilecekleri asamalari tasvir etmek igin
gelistirilen birkac ideal modeli kapsamaktadir (Earley & Weindling, 2007; Kremer-Hayon & Fessler, 1992; Oplatka
& Tako, 2009; Pascal & Ribbins, 1998; Weindling, 1999). Bu modellerin temel varsayimi, okul yoéneticilerinin
kariyerleri boyunca farkli mesleki asamada ilerledigidir; her asama, amag, ihtiyag, ikilem, bakis agisi, davranis ve
iliskilerdeki degisikliklerle belirlenir (Oplatka, 2012). Kariyer gelisim modellerinden biri de Bakioglu’nun (1994)
yurattigu arastirmada belirttigi okul yoneticilerinin bu meslekte birbirinden agik¢a ayirt edilebilen kendilerine
0zgl avantaj ve dezavantajlari olan dort kariyer basamagini iceren modeldir. Bunlar; 1. Baslangi¢ (Initiation)
Basamagi, 2. Gelisim (Development) basamagi, 3. Otonomi (Autonomy) basamagi, 4. Baglantisizlik
(Disenchantment) basamadigidir. Bu evrelerde okul yoneticileri gesitli zorluklar ile karsilasabilmektedirler. Ayni
zamanda okul yoneticileri bunlarin lstesinden gelmek i¢in de bazi 6nlemler almaya ¢alismaktadirlar. Huberman

(1989) ise kariyer gelisim modelinde, bes asama tanimlamaktadir:

1. Stabilizasyon: Pedagojik olarak, bu asama egitimsellik duygusu ve profesyonel 6zerklik ile iligkilidir.

2. Cesitlendirme ve Degisim: Tecriibe etme, 6rgitte ve 6gretim ydontemlerinde reform arayisinin oldugu
bir donemidir. Bu donemde yeni fikirler ve zorluklar icin bir tesvik arayisi bulunmaktadir.

3. Kariyer Ortasi Asama: Kendi kendini sorgulama, kariyeri gézden gecirme ve lizerinde distinilmesinin
sikca karsilasildigi ve hassasiyetin en ylksek oldugu dénemdir.

4. Huzur ve Duygusal Mesafe: Ogretmenlerin dgrencilerden uzaklasma egiliminde oldugu ve kariyer
hedeflerinin azaldigi bir dénemdir. Ogretim hedefleri daha miitevazi bir sekilde degisebilir.

5. Muhafazakarlik: Degisime karsi artan direng dénemidir.

Ulusal Egitim Arastirmalari Vakfi (NFER) okul yoneticiliginin gecis asamalarini belirlemek igin gesitli arastirmalar
incelemistir. Buna gore okul yoneticilerinin kariyer asamalari modeli su sekildedir (akt. Earley ve Weindling, 2007,

s. 4):
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e Asama 0 — Okul yoneticiligi dncesi hazirhk
e Asama 1 - Giris ve karsilasma (ilk aylar)

e Asama 2 - Bekletme (3 ila 12 ay)

e Asama 3 - Yeniden Sekillendirme (ikinci yil)
e Asama 4 - lyilestirme (3 ila 4 yil arasi)

e Asama 5 - Konsolidasyon (5-7 yil arasi)

e Asama 6 — Duraganlik (8 yil ve sonrasi)

Oplatka (2012) okul yoneticilerinin kariyerleri boyunca dort ortak asamadan gegtigini belirtmektedir. (1) yeni
baslayan okul yoneticilerinin okula ve rollerine alismaya basladigi baslangi¢ asamasi (induction stage) (2) kendi
kendini kurma asamasi (the self-establishment stage) - bliyiime ve cosku ile iliskilendirilir; (3) bakim asamasi (the
maintenance stage) - genellikle kariyerin ortasinda, bazi okul yoéneticilerinin durgunluk ve heyecan kaybi
hissettigi, bazilarinin ise hala yiuksek diuzeyde heves ve is tatmini sergilemeye devam ettigi asamadir; ve (4)
baglantisizlik asamasi (the disenchantment stage) - bir durgunluk ve konumlarinda sikistigini hisseden kidemli
okul yoneticilerini betimlemek igin kullanilan bu son asamada, okul yoneticileri is tatmininde bir azalma

yasamakta ve genellikle herhangi bir degisim girisimine olumsuz tepki vermektedir.

Kariyer Gelisiminde Yasanan Zorluklar

Kariyer evrelerinde, yonetici ve 0©gretmenlerin karsilastiklari zorluklar bulunabilmektedir. Tecribeli
ogretmenlerin deneyimlerinden faydalanmamak, uzman destegi almamak, ¢alisma kosullarini iyilestirmemek ve
ozlik haklarini tanitmamak bu duruma 6rnek gosterilebilir. Kariyer basamaklarini tecriibe eden yoneticiler igin
bu tur durumlar sorun teskil edebilmektedir. Deneyim ve bilgi birikimi olan 6gretmen ve yoneticilerin bilgili ve
yetenekli olduklari alanda diger meslektaslarina destek olacak kosullar saglanmalidir. Yoneticiler, okullara
alanlarinda uzman kisileri cagirarak, 6gretmenlerin bu etkinliklerden st dizeyde yararlanmasini da
saglayabilmektedir. Ayrica brans fark etmeksizin, 6gretmenlere hem mesleki hem de bireysel anlamda destek
olunabilmektedir. Bu kapsamda 6gretmenlerin ¢alisma kosullarinin ve 6zlik haklarinin dizeltilmesinin 6nemli

oldugu belirtiimektedir (Bakioglu ve inandi, 2001).

Oplatka (2012, ss. 146-147) erken donem kariyer evrelerinde bulunan okul yéneticilerinin karsilastigi zorluklari
deneyimler ve gorevler olmak Uzere iki baglk altinda incelemektedir. Buna goére okul yéneticilerinin erken kariyer

asamasinda bes kariyer deneyimi beklenmektedir:

1. Bir okul yoneticisi olmanin tam olarak ne anlama geldigi konusunda bir anlayis eksikligine karsi gergeklik
soku ve duyarli bir yonelim yasanabilir.

2. Ogretimle ilgili islerden daha cok teknik konulara vurgu yapilmasi, hayal kiriklig1 ve profesyonel tatmin
eksikligi ile sonuglanir.

3. Yeterli pratik yonetim bilgisi ve becerilerini edinmeden 6nce birden fazla gérev ve beklenmedik olumsuz

olaylarla basa ¢ikmak.
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4. Stres, yalnizlik, mesleki glivensizlik ve basarisizlik korkusu ile zorluklar ve coskunun bir arada bulunmasi.

5. Belirsiz okul yoneticisi ve personel iliskileri.

Erken kariyer asamasindaki deneyimlerle dogrudan ilgili cesitli kariyer gorevleri ise su sekildedir (Oplatka, 2012):

1. Okul yoneticiliginde etkili ve verimli bir sekilde performans sergilemek igin gereken temel beceri ve
yetkinliklere hakim olmak.

2. Kisinin okuldaki konumunu saglamlastirmak igin okul yapisi, kiltlrl ve cevresiyle ilgili bir anlayis
gelistirmek.

3. Personelin ve paydasglarin ydneticinin uzmanligina ve ydnetim sureglerini yénetme becerilerine
glvendigi yetkin bir egitim lideri olarak kabul edilmesi.

4. Okul icin yeni bir degisim programini baslatarak paydaslarin karara katihmi ile yeni bir okul vizyonu
gelistirmek.

5. Yeni bir roliin gelisimine eslik eden stres, hayal kirikligi ve olumsuz duygularla basarili bir sekilde basa

cikmak.

Kariyerinin ilerleyen donemlerinde galisanlarin isyeri degisikliklerine direncli olduguna dair genel bir 6nerme
bulunmaktadir (Lahn, 2003). Kariyerinin sonlarinda ¢alisanlarin genellikle fiziksel gerileme ve bunun sonucunda
anksiyete vyasadiklari goriilmektedir (Levinson, 1986). Ge¢mis arastirmalar, bu calisanlarin daha geng
meslektaslarina gore risk almaya ve yeni yaklasimlari dikkate almaya daha az istekli olduklarini (Oshagbemi, 2004)
ve teknolojik yenilik dénemlerinde dezavantajli olduklarini gdstermistir (Bartel, 1990). islem kapasitesinde
eksiklik, bilgi islemedeki hizin diismesi ve refleksif hareketleri gerceklestirme kapasitesinin daha disik oldugu
gorilmektedir (Schaie, 1996). Okul yoneticilerinin kariyer sliresi boyunca uzmanligi Gizerine yapilan bir ¢alismada,
kariyerinin sonundaki yoneticilerin, degisikligi uygularken ¢ok az risk aldig1 veya hig risk almadigi belirtiimektedir

(Macmillan, 1998).

