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ABSTRACT

The ultimate goal of teaching Turkish as a foreign language is to improve students’
communication skills. Achieving competency in these skills requires having sufficient vocabulary.
Strategies for teaching vocabulary can help achieve the specified competency. The problem
sentence of the research is “Does the word book strategy have an effect on vocabulary teaching
in teaching Turkish as a foreign language?” constitutes the question. The study used a pre-and
post- test group model from the actual trial models. The vocabulary notebook strategy was
implemented in the experiment group while it was not used in the control group. The pre- and
post-test data were obtained with the "Vocabulary Success Test" developed by the researcher.
Expert opinion was received for the validity of the test, and the KR-20 for reliability was found to
be 0.93. After the pre-testing, the vocabulary notebook strategy was implemented in the
experimental group by the researcher for seven weeks. In the control group, vocabulary teaching
was performed by a different teacher with traditional methods. Two weeks after the
implementation in the experiment group, the post test was conducted in both groups. For data
analysis, the following tests were performed using IBM SPSS Statistics 26 package program: KR-20
for the reliability of the test, percentile (%) for the data of the experiment group, Mann Whitney
U and Wilcoxon signed ranks test for the data of the experiment and control groups. The
following results were reached in the study: There was no significant difference between the two
groups before the application. There was a significant difference between the two groups in the
means of pre-and post-tests. According to the post-test results, a significant difference was found
between the two groups. The strategy of keeping a notebook in vocabulary teaching improves
vocabulary.

Keywords: Vocabulary notebook, vocabulary, teaching vocabulary, strategies for teaching
vocabulary, teaching Turkish as a foreign language.
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INTRODUCTION

Teaching Turkish as a foreign language aims to improve students' communication skills with the dimensions of
listening, reading, speaking, and writing. The development of the specified skills depends on effective
vocabulary teaching through various strategies. It is known that one of the strategies that can be used in
vocabulary teaching is the vocabulary notebook strategy. It is important to analyze whether the word book
strategy contributes to vocabulary in teaching Turkish as a foreign language, in order to reveal the functionality

of this strategy.

Teaching Turkish as a foreign language has shifted from theory to application in the historical process. In this
shift, language teaching methods can be considered as a factor in the introduction of proposals for
implementation. Starting from Kashgarli Mahmut, Turkish teaching books written by various nations were
mostly based on the grammar-translation method. In addition to the grammar-translation method, there are
various language learning methods used both in the teaching of Turkish and in the teaching of other languages
that include direct method, natural method, auditory-linguistic method, cognitive method, communicative
method, elective method, suggestopedia method, consultative language teaching method, silent method, total

physical response method, auditory-visual method, task-based method, content-centric method (Alver, 2019).

During the language teaching process, students are expected to be equipped in the basic language skills areas
that form communication skills. Listening and reading in specified fields constitutes comprehension and
speaking and writing constitute narration. Reaching a sufficient level of students in terms of both
comprehension and narrative skills is dependent on learning Turkish vocabulary. As Ozdemir (2017: 60) stated,
"The overall framework of language teaching consist of knowing the structure of the language, having enough
vocabulary, and using this information in the context of four basic language skills." On the other hand, as
Wilkins (1972: 111) highlights, very little can be transferred without grammar. Nothing can be transmitted

without vocabulary.

Vocabulary is defined as the body of words in a language, (Turkish Language Institution (TDK) and according to
Onan (2013: 154), vocabulary is used to address concepts such as lexicon, or phraseology. There are several
elements of vocabulary. Aksan (2015: 15) stated these elements as follows: words, idioms, phrases, patterned
words, proverbs, terms, and various phrases of expression. It is important to plan the indicated vocabulary

elements with the purpose of teaching in language education.

