IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Article Type: Research Article

TEACHERS’ PERCEPTIONS OF STUDENTS WITH ADDITIONAL SUPPORT NEEDS

Ayse Dilsad YAKUT
Assistant Professor Dr., Ibn Haldun University, Turkey, ayse.yakut@ihu.edu.tr
ORCID: 0000-0001-8277-6213

Savas AKGUL
Assistant Professor Dr., Biruni University, TURKEY, sakgul@biruni.edu.tr
ORCID: 0000-0003-0436-2765

Adeviye Tugba TUNCER
Associate Professor Dr., Biruni University, TURKEY, ttuncer@biruni.edu.tr
ORCID: 0000-0001-6592-4827

Received: 05.08.2020 Accepted: 18.11.2020 Published: 15.12.2020

ABSTRACT

In Turkey, the special education population has steadily increased since 2010. As emphasized in
the legislation, there is a heightened focus of inclusion of students with special needs in regular
education settings in Turkey. Understanding teachers’ perceptions of students with additional
support needs (students with learning problems, students with behavioral problems and high-
potential students) and examining how teachers perceive their roles and responsibilities while
teaching these students are crucial. To address this gap in the literature, a researcher-created
scale that includes 10 items, each of which consists of three dimensions was used in this study.
The purpose of this study is to examine teachers’ perceptions of students with learning problems,
students with behavioral problems and high-potential students. This study included data analysis
from 239 regular education teachers working in public elementary schools in Istanbul, Turkey. An
independent sample t-test, a paired sample t-test, and a one-way analysis of variance were used
for data analysis. Findings suggest that teachers’ perceptions were more positive towards
teaching students with learning problems either than perceptions of students with behavioral
problems or than perceptions of high-potential students. Furthermore, there was no significant
difference in teachers’ perceptions of teaching students with learning problems, students with
behavioral problems, and high-potential students by teachers’ demographic characteristics.
Results were discussed and recommendations were presented for future research.

Keywords: learning problems, behavioral problems, high-potential students, regular education,
inclusive education.
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INTRODUCTION

There is a high probability of being referred for students who are failing academically or behaviorally (Jordan et
al.,, 1993). Once a student is referred for special education evaluation, there is a greater chance of being
identified for special education services (Ysseldyke et al., 1997). While many factors are implicated in the
identification of students with special needs, teachers’ perceptions of the problems experienced by students
are predominantly found to be a factor influencing special education determination. Many studies have
examined teachers’ perceptions about problems (i.e. learning and/or behavioral) experienced by students
(Brownell & Pajares, 1999; Butler & Monda-Amaya, 2016; Liljequist & Renk, 2007; Lopes et al., 2004). For
example, teachers believe that students with learning problems cannot display average performances in the
classrooms. For the teachers of students with behavioral problems, inclusion can be difficult, as a result of
negative teaching attitudes toward these students (Cook, 2001). Schools also cater to high potential students
who can be seen as “unmotivated”, “lazy”, or “having behavioral problems” by their teachers (Seeley, 2004). It
is critical that teachers are well prepared to teach students with learning problems, students with behavioral
problems, and high potential students, to consider individual differences, address the diverse needs of these

students, and implement different strategies as a requirement of inclusive education.

Teachers should have a deep understanding about problems (i.e. learning, behavioral), as teachers are
responsible for addressing these problems in their classrooms, which can affect teachers’ performance, the
students demonstrating these problems, and other students in the classroom (Butler & Monda-Amaya, 2016).
In other words, these problems can negatively influence the quality of academic instruction in the classrooms
(Wehby et al., 2003). Behavioral problems lead to inconsistency in classroom interactions and environments
where both teachers and students are not aware of educational expectations (Wehby et al.,, 1998). The
inconsistency results in the implementation of ineffective teaching strategies in the classroom (Butler &
Monda-Amaya, 2016). Researchers also linked students’ problems with teacher burnout (Pas et al., 2010) and

professionals leaving (Algozzine et al., 2008; Billingsley et al., 2004).

Students’ problems not only influence teachers and their teaching, but also produce adverse effects on student
outcomes. When teachers perceive that they are not well prepared to address problems in their classrooms,
they tend to ignore these problems, which can negatively influence student outcomes (Bibou-Nakou et al.,
2000). Such student outcomes include student achievement (Jovanovic et al., 2014), student engagement (Hirn
& Scott, 2014), and social-emotional competence (Powell et al., 2006). As evidenced in research (Abidin &
Robinson, 2002), students’ problems can be perceived differently by teachers. Teachers’ perceptions of the
problem type (i.e. learning or behavioral) are related to teachers’ classroom practices, which might also
influence student outcomes and their willingness to include students with special needs or students who are
suspected of having disabilities in their classrooms. Substantial research efforts have been made to explore
teachers’ perceptions of the inclusion of students with disabilities. For instance, Scruggs and Mastropieri

(1996), in particular, examined the literature and found that most teachers supported inclusion conceptually;
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however, teachers’ willingness to include students with disabilities in their classrooms did not match their
conceptualization of inclusion. To sum up, research indicates that teachers’ perceptions influence their
classroom practices and their willingness to include students who are suspected of having disabilities and
students who need additional supports. Teachers might have different perspectives about their roles and
responsibilities while working with students who exhibit different problems (Jordan et al., 1997). Thus, teachers
might use different classroom practices such as implementing different interventions and accommodations for
the students who display different problems (Jordan et al., 1997). While there are many studies that have
investigated teachers’ perceptions of students with special education (Cook, 2001; Cook et al., 2000), there

have yet to be any studies that examine teachers’ perceptions on students who experience different problems.

Education in Turkey

The National Education System in Turkey includes formal education and non-formal education. Formal
education is carried out in a school setting for individuals in certain age groups, such as pre-primary education,
primary school education (elementary school education), lower secondary school education, upper secondary
school education, and higher education institutions (National Education Statistics, 2018). A looping system is
implemented from first grade to fourth grade in elementary schools, which requires a classroom teacher to
continue with the same students to the next grade level. Thus, a classroom teacher has a pivotal role in the
Turkish education system. There have been substantial efforts to protect the rights of individuals with special
needs in Turkey. First, the Children with Special Education Need Act, enacted in 1983, emphasized the
identification and location of students with disabilities, and further focused on the requirements of educating
students with disabilities in the same school setting as their peers without disabilities. The Decree Law No: 573
on Special Education, passed in 1997, outlines services for students with special needs and includes “principles

of special education”. These principles are:

(a) providing special education services that align with the individual’s interests, desires,
competences, and abilities; (b) accessing education at earlier ages; (c) providing services without
separating the individual to the greatest extent possible; (d) it is the priority to educate students
with special needs with their peers without special needs in the same classroom by considering
the educational performance of students with special needs and adapting purpose, content, and
teaching process of these students; (e) Cooperation is made with institutions and organizations
that would provide rehabilitations of individuals with special needs in order to continue their
education in all levels (f) developing individualized educational plans (IEP) for individuals with
special needs and implementing IEP; (g) ensuring active parent participation; (h) considering the
opinions of the organizations and individuals with special needs in the development of special
education policies, (i) planning special education services to include social interaction and
adaptation process of individuals with special needs.

Lastly, the Special Education Services Regulation (SESR) was enacted in 2018 to provide further rights about the
education of students with special needs. As emphasized in Turkish laws and regulations, students with special

needs should be educated according to the individualized education program that is aligned with their

interests, desires, potential, and abilities in the least restrictive environment. Students with special needs can
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be placed in a general education classroom with an option of education in a resource room, special education
classroom in a general education setting, and separate school for students with special needs (SESR, 2018). As a
result of the emphasis in special education legislation and research as well as increased numbers of students
with special needs, we are aiming at examining elementary school teachers’ perceptions since they play an
important role in identifying students with special needs and providing special education services in inclusive
settings. The purpose of present study is to examine teachers’ perceptions of students with learning problems,
students with behavioral problems and high-potential students. To test this purpose, we also developed a scale
and examine its psychometric properties. This study is guided by four questions: (1) is there a difference in
teachers’ perceptions of teaching students with learning problems and students with behavioral problems? (2)
is there a difference is teachers’ perceptions of teaching students with learning problems and high-potential
students? (3) is there a difference in teachers’ perceptions of teaching students with behavioral problems and
high-potential students? (4) is there a difference in teachers’ perceptions of teaching students with learning
problems, students with behavioral problems, and high-potential students based on teachers’ demographic

characteristics (i.e. teachers’ gender, professional seniority, and status of in-service training)?

METHODS

Research Design

Fraenkel et al. (2012) and Creswell and Creswell (2005) suggested the use of survey research methods to
examine perceptions, attitudes, opinions, behaviors, experiences, or other characteristics of individuals via
guantitative research techniques. Hence, in this study, we used survey research methods to examine
elementary education teachers’ perceptions of students, particularly students with learning problems, students

with behavioral problems and high potential students.

Data Collection Tools

Prior to any data being collected, ethical approval was obtained from the University Ethical Board. Data were
gathered from public elementary schools where the school principals agreed to data collection. Teachers who
were working in these schools received a consent form in a written format, which stated that their
participation in the research was voluntary, they had right to end the survey at any time, and data were kept
confidential. To protect further confidentiality, identifying markers such as names of participants, school names
etc. were not asked to the participants. Teachers received a packet that included a demographic information

guestionnaire and the Perceptions of Teaching Students with Additional Supports Scale described below.

Development of the Perceptions of Students with Additional Supports Scale (PSAS-S)

Based on the literature about teachers’ perceptions of general education students, specifically students with

learning problems, students with behavioral problems, and high potential students (Abidin & Robinson, 2002;
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Lopes et al., 2004; Soodak & Podell, 1993; Yakut & Lauterbach, 2019), we constructed the “Perceptions of
Students with Additional Supports” (PSAS-S) employing detailed scrutiny of perceptions-related variables. We
selected and modified those items falling within the scope of our study. The first draft of the PSAS-S consisted
of 16 items related to the various aspects of perceptions of teaching. Each item included three dimensions to
teach students with learning problems, students with behavioral problems, and high-potential students. For
the clarity, operational definitions for each group of students were as follows: Students with learning problems
are defined as students who have average intellectual ability, but perform poorly in reading, writing, and math
in the classroom. Students with behavioral problems are defined as students who do not follow classroom
routines and school rules. High-potential students are defined as students who perform above the age and
grade level. We addressed the validity and reliability of the PSAS-S as follows: For expert review, we sent a
draft of the PSAS-S to three professors working in the special education departments of different universities in
Turkey. We revised the items according to the feedback provided by experts. A pilot study was conducted with
10 teachers to examine the clarity, practicality, and user-friendliness of the PSAS-S. After the pilot study, some
items were reorganized according to the teachers’ feedback. The validity and reliability of the study was

conducted with 176 elementary school teachers. Internal consistency was examined by using two methods.

Table 1. Item-total correlations

tem 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
Total -02 .02 .16" .25° .48 -01 .53 57" 50" .44" 49" 42" .02 .58 58" .55

*

*p < .05

First, correlation coefficients between each item and total score were calculated as shown in the Table 1.
Correlation between items and total score varied from -.02 to .58. Item 1, Item 2, Item 6, and ltem 13 were not

significantly correlated with the total score, so these items were excluded from the scale.

Table 2. Corrected item-total correlations

. . Alpha value in the case of removal
Item Corrected item-total correlation P

of the item
3 -.10 .76
4 22 72
5 .45 .68
7 .46 .68
8 .50 .67
9 .43 .69
10 .30 .70
11 .34 .70
12 .24 .70
14 .59 .67
15 .56 .67
16 .53 .68
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Second, we calculated the Cronbach’s alpha as a measure of internal consistency as shown in the Table 2. The
Cronbach’s alpha coefficient of internal consistency was at .718, which can be considered as acceptable. After
analyzing item-total correlation, most items appeared to be important (Item 5, 7, 8, 9, 10, 11, 12, 14, 15 and
16), resulting in a decrease in the alpha if removed. A few exceptions to this, were Item 3 and item 4, which

would increase the alpha to .79. Thus, removal of these two items were considered in this study.