Yagsam boyu 6grenmenin ve profesyonel gelisimin saglanmasi icin 6gretmenlerin kariyer yasamlarinin nasil
farkhlastiginin incelenmesi gerekmektedir (Huberman, 1989). Okul yoneticilerinin kariyerlerinde karsilastiklari
zorluklarin temelinde okul yoneticilerinin belirlenme sireci de esastir. Farkli Glkelerde egitim yoéneticiliginde
meydana gelen yeni olusumlari irdelemek, okullar igin donanimli liderler ortaya ¢ikarmak ve bu liderlerin
egitimsel ihtiyaclarini karsilamak Gzere ulusal diizeyde egitim kamplari ve enstitller kurulmakta, ayni zamanda
bu c¢alismalar icin bltceler ayrilmaktadir. Hizmetici ve gelisim faaliyetlerinin igerigi gibi konular birgok tlke
tarafindan dikkat ile incelenmektedir. Arastirmalar sonucunda pek ¢ok tlkede yasanan yénetim ile ilgili sorunlar

su sekilde dile getirilmistir (Valentine, Clark, Hackmann ve Petzko, 2002, s. 86):

1. Okul yoneticileri igin ist diizey donanima sahip adaylara ulasmak zordur.
2. Okul yoneticilerine yonelik planlanan egitim ve yetistirme imkanlari genel olarak yetersiz kalmaktadir.
3. Meslekte yoneticilerin yeterliligine engel olacak durumlar her dakika artis gostermektedir.

4. Meslegini baglilikla siirdliren pek ¢ok yonetici erken zamanlarda gorevlerinden ayrilmaktadir.
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Kariyer evreleri ile ilgili alanyazin temel alinarak yirdtilen bu arastirmanin amaci, okul yéneticilerinin kariyer
asamalarinda karsilastiklari zorluklara iliskin algilarini ve bunlarin Gstesinden gelme yontemlerini incelemektir.

Bu dogrultuda asagidaki arastirma sorulari incelenmistir:

1. Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklar nelerdir?

2. Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklara yénelik ¢6zim Onerileri nelerdir?

ilgili alanyazinda bulunan calismalara benzer sekilde, mevcut ¢alismada okul yéneticilerinin kariyer asamalarinda
karsilastiklari zorluklar ele alinmakta; ancak diger ¢calismalardan farkli olarak mevcut ¢alismada bu zorluklara
yonelik ¢oziimlere de odaklanmaktadir. Calisma, hem okul yonetimindeki zorluklar ve ¢oziimlere hem de kariyer
asamalari agisindan yeni sonuglara 1sik tutmasi agisindan 6nemli goriilmektedir. Yonetsel sorumluluklarini
muddrlerle paylasan mudir yardimcilarinin da katiliminin mevcut ¢alismanin sonuglarini zenginlestirecegi
disinidlmektedir. Sonuglarin, yoéneticilerin gorevlendirme prosedirlerini diizenleyen ve mesleki gelisim
programlari ile idari bilgi ve becerilerini gelistirmelerini saglama gibi kariyer asamalari boyunca okul

yoneticilerinin profesyonel baglamda gelistiriimesine yonelik politikalara katki saglamasi beklenmektedir.

YONTEM
Arastirma Modeli

Mevcut c¢alismada okul yoneticilerinin kariyer evrelerinde karsilastiklari zorluklar ve bu zorluklara yonelik
gelistirdikleri ¢6zim onerilerinin incelenmesi amaglanmaktadir. Bu amag dogrultusunda galisma, nitel arastirma
yontemine uygun olarak tasarlanmistir. Nitel ¢alismalarda gozlemler, goriismeler ve dokiimanlarin analizi
kullanilarak algilarin ve gelisen olaylarin dogal, gercek ve butiin bir sekilde ortaya ¢ikariimasi hedeflenmektedir
(Yiddinm ve Simsek, 2011, s. 39). Mevcut ¢alismada nitel arastirma desenlerinden durum c¢alismasi
benimsenmistir. Yin (2003, s. 13) durum ¢alismasini “gtincel bir fenomeni, 6zellikle fenomen ve baglam arasindaki
sinirlarin agik¢a belli olmadigi zamanlarda gercek hayat baglaminda arastiran deneysel bir arastirma” olarak
tanimlamaktadir. Bu ¢alisma, okul yodneticilerinin kariyer agamalarinda karsilastiklari zorluklari ve ¢dziimleri,

gercek yasam deneyimleri ve kosullarini referans gostererek kendi baglamlari icinde incelemektedir.

Calisma Grubu

Arastirmanin amagl 6rnekleme yontemi ile secilen ¢alisma grubunu Tekirdag ilinde Sileymanpasa ve Ergene
ilcelerinde Milli Egitim Bakanligina baglh okullarda gorev yapan 15 erkek ve 5 kadin olmak Uzere toplam 20 okul
yoneticisi olusturmaktadir. Calisma grubunu olusturan katilimcilar incelendiginde 2 okul yoneticisi 20 ila 29 yaslari
arasinda; 8 okul yoneticisi 30 ila 39 yaslari arasinda; 6 okul yoneticisi 40 ila 49 yaslari arasinda; 4 okul yoneticisi
ise 50 yas ve Uzerinde yas grubundadir. Okul yéneticilerinin 15’i evli 5i ise bekar; 2’si ylksek lisans mezunu ve
18'i ise lisans mezunudur. Katilimcilarin yoneticilik hizmet yillarina goére; Baslangic evresinde 5, Gelisim evresinde
6, Otonomi evresinde 5 ve Baglantisizlik evresinde 4 kisi olduklari anlasiimistir. Calisma grubunda yer alan okul

yoneticilerine iliskin demografik bilgilere Tablo 1’de yer verilmistir.
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Tablo 1. Katilimcilara Ait Demografik Bilgiler

Gorev .
Kod . L. Medeni . Idareci Mezuniyet Kariyer
No Yas Araligs Cinsiyet Hali Aldigs Okul Gorevi Durumu Basamagi
Kademe

1 30-39 Yas Erkek Evli Ortaokul Madir Lisans Gelisim

2 30-39 Yas Erkek Bekar ilkokul Mudir Yardimcisi Lisans Baslangi¢

3 50 ve Ustii Erkek Evli Ortaokul Mudir Lisans Baglantisizlik
4 40-49 Yas Erkek Evli ilkokul Madir Lisans Otonomi

5 40-49 Yas Erkek Evli ilkokul Mudir Yardimcisi Lisans Gelisim

6 40-49 Yas Erkek Evli ilkokul Midur Yardimcisi Lisans Otonomi

7 30-39 Yas Erkek Evli ilkokul Mudir Yardimcisi Lisans Baslangi¢
8 30-39 Yas Erkek Evli ilkokul Mudir Yardimcisi Lisans Baslangig
9 30-39 Yas Erkek Evli ilkokul Madir Lisans Gelisim
10 40-49 Yas Erkek Evli ilkokul Mudir Yardimcisi Lisans Otonomi
11 50 ve Ustii Erkek Evli Ortaokul Mudir Lisans Baglantisizlik
12 30-39 Yas Erkek Bekar Ortaokul Midur Yardimcisi Lisans Gelisim
13 20-29 Yas Erkek Bekar ilkokul Mudir Yardimcisi Lisans Baslangic¢
14 50 ve Ustii Erkek Evli Lise Madar Lisans Baglantisizlik
15 50 ve Ustii Erkek Evli Lise Midur Yardimcisi Lisans Baglantisizlik
16 30-39 Yas Kadin Bekar Lise Midur Yardimcisi Lisans Gelisim
17 40-49 Yas Kadin Evli Ortaokul Mudir Yardimcisi Lisans Otonomi
18 40-49 Yas Kadin Evli Lise Mudir Yardimcisi Lisans Otonomi
19 30-39 Yas Kadin Evli Lise Mudir Yardimcisi Y. Lisans Gelisim
20 20-29 Yas Kadin Bekar ilkokul Midur Yardimcisi Y. Lisans Baglangi¢

Veri Toplama Araci

Arastirmada verilerin toplanmasi igin yari yapilandirilmis gériisme sorulari kullaniimistir. Yari yapilandiriimis
gorismelerde goriismeci, gorlisilen kisiyi arastirma odagina yonlendirmek ve bu konuda kendisine yardimci
olmak igin ipuglarindan ve yonlendirmelerden yararlanarak derinlemesine veya ayrintili veri elde edebilir
(Creswell, 2003). Arastirmacilar tarafindan yari yapilandirilmis gériisme formuna ek olarak yas, cinsiyet, medeni
durum, gorev aldigl kademe, idari pozisyon, mezuniyet derece diizeyi gibi bilgileri iceren kisisel bilgi formu
olusturulmustur. Gorisme sorulari ilgili literatlriin incelenmesinin ardindan 2 egitim yonetimi alaninda ve 1 Tirk
dili alaninda uzman Kkisilerin gorusleri dogrultusunda hazirlanmistir. Gértisme yapabilmek icin 32 okul
yoneticisinden randevu talep edilmis fakat 20 okul yoneticisi olumlu yanit vermistir. Yari yapilandiriimis gériisme

formu, okul yéneticilerine ydneltilen yedi gériisme sorusunu icermektedir. Ornek sorular asagida verilmistir:

1. Okul yoneticisi olarak kariyer gelisiminizi etkileyen dinamikler nelerdir?

2. Kariyer asamalariniz sirasinda karsilastiginiz zorluklar veya micadeleler nelerdir?

Arastirmanin etik izni Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan 2021/44 sayili

toplantida alinmistir.

