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ABSTRACT

This study investigated the challenges faced by secondary school teachers during the emergency
distance education process, which was implemented due to the global pandemic. Criterion
sampling, a purposive sampling method, was used in this phenomenological study. Therefore, the
sample consisted of 36 secondary school teachers of various branches (Turkish, mathematics,
science and social studies teacher) who were working in three provinces (istanbul, Diyarbakir,
Agn) of Turkey. Thus, 12 secondary school teachers were selected from each of three provinces,
including three Turkish language teachers, three mathematics teachers, three science teachers,
and three social studies teachers. Data were collected through semi-structured interview forms.
Teachers working in Diyarbakir and Agri provinces were interviewed face-to-face, and those
working in Istanbul were interviewed via teleconference. During the data collection process,
depending on the participants’ answers, additional questions were asked to obtain in-depth
information. Content analysis was applied to analyse the data. The findings were provided under
5 headings: technology-related challenges, teaching-related challenges, communication-related
challenges, measurement and evaluation-related challenges, challenges related to achieving
learning goals. The findings were discussed under these 5 headings. The most significant results
achieved in the study were based on difficulties related to technology, students' supervision and
assessment-evaluation, and these challenges were found to differ from one province to another.
While the inadequacy of technical infrastructure was the primary challenge faced by the teachers
working in Agri, teachers in Diyarbakir and Istanbul did not experience this problem. On the other
hand, the majority of teachers in all three provinces complained that students cannot be
supervised, and measurement-evaluation process cannot be performed properly in distance
education. The study provided suggestions for technology provider institutions, education
planners, teachers, and parents.

Keywords: Distance education, emergency remote education, Covid-19 outbreak, secondary
school teachers, challenges faced.
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INTRODUCTION

Living conditions not only affect people's behaviours but also shape their necessities and needs. People
organize their lives within the context of their conditions. All necessities (e.g., nutrition, housing, education) are
shaped according to existing conditions. Living conditions are sometimes shaped by people themselves and
sometimes by situations that they cannot control. Some diseases are among the conditions that people cannot
control. History has witnessed various diseases that caused great losses as they could not be controlled. Human
life was reshaped by diseases such as the Plague in the 14th century, the Cholera in the 19th century, the

Spanish Flu in the 20th century, and the Covid-19 outbreak at present.

Covid-19 (Coronavirus Disease 2019) emerged in Wuhan, China, spread to the whole world in a short time and
caused a global pandemic (Dong et al., 2020; Hollander & Carr, 2020; Mehta et al., 2020). It was first seen in
countries such as India (Sarkar et al., 2020), Pakistan (Rana et al., 2020) and Iran (Tuite et al., 2020), which have
close relations with China. Then, it spread to all countries (Adams & Walls, 2020; Rothan & Byrareddy, 2020).
The Covid-19 outbreak has comprehensively affected countries (Chakraborty & Maity, 2020) in social (Li et al.,
2020), economic (Bonaccorsi et al., 2020) and political aspects (Kuzemko et al., 2020). Turkey is one of the

countries affected by Covid-19 outbreak (Agikgéz & Gunay, 2020).

Turkey, as one of the countries affected by outbreak has had to make regulations in many areas (Bostan et al.,
2020). In line with the decisions of the Ministry of Health Coronavirus Scientific Committee, restrictions have
been imposed on social practices, cultural activities, commercial movements, and educational activities (Soylu,

2020).

Due to Covid-19, emergency remote teaching model has been implemented in all education levels (primary,
secondary and higher education). Distance education is the realization of learning and teaching activities
through electronic devices (computer, radio, television, etc.) with the interaction of physically distant receivers
and transmitters (Porter, 1997). Emergency remote teaching is the use of distance education model in
extraordinary living conditions where it is not possible to do face-to-face education (Mohmmed et al., 2020).
When the living conditions return to normal, emergency remote teaching end, and face-to-face education
starts again (Eder, 2020). In Turkey, educational institutions declared an emergency on March 12, 2020 and
started emergency remote teaching due to the threat of Covid-19 outbreak on the health of students and
teachers. Because the Covid-19 outbreak threatens the health of students and teachers, educational
institutions in Turkey have switched to distance education since March 12, 2020. According to the National
Education Statistics published by the Ministry of National Education in 2020, there are 18 million 241 thousand
881 students and 1 million 117 thousand 686 teachers in primary and secondary education (MEB, 2020). Thus,
distance education was preferred in order not to risk the health of such a large population and the other

people they are in contact with. In this context, EBA (Education Information Network) was used to give
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education in primary and secondary schools. EBA is an electronic media tool where teachers, students and

National Education authorities perform education and supervision processes (Aktay & Keskin, 2016).

Distance education differs from face-to-face education in terms of student-teacher and student-student
interaction, control and supervision of the teaching process, and evaluation of the process (Moore et al., 2011;
Webster & Hackley, 1997). In distance education, students communicate with each other and with teachers
through video conferences (Sherry, 1995), audio sessions, and written messages (Leh, 1999). The
communication provided through the technology can be synchronous or asynchronous (Brown, 2001). The fact
that distance education differs from face-to-face education in terms of interaction, control and evaluation may
cause some malfunctions or limitations in the application processes (Valentine, 2002). Distance education can
become a problem especially for countries that do not have sufficient technological infrastructure and for
teachers and students with low technology literacy (Nam, 2010). Various studies indicate that distance
education requires expertise and technical infrastructure (Lenar et al., 2014; Leontyeva, 2018; Liu et al., 2019;
Pozdnyakova & Pozdnyakov, 2017; Yousuf, 2007). While the studies on distance education published before
2020 considered distance education as an alternative education model, those published since the second half
of 2020 have considered distance education as a mandatory practice due to the Covid-19 outbreak. In this

study, emergency distance education refers to "distance education"

Education is an indispensable requirement for human beings regardless of living conditions (Quinn & Rubb,
2005). Life continues, albeit with restrictions due to the Covid-19 outbreak. This continuity also includes
instructional variables. While there are many studies investigating teachers' views on educational practices
during the outbreak (Biccard, 2020; Hebebci et al., 2020; Karakoyun & Lindeberg, 2020; Kesendere et al., 2020),
no study has focused on the problems that teachers experienced during this period. Thus, this study

investigated the challenges secondary school teachers faced during the distance education process.

PURPOSE and SIGNIFICANCE

This study aimed to investigate the difficulties faced by secondary school teachers in during the distance
education. The scope of the study was left flexible so that teachers could express their opinions and

experiences in depth and in a multidimensional way. To achieve that goal, the following questions were sought:

1. What are the challenges teachers face regarding technological infrastructure and technological
tools?

What challenges do teachers face in structuring the teaching process?

What challenges do teachers face in supervising students?

What challenges do teachers face in equipping students with target outcomes and skills?

A

What are the challenges teachers face in the assessment and evaluation process?
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While determining the sub-questions, all the variables related to distance education (technology, structuring
the teaching process, supervision of students and the process, teaching objectives, assessment and evaluation)
were taken into consideration in order to gather in-depth information. This study is assumed to contribute to

the literature and be a source for similar studies.

METHOD

The current study adopted phenomenology. In phenomenological research, the focus is experience. In other
words, what is investigated are experiences related to the phenomenon rather than the phenomenon itself.
Thus, in phenomenological research, the aim is to reveal the conscious structures in human experiences
(Creswell, 1998). The reason why the phenomenology design was used in this study is to reach detailed
information about the experiences of the teachers during the distance education process. The present study
was conducted with the permission of Agri ibrahim Cegen University Scientific Research Ethics Committee

within the scope of the decision numbered 95531838-050.99.

Participants

Teachers working in different geographical regions of Turkey were selected. Considering that the participants in
different cities and fields would provide data diversity, criterion sampling, one of the purposeful sampling
methods, was used. Criterion sampling is for the selection of data sources among units with the required
qualifications (Creswell & Poth, 2016). In this context, working in different provinces and different fields were
determined as criteria. The sample included 36 teachers working in Istanbul, Diyarbakir and Agri. Table 1

presents demographic information.

Table 1. Participants

Field of Teaching istanbul Diyarbakir Agni
Code Code Code
Turkish Language Teaching iTLT1 DTLT1 ATLT1
iTLT2 DTLT2 ATLT2
iTLT3 DTLT3 ATLT3

Social Studies Teaching issT1 DSST1 ASST1
iSST2 DSST2 ASST2

iSST3 DSST3 ASST3

Mathematics Teaching iMT1 DMT1 AMT1
iMT2 DMT2 AMT2

iMT3 DMT3 AMT3

Science Teaching iST1 DST1 AST1
iST2 DST2 AST2

iST3 DST3 AST3

Total 12 12 12

As is seen in Table 1, each province involved 12 participants, and each teaching program included 3

participants. Participants were represented by codes that were formed by combining the initials of the
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province they work in and the initials of their teaching fields. To avoid confusion, each participant was given a

number from 1 to 3. For example, "ITLT1" code refers to a Turkish language teacher working in istanbul.

Data Collection and Analysis

Teachers working in Diyarbakir and Agri provinces were interviewed face-to-face, and those working in Istanbul
were interviewed via teleconference. Data were collected through semi-structured interviews. All interviews
were recorded via electronic devices after obtaining permission from the participants. Depending on their
answers, additional questions were asked to obtain in-depth information. The average duration of interviews

was 40-45 minutes. The recordings were transcribed verbatim in a computer environment.

The prepared data were analysed through content analysis. Content analysis is an analysis technique aimed at
reaching meaningful structures and consistent relationships from the data obtained during the research

process (Yildirnm & Simsek, 2016). The content analysis process took place in 4 stages:

1. Coding: The recordings were primarily transcribed. First, the transcripts were read superficially to get
an idea of their content. Then, it was re-read and examined, and the raw codes were created. These
codes were stored in a separate file, and the main transcripts were re-read and re-encoded. The codes
of the 3rd reading were compared with the previous codes, and the elimination and addition between
the codes were made. The codes reached were classified to be combined under themes.

2. Themes: The semantic contents of the codes were taken as a basis in the creation of the themes. Thus,
9 themes were determined in the first stage.

3. Arranging codes and themes: To confirm the consistency of the codes and themes, a table was created
in which the codes were listed under themes. This table was reformatted by making necessary
corrections. At this stage, some of codes and themes were deleted, and some were rearranged. The
number of themes created decreased from 9 to 5.

4. Identifying and interpreting the findings: After the analysis process, the findings were reached by
gathering the data. Following the nature of the phenomenology design, direct excerpts were included,

and the information obtained was concretized.

VALIDITY and RELIABILITY

A three-stage process was applied to ensure validity and reliability. These stages were as follows:

1. All details in the texts were tried to be identified by reading the collected data three times during
the coding process.
2. Tabulation was made to ensure consistency between codes and themes. The inconsistent codes and

themes were deleted or rearranged.
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3. The findings and results were presented to two different experts and their opinions were taken. The

final form was revised by making arrangements within the scope of the experts' opinions.

FINDINGS

The findings were organized within the scope of the themes reached during the analysis process, not under
pre-determined titles in accordance with the nature of the content analysis. These findings were expressed
under 5 themes: 1) technology-related challenges, 2) teaching-related challenges, 3) communication-related
challenges, 4) measurement and evaluation-related challenges, and 5) challenges related to achieving learning

goals.

Technology-Related Challenges Secondary School Teachers Face

Teachers stated that most of the problems they faced in the distance education process stem from

technological inadequacy. Table 2 presents the technology-related challenges teachers faced.

Table 2. Challenges Related to Technology

Theme Code Participants

- There is no internet infrastructure in some villages ATLT1, ATLT3, ASST2, AMT1, AMT2,
k5 AMT3, AST2, AST3

5__9 Internet infrastructure is not sufficient in some villages and towns All participants from Agri province
] There are students without a computer or tablet All participants

. Some students cannot use the EBA System All participants

Considering Table 2, some of the teachers from Agri stated that there was no internet infrastructure in some
villages. On the other hand, all of the participants from Agri complained about the insufficiency of internet
infrastructure in some villages and towns. All teachers emphasized that some students did not have a computer

or tablet; therefore, they could not use the EBA System. Some excerpts were as follows:

One of the participants (ATLT1) said, "There is no internet infrastructure. | think all teachers suffer from the
same problem. For example, some of my students now reside in the village. In some villages of Agri, the internet
does not work at all. There is no internet infrastructure. Without the internet, the child cannot log into the
system.” The same situation was underlined by ASST2: "The main problem is that not every student has an
internet connection. There are students whose villages are on high hills. It is almost impossible for these
students to access the internet because there is almost no internet infrastructure in these villages.” AMT1
stated that “There is almost no internet in the highlands of Agri. Therefore, students living in the villages around

here cannot log in EBA. As they cannot attend the lesson, they are unaware of the lessons.”

For insufficient internet infrastructure, AST3 said, "Strictly speaking, the internet is not good in some villages
and towns in Agri. There is a constant internet outage. The student logs into the system but gets disconnected
every 2 minutes. Internet infrastructure is not enough to do education through a computer.” AMT1 stated that

“Some of the students cannot access to the system. Even if they can, they have internet outage. Internet
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infrastructure is very poor in some villages and towns. With this internet connection, the lessons cannot be
taught." Another participant (ATLT3) working in Agri said, "There is a constant internet outage. The students'
images freeze, or their voices are cut off. They suddenly fall out of the system. This is the case for villages and

towns. There are problems in internet infrastructure."

Regarding that students do not have a computer or tablet, ASST1 said, "/ have many students who don't have a
computer or tablet at home. They have no other means of accessing the internet. How should they access to
internet?" ITLT2 stated that “The classes are too crowded. Some students don't have a computer or a tablet. Or,
even they had a tablet, it was broken. These problems are common in crowded classrooms. Such problems can
occur even in a big city like Istanbul. Naturally, if a student does not have a tool to access the internet, he/she
cannot attend the class. It is not possible to talk about education when students cannot attend the class.” DMT1
said, "I work in a school with more than 40 classes. The distribution in classes is disproportionate in every
respect. It is disproportionate both in terms of economic level and in terms of success. For example, | have a
class, only two or three children attend classes via EBA. | asked the reason why the students did not participate.
It was because they didn't have computers. Then, of course, you cannot say anything in this case. That's a valid

excuse."

Considering "the inability of students to use the EBA System", another technological challenge faced by

teachers, the statements of the participant were as follows:

DST3: “Normally, EBA is not difficult. | had a little difficulty when | first started using it, but then I learned it. EBA
is not difficult, but you should train students about how to use EBA. Some of my students still cannot use EBA.
They can only log in and out. However, there are many activities, tests and much more in the system. However,

they cannot benefit from EBA because they do not know how to use it. This makes it difficult.”

IMT3: “If everyone could use EBA, it would be easier. First of all, students need to learn the EBA System. Yet,
some don’t know. If all students were able to use EBA correctly, at least we could make efficient lessons with

those who could use the system. So, we have to first train all students about how to use this system.”

AMT2: “Some of my students do not know anything about EBA. For example, | am a math teacher. | sent a test
to my students via EBA and asked them to solve. They said: | couldn’t open the file. | posted again and again but
received the same responses. The problem is the fact that they do not know how to open the file. If there are

such problems, how can the instruction be efficient?”

Teaching-Related Challenges Secondary School Teachers Face

Teachers faced various difficulties in teaching due to distance education. The teachers stated that although
they generally applied the lesson plan of the Ministry of National Education, the distance between student and

teacher is an obstacle to the implementation of these plans. Teachers had difficulties in most, if not all, of the
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teaching processes. There are similar difficulties for teachers working in all three cities. The themes, codes and

participants were presented in Table 3.