In addition to reliability assessment, exploratory factor analysis (EFA) was used to analyze the scale structure.
Confirmatory factor analysis (CFA) is appropriate when preexisting survey that has been administered with
similar population of respondents (Knekta et al., 2019). However, Dogan et al. (2017, p. 392) stated that “in
order to apply EFA and CFA to the research data randomly divided into two groups, the minimum required
sample size should be 500 and 400 for 10 and 30-item tests, respectively”. In this study, since the validity and

reliability of the scale was conducted with a sample of 176 people, CFA was not performed within the scope of

the study.

Table 3. Factor loadings for the PSAS-S

Iltems Factor 1: Teaching Supports Factor 2: Efficacy Factor 3: Collaboration

5 531

7 .877

8 .895

9 577

10 .901

11 .894

12 .609
14 .580
15 .895
16 .889

Table 4. Correlations among factors of the scale

Factor 1 Factor 2 Factor 3 Total score

Factor 1: Teaching Supports 1.00

Factor 2: Efficacy 18" 1.00

Factor 3: Collaboration 46" 22" 1.00

Total score .80" 48" 81" 1.00

*p< .05

As presented in the Table 3 and Table 4, the factor loadings and correlations among factors of the PSAS-S are
calculated, respectively. We used the Kaiser-Meyer-Olkin (KMO) and Barlett’s Test of Sphericity to test the
suitability of the data for factor analysis. The KMO was .833 which can be considered as an adequate sample
for factor analysis. The Bartlett’s Test of Sphericity was .000 indicating the factor analysis was appropriate to
use in this study. Using the “eigenvalues of 1.00 or greater” criterion, the factor analysis accounted for three

factors explaining 68.6 % of the total variance for the remaining 10 items of the PSAS-S (Appendix A). We
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calculated correlations among factors and correlations among three factors indicating significant correlations (p

<.05).

Perceptions of Teaching Students with Additional Supports Scale

The internal consistency reliability Cronbach’s alpha coefficient was .77 for the Factor 1, .80 for the Factor 2,
and .79 for the Factor 3 in this study. Factor 1 included four items related to supports regarding teaching, for
example: “Teaching methods for students (students with learning problems, students with behavioral
problems, or high potential students) are different than teaching methods for general education students”.
Thereby, we named the first factor as “teaching supports”. Factor 2 included three items related to efficacy of
teachers, for example: “It is possible for elementary education teachers to modify general education program
for students (students with learning problems, students with behavioral problems, or high-potential students).
Thereby, we called the second factor as “efficacy”. Factor 3 included four items related to collaboration of
teachers with other people who directly influence education of students, for example: “Elementary school
teachers and special education teacher should share responsibility to meet educational needs of students (i.e.
students with learning problems, students with behavioral problems, or high-potential students)”. Thereby, we
called the third factor as “collaboration”. The final PSAS-S comprised of 10 items and each item includes three
dimensions (students with learning problems, students with behavioral problems, and high-potential students).
The scale includes a total of 30 statements. All items were constructed based on a 5-point Likert scale, with 1:

Strongly Disagree, 2: Disagree, 3: Neutral, 4: Agree, and 5: Strongly Agree.

Demographic Information Form

The demographic information form included questions about teachers’ gender, professional seniority, status of

in-service training, and educational degree.

Research Participants

This study was conducted in two towns of Istanbul which is located in the Marmara Region of Turkey in the
academic year 2018-2019. Data were collected from public elementary schools where the school principals
agreed. Researchers made arrangements with schools’ principals to use the in-service training education period
for the administration of the PSAS-S. A purposeful sampling method was used in this study. Although
purposeful sampling has some limitations related to the generalization of the findings, it is appropriate when
participants should have specific characteristics as such we asked participants of this study whether they had
experience of teaching students with learning problems, behavioral problems and high-potential students in
the last five years. The sample included 239 elementary school teachers teaching from 1 grade to 4™ grade in

15 public elementary schools in two towns of Istanbul, Turkey. The response rate was 85% in this study.
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Table 5. Research participants

Town A Town B Total
n % n % n %

Gender

Male 30 12.6 45 18.8 75 314

Female 81 33.9 83 34.7 164 68.6
Experience

0-5 years 15 6.3 30 12.6 45 18.8

6-10 years 15 6.3 34 14.2 49 20.5

11-15 years 11 4.6 31 13 42 17.6

16-20 years 42 17.6 12 5.0 54 22.6

21 or more 28 11.7 21 8.8 49 20.5
In-service Training

No 77 32.2 97 40.5 173 72.4

Yes 34 14.2 31 13 66 27.6
Educational Degree

Bachelor’s degree 111 46.4 128 53.6 239 100
N =239.

As shown in the Table 5, the majority of the participants were female, reflecting the average percentage for the
rest of the country. The majority cross the country was 64% (National Education Statistics, 2018). Similarly,
gender breakdown was 68.6 % for females and 31.4 % for males. Participants years of teaching experience
ranged from 1 year to 45 years with an average of 14.30 years (SD = 8.49). More specifically, 45 of them had 1
to 5 years of teaching experiences, 49 of them had 6 to 10 years of teaching experience, 42 of them had 11 to
15 years of teaching experience, 54 of them had 16 to 20 years of teaching experiences, and 49 of them had 21
or more teaching experiences. With respect to in-service training, 173 of the teachers (72.4%) had not received
in-service training in special education and 66 of them (22.6%) had received in-service training in special
education. All participants (N = 239) had a bachelor’s degree in education, meeting the required qualification

for elementary school teaching in Turkey.

Data Analysis

The software program performed in this study to analyze data was SPSS. An error level of .05 was used as a
base in all of the statistical analyses. The methods utilized for the analysis of the data in the research were as
follows: The descriptive statistical analysis included frequency (f), percentage (%), mean, and standard
deviation. When the differences between the groups were examined, an independent sample t-test and a
paired sample t-test were calculated. A one-way analysis of variance was used to explore the differences
between two or more groups of an independent variable. We calculated the Cronbach Alpha Coefficient for

reliability and validity analysis.

FINDINGS

We examined the items in the PSAS-S in range, mean, and standard deviation. The PSAS-S is a 5-point Likert

scale and consists of 10 items, each of which consists of three dimensions. Each of which includes three
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dimensions. The means, standard deviations, and frequencies of teachers’ perceptions of students with
learning problems, students with behavioral problems, and high-potential students are arranged by gender,

teaching experience, and training in Table 6.

Table 6. Means, standard deviations, and frequencies of teachers’ perceptions

Students with learning Students with behavioral High-potential
problems problems students
M SD n M SD n M SD n
Gender
Male 4.11 0.57 75 4.01 0.53 75 4.00 0.52 75
Female 4.17 0.52 164 4.05 0.48 164 4.03 0.50 164
Experience
0-5 years 4.25 0.67 45 4.08 0.59 45 4.05 0.60 45
6-10 years 4.17 0.59 49 4.09 0.54 49 4.06 0.54 49
11-15 years 4.10 0.47 42 3.98 0.45 42 4.00 0.42 42
16-20 years 4.12 0.48 54 4.02 0.45 54 4.01 0.48 54
21 or more 4.13 0.47 49 4.03 0.46 49 3.99 0.51 49
In-service training
No 4.16 0.54 173 4.05 0.50 173 4.02 0.52 173
Yes 4.14 0.53 66 4.01 0.48 66 4.03 0.48 66
N =239.

Table 7. Results of t-tests for students with learning problems and students with behavioral problems

M SD n t df p
Students V.\Ilth Iearn.mg problems 4.15 0.54 239 7 08* 538 00
Students with behavioral problems 4.04 0.50 239

*p< .05

As shown in the Table 7, a paired sample t-test was conducted to compare teachers’ perceptions of teaching
students with learning problems and students with behavioral problems. There was a significant difference in
teachers’ perceptions of teaching students with learning problems (M = 4.15, SD = 0.54) and students with
behavioral problems (M = 4.04, SD = 0.50) conditions; t (239) = 7.08, p = .00. Findings suggest that teachers’
perceptions were more positive towards teaching students with learning problems as compared to students

with behavioral problems.

Table 8. Results of t-tests for students with learning problems and high potential students

M SD n t df p
Students with learning problems 4.15 0.54 239 «
High-potential students 4.02 0.51 239 6.651 238 00

*p< .05

As shown in the Table 8, a paired-sample t-test was conducted to compare teachers’ perceptions of teaching
students with learning problems and teachers’ perceptions of teaching high-potential students. There was a
significant difference in teachers’ perceptions of teaching students with learning problems (M = 4.15, SD =

0.54) and high-potential students (M = 4.02, SD = 0.51) conditions; t (239) = 6.65, p = .00. Findings suggest that
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teachers’ perceptions were more positive towards teaching students with learning problems as compared to

high-potential students.

Table 9. Results of t-tests of for students with behavioral problems and high-potential students

M SD n t df p

Students with behavioral problems 4.04 0.50 239
.980 238 .33

High-potential students 4.02 0.51 239

*p < .05

As shown in the Table 9, a paired-sample t-test was conducted to compare teachers’ perceptions of teaching
students with behavioral problems and teachers’ perceptions of teaching high-potential students. There was no
significant difference in teachers’ perceptions of teaching students with behavioral problems (M = 4.04, SD =
0.50) and high-potential students (M = 4.02, SD = 0.51); t (239) = 0.98, p = .33. These findings suggest that
teachers’ perceptions of teaching students with learning problems and teaching high-potential students did not

differ.

Table 10. Results of independent sample t-tests of teachers’ perceptions by gender

Group
Outcome Male Female
M SD n M SD n t df p
Students with learning problems 411 057 75 417 0.52 164 -0.83 132.846 .41
Students with behavioral problems 4.01 053 75 4.05 0.48 164 -0.59 133.206 .56
High-potential students 400 052 75 4.03 0.50 164 -0.41 138.996 .68

*p < .05

As presented in the Table 10, an independent sample t-test was used to compare teachers’ perceptions of
teaching students with learning problems, students with behavioral problems, and high-potential students by
the teachers’ gender. There was no significant difference in teachers’ perceptions of teaching students with
learning problems, t (132.846) = -0.83, p = .41, by teachers’ gender. Neither was there a significant difference in
teachers’ perceptions of teaching students with behavioral problems, t (133.206) = -0.59, p = .56, nor in their

perceptions of teaching high-potential students, t (138.996) = -0.41, p = .68, by gender.