Verilerin Toplanmasi

YUz ylze gergeklestirilen gériismelerde, arastirmanin amacina uygun davranilarak dikkat edilmesi gereken
noktalara 6zen gosterilmis ve en uygun gorisme kosullarinin saglanmasi icin gerekli 6nlemler alinmistir.

Gortsmeler 15-45 dakika araliginda siirmustir. Gorismelerden dnce katilimcilar arastirmanin amaci, etik ilkeleri,
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gonullt katihmin yani sira kimliklerinin ve yanitlarinin mahremiyeti hakkinda bilgilendirilmistir. Bilgilendirilme

onamlari alinarak gérismeler etik temellere dayali olarak strdirtlmustir.

Verilerin ¢6ziimlenmesi

Calismanin verileri icerik analizi yoluyla ¢6ziimlenmistir. icerik analizinde toplanan veriler &nce
kavramsallastiriimali ve mantik ile diizenli hale getirilerek temalarin agiga ¢ikmasi saglanmalidir (Yildirim ve
Simsek, 2011, s. 45). Taslak olarak hazirlanan alt temalar ve kodlar yeniden gdzden gegirilerek birbirleri ile
uyumlu olmayanlar yeniden siniflandiriimistir. Gorismeler yapilirken ses kaydi ve kisa notlar alinarak veriler
saklanmis ve diizyaziya aktarilmistir. Veriler farkh arastirmacilar ve uzmanlar tarafindan okunarak arastirmanin
alt tema ve kodlari olusturulmustur. Arastirmada yorumlar kisminda isaret edilen “(./.)” simgeleri veri toplanan
okul yéneticisi sayisi ve ayni goriislere sahip olanlari agiklamak amaciyla kullaniimaktadir. Ornegin 20 sayisi

toplam kisi sayisini ifade ederken, 5 sayisi kag kisinin ayni goriiste oldugunu ifade etmektedir (5/20).

Gegerlik ve Giivenirlik

Verilerin analizi stirecinde arastirmanin giivenirliginin saglanmasi igin iki egitim yonetimi uzmanindan yardim
alinmistir. Gorus Birligi=Goéris Birligi/(Gorus Birligi+Goris Ayriig)x100 formilt kullanilarak arastirmacilar
arasindaki goris birliginin tespit edilmesi hedeflenmistir (Miles ve Huberman, 1994). Bu dogrultuda uzmanlar ve
arastirmaci arasinda sirasiyla %87 oraninda gorus birligine varildig1 gézlemlenmistir. Goriis ayrihgi olan durumlar

ise tekrar gézden gegirilerek karar birligi dogrultusunda degistirilmistir.

Ayrica nitel arastirmalarda gegerlik ve glivenirlik konusu Guba (1981) tarafindan inandiricilik, aktarilabilirlik,
tutarlik ve teyit edilebilirlik olarak belirlenmistir. Bu arastirmada aktarilabilirlik icin amagh 6rnekleme yontemi
uygulanmis ve detayli betimleme yapilmis, tutarlihgl saglamak igin veriler iki arastirmaci tarafindan ¢ézimlenmis

ve dogrulanabilirlik i¢in iki uzman gorusi alinmistir.

BULGULAR

Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklari ve bu zorluklarin Gstesinden gelme yollarini
arastiran mevcut ¢alismada, veriler anlamli sekilde siniflandiriimis ve bulgular arastirma sorularina uygun olarak
temalar altinda toplanmistir. Arastirma sorulari ve temalar ¢ergevesinde ¢oklu kodlamalara dayali bulgular bu

boélimde sunulmustur.

Okul Yoneticilerinin Kariyer Asamalarinda Karsilastiklari Zorluklar

Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklar; kariyer gelisimlerini etkileyen gevresel faktorler,
okul tdrlerinin yoneticilik becerilerini etkilemesi ve okul yoneticilerinin karsilastiklari diger zorluklarla iligkili
bulunmustur. Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklara iliskin bulgular, temalara gore

asagidaki sekilde sunulmustur.
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Kariyer Gelisimini Etkileyen Cevresel Faktorler

Kurumlardaki

R LisansUstu egitim

Motivasyon kaynagi Aile bireylerinin rol

olarak kisisel iligkiler model olmasi

Kariyer
gelisimini
etkileyen

cevresel
faktorler

Sekil 1. Kariyer Gelisimini Etkileyen Cevresel Faktorler

Baslangic basamagindaki yoneticilerin en ¢ok etkilendigi unsurlardan birisi ¢evredir. Gorlismeye katilan
yoneticilerin blyuk bir kismi (15/20) kariyer gelisimini etkileyen en 6nemli unsurlarin basinda ¢evresel faktorleri
gostermistir. Okul yoneticileri, gevrelerinde olup bitenlerin farkinda olan bireyler olduklarini; yéneticiligin aslinda
insanlari bir arada tutmayi, okulu ileriye gotiirmeyi ve 6grencilerin iyi birer birey olarak yetismesini saglamayi
amacladigini dile getirmislerdir. Cevrelerindeki 6gretmenlerin, aile yakinlarinin ve Ust kariyer basamaklarindaki
yonlendirmelerin yo6neticilikte etkili oldugunu séyleyen okul yoéneticileri (10/20) kendi isteklerinin yaninda

tecribeli kisilerin de bu meslegin segilmesinde etkili oldugunu dile getirmislerdir.

“Idarecilige baslamadan dnce benden biiyiik olan amcamin yénlendirmesi 5nemliydi. Onun kariyer
basamaklarinda yikselmesini bir bir izledim. Benim de bunu yapabilecegimi ve yoneticilik
kabiliyetime sahip oldugumu séyledi. Ben de zamaninda sinavina girerek yoneticilige basladim.”

(K2)

“Miudirimiz okulda yasanan 6gretmen gruplasmalarini kontrol altinda tutamiyordu. Sirekli
kendine yakin olan tecribeli 6g8retmenleri yanina cagirip onlardan destek aliyordu. Bunlari
gozlemlerken aslinda yoneticiligin insanlari idare etmekten gectigini ve sonrasinda okulu idare

etmek oldugunu anladim ve yonetici olmak icin kendimi yonlendirdim.” (K13)

Okul yoneticilerinden bazilari (2/20) ise kariyerlerini sekillendirmeden 6nce alanda yiiksek lisans yapmaya
baslamis ve bu sebeple yoneticilik yapmaya kadar vermislerdir. Sadece yiksek lisans yapmanin yeterli olmadigini
belirten yoneticiler, blrokratik engellerin ve sinavlarin da yonetici olmak icin 6nlerinde birer engel teskil ettigini

su sekilde dile getirmislerdir:
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“Okulda ¢ok fazla bos saatim oluyordu. O dénemlerde istanbul’da 6gretmen olarak calisiyordum.
Esimin de yonlendirmesi ile yiksek lisans programina basvurdum. Egitim y6netimi ve denetimi
alaninda yiiksek lisans egitimi almaya basladim. Aldigim dersler bana ¢ok zevkli ve faydali gelmeye
basladi. Bu sebep ile yoneticilige merak saldim. istanbul’da iken ¢ocuk yeni dogmustu ve ydneticilik

yapmak istemedim. Tekirdag’a gelince artik yoneticilige baslamak gerektigini disindim.” (K19)

“Ashnda yiiksek lisans programina dogudan tayin almak icin basvurmustum. Sinif Ogretmeni
oldugum icin ¢ok yiksek puanlar ile ancak batiya gelebiliyoruz biliyorsunuz. Ama tayin hakkim
gerceklestikten sonra derslerime basladim. Programin bana katkisi oldugunu gozlemledim.

Sonrasinda yoneticilik yapmaya kadar verdim.” (K20)

Okullarda yonetici agiginin oldugunu sdyleyen 6gretmenlerden bazilari (5/20) bu sebep ile okulda en uygun
yonetici adayinin kendileri oldugunu soylemisler ve baslangicta bu vesile ile yoneticilige basladiklarini dile
getirmislerdir. Ozellikle yoneticilige dogu illerinde baslayan 6gretmenlerin (12/20) ¢ogunlugunun su an gelisim
basamaginda oldugu goériilmektedir. Dogu illerinde gérevlendirme ile yoneticilige baglayan 6gretmenler mesleki

tecriibe kazandiktan sonra bu géreve devam etmislerdir.