Table 3. Teaching-Related Challenges Secondary School Teachers Face

Theme Code Participants
Challenges in getting the attention of the iTLT2, DST1, ATLT1, ATLT2, iSST3, DSST2, DSST3, ASST1,
student at the beginning of the lesson ASST2, ASST3, iIMT2, iMT3, DMT1, DMT3, AMT1, AMT3,
iST1, iST3, DST1, DST2, AST2, AST3
Students' inability to focus on the lesson All participants
Unresponsiveness of the students to the lesson All participants
ﬁ No feedback for the questions asked iTLTl, iTLT3, DTLT1, DTLT2, ATLTZ, ATLTZ, ATLT3, iSST1,
8 ISST2, ISST3, DSST1, ASST2, ASST3, IMT2, IMT3, DMT3,
a AMT1, iST2, IST3, DST1, DST2, AST1, AST2
._%D Many students are unprepared for the lesson All participants
< Absenteeism of students All participants
e Making excuses for not participating in the iTLT2, ITLT3, DTLT1, DTLT2, DTLT3, ATLT1, ATLT2, ATLT3,
lessons iSST1, DSST1, DSST2, DSST3, ASST1, ASST2, ASST3, IMT1,

iMT3, DMT1, DMT2, DMT3, AMT1, AMT2, AMT3, iST1,
DST1, DST2, AST1, AST2, AST3
Decreasing control over the students All participants
Students’ loss of respect towards teachers ASST2, ASST3, AMT3, AST1, AST2, AST3

As is seen in Table 3, the challenges teachers faced in the teaching process were specified under nine codes:
challenges in getting the attention of the student at the beginning of the lesson, students' inability to focus on
the lesson, unresponsiveness of the students to the lesson, no feedback for the questions asked, many
students are unprepared for the lesson, absenteeism of students, making excuses for not participating in the
lesson, decreasing control over the students, and students' loss of respect towards teachers. Some of the most

striking expressions were as follows:

Regarding the challenges in getting the attention of the student at the beginning of the lesson, AMT1 said, “/
am for face-to-face education. | think it is necessary to make eye contact with the student and to make the live
voice heard. Because when you make eye contact, the students are motivated and participate in the lesson.
They listen to you more carefully. As you know, the first thing to do at the beginning of the lesson is to attract
the attention of the student. However, this is not easy in an online environment. It is almost impossible.”
Another participant (DST1) stated that “My students were not very interested in the lesson anyway. Sometimes,
I was breaking my neck to get the attention of the students. However, we were in face-to-face education at that
time and | could do it. Sometimes | was raising my voice, and sometimes | was telling children anecdotes or
something else. Thus, | was getting their attention to the lesson somehow. But it is very difficult to get their

attention through the computer. Without attention, one cannot start the lesson anyway.”

Considering the students' inability to focus on the lesson in the distance education process, the statements of
IMT2 were as follows: “In my opinion, the student and the teacher should be in the same environment. The
student cannot focus when they are far away. There are many such examples among my students. The student

both appears to be active in EBA and is also interested in other things. In other words, the teacher cannot
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control the gestures of all students and their focus at all times. We teach. We also have to focus on the lesson.”
ATLT3 said, “What is required for a course to be taught successfully? The student must be interested. So, the
student needs to focus on the teacher and the lesson. But this doesn't happen on the computer. The students
cannot focus on the lesson, the teacher. They are interested in other things. This is a problem. It is a big problem
for success.” DSST2 stated that “I've experienced many times. The students are online in EBA but also have
opened another page. They play games or something else on that page. They do not focus on the lesson. This is

because they have another choice. However, if they were in the classroom, they would listen to the lesson.”

All teachers used similar expressions regarding the unresponsiveness of the students during the course. For
example, DMT1 explained this situation as follows: “Some students listen to the lesson, but without
indifference. They don't show any reaction. They log in the system just to show that they are in the class. Since
we have been teaching for years, we can understand their such behaviours. The student should give responses
in the lecture so that we know whether the learning is happening. This is very difficult in distance education.”
The same situation is underlined by iTLT3 as follows: “/ saw students being online in EBA but doing nothing.
They listen to the lesson like a story or they have completely different things in mind. Maybe they want the
game to be over so that they play games. Sometimes, | have to warn them loudly. They seem as if they just
awoke. They are so unresponsive.” According to ATLT2, this situation creates a problem in terms of the
implementation of education: "I often see the students watching me like they watch TV. There is no reaction. |
once made a booming sound to get the attention of the students. Such things always happen. | also do not
know what to do when there is no reaction from the students. Obviously, in distance education, we all started to

pursue and finish the lesson. Yet, | believe that this process cannot continue so.”

Most of the teachers wanted to increase students’ motivation by asking questions to them during the lesson.
However, they stated that some students were indifferent and did not answer the questions. Some

representative statements were as follows:

ASST3: “After | teach a subject, | ask the children reinforcing questions. | say their names and ask them
questions. They do not respond. | could not understand whether they do not know the answers or whether the
perception of children at that age in the computer environment is a little low. As a result, there is no answer to

the question. Unfortunately, | cannot reinforce the information.”

DST2: “No matter how quality education is in distance education, the student learns little. This is obvious. A few
of the questions | ask are answered. Some of my questions are not answered at all. | give clues. | can only get an

answer after explaining how it is. However, that answer is insufficient. Mostly | get no response at all.”

iST2: “Science course cannot be taught through distance education. It requires experiments and applications.
EBA has good activities, but the students are not aware of it. That's why they do everything either from memory

or by taking a pencil-paper with him and writing what we say there. Some students don't do any of them. Most

621



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 12 2021

of my questions remain unanswered. | said to the students, let's assume we experimented... Then | asked a

question. | could not get an answer. | can give you at least a hundred such examples.”

According to teachers, another teaching-related challenge is that many students were unprepared for the
lesson. Some teachers stated that the lessons taught without preparation do not serve the purpose, and they
made striking statements on this issue. For example, DSST3 said, “Students do not prepare for lessons in
distance education. Very few of them attend classes anyway. The participants do not make any preparations.
This is not their fault. The system works like that now. It does not ask for attendance. There is no exam. Children
don't feel obliged to make preparations.” The statements of IMT2 were as follows: “What happens if the
student comes to math class unprepared? And you teach the lesson through the computer. The student must
come prepared for the math class. However, the number of students who come prepared is very few. The best is
face-to-face education.” DSST1 stated that “I always suggest students come to class prepared. | say that they
cannot learn Social Studies without studying and reading. Most of the students still attend classes without

reading, studying, or preparation. Some even don’t join the classes.”

According to the participants, the majority of students create excuses for not attending online classes. For this
reason, they stated that the number of students attending the classes is very low. The most striking statements

of the participants in this context were as follows:

DMT2: “I take care of my students. | am in contact with many of them over the phone. Also, with parents. |
examine students who have not attended the class for a long time. The answers are either they are ill, or they
are somewhere in which there is no internet: Excuses all the time. All in all, the students do not participate in

the lesson. This is the result. The rest doesn't matter.”

iST1: “Some of my students do not attend the lessons at all. This is strange. | mean, don’t the parents say to
their children to attend the lesson? Sometimes | call parents, but they always provide excuses. They say so

excuses for their children’s nonattendance that | feel sorry.

iIMT1: “Every teacher complains about not being able to find students to teach. Students, on the other hand,
create excuses for not attending the lesson. Of course, this happens when there is no obligation to continue. |

think this is a loss for students. How are you going to learn if you don't come to class? You cannot learn...”

Teachers stated that their control over their students decreased. This was stated by ASST3 as follows: “It is easy
to control students in the classroom environment. It is relatively easier than distance education. However, in
distance education, it is impossible to control the student during the lesson. When | open my slide and read it, |
can't control all students at the same time. But in the classroom, | can understand the situation of the student
from the noise, rustling or something, which is not possible in distance.” ITLT3 said, “It is very difficult to control
students in distance education. We have no knowledge of the student. We can neither control the student

during the lesson nor know what he/she does after the lesson. | think distance education has distanced students
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from teachers.” DST2 stated that “I cannot see my students. | can see only a few of them via camera. | don't
know what the rest are doing. | sometimes phone them and ask about their situations. But that's all. There is

nothing | can control about my students right now.”

Some of the teachers who work in Agri have thought that students' respect towards teachers decreased during
the distance education process. AMT3 said, “No matter how sincere the communication between students and
teachers in the classroom environment is, it is within a framework of respect. In the classroom environment, you
can make the students feel that their behaviours are progressing. In the computer environment, students talk to
their teacher as if they were friends. The computer environment caused a decrease in students' respect towards
the teacher. Worst of all is their indifferent behaviours towards the teacher.” AST1 stated that “Sometimes |
send messages to students but receive no response. | resend the message. | call them. | ask them why they
didn’t respond to my messages. They claimed to be busy. Is it right to utter this excuse to the teacher? This was
not the case in face-to-face education. There was respect. Distance education seems to damage children's

respect toward teachers.”

Communication-Related Challenges Secondary School Teachers Face

Teachers stated that they had difficulty in reaching the students. Table 4 presented the reasons for the lack of

communication between the teacher and the students.

Table 4. Challenges Faced by Secondary School Teachers in Communicating with Students

Theme Code Participants
No appropriate communication is established All participants
_5 with the students on the phone
_‘E Parents’ phone number is unknown ATLT1, AMT1, AMT3
S The parents' phone cannot be reached DTLT2, ATLT1, AMT1, AMT3
E Healthy communication cannot be established iTLT2, DTLT1, DTLT2, ATLT1, ATLT2, ATLT3, iSST3, DSST1,
S with the parents on the phone ASST2, ASST3, IMT2, DMT3, AMT1, AMT2, AMT3, DST1,

DST2, AST1, AST2, AST3

Table 4 shows that the difficulties in communication occurred due to the inability to communicate with the
students properly on the phone, not knowing the phone number of the parents of the student, not being able
to reach the parents' phone, and not communicating with the parents on the phone. The most striking

expressions of the teachers regarding these difficulties are as follows:

DMT3 emphasized the challenges that teachers experienced while trying to communicate with students via
phone as follows: "Some students have never attended the lessons. It is necessary to communicate with them. |
cannot communicate well with the students on the phone when | call them. | say the same thing maybe forty
times. As a result, we cannot communicate. However, in face-to-face education, communication can be
achieved.” Another participant (ATLT3) said, "The only way to reach the children during the day is by phone. But
that's not enough either. It is impossible to tell the student what you want on the phone.” The statements of

iST2 were as follows: “During the distant education, | have been glued my smartphone. My students want to tell
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me something, but they don’t because they think that | will be angry as we communicate by phone. That's why

communication with the students has turned out very bad.”

Some teachers working in Agri couldn’t contact some students as they didn’t know the phone numbers of their

parents. Some representative examples were as follows:

ATLT1: “Still we have some students who don’t know their parents’ phone numbers. The student is enrolled at
the school, but the parent has no number How can we reach this student? He neither comes to say nor can we

reach him. It's a bad situation.”

AMT2: “I need to reach some students, but | don’t have their parents’ phone numbers. | have to ask other

students to learn contact information, but | don't prefer this way. It may be misunderstood.”

AMT3: “There are students that | have not been able to reach since March. | don't understand how this can
happen, but their parents’ phone numbers are not registered at the school. That's why students cannot be

reached.”

For another barrier to communication was underlined by one teacher from Diyarbakir and three teachers from
Agrn as follows: “Some parents' phone numbers are not accessible.” DTLT2 said, “Because some students live in
villages, we mostly cannot reach their parents' phone numbers.” ATLT1 stated, “I think the parents should keep
their phones available during this process, but it is not so. Sometimes | call but cannot reach them.” The
statements of AMT1 were as follows: “Parents cannot be reached sometimes, either. However, parents’ phones

must be on at all times. Otherwise, how will we reach the student?

Some of the teachers could not establish healthy communication with the parents and this situation was an

obstacle in reaching the students. Here are some representative excerpts:

ITLT2: “When I call, | sometimes come across parents who are not understanding. But what can | do? | have to

talk to the parent about the child's situation.”

ASST2: “We don’t achieve a consensus with parents in distance education. While some say yes to everything,

others object to everything.”

Measurement and Evaluation-Related Challenges Secondary School Teachers Face

Participants considered the measurement and evaluation as one of the comprehensive difficulties they
encountered during the distance education process. According to them, measurement and evaluation in
distance education is a variable that is not based on scoring but is used by teachers to monitor student level.
Teachers stated that activities such as homework and tests that they employ to monitor students cannot be

carried out properly. Table 5 presents the variables that form the basis of the study findings.
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Table 5. Challenges Secondary School Teachers Face in Assessment and Evaluation

Theme Code Participants
T Many students do not do their homework All participants
S Parents or other adults do homework in place of students All participants
E 2 Parents or other adults do tests in place of students All participants
©
o T:é Students prepare copy-paste homework All Turkish Language and Social Studies
23 Teachers
(]
=

Considering Table 5, the challenges faced by teachers in measurement and evaluation during the distance
education process are as follows: “students do not do their homework, parents or other adults do homework
instead of students, parents or other adults do tests in place of students, and students prepare copy-paste

homework in Turkish and Social Studies lessons.” Some representative statements were as follows:

According to all participants, most students do not do the assigned homework. For example, AST2 said, “Since
we are teaching during distance education. It is inevitable to give homework to the students. Otherwise, how
else will they learn? What can a student learn by listening to me for an hour or half an hour? They must do their
homework. | also give homework, but it seems that there are no students who do the homework properly.”
DMT3 stated, “We have the chance to assign homework to students through the EBA System. This is a good
thing. Without EBA, a generation that could not do four operations would grow up. Unfortunately, students
don't do homework. Of course, not all of them. Some of them do but the majority don’t.” ITLT1 expressed, “I
give a lot of texts to the students. | also give advice such as read this book, just to read this magazine. Of course,
these are always appropriate for their level. Then, | say: Prepare homework about what you read and bring it to

me. So far, only one or two students have been able to prepare good homework.”

All participants stated that most of the homework was done by parents or other adults. Some statements were

as follows:

AMT2: “We give homework to the students. They usually don’t do the homework. However, when they do, there
are such good assignments that cannot belong to the students. | know their levels. | ask: How did you do it?
Although they claim that they did, | know they didn’t. They ask either their parents or adults around them to do

it. Because the homework is well above the student's level.”

IMT3: “Many of my students have their mother, father or older brother do their homework. Although | have

warned my students about this situation over and over again, it continues.”

ITLT2: “One of the most difficult tasks in the distance education process is that the homework given to the
student is not done by the student. In a home environment, the student always has his/her parents or someone

else does their homework.”
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Another challenge was “parents or other adults do tests in place of students.” All teachers complained about
this situation. IMT1 said, “There is no exam to measure the student. So, different alternatives are used. | give a
test or something. Some students' test scores are normal and meaningful, while others are very good. This
shows that students get help. The student who had very low scores in the classroom gets full points in distance
education. This is not normal. Someone else is doing tests. This is very obvious.” Another teacher (ATLT2)
stated, “We make use of tests in EBA to reinforce student learning. We do not use these tests as exams, but |
still examine the results to determine students’ levels. There is no consistency in the test results. Most of the
tests are accurate, which means someone does tests for them. If the students did it themselves, they wouldn't

get such high scores. Don’t | know my own students?”

Teachers believe that students got used to preparing copy-paste homework during the distance education
process. For example, DSST2 considered the following sentence: “The Internet is used too much. Especially on
history subjects, students always copy and paste from the internet. They prepare homework in that way.”
Another participant (ITLT3) had a similar tendency: “The students benefit from the internet. They copy
information from a single site and paste it into the file. Then, they send it as homework. When | search the first
sentence of the assignment, the whole text appears. This is how distance education is. It destroys students’
research skills.” ATLT1 said, “In 99% of the homework, the students used copy-past method. Lastly, | gave

homework on the subject of pronouns, but all assignments were taken from the internet.”