Table 11. Results of the independent sample t-test of teachers’ perceptions by in-service training status

Group
Outcome In-service training  No in-service training
M SD n M SD n t df p

Students with learning problems 4.14 053 66 4.16 0.54 173 0.31 120.354 .76
Students with behavioral problems  4.01 0.48 66 405 0.50 173 0.51 122.448 .61
High-potential students 4.03 048 66 4.02 052 173 -0.15 125978 .88

*p< .05

As shown in the Table 11, an independent sample t-test was used to compare teachers’ perceptions of teaching

students with learning problems, students with behavioral problems, and high-potential students by in-service
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training status of teachers. There was no significant difference in teachers’ perceptions of teaching students
with learning problems, t (120.354) = 0.31, p = .76, based on the in-service training status of the teacher
participants. There was no significant difference in teachers’ perceptions of teaching students with behavioral
problems, t (122.448) = 0.51, p = .61, based on the in-service training status of teacher participants, nor was

there any significant difference in teachers’ perceptions of teaching high-potential students, t (125.978) = -0.15,

p=.88.
Table 12. Results of one-way analysis of variance of teachers’ perceptions by experience
df SS MS F p
Between groups 4 .656 .164 .562 .69
Students with learning problems Within groups 234  68.238 .292
Total 238 68.894
Between groups 4 .387 .097 .387 .81
Students with behavioral problems Within groups 234  58.505 .250
Total 238 58.892
Between groups 4 .198 .050 .189 .94
High-potential students Within groups 234 61.381 .262
Total 238 61.579
*p<.05

As presented in the Table 12, a one-way analysis of variance was used to compare teachers’ perceptions of
teaching students with learning problems, teaching students with behavioral problems, and teaching high-
potential students, organized by five categories of teaching experiences. A one-way analysis of variance was
performed to explore the difference in teachers’ perceptions among five categories of teaching experience, i.e.
1 to 5 years, 6 to 10 years, 11 to 15 years, 16 to 20 years, and over 20 years. There was not a significant

562, p = .69),

difference in teachers’ perceptions of teaching students with learning problems (F (4, 234)

teachers’ perceptions of teaching students with behavioral problems (F (4, 234) = .387, p = .81), teachers’
perceptions of teaching high-potential students (F (4, 234) = .189, p = .94), among five categories of teaching

experience.

CONCLUSION and DISCUSSION

The purpose of this study is to investigate teachers’ perceptions about students with learning problems,
students with behavioral problems, and high-potential students rather than students with special education
status. The fundamental reason for giving attention to these students is related to issues related to teachers’
perceptions about students with additional support needs since they are educated in general education
classrooms. As teachers play a vital role in diagnosing students with special needs and providing related
services, it is important to emphasize the importance of teachers’ perceptions about students who need

additional supports.

Since the scale has been used for the first time and there is no instrument examining teachers’ perceptions of

teaching students with learning problems, students with behavioral problems, and high-potential students in a
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Turkish setting, it is not possible to compare the scores of our participants with previously conducted studies.
However, considering the 5-point Likert scale and the direction of the scoring, the mean score of teachers was
4.07 in this study. Moreover, the mean score of each subscale was 4.15 for the students with learning
problems, 4.04 for the students with behavioral problems, and 4.02 for the high-potential students, indicating

positive perceptions of teaching students.

The first research question of this study was to examine the difference in teachers’ perceptions of teaching
students with learning problems and students with behavioral problems. The results revealed that teachers’
perceptions were more positive towards teaching students with learning problems as compared to students
with behavioral problems. The findings of this study support results from previous studies; for instance, Soodak
and Podell (1993) found that behavioral problems could be more problematic than learning problems. In
addition, research has indicated teachers were more likely to refer students with behavioral problems for
special education as a result of their perceptions (Abidin & Robinson, 2002; Yakut & Lauterbach, 2019). Thus,
this study contributes to the literature. The second research question of this study was to examine the
difference in teachers’ perceptions of teaching students with learning problems and high-potential students.
The results indicated teachers’ perceptions were more positive towards teaching students with learning
problems as compared to high-potential students. We can conclude that teachers perceive themselves more
efficacious to teach students with learning problems; thus, they may have more positive perceptions to teach
those students. This result contributes to the field of special education since no studies have been conducted
to compare teachers’ perceptions of teaching students with learning problems to teaching high-potential
students. The third research question was to examine the difference in teachers’ perceptions of teaching
students with behavioral problems and high-potential students. The results showed that teachers’ perceptions
of teaching students with behavioral problems and teaching high-potential students did not differ. We can
conclude that teachers have similar perceptions of teaching these two groups of students. This result may be
related to co-occuring characteristics of gifted students. Teachers stated that gifted students have
characteristics such as high achievement, creativity, reasoning and problem solving, but these students may

also exhibit behavioral problems (Neumeister et al., 2007).

Teachers’ perceptions of teaching students with learning problems, students with behavioral problems, and
high-potential students were examined with reference to teachers’ demographic characteristics. There was no
significant difference in teachers’ perceptions of teaching students with learning problems, students with
behavioral problems, and high-potential students by teachers’ gender. There is evidence in the literature
suggesting female teachers and male teachers hold different perceptions. For instance, Erdamar et al. (2016)
examined 35 studies of preservice teachers’ perceptions about teaching and found female teachers had more
positive perceptions as compared to the male teachers in most of the studies conducted in Turkey. However,
Erdamar et al. (2016) concluded that the difference in teachers’ perceptions was not substantial since the
effect size was small. To examine attitudes toward gifted students, Demirok and Ozcan (2016) developed the

“Scale of Teacher Perception of Gifted Students” and found a difference in teachers’ perceptions of gifted
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students by teachers’ gender. While female teachers had more positive attitudes in two dimensions
(expression and learning) of the five dimensions scale, no difference was found in three dimensions (willing to
learn, personality, and mental). Although no difference was found between male and female teachers in our

research, different results exist in the literature.

Second, teachers’ perceptions of teaching students were examined by teachers’ training status. There was not
a significant difference in teachers’ perceptions of teaching students with learning problems, teaching students
with behavioral problems, and teaching high-potential students by in-service training status of teachers. It was
considered that teachers who received in-service training in special education would have more positive
perceptions of teaching students. In-service training status has been associated with teachers’ perceptions of
teaching students who are suspected of having disabilities or students with disabilities (Stoler, 1992). One study
shows that providing in-service training related to gifted students leads teachers to improve positive
perceptions towards these students (Vreys et al., 2018). Another study indicated that lack of training and
professional development result in negative attitudes towards students with disabilities (Avramidis et al.,
2000). Our findings conflicted with previous studies (Avramidis et al., 2000; Stoler, 1992; Vreys et al., 2018).
One potential explanation about inconsistent findings can be related to the quality of in-service training
received by teacher participants. Future research should examine teachers’ training in detail for further

understanding.

Lastly, teachers’ perceptions of teaching students were examined by teachers’ professional seniority. There
was no difference in teachers’ perceptions of teaching students with learning problems, students with
behavioral problems, and high-potential students by five categories of experiences. Our findings were at odds
with previous studies examining teachers’ perceptions and teaching experience. Literature suggest that
teachers had different perceptions of teaching students who are suspected of having disabilities or students
with disabilities at their later career stage. For example, there was a positive relationship between teachers’
experience and their perceptions toward teaching students with disabilities in the study of Jobe et al. (1996).
On the other hand, in the literature review of Avramidis and Norwich (2002), teachers with more years of
teaching experience were found to be less supportive toward students who are educated in inclusive settings.

Taken together above findings, findings of this study are indicative.

RECOMMENDATIONS

Teachers’ perceptions of teaching students with learning problems, students with behavioral problems, and
high potential students were examined in this study. This study appeared to support that there was a
difference in teachers’ perceptions about three group of students. It is possible that teachers respond
differently to combined problems (i.e. learning problems plus behavioral problems, high potential students
with learning and/or behavioral problems). Future research should use multiple methods of data collection (i.e.

classroom observations, in-depth interviews) to explore further evidence. The results of this study indicated
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that the in-service training status of teacher participants did not influence their perceptions. Future research
should examine the quality of pre-service training (i.e. coursework, practicum) and the quality of in-service
training (expertise of training providers, as well as duration, intensity, obligation, and content of training) to
understand the inconsistency between findings and literature. This examination would also help to redesign
professional developments opportunities for teachers. The results of this study showed that years of teaching
experience did not influence teachers’ perceptions. Future research should examine teachers’ perceptions with
respect to length of teaching experience with students with learning problems, students with behavioral

problems, and high-potential students. Such examination may reveal significant results.
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Appendix A

Perceptions of Teaching Students with Additional Supports Scale

Directions: Statements about students at risk are given below. Read

each statement and check the box that corresponds to you. The scale is

defined as “(1) Strongly Disagree”, “(2) Disagree” “(3) Neutral”, “(4) e
= (0]
Agree”, “(5) Strongly Agree”. There are no right or wrong answers for ?,';n - g—)o
° <
the statements of the scale. Please respond all questions. Thank you for %0 3 % %1;
c b Q v c
your co-operation. 2 3|8 ;30 2
N o o) < n

Teaching Support
1 Resource rooms are suitable for students with learning problems. (1) [ (2) | (3) | (4) | (5)
Resource rooms are suitable for students with behavioral problems. (1) [ (2) | (3) | (4) | (5)
Resource rooms are suitable for high-potential students. (1) [ (2) | (3) | (4) | (5)
Special education teachers are more knowledgeable about students

o 8 (1@ [3)]® |6

with learning problems than elementary school teachers do.
2 | Special education teachers are more knowledgeable about students
with behavioral problems than elementary school teachers do.
Special education teachers are more knowledgeable about high-
potential students than elementary school teachers do.
Special education teachers cope better with students with learning
problems than elementary school teachers do.
3 | Special education teachers cope better with students with behavioral
problems than elementary school teachers do.
Special education teachers cope better with high-potential students
than elementary school teachers do.
Teaching methods used for students with learning problems are
different from those used for students with normal development.
Teaching methods used for students with behavioral problems are
4 | different from those used for students with normal development.
Teaching methods used for high-potential students are different from
those used for students with normal development

Efficacy
Elementary school teachers are able to adapt the general education
program according to the needs of students with learning problems.
5 | Elementary school teachers are able to adapt the general education
program according to the needs of students with behavioral problems.
Elementary school teachers are able to adapt the general education
program according to the needs of high-potential students.
Elementary school teachers can accommodate the classroom
environment according to the needs of students with learning (1) 1 (2) | (3) | (4) | (5
6 | problems.
Elementary school teachers can accommodate the classroom

(1) [ (2) | (3)|(4) |5

(1) | (2 | (3) | (4) | (5)

(1) [ @) | (3)|(4) |5

environment according to the needs of students with behavioral (1) [ (2) | (3) | (4) | (5)
problems.

Elementary school teachers can accommodate the classroom

environment according to the needs of students with high-potential (1) [(2) | (3) | (4) | (5)
problems.

Collaboration
It is more difficult to deal with students with multiple situations (having
learning problems, having behavioral problems, or being high potential)

(1) [ @) | (3)|(4) |5
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than students with only learning problems.

It is more difficult to deal with students with multiple situations (having
7 | learning problems, having behavioral problems, or being high potential) | (1) | (2) | (3) | (4) | (5)
than students with only behavioral problems.

It is more difficult to deal with students with multiple situations (having
learning problems, having behavioral problems, or being high potential) | (1) | (2) | (3) | (4) | (5)
than high potential students.

Special education teachers and elementary education teachers should
share responsibility in meeting the educational needs of students with (1) | (2) | (3) | (4) | (5)
learning problems.

Special education teachers and elementary education teachers should
8 | share responsibility in meeting the educational needs of students with (1) | (2) | (3) | (4) | (5
behavioral problems.

Special education teachers and elementary education teachers should
share responsibility in meeting the educational needs of high-potential (1) [(2) | (3) | (4) | (5)
students.

Teachers need the support of school administrators to better meet the
educational needs of students with learning problems.

Teachers need the support of school administrators to better meet the
9 | educational needs of students with behavioral problems.

Teachers need the support of school administrators to better meet the
educational needs of high-potential students.

Teachers need the support of families to better meet the educational
needs of students with learning problems.

10 | Teachers need the support of families to better meet the educational
needs of students with behavioral problems.

Teachers need the support of families to better meet the educational
needs of high-potential students.