“Bartinliyim. Lisans dgrenimimi Edirne Trakya Universitesi’nde tamamladim. Hi¢ yil kaybetmeden
Agri Dogubayazit ilgesine atandim. Alti ay 6gretmenlik yaptiktan sonra okul midar yardimcimiz
baska bir okula mudiir oldugu igin, bana mudir yardimciligi teklif ettiler. Okulda baska Tirkce
Ogretmeni oldugu icin onun benim derslerime girebilecegini ve benim yéneticilik yapabilecegimi
dile getirdiler. Bende: “Nasil yaparim bilmem ki?” dedim. Ogrenirsin zamanla dediler. Suan on bes

yillik yéneticiyim.” (K1)

“Meslege 6gretmen olarak basladim. Okuldaki diger arkadasim gittikten sonra en tecriibeli
o6gretmen olarak ben kaldim. Mudir yetkili 6gretmen yaptilar beni. Evrak islerini bu vesile ile
dgrendim. Uglincii senem sonunda Midiir vekilligine basladim. Tekirdag’a geldikten sonra da bir

dénem 6gretmenlik yaptim. Sinavlarin sonunda simdiki midir yardimciligi gérevine geldim.” (K12)

Okullarda yo6neticilik yapan 6gretmenlerin (6/20) ailelerinde de okul yéneticiligi yapanlarin oldugunu séyledikleri

ve onlardan destek aldiklari dile getirilmistir.
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Okul Tiirlerinin Yéneticilik Becerilerini Etkilemesi
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Sekil 2. Okul Tiirlerinin Yoneticilik Becerilerini Etkilemesi

Gelisim basamagindaki yoneticilerin, potansiyellerini en etkin sekilde kullandigini séylemek miumkindir. Bu
yuzden en etkin olacaklari ve kendilerini ispatlayacaklari okullarda gérev yapmak istemektedirler. Bunun aksine
baslangi¢c basamagindaki yoneticiler okul tirlerinden ve derecelerinden kaygi duyabilmektedir. Gorlismeye
katilan yéneticilerin bytk bir kismi (10/20) ilkdgretim birinci kademe, bir kismi (5/20) ilkdgretim ikinci kademe,
bir kismi da (5/20) ortaégretim (lise) kurumlarinda gérev yapmaktadirlar. Bulunduklari okul kademe dizeyine
gore 6gretmenlerin, kendilerini sekillendirdikleri ve degistiklerini sdyleyen yoneticiler bu degisimin kendilerinde
de gozlemlendigini belirtmistir. Gelisim basamagindaki yoneticiler okul ayrimi yapmaz iken, baslangi¢
basamagindaki yoneticilerin daha ¢ekimser tavirlar icinde oldugu arastirma sonuglarinda elde edilmistir. Okul
y6neticileri (19/20) bulunduklari okulun gevresel faktorlerinin yaninda, okullarin kademelerinin kendilerine nasil

bir yonetici modeli olmasi gerektigi konusunda yol gosterdigini dile getirmektedir.

“Okuldaki 6grenciler artik ergenlik cagina girmeye baslyor. Dogal olarak her seye inanmiyorlar.
Onlara daha gercekgi yaklasmak gerekiyor. Tabi bu durum hem 6gretmenlere hem de bize daha
dikkatli olmamiz konusunda notalar veriyor. Lise diizeyindeki 6grenciye yaklasimin farkli olacagini
bilme, ilkokul 6grencisine yaklasimin farkli olacagini bilmek gibi, ortaokul 6grencisine de farkh

yaklasmak gerekiyor. Bu sebep ile her kademenin yoneticisinin farkli 6zellikleri vardir.” (K16)

“Qzellikle lise cagindaki 6grencilere tepki vermemek gerekiyor. Aninda sinirlenebiliyorlar. Bu
yiizden ydneticiler olarak bizler de kendimize dikkat etmemiz gerekiyor. ilkokul olsa gocuga yapma
dersin. Ama lisede ¢ocuk sizi diisman olarak bile gorebiliyor. Kelimelerimizi secerken bile dikkatli

olmaya c¢alisiyoruz.” (K19)
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“llkokullarda &grenciler 8gretmenlerini ve okul yéneticilerini model olarak gériyorlar. Yeri geliyor
ailelerinden ¢ok bizi gériyorlar. Bu ylizden biz yoneticilerin daha anag ve babag tavirlar igerisinde

olmamiz gerekmektedir.” (K5)

Lise duzeyindeki okul yoneticilerinin ¢ogu (4/5) liselerde yoneticilik becerilerinin okul tiri temelinde
farkhlastigini belirtmisler ve kendilerinin meslek liselerinde daha fazla zorlandiklarini dile getirmislerdir.
Baglantisizlik basamagindaki yoneticilerin boyle bir kaygisinin bulunmadigi acik bir sekilde ortaya ¢ikmaktadir.

Gelisim basamagindaki yoneticiler ise 6grencilerle empati kurmanin 6nemini dile getirmektedir. (15/20)

“Uzun suredir liselerde mudiir ve mudur yardimciligi yapiyorum. Duz lise, Anadolu Lisesi ve Meslek
Liselerinde yoneticilik yaptim. En zorlandigim yillar yéneticiligin basladigi yillardi. Zamanla bunu
Gzerimden attim. En zorlandigim liselerden biri de meslek lisesiydi. Okul idare kismini bir kenara
birakin, 6grenci sorunlari ile ugragsmaktan, kendime bile vakit ayiramiyordum. Zamanla mesleki

deneyimler ile Ustesinden gelmeyi basarabiliyorsunuz.” (K15)
“Cok slikiir Anadolu Lisesinde gorev yapiyorum. Yoksa yoneticilikte ¢cok zorlanirdim.” (K16)

Otonomi kariyer basamagindaki yoneticilerin biyiik bir cogunlugu is fazlahgindan yakinmaktadir. Okullarda brans
derslerine giren ydnetici sayisi (4/20) bir hayli disiiktir. idareciler (16/20) yéneticilik faaliyetlerinden vakit
bulamadig icin derse girmekte zorlandigini dile getirmektedir. Okulun is ve isleyisini takip etmenin ve
O6gretmenlerin okulda diizen ve birlik icerisinde kalmasini saglamanin 6nemine deginen yo6neticiler (10/20), vakit

kalsa derse memnuniyetle girebileceklerini dile getirmislerdir.
“Aslinda konu anlatmak igin derse girmek isterim. Ama okul islerinden vakit kalmiyor ki.” (K10)

“Derse girmek benim igin ekstra bir is denilebilir. Okulda 1.900 civari égrenci var. Bunlarin yemek
isleri, okuldaki diizenleri, evrak isleri, derken tiim is benim (zerimde. Diger miidiir yardimcilari da
yeni oldugu igin evrak islerini ben yapiyorum. O yiizden odamdan bile ¢ikmadigim zamanlar

olabiliyor.” (K17)

Baslangic ve gelisim basamagindaki yoneticilerin ¢ekincelerinden birinin de cinsiyet oldugu gézlemlenmistir.
Meslegin getirdigi zorluklarin basinda okullarin kademesi ve alaninin 6nemli oldugu kadar yéneticiler, bu okul ve
alandaki cinsiyetin de 6nem teskil ettigi belirtmektedir. Okul yoneticilerinden bazilari (1/20) farkh bir alanda ve
kademede olsa yoneticilik faaliyetini yapamayacagini dile getirirken, bazi yo6neticiler ise (5/20) okullarda
yoneticilikte cinsiyetin 6nemli bir unsur oldugu ve bazi okullarda bazi 6gretmenlerin Ozellikle yoneticilige

atanmasi gerektigini dile getirmislerdir.

“Okul 6ncesi bliinyemizde bulunmaktadir. Bu sebep ile okulumuza bir kadin midir yardimcisi
distiniiyoruz. Ogrenciler ve veliler ile iletisimleri daha etkili oluyor. Cocuklarin gelisim evrelerini ve

yasanmisliklarini daha kolay ¢ozebiliyor ve veliler ile daha yakindan ilgilenebiliyorlar.” (K9)
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“Bu okulda yoneticilik yapmak i¢in biraz disini gostermek gerekiyor. Cocuklarin yas seviyesinden ve
meslek lisesi oldugumuzdan dolayl 6grencilerin davranislari farklilik gésterebiliyor. O yilzden
yoneticiler aslinda bir kontrol mekanizmasi gibi gosterilebilir. idarecilik kabiliyetlerinin yaninda
yoneticilik ve moderatorluk goérevleri de olmasi gerekmekte. Otoriter bir yapiya sahip olan erkek

yoneticiler okulumuzda daha rahat galisiyorlar.” (K16)

Gelisim, Otonomi ve Baglantisizlik basamagindaki yoneticiler okullarin, yoneticilik faaliyetlerini ve yoneticilerin
sayginhgini etkiledigini sdylemislerdir. Fen Liseleri ve Anadolu Ogretmen Liselerinde ya da merkezi bir konumda
y6neticilik yapmanin 6nemini dile getiren yoneticiler (17/20) buralarda bulunmanin bir sayginlik ifadesi oldugunu
ve toplum tarafindan da énemli géraldugini dile getirmislerdir. Herkesin buralarda yoneticilik yapamayacagini
dile getiren yoneticiler (14/20) cogunluktadir. Bunlarin sebeplerini (12/20) velilerin 6grencilerini takip etmesi,

okullarin g6z 6niinde olmasi, okullarin sayginliginin yiiksek olmasi gibi sebepler ile agiklamaktadirlar.