Challenges Secondary School Teachers Face in Achieving Learning Goals

Teachers found distance education insufficient in achieving the learning goals. The themes and codes that form

the basis of the challenges that teachers faced in achieving learning goals were shown in Table 6.

Table 6. Challenges Secondary School Teachers Face in Achieving Learning Goals

Theme Code Participants
Students cannot learn most information All participants
=2 Students cannot learn by experience iST2, IST3, DST1, DST2, AST1, AST2
8 There are no environments where students iST1, iST2, IST3, DST1, DST2, AST1, AST2, AST3
%D can apply the knowledge
g Students become strangers to their teachers All participants
3 and friends

As is seen in Table 6, all participants stated that “Students cannot learn most information, and they become
strangers to their teachers and friends.” On the other hand, some participants underlined that “there are no
environments where students can apply the knowledge they have learned, and students cannot learn by

experience.” Here are some representative excerpts:

Warning that students cannot learn information, DMT3 said that “Face-to-face education is better than online

education. We try to teach through a computer. Is it possible? Students cannot learn most information.
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Everything remains in theory.” Another participant (ASST2) said, “It is very difficult to communicate effectively.
The student learns very little. The homework and the student attendance confirm this situation.” Besides, ITLT1
expressed it as “We can teach less in distance education. In particular, if the students don’t like education, then

it becomes much worse. They can hardly learn anything.”

According to some science teachers, lack of conditions where the students can learn by experiencing

knowledge constitutes a deficiency in terms of learning. The statements were as follows:

DST1: Science tells life. You learn what happens in life through applications and experiments. We have no
chance to experiment in distance education. You simply cannot show a plant to the student. For example, you

cannot show epithelial cells live with a microscope. Science includes learning by experience.”

iST2: “Before the outbreak, we used to do all our lessons in laboratories. We used to make experiments with the
students. We could observe. Children practically lived the lesson. They could learn by living. However, now

everything is theoretical. We cannot experiment and observe.

AST3: “Experiments are explained theoretically in EBA. There are some activities, but not enough. It is never like

practice. In practice, the student lives and learns.”

Some science teachers emphasized the absence of environments where students can apply the knowledge they
have learned. One of the aforementioned participants (IFO2) said, "What has been learned cannot be put into
practice. There is no environment anyway. The student does not live daily life properly so that he can implement
what he learned.” According to DST2, “Although distance education is carried out with some activities, a theory-
based education is dominant. However, the student should be able to put his knowledge into practice. This is
constructivist education. There is a need for an environment where knowledge can be implemented for the
student.” Another participant who made striking statements was AST2: “The children are stuck in the house. A
computer, a phone... these are all the teaching resources. What is the point if knowledge is not reinforced with

practices?”

All participants stated that distance education alienates students from both their friends and teachers. The

most interesting expressions were voiced by 1S02 and WTO1:

iSST2: “The biggest loss of distance education is the alienation of students from each other and their teachers.
Students were in communication in the school environment. They used to play games. Sometimes we teachers
participated in their games. We had strong communication. The students have become strangers to each other

and to the teachers due to distance education.”

DTLT1: “The distance between us and the students significantly reduced our interaction. For example, | have
students that | would not recognize if | meet on the street. This is the same situation between students and their

friends.”
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DISCUSSION and CONCLUSION

As in other areas of life, restrictions have been made in education due to the Covid-19 outbreak. Online
activities were used to meet the educational needs of society. Like every method and approach, distance
education has its own advantages and challenges. From this point of view, this study investigated the

challenges that secondary school teachers faced during the distance education process.

Some of the technology-related challenges faced by teachers who work in Agri are that students living in
villages or towns cannot log in EBA due to the lack or insufficient internet infrastructure. On the other hand,
teachers working in Diyarbakir and istanbul provinces stated that they rarely experienced internet-related
problems. Thus, it can be interpreted that the technology-related problems of teachers in Diyarbakir and
Istanbul differed from those in Agri. One of the foundations for the application of distance education is the
internet. Problems in internet connection make it difficult to realize distance education. According to Petretto
et al. (2020), the primary requirement in distance education activities is internet connection and the existence
of devices that can connect to the internet. Another result achieved within the scope of technological
difficulties was the lack of computers or tablets in Agri. However, the majority of the students in Diyarbakir and
Istanbul had computers or tablets. As a result, the lack of the necessary tools and equipment due to financial
difficulties is one of the problems encountered during the distance education. Also, it was found that teachers
working in Agri had more difficulties in this regard than those working in Diyarbakir and Istanbul. In their study,
Sun et al. (2020) advocate that all the necessary tools and infrastructure should be provided for distance
education. Also, Tzifopoulus (2020) warns that the lack of tools and equipment put the implementation of
distance education in an impasse. Another challenge is that some students cannot benefit from EBA, which has
been established to implement distance education in schools in Turkey. All teachers stated that the students
who could not use EBA could not benefit from it, and this causes trouble. A similar result was found by Pinar

and Donel-Akgil (2020) who underlined the importance of using EBA during the distance education process.

Considering the teaching-related challenges, some teachers could not attract students’ attention at the
beginning of the lesson, thus some students could not focus on the lesson. Teachers stated that this problem
decreased the quality of education. The common problem faced by the teachers in all three provinces was the
inability to attract the attention of the students and the students' inability to focus on the course. It is
extremely important for the introductory phase of the education to attract the attention of the student and
ensure their focus. If this cannot be achieved, it becomes difficult to provide a healthy education. Konig et al.
(2020) found similar findings. According to Campbell et al. (2020), unresponsiveness of the students to the
lesson and no feedback for the questions asked are among the challenges faced by teachers. Teachers stated
that students who didn’t join the lesson couldn’t learn many things and their level of success decreased.
Investigating the challenges and advantages of distance education within the scope of the Covid-19 outbreak,
Toquero (2020) found that the academic achievement level might decrease due to many reasons. Another

challenge was the unpreparedness of students. All teachers stated that the majority came unprepared for
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lessons. Teachers stated that unprepared students could not learn well, and this affected academic success
negatively. Quezada et al. (2020) found similar results in their study on adapting the curriculum to the Covid-19
process. All teachers faced challenges regarding students not attending the lessons. On the other hand, most
students also made excuses for not attending the classes. According to teachers, this is a common problem in
distance education and face-to-face education is much better. Focusing on the student attendance problem,
Adnan and Anwar (2020) used student views to examine online education during the Covid-19 outbreak.
Another challenges that teachers faced in distance education were the decreased control over students and
students' loss of respect towards teachers. Teachers stated that students cannot be controlled remotely, thus
causing the student to lose respect towards the teacher. The finding of Huang et al. (2020), who dealt with

various problems experienced in the distance education process, coincide with the results of this study.

Another common challenge faced by teachers in all three provinces was the difficulty in communicating with
students and their parents. Another challenge is the difficulties in communicating with students and their
parents. Not being able to communicate well with students or parents on the phone, not knowing or reaching
the phone numbers of parents cause a problem for teacher-student communication. Teacher-student
interaction is vital for achieving teaching and learning outcomes. The disconnection between the parties causes
the process to be interrupted. This disconnection was found as a common problem faced by teachers. Nuere

and de-Miguel (2020) state that conducting distance education properly requires healthy communication.

Some of the problems faced by all teachers were related to assessment and evaluation. Some challenges were
related to measurement and evaluation. Teachers stated that the homework and tests given to the students
were done by the parents or other adults. Teachers perceived such situations as a problem as it made it
difficult to monitor students’ academic levels. Assessment-evaluation is important in terms of controlling the
quality of education-training processes. If this process is not managed, it is almost impossible to determine the
level of students. It was determined that assessment and evaluation-related problems are the common
problems of all teachers, regardless of the province. Clausen et al. (2020) reached similar results. On the other
hand, some students prepared copy-paste homework which was seen as a problem by teachers. Sofi and
Laafou (2020) investigated the effects of distance education and found that copy-paste behaviour was common

in distance education.

Challenges in the realization of learning goals were determined as students' inability to learn enough, lack of
environment and opportunities to apply the knowledge they have learned and becoming strangers to their
friends and teachers. Teachers stated that these problems greatly reduced the quality of education and created
an obstacle to the realization of learning goals. Investigating learning difficulties experienced in distance

education, Dhawan (2020) found similar results.
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RECOMMENDATIONS

Our world can be described as the worlds of outbreaks. New infectious diseases with no cure (Covid-19,
Mayaro Virus, Oropouche Virus, Monkey Smallpox Virus, Chikungunya Disease, etc.) are constantly spreading.
These diseases reshape our life conditions by posing both individual and social threats. Technology is getting

more important in preventing diseases and in creating alternative living conditions.

Since March 2020, the possibilities of technology have been used for teaching remotely. However, inefficient
and misuse of technology reduce its functionality. This study reported that many difficulties were caused by the
incorrect use of technology, the inability of students to be supervised, and the lack of proper assessment and
evaluation. In this context, some suggestions were made to technology providers, education planners, teachers
and parents. These recommendations were as follows:

1. The basic requirement for distance education or alternative education system is a healthy internet
connection. Thus, technology providers should carry out infrastructure studies to ensure that the
internet can reach all parts of the country effectively.

2. Education planners should develop easy-to-use electronic education programs that can be actively
used by teachers, students and their parents. Training for the use of these programs should be given,
and it must be ensured that all users gain competence.

3. Activities should be developed in which students can evaluate the distance education process in a
useful way. Academic follow up of the student should be done with the cooperation of teachers and
parents. Teachers should prepare special files for monitoring students continuously.

4. Technology provider institutions should create electronic environments where teachers, students and
parents of students can communicate at any time.

5. Distance awareness conferences should be organized for parents and they should be encouraged to
motivate their children to study.

6. Teachers should open the way for students to share activities, ideas and projects with their class and
schoolmates by forming virtual student groups.

7. Teachers should supervise the students in cooperation with parents. Therefore, they should constantly
communicate with parents in order to make students follow the courses.

8. Teachers should make sure that the assignments and other activities are done by the students
themselves, not by the relatives of the students, so that the assessment and evaluation can be done in
a healthy way. In this context, parents should be told that doing homework instead of students harms

their academic process.
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ORTAOKUL OGRETMENLERININ UZAKTAN EGIiTiM SURECINDE KARSILASTIKLARI
ZORLUKLAR

0z

Ortaokul 6gretmenlerinin kiresel pandemi nedeniyle uygulanmaya baslanan acil uzaktan egitim
sirecinde karsilastiklari zorluklarin arastirildigi bu calismada nitel arastirma metodolojisinden
fenomenoloji deseni kullaniimistir. Arastirmanin katilimci grubunun olusturulmasinda amagli
ornekleme yontemlerinden 6lcut 6rneklemeden yararlaniimistir. Bu kapsamda Turkiye’nin 3 farkli
ilinde (istanbul, Diyarbakir, Agr), farkli alanlarda (Tiirkce, matematik, fen bilimleri ve sosyal
bilgiler 6gretmenligi) gorev yapmakta olan toplam 36 ortaokul 6gretmeni, arastirmaya dahil
edilmistir. Arastirmaya her (g ilden 3’0 Tirkge 6g8retmenligi, 3'G matematik 6gretmenligi, 3'G fen
bilimleri 6gretmenligi ve 3’ sosyal bilgiler 6gretmenligi olmak tizere 12’ser ortaokul 6gretmeni
dahil edilmistir. Arastirma verilerinin toplanma stirecinde yari yapilandiriimis gériisme formu
kullanilmistir. Diyarbakir ve Agri illerinde gérev yapan dgretmenlerle yiiz yiize, istanbul’da gérev
yapanlarla ise telekonferans yontemiyle goriisilmistiir. Veri toplama siirecinde, katilimcilarin
verdikleri yanitlara bagl olarak ek sorular da sorularak derinlemesine bilgi edinmeye galigilmistir.
Toplanan veriler, igerik analizi ile ¢dzlimlenmistir. Arastirmanin bulgulari; teknolojiye yonelik
zorluklar, 6gretimin uygulanmasina yonelik zorluklar, iletisimin saglanmasina yonelik zorluklar,
Olgme ve degerlendirmeye yonelik zorluklar, 6grenme hedeflerine ulasmadaki zorluklar seklinde 5
baslik altinda ifade edilmistir. Arastirmanin bulgulari kapsaminda ulasilan sonuglar, yine 5 baslik
altinda benzer ¢alismalarin sonuglarindan da yararlanilarak tartisilmistir. Arastirmada ulasilan en
belirgin sonuglarin teknolojiye, 6grencilerin denetlenmesine ve 6lgme-degerlendirmeye yonelik
zorluklar temelinde oldugu ve illere gore farklilik gosterdigi saptanmistir. Bu kapsamda Agri ilinde
gorev yapmakta olan 6gretmenlerin ¢ogunlugunun yasadigi birincil zorluk, teknik alt yapinin
yetersizligi iken Diyarbakir ve istanbul illerinde gérev yapan &gretmenlerin bu sorunu
yasamadiklari saptanmistir. Ote yandan her ¢ ildeki 8gretmenlerin cogunlugunun 6grencilerin
uzaktan denetlenemediginden ve olgme-degerlendirmenin saglikh sekilde yapilamadigindan
sikayet ettigi gértilmustir. Arastirmanin son asamasinda; teknoloji saglayicisi kurumlara, egitim
planlayicilarina, 6gretmenlere ve 6grenci velilerine yonelik olarak uzaktan egitimin etkin ve
faydali bicimde uygulanabilmesi igin 6nerilerde bulunulmustur.

Anahtar kelimeler: Uzaktan egitim, acil durum uzaktan egitim, Covid-19 salgini, ortaokul
o6gretmenleri, karsilasilan zorluklar.
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GiRiS

Yagam sartlari, insanlarin davranislarini etkiledigi gibi zorunluluklarini ve gereksinimlerini de bigimlendirir.
insan, yasamini icinde bulundugu sartlar kapsaminda organize eder. Beslenme, barinma, egitim vb. tim
gereksinimler, sahip olunan kosullar temelinde sekillenir. Yasam sartlari, bazen insanin kendisi bazen de kontrol
edemedigi durumlar araciligiyla bigimlenir. Bazi hastaliklar, insanin kontrol altina alamadigi durumlar
arasindadir. insanlik tarihinde cesitli hastaliklar, kontrol edilemedikleri icin biiyiik kayiplara neden olmus ve
arkalarinda biiyiik etkiler birakmislardir. 14. yiizyilda Veba, 19. yiizyilda Kolera, 20. yiizyilda ispanyol Gribi ve

gliniimiizde Covid-19 salgin hastaligi, insan yasamini adeta yeniden bigimlendirmistir.

Covid-19 (Coronavirus Disease 2019), Cin’in Wuhan kentinde ortaya ¢ikip kisa siirede tim diinyaya yayilmis ve
kiiresel pandemiye neden olmustur (Dong vd., 2020; Hollander ve Carr, 2020; Mehta vd., 2020). ik olarak Cin
ile yakin iliskileri olan Hindistan (Sarkar vd., 2020), Pakistan (Rana vd., 2020) ve iran (Tuite vd., 2020) gibi
Ulkelerde gorilmeye baslayan hastalik, daha sonra diinyanin tiim dlkelerinde etkisini hissettirmeye baslamistir
(Adams ve Walls, 2020; Rothan ve Byrareddy, 2020). Covid-19 kiiresel pandemisi; tlkeleri sosyal (Li vd., 2020),
ekonomik (Bonaccorsi vd., 2020) ve politik (Kuzemko vd., 2020) agilardan kapsamli bir bicimde etkilemistir
(Chakraborty ve Maity, 2020). Turkiye, Covid-19 kiiresel pandemisinden etkilenen dlkelerden biridir (A¢ikgoz ve
Glnay, 2020).