(1) [ (@) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ @) | (3)|(4) |5

(1) [ @) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5
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OGRETMENLERIN DESTEGE iHTiYACI OLAN OGRENCILERE YONELIK ALGILARI

0z

Tirkiye’de 6zel egitim popllasyonu 2010’dan itibaren istikrarli sekilde ylikselmektedir. Yasal
diizenlemelerde belirtildigi gibi 6zel gereksinimleri olan 6grencilerin genel egitim ortamina dahil
edilmesine yonelik Tirkiye’de artan bir egilim mevcuttur. Ogretmenlerin destege ihtiyaci olan
ogrenciler (6grenme sorunlari olan 6grenciler, davranis sorunlari olan 6grenciler ve yiksek
potansiyeli olan 6grenciler) ile ilgili algilarini anlama ve 6gretmenlerin bu 6grencilerin egitimlerine
yonelik sorumluluk ve rollerini nasil algiladiklarini inceleme 6nem arz etmektedir. Alanyazindaki
bu eksikligi gidermek amaciyla, bu ¢alismada arastirmacilar tarafindan gelistirilmis ve her biri Gg
boyuttan olusan 10 maddeli bir dlcek (Destege ihtiyaci Olan Ogrencilere Yénelik Ogretmen Alg
Olgegi) kullaniimistir. Bu ¢alismanin amaci, 6grenme sorunlari olan, davranis sorunlari olan ve
yuksek potansiyeli olan 6grencilerin egitimine yonelik 6gretmen algilarini incelemektir. Bu
calisma, Tirkiye’de istanbul ilinde devlet ilkokullarinda gérev yapan 239 égretmenden elde edilen
verilerin analizini icermektedir. Veri analizi icin bagimsiz 6rneklem t-testi analizi, bagimh
orneklem t-testi analizi ve tek yonli varyans analizi kullanilmistir. Bulgular, 6gretmenlerin
6grenme sorunu olan 6grencilerin egitimine yonelik algilarinin hem davranis sorunu olan
ogrencilerin egitimlerine yonelik algilarindan hem de yiksek potansiyeli olan 0Ogrencilerin
egitimine yonelik algilarindan daha olumlu oldugunu gostermektedir. Ayrica, 6gretmenlerin
demografik 6zelliklerine gbre 6grenme sorunu olan, davranis sorunu olan veya yiiksek potansiyeli
olan 0Ogrencilerin egitimine yonelik algilarinda anlamh bir fark bulunmamaktadir. Sonuclar
tartisilmis ve gelecek arastirmalara yonelik 6neriler sunulmusgtur.

Anahtar kelimeler: 6grenme sorunlari, davranis sorunlari, yliksek potansiyelli 6grenciler, genel
egitim, kaynastirma egitimi.
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GiRiS

Akademik olarak basarisiz veya davranis sorunlari olan 6grencilerin 6zel egitim degerlendirmesine génderilme
ihtimalleri yiksektir (Jordan vd., 1993). Bir 6grenci 6zel egitim degerlendirmesine génderildiginde 6zel egitim
hizmetleri icin tanilanma ihtimali artar (Ysseldyke vd., 1997). Ozel gereksinimi olan égrencilerin tanilanmasinda
pek cok etmen bulunsa da 6grenciler tarafindan tecriibe edilen sorunlarla ilgili 6gretmen algilari 6zel egitim
karari alinmasini etkileyen énemli bir etmendir. Ogrencilerin tecriibe ettigi sorunlarla (6grenme veya davranis)
ilgili 6gretmenler algilarini inceleyen bir¢cok arastirma bulunmaktadir (Brownell & Pajares, 1999; Butler &
Monda-Amaya, 2016; Liljequist & Renk, 2007; Lopes vd., 2004). Ornegin, 6gretmenler dgrenme sorunlari olan
ogrencilerin siniflarda ortalama performans gosteremeyecegine inanmaktadir. Davranis sorunlari olan
ogrencilere yonelik olumsuz 6gretmen tutumlarinin sonucu olarak kaynastirma uygulamalari bu 6grenciler igin

|II

zor olabilmektedir (Cook, 2001). Okullar ayni zamanda &gretmenlerince “motive olmamis”, “tembel” veya
“davranis sorunlarina sahip’’ olarak gorilebilen ylksek potansiyelli 6grencilerin ihtiyaglarini da karsilamaktadir
(Seeley, 2004). Ogretmenlerin, 6grenme sorunlari olan dgrencileri, davranis sorunlari olan 6grencileri ve yiiksek
potansiyeli olan 6grencileri egitmeye, bireysel farkliliklari gbz 6éniinde bulundurmaya, bu 6grencilerin gesitli
ihtiyaglarini karsilamaya ve kaynastirma egitiminin bir geregi olarak farkl stratejiler uygulamaya hazir olmalari

6nem arz etmektedir.

Ogretmenler siniflarinda sorumlu olduklari problemler (6rnegin 6grenme ve davranis problemleri) hakkinda
derinlemesine bir anlayisa sahip olmalidir, ¢linkii bu problemler 6gretmenin performansini, bu problemleri
sergileyen 6grencileri ve siniftaki diger cocuklar etkileyebilir (Butler vd., 2016). Yani bu sorunlar siniftaki
ogretimin kalitesini olumsuz olarak etkileyebilir (Wehby vd., 2003). Davranis sorunlari sinif etkilesiminde ve sinif
ortaminda hem 6gretmenlerin hem de 6grencilerin egitsel beklentilerinin farkinda olmadigi tutarsizliklara yol
acmaktadir (Wehby vd., 1998). Bu tutarsizliklar da sinifta etkili olmayan 6gretim stratejilerinin kullaniimasina
neden olur (Butler & Monda-Amaya 2016). Arastirmacilar, 6grenci problemlerinin 6gretmen tikenmisligi (Pas
vd., 2010) ve meslegi birakma durumlari arasinda (Agozzine vd., 2008; Billingsley vd., 2004) bir iliski oldugunu

da gostermektedir.

Ogrencilerin sorunlari sadece &gretmenleri ve dgretimi etkilemez ayni zamanda 6grenci ciktilarini olumsuz
olarak etkilemektedir. Ogretmenler siniflarindaki bu sorunlari ¢ézmek icin yeterli olmadiklarini anladiklarinda
bu sorunlari gérmezden gelme egilimi gosterebilirler, bu da 6grenci giktilarini olumsuz etkileyebilir (Bibou-
Nakou vd., 2000). Bu 6grenci ciktilari arasinda, 6grenci basarisi (Jovanovic vd., 2014), 6grenci katilimi (Hirn &
Scott, 2014) ve o6grencilerin sosyal ve duygusal yeterlilikleri yer almaktadir (Powell vd., 2006). Abidin ve
Robinson’a gore (2002), &grenci sorunlari dgretmenler tarafindan farkl algilanabilir. Ogretmenlerin 6grenci
sorunlarina iliskin algilar (6grenme veya davranis sorunlari) 6gretmenlerin sinif uygulamalari ile ilgilidir ve bu
da 6grenci ciktilarini ve 6zel gereksinimleri olan veya oldugundan slphelenilen 6grencileri siniflarina dahil etme
isteklerini etkileyebilmektedir. Ogretmenlerin yetersizlikleri olan 6grencilerin kaynastirma egitimi konusunda

algilarini inceleyen ¢ok sayida arastirma yapilmistir. Ornegin, Scruggs ve Mastropieri (1996) yaptiklari alanyazin
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taramasinda 6gretmenlerin ¢ogunun kavramsal agidan kaynastirma uygulamalarini destekledigini ancak
kavramsal desteklerinin yetersizlikleri olan 6grencileri siniflarina dahil etme isteklilikleri ile uyum géstermedigini
belirtmistir. Ozet olarak, dgretmenler algilarinin, égretmenlerin sinif uygulamalarini ve 6zel gereksinimleri
oldugundan siiphelenilen veya destege ihtiyaci olan 6grencileri siniflarina dahil etme isteklerini etkiledigini
gdstermektedir. Ogretmenler, farkli sorunlar yasayan égrencilerle calisirken rolleri ve sorumluluklari hakkinda
farkh bakis acilarina sahip olabilirler (Jordan vd., 1997). Bu nedenle, 6gretmenler farkli sorunlar sergileyen
ogrenciler igin farkli miidahaleler ve egitsel diizenlemeler gibi farkh sinif uygulamalari kullanabilirler (Jordan vd.,
1997). Ogretmenlerin dzel egitim dgrencilerine ydnelik algilarini arastiran birgok ¢alisma mevcut oldugu halde
(Cook, 2001; Cook vd., 2000), 6gretmenlerin farkl sorunlar yasayan 6grenciler hakkindaki algilarini inceleyen

calismalar heniiz yapilmamistir.

Tiirkiye’de Egitim

Tirk Milli Egitim Sistemi drgiin egitim ve yaygin egitim olmak iizere iki béliimden olusur. Orgiin egitim, okul
oncesi, ilkokul, ortaokul, lise ve yiksek 6gretim gibi belirli yas gruplarindaki bireylere yonelik olarak bir okul
ortaminda gergeklestirilir (Milli Egitim istatistikleri, 2018). ilkokullarda birinci siniftan dérdiincii sinifa kadar bir
sinif 6gretmeninin ayni 6grencilerle bir sonraki sinifa devam etmesini gerektiren sistem uygulanmaktadir.
Dolayisiyla, sinif 6gretmenleri Tirk egitim sisteminde 6nemli bir role sahiptir. Turkiye’de 6zel gereksinimli
bireylerin haklarini korumak igin biiyiik caba sarf edilmektedir. ilk olarak, yetersizlikleri olan &grencilerin
tanilanmasi, egitim ortamlarina yerlestirilmesi, yetersizlikleri olan 6grencilerin yetersizligi olmayan akranlariyla
ayni okul ortaminda egitiminin gereklilikleriyle ilgili olan Ozel Egitime Muhtag¢ Cocuklar Kanunu 1983 yilinda
yirirlige girmistir. 1997 yilinda kabul edilen 573 sayil Ozel Egitim Kanun Hiikkmiinde Kararname ise &zel
gereksinimleri olan 6grencilere yonelik hizmetleri diizenlemekte ve “6zel egitim ilkelerini” icermektedir. Bu

ilkeler:

a) Ozel egitim gerektiren tim bireyler, ilgi, istek, yeterlilik ve yetenekleri dogrultusunda ve
Olglsiinde 6zel egitim hizmetlerinden yararlandirilir; b) 6zel egitime erken baslamak esastir; c)
Ozel egitim hizmetleri, 6zel egitim gerektiren bireyleri sosyal ve fiziksel ¢evrelerinden mimkin
oldugu kadar ayirmadan planlanir ve yaratalir; d) 6zel egitim gerektiren bireylerin, egitsel
performanslari dikkate alinarak, amag, muhteva ve 6gretim sireclerinde uyarlamalar yapilarak
diger bireylerle birlikte egitilmelerine oncelik verilir; e) 6zel egitim gerektiren bireylerin her tir ve
kademedeki egitimlerinin kesintisiz strdirilebilmesi igin her tiirli rehabilitasyonlarini saglayacak
kurum ve kuruluslarla isbirligi yapilir. f) 6zel egitim gerektiren bireyler icin bireysellestirilmis
egitim plani gelistiriimesi ve egitim programlarinin bireysellestirilerek uygulanmasi esastir; g)
ailelerin, 6zel egitim siirecinin her boyutuna aktif katilmalarinin saglanmasi esastir; h) 6zel egitim
politikalarinin gelistiriimesinde, 6zel egitim gerektiren bireylerin 6rgutlerinin gorigslerine 6nem
verilir; i) 6zel egitim hizmetleri, 6zel egitim gerektiren bireylerin toplumla etkilesim ve karsilikh
uyum saglama sirecini kapsayacak sekilde planlanir.