“Ben de isterim Siileymanpasa Ortaokulunda idarecilik yapmak. Ama bu okulda oldugum kadar
rahat olamam. Valisinden tut, Emniyet Mudiriniin ¢ocuguna kadar ¢ogu orada okuyor. Daha

dikkatli ve 6zenli olmak gerekiyor. Agikgasi yaptigin isin fazlasini yapmak gerekiyor.” (K11)

“Daha ®&ncesinde Anadolu Ogretmen Lisesinde midir yardimcisi olarak gorev yaptim.
Ogrencilerden cok veliler ile ugrasiyorduk velilerin beklentileri ¢ok yiiksek bu yiizden yoneticiler
olarak velileri memnun etmek gibi ekstra isler de gikabiliyor. Normalde elbette veli memnuniyeti
onemlidir. Ama cocuklari asiri takip ve okulu yargilama isin igine girince biz yoneticiler de daha

dikkatli olmak zorunda kahyorduk.” (K18)

Okul Yéneticilerinin Karsilastiklari Diger Zorluklar

Okul tard ile ilgili

Resmi gereksinimler . o
memnuniyetsizlik

Yénetim ihtiyaglari ve
becerilerinin goz iliskileri goz ardi
ardi edilmesi okul etmek

yoneticilerinin
karsilastiklari
diger zorluklar

Sekil 3. Okul Yoneticilerinin Karsilastiklari Diger Zorluklar
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Yoneticilik kariyer evrelerine baslamadan 6nce yonetici adaylarinin (11/20) karsilastiklari zorluklarin basinda
blrokratik engeller gelmektedir. Goris bildiren yoneticilerin cogu otonomi basamagindaki yoneticilerdir. Yeterli
puan alsalar bile okul tercihlerinde yonlendirmeler oldugunu sdyleyen adaylar (4/20) okullari tercih ederken 6nce
“kirsal okullar” olarak adlandirilan okullardan goéreve baglamanin bir kural gibi oldugunu dile getirmislerdir. Ayni
zamanda okul muadarinin teklifi ile yoneticilige baslayan 6gretmenler (6/20) okul mudiriniin segimi ile
yoneticilige geldiklerini acik bir sekilde dile getirmislerdir. Okulda belki de kendilerinde daha nitelikli yonetici
adaylarinin da oldugunu soyleyen yo6netici adaylari (1/20) gevresel faktoérlerden en 6nemli olanlardan birinin

insan iligkileri ve daha sonrasinda meslek bilgisi oldugunu dile getirmislerdir.

“Sinava girdikten sonra hatiri sayilir bir puan aldim. Tercihlerimi verdikten sonra, yaptigim ilk
tercihte rahat bir sekilde ¢alisamayacagim dile getirildi. Buna karsilik 6nerilen okullari tercih etmem
istendi. Yaklasik sekiz sene 6nce kirsalda bir okulda basladim yoneticilik kariyerime. Aslinda daha

merkezi okullara da gelebilirdim. Kismet 5 sene sonrasinda oldu.” (K10)

“Okul madariam, bilgisayar kullaniminda iyi oldugumu ve arkadaslar ile aramin gayet iyi oldugunu
dile getirdi. Benimle galismak istedigini ve diger midur yardimcisinin gorev siresinin doldugunu

soyleyince bende kabul ettim.” (K17)

“Sendikanin faydasini yoneticilikte gordim. Benim gibi madir yardimcisi olmak isteyen arkadaslar
vardi. Ama okul midiriim de benimle ayni sendikadandi ve benimle calismak istedigini dile getirdi.

Simdi beraber galisiyoruz.” (K10)

Okul yoneticilerinin blyuk bir kismi (15/20) kariyer basamaklarindaki pozisyonlardan memnun olduklarini dile
getirmislerdir. Bununla beraber daha farkli bir pozisyonda olmaktan mutluluk duyacaklarini dile getiren
yOneticilerin sayisi da (12/20) oldukga fazladir. Memnuniyet duyacaklarini dile getiren yéneticilerin gogunlugunu
gelisim basamagindaki yoneticilerin olusturdugu séylenebilir. Ozellikle midiir yardimcilarinin biyiik cogunlugu
(10/15) ilerleyen zamanlarda okul midiri ya da daha Ust pozisyonlara gelmek istediklerini dile getirmislerdir.
Ayni zamanda kariyer basamaklarinda engellerin oldugunu dile getiren yéneticilerin sayisi (18/20) fazladir. Bu

engellerin bazilarini okul ydneticileri su sekilde siralamaktadir:

“Acikcasi midurlik kabiliyetlerine sahip oldugumu disliniyorum. Ama 8 sene sarti ve belirli sene
midir yardimciligi sarti oldugundan dolayr midurliik yapamiyorum. Sartlarim tutmuyor yani.

Kidem ve gorev siresi sinirlamasini mantikh bulmuyorum.” (K13)

“Mudir yardimciligl simdilik rahat gibi goériiniiyor. Sartlarim tutsa bile ben biraz daha kendimi

yoneticilik Gizerinde gelistirmem lazim.” (K7)

Okullarindan farkh bir alanda ve kademede gorev yapan ve okullara yonetici olarak gecmekte istekli olan

ybneticilerin sayisi (7/20) dusuktir. Gegis yapmak isteyen bu yoéneticiler (5/20) de genelde ilk6gretim birinci
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kademeden ikinci kademeye ya da ortadgretim kademesine gecmek istemektedirler. Bunun sebebi ise

yeteneklerini daha biylk okullarda daha rahat gosterecek olduklarini distinmeleridir.

“Sinif 6gretmeni olarak goreve basladim. Sonrasinda okuluma midir yardimcisi oldum. Goniil
isterdi ki, Anadolu Lisesi ya da Fen Lisesinde idarecilik yapip okulu sinavlarda basaridan basariya
kosturayim. Seviyorum bdyle isleri. Ama bransimdan dolayr lise diizeyinde yoneticilik

yapamiyorum. imkanim olsaydi yapmak isterdim.” (K5)

“Ortaokulda mudiur yardimcihgl yapiyorum. Okul branslarinda misabakalarda basarili olmayi
istiyorum. Ama okulda yetenekli 6gretmenler yok. Keske Spor Lisesinde yonetici olsaydim. Elde
ettigim bilgi ve antrenorlik bilgilerimi oradaki yetenekli sporcular ile paylasabilirdim. Boylece

kariyerime basarilar da eklemis olurdum.” (K12)

Baslangi¢ basamaginin aksine otonomi ve gelisim basamagindaki yoneticilerde yikselme isteginin olmasi; kidem
yili, tecriibe ve bilgi birikimi ile iliskilendirilebilir. Okul muddrlerinin blytk bir kismi (4/5) il ya da ilge yonetiminde
yonetici olarak gorev almak istediklerini dile getirmislerdir. Kazandiklari deneyimleri, (st basamaklarda
degerlendirmek istediklerini belirtmektedirler. Kariyer basamaklarinda ylkselmenin kendilerinin planladigi gibi
gitmedigini dile getirenlerin sayisi da (17/20) fazladir. Daha st kariyer basamaklarinda olmak igin; okullarda
o6gretmenlerin beklentilerini karsilamanin énemli oldugunu, il ve ilgce yonetimindekilerle iliskilerini iyi tutmanin

gerekliligini bilen ve velileri memnun etmenin 6nemini kavrayan yoneticilerin sayisi (19/20) fazladir.

“Senelerdir okullarda miidir yardimcihgr ve midiirliik yaptim. Ogretmenlerin nelerle mutlu
oldugunu ve nelerden hosnut olmadigini biliyorum. Bir okulda yoneticinin neler yapmasi gerektigini
ve okullarin il ve ilgeden beklentilerini iyi biliyorum. Bu sebeple artik il ve ilcede gorev alabilecegimi

dusliniyorum. Ama bu benim istegimle olmuyor.” (K9)

“Sube mudurligu ya da ilge milli egitim mudurligl yapanlardan benim neyim eksik ki, ama ¢evre

ve kosullar cok 6nemli. Gorev verilirse biz de yapmak isteriz.” (K11)

“Okulda eger daha Ust basamaklarda gorev yapmak istiyorsam oncelikle okuldaki 6gretmenler ile
aramin iyi olmasi lazim. istenmeyen birinin okulda ydnetici olmasi beklenemez. Olsa bile huzurlu

olamaz. Veliler ile bagimi iyi tutmam lazim. Yoksa ¢ok sikinti yasayan arkadaslarimiz oldu.” (K16)
Okul Yoéneticilerinin Zorluklara Yénelik Onerdigi Coziim Onerileri

Okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklar icin dnerdikleri ¢dziimlerin, okul yénetiminde
mesleki gelisim ve stirdirilebilirlik ve kariyer gelisimindeki belirsizliklere yonelik ¢oziimler temalariile ilgili oldugu

goriilmektedir. Cozlim Onerilerine iliskin bulgular temalara gore asagidaki sekilde sunulmaktadir.
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Okul Yénetiminde Profesyonel Gelisim ve Siirdiiriilebilirlik