Understanding and expressing self are possible with vocabulary. Vocabulary that play an important role in the
function of brain are at the center of language education. For this reason, the purpose of the teaching
vocabulary is to improve the student's vocabulary (Kurt, 2019: 132). In addition to improving the student's
vocabulary, it is also important to use vocabulary with both grammar structures and language skills. As Yildiz
(2013: 363) stated, teaching vocabulary should be carried out through activities that do not abandon grammar

teaching by focusing on improving communication skills that are listening, speaking, reading, and writing.
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Teaching vocabulary in a foreign language is different from teaching vocabulary in the native language. An
individual learns several words in their native language within their environment until reaching the school age.
With the start of school life, he is subjected to teaching in a planned manner. In a foreign language, the student
does not know about that language until he encounters the target language or until the teaching process of the
target language begins. Therefore, teaching vocabulary in a foreign language is more difficult (Kurudayioglu &
Dolek, 2019: 28). The fact that teaching vocabulary is more difficult compared to teaching in the native
language requires various strategies to be implemented to teach vocabulary in teaching Turkish as a foreign

language.

There are various vocabulary teaching strategies in the literature (Ugar, 2012: 18). Schmitt (2000: 134) grouped
these strategies as follows; "1. Group: Discovery: Strategies for discovering the meaning of a new word" and "2.
Group: Reinforcement: Reinforcement strategies after encountering a word". In addition to Schmitt (2000),
Karadag (2013: 84) classified vocabulary teaching strategies: "1. Strategies to decipher the meaning of words
when encountered by an unknown word", "2. Strategies to ensure the meaning and deepen vocabulary" and
"3. Strategies to be used to learn new words and concepts". Schmitt (2000) and Montenegro's (2013)
classifications of strategies position keeping a vocabulary notebook as a strategy to reinforce/deepen the

meaning of the new vocabulary learned.

Vocabulary notebook strategy is a type of learning dictionary in which students record the meanings and
different aspects of the words they encounter such as speech fragments, other word formats, synonyms,
acronyms, and perhaps context phrases (Walter, 2009 as cited in Chien, 2013: 65). As Karadag (2013: 89)
stated, it is very important to create a vocabulary notebook to help transfer the learned words to the
generative vocabulary. In addition, one of the ways that supports students' independent learning in terms of
vocabulary is to keep a vocabulary notebook (Schmitt & Schmitt, 1995: 133). According to Baymur (1945: 133)
who’s one of the researchers describing the characteristics of the vocabulary notebook strategy, this strategy
has the benefits of providing the opportunity to find the right structure of words, helping with correct

pronunciation, writing.

Vocabulary notebook strategy is used by instructors and students in teaching Turkish as a foreign language. Tok
and Yigin (2014) investigated the vocabulary strategies used by students in teaching Turkish as a foreign
language. According to the study, one of the most common cognitive strategies that students use is keeping a
vocabulary notebook. Memis (2019) also identified vocabulary teaching strategies that instructors use in
teaching Turkish as a foreign language. According to Memis (2019), instructors ask students to use the
vocabulary notebook strategy, which is one of the guiding strategies. On the other hand, Basutku (2018: 102)
examined textbooks for teaching Turkish as a foreign language at B1 level in terms of vocabulary teaching.
According to the findings of Basutku (2019), vocabulary notebook strategy is not included in different books
widely used in Turkish teaching. The fact that the vocabulary notebook strategy is used by instructors and

students makes this study significant.
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The beneficial contributions of keeping a vocabulary notebook in teaching vocabulary in various languages have
been shown (Megill, 1932; Schmitt & Schmitt, 1995; Fowle, 2002; Bozkurt, 2007; McCrostie, 2007; Walters &
Bozkurt, 2009; Xulin, 2012; Chien, 2013; Zarei & Adami, 2013; Uzun, 2013; Nurbaya, 2014, Istigomah, 2015;
Kémir & Ozdemir, 2015; Unal, 2015; Ozdemir, 2016; Ahadiyah, 2017; Dubiner, 2017; Ismail, Baioumy, Din,
Awang, Sulaiman & Embong, 2017; Andrewi, Marhum & Maf’ulah, 2018; Naderifar, 2018; Mauliddin,
Tambunan & Nurnia, 2019). However, whether this strategy would work or not in teaching vocabulary in

Turkish as a foreign language is a problem which needs to be addressed.