Tirkiye, kiiresel pandemiden etkilenen llkelerden biri olarak bir¢ok alanda diizenlemeler yapmak durumunda
kalmistir (Bostan vd., 2020). Sosyal uygulamalara, kiltirel etkinliklere, ticari hareketlere ve egitim faaliyetlerine

Saglik Bakanhgi Koronaviris Bilim Kurulu’nun kararlari dogrultusunda kisitlamalar getirilmistir (Soylu, 2020).

Covid-19’un egitim alanina yonelik etkisi nedeniyle tim 6gretim kademelerinde (ilk, orta ve yiiksek 6grenim)
acil durum uzaktan egitim modeli uygulanmaya baslanmistir. Uzaktan egitim, 6grenme ve 06gretme
faaliyetlerinin elektronik araglar (bilgisayar, radyo, televizyon vs.) araciligiyla, fiziki olarak aralarinda mesafe
bulunan alici ve vericilerin etkilesimi ile gergeklestirilmesidir (Porter, 1997). Acil durum uzaktan egitim
ise, egitim-6gretimin ylz yiize yapiimasinin mimkin olmadigi olaganiisti yasam sartlarinda uzaktan egitim
modelinin kullanilmasina yoneliktir (Mohmmed vd., 2020). Yasam sartlari normale déndiginde acil uzaktan
egitim birakilarak tekrar yuz yiize egitime gegilir (Eder, 2020). Tirkiye’deki egitim kurumlari, Covid-19 salginin
O0grenci ve O0gretmenlerin saghgini tehdit etmesi nedeniyle 12 Mart 2020 itibariyle acil durum ilan ederek
uzaktan egitim uygulamasina gecmistir. Milli Egitim Bakanhgi’'nin 2020’de yayinlamis oldugu Milli Egitim
istatistikleri’ne gére Tirkiye’deki ilk ve ortaokul kademelerinde 18 milyon 241 bin 881 dgrenci egitim goriirken,
istihdam edilen 6gretmen sayisi, 1 milyon 117 bin 686’dir (MEB, 2020). Uzaktan egitim uygulamasi, hem
boylesine blylk bir niifusa sahip 6gretmen-6grenci kiimesinin hem de temas halinde olduklari diger insanlarin
saghgini riske etmemek amaciyla uygulamaya konmustur. Bu kapsamda ilk ve ortaokullara yonelik egitim-
Ogretim uygulamalari, EBA (Egitim Bilisim Agi) Sistemi Uzerinden gergeklestiriimeye baslanmistir. EBA;
O0gretmenlerin, Ogrencilerin ve Milli Egitim yetkililerinin egitim-6gretim ve denetleme islemlerini

gerceklestirdikleri bir elektronik ortam aracidir (Aktay ve Keskin, 2016).
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Uzaktan egitim; 6grenci-6gretmen, 6grenci-6grenci etkilesimi, 6gretim surecinin kontrolii ve denetlenmesi,
sirecin degerlendirilmesi vs. agisindan yiiz ylize egitimden farkhlasmaktadir (Moore vd., 2011; Webster ve
Hackley, 1997). Uzaktan egitimde 6grenciler birbirleriyle ve 6gretmenlerle goérintili konferanslar (Sherry,
1995), sesli oturumlar ve yazili mesajlar (Leh, 1999) araciligiyla iletisim kurmaktadirlar. Elektronik araglarin
kullaniimasiyla saglanan iletisim, eszamanli ya da eszamansiz olabilmektedir (Brown, 2001). Uzaktan egitimin
etkilesim, kontrol ve degerlendirme kapsamlarinda yiiz ylize egitimden farkh olmasi, uygulama sireglerinde
birtakim aksakliklara veya sinirlliklara neden olabilmektedir (Valentine, 2002). Ozellikle yeterli teknolojik alt
yapiya sahip olmayan ulkeler ve teknoloji bilgisi diisiik olan 6gretmen ve 6grenciler agisindan uzaktan egitim,
bir sorun halini alabilmektedir (Nam, 2010). Bilimsel alanyazinda uzaktan egitim uygulamalarinin uzmanlik ve
teknik alt yapi gerektiren kapsamli faaliyetler olduguna yénelik ¢ok sayida ¢alisma (Lenar vd., 2014; Leontyeva,
2018; Liu vd., 2019; Pozdnyakova ve Pozdnyakov, 2017; Yousuf, 2007) yer almaktadir. Uzaktan egitime iliskin
¢alismalardan 2020 yili 6ncesinde yayinlanmig olanlar, uzaktan egitimi alternatif bir egitim modeli olarak
degerlendirmisken, 2020 yilinin ikinci yarisindan itibaren yayinlanmis olanlar, uzaktan egitimi Covid-19 salgini
nedeniyle zorunlu bir uygulama biciminde ele almislardir. Bu arastirmada da “uzaktan egitim” ifadesi ile acil

durum uzaktan egitim kastedilmektedir.

Yasam kosullari nasil olursa olsun egitim, insan icin vazgecilmez bir gereksinimdir (Quinn ve Rubb, 2005).
Yasam, Covid-19 salgini nedeniyle kisitlamalarla da olsa devam etmektedir. S6z konusu devamhlik, egitim ve
Ogretim degiskenlerini de kapsamaktadir. Alanyazinda 6gretmenlerin salgin donemi egitim uygulamalariyla ilgili
goruslerini arastiran ¢ok sayida galisma (Biccard, 2020; Hebebci vd., 2020; Karakoyun ve Lindeberg, 2020;
Kesendere vd., 2020) yer almaktayken, 6gretmenlerin s6z konusu donemde yasadiklari sorunlara odaklanan
herhangi bir galismaya rastlanmamistir. Bu ¢alismada alanyazindaki s6z konusu eksiklikten hareketle ortaokul

O0gretmenlerinin uzaktan egitim slirecinde karsilastiklari zorluklar arastirilmistir.

AMAC ve ONEM

Bu arastirmada Ortaokul o6gretmenlerinin uzaktan egitim sirecinde karsilastiklari zorluklarin 6gretmen
goruslerine dayal olarak derinlemesine arastiriimasi amaglanmistir. Arastirmanin kapsami esnek birakilarak
o6gretmenlerin goruslerini ve yasantilarini cok boyutlu ve derinlikli olarak ifade etmeleri saglanmaya c¢alisiimistir.

Arastirmanin amaci dogrultusunda su sorulara cevap aranmistir:

1. Ogretmenlerin teknolojik alt yapi ve teknolojik araglara yénelik karsilastiklari zorluklar nelerdir?
Ogretmenlerin dgretim siirecini yapilandirmada karsilastiklari zorluklar nelerdir?

Ogretmenlerin 6grencileri denetlemede karsilastiklari zorluklar nelerdir?

el A

Ogretmenlerin hedeflenen kazanim ve becerileri 6grencilere kazandirmada karsilastiklari zorluklar
nelerdir?

5. Ogretmenlerin 8lcme-degerlendirme siirecinde karsilastiklari zorluklar nelerdir?
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Arastirmanin alt sorulari belirlenirken; derinlemesine bilgi toplayabilmek amaciyla uzaktan egitimin tim
degiskenleri (teknoloji, 6gretim sirecinin yapilandiriimasi, 6grencilerin ve siirecin denetlenmesi, 6gretimin
hedefleri, 6lgme-degerlendirme) gz éniinde bulundurulmustur. Bu ¢alismanin alanyazina bir parga olsun katki

saglayacagi ve kendisinden sonraki benzer ¢alismalara kaynaklik edecegi varsayilmaktadir.

YONTEM

Ortaokul Ogretmenlerinin uzaktan egitim sirecinde karsilastiklari zorluklari derinlemesine arastirmayi
amaglayan bu calismada nitel arastirma metodolojisinden fenomenoloji kullaniimistir. Fenomenolojik
arastirmalarda odak, yasanmishklardir. Bir baska deyisle; arastirilan sey olgunun kendisinden 6tede olguya
yonelik deneyimlerdir. Buna bagl olarak fenomenolojik desenle vyiriatilen arastirmalarda insan
deneyimlerindeki bilingli yapilarin agiga cikarilmasi amacglanir (Creswell, 1998). Bu arastirmada fenomenoloji
deseninin ise kosulmasindaki neden, arastirmaya katilan 0Ogretmenlerin uzaktan egitim siirecindeki
deneyimlerine yénelik ayrintili bilgilere ulasmanin amaglanmasidir. Bu arastirma, Agri Ibrahim Cecen
Universitesi, Bilimsel Arastirmalar Etik Kurulu’nun 95531838-050.99 sayili karari ile alinan izin kapsaminda

gergeklestirilmistir.

Katilimcilar

Katiimcilarin belirlenmesinde Tirkiye’nin farkh cografi bolgelerinde yer alan sehirlerde gérev yapmakta olan
o6gretmenlerin segilmesine dikkat edilmistir. Farkli sehirlerde ve farkl alanlarda 6gretmenlik yapan katihmcilarin
veri gesitliligini saglayacagl goz oniinde bulundurularak amacgh 6rnekleme yéntemlerinden 6lglit 6rnekleme
kullamlmistir. Olgiit 6rnekleme, veri kaynaklarinin aranan niteliklere sahip birimler arasindan secilmesine
yoneliktir (Creswell ve Poth, 2016). Bu kapsamda farkli illerde ve farkh alanlarda calisiyor olma olgitleri esas
alinarak Tiirkiye’nin istanbul, Diyarbakir ve Agri illerinde gérev yapmakta olan toplam 36 ortaokul dgretmeni ile
arastirmanin  katilimci  grubu olusturulmustur. Arastirmanin  katimcilarina iliskin bilgiler, Tablo 1’de
gosterilmistir.

Tablo 1. Arastirmada Yer Alan Katilimcilar

Ogretmenlik Alani istanbul Diyarbakir Agri
Kod Kod Kod
Tiirkge Ogretmenligi iT01 DTO1 ATO1
iT62 DTO2 ATO2
iTo3 DTO3 ATO3
Sosyal Ogretmenligi isO1 DSO1 ASO1
is02 DSO2 ASO2
isO3 DSO3 ASO3
Matematik Ogretmenligi iMmO1 DMO1 AMO1
imo2 DMO2 AMO2
iMmO3 DMO3 AMO3
Fen Bilimleri Ogretmenligi iFO1 DFO1 AFO1
iFO2 DFO2 AFO2
iFO3 DFO3 AFO3
Toplam 12 12 12
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Tablo 1’e bakildiginda 4 6gretmenlik alaninin her birinden 3’er kisi olmak lizere her ilden toplam 12 katilimcinin
arastirmada yer almis oldugu gérilmektedir. Katilimcilar tabloda, gérev yapmakta olduklari ilin isminin bas harfi
ve Ogretmenlik alanlarinin bas harfleri birlestirilerek olusturan kod isimlerle go&sterilmislerdir. Ayrica her
katihmciya 1-3 arasi bir numara verilerek katilimcilarda karisikigin engellenmesi amaglanmistir. Ornegin “iITO1”

kodu, istanbul ilinde gérev yapmakta olan bir Tiirkge dgretmenini ifade etmektedir.

Verilerin Toplanmasi ve 6ziimlenmesi

Arastirmanin katilimci grubunu olusturan 6gretmenlerden istanbul’da gérev yapanlar ile telekonferans
yontemiyle; Diyarbakir ve Agri’lda gorev yapanlarla ise yiiz ylze gorlismeler yapilmistir. Gorismelerde
katilimcilara yari yapilandiriimis gérisme formu kapsaminda sorular sorularak ilgili veriler toplanmistir. Tim
gorismeler, katihmcilardan izin alindiktan sonra elektronik cihazlar araciligiyla kaydedilmistir. Gorlismeler
esnasinda katiimcilarin vermis oldugu cevaplara bagli olarak goriisme formunda yer almayan ek sorular
sorularak derinlemesine bilgi edinilmeye calisiimistir. Katilimcilarla ortalama 40-45’er dakikalik gérusmeler
yapilmistir. Kaydedilen gorlismeler, daha sonra bilgisayar ortaminda yaziya donistirilerek diizenlenmistir.
Katiimcilarin 6znel ifadelerine dokunulmamis ve herhangi bir diizeltme yapilmayarak oldugu gibi yaziya

donusturilmugtir. Dizenlenen veriler, gozimleme asamasi igin hazirlanmistir.

Hazirlanan veriler, igerik analizine tabi tutularak ¢dziimlenmistir. icerik analizi, arastirma siireci boyunca ulasilan
verilerden anlamli yapilara ve tutarli iliskilere ulasmaya yonelik bir ¢ozimleme teknigidir (Yildirm ve Simsek,
2016). igerik analizinin uygulandig verilerin ¢éziimlenmesi, 4 asamada gerceklesmektedir. Bu arastirmanin
verileri de s6z konusu asamalar kapsaminda ¢éziimlenmistir. Coziimleme siirecinde takip edilen asamalar ve bu

arastirma kapsamindaki icerikleri soyledir:

1. Verilerin kodlanmasi: Elektronik kayit cihazlari araciligiyla saglanan gorisme verileri, dncelikle
bilgisayar ortaminda yazi metinlerine donustirilerek diizenlenmistir. S6z konusu metinler, ilk 6nce
ylzeysel olarak okunmus ve iceriklerine yonelik fikir edinilmistir. Ardindan tekrar okunarak
incelenmis ve ham kodlar olusturulmustur. Bu kodlar ayri bir dosyada depolanarak esas metinler
yeniden okunmus ve tekrar kodlama yapilmistir. 3. okumadan elde edilen kodlar, énceki kodlarla
karsilastirilarak kodlar arasi eleme ve ekleme yapilmistir. Bu asamada ulasilan kodlar, temalar
altinda birlestirilmek tizere siniflandiriimistir.

2. Temalarin bulunmasi: Temalarin olusturulmasinda, kodlarin anlamsal igerikleri esas alinmistir. Bu
kapsamda ilk asamada 9 tema belirlenmistir.

3. Kodlarin ve temalarin diizenlenmesi: Ulasilan kodlarin ve belirlenen temalarin tutarliigini teyit
etmek amaciyla kodlarin temalar altinda siralandigi bir tablo olusturulmus ve bu tablo, lzerinde
diizeltmeler yapilmak suretiyle yeniden bicimlendirilmistir. Bu asamada hem kodlardan hem de
temalardan bazilari silinmis bazilari ise yeniden diizenlenmistir. Oyle ki olusturulan temalarin sayisi

9’dan 5’e inmistir.
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4. Bulgularin tanimlanmasi ve yorumlanmasi: Gozimleme islemi sona eren veriler, bir araya getirilerek
bulgulara ulasilmistir. Arastirmanin bulgularinda fenomenoloji deseninin dogasina uygun olarak

dogrudan alintilara yer verilmis ve ulasilan bilgiler somutlastiriimistir.

GECERLIK ve GUVENIRLIK

Arastirmada gegerlik ve gilivenirligi saglamak amaciyla li¢ agamali bir stire¢ uygulanmistir. Bu asamalar soyledir:

1. Toplanan veriler, kod olusturma siirecinde 3 defa okunarak metinlerdeki tiim ayrintilar tespit
edilmeye calisiimistir.

2. Kodlar ve temalar arasi tutarlili§in saglanmasi amaciyla tablolastirma yapilmig ve tutarsiz bulunan
kod ve temalar silinmis ya da yeniden dizenlenmistir.