Son olarak, ézel gereksinimleri &grencilere egitim konusunda daha fazla hak saglamak amaciyla Ozel Egitim
Hizmetleri Yonetmeligi 2018 yilinda yirirlige girmistir. Kanun ve yonetmeliklerde de belirtildigi gibi, 6zel
ihtiyaclari olan 6grenciler en az kisitlayici ortamda ilgileri, istekleri, potansiyelleri ve yetenekleriyle uyumlu olan

bireysellestirilmis egitim programina gore egitilmelidir. Ozel gereksinimleri olan 6grenciler destek odasi
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secenegi ile birlikte genel egitim sinifinda, genel egitim ortaminda yer alan 6zel egitim sinifinda veya 0Ozel
gereksinimleri olan 6grencilere yonelik ayri bir okula yerlestirilebilir (Ozel Egitim Hizmetleri Yonetmeligi, 2018).
Ozel egitimle ilgili mevzuatta ve arastirmalarda yapilan vurgunun yani sira 6zel gereksinimli dgrencilerin
sayisinin artmasi nedeniyle, 6zel gereksinimli 6grencilerin tanilanmasinda ve kaynastirma ortamlarinda 6zel
egitim hizmetlerinin saglanmasinda 6nemli rol oynadiklari igin ilkokul 6gretmenlerinin algilarini incelemeyi
amagliyoruz. Bu g¢alismanin amaci, 6gretmenlerin 6grenme sorunlari olan 6grencilerin, davranis sorunlari olan
ogrencilerin ve ylksek potansiyeli olan &grencilerin egitimine yonelik algilarini incelemektir. Bu amag
dogrultusunda bir 6lgek gelistirilmis ve psikometrik 6zellikleri incelenmistir. Bu ¢calismada su dort soruya cevap
aranmaktadir: (1) Ogretmenlerin 6grenme sorunlari olan dgrencilerin egitimine yonelik algilari ile davranis
sorunlari olan &grencilerin egitimine yénelik algilari arasinda bir fark var mi? (2) Ogretmenlerin 6grenme
sorunlari olan 6grencilerin egitimine yonelik algilari ile ve ylksek potansiyeli olan 6grencilerin egitimine yonelik
algilari arasinda bir fark var mi? (3) Ogretmenlerin davranis sorunlari olan 6grencilerin egitimine yonelik algilari
ile yiiksek potansiyeli olan 6grencilerin egitimine ydnelik algilari arasinda bir fark var mi? (4) Ogretmenlerin
demografik 6zelliklerine gére (cinsiyeti, mesleki kidem ve hizmet igi egitim statlisii) 6grenme sorunlari olan,

davranis sorunlari olan ve yiksek potansiyeli olan 6grencilerin egitimine yonelik algilarinda bir fark var mi?

YONTEM

Aragtirma Deseni

Fraenkel ve digerleri (2012) ve Creswell ve Creswell (2005), nicel arastirma teknikleri ile bireylerin algi, davranis,
fikir ve deneyimleri gibi olgulari arastirmak i¢in tarama arastirmasi yontemlerinin kullanilmasini 6nermektedir.
Bu dogrultuda, mevcut calismada ilkokul 6gretmenlerinin 6grenme problemi olan 6grenciler, davranis problemi

olan 6grenciler ve yiksek potansiyele sahip 6grencilere yonelik algilari irdelenmistir.

Veri Toplama Araglari

Mevcut ¢alisma icin verilerin toplanmasindan 6nce ilgili ylksekoégretim kurumunun Etik Kurulu’ndan arastirma
icin etik izin onayr alinmistir. Arastirmanin verileri, okul yoneticilerinin katilima gonilli oldugu devlet
ilkokullarindan toplanmistir. Bu okullarda goérevli ve arastirmaya katilan 6gretmenlere katilimin gonallilik
esasina dayal oldugunu, calismadan herhangi bir zamanda vazge¢me haklarinin sakli tutuldugunu ve toplanan
verilerin gizliliginin korunacagini belirten yazil bir onam formu sunulmustur. Onam formunun imzalanmasi
sonrasinda, katilimcilara arastirmanin veri toplama araglarini olusturan demografik bilgiler formu ve asagida

detaylandirilan Destege ihtiyaci Olan Ogrencilere Yonelik Ogretmen Algi Olcegi saglanmistir.

Destede ihtiyaci Olan Ogrencilere Yonelik Ogretmen Algi Olcedinin Gelistirilmesi

Genel egitimdeki 6grencilere -6zellikle 6grenme problemi olan 6grenciler, davranis problemi olan 6grenciler ve

yuksek potansiyele sahip 6grenciler- yonelik 6gretmen algilarina iliskin alanyazini (Abidin & Robinson, 2002;
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Lopes vd., 2004; Soodak & Podell, 1993; Yakut & Lauterbach, 2019) temel alarak, mevcut galismada
alanyazindaki algi ile iliskili degiskenleri inceleyerek arastirmacilar “Destege ihtiyaci Olan Ogrencilere Yonelik
Ogretmen Algi Olgegi” ni gelistirmistir. Olcek gelistirilirken, arastirmanin kapsamina uygun degiskenler secilmis
ve diizenlenmistir. Olcegin ilk hali, 6gretmen algisinin cgesitli yonleri ile iliskili 16 madde icermektedir. Her bir
madde iginde, yukarida ifade edilen (i¢ 6grenci grubuna karsilik gelen li¢ boyut bulunmaktadir. Calismanin daha
anlasilir olmasi icin her bir 6grenci grubunun islevsel tanimi yapilmistir. Buna gore; 6grenme problemi olan
Ogrenciler, ortalama zihinsel yetenege sahip olan ancak okuma, yazma ve matematikte dusiik performans
gosterenler; davranis problem olan 6grenciler, sinif ve okul kural ve rutinlerine uymayanlar; yiiksek potansiyelli
ogrenciler ise, yasina ve bulundugu sinifa gore yiiksek performans gosterenler olarak tanimlanmistir. Gelistirilen
dlcegin gecerlik ve giivenirligi icin bir dizi calisma yapilmistir. ilk olarak, Tiirkiye’nin farkli tiniversitelerinde 6zel
egitim bolimlerinde gorev yapan Ug¢ profesérden uzman gorist alinmis; donitler lizerine daha 6nceden
olusturulan o6lgek maddeleri gozden gegirilmistir. Daha sonra 6lgegin anlasilir, uygulanabilir ve kullanisli olup
olmadigini gérmek icin 10 6gretmenin katilimi ile bir pilot calisma yapilmistir. Yapilan pilot ¢alisma sonrasinda
elden edilen dgretmen gorislerine gore dlcek yeniden dizenlenmistir. Olgegin gegerlik ve giivenirlik calismasi

icin 176 sinif 6gretmeni ile yapilmistir. Olgegin i¢ tutarliigini saglamak icin ise iki farkli yéntem kullanilmistir.

Tablo 1. Maddeler ile toplam puan arasindaki korelasyon katsayilari

Mad. 1 2 3 4 5 6 7 8 9 100 11 12 13 14 15 16
Top. -02 .02 .16" .25 .48 -01 53" .57 .50° .44" 49" 42" .02 .58 58" .55

*

*p< .05

Tablo 1’ de gosterildigi gibi, ilk olarak maddeler arasi iliski katsayisi ve toplam skor hesaplanmis; maddeler arasi
korelasyon ve toplam skorun .02 ila .58 oldugu goriilmistir. 1., 2., 6. ve 13. maddelerin toplam skor ile anlamli
dizeyde iliskili olmadigi bulunmus ve bu maddeler 6lgekten cikarilmistir. Maddeler ile toplam puanlar

arasindaki korelasyonlar Tablo 1. de sunulmustur.

Tablo 2. Madde toplam korelasyonlari

Madde Madde toplam korelasyonu Maddenin gikarilmasi durumunda

alfa degeri
3 -.10 .76
4 22 72
5 .45 .68
7 .46 .68
8 .50 .67
9 43 .69
10 .30 .70
11 .34 .70
12 .24 .70
14 .59 .67
15 .56 .67
16 .53 .68
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Daha sonra, Tablo 2’de gosterildigi gibi Cronbach Alfa i¢ tutarlilik katsayisi hesaplanmis ve bulunan .718
degerinin kabul edilebilir sinirlar igerisinde oldugu gorilmustir. Madde toplam korelasyonunun analizi ile ¢ogu
maddenin (Madde 5,7,8,9,10,11,12,14,15 ve 16) 6nemli oldugu ve bunlardan herhangi biri cikarildiginda
Cronbach Alfa degerinin distigl gézlemlenmistir. Bununla birlikte 3. ve 4. maddelerin ¢ikarilmasi ile katsayi

.79’ a yukseldigi icin bu iki maddenin ¢ikarilmasina karar verilmistir.

Guvenirlik galismalarinin yani sira, 6lgek yapisini analiz etmek icin sadece agimlayici faktor analizi (AFA)
yapilmistir. Dogrulayici faktor analizi (DFA), benzer katilimci populasyonu ile uygulanan halihazirda var olan
Olcekler igin uygundur (Knekta vd., 2019). Bununla birlikte, Dogan ve digerleri (2017, s. 392), “bir uygulamadan
elde edilen verileri seckisiz yolla ikiye bolerek AFA ve DFA uygulayabilmek icin gereken minimum 6rneklem
blylklGginiin 10 ve 30 maddelik testler icin sirasiyla 500 ve 400 olmasi gerektigini” ifade etmislerdir. Bu
arastirmada, olgegin gegerlik ve gilivenirlik ¢alismasi 176 kisilik bir 6rneklemle yurutiildigu igin arastirma

kapsaminda DFA yapilmamistir.

Tablo 3. Olcek faktor yiikleri

Madde Faktor 1: Ogretim Destegi Faktor 2: Yeterlik Faktor 3: Is birligi

5 .531

7 .877

8 .895

9 577

10 .901

11 .894

12 .609
14 .580
15 .895
16 .889

Tablo 4. Faktorler arasi korelasyon

1 2 3 Toplam puan
Faktor 1: Ogretim destegi 1.00
Faktor 2: Yeterlik .18" 1.00
Faktor 3: is birligi 46" 22" 1.00
Toplam puan .80" 48" .81 1.00

*p <.05

Tablo 3 ve Tablo 4'te gosterildigi tzere, olgegin faktor yikleri ve faktorleri arasindaki korelasyon degerleri
hesaplanmistir. Verilerin faktor analizi igin uygunlugunu belirlemek icin Kaiser-Meyer-Olkin (KMO) ve Barlett
Kiresellik Testi kullaniimistir. Gerek .833 olarak hesaplanan KMO degeri gerek .000 bulunan Barlett testi degeri
verilerin faktor analizi icin yeterli olduguna isaret etmektedir. 1.00 ve lzeri 6zdegerler kriteri benimsendiginde,
yapilan faktor analizi ile 6lgekteki kalan 10 maddenin toplam varyansin %68.6’sini agikladigl ve o6lgegin g
faktorli yapida oldugu sonucuna ulasilmistir (EK 1). Faktorler arasi korelasyonlar hesaplandiginda g faktor

arasindaki korelasyonlarin anlamli oldugu (p <.05) oldugu gorilmastar.
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Destede ihtiyaci Olan Ogrencilere Yénelik Ogretmen Algi Olcegi

Birinci, ikinci ve lglnci faktorler icin Cronbach Alfa i¢ tutarlilik giivenirligi katsayisi sirasiyla .77, .80 ve .79
olarak hesaplanmistir. Birinci faktér dgretimle ilgili d6rt maddeden olusmaktadir. Ornegin, maddelerden biri ‘Bu
ogrencilere yonelik 6gretim yontemleri (6g§renme problem olan 6grenciler, davranis problem olan 6grenciler ve
yuksek potansiyelli 6grenciler) genel egitimdeki O6grencilere yonelik 6gretim yontemlerinden farkhdir.”
seklindedir. Bu nedenle, bu ilk faktor “6gretim destegi” olarak kodlanmistir. “Yeterlik” olarak kodlanan ikinci
faktor, 6gretmen etkililigi ile iliskili ic maddeden olusmaktadir. Buradaki bir madde ise “ilkokul 6gretmenlerinin
genel egitimdeki 6grencilere yonelik programi bu 6grenciler igin (6grenme problem olan 6grenciler, davranis
problem olan &grenciler ve yiiksek potansiyelli dgrenciler) degistirmesi miimkiindir.” seklindedir. Uglinci
faktor ise O0gretmenin 6gretimi dogrudan etkileyen diger bireylerle is birligi ile ilgili olan dort maddeden
olusmaktadir. “ilkokul 6gretmenleri ile 6zel egitim dgretmenleri bu 6grencilerin (6grenme problem olan
ogrenciler, davranis problem olan 6grenciler ve ylksek potansiyelli 6grenciler) egitim ihtiyacini karsilamak igin
sorumlulugu paylasmalidir.” maddesi 6rnek olarak verilebilir. Bu faktor ise “is birligi” olarak isimlendirilmistir.
Olgegin son hali 10 maddeden olusmaktadir ve her madde {i¢ boyut (6grenme sorunu olan &grenciler, davranis
sorunu olan &grenciler ve yiksek potansiyelli dgrenciler) yer almaktadir. Olgekte toplam 30 ifade yer
almaktadir. Olcek besli likert dlcegi olarak diizenlemistir: (1: Kesinlikle Katilmiyorum, 2: Katilmiyorum, 3:
Kararsizim, 4: Katiliyorum, 5: Kesinlikle Katiliyorum). Bu arastirmada gelistirilen “Destege ihtiyaci Olan

vy

Ogrencilere Yonelik Ogretmen Algi Olcegi” EK 1’de mevcuttur.