Sireli yayinlarin Gorevde
takibi surdurulebilirlik

Hizmet ici egitim Rol model alma

Okul
yonetiminde
profesyonel
gelisim ve
surdurdlebilirlik

Sekil 4. Okul Yonetiminde Profesyonel Gelisim ve Siirdirilebilirlik

Baslangi¢c basamagindaki ve baglantisizlik basamagindaki yoneticilerde yetersizlik duygusu ve kendini sorgulama
gorilmektedir. Arastirma bulgulari incelendiginde okul yoneticilerinin biytk bir cogunlugunda (15/20) gérevden
alinma korkusunun bulundugu goérilmektedir. Bunun igin okul yoneticiligi ve bulundugu kariyer basamaginin
gereksinimlerini yerine getirmekten fazlasini yapmanin onlari bu kariyer basamaginda tutacagini belirten
yoneticilerin sayisi da oldukca fazladir (19/20). Bu sebeple okul yoneticileri kendilerini gelistirmeye yonelik
(12/20) caba sarf etmektedirler. Okullardaki yoneticilerinin biyik bir kismi (17/20) hizmet ici egitim faaliyetleri

ile kendilerini yoneticilik gorevinde profesyonel gelisim baglaminda gilincel tuttuklarini dile getirmislerdir.

“Senede iki ya da U¢ defa farkh illerde ya da il icinde yoneticilik faaliyetleri ile ilgili seminerler oluyor.
Yeri geldiginde MEBBIS, yeri geldiginde e okul ile ilgili 6nemli bilgiler veriliyor. Aile egitimleri, akran
iliskileri ve okul yoneticilik gereksinimleri ile ilgili seminer ve kurslari takip etmeye galisiyorum. Eger

daha 6nceden ben katildiysam; mudir yardimcimi gonderiyorum.” (K3)

“Hizmet ici egitimler ¢ikarsa gitmeye 6zen gosteriyorum. Hem bilgi glincelleme hem de birikim igin

iyi oluyor.” (K2)

Gelisim basamagindaki yoneticilerin idealist ve kendilerini yenilemeye egilimli bireyler olduklari ifade edilebilir.
Sureli yayin ve makale takip eden yoéneticilerin de (13/20) bulundugunu séylemek miumkiindir. Bu 6gretmenler,

interneti mimkin oldugunca kullandiklarini ve alaninda yetkin olduklarini belirtmektedir.
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“Uye oldugum bazi siteler var. Buralardan bana giincel haberler ve seminer bilgileri geliyor. Ayni
zamanda yayinlanmis olan Universite dergilerini okumaya gayret ediyorum. Yapilan alan

calismalarini okumak beni bilgi sahibi yapiyor.” (K19)

“Okullarin genelinde olmasa da bagka yonetici arkadaglarimla beraber 6gretmenler odasina ginliik
yayinlar da akademik yayinlar da birakiyoruz. Elimizden geldigince 6gretmenlerin istifade etmesini

saghyoruz.” (K16)

“Internetten okuyabildigim kadar siireli yayinlari takip ediyorum. ilgimi geken konu olursa sonuna

kadar okuyorum.” (K1)

Baslangic basamagindaki yoneticiler icin nitelikli ve tecrlibeli 6gretmenler ayni zamanda bir rol modeldir. Okul
yasantilarinin kendileri igin dnemli oldugunu dile getiren yoneticilerin sayisi (10/20) da bir hayli fazladir. Ayni
zamanda tecriibeli 6gretmenlerin deneyimlerinden faydalanan ydneticiler de (9/20) arastirmada énemli bir yer
tutmaktadir. Yagantilarin yoneticilik kariyer basamaklari igin oldukg¢a biyiik bir 6neme sahip oldugu su sekilde

belirtilmektedir:

“Okulda bazen ustesinden gelemedigimiz olaylar olabiliyor. Yoneticiler olarak ¢6zmekte
zorlandigimiz zamanlar da olabiliyor. Ornegin, 6gretmenler arasinda kimi zaman kirginlk
yasanabiliyor. Bu durum diger 6gretmenleri de etkilemesin diye okuldaki deneyimli 6gretmenlere
danistigimiz durumlar var. Tecribeli olan bu 6gretmenlerimizin bu tip olaylari daha 6nce de

yasadigini varsayarsak bizden daha tecriibeliler ve deneyimlerinden faydalanmak lazimdir.” (K13)

“Okulda yasanan bir olay benim icin dnemli bir yere sahip olabiliyor. Komik gelebilir ama erkeklerin
askerlik anisi oldugu gibi benim de okulda yasadigim birtakim anilarim olabiliyor. Ornegin,
koridorda yasanan 6grenci kavgasi, tuvaletlerde igilen sigaralar ve sonrasinda idari durumlar, vs.
Yagantilarim, kendimi giincel tutmak ve sonrasinda daha kolay ¢6ziim Uretebilmek icin birer

tecribe sayilabilir.” (K20)

Baglantisizhk basamagindaki yoneticilerin ise bulunduklari pozisyonu koruma gabasinda oldugu gorilmektedir.
Ayni zamanda goéreve yeni baslayan baslangic basamagindaki yoneticilerde de gorevini kaybetme endisesi
bulundugu belirtilmistir. Yoneticilerin bilyik bir kismi (18/20) bulunduklar yoneticilik basamaginda sahip
olduklari pozisyonlari korumak istediklerini dile getirmislerdir. Kendinden daha yetenekli bir yonetici geldiginde
gorevi devretmek isteyenlerin sayisi (10/20) da oldukga fazladir. Bulundugu konumu sahiplenen bu pozisyonun
surdirilebilir kinmasi igin caba gostereceklerin sayisi (19/20) oldukga yiiksektir. Stirekliligin okul yoneticileri igin

o6nemli bir yere sahip oldugu su ifadelerle anlatiimaktadir: (17/20)

“Tabi ki bulundugum pozisyonun bazi sorumluluklari var. Bunlarin en énemlisi isini hakkiyla

yapmak. Bunun igin de rakipleriniz olacaktir elbet. Sizin yerinize yonetici olmak isteyenler ya da sizi
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yOnetici olarak istemeyenler olacaktir. Sizin vereceginiz en glizel cevap ise; kendinizi bulundugunuz
konumda giincel tutmak ve isinizin hakkini vererek yapmaktir. Bunun yaninda saygili olmayi da

elden birakmamak gerekir.” (K3)

“Okulumdan memnunum, 6grencilerim ve 6gretmenlerim ile olmayi seviyorum, onlarla okulu
elimizden geldigince gelistirmeye calisiyoruz. Ogretmenler derslerini en giizel ve diizgiin bicimde
verirken ben midir yardimcisi olarak: “Onlarin isini nasil kolaylastirmaliyim?” Bunun derdine

dismem lazim. Bunu yapmak icin de stirekli arastirma ve gelistirme iginde olmaliyim.” (K8)

“Daha yeni yoneticiyim ve meslekte kendime yer edinme c¢abasi igerisindeyim. Yeri geldiginde
yanlis isler yaptigimda “Acaba sikinti olur mu? Benim gorevimi tehlikeye sokar mi?” diye kendi
kendime soruyorum. Bu beni bazen strese sokuyor. Ama Ustesinden gelmek icin konuma hakim

olmam gerektigini biliyorum.” (K7)

Kariyer Gelisiminde Yasanan Belirsizliklere Yénelik Co6ziimler

Uzlasmaci

Risk alma
ELEH

Belirsizliklere
yonelik anhk
¢ozimler

Yetersizlik
endisesi

Kariyer
gelisiminde
yasanan
belirsizliklere
yonelik
¢oziimler

Meslektaslarin
distncelerini
onemseme

Coézumin
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etmesi

Sekil 5. Kariyer Gelisiminde Yasanan Belirsizliklere Yonelik Coziimler

Baslangi¢c basamagindaki yoneticiler okul idaresi konusunda kimi zaman yetersiz hissedebilmektedir. Gelisim
basamagindaki yoneticiler daha fazla arastirmaci roline sahipken otonomi ve baglantisizlik basamagindaki
y6neticiler tecriibelerinden faydalanmaktadir. Okul yoneticilerinin blyuk bir kismi (15/20) okuldaki belirsizliklerin
nasil halledilecegi konusunda dnceden bilgi sahibi degildir. idarecilerin biyik bir kismi (16/20) okullarda gelisen
belirsizlik durumlarini anlk degerlendirmekte ve o anda ¢6zim Onerileri olusturmaktadir. Belirsizlik durumlarinin

kendilerini etkileyecegini dustinen yoneticiler (14/20) bu durumu su sekilde ifade etmektedir:

“Okulda anlik gelisen durumlar olabilir. Bunlari nceden kestirmek miimkiin olmayabiliyor. Ornegin
ogrenciler arasinda ¢ikan kavgalari 6nceden kestiremiyorsunuz. En son care olarak yénetmelik ne

diyor ona bakiyoruz.” (K13)
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“Her seyi yéneticiler bilir diye bir durum olmaz. Ornegin ihale yapiyorsunuz okula bir {iriin almak
icin. Nasil yapilacagl konusunda gesitli hikimler var. O ylizden arastirmak gerekiyor. Ya da

oncesinde boyle bir ihale yapildiysa o inceleniyor.” (K12)

“Yapamadigim an stipheye disuyorum: “Acaba bunu her mudir yardimcisi yapabilir mi?” Yoksa
ben mi sadece yapamadim. O ylzden hemen arastirmaya basliyorum. Aslinda bdyle bir olayla
karsilasmadan 6nce 6nlem almak gerekir. Ama dedigim gibi ne zaman ne ile karsilasacaginiz belli

olmuyor.” (K19)

Yoneticilerin biylk bir ¢ogunlugu (16/20) okulda belirsizlik durumu oldugunda Ustesinden gelmek icin diger
personelle istisare yapmaktadir. Ayni zamanda okuldaki nitelikli ve tecribeli 6gretmenlere danisan yoneticilerin
sayisi da (12/ 20) oldukga fazladir. C6zime kavusturulmayan durumlar oldugunda ise yoéneticiler (8/20) genelde
goris aldiklarini dile getirmiglerdir. Bilinmeyen ve emsal teskil eden durumlarda daha 6nceden bu belirsizlik
durumlarinin yasandigi okullarin idaresine soru soran yoneticilerin sayisi ise azdir (6/20). Bunun sebebini
yoneticiler bilmediklerini diger yoneticilere belli etmemek olarak adlandirmaktadir (16/20). idareciler arasindaki

rekabet ortaminin belirsizliklerin ¢6zimuiini geciktirdigi sdylenebilir.

“Okulda sikinti yasandiginda eger ¢6ziime kavusturamiyorsak aceleci davranmiyoruz. Diger
personelim ile konuyu degerlendirip karar almaya cgalisiyorum. Sorumluluk almayi severim ama

beni asacak konularda da danismam gerekebilir.” (K9)

“Yeri geldiginde olaylari kendimiz ¢ozmeye c¢alisiyoruz. Ama diger miidiir yardimcisi arkadaslarimla
halledemedigimde bilen 6gretmen arkadaslara danigiyoruz. Onlarla da halledemezsek, midir beye
konuyu agiyoruz. Genelde konuyu en son midirler duyar. Ciinkii midiir yardimcilar arasinda <isi

bilmiyor, yapamadi.> endisesi bulunabilmektedir.” (K2)

“Diger okullardaki yonetici arkadaslari pek rahatsiz etmek istemiyorum. Ciinki onlarin da isi glicu
var. Cok samimi isem arar sorarim. Ama isin icinden cikilacak gibiyse kendim halletmeye ¢alisirhm.”

(K6)

Baglantisizlik basamagindaki yoneticiler sorumluluk almaktan kaginmaktadir. Okullarda yénetimin midahil
olmasi gereken ve yoneticilerin risk almasi gereken durumlarda risk almadiklari gézlemlenmistir (12/20). Okul
yoneticilerinin genelde uzlasmaci ve basit ¢6ziim yollari aradigina vurgu yapilmistir (15/20). Coziim yollari ararken
kendilerinde stres ve baski hisseden yoneticilerin sayisi (18/20) olduk¢a fazladir. Ayni zamanda belirsizlik
durumlarindan kendilerine dersler g¢ikardigini sdyleyen yéneticilerin sayisi da (19/20) bir hayli yuksektir.
Yoneticilerin tamami (20/20) belirsizlik durumlarinda Uretilen ¢6zim 6nerilerinin bir sonraki belirsizlik

durumunda kendilerine rehber oldugunu su ifadelerle dile getirmislerdir:
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“Okulun eger kendi icerisinde ¢dzebilecegi bir durum varsa, kendimi ¢ok 6n plana atmayi sevmem.
Olabilecek aksi bir durumda tim spotlari tzerimde toplamak istemiyorum. O ylizden sakin

davranirm.” (K11)

“Cozllmeyecek problem yoktur. Olabildigi kadar herkesin anlayacagi dilden konusmak ve olaylara
yaklagsmak lazimdir. On plana ¢ikacagim derken, adinizi lekelemenin anlami da yok. Basit ¢éziimler

her zaman ise yarar diye bir sey de yoktur. Mantikli hareket etmek lazim.” (K14)

“Daha 6ncesinde karsilastigim sorun durumlari, benim yeni karsilastigim sorunlarda i1s1gim olmaya
her zaman devam ediyor. Ogrenci durumlari, veli sikdyetleri, okul isleyisi bunlarin hepsi birer

tecribe.” (K15)

TARTISMA ve SONUC

Bu arastirmanin amaci, okul yoneticilerinin kariyer asamalarinda karsilastiklari zorluklara iliskin algilarini ve
bunlarin Ustesinden gelme ydntemlerini incelemektir. Bulgular, okul yéneticilerinin kariyer asamalarinda
karsilastiklari zorluklarin gevresel faktérler ve okul tird ile ilgili oldugunu gostermektedir. Yonetim becerilerinin
ve resmi gerekliliklerin géz ardi edilmesi gibi diger zorluklar da katilimcilar tarafindan vurgulanmaktadir. Okul
yoneticileri tarafindan zorluklara yonelik oOnerilen ¢ozimlerin, okul yonetiminde mesleki gelisim ve
surdurilebilirligin yani sira kariyer agsamalarinda karsilasilan belirsizliklere yonelik olarak meslektaslarin fikirlerini

onemseme ve risk alma gibi durumlara da odaklandigI gorilmektedir.

Kuratko ve Hodgetts (1998) yonetimi, amaclari ve sonuglari belli etme ve bu amacglari gergeklestirmek icin insan
kaynaklarinin koordine edilmesi olarak tanimlamaktadir. Bu kaynaklarin en basinda da gevre gelmektedir.
Arastirma bulgulari incelendiginde yoneticilik kariyerini etkileyen unsurlarin basinda cevresel faktérler 6ne
¢ikmaktadir. Cevrenin, okul yoneticilerinin kariyerini sekillendirebilen bir faktor oldugu soéylenebilir. Arastirma
bulgularina gore okul yoéneticileri cevrelerinin beklentileri dogrultusunda gorevlerini yerine getirebilmektedir.
Ayrica cevrelerindeki yéneticileri kendilerine rol model olarak alabilmektedir. Ozellikle baslangic basamagindaki
yoneticilerin cevrelerinden gelecek donitlerden daha fazla etkilendigi gorilmektedir. Bakioglu (1994) baslangi¢
basamagindaki yoneticilerin géreve yeni basladiklarinda kendilerini bir belirsizligin icinde bulduklarini dile
getirerek cevrelerinden gelecek donitler ve desteklerin baslangi¢ basamagindaki yoéneticiler igin dnemli
oldugunu belirtmistir. Ayrica yoneticilik yapan bireylerin kendi kariyerlerini belirlerken ailelerinden destek
aldiklari veya onlari rol model olarak kendilerine segtiklerini ifade etmektedir. Bu ayni zamanda karsilasilan
glcliiklerde onlardan destek alindigi anlamina da gelebilmektedir. Diger yandan eslerden birinin yonetici olmasi,

digerinin de yoneticilik yapmasinda rol oynayabilmektedir.

Okul miidird, okulun en yetkili kisisi durumundadir. Bu baglamda okul yénetiminden, isleyisinden ve elde ettikleri
basarilardan en fazla sorumlu olan kisi okul midiridiar (Hausman, Crow ve Sperry, 2000, s. 11). Gelisim

basamagindaki yoneticilerin ise en basarili ve en sorunsuz donem igerisinde olduklari séylenebilir. Benzer sekilde,
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Bakioglu (1994) arastirma sonuglarinda gelisim basamagindaki sorunlarin en az oldugunu ve bu basamaktaki
yoneticilerin arzu ettikleri standartlari yakaladiklarini dile getirmistir. Diger yandan zorunlu olarak yoneticilik
yapmaya baslayan yoneticilerin sayisi da oldukga fazladir. Okullara alanda profesyonel gelisimlerini strdiren
yOneticiler yerine 06gretmenlerin yonetici olarak atanmasinin olumsuz sonuglara neden olabilecegi
gorulmektedir. Fakat yoneticilige bu yolla baglayan 6gretmenlerin de kariyerine bu ydonde devam ettigi arastirma

sonuglarina yansimaktadir.