A literature search on the databases of “YOK Akademik,” “TR Dizin,” “YOK Thesis Search” and “ERIC” with the
keywords of "vocabulary notebook", "word book", "dictionary notebook", "keeping a vocabulary notebook"
revealed no studies addressing the impact of the vocabulary notebook strategy in teaching vocabulary in
Turkish as a foreign language. Departing from this point, this study aims to identify the effects of vocabulary
notebook strategy in teaching Turkish as a foreign language. The research question guiding this study is, "Does
the vocabulary notebook strategy have an effect on teaching Turkish as a foreign language?" and the sub-

questions are listed below:

1. Is the difference between the pre-test vocabulary achievement test scores of both groups significant?
2. Is the difference between the pre-test and post-test vocabulary achievement test scores of the
experimental group significant?

3. Is the difference between the pre-test and post-test vocabulary achievement test scores of the
control group significant?

4. Is the difference between the post-test vocabulary achievement test scores of both groups

significant?

This study is significant as it addresses the effects of the vocabulary notebook strategy on teaching vocabulary

in Turkish as a second language. Additionally, the study addresses a gap in the literature.
METHOD
Research Design

This study is quantitative in nature. In quantitative research, numerical data and characteristics are
predetermined and structured research questions, conceptual frameworks and designs are used (Punch, 2005:
30). As Arslanoglu (2016: 78) stated, quantitative research is a methodology in which “the research plan
contains population, sample, axiom, and hypotheses; and the data are collected through observations,

interviews, surveys and tests and analyzed with statistical measurement and evaluation methods.”

In this study addressing the effects of vocabulary notebook strategy on teaching Turkish as a foreign language,

a pre- and post-test group model was used. This design which is also known as a non-equivalent control group
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pre- and post-test design is an experimental design used commonly in education and psychology. In this design,
two groups are formed with a random assignment from a previously identified subject pool. One of the groups
is determined as the experiment and the other as a control group randomly (Biyikoztiirk, Cakmak, Akgin,
Karadeniz & Demirel, 2008: 196). Pre-test was conducted on the two groups that were formed randomly. One
group was identified as an experiment group and the other as a control group. The vocabulary notebook
strategy was implemented in the experiment group and traditional methods-based vocabulary teaching was
performed in the control group. The post-test was done to both groups two weeks after the application was

finished.

Study Group

The experiment and the control groups of the study consisted of twelve students. However, as there were
students who dropped out, ten students from each group with a total of 20 were included in the study. The
experiment and control groups of the research were formed through simple random sampling. The study group
consists of two groups that completed the A2 level in and qualified to continue to the B1 level at Zonguldak

Bilent Ecevit University Karaelmas TOMER in the 2019-2020 academic year.

Table 1. Gender Distributions of Experiments and Control Groups

Gender N %

Experiment Group Male 8 80
Female 2 20

Control Group Male 8 80
Female 2 20

Table 1 shows that eight students were male, and two students were female in the control and experiment
groups. There are some reasons why there are 20 students in the study group of the research: Since it is
difficult to make long-term application-based research in different TOMERs in terms of time, the research was
applied only in Karaelmas TOMER. There are 10 students in the class of the researcher who is an experimental
group. In addition, there is only one class (and 10 students in this class) that does not use the vocabulary
notebook strategy and is suitable for being a control group. Zonguldak Bilent Ecevit University Human

Research Ethics Committee obtained the necessary permissions for the research.
Data Collection Instrument

In this research in which the effect of notebook strategy on vocabulary was investigated in teaching Turkish as
a foreign language, "Vocabulary Success Test" was used. The test in question was prepared by the researcher.