Demogradfik Bilgi Formu

Demografik bilgi formunda Ogretmenlerin cinsiyeti, hizmet yili, hizmet i¢i egitim durumlar ve egitim

durumlarina yonelik sorular bulunmaktadir.
Katilimcilar

Mevcut calisma 2018-2019 egitim-6gretim yilinda Tiirkiye’de Marmara Bélgesi’nde yer alan istanbul ilinde
gerceklestirilmistir.  Veriler okul mudurlerinin  g¢alismanin  yiratilmesine onay verdigi  okullardaki
ogretmenlerden toplanmistir. Veri toplama siireci okullardaki hizmet i¢i egitim faaliyetlerinin yiritalduga
doneme denk gelecek sekilde diizenlenmistir. Bulgularin genellenebilirligi acisindan mevcut c¢alismada
kullanilan amagsal 6rneklem yontemine iliskin bazi sinirliliklar bulunmakla birlikte, calismanin belirli niteliklere
sahip katilimcilar ile gergeklestirilmesini gerektigi durumlarda bu 6rneklem yontemi tercih edilmektedir.
Mevcut ¢alismada, son bes yilda islevsel olarak yukarida tanimlanan ti¢ 6grenci grubu ile galisma tecriibesi olan
katilimcilar yer almistir. Toplam &rneklem istanbul ilinde 15 okulda gérev yapan birinci, ikinci, tglincii ve
dordunci sinif 239 ilkokul 6gretmeninden olusmaktadir. Calismaya katilim igin olumlu doéniis yapan

o6gretmenlerin orani %85 olarak bulunmustur.
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Tablo 5. Katilimcilar

Allgesi B ilgesi Toplam
n % n % n %

Cinsiyet

Erkek 30 12.6 45 18.8 75 31.4

Kadin 81 33.9 83 34.7 164 68.6
Hizmet yili

0-5yil 15 6.3 30 12.6 45 18.8

6-10 yil 15 6.3 34 14.2 49 20.5

11-15yil 11 4.6 31 13 42 17.6

16-20 yil 42 17.6 12 5.0 54 22.6

21 ve lzeri 28 11.7 21 8.8 49 20.5
Hizmet ici egitim

Hayir 77 32.2 97 40.5 173 724

Evet 34 14.2 31 13 66 27.6
Mezuniyet Durumu

Lisans 111 46.4 128 53.6 239 100
N =239.

Tablo 5’de gosterildigi gibi katihmcilarin cogunlugunu tlkedeki 6gretmenlerin cinsiyete gére ortalama dagihimini
yansitir sekilde kadin 6gretmenler olusturmaktadir. Ulkedeki kadin &gretmenlerin toplam 6gretmenler
icerisindeki orani %64’tiir (Milli Egitim istatistikleri, 2018). Mevcut calismada kadin ve erkek dgretmenlerin
orani sirasiyla %68.6 ve %31.4 seklindedir. Katilimci 6gretmenlerin meslekteki hizmet yili 1 ila 45 yil arasinda
degismekte olup, ortalamasi 14.30 seklindedir (standart sapma: 8.49). Hizmet yilina goére 6gretmenlerin
dagilimi detayh sekilde ele alindiginda, 1 ila 5 yil deneyimi olan 6gretmen sayisi 45, 6 ila 10 yil deneyimi olan
ogretmen sayisi 49, 11-15 yil deneyimli 6gretmen sayisi 42 iken, 16-20 yil arasi deneyime sahip 54 6gretmen
bulunmaktadir. 21 yil ve lizeri 6gretmen sayisi ise 49’dur. Katilimcilarin 6zel egitim alaninda hizmet ici egitim
alip almama durumlarina bakildiginda 66’s1 (%22,6) egitim almisken, 173’0 (%72,4) almamistir. Egitim durumlari
s6z konusu oldugunda ise tiim katilimcilar Tirkiye’de ilkokul sinif 6gretmeni olmak igin gerekli nitelikleri karsilar

durumdadir. Katiimcilarin demografik bilgilerine iliskin ayrintilar Tablo 5’te gosterilmistir.

Veri Analizi

Elde edilen veriler SPSS analiz programi ile analiz edilmistir. Verilerin analizinde .05 hata payi esas alinmistir.
Mevcut calismada frekans, yiizdelik, ortalama ve standart sapma gibi betimleyici istatiksel analizler, bagimsiz
orneklem t-testi ve bagimli 6rneklem t-testi (gruplar arasi farklihg1 analiz etmek icin) ve iki ya da daha fazla grup
arasindaki farkhlk igin tek yonli varyans analizi kullanilmistir. Ayrica gegerlik ve glivenirlik analizi igin Cronbach

Alfa giivenirlik katsayisi hesaplanmistir.
BULGULAR

Mevcut ¢alismada, 6lgegi olusturan maddeler dagilim, ortalama ve standart sapma bakimindan incelenmistir.
Gelistirilen 6lgek her biri lic boyuttan olusan 10 maddeli besli Likert dlcegi seklinde bir 6lgektir. Ogretmenlerin

6grenme sorunu olan 6grenciler, davranis sorunu olan 6grenciler ve yiksek potansiyelli 6grencilere yonelik
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algilarina iliskin ortalamalar, standart sapma degerleri ve frekanslari, cinsiyet, hizmet yili ve hizmet igi egitim

durumlarina goére Tablo 6’ da sunulmustur.

Tablo 6. Aritmetik ortalama, standart sapma ve yizde

Ogrenme sorunu olan Davranis sorunu olan Yiksek potansiyelli
ogrenciler ogrenciler ogrenciler
Ort. SS n Ort. SS n Ort. SS n
Cinsiyet
Erkek 4.11 0.57 75 4.01 0.53 75 4.00 0.52 75
Kadin 4.17 0.52 164 4.05 0.48 164 4.03 0.50 164
Hizmet yil
0-5yil 4.25 0.67 45 4.08 0.59 45 4.05 0.60 45
6-10 yil 4.17 0.59 49 4.09 0.54 49 4.06 0.54 49
11-15yil 4.10 0.47 42 3.98 0.45 42 4.00 0.42 42
16-20 yil 4.12 0.48 54 4.02 0.45 54 4.01 0.48 54
21 ve lzeri 4.13 0.47 49 4.03 0.46 49 3.99 0.51 49
Hizmet i¢i egitim
Hayir 4.16 0.54 173 4.05 0.50 173 4.02 0.52 173
Evet 4.14 0.53 66 4.01 0.48 66 4.03 0.48 66
N =239.

Tablo 7. Ogrenme sorunu olan dgrenciler ile davranis sorunu olan égrenciler icin bagiml drneklem t-testi

Ort. SS n t sd p
Ogrenme sorunu olan &grenciler 4.15 0.54 239
. . 7.08* 2 .
Davranis sorunu olan 6grenciler 4.04 0.50 239 08 38 00

*p<.05

Tablo 7’de gosterildigi gibi 6gretmenlerin 6grenme sorunu olan 6grencilerin egitimine yonelik algilari ile
davranis sorunu olan Ogrencilerin egitimine yonelik algilarini karsilastirmak igin bagimh o6rneklem t-testi
yapilmistir. Yapilan analiz sonucunda 6gretmenlerin 6grenme sorunu olan 6grencilere yonelik egitim algilar (M
= 4.15, SD = 0.54) ile davranis sorunu olan 6grencilerin egitimlerine yonelik algilari (M = 4.04, SD = 0.50)
arasinda anlamli bir fark oldugu bulunmustur (t (239) = 7.08, p = .00). Bulgular, davranis sorunu olan
ogrencilere yonelik 6gretmen algisina kiyasla 6grenme sorunu olan 6grencilere yonelik 6gretmen algisinin ¢ok

daha olumlu olduguna isaret etmektedir.

Tablo 8. Ogrenme sorunu olan dgrenciler ile yiiksek potansiyele sahip 6grenciler icin bagimli 6rneklem t-testi

Ort. SS n t sd p
Ogrenme sorunu olan égrenciler 4.15 0.54 239 .
Yiksek potansiyelli 6grenciler 4.02 0.51 239 6.651 238 00

*p< .05

Tablo 8'de gosterildigi gibi 6gretmenlerin 6grenme sorunu olan 6grencilerin egitimine yonelik algilari ile yiksek
potansiyeli olan 6grencilerin egitimine yonelik algilarini karsilastirmak icin bagimli 6rneklem t-testi yapilmistir.
Yapilan analiz sonucunda 6gretmenlerin 6grenme sorunu olan 6grencilerin egitimlerine yonelik algilari (M =

4.15, SD = 0.54) ile yuksek potansiyeli olan 6grencilerin egitimlerine yonelik algilari (M = 4.02, SD = 0.51)
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arasinda anlamh bir fark oldugu bulunmustur (t (239) = 6.65, p = .00). Bulgular, yiiksek potansiyele sahip
ogrencilere yonelik 6gretmen algisina kiyasla 6grenme sorunu olan 6grencilere yonelik 6gretmen algisinin ¢ok

daha olumlu olduguna isaret etmektedir.

Tablo 9. Davranis sorunu olan 6grenciler ile ylksek potansiyelli 6grenciler igin bagiml 6rneklem t-testi

Ort. SS n t sd p
Davranis sorunu olan 6grenciler 4.04 0.50 239
.980 238 .33
Yiksek potansiyelli 6grenciler 4.02 0.51 239

*p <.05

Tablo 9’da gosterildigi gibi 6gretmenlerin davranis problemi olan 6grencilerin egitimine yonelik algilari ile
yuksek potansiyeli olan 6grencilerin egitimine yonelik algilarini karsilastirmak igin bagimli 6rneklem t-testi
yapilmistir. Yapilan analiz sonucunda 6gretmenlerin davranis problemi olan 6grencilerin egitimlerine yonelik
algilar (M = 4.04, SD = 0.50) ile yiiksek potansiyeli olan 6grencilerin egitimlerine yonelik algilan (M = 4.02, SD =
0.51) arasinda anlamli bir fark olmadigi bulunmustur (t (239) = 0.98, p = .33). Bulgular, bu iki gruba iliskin

ogretmen algilarinin anlamh farklhihk géstermedigine isaret etmektedir.