Toplumsal bir olusum olarak gorilen okulda yénetim, bireysel ve 6rgitsel unsurlar adil ve esit bir sekilde
olusturmali ve yonetici, bir 6rglit ydnetimi ustasi olmasinin yani sira sosyal uzman olarak da degerlendirilmelidir.
Calisma, otonomi basamagindaki yoneticilerin birokratik engelleri yonetimin temel sorunlarindan biri olarak
algiladigini vurgulamaktadir. Bakioglu (1994) arastirmasinda, birokratik engellerin ve hikimet politikalarinin en
cok elestirildigi donem olarak otonomi basamagini isaret etmistir. Bu durum otonom kararlar alinmasina yonelik
beklentilerin bir sonucu da olabilir. Diger yandan Can (2007, s. 261) Tirk egitim sisteminin 6ngordiugu

sorumluluklari karsilayabilmesi icin okul yoneticisinin iyi bir blrokrat olmasi gerektigini de belirtmektedir.

Okul yoneticileri, tyelerinin beklentilerini ve okulun amagclarini gergeklestirebilmek icin kurumun, ¢evrenin,
okulun imkanlarini bilmeli ve bunlari kullanabilmelidir. Orgiitiin, amaglari dogrultusunda ve toplum tarafindan
kabul edilir sekilde yasamasini saglamak yéneticinin gérevidir (Basar, 1993, s. 37). Okullarin bulunduklari derece
ve kademeler de yéneticilerin profesyonel gelisimleri agisindan énemlidir. ilkégretimde ve ortadgretimde gérev

yapan yoneticiler arasinda benzerlikler olsa da bu yoneticilerin ayni 6zelliklere sahip olmasi miimkiin olmayabilir.

Kurumlarin verimli olmasi ile kurumu yéneten kisilerin kisisel yetenekleri arasinda anlamli bir iliski bulunmaktadir
(Levine ve Lezotte, 1990, s. 22). Okullarda gorev yapan yodneticilerin ayni zamanda birer 6gretmen oldugu
distnildigilinde kendi branslarindan da uzak kalmamasi ve resmi sorumluluklari sebebiyle 6gretim faaliyetlerini
de yerine getirmektedir. Yoneticilik gorev siuresi doldugunda veya farkli sebeplerle yoneticilik gérevinden
ayrildiginda alan ve pedagojik bilgilerini glincel tutmasi 6gretim gorevini de en iyi sekilde yerine getirmesini
saglamaktadir. Bu sebeple yoneticilerin 6gretim faaliyetlerine katilmasi kariyer gelisimleri agisindan da onlari
guncel ve basaril kilacaktir. Ancak bu ¢alisma, yoneticilerin idari is ylikii nedeniyle derslere girmekte zorlandigini

gdstermistir. Is yiikiinii esit olarak paylasmak, derslere katilmak icin zaman kazandirabilir.

Olumlu bir okul iklimi 6grenmeyi, glivenmeyi ve sosyal agidan uygun davranislari destekler nitelikte bir okul
ortamini ifade etmektedir. Bu tir kurumlar, akademik olarak elde edilen basarilara bliyiik 6nem verir, 6grenci-
Ogretim kadrosu arasindaki iliskiyi destekler ve toplum ile ailelerin katilimini tesvik eden bir politika izler (Dwyer,
Osher, Warger, 1998, s. 5). Ogretmenlerin biyik bir cogunlugu, yoneticilik kariyer evrelerine baslamadan énce
olumlu okul iklimine sahip okullarda yoneticilik yapmayi planlayabilmektedir. Arastirma sonuglarina goére
yoneticiler cogunlukla, Fen Lisesi, Anadolu Ogretmen Lisesi ya da merkezi yerlerde bulunan okullarda gérev

yapmak istemektedir. Bunun temel nedeninin ise sayginlik ve mesleki doyum olduguna deginilmektedir.
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Okullardaki egitim ve 6gretim faaliyetlerinin strdirilmesinde ve basarili olmasinda okul yoneticilerinin katkilari
oldukga fazladir (Leithwood, 2005, s. 625). Mevcut ¢alismada yoneticilerin biyuk bir kismi bulunduklari kariyer
basamagindan memnun olduklarini dile getirse de Ust kariyer basamagina gecmek icin ¢aba sarf edenlerin sayisi
oldukga yiksektir. Bu motivasyonun ise nitelikli yoneticilerin yetismesinde etkili oldugu ifade edilebilir. Diger
yandan bu durum olumsuz sonuglara da yol agabilmektedir. Yoneticinin kisisel islerinin ve hedeflerinin okulun
isleyisine olumsuz yansimasi ve okulun hedeflerinin yerine getirilememesi olumsuz sonuglara 6rnek olarak

gosterilebilir.

Okul yoneticilerinin kariyerlerini sekillendirirken yaptiklar calismalar ve gergeklestirdigi projeler de oldukga
onemlidir. Eger yonetici diger bircok yoneticiyi izlemek yerine kendi yolunu ¢iziyorsa ya da kendisinin éncilik
ettigi bir girisimde bulunuyor ve bu girisim diger yoneticilerce takip ediliyorsa, kisisel inisiyatif aliyor anlamina
gelmektedir (Frese, Garst ve Fay, 2007). Liderligin dogasinda inisiyatif almanin oldugu ileri sirilebilir. Okul
yoneticisi gorevinde ne kadar istekli ve ne kadar 6zglin olursa ve inisiyatif alarak farkliliklara imza atiyorsa
cevresinden de o kadar olumlu tepkiler alabilmektedir. Okul yoneticilerinin bu olumlu tutumlari, kendilerini
ilerleyen dénemlerde Ust duzey yoneticilik konumuna getirebilecegi gibi bulunduklari konumu da korumalarina

yardimci olabilmektedir.

Okullardaki yoneticilerin yeterlikleri, okullardaki blylime ve verimlilikte her zaman etkili olmaktadir (Begley,
2001; Fullan, 2000; Hallinger, 2003; Harris, 2002). Okul muddrlerinin yeterlikleri ile ilgili yapilan arastirmalarin
sonuglari, okul muddrlerinin yeterliklerinin okul basarisi icin gerekli oldugunu ve bir okulun etkililigi icin ilk sirada

geldigini gostermistir (Katz, 1974).

Danigma siireci, bireylerin kendi diistincelerini ve etraflarini daha farkli incelemelerine ve bu incelemeleri daha
verimli ve etkili bir sekilde gerceklestirmelerine imkan vererek diger bireylerin yasantilarindan faydalanmak
olarak ifade edilebilir (Hansen ve Tennyson, 1975, s. 12). Yoneticiler, okulda kendilerinden daha tecribeli
O0gretmenlere kararsiz kaldiklari konularda danisabilmektedir. Bu durum yoneticilerin 6grenmeye agik oldugunu
da gdstermektedir. Yaygin bir sekilde liderlerin fark yaratan kisiler oldugu diisiinilmektedir. Oziine bakildiginda
liderlik, kurumdaki basarili olma ve basarisiz olma durumunun en etkin sebebi olarak ifade edilebilir (Bass,1990;

akt. Hoy ve Miskel, 2005, s. 125).

ONERILER

e Mevcut ¢calismada, karara katilimi saglayarak belirsizlik durumlarinin Gstesinden gelen yoneticilerin daha
basarili oldugu arastirma sonucunda ortaya ¢ikmistir. Fakat paylasimda bulunmayan ve karar vermekte
aceleci davranan yoneticilerin belirsizlik durumlarinda hatalar yaptigini sdylemek miimkindir. Okullarda
bulunan yéneticilerin, belirsizliklerin Gistesinden gelmesi icin dnlem planlari alinmalidir. inisiyatif alarak
¢6z(im icin ugrasan yoneticilerin islerini kolaylastirmak adina okullarda belirsizlik durumlarinda yapilmasi

gerekenler bir egitim ya da seminer vasitasi ile yoneticilere aktarilabilir.
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e Mevcut calisma okul yoneticilerinin gesitli kariyer evrelerinde karsilasgtiklari zorluklar ve ¢6zim
onerilerini ele almaktadir. Her bir kariyer basamagindaki okul yoneticileriyle daha derinlemesine

¢alismalar yapilarak, belirtilen kariyer evresindeki zorluklara yoénelik detayh bir bakis agisi kazandirilabilir.

e Mevcut ¢alisma okul yoneticilerinin goriiglerine dayah olarak tasarlanmigtir. Bu ¢alismanin bulgulari ile
alanyazindaki diger arastirma bulgularindan hareketle okul yéneticilerinin sorunlarina odaklanan bir anket

gelistirilerek daha genig 6rneklemlerde nicel aragtirmalar yiritilebilir.

e Bu arastirma, bir ilde bulunan iki ilgenin okul yoneticilerinden elde edilen bulgularla sinirlidir. Céziimlere
iliskin zorluklari daha kapsamli bir sekilde anlamak icin baska sehirlerden daha fazla katihmciyla galismalar
yurutilebilir ve vakalari arastirmak igin hem 6zel hem de devlet okullarinda karsilastirmali ¢alismalar

yapilabilir.

Etik Metni

“Bu calismada dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Calisma ile ilgili dogabilecek tiim ihlallerden yazarlar sorumludur.”
Yazar(lar)in Katki Orani Beyani: 1. yazarin makaleye katki orani %60’tir. 2. yazarin makaleye katki orani %40’tir.
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