The stages of the development of the success test are as follows:
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1. Determination of the scope and development of the success test: The scope of the success test
consists of the first 7 units of the Yeni Hitit B1 Level Textbook of Ankara University. "Business, sports,

dreams, fashion, education, aesthetics, creativity and inventions" are the main theme of vocabulary.

After the vocabulary were identified, the "Vocabulary Success Test" was developed with seventy items.

The test includes 70 multiple choice, matching and fill-in-the space questions.

2. Validity and reliability of the test: For the validity of the test, expert-opinions were sought from
experts who completed their doctoral studies in Turkish education and work at Akdeniz University,
Gaziantep University and The Ministry of National Education. Two of these experts are academics who
worked at TOMER. The test was updated in light of the feedback from the experts. For the test's item
difficulty index, item discrimination index and reliability analysis, 39 students were pre-applied.
Microsoft Office Excel 2016 program was used for these analyzes. The correct answers of the students
were evaluated as "1" and the wrong answers as "0" and entered into the Microsoft Excel program. As a
result of the item difficulty index calculation, it was determined that 16 questions were not in the range
of 0.20 to 0.80. These questions have been removed. As Tosun and Kazancigil (2011: 512) stated, the
difficulty indexes of the test items should be between 0.20 and 0.80. In addition, 4 questions were
excluded from the test in terms of item discrimination index. Blyikoztirk et al. (2008: 122) stated that
items ranging from 0.30 to 0.39 were good, and items of 0.40 and above were very good. As a result of
the analyzes, the number of questions in the achievement test was 50. Then KR-20 reliability test was
performed and the reliability of the test was found to be 0.93. According to Karasar (2012: 148), as the

measurement score is close to 1.00, the reliability is considered to be high.”
Implementation Process

The content selection was based on the first 7 units of the Yeni Hitit B1 Level textbook of the Ankara University.
Vocabulary selected from these units were taught. The names of the units are as follows: "Business World, Now
is Sports Time, If Only Dreams Are Real, What is the Fashion This Year, Education is Essential, Aesthetics and

Creativity, Inventions, Inventors."

The vocabulary pre-determined by the instructor from the above units were applied in the classroom in
accordance with the vocabulary notebook strategy by the instructor. As a matter of fact, Uzun (2013) stated
that the instructor should also be effective in using the vocabulary notebook strategy. In addition, students

recorded different words in the specified units in their vocabulary notebooks.

In the experiment group, vocabulary education was provided by the researcher/instructor through vocabulary
notebook strategy within the framework of identified 7 units for 7 weeks, 2 class-hours per week. The control
group was taught by a different instructor using traditional methods. The control group's instructor was

informed by the researcher. In line with this information, 10 students in the control group were not taught the
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vocabulary notebook keeping strategy in the teaching of vocabulary and this strategy was not implemented in
the classroom environment. These students were evaluated as appropriate to represent the control group

since they did not use this strategy individually in A1 and A2 courses. The teacher of this class limited the

teaching of vocabulary to the activities in the textbook.

Table 2. Implementation Process

27.01.2020 Implementation of the Pre-Test
28.01.2020 Pilot Application
29-31. 01. 2020 1. Unit-Business World
3-7.02.2020 2. Unit-Now It’s Sports Time
10-14.02.2020 3. Unit-If Only Dreams Are Real
17-21.02.2020 4. Unit-What's This Year's Fashion?
24-28.02.2020 5. Unit-Education is Essential
2-6.03. 2020 6. Unit-Aesthetics and Creativity
9-13.03.2020 7. Unit-Inventions and Inventors
29.03.2020 Implementation of the Post- Test

The application stages of the research are given in the table above. The pre-test of the research was applied to
students studying at Zonguldak Biilent Ecevit University Karaelmas TOMER. These students are the students
who complete A2 level and are eligible to pass B1 (experimental and control group students). Students were
notified that the test response time was sixty minutes. After the pre-test, the experiment group was provided
with the information on the vocabulary notebook strategy and the pilot study was implemented. This strategy

was explained to the students and vocabulary notebooks were distributed.