Tablo 10. Cinsiyete gore bagimsiz gruplar t-testi

Grup
Degisken Erkek Kadin
Ort. SS n Ort. SS n t sd p

Ogrenme sorunu olan égrenciler 411 057 75 4.17 0.52 164  -0.83 132.846 .41
Davranis sorunu olan 6grenciler 401 053 75 4.05 0.48 164  -0.59 133.206 .56
Yuksek potansiyelli 6grenciler 400 052 75 4.03 0.50 164 -0.41 138.996 .68

*p <.05

Tablo 10’da gosterildigi gibi 6gretmenlerin 6grenme problemi olan 6grencilerin, davranis problemi olan
Ogrencilerin ve yiksek potansiyeli olan 6grencilerin egitimine yonelik algilarini cinsiyete gore karsilastirmak igin
bagimsiz érneklem t-testi yapiimistir. Buna gore, gerek 6grenme problemi olan 6grencilere yonelik 6gretmen
algilarinda (t (132.846) = -0.83, p = .41) gerek davranis problemi olan 6grencilere yonelik 6gretmen algilarinda (t
(133.206) = -0.59, p = .56) katihmcilarin cinsiyeti bakimindan anlamh bir farkhlik gézlemlenmemistir. Ayni
sekilde yiiksek potansiyele sahip 6grencilere yonelik 6gretmen algilarinda da cinsiyet bakimindan anlaml bir

fark bulunmamaktadir (t (138.996) = -0.41, p = .68).

Tablo 11. Hizmet-ici egitim durumuna gére bagimsiz gruplar t-testi

Grup
Degisken Evet Hayir
Ort. SS n Ort. SS n t sd p

Ogrenme sorunu olan &grenciler 4.14 0.53 66 416 054 173 0.31 120.354 .76
Davranis sorunu olan 6grenciler 401 048 66 405 050 173 0.51 122.448 .61
Yiksek potansiyelli 6grenciler 403 0.48 66 402 052 173 -0.15 125.978 .88

*p < .05
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Tablo 11’de gosterildigi gibi katilimcilarin 6grenme problemi olan 6grencilerin, davranis problemi olan
ogrencilerin ve yiksek potansiyeli olan 6grencilerin egitimine yonelik algilarini hizmet igi egitim durumlarina
gore karsilastirmak icin bagimsiz 6rneklem t-testi yapilmistir. Buna gore gerek 6grenme problemi olan
ogrencilere yonelik 6gretmen algilarinda (t (120.354) = 0.31, p = .76) gerek davranis problemi olan 6grencilere
yonelik 6gretmen algilarinda (t (122.448) = 0.51, p = .61) katilimcilarin hizmet i¢i egitim durumlari bakimindan
anlaml bir farklilik gézlemlenmemistir. Ayni sekilde ylksek potansiyele sahip 6grencilere yonelik 6gretmen
algilarinda da hizmet i¢i egitim durumlari bakimindan anlamli bir fark bulunmamaktadir (t (125.978) =-0.15, p =
.88).

Tablo 12. Hizmet yilina gore tek yonli varyans analizi (ANOVA)

sd Kareler  Kareler F p
Top. Ort.
Gruplar Arasi 4 .656 .164 .562 .69
Ogrenme sorunu olan égrenciler Gruplar ici 234  68.238 .292
Toplam 238 68.894
Gruplar Arasi 4 .387 .097 .387 .81
Davranig sorunu olan égrenciler Gruplar igi 234  58.505 .250
Toplam 238  58.892
Gruplar Arasi 4 .198 .050 .189 .94
Yiiksek potansiyelli 6grenciler Gruplar ici 234 61.381 .262
Toplam 238 61.579

*p < .05

Tablo 12 ‘de gosterildigi gibi katilimcilarin 6grenme problemi olan 6grencilerin, davranis problemi olan
ogrencilerin ve yuksek potansiyeli olan 6grencilerin egitimine yonelik algilarini bes kategoriye ayrilan hizmet
yilina gore (1-5 yil, 6-10 yil, 11-15 yil, 16-20 yil, 21 ve Uzeri yil) karsilastirmak icin tek yonll varyans analizi
(ANOVA) yapilmistir. Buna gore, tim kategoriler icin 6grenme problemi olan 6grencilere yonelik 6gretmen
algilari (F (4, 234) = .562, p = .69), davranis problemi olan 68rencilere yonelik 6gretmen algilari (F (4, 234) =
.387, p = .81) ve yiiksek potansiyele sahip 6grencilere yonelik 6gretmen algilarinda (F (4, 234) = .189, p = .94)

anlaml bir fark bulunamamustir.

SONUC ve TARTISMA

Bu galismanin amaci, 6zel egitim statlisiindeki 6grencilerden ziyade 6grenme sorunu olan 6grencilere, davranis
sorunu olan 6grencilere ve yiliksek potansiyeli olan 6grencilere yonelik 6gretmen algilarini incelemektir. Bu
ogrencilere dikkat ¢ekmemizin temel nedeni, genel egitim siniflarinda egitim alan ve ek destege ihtiyaci olan
dgrencilere iliskin dgretmen algilari ile ilgili sorunlardir. Ogretmenler, &zel gereksinimli 6grencilerin
tanilanmasinda ve ilgili hizmetleri saglanmasinda hayati bir rol oynadiklari icin destege ihtiyaci 6grencilerle ilgili

o6gretmen algilarinin 6nemini vurgulamak 6nem arz etmektedir.

Bu arastirmada gelistirilen 6lgek, ilk kez kullanildigindan ve 6grenme sorunu olan 6grencilerin, davranis sorunu

olan 6grencilerin ve yiiksek potansiyeli olan 6grencilerin egitimine yonelik 6gretmen algilarini incelemeye
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yonelik bir 6lgme araci bulunmadigindan, katihmcilarimizin puanlarini daha 6nce yapilmis calismalarla
karsilastirmak mumkin degildir. Ancak, 5li Likert Olgegi ve puanlama yoni dikkate alindiginda, bu ¢alismada
o6gretmenlerin ortalama puani 4.07 olarak bulunmustur. Ayrica, her bir alt dlgegin ortalama puani, 6grenme
sorunu olan 6grenciler igin 4.15, davranig sorunu olan 6grenciler igin 4.04, yuksek potansiyeli olan 6grenciler

icin 4.02 olup, bu 6grencilerin egitimine yonelik olumlu algiya isaret etmektedir.

Bu calismanin ilk arastirma sorusu, 6grenme sorunu olan 6grencilerin egitimine yonelik ve davranis sorunu olan
Ogrencilerin egitimine yonelik 6gretmen algilarindaki farkliligi incelemektir. Bulgular, 6gretmenlerin davranig
sorunlari olan 6grencilere kiyasla 6grenme sorunlari olan 6grencilerin egitimlerine yonelik algilarinin daha
olumlu oldugunu gostermektedir. Bu calismanin bulgulari, daha 6nce yapilan arastirmalarin bulgularini
desteklemektedir. Ornegin, Soodak ve Podell (1993) davranis sorunlarinin 8grenme sorunlarindan daha
problemli olabilecegini bulmustur. Ayrica arastirmalar, 6gretmenlerin davranis sorunu olan 6grencileri 6zel
egitim degerlendirmesine gonderme olasiliklarinin daha yiiksek oldugunu géstermektedir (Abidin ve Robinson,
2002; Yakut & Lauterbach, 2019). Boylelikle, bu calisma literatlire katki saglamaktadir. Bu g¢alismanin ikinci
arastirma sorusu, 6grenme sorunu olan 6grencilerin egitimine yonelik ve yiiksek potansiyeli olan 6grencilerin
egitimine yonelik 6gretmen algilarindaki farkliligi incelemektir. Bulgular, yiksek potansiyelli 6grencilere kiyasla
o6grenme sorunlari olan 6grencilere yonelik 6gretmen algilarinin daha olumlu oldugunu goéstermektedir.
Ogretmenlerin, 6grenme sorunu olan &grencilerin egitiminde kendilerini daha yeterli gérdiikleri sonucuna
varabiliriz, dolayisiyla bu égrencilere yonelik daha olumlu algiya sahip olabilirler. Ogretmenlerin &grenme
sorunlari olan 6grenciler ile yiiksek potansiyeli olan 6grencilere yonelik algilarini karsilastiran herhangi bir
calisma yapilmadigindan, arastirma bulgulari 6zel egitim alanina katki saglamaktadir. Ucilincii arastirma sorusu,
davranig sorunlari olan 6grencilerin egitimine yonelik ve ylksek potansiyeli olan 6grencilerin egitimine yonelik
ogretmen algilarindaki farklihgi incelemektir. Bulgular, davranis sorunlari olan 6grencilere ve yiiksek potansiyeli
olan 6grencilere yonelik égretmen algilar agisindan bir fark olmadigini gdstermistir. Ogretmenlerin bu iki grup
O0grenciyle galisma konusunda benzer algilara sahip oldugu sonucuna varabiliriz. Bu sonug, Ustiin yetenekli
dgrencilerin 6zellikleriyle ilgili olabilir. Ogretmenler Ustiin zekali dgrencilerin yiiksek basari, yaraticilik, akil
ylritme ve problem c¢6zme gibi 6zelliklere sahip oldugunu ancak bu 6grencilerin davranis sorunlari da

sergileyebileceklerini belirtmislerdir (Neumeister vd., 2007).

Bu calismada, 6gretmenlerin demografik 6zelliklerine gére 6gretmenlerin 6grenme sorunlari olan, davranis
sorunlari olan ve vyiksek potansiyeli olan 6grencilerin egitimine yonelik algilarini da incelenmistir.
Ogretmenlerin cinsiyetlerine gére dgrenme sorunlari olan 6grencilere, davranis sorunlari olan dgrencilere ve
yuksek potansiyele sahip 6grencilere yonelik egitim algilarinda anlamli bir fark bulunmamuistir. Literatiirde kadin
dgretmenlerin ve erkek &gretmenlerin farkli algilara sahip olduklarini gdsteren bulgular mevcuttur. Ornegin,
Erdamar ve digerleri (2016), 6gretmen adaylarinin 6gretime yonelik algilarina iliskin 35 calismayi incelemis ve
Tlrkiye'de yapilan arastirmalarin ¢cogunda kadin 6gretmenlerin erkek 6gretmenlere gére daha olumlu algiya
sahip olduklarini bulmustur. Ancak Erdamar ve ark. (2016), etki blylikligunin kiicik olmasi nedeniyle

ogretmenlerin algilarindaki farkin 6nemli olmadigl sonucuna varmistir. Yiiksek potansiyelli 6grencilere yonelik
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algiyr incelemek icin Demirok ve Ozcan (2016) bir 6lgek gelistirmis ve 6gretmenlerin Ustlin yetenekli 6grencilere
yonelik algilarinda 6gretmenlerin cinsiyetlerine gore farkhhk oldugunu bulmuslardir. Kadin 6gretmenlerin bes
boyutlu olgegin iki boyutunda (ifade ve 6grenme) daha olumlu tutuma sahipken, 6lgegin l¢ boyutunda
(6grenmeye istekli, kisilik ve zihinsel) cinsiyet agisindan herhangi bir farklilik bulunmamistir. Arastirmamizda

kadin ve erkek 6gretmenler arasinda fark bulunmasa da literattirde farklh sonuglar mevcuttur.

ikinci olarak, 6gretmenlerin hizmetici egitim durumlarina goére 6grencilerin egitimine yénelik algilari
incelenmistir. Ogretmenlerin hizmet ici egitim durumlarina gére 6grenme sorunlari olan, davranis sorunlari olan
ve yiiksek potansiyeli olan grencilerin egitimine yénelik algilarinda anlamli bir fark bulunmamistir. Ozel egitim
alaninda hizmet ici egitim alan 6gretmenlerin Ogrencilere yoénelik daha olumlu algiya sahip olacagi
disinilmistir. Hizmet ici egitim durumu, 6gretmenlerin yetersizligi oldugundan sliphelenilen 6grencilere veya
yetersizligi olan 6grencilere yonelik algilariyla iliskilidir (Stoler, 1992). Baska bir arastirma ise, Ustln
yeteneklilerin egitimi ile ilgili konularda 6gretmenlere hizmet igi egitim sunmanin, bu 06grencilere yonelik
algilarini olumlu yonde gelistirdiklerini gostermektedir (Vreys vd., 2018). Diger bir arastirma, himetici egitim
eksikliginin yetersizligi olan 6grencilere yénelik olumsuz tutumlara yol agtigini géstermektedir (Avramidis vd.,
2000). Bulgularimiz 6nceki galismalarla gelismektedir (Avramidis vd., 2000; Stoler, 1992, Vreys vd., 2018).
Celiskili bulgularin muhtemel bir agiklamasi 6gretmenler tarafindan alinan hizmet igi egitimin kalitesiyle ilgili

olabilir. Gelecekteki arastirmalar, 6gretmenlerin hizmet i¢i egitimini ayrintili olarak incelemelidir.