3. Arastirmada ulasilan bulgular ve sonuglar, 2 farkli uzmana sunularak gorisleri alinmistir. Uzmanlarin

gorusleri kapsaminda diizenlemeler yapilarak son bicim ortaya konmustur.
BULGULAR

Arastirmanin bulgulari, icerik analizinin dogasina uygun olarak dnceden belirlenmis basliklar altinda degil, analiz
sirecinde ulasilan temalar kapsaminda dizenlenmistir. S6z konusu bulgular, 5 tema altinda ifade edilmistir.
Bunlar; 1) teknolojiye yonelik zorluklar, 2) 6gretimin uygulanmasina yonelik zorluklar, 3) iletisimin saglanmasina
yonelik zorluklar, 4) 6lgme ve degerlendirmeye yénelik zorluklar, 5) 6grenme hedeflerine ulasmadaki zorluklar

olarak siralanmistir.
Ortaokul Ogretmenlerinin Teknolojiye Yénelik Karsilastiklari Zorluklar

Ogretmenler, uzaktan egitim siirecinde karsilastiklari sorunlarin biiyiik béliminiin teknolojik yetersizlikten
kaynaklandigini ifade etmislerdir. Ogretmenlerin teknolojiye yonelik karsilastiklari sorunlar, Tablo 2’de

verilmistir. Tabloda tema ve kodlar, ait olduklari katiimcilarin kod isimleriyle birlikte gdsterilmistir.

Tablo 2. Teknolojiye Yonelik Zorluklar

Tema Kod Katiimci
Bazi kdylerde internet alt yapisi yok ATO1, ATO3, ASO2, AMO1, AMO2,
) AMO3, AFO2, AFO3
E Bazi koy ve kasabalarda internet alt yapisi yeterli degil Agri ilindeki tim katilimcilar
2 Bilgisayar ya da tableti olmayan 6grenciler var Tim katilimcilar
EBA Sistemi’ni kullanamayan 6grenciler var Tim katilimcilar

Tablo 2 incelendiginde; Agri ilinden arastirmaya katilan 6gretmenlerden bazilarinin bazi kdylerde internet alt
yapisinin olmadigini belirttikleri gériilmektedir. Ote yandan Agr’daki katilimcilarin tamaminin bazi kdy ve
kasabalarda internet alt yapisinin yetersizliginden sikayet ettikleri anlasilmaktadir. Arastirmanin katihmci

grubunu olusturan tim Ogretmenler; bazi 6grencilerin bilgisayar ya da tabletinin olmadigini ve yine bazi
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Ogrencilerin EBA Sistemi’ni kullanamadiklarini ifade ettikleri goriilmektedir. Katilimcilardan bazilarinin

teknolojik zorluklara yonelik ifadeleri séyledir:

internet alt yapisinin bulunmayisini katilimcilardan ATO1, “Ben kendi adima sunu séyleyebilirim. Aslinda bence
tiim égretmenler ayni sorundan muzdaripler. Mesela benim bazi égrencilerim su an kéyde ikamet ediyorlar.
Adri'nin da bazi kéylerinde internet hic cekmiyor. internet alt yapisi yok. Kéye internet yetismiyor. internet

7

olmayinca da cocuk sisteme giris yapamiyor. Oylece kaliyor hersey.” sozleriyle ifade etmistir. S6z konusu
durumu ASO2, “Baslica sorun, her égrencinin internetinin olmayisi. Yiiksek kéylerde kalan 6grenciler var. Bu
égrencilerin internete girmeleri neredeyse olanaksiz. Ciinkii kéyde internet alt yapisi yok.” seklinde, AMO1 ise
“Agri’'nin daglik kesimlerinde internet yok denecek kadar az. Buralardaki kéylerde yasayan égrenciler bu ylizden

EBA’ya giremiyorlar. Giremedikleri icin de derslerden habersiz kaliyorlar.” cimleleriyle dile getirmistir.

Yetersiz internet alt yapisina yénelik olarak; AFO3, “Acikcasi Adri’daki bazi kéy ve kasabalarda internet iyi
cekmiyor. Siirekli kesiliyor. Ogrenci sisteme giriyor ama 2 dakikada bir baglantisi kesiliyor. internet alt yapisi
yeterli dedil yani 6yle bilgisayardan egitim yapmaya.” sozlerini sarf ederken; AMO1, “Odrencilerden bazilari
sisteme giremiyor. Girse de hemen kesiliyor interneti. Bazi kéy ve kasabalarda internet alt yapisi ¢ok zayif. Bu
baglantiyla ders islenmez.” ifadelerini kullanmistir. Agri ilinde gérev yapan bir baska katilimci olan ATO3 ise
durumu, “Siirekli internet kesintisi yasaniyor. Ogrencilerin gériintiisii donuyor ya da ses kesiliyor. Ya da bir anda
sistemden diisiiyorlar. K6y ve kasabalar icin durum béyle. Iinternet alt yapisinda sorunlar var.” seklinde

belirtmistir.

Ogrencilerin bilgisayar ya da tabletinin olmayisina iliskin olarak; katilimcilardan ASO1, “Benim bir¢cok 6§rencim
var, evinde bilgisayar ya da tableti olmayan. Cocugun internete girebilecegi baska bir araci da yok. Cocuk nasil
internete girsin?”’ climleleriyle; IT02, “Girdigim siniflar cok kalabalik. Muhakkak bazilarinin bilgisayari olmuyor.
Tableti de yok. Ya da tableti varmis, bozulmus. Kalabalik siniflarda bu tiir sorunlar her zaman gériilebiliyor.
istanbul gibi biiyiik bir sehirde bile bu tiir sorunlar yasanabiliyor. Odrencinin internete erisim sadglayabilecedi bir
araci yoksa dodal olarak derse katilamaz. Derse katilmadidinda da egitimden séz etmek miimkiin degil.”
seklinde; DMO1 ise “Ben 40’1 askin sinifi olan bir okulda gérev yapiyorum. Siniflardaki dagilim orantisiz. Her
acidan orantisiz. Hem ekonomik diizey agisindan orantisiz hem de basari agisindan. Misalen bir sinifim var,
sadece iki ya da li¢ ¢cocuk derslere katiliyor EBA lizerinden. Sorup sorusturuyorum, neden égrenciler katilmiyor
diye. Aldigim cevap su: Bilgisayarlari yok. O zamanda bir sey diyemiyorsunuz tabi. Gegerli bir mazeret yani.”

ifadeleriyle dile getirmistir.

Ogretmenlerin karsilastigi bir baska teknolojik zorluk olan “6grencilerin EBA Sistemi’ni kullanmadaki

7]

yetersizligi’’ ne iliskin katihmci ifadeleri su sekildedir:

DFO3: “Simdi EBA, normalde zor dedil. Aslinda ilk kullanmaya basladigimda ben de biraz zorluk cekmistim ama

o6grendim. EBA zor degil ama ¢ocuklara mutlaka EBA’yi kullanma egitimi vermelisiniz. Bazi 6grencilerim EBA’yi
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hala kullanamiyorlar. Cocuk sadece girisi ve ¢ikisi basarabiliyor. Oysa sistemde birgok etkinlik, test ve daha neler

neler var. Ama bilmedigi igin faydalanamiyor. Bu da isi zora sokuyor.”

iIMO3: “MEB’in verdidi sistemi (katiimci EBA Sistemi’ni kastetmektedir) herkes kullanabilseydi bu is daha kolay
olurdu. Odrencilerin herseyden énce EBA Sistemi’ni 6§renmeleri gerekiyor. Ama bilmiyor iste bazisi. Halbuki tiim
ogrenciler EBA’y1 dodru kullanabilseydi, en azindan sisteme giris yapanlarla verimli dersler isleyebilirdik. Yani

6nce bu sistemi kullanmayi égretmeliyiz tiim ¢ocuklara.”

AMO2: “Ogrencilerim arasinda EBA’y1 hi¢ bilmeyenler var. Mesela ben matematik égretmeniyim. Gegenlerde
ogrencilere bir test gbénderdim EBA iizerinden. ¢6ziin dedim. Aldigim déniitlere bakin. Hocam test agiimiyor.
Tekrar tekrar génderiyorum. Cevap ayni. Megerse ¢ocuk testi nasil acacagini bilmiyor. Yani iste béyle sorunlar

varsa nasil verim alinabilir ki?”’
Ortaokul Ogretmenlerinin Ogretimin Uygulanmasinda Karsilastiklari Zorluklar

Arastirmada yer alan Ogretmenler, 6gretim slrecinin uygulanmasinda uzaktan egitime bagh olarak cesitli
zorluklarla karsilastiklarini ifade etmislerdir. Ogretmenler, genel olarak Milli Egitim Bakanlig’nin ders planini
uyguladiklarini ancak 6grenci ve 6gretmen arasindaki mesafenin s6z konusu planlarin uygulanmasinin éniinde
bir engel oldugunu dile getirmislerdir. Ogretmenler, &gretim siirecinin uygulanmasinin her asamasinda olmasa
da ¢ogunda sikinti yasadiklarini séylemislerdir. Bu baslik altinda ifade edilen bulgulara gore, her lg¢ sehirde
gorev yapmakta olan &gretmenler icin benzer zorluklarin s6z konusu oldugu saptanmistir. Ogretmenlerin
Ogretimi uygulama siirecinde karsilastiklari zorluklara yonelik bulgularin temelini olusturan tema ve kodlar,

Tablo 3’te ait olduklari katilimcilarin kod isimleriyle birlikte gésterilmistir.

Tablo 3. Ortaokul Ogretmenlerinin Ogretimin Uygulanmasinda Karsilastiklari Zorluklar

Tema Kod Katilimai
Derse giriste 6grencinin dikkatini cekmek zor iTO2, DFO1, ATO1, ATO2, iISO3, DSO2, DSO3, ASO1, ASO2,
AS0O3, iM02, iIM0O3, DMO1, DMO3, AMO1, AMO3, iF01,
iFO3, DFO1, DFO2, AFO2, AFO3
Bazi 6grenciler derse odaklanamiyor Tim katilimcilar
Bazi 6grenciler derse karsi tepkisiz kaliyor Tim katilimcilar
5 Sorulan sorulara déniit alinamiyor iTO1, iTO3, DTO1, DTO2, ATO1, ATO2, ATO3, iSO1, iSO2,
g is03, DSQ%, AS.OHZ, ASC')__?’, iM(.")HZ, iM(.")"_’), DM?)?», AMO1,
v IFO2, IFO3, DFO1, DFO2, AFO1, AFO2
-% Birgok 6grenci derse hazirlksiz geliyor Tim katilimcilar
~’g° Birgok 6grenci derse devam etmiyor Tam katilimcilar

Bazi 6grenciler derse katilmamak igin
bahaneler Uretiyor

iTO2, iTO3, DTO1, DTO2, DTO3, ATO1, ATO2, ATO3, iSO1,
DSO1, DSO2, DSO3, ASO1, ASO2, ASO3, iIMO1, IMO3,
DMO1, bMO2, DM03, AMO1, AMO2, AMO3, iFO1, DFO1,
DF02, AFO1, AFO2, AFO3

Ogrenci tizerindeki kontrol azaliyor

Tim katilimcilar

Ogrenciler 6gretmene karsi saygisini yitiriyor

AS02, ASO3, AMO3, AFO1, AFO2, AFO3
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Tablo 3’e bakildiginda; 6gretmenlerin 6gretim siirecinin uygulanmasinda karsilastiklari zorluklarin 9 adet kod
kapsaminda somutlastirildigi gériilmektedir. S6z konusu kodlarin “6grencilerin dikkatinin derse ¢ekilmesindeki
zorluklar, 6grencilerin derse odaklanamayisi, 6grencilerin tepkisizligi, 6gretmenin sordugu sorulara cevap
alamayisi, 6grencilerin derslere hazirlanmadan katilmasi, 6grencilerin devamsizligi, derse katilmamak igin
bahaneler tretilmesi, 6gretmenlerin 6grencileri kontrol etmede yasadigi zorluklar ve 6grencilerin 6gretmenlere
karsi saygisini yitirmesi”’ne iliskin olduklari goriilmektedir. Bu kodlarin olusturulmasinda esas alinan ifadelerden

en dikkat g¢ekici olanlarindan bazilari séyledir:

Derse giriste 6grencinin dikkatini cekmede yasanan zorluklara iliskin olarak; AMO1, “Ben kendim yiiz yiize
egitimden yanayim. Odrenciyle g6z temasi kurmak, canl canl sesini duyurmak gerekiyor bence. Ciinkii géz
temasi kurdugunuzda 6grenci motive oluyor. Derse katim sagliyor. Sizi daha can kulagiyla dinliyor. Simdi sizde
bilirsiniz dersin girisinde ilk yapilmasi gereken sey, édrencinin dikkatini ¢cekmektir. Ama elektronik ortamda
égrencinin dikkatini cekmek cok zor. Neredeyse imkdnsiz gibi bir sey.” ifadelerini kullanmistir. DFO1 ise konuyla
ilgili olarak, “Benim &grencilerim zaten derse karsi ¢ok ilgili 6grenciler degil. Ben zaman zaman adeta kendimi
paraliyordum édrencilerin  dikkatini ¢ekmek icin. Ama o zamanlar en azindan yan yanaydik. Bunu
basarabiliyordum. Bazen sesimi yiikseltiyordum, bazen de ¢ocuklara fikra filan anlatiyordum. Yani bir sekilde
dikkatlerini cekiyordum. Ama bilgisayarda ¢ocuklarin dikkatini cekmek ¢ok zor. Dikkat saglanamayinca da bir

tiirlti derse baslayamiyor insan.”” sozlerini dile getirmistir.

Uzaktan egitim siirecinde 6grencilerin derse odaklanamamasina iliskin olarak; IMO2, “Kim ne derse desin bana
g6re 6grenciyle 6gretmen ayni ortamda bulunmalidir. Uzak olduklarinda 6grenci odaklanamiyor derse. Benim
dgrencilerim arasinda béyle érnekler cok. Odrenci hem EBA’da aktif gériiniiyor hem de baska seylerle ilgileniyor.
Yani égretmen de her an tiim 6drencilerin mimiklerini ve odaklanma durumlarini kontrol edemez. Ders
anlatiyoruz sonugta. Biz de derse odaklanmak zorundayiz.” seklinde ifadeler kullanmistir. ATO3, “Bir dersin
basariliyla islenebilmesi icin ne gereklidir? Ogrencinin ilgili olmasi gereklidir. Yani éGrencinin é§retmene ve derse
odaklanmasi gerekiyor. Ama bilgisayarda bu olmuyor. Odrenci odaklanamiyor derse, 6§retmene. Bir siirii baska
seylerle ilgileniyor. Bu bir sorundur. Basarinin éniindeki biiyiik bir sorun.” derken DSO2, “Bircok kez sahit oldum.
Odrenci, EBA’da gériiniiyor ama ayni zamanda baska sayfa acmis. Oradan ya oyun oynuyor. Ya da ne bileyim
iste sosyal medya isleri filan... Ogrencinin odadi ders degil yani. Ciinkii 6niinde secenek var. Halbuki sinifta olsa

dersi dinleyecektir.” ifadelerini kullanmistir.