The practice of the vocabulary notebook strategy in the classroom was done on the last business day of each
week. Specified words were written on the board first, and then in the vocabulary book, accompanied by the

instructor. The following are the photos showing this process.
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. The Vocabulary Notebook of a Student in The Experiment Group

The photos above are presented as an example of the in-class application process. Photo 1 includes an in-class
application accompanied by the instructor, while Photo 2 includes notes in a student's personal vocabulary
notebook in the experiment group. The words included in the photos were selected from the "Business World"
chapter with the theme of business life: employer, work hours, raise, work load, salary, employee, promotion,

appointment, break, time off, unskilled employee, business, qualified staff, experience, employment, bread

from the lion’s mouth, resume, resume form, knowledge, talent, education status.

According to the business calendar in Table 2, a seven-week implementation process was carried out. The pre-
test of the study was conducted in a classroom environment. After the implementation process was
completed, as of March 13, 2020, the education was suspended, and distance education started due to the
COVID-19 outbreak in Turkey. Therefore, the post-test was conducted online via Google Docs Form. The tests

were conducted in both groups simultaneously in a 60-minute period. At the end of the 60-minute period, the

exam was terminated through the system by the instructor.

Data Analysis

IBM SPSS Statistics 26 program is the program used to analyze the data in the research. The data were
prepared for analysis using Microsoft Office Excel 2016 in a computer environment. Student responses were
evaluated as "0" for incorrect, and "1" for correct responses. The tests used in analyzing the data on IBM SPSS
Statistics 26 package program included percentage (%) for the data from the experiment group, and Mann
Whitney U and Wilcoxon ranked sign tests for the data from the experiment and control groups. The reason for
using Mann Whitney U and Wilcoxon ranked sign tests in the experimental and control groups is the low

number of samples in both groups. As Can points out (2019: 126), non-parametric Mann Whitney U and
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Wilcoxon tests can be used in cases where the number of samples (data source) is low, which can be
considered an alternative to dependent and independent t-tests. In addition, Microsoft Office Excel 2016 was

used to determine the reliability of the item difficulty index, item discrimination index and success test.

FINDINGS

Is the Difference Between the Pre-Test Vocabulary Achievement Test Scores of Both Groups Significant?

The results of pre-tests conducted during the implementation process were used to answer the first sub-

question of the study. The results of the Mann Whitney U tests are presented in Table 3.

Table 3. Pre-test Results of Both Groups (Experiment and Control Groups) Regarding Evaluation of Vocabulary

Achievement Test Scores

Mean
Groups N Rank Total Rank z p
Experiment 10 11.10 111.00
Vocabulary Success -.456 0.649
Control 10 9.90 99.00

*p< 0.05 significant difference.

When table 3 is examined, it is seen that there is no significant difference in pre-test word success scores
between the students in the experiment and control groups (p> 0.05; p=0.649). This finding indicates that
students in the experiment and control groups have no differences in vocabulary success levels in the pre-test

phase. In other words, it is revealed that the levels of readiness in both groups are equal.

Is The Difference Between the Pre-Test and Post-Test Vocabulary Achievement Test Scores of the

Experimental Group Significant?

The results of the pre- and post-test experiment group were analyzed to answer the second sub-question of

the study. A Wilcoxon ranked sign test was completed and the results are presented in Table 4.

Table 4. Experimental Group Pre-test and Post-test Results Regarding Evaluation of Vocabulary Achievement

Test Scores

Groups N X Sx Mean Rank Total Rank z p
Pre-test 10 21.40 7.33
Vocabulary Success 5.50 55 -2.805 0.005
Post-test 10 38.40 5.37

*p< 0.05 significant difference.