Son olarak, 6gretmenlerin deneyimlerine gore 0Ogretmenlerin 6grencilerin egitimlerine ydnelik algilari
incelenmistir. Bes kategoriye ayrilan hizmet yilina gére (1-5 yil, 6-10 yil, 11-15 yil, 16-20 yil, 21 ve lzeri yil),
o6gretmenlerin 6grenme sorunlari olan, davranis sorunlari olan ve yiiksek potansiyeli olan 6grencilerin egitimine
yonelik algilarinda fark bulunamamistir. Bulgular, 6gretmen algilari ve 6gretmenlik deneyimi lizerine yapilan
onceki calismalarla cgelismektedir. Alanyazin, daha uzun siire 6gretmenlik deneyimi olan 6gretmenlerin
yetersizlikleri oldugundan siphelenilen veya yetersizligi olan 6grencilere yonelik algilarinin farkli oldugunu
gostermektedir. Ornegin, Jobe ve digerlerinin (1996) calismasinda, dgretmenlerin deneyimleri ile yetersizligi
olan 6grencilerin egitimine yonelik algilari arasinda pozitif bir iliski bulmustur. Avramidis ve Norwich (2002),
daha uzun o6gretmenlik tecriibesine sahip 6gretmenlerin, kaynastirma ortamlarinda egitim alan 6grencilere
karsi daha az destekleyici oldugu belirtmektedir. Yukaridaki arastirmalar dikkate alindiginda sonuglar gésterge

niteligindedir.

ONERILER

Bu calismada, 6gretmenlerin 6grenme sorunlari olan, davranis sorunlari olan ve yiksek potansiyeli olan
Ogrencilerin egitimine yonelik algilarini incelenmistir. Bu g¢alisma, 6gretmenlerin U¢ Ogrenci tipine yodnelik
algilarinda bir fark oldugunu desteklemektedir. Ogretmenlerin ¢oklu sorunlara farkli tepkiler vermesi
mimkundir (yani 6grenme problemleri arti davranis problemleri, 6grenme ve/veya davranis problemleri olan

yuksek potansiyelli 6grenciler). Gelecekteki arastirmalar, ¢oklu veri toplama yontemleri (sinif ici gozlemler,
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gorismeler vb.) kullanarak daha ileri diizeyde bulgulara ulasabilir. Bu ¢alismanin bulgulari, 6gretmenlerin
hizmet igi egitim durumlarinin 6grencilere yonelik algilarini etkilemedigini gdstermistir. Arastirma bulgulari ile
literatlr arasindaki tutarsizligi anlamak icin gelecekteki arastirmalar, hizmet 6ncesi egitimin kalitesini (mufredat
ve 0gretmenlik uygulamasi) ve hizmet i¢i egitimin kalitesini (egitim verenlerin uzmanligi ile birlikte hizmet igi
egitimin siresi, yogunlugu, zorunlulugu ve igerigi) incelemelidir. Bu nitelikte bir arastirma, 6gretmenler igin
mesleki gelisim firsatlarinin yeniden tasarlanmasina da yardimci olacaktir. Bu ¢alismanin sonuglari 6gretmenlik
deneyiminin 6gretmenlerin algilarini etkilemedigini gdstermistir. Gelecekteki arastirmalar, 6§renme sorunlari
olan ogrencilere, davranis sorunlari olan Ogrencilere ve yiliksek potansiyele sahip 6grencilere yonelik
deneyimlerini ve bu 06grencilerle ilgili algilari incelemelidir. Boyle bir arastirma anlamh bulgular ortaya

cikarabilir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”
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EK1

Destege ihtiyaci Olan Ogrencilere Yonelik Ogretmen Algi Olgegi

Yonergeler: Asagida risk altindaki 6grencilerle ilgili ifadelere yer

verilmistir. Her ifadeyi okuyunuz, sizce uygun olani isaretleyiniz. Bu g c
Olcekte, “(1) Kesinlikle Katilmiyorum”, “(2) Katilmiyorum” “(3) S g
S >
Kararsizim”, “(4) Katihyorum”, “(5) Kesinlikle Katilmiyorum” anlamina = £ =
2| 3 e | 2
gelmektedir. o| S| E| 3|
X | 2| 3| o | =
Olgekle ilgili ifadelerde dogru ya da yanlis cevap yoktur. Litfen her £ Tg © % £
soruya yanit veriniz. isbirliginiz icin tesekkiir ederiz. 2l |2
Ogretim - Destek
1 | Destek egitim odalarinin 6grenme problemi olan 6grenciler igin
& grenmep & ¢ (1@ |6 | @ |

kullanilmasi uygundur.

Destek egitim odalarinin davranis problemi olan 6grenciler igin
kullanilmasi uygundur.

Destek egitim odalarinin yiiksek potansiyelli 6grenciler igin kullanilmasi
uygundur.

Ozel egitim dgretmenleri sinif 5gretmenlerine gére 6grenme problemi
olan 6grencilerin egitimine iliskin daha fazla bilgiye sahiptir.

2 | Ozel egitim d6gretmenleri sinif 6gretmenlerin gére davranis problemi
olan 6grencilerin egitimine iliskin daha fazla bilgiye sahiptir.

Ozel egitim dgretmenleri sinif 6gretmenlerin gére yiiksek potansiyelli
ogrencilerin egitimine iliskin daha fazla bilgiye sahiptir.

Ozel egitim dgretmenleri sinif 6gretmenlerine gére 6grenme problemi
olan 6grencilerle daha iyi bas ederler.

3 | Ozel egitim 6gretmenleri sinif 5gretmenlerine gére davranis problemi
olan 6grencilerle daha iyi bas ederler.

Ozel egitim dgretmenleri sinif 6gretmenlerine gore yiiksek potansiyelli
ogrencilerle daha iyi bas ederler.

Ogrenme problemi olan dgrenciler icin kullanilan 6gretim ydéntemleri
olagan gelisim gosteren 6grenciler icin kullanilan 6gretim (1) [ (2) | (3) | (4) | (5)
yontemlerinden farklidir.

4 | Davranis problemi olan 6grenciler igin kullanilan 6gretim yontemleri
olagan gelisim gosteren 6grenciler 6grenciler icin kullanilan yonelik (1) [(2) | (3) | (4) | (5)
o0gretim yontemlerinden farkhdir.

Yiksek potansiyelli 6grenciler icin kullanilan 6gretim yontemleri olagan
gelisim gosteren 6grenciler 6grenciler icin kullanilan 6gretim (1) | (2) | (3) | (4) | (5)
yontemlerinden farklidir.

(1) [ (@) | (3)|(4) |5

(1) [ (2) | (3)|(4) | 5)

(1) [ (@) | (3)|(4) |5

(1) [ @) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5

Yeterlik
Sinif 6gretmenlerinin temel egitim programini 6grenme problemi olan
ogrencilerin ihtiyacglarina gére uyarlamasi miimkindur.
5 | Sinif 6gretmenlerinin temel egitim programini davranis problemi olan
ogrencilerin ihtiyaglarina goére uyarlamasi mimkindur.
Sinif 6gretmenlerinin temel egitim programini yiksek potansiyelli
ogrencilerin ihtiyaglarina goére uyarlamasi miimkindur.
Sinif 6gretmenleri sinif ortamini 6grenme problemi olan 6grencilerin
ihtiyacglarina gére diizenleyebilirler.
6 | Sinif 6gretmenleri sinif ortamini davranis problemi olan 6grencilerin
ihtiyaclarina gore diizenleyebilirler.
Sinif 6gretmenleri sinif ortamini yiiksek potansiyelli 6grencilerin
ihtiyaclarina gore diizenleyebilirler.

(1) | (2 | (3) | (4) | (5)

(1) [ (@) | (3)|(4) |5

(1) [ @) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5

(1) [ () | (3)|(4) | 5)
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is Birligi
Birden ¢ok durumu (6grenme problemi, davranis problemi veya yiksek
potansiyelli olma) olan 6grencilerle bas etmek sadece 6grenme (1) [ (2) | (3) | (4) | (5)

problemi olan 6grencilerle bas etmekten daha zordur.

Birden ¢ok durumu (6grenme problemi, davranis problemi veya yiksek
7 | potansiyelli olma) olan 6grencilerle bas etmek sadece davranis problemi | (1) | (2) | (3) | (4) | (5)
olan 6grencilerle bas etmekten daha zordur.

Birden ¢ok durumu (6grenme problemi, davranis problemi veya ylksek
potansiyelli olma) olan 6grencilerle bas etmek sadece yiksek (1) [ (2) | (3) | (4) | (5)
potansiyelli 6grencilerle bas etmekten daha zordur.

Ozel egitim dgretmenleri ve sinif gretmenleri 6grenme problemi olan
ogrencilerin egitsel ihtiyaclarinin karsilanmasinda sorumlulugu (1) [ (2) | (3) | (4) | (5)
paylasmaldir.

Ozel egitim dgretmenleri ve sinif dgretmenleri davranis problemi olan
8 | 6grencilerin egitsel ihtiyaglarinin karsilanmasinda sorumlulugu (1) | (2) | (3) | (4) | (5
paylasmahdir.

Ozel egitim dgretmenleri ve sinif dgretmenleri yiiksek potansiyelli
ogrencilerin egitsel ihtiyaglarinin karsilanmasinda sorumlulugu (1) | (2) | (3) | (4) | (5)
paylagmalidir.

Ogretmenlerin 6grenme problemi olan égrencilerin egitsel ihtiyaclarini
daha iyi karsilamak icin okul yoneticilerinin destegine ihtiyaci vardir.
Ogretmenlerin davranis problemi olan dgrencilerin egitsel ihtiyaclarini
9 | dahaiyi karsilamak icin okul yoneticilerinin destegine ihtiyaci vardir .
Ogretmenlerin yiiksek potansiyelli 6grencilerin egitsel ihtiyaclarini daha
iyi karsilamak icin okul yoneticilerinin destegine ihtiyaci vardir.
Ogretmenlerin 8grenme problemi olan dgrencilerin egitsel ihtiyaglarini
daha iyi karsilamak igin ailelerin destegine ihtiyaci vardir.

10 | Ogretmenlerin davranis problemi olan &grencilerin egitsel ihtiyaglarini
daha iyi karsilamak igin ailelerin destegine ihtiyaci vardir
Ogretmenlerin yiiksek potansiyelli 6grencilerin egitsel ihtiyaclarini daha
iyi karsilamak icin ailelerin destegine ihtiyaci vardir.

(1) [ (@) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ @) | (3)|(4) |5

(1) [ (@) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5

(1) [ (2) | (3)|(4) |5

1953 Yakut, A.D., Akgul, S. & Tuncer, A.T. (2020). Teachers’ perceptions of students with additional
support needs, International Journal of Eurasian Education and Culture, Issue: 11, pp. (1916-1953).