Ogrencilerin derste tepkisiz kalmasiyla ilgili olarak tiim 6gretmenlerin benzer ifadeler kullandiklari saptanmistir.
Ornegin DMO1 bu duruma iliskin olarak; “Kimi 6grenci de dersi dinliyor dinliyor ama kayitsiz bir sekilde. Hicbir
tepki gdstermiyor. Sirf derste bulundugunu géstermek igin sisteme giriyor. Biz yillardir 6gretmenlik yaptigimiz
icin égrencinin davranislarindan durumunu anlayabiliyoruz. Odrenci tepki géstermelidir ki dersi dinlerken
dgdrenmenin gerceklestigini anlayabilelim. Uzaktan editimde cok zor bu.” sozlerini kullanirken; iTO3 ayni
durumu, “Ogrenciyi EBA’da gériiyorum. Ama hicbir sey yapmiyor. Hikdye dinler gibi dinliyor. Ya da kafasinda

bambaska seyler var. Su ders bitse de oyunuma dénsem diisiincesi var belki de. Bazen ¢ocuklari sesli olarak
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diirtmek zorunda kaliyorum. inanir misiniz, uykudan uyanmis gibi davrananlar oluyor. O kadar tepkisizler yani.”
seklinde ifade etmistir. ATO2 ise, “Cok gériiyorum televizyon izler gibi beni izleyen &drencileri. Hicbir tepki yok
6grencide. Bir keresinde glimmm diye patlama sesi ¢ikartmistim égrencileri dalginliktan ¢ikarmak igin. Siirekli
oluyor bu tiir durumlar. Ben de ne yapacagimi bilemiyorum dgrenciden higbir tepki gelmeyince. Agik¢asi bu
uzaktan egitimde hepimiz dersi anlatip bitirmenin pesine diismeye basladik. Ama séyliiyorum agik¢a bu béyle
gitmez.” cumleleriyle s6z konusu durumun 6gretimin uygulanmasi agisindan bir sorun olusturdugunu

belirtmistir.

Arastirmada yer alan 6gretmenlerin ¢ogu, ders sirasinda 6grencilere sorular sorarak motivasyonlarini artirmak
istediklerini belirtmislerdir. Ancak 6grencilerden bazilarinin sorulara kayitsiz kaldigini ve cevap vermediklerini
ifade etmislerdir. Ogrencilerin sorulan sorulari cevapsiz biraktiklarina iliskin bulgularin dayanaklarini olusturan

ifadeler soyledir:

ASO3: “Bir konu anlatiyorum. Ardindan ¢ocuklara pekistirici sorular soruyorum. Gdgrencinin adini verip soruyu
soruyorum. Odrenciden cevap gelmiyor. Bilmiyor mu cevabi yoksa bilgisayar ortaminda o yastaki cocuklarin
algisi biraz diistik mi oluyor anlayamadim gitti. Soruya cevap verilmiyor sonug olarak. Ben de pekistiremiyorum

bilgiyi maalesef.”

DFO2: “Uzaktan editimde ne kadar kaliteli editim olursa olsun 6g§renci az sey égreniyor. Bu belli zaten. Benim
sordugum sorularin ¢ok azina cevap veriliyor. Bazi sorularima hi¢ cevap verilmiyor. ip uglari veriyorum. Su séyle,
bu béyle diyorum sonrasinda ancak cevap alabiliyorum. Oda yarim yamalak. Cogu zaman hi¢ cevap

alamiyorum.”

iFO2: “Fen bilimleri dersi uzaktan islenemez. Deneyi var, uygulamasi var. Tamam EBA’da da bunun icin iyi
etkinlikler var ama 6grenci bilmiyor. O yiizden de her seyi ya kafadan yapiyor ya da yanina kalem-kagit almis
soylediklerimizi oraya yazarak yapiyor. Bazi 6grenci hicbirini yapmiyor. Benim ¢ok sorum havada kalmistir.
Odrencilere dedim ki bir deney yaptigimizi varsayalim filan... Sonrasinda soru sordum. Cevap alamadim. Bunun

gibi en az yiiz tane 6rnek verebilirim size.”

Ogretmenler, 6gretim siirecinin uygulanmasinda yasanan bir diger zorluk olarak, &grencilerin derse
hazirlanmadan katilmalarini gostermislerdir. Hazirlik olmadan islenen derslerin amaca hizmet etmedigini dile
getiren dgretmenlerden bazilari, bu konuda carpici agiklamalarda bulunmuslardir. Ornegin DSO3 &grencilerin
derse hazirlanmadan katilmalarina yonelik olarak, “Ogrenciler bu uzaktan egitim siirecinde derslere hi¢
hazirlanmiyorlar. Zaten ¢ok azi derse katiliyor. Katilanlar da higbir hazirlik yapmiyor. Bu onlarin sugu dedil.
Sistem artik 6yle oldu. Devam zorunlulugu yok. Sinav yok. Hazirlik yapmak zorunda hissetmiyor kendini
cocuklar.” sézlerini kullanirken; IM02, “Diisiiniin mesela matematik dersine égrenci hazirlanmadan gelirse ne
olur? Bir de bilgisayardan isliyorsunuz dersi. Ogrenci matematik dersine mutlaka hazirlanarak gelmelidir. Ama
yok. Hazirlanarak gelen édgrenci sayisi ¢ok ama ¢ok az. En iyisi yiiz yiize egitimdir hocam.” ifadelerini

kullanmistir. DSO1 ise sdz konusu durumu, “Odrencilere her defasinda derse gelmeden énce okumalar yapin
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diyorum. Sosyal Bilgiler bilgi isidir. Okumadan arastirmadan Sosyal Bilgiler dersini égrenemezsiniz diyorum.
Ogrencilerin ¢ogu yine de ne bir okuma ne bir arastirma ne bir hazirlik olmadan geliyorlar. Tabi bunlar gelenler.

Bir de hi¢ gelmeyenler var.” seklinde belirtmistir.

Katilimcilara gore ogrencilerin ¢ogunlugu, online derslere katiimamak igin bahaneler Uretmektedirler. Bu
nedenle derslere katilan 6grenci sayisinin ¢ok az oldugunu ifade etmislerdir. Katihmcilarin bu kapsamdaki

ifadelerinden en dikkat gekici olanlari sdyledir:

DMO2: “Ben édrencilerimle ilgilenirim. Bircoguyla telefondan irtibat halindeyim. Ayni zamanda da velilerle de.
Derse uzun zaman katilmayan 6dgrencileri sorusturuyorum. Ya hasta cevabi aliyorum ya da kéye babaannesinin
yanina gitmis, orda internet ¢cekmiyor diyorlar. Siirekli bahane yani. Sonugta égrenci derse katilmiyor. Sonug bu.

Gerisinin 6nemi yok.”

iFO1: “Bazi 6§rencilerim derse hi¢ katilmiyor. Bu da benim garibime gidiyor. Yani velisi hic mi ¢cocuda derse katil
demiyor diye diisiiniiyorum. Bazen velileri artyorum. Hep bahane, hep bahane. Cocuklarin derse katiimamasi igin

Oyle bahaneler iiretiliyor ki ben kendim (iziiliiyorum.”

iMO1: “Her 6gretmen ders anlatacak 6grenci bulamamaktan sikdyet ediyor. Ogrenciler ise derse katimamak
icin bahaneler iretiyor. Tabi devam zorunlulugu olmayinca bdéyle oluyor. Ama agikg¢asi ben, bu durumun

dgrenciler icin bir kayip oldugunu diisiiniiyorum. Derse gelmezsen nasil 6greneceksin ki? Odrenemezsin...”

Ogretmenlerin uzaktan egitim siirecinin zorluklarindan biri olarak “6gretmenin égrenci izerindeki kontroliiniin
azalmasi”’ni gérdiikleri belirlenmistir. ASO3 &grencilere yénelik kontroliin azalmasini, “Sinif ortaminda égrenciyi
kontrol etmek kolaydir. Yani nispeten daha kolaydir uzaktan egitime gére. Ama uzaktan egitimde ders sirasinda
ogrenciyi kontrol etmeniz imkdnsiz gibi bir sey. Simdi ben agmisim slaytimi okuyorum. Ayni anda da tim
6grencileri kontrol edemem ki. Ama sinifta olsa sesten, hisirtidan filan anliyorum égrencinin durumunu. Ama
uzaktan olmuyor.” seklinde ifade etmistir. ITO3 bu durumu, “Odrencileri uzaktan kontrol etmek ¢ok zor.
Odrenciden hi¢ haberimiz yok. Ne derste 6drenciyi kontrol edebiliyoruz ne de dersten sonra ne yaptigini
biliyoruz. Uzaktan egitim, égrenciyle 6gretmeni birbirinden ¢ok uzaklastirdi bence.” sozleriyle; DFO2 ise
“Ogrencilerimi géremiyorum. Sadece kameradan gérebiliyorum. Tabi birkacini sadece. Gerisi ne yapar ne eder
bilmiyorum. Arada bir telefonla ulasip soruyorum durumlarin. Ama o kadar. Ogrencilerimle ilgili kontrol

edebildigim hicbir sey yok su an.” biciminde dile getirmistir.

Agri ilinde gorev yapmakta olan 6gretmenlerden bazilarinin uzaktan egitim siirecinde 6grencilerin 6gretmene
karsi saygisinin azaldigina yénelik diisiincelere sahip olduklari saptanmistir. S6z konusu saptamaya, AMO3’iin
“Sinif ortaminda 6grenciyle égretmenin iletisimi ne kadar samimi olursa olsun bir saygi cergevesi icerisindedir.
Sinif ortaminda &grenciye davranislarinda ileri gittigini hissettirebiliyorsunuz. Bilgisayar ortaminda égrenci
6gretmenle mahalle arkadasiymis gibi konusuyor. Bilgisayar ortami, égrencilerin 6gretmene karsi saygisinin

azalmasina neden oldu. En fenasi da égretmene karsi lakayt davranislarda bulunmalari.” sézleri ve AFO1’in
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“Bazen ddrencilere mesaj atiyorum. Higbir cevap almiyorum. Bir daha mesaj atiyorum yine ayni. Ariyorum
6grenciyi. Neden cevap vermiyorsun diye soruyorum. Hocam isim vardi diyor. Hocaya séylenecek s6z mii bu?
Yiiz yiize egitimde bdéyle olmazdi. Bir saygi vardi. Uzaktan egitim, ¢ocuklarin 6gretmenlere karsi saygisini

zedeledi gibi gériiniiyor.” sozleri kapsaminda ulasiimistir.
Ortaokul Ggretmenlerinin Ogrencilerle iletisim Saglamada Karsilastiklar Zorluklar

Arastirmanin katilimci grubunda yer alan 6gretmenler, 6grencilere ulasmada zorlandiklarini ifade etmislerdir.
Ogrencilerle iletisimin istenilen bicimde gerceklesemedigini dile getiren 6gretmenlerin bu duruma dayanak

olarak gosterdikleri nedenler, Tablo 4’te tema-kod-katilimci kodu siralamasi ile gdsterilmistir.

Tablo 4. Ortaokul Ogretmenlerinin Ogrencilerle iletisim Saglamada Karsilastiklari Zorluklar

Tema Kod Katihmci
Ogrenciyle telefondan saglikli iletisim Tim katilimcilar
kurulamiyor
I Velinin telefonu bilinmiyor ATO1, AMO1, AMO3
%" Velinin telefonuna ulasilamiyor DTO2, ATO1, AMO1, AMO3

Veliyle telefonda saglikli iletisim kurulamiyor iTH2, DTO1, DTO2, ATO1, ATO2, ATO3, iISO3, DSO1, ASO2,
ASO3, iM0O2, DMO3, AMO1, AMO2, AMO3, DFO1, DFO2,
AF01, AFO2, AFO3

Tablo 4 incelendiginde iletisim konusundaki zorluklarin, “6grencilerle telefondan saglkli iletisim kurulamamasi,
Ogrenci velisinin telefon numarasinin bilinmemesi, velilerin telefonuna ulagilamamasi ve velilerle telefonda
saglkli iletisim kurulamamasi’’ndan kaynaklandigi gériilmektedir. Ogretmenlerin s6z konusu zorluklara yénelik

ifadelerinden en garpici olanlari séyledir:

Ogretmenlerin 6grencilerle telefon aracilhgiyla iletisim kurmaya calisirken yasadigi zorluklari DMO3, su sekilde
dile getirmistir: “Derse hi¢ girmeyen 6dgrenciler oluyor. Bunlarla iletisime geg¢cmek gerekiyor. Aradigimda
dgrenciyle telefondan iyi iletisim kuramiyorum. Odrenci ayni seyi kirk kere sdyletiyor bana. Sonu¢ olarak
anlasamiyoruz uzaktan. Ama yliz yiize olunca mutlaka bir anlasma bigimi saglanabiliyor.” Bir baska katilimci
olan ATO3 durumu, “Cocuklara giin icinde ulasmanin tek yolu, telefon oldu artik. Ama o da yeterli degil. Ne
istedidinizi cocuda telefondan anlatmaniz imkénsiz.” sdzleriyle ifade ederken; IFO2, 6grencilerle telefondan
iletisim kurmaya calisirken karsilastigi sikintilari, “Benim telefonum elimden diismez oldu bu uzaktan egitim
stirecinde. Siirekli 6Grencilerle iletisim halindeyim ama hicbir sekilde basarili olamiyorum. Odrencim bana bir sey
s6ylemek istiyor ama telefonda oldugu icin kizarim diye séylemiyor. Bu yiizden égrencilerle iletisimim ¢ok kétii

bir hal aldl.”” seklinde belirtmistir.

Agri ilinde gorev yapmakta olan katihmcilardan bazilari, bazi 6grenci velilerinin telefon numaralarinin

bilinmedigini ve bu ylizden iletisime gecilemedigini ifade etmislerdir. Bu ifadeler sdyledir:

ATO1: “Bizim okulda hala numarasi bilinmeyen velilerin égrencileri var. Odrenci okulda kayith ama velinin

numarasi yok. Nasil ulasacagiz bu 6grenciye? Ne derse geliyor ne de ona ulasabiliyoruz. Fena bir durum.”
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AMO2: “Birka¢ §rencim var ulasmam gereken ama anne babasinin numarasi yok. Diger égrencilere sormam

gerekiyor numaralari 6grenmek icin ama bunu da ¢ok tercih etmiyorum. Belki yanlis anlasilir diye.”

AMO3: “Mart ayindan beridir hichir sekilde ulasamadigim 6grenciler var. Ciinkii velilerinin numaralari okulda

kayith degil. Bu nasil olabiliyor hi¢ anlamis degilim ama dyle. Ulasilamiyor 6grencilere bu yiizden.”

iletisim kurmanin 6éniindeki engellerden bir baskasi, Diyarbakir’da gérev yapan bir 6gretmen ve Agri’da gérev
yapan 3 &gretmen tarafindan “bazi velilerin telefonlarina ulasilamamasi’”’ olarak dile getirilmistir. Oyle ki DTO2,
“Bazi égrenciler kéylerde yasadigi icin ¢oGu zaman velilerinin telefonuna ulasamiyoruz.” sézleriyle, ATO1,
“Ogrenci velilerinin bu siirecte telefonlarini siirekli acik tutmalari gerekir bence ama éyle degil. Bazen arayip
ulasamadigim oluyor velilere.” Sézleriyle, AMO1 ise “Velilere de ulasilamiyor bazen. Kapatmis telefonunu ya da
telefon cekmeyen bir yerde. Oysa her an agik olmali bir velinin telefonu. Nasil ulasacagiz égrenciye baska

tirlii?”” sozleriyle s6z konusu duruma yonelik ¢arpici ifadelerde bulunmuslardir.

Ogretmenlerden bazilari, velilerle saglikh iletisim kuramadiklarini ve bu durumun égrencilere ulasmanin éniinde
bir engel oldugunu ifade etmislerdir. Bazi katilimcilar bu konuyla ilgili olarak karsilastiklari zorluklari, soyle dile

getirmislerdir:

iTO2: “Telefonla aradiGimda bazen anlayissiz velilerle karsilasabiliyorum. Fakat ne yapabiliim? Mecburen

cocugun durumuyla ilgili veliyle konusmam gerekiyor ama anlasamadigimiz zamanlar oluyor bazen.”