As shown in Table 4, the arithmetic mean of the experiment group in the pre-test is 21.40 and the arithmetic
average in the post-test is 38.40. Wilcoxon signed rank test showed a significant difference between the pre-

and post-test scores in the experiment group (p<0.05; p= 0.005). Students' post-test scores (X'=38.40) were
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higher than the pre-test scores (X’=21.40). This suggests that the vocabulary notebook strategy significantly

increased the students' vocabulary success scores.

Is the Difference Between The Pre-Test and Post-Test Vocabulary Achievement Test Scores of the Control

Group Significant?

Pre- and post-test results of the control group were analyzed to answer the third sub-question of the study.

Wilcoxon signed rank test was completed in analyzing the data and the results are presented in Table 5.

Table 5. Control Group Pre-test and Post-test Results for Evaluation of Vocabulary Achievement Test Scores

Groups N X Sx Mean Rank Total Rank z p
Pre-test 10 19.10 5.68
Vocabulary Success 5.50 55 -2.805 0.005
Post-test 10 29.00 6.05

*p< 0.05 significant difference.

As shown in Table 5, the arithmetic average of the control group in the pre-test is 19.10 and the arithmetic
average in the last test is 29.00. The analysis revealed a significant difference between the vocabulary success
pre- and post-test scores of the control group (p<0.05; p= 0.005). Students' post-test scores (X'=29.00) were
higher than the pre-test scores (X'=19.10). This shows that students' vocabulary scores have increased

significantly after traditional educational practices.

Is the Difference Between the Post-Test Vocabulary Achievement Test Scores of Both Groups Significant?

Post-test scores of the experiment and control groups were examined to answer the fourth question of the

study. A Mann Whitney U test was completed, and the results are presented in Table 6.

Table 6. Post-test Results of Both Groups (Experiment and Control Groups) Regarding Evaluation of Vocabulary

Achievement Test Scores

Mean
Groups N Rank Total rank z p
Experiment 10 14.15 141.50
Vocabulary Success -2.767 0.006
Control 10 6.85 68.50

*p< 0.05 significant difference.

Table 6 shows that the experiment group students have higher means in vocabulary than the control group
students according to the descriptive statistics. There is a statistical difference between the word success test
levels of the two groups. Post-test success scores of the students in both groups (experimental and control
group students) show a significant difference (p<0,05; p=0.006). This reveals that the implementation of the
vocabulary notebook strategy in the experimental group was significantly different from the control group in

which traditional methods were utilized.
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DISCUSSION and CONCLUSION

The first results of this study, which aims to determine the effect of the notebook strategy on teaching Turkish
as a foreign language to vocabulary teaching, showed that the difference between the two groups (experiment
and control groups) was not significant before the application. This suggests that the vocabulary levels of the of

the students in both groups prior to the implementation were equal.

According to the second sub-question of the study, there was a significant difference between the means of
pre-and post-test scores in the experiment. After the implementation, it was revealed that the vocabulary
levels of the students increased significantly. This result is consistent with the results of previous research
examining the effects of the vocabulary notebook strategy in different languages (Chien, 2013; Zarei & Ademi,
2013; Nurbaya, 2014; Kémiir & Ozdemir, 2015; Istiqomah, 2015; Ismail et al., 2017; Ahadiyah, 2017; Dubiner,
2017; Andrewi, Marhum & Maf'ulah, 2018; Naderifar, 2018 and Mauliddin, Tambunan & Nurnia, 2019).

Although the notebook strategy was not applied in the control group, there was a significant difference
between both test results (pre-test and post-test). In other words, it was determined that the scores increased
significantly at the end of the process where no word study was performed specifically. However, the increase
in the control group is less than the increase in the experimental group. This result indicates that the strategy
of vocabulary notebook is more effective in comparison with traditional methods. There are studies focusing
on the effects of different vocabulary teaching strategies that show an increase in the control groups (Dilek,
2010; Indriarti, 2014; Dagistan, 2015; Duran & Bitir, 2017; Andrewi, Marhum & Maf'ulah, 2018; Zorpuzan,

2019). This study’s findings overlap with the findings of the mentioned studies.

According to the post-test results, there was a significant difference between the experiment and control
group. It can be stated that the strategy of keeping a vocabulary notebook in teaching improves the
vocabulary. This conclusion shows similarities with studies focusing on the effect of vocabulary notebook
strategy on vocabulary in different languages (Megill, 1932; Walters & Bozkurt, 2009; Xulin, 2012; Uzun, 2013;
Zarei & Adami, 2013; Istigomah, 2015; Kémiir & Ozdemir, 2015; Unal, 2015; Ozdemir, 2016; Vela & Rushidi,
(2016); Ismail et al., 2017; Ahadiyah, 2017; Andrewi, Marhum & Maf’ulah, 2018). Of the mentioned
researchers, Vela and Rushidi (2016), examined the effects of keeping a vocabulary notebook on students’
vocabulary learnings and the responsibility of their own learning in students learning English as a foreign
language. At the end of the research process consisted of experimental and control groups, the results were
successful in the experimental group students. Experimental group students were more successful in learning
vocabulary than those in the control group. Another finding is that students like to create a vocabulary
notebook. However, it was observed that the vocabulary notebook does not promote learner autonomy. Based
on the results of this research, it can be stated that the contribution of both the vocabulary notebook strategy
and various vocabulary teaching strategies on learner autonomy should be revealed in teaching Turkish as a

foreign language. On the other hand, the stated result of the research contradicts the findings of the research
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conducted by Mansouri (2017) and Mauliddin, Tambunan and Nurnia (2019). In these studies, it was concluded

that the vocabulary notebook strategy did not have a meaningful contribution to the vocabulary.

Overall, the study concludes that the vocabulary notebook strategy positively affected the vocabulary levels of
students. Studies on different vocabulary teaching strategies showed certain strategies have a positive effect
on vocabulary (Ozden, 1998; Dilek, 2010; Serce, 2013; Dagistan, 2015; Badr & Ayyash, 2019). Based on this, it
can be said that various vocabulary teaching strategies have a positive effect on the vocabulary of students.
From a different perspective — through research with binary or triple experimental groups — more comparison-
based studies can be conducted. For example, comparative research on the effects of vocabulary notebook
strategy and semantic mapping strategies in teaching Turkish as a foreign language is needed. Furthermore, in
Amoush’s (2012) study, it is suggested that different studies on vocabulary teaching strategies can be
conducted. Amoush (2012) investigated the effects of concept mapping method on comprehension skills in
teaching vocabulary in English. In this study, the scores in the experimental group, in which concept mapping
was used for reading-comprehension, were higher than the control group. Similarly, the effects of vocabulary
notebook strategy in teaching Turkish as a foreign language on the four fundamental language skills should be

investigated.

Castro's (2019) research on the contribution of the vocabulary notebook strategy in teaching specific purpose
(technical) vocabulary is important. This study focused on whether the vocabulary notebook strategy was
successful in teaching technical words in English to maritime students. The results showed that the vocabulary
notebook strategy was effective in the development of technical vocabulary of students. The research of Castro
(2019) and the findings of this study overlap in terms of the effectiveness of the word book strategy. In
addition, it should be revealed whether the word book strategy is effective in teaching Turkish vocabulary for

special purposes to foreigners.

Tezgiden (2006) examined the effects of teaching vocabulary learning strategies on students' strategy use and
the benefits of strategies. In the study, students learning English as a foreign language were provided with
three weeks of strategy training. The results showed that there was a positive increase in the recording
strategies of the students who kept vocabulary notebooks. Additionally, it was determined that this strategy
helps students in allocating time to learn vocabulary. Based on the study of Tezgiden (2006) and the findings of
this research, it can be said that the vocabulary notebook strategy positively affects students in recording new

vocabulary and allocating time to learn Turkish vocabulary.

This study showed that vocabulary notebook strategy contributes to students’ Turkish vocabulary when in-class
practice was implemented. In addition to this positive situation, including the vocabulary notebook strategy in
the curriculum from the beginning of the semester would give students the chance to develop a habit of

vocabulary learning (Vela & Rushidi, 2016; 205). Additionally, instructors should encourage students to develop
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the habit of keeping a vocabulary notebook. As stated by The Boliikbas (2013: 59), this would give students the

opportunity to review what they have learned and evaluate themselves.

RECOMMENDATIONS

Based on this study focusing on the effects of the vocabulary notebook strategy in teaching Turkish as a foreign

language on students’ vocabulary, the two following recommendations are provided:

e The vocabulary notebook strategy should be recommended to instructors and students in textbooks
used in teaching Turkish as a foreign language.

e The vocabulary notebook strategy should be implemented with the guidance of an instructor as an
in-class activity.

e  Further research should be conducted to compare the vocabulary notebook strategy with other
teaching methods in teaching Turkish as a foreign language.

o The effects of both vocabulary notebook strategy and other vocabulary teaching strategies in

teaching Turkish as a foreign language on language skills should be investigated.
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YABANCI DiL OLARAK TURKCE OGRETiIMINDE KELIME DEFTERi STRATEJISININ
SOZ VARLIGI OGRETIMINE ETKIiSi

oz

Yabanci dil olarak Tiirkgce 6gretiminin nihai hedefi, 6grencilerin iletisim becerilerini gelistirmektir.
S6z konusu iletisim becerileri dinleme, konusma, okuma ve yazmadan olusmaktadir. Bu
becerilerde yetkinlige ulasmak, yeterli s6z varligina sahip olmayi gerektirir. S6z varligi 6gretimine
yonelik stratejiler, belirtilen yetkinlige ulasmada fayda saglayabilir. Bu arastirmanin amaci yabanci
dil olarak Tirkce 6gretiminde kelime defteri stratejisinin s6z varligi 6gretimine etkisini tespit
etmektir. Arastirmada ger¢ek deneme modellerinden 6n test-son test gruplu model kullaniimistir.
Deney grubuna kelime defteri stratejisiyle uygulama yapilmistir. Kontrol grubunda ise kelime
defteri stratejisi kullanilmamistir. Arastirmaci tarafindan gelistirilen “S6z Varhg1 Basari Testi” ile
on test ve son test verileri elde edilmistir. Uzman gorist alinarak gecerligi saglanan basari
testinin giivenirligi KR-20 ile 0,93 olarak bulunmustur. On test yapildiktan sonra arastirmaci
tarafindan deney grubuna yedi hafta boyunca uygulama yapilmistir. Kontrol grubunda farkli bir
Ogretici tarafindan geleneksel yontemlerle s6z varhigl 6gretimi gergeklestirilmistir. Deney
grubundaki uygulamanin bitiminden iki hafta sonra her iki gruba son test uygulanmigstir. Verilerin
analizi igin IBM SPSS Statistics 26 paket programindaki su testlerden yararlaniimistir: Basari
testinin gilvenirliginin belirlenmesi i¢cin KR-20, ¢alisma grubuna ait veriler icin ylzde % (ylzde),
deney grubu ve kontrol grubuna ait verilerde Mann Whitney U ve Wilcoxon isaretli siralar testleri.
Arastirmada su sonuglara ulasiimistir: Uygulama 6ncesi deney ve kontrol gruplari arasinda anlamh
bir fark bulunmamistir. Deney grubu 6grencilerinin uygulama 6ncesi ve sonrasi ortalamalari
arasinda anlamli bir fark gorilmistir. Son test sonuglarina gore deney ve kontrol gruplari
arasinda anlamh bir farkhlik oldugu tespit edilmistir. S6z varligi 6gretiminde kelime