ASO2: “Velilerle de anlasilamiyor uzaktan. Ortak noktay bir tiirlii bulamiyoruz. Kimisi her seye evet diyor, kimisi

de her seye itiraz ediyor.”
Ortaokul Ogretmenlerinin Ol¢gme-Degerlendirme Konusunda Karsilastiklari Zorluklar

Katilimcilar, uzaktan egitim sirecinde karsilastiklari kapsamh zorluklardan birinin de 6lgme-degerlendirme
konusuna yénelik oldugunu ifade etmislerdir. Ogretmenlerin ifadelerine gdére uzaktan egitimde &lgme-
degerlendirme, puanlama temelli olmayan ancak 6gretmenlerin 6grenci diizeyini izlemek amaciyla kullandiklari
bir degiskendir. Ogretmenler, dgrencileri izlemek amaciyla ise kostuklari 6dev ve test gibi faaliyetlerin saglikli
bir bicimde yiritilemedigini belirtmislerdir. Arastirmanin bu kapsamdaki bulgularina temel olusturan

degiskenler, Tablo 5’te tema-kod-katilimci kodu bigiminde somutlastirilarak gosterilmistir.

Tablo 5. Ortaokul Ogretmenlerinin Olgme-Degerlendirme Konusunda Karsilastiklari Zorluklar

Tema Kod Katilimai
Birgok 6grenci verilen 6devleri yapmiyor Tam katilimcilar
g Veliler ya da baska yetiskinler 6grencilerin Tim katilimcilar
o % yerine ddev yaplyor
g @ Testleri veliler ya da baska yetiskinler Tim katilimcilar
(o) ED Ogrencilerin yerine 6dev yapiyor
a Ogrenciler kopyala-yapistir 6devler Tiim Tirkge ve Sosyal Bilgiler Ogretmenleri
hazirliyor
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Tablo 5’e bakildiginda 6gretmenlerin uzaktan egitim sirecinde 6lgme-degerlendirme konusunda karsilastiklari
zorluklarin, “6grencilerin 6dev yapmamasi, velilerin veya diger yetiskinlerin 6grencilerin yerine 6dev yapmasi,
ogrencilerin yapmasi igin verilen testlerin baskalari tarafindan yapilmasi ve 6grencilerin Tirkge ve Sosyal Bilgiler
derslerinde kopyala-yapistir biciminde 6dev hazirlamasi” seklinde siralandiklari goriilmektedir. Katilimcilarin
arastirmanin 6lgme-degerlendirme konusunda karsilagilan zorluklara yonelik bulgularin sekillenmesine esas

olusturan garpici ifadeleri séyledir:

Katilimcilarin tamamina gére cogu 6grenci, verilen édevleri yapmamaktadir. Ornegin AFO2 6grencilerin 6dev
yapmadiklarini, “Mademki uzaktan yapiyoruz egitimi. O zaman édgrenciye ddev vermemiz kaginilmaz. Yoksa
baska nasil 6grenecek. Gelip bir saat ya da yarim saat beni dinlemekle égrenci ne 6grenebilir ki. Mutlaka 6dev
yapmasi lazim. Ben de édev veriyorum ama 6devi yapan ya da hakkiyla yapan égrenci yok gibi bir sey.”” seklinde
dile getirmistir. DMO3 s6z konusu durum igin “EBA Sistemi iizerinden grencilere édev verebilme sansimiz var.
Bu iyi bir sey. Bu da olmasaydi 4 islemi yapamayan bir nesil yetisecekti artik. Ama maalesef ki 6grenciler 6dev
yapmiyor. Hepsi dedil tabi. Bazisi yapiyor ama yapmayanlar ¢odunlukta maalesef.” sozleriile; iTO1 ise “Bir siirii
metin verdim ¢ocuklara. Bazen tavsiyelerde de bulunuyorum. Su kitabi okuyun. Su dergiyi okuyun diye. Tabi
bunlar hep onlarin seviyesine uygun. Sonra okudugunuzla ilgili édev hazirlayip bana getirin diyorum. Simdiye

kadar sadece bir iki 6grenci iyi 6dev verebilmistir bana.” ifadeleriyle dile getirmistir.

Arastirmanin tim katilimcilari, 6grencilerin 6gretmenlere génderdikleri 6devlerin cogunlugunun 6grenci velileri
ya da baska yetiskinler tarafindan yapildigini séylemislerdir. Bu kapsamdaki katilimci ifadelerinin bazilari

soyledir:

AMO2: “Odrenciye édev veriyoruz. Codunlukla édev yapmiyor 6§renci ama yapinca da o kadar iyi édevler
geliyor ki. Bunu ddrenci yapmis olamaz. Seviyesini biliyorum ¢iinkii égrencinin. Soruyorum. Diyorum ki nasil
yaptin bunu? Hocam inanin ki ben yaptim diyor. Ama ben biliyorum onun yapmadidini. Ya anne babasina

yaptiriyor ya da etrafindaki baska bir yetiskine. Ciinkii 6grencinin diizeyinin ¢ok iistiinde devler geliyor.”

iMO3: “Benim édev yapan bircok 6§rencim édevlerini annesine, babasina ya da abisine, ablasina yaptiriyor.

Defalarca bu konuda 6grencilerimi ikaz etmeme ragmen, bu durum hala siiriiyor.”

iTO2: “Uzaktan egitim siirecinde en sikintili islerden biri, égrenciye verilen édevlerin 6drenci tarafindan
yapilmamasidir. Ev ortaminda égrenci mutlaka ev ahalisine, anne-babasina ya da baska birine yaptiriyor

6devlerini.”

Ogretmenlerin 8lgme-degerlendirme konusunda karsilastiklari bir baska sorunun “égrencilerin diizeylerini
izlemek amaciyla 6grencilere gonderilen testlerin veliler ya da baska yetiskinler tarafindan yapilmasi’”’ oldugu
belirlenmistir. Arastirmaya katilan tiim 6gretmenlerin bu durumdan sikayet ettikleri saptanmistir. Bu konuya
yonelik agiklamalarda bulunan égretmenlerden biri olan IMO1 s6z konusu durumu, “Ogrenciyi 6l¢mek icin sinav

yapilmiyor. Bu durumda da mecburen farkl alternatifler kullaniliyor. Test filan veriyorum. Bazi égrencilerin test
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sonuglari normal ve anlamliyken, bazilarininki ¢ok iyi. Bu da 6grencinin yardim aldigini gésteriyor. Sinifta yapilan
sinavlarda égrenci ¢ok diisiik puan alirken, uzaktan egitimde verilen testlerden tam puan aliyor. Bu normal
dedil. Baskasi yapiyor testleri. Bu cok belli.” sézleriyle dile getirmistir. Bir baska 6gretmen olan ATO2 ise duruma
yonelik olarak “EBA’da testlerden yararlaniyoruz égrencinin é§renmesini pekistirmek amaciyla. Bu testleri sinav
mahiyetinde kullanmiyoruz ama ben yine de édgrencinin geldigi kademeyi tespit etmek amaciyla inceliyorum
sonuglari. Hig tutarliik yok test sonuglarinda. Testlerin biiyiik b6liimi hatasiz geliyor. Demek ki birileri yapiyor
cocugun yerine. Cocuk kendisi yapsa, bu kadar yiiksek alamaz. Ben kendi égrencilerimi tanimaz miyim?”

ifadelerini kullanmigtir.

Ogretmenlere gore uzaktan egitim siirecinde &grenciler kopyala-yapistir bigciminde &devler hazirlamaya
alismislardir. Ornegin DSO2 bu durumu bir zorluk olarak gérdugiinii, “internete cok fazla basvuruluyor. Ozellikle
tarih konularinda 6grenciler hep kopyala-yapistir yapiyorlar internetten. Ve o sekilde édev hazirliyorlar.”
sdzleriyle belirtmistir. Diger bir katilimci olan iTO3 de duruma benzer sekilde yaklasarak “Cocuk giriyor
internete, bir tek siteden bilgi kopyalayip dosyaya yapistiriyor. Bana édev diye génderiyor. Odevin ilk ciimlesini
internette aratiyorum. Hemen hazirladidi tiim metin karsima ¢ikiyor. Uzaktan editim boyle iste. Ogrencide
arastirma becerisi birakmiyor.” biciminde bir ifade kullanmistir. Konuya yonelik garpici ifadelerde bulunan bir
baska katilimci ise ATO1 olmustur. ATO1, “Verdigim 6devlerin %99’u kopyala yapistir. Zamirler konusuyla ilgili
édev verdim en son, gelen tiim &devler internetten direkt kopyalanmis halde geldi.” sézleriyle durumu somut

bir bigimde ifade etmistir.
Ortaokul Ogretmenlerinin Ggrenme Hedeflerine Ulasmada Karsilastiklari Zorluklar

Ogretmenlerin uzaktan egitimin 6grenme hedeflerinin gerceklestiriimesinde yetersiz kaldigini diisiindiikleri
saptanmistir. Ogretmenlerin 6grenme hedeflerine yénelik olarak karsilastiklari zorluklarin temelini olusturan

tema ve kodlar, Tablo 6’da ait olduklari katilimcilarin kod isimleriyle birlikte gosterilmistir.

Tablo 6. Ortaokul Ogretmenlerinin Ogrenme Hedeflerine Ulasmada Karsilastiklari Zorluklar

Tema Kod Katilimai
5 Ogrenciler cogu bilgiyi 6grenemiyor Tam katilimcilar
E Ogrenci yasayarak 6grenemiyor iF0O2, iFO3, DFO1, DFO2, AFO1, AFO2
g Bilginin uygulanacagi ortam yok iFO1, iFO2, iFO3, DFO1, DFO2, AFO1, AFO2, AFO3
€ Ogretmene ve arkadaslara karsi Tim katihmcilar
‘;QD yabancilagsma oluyor
‘O

Tablo 6’ya bakildiginda arastirmaya dahil olan tim katilimcilarin, “6grencilerin ¢cogu bilgiyi 6grenemediklerine,
dgretmenlerine ve arkadaslarina karsi yabancilastiklarina” yonelik ifadelerde bulunduklari gériilmektedir. Ote
yandan bazi katilimcilarin da “6grencilerin 6grendikleri bilgileri uygulayabilecekleri ortamlarin olmadigini ve
ogrencilerin yasayarak 6grenme gergeklestiremediklerini’” distndikleri anlagilmaktadir. Tablo 6’da gosterilen

kodlara temel olusturan katilimci ifadelerinden en ¢arpici olanlari soyledir:
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Ogrencilerin cogu bilgiyi dgrenemedigini dile getiren katiimcilardan DMO3 konuya yénelik diisiincelerini,
“[nternet (izerinden verilen editim, yiiz yiize editimin kalitesine ulasamaz. Bir bilgisayar aracihdiyla 6§rencilere
bilgi aktarmaya calisiyoruz. Olacak is mi? Odrenciler 6§retilmek istenen codu bilgiyi 6§renemiyor. Her sey
teoride kaliyor.” ciimleleriyle dile getirmistir. Bir baska katilimci olan ASO2, “Uzaktan etkili iletisim saglamamiz
cok zor. Ogrenci, cok az sey égreniyor. Zaten hazirlanan édevlerde, 6grencinin derse katiim durumunda filan

7

her sey agikca belli.” sézleriyle, diger bir katilimci olan iTO1 ise “Odrencilere uzaktan uzada ¢ok az sey
Ggretebiliyoruz. Hele bir de 6grencide egitim aski yoksa, o zaman ¢ok daha beter oluyor. Hemen hemen hicbir

sey 6grenemiyor ¢ocuk.” s6zleriyle durumu ifade etmislerdir.

Fen bilimleri 6gretmeni olan katilimcilardan bazilarina gore 6grencinin bilgiyi yasayarak Ogrenebilecegi
kosullarin bulunmamasi, 6grenme acisindan bir eksiklik olusturmaktadir. S6z konusu Ogretmenlerin bu

dogrultudaki ifadeleri soyledir:

DFO1: “Fen bilgisi, yasami anlatir. Yasamda olup bitenleri uygulamalarla, deneylerle égrenirsiniz. Uzaktan
egitimde deney yapma sansimiz yok ki. En basitinden 6grenciye bir bitkiyi gésteremiyorsunuz. Ya da baska bir
basit 6rnek vereyim. Epitel hiicreleri mikroskopla gésteremiyorsunuz canli olarak. Fen bilgisinde yasayarak

6grenmek vardir. Baska tiirlii olmaz.”

iFO2: “Bu pandemiden énce tiim derslerimizi laboratuvarlarda yapardik. Cocuklarla deney yapardik. Gézlem
yapardik. Cocuklar dersi adeta yasarlardi. Yasayarak égrenirlerdi. Ama simdi her sey kuramsal. Deney, gézlem

yapamiyoruz.”

AFQ3: “EBA’da deneyler teorik olarak anlatiliyor. Birtakim etkinlikler de var ama bunlar yeterli degil. Asla

uygulamayla bir tutulamaz. Uygulamada 6grenci yasiyor ve 6greniyor.”

Yine fen bilimleri 6gretmenlerinden bazilari, 6grencilerin 6grendikleri bilgileri uygulamaya gecirebilecekleri
ortamlarin olmadigini belirtmislerdir. S6z konusu katilimcilardan biri olan iIFO2 bu durumu, “Ogrenilenler
uygulamaya gecirilemiyor. Zaten ortam da yok. Odrenci giinliik yasami dodru diizgiin yasamiyor ki
o6grendiklerini hayata gecirsin. Yani ortam yok.” sozleriyle carpici bir bicimde ortaya koymustur. Diger bir fen
bilimleri 6gretmeni olan DFQ2 ise “Uzaktan editim her ne kadar birtakim etkinliklerle gerceklestiriliyor olsa da
teoriye dayal bir egitim anlayisi hdkim. Halbuki 6grenci bilgisini hayata gecirebilmelidir. Yapilandirmaci egitim
budur. Bilginin hayata gecirilebilecegi bir ortam lazim &grenci icin.” seklinde bir ifadeyle dislincesini
belirtmistir. Carpici ifadelerde bulunan baska bir katimci da AFO2 olmustur. AFO2 durumu, “Cocuklar eve
tikilip kalmus. Bir bilgisayar, bir telefon... biitiin égretim kaynagi bunlar. Bilgi uygulamalarla pekistirilmezse, bilgi

uygulanmazsa ne anlami var.” diyerek somutlastirmistir.

Arastirmada yer alan tim katiimcilar, uzaktan egitimin 6grencileri hem arkadaslarina hem de 6gretmenlerine
karsi yabancilastirdigini belirtmislerdir. Bu kapsamdaki en ilgi cekici ifadeler, iS02 ve DTO1 tarafindan dile

getirilmistir. iki katiimcinin ifadeleri séyledir:
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iSO2: “Uzaktan editimin yasattigi en biiyiik kayip, drencilerin birbirlerine ve dretmenlerine yabancilasmasidir.
Okul ortaminda 6drenciler iletisim halindeydiler. Oyunlar oynarlardi. Bazen biz égretmenler de katilirdik
oyunlarina. Giiglti bir iletisimimiz vardi. Uzaktan egitim nedeniyle ¢ok yabancilasti 6grenciler birbirlerine de

6dgretmenlere de.”

DTO1: “Ogrencilerle aramizdaki uzaklik, etkilesimimizi oldukca azaltt. Mesela su an sokakta gérsem

tanimayacadgim égrencilerim var. Ayni sekilde égrenciler arkadaslariyla da bu duruma geldi.”

SONUC ve TARTISMA

2020 yilinin Mart ay itibariyle tim diinyada etkisini gosteren Covid-19 salgini nedeniyle yasamin diger
alanlarinda oldugu gibi egitim-6gretim uygulamalarinda da kisitlamalara gidilmistir. Bu kapsamda uzaktan
gerceklestirilen faaliyetlerle, toplumun egitim ihtiyaci giderilmeye calisiimaktadir. Her yontem ve yaklasim gibi
uzaktan egitimin de kendine 6zgl birtakim avantajlari ve zorluklari vardir. Bu noktadan hareketle bu ¢alismada
ortaokul 6gretmenlerinin uzaktan egitim siirecinde karsilastiklari zorluklar arastiriimistir. Arastirmanin bulgulari

kapsaminda ulasilan sonuglar, séyledir:

Agri’daki 6gretmenlerin teknoloji konusunda karsilastiklari zorluklardan bazilarinin, kdylerde ya da kasabalarda
yasayan ogrencilerin internet alt yapisinin olmayisindan ya da yetersiz olusundan dolayi EBA Sistemi'ne
girememeleri oldugu sonucuna ulasiimistir. Ote yandan Diyarbakir ve istanbul illerinde gérev yapan
O0gretmenler ise internet kaynakli sorunlari nadiren yasadiklarini belirtmislerdir. Bu agidan bakildiginda
Diyarbakir ve istanbul’daki 6gretmenler ile Agr’daki 6gretmenlerin teknolojiye iliskin sorunlarinin farklilastigi
sonucu ortaya c¢ikmaktadir. Uzaktan egitimin uygulanabilmesi igin gerekli olan temellerden biri internettir.
internet baglantisindaki problemler, uzaktan egitimin gerceklestirilmesini zorlastirmaktadir. Covid-19 salgini
siresince temel egitim ihtiyaglarinin uzaktan verilmesiyle ilgili calisma yapan Petretto vd. (2020) de uzaktan
egitim faaliyetlerinde birincil gereksinimin, internet baglantisi ve internete baglanmayi saglayabilecek cihazlarin
varligi olarak ifade etmislerdir. Teknolojiye yonelik zorluklar kapsaminda ulasilan bir baska sonug ise 6zellikle
Agri ilindeki bazi 6grencilerin EBA Sistemi’ne girmelerini saglayacak bilgisayar ya da tabletlerinin bulunmayisi
olmustur. Diyarbakir ve istanbul’daki &grencilerin ise Agr’daki durumun aksine ¢ogunlugunun bilgisayar ya da
tablet sahibi olduklari saptanmistir. Sonuc¢ olarak 6grencilerin maddi imkansizliklar nedeniyle gerekli arag-
gereclere sahip olamamalarinin uzaktan egitimin gercgeklestiriimesinde karsilasilan sorunlardan biri oldugu ve
Agrida gérev yapan dgretmenlerin Diyarbakir ve istanbul’da gérev yapanlara oranla bu konuda daha fazla
sikinti yasadiklari saptanmistir. Covid-19 salginin neden oldugu uzaktan egitim slrecinde arag-gereglerin
6nemine vurgu yapan benzer bir ¢alisma Sun vd. (2020) tarafindan ylratalmustir. Arastirmacilar, egitimin
uzaktan gergeklestirilebilmesi icin ihtiyag duyulan tim araglarin ve alt yapinin saglanmasi gerektigi sonucuna
ulasmislardir. Konuyla ilgili bir diger ¢alisma da Tzifopoulus (2020) tarafindan yapilmistir. Tzifopoulus (2020) da
calismasinda arag-gere¢ eksikliginin uzaktan egitimin uygulanmasini ¢ikmaza soktugu sonucuna ulagmistir.

Turkiye’deki okullarda uzaktan egitimin uygulanmasi amaciyla ise kosulan EBA Sistemi’nin bazi 6grencilerce
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yeterli bigcimde kullanilamiyor olusu, 6gretmenlerin karsilastigi bir baska zorluk olarak saptanmigstir. Arastirmaya
katilan bitlin 6gretmenler, s6z konusu sistemi kullanamayan 0Ogrencilerin sistemden vyeterince
yararlanamadiklarini ifade ederek, bunun uygulamalarda sorun olusturdugunu belirtmislerdir. Bu sonucun
benzerine ulasan bir ¢alisma, Pinar ve Donel-Akgul (2020) tarafindan yapilmistir. Arastirma, uzaktan egitim

surecinde EBA Sistemi’nin kullaniminin 6nemine vurgu yapan sonuglara ulagsmistir.

Arastirmaya katilan ortaokul 6gretmenlerinin karsilastiklari zorluklarin bir kisminin da 6gretimin uygulanma
siirecine yénelik oldugu belirlenmistir. Ogretmenlerden bazilarinin dersin basinda 6grencinin dikkatini
cekemedikleri ve bazi dgrencilerin derse odaklanamadiklari saptanmistir. Ogretmenler, elektronik ortamda
gerceklestirilen egitimde karsilasilan bu sorunun egitimin kalitesini diisiirdiigiint ifade etmislerdir. Ogrencilerin
dikkatini cekememe ve 6grencilerin derse odaklanamamasinin her Ug ildeki 6gretmenlerin karsilastigi ortak
sorun oldugu belirlenmistir. Ogrencinin dikkatinin cekilmesi ve odaklanmasinin saglanmasi, egitimin giris
asamasi agisindan son derece Onemlidir. Bunun saglanamamasi durumunda egitimin saghkl bigimde
yapilabilmesi zorlasmaktadir. S6z konusu sorun ve egitim sireci tzerinde biraktigi etki, Kénig vd. (2020)'nin
gerceklestirmis olduklari ¢alismada da benzer bigcimde ortaya konmustur. Ayni saptamada bulunan bir baska
galisma, Campbell vd. (2020) tarafindan yapilmistir. Uzaktan egitimde 68retmenlerin karsisina ¢ikan bir baska
zorlugun, 6grencilerdeki tepkisizlik ve sorulan sorularin cevaplanmayisi oldugu belirlenmistir. Ogretmenler,
derste aktif olmayan 6grencilerin cogu seyi 6grenemediklerini ve basari diizeylerinin distigini belirtmislerdir.
Toquero (2020)'nun Covid-19 salgini kapsamindaki uzaktan egitimin zorluklarini ve avantajlarini arastirdigi
calismada akademik basari diizeyinin bircok nedenden dolayl diisebildigi sonucuna ulasilmistir. Ogretimin
uygulanmasina yonelik bir baska zorlugun 6grencilerin derslere hazirliksiz katilmasi oldugu saptanmistir. Bitin
dgretmenler, cogu &grencinin derslere hazirliksiz geldigini belirtmislerdir. Ogretmenler, hazirliksiz gelen
ogrencilerin dersi iyi 6grenemediklerini ve bunun akademik basari agisindan bir sorun olusturdugunu ifade
etmislerdir. Quezada vd. (2020) 6gretim programlarinin Covid-19 silrecine uyarlanmasina yonelik olarak
yaptiklari calismada benzer sonuglara ulasmislardir. Arastirmaya katilan 6gretmenlerin timinin 6grencilerin
derslere devam etmeyisine yénelik zorluklarla karsilastiklari belirlenmistir. Ote yandan ¢ogu &grencinin de
derslere katilmamak icin bahaneler urettikleri saptanmistir. Bu durumun uzaktan egitimde siklikla karsilagilan
bir sorun oldugunu ifade eden 6gretmenler, yiiz ylize 6gretimin bu baglamda cok daha kaliteli oldugunu dile
getirmislerdir. Ogrencilerin derse devam sorununa deginen Adnan ve Anwar (2020), Covid-19 salgini sirasinda
online egitimi 6grenci gorlsleri kapsaminda incelemislerdir. Adnan ve Anwar (2020), yaptiklari ¢galismada derse
devam zorunlulugunun olmayisinin 6grenciler tarafindan istismar edildigi ve ¢ok az 6grencinin derslere devam
ettigi sonucuna ulasmislardir. Ogretmenlerin uzaktan egitimde karsilastiklari baska bir zorluk ise; dgrenciler
Uzerindeki kontroliin azalmasi ve 6grencilerin 6gretmene karsi saygilarini yitirmesi olarak tespit edilmistir.
Ogretmenler, 6grencilerin uzaktan kontrol edilemedigini, dolayisiyla da bu durumun 6grencinin &gretmene
karsi saygisini yitirmesine neden oldugunu dile getirmislerdir. Bu sonuca ulasan benzer bir ¢calisma Huang vd.
(2020) tarafindan yurutilmistir. Uzaktan egitim sirecinde yasanan gesitli sorunlari ele alan arastirmacilar, bu

¢alismanin sonuglariyla ortiisen saptamalarda bulunmuslardir.
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Her Ug ildeki 6gretmenlerin karsilastiklari ortak zorluklardan baska birisinin de 6grencilerle ve 6grenci velileriyle
iletisim kurmada yasanan sikintilardan kaynaklandigi belirlenmistir. Arastirmanin bulgulari kapsaminda;
ogrencilerle ya da velilerle telefonda iyi iletisim kurulamamasi, velilerin telefon numaralarinin bilinmemesi ya
da ulagilamamasinin 6gretmen-6grenci iletisimini zorlastirdigina neden oldugu sonucuna ulasilmistir. Egitim-
Ogretimin hedeflenen bigimde gergeklesmesinde 6gretmen-6grenci iletisimi, dnemli bir yere sahiptir. Taraflar
arasindaki kopukluk, siirecin sekteye ugramasina neden olmaktadir. S6z konusu kopukluk, bu arastirmaya
katilan 6gretmenlerin karsilastigl ortak bir sorun olarak saptanmistir. Nuere ve de-Miguel (2020), yaptiklari
calismada uzaktan egitimin dogru bicimde yuritilebilmesinin saglikli bir iletisim ile mimkin olabilecegini

ortaya koymuslardir.

istanbul, Diyarbakir ve Agri illerinde gérev yapan biitiin 6gretmenlerin uzaktan egitim siirecinde karsilastiklari
sorunlardan bazilarinin 6lgme-degerlendirme temelli olduklar tespit edilmistir. Arastirmaya katilan
O0gretmenlerin tlimd, 6grencilere verilen 6devlerin ve testlerin 6grenci velileri ya da bagka yetiskinler tarafindan
yapildigini ifade etmislerdir. Bu tir durumlarin 6grencilerin akademik diizeylerinin izlenmesini zorlastirmasi
nedeniyle dgretmenler tarafindan bir sorun olarak algilandigi sonucuna ulasiimistir. Olgme-degerlendirme,
egitim-6gretim sireclerini kalitesinin kontrol edilmesi agisindan énemlidir. Olgme-degerlendirmenin saglikli
bicimde yapilamamasi, 8grencilerin hangi diizeyde olduklarini belirlemeyi adeta imkansiz kilmaktadir. Olgme-
degerlendirmede yasanan sikintilarin, il fark etmeksizin arastirmaya katilan tiim 6gretmenlerin ortak sorunu
oldugu saptanmistir. Clausen vd. (2020), uzaktan egitim sirecinde iletisim ve ev 6devleri konusunu isledikleri
calismalarinda benzer sonuglara ulasmislardir. Ote yandan bazi 6grencilerin kopyala-yapistir &devler
hazirladiklari ve bu durumun 6gretmenler tarafindan bir sorun olarak gorildigi belirlenmistir. Sofi ve Laafou
(2020), uzaktan egitimin etkilerini arastirdiklari ¢alismada, uzaktan egitimde kopyala-yapistir davraniginin

siklikla yapildigi sonucuna ulagmislardir.

Ogrenme hedeflerinin gerceklesmesinde yasanan zorluklar; 8grencilerin yeterli 6grenme gerceklestiremedikleri,
ogrendikleri bilgileri hayata gecirebilecekleri ortam ve olanaklarin olmayisi ile 6grencilerin arkadaslarina ve
O0gretmenlerine yabancilagsmalari, olarak tespit edilmistir. Arastirmaya katilan 6gretmenler, bu sorunlarin
Ogretimin kalitesini biyuk oranda duslrdagiini ve 6grenme hedeflerinin gerceklesmesinin 6niinde bir engel
olusturdugunu ifade etmislerdir. Dhawan (2020), uzaktan egitimde yasanan 6grenme zorluklarini arastirdigi

¢alismasinda bu arastirmanin ulastigi sonuglara yakin saptamalarda bulunmustur.

ONERILER

Dinyamiz salginlar diinyasi olmaya adaydir. Tedavisi olmayan yeni bulasici hastaliklar (Covid-19, Mayaro Virisd,
Oropouche Virtsi, Maymun Cicek Virtsl, Chikungunya Hastaligi vs.) surekli tiremektedir. Bu hastaliklar, hem
bireysel hem de toplumsal tehdit olusturarak hayat sartlarimizi yeniden bicimlendirmektedir. Teknoloji,
hastaliklardan korunmada ya da tedavi etmede ayrica da alternatif yasam kosullari olusturma kapsaminda giin

gectikce daha fazla 6nem kazanmaktadir.
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2020 yilinin Mart ayindan itibaren alinan koruma tedbirleri kapsaminda egitim faaliyetleri de teknolojinin
olanaklari kullanilarak uzaktan gerceklestiriimeye baslanmistir. Ancak teknolojinin dogru ve yararli bigcimde
kullanilmamasi, onun islevselligini azaltmaktadir. Ortaokul 6gretmenlerinin uzaktan egitim slirecinde yasadiklari
zorluklarin arastirildigi bu g¢alismada, s6z konusu zorluklarin biylk bdéliminin teknolojinin  dogru
kullanilmamasi, 6grencilerin denetlenememesi ve 0Olgme-degerlendirmenin saglkli bicimde yapilamamasi
kaynakli oldugu gorilmustir. Bu kapsamda teknoloji saglayan kurumlara, egitim planlayicilarina, 6gretmenlere

ve 6grenci velilerine birtakim 6nerilerde bulunulmustur. S6z konusu 6neriler, séyledir:

e Uzaktan egitim ya da alternatif egitim sistemleri icin temel gereksinim, saglikli internet baglantisidir. Bu
nedenle teknoloji saglayan kurumlar, llkenin her tarafina internetin etkin bir bicimde ulasabilmesine
yonelik alt yapi ¢calismalari yapmalidirlar.

e Egitim planlayicilar, hem &gretmenlerin  hem de 0&grenci ve velilerinin aktif bicimde
yararlanabilecekleri, kullanimi kolay elektronik 6gretim programlari gelistirmelidirler. Bu programlarin
kullanimina yonelik kurslar verilmeli ve tiim kullanicilarin yetkinlik kazanmasi saglanmalidir.

e Ogrencilerin uzaktan egitim sirecini yararl bicimde degerlendirebilecekleri etkinlikler gelistiriimeli,
dgretmen ve veli birlikteligiyle dgrencinin akademik takibi yapilmalidir. Ogretmenler, dgrencilerin
izlenmesine ydnelik 6zel dosyalar hazirlamali ve kesintisiz bicimde 6grenci takibinde bulunmalidirlar.

e Teknoloji saglayicisi kurumlar; 6gretmen, 6grenci ve 6grenci velilerinin her an iletisim kurabilecekleri
elektronik ortamlar olugturmalidirlar.

e Ogrenci velilerine yénelik uzaktan bilinglendirme konferanslari diizenlenerek velilerin dgrencileri ders
calismaya gudilemesi telkin edilmelidir.

e Ogretmenler, sanal 6grenci gruplari olusturarak égrencilerin sinif ve okul arkadaslariyla etkinlik, fikir ve
proje paylasiminda bulunabilmelerinin dnlinti agmalidir.

o Ogretmenler, &grenci velileriyle is birligi yaparak 6grencileri denetlemelidir. Bu kapsamda velilerle
surekli iletisim halinde olarak 6grencilerin 6gretim stirecinden kopmalari engellenmeye ¢alisilmalidir.

o Ogretmenler, dlcme-degerlendirmenin saglkli bir bicimde yapilabilmesi icin verilen 6dev ve diger
etkinliklerin 6grencilerin yakinlari tarafindan degil, bizzat 6grenciler tarafindan yapildigindan emin
olmalidir. Bu kapsamda velilere; 6grencilerin yerine 6dev yapmanin akademik siirece zarar verdigi

anlatiimalidir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.

Yazarin Katki Orani Beyani: Yazarin bu makaleye katki orani, %100’dr.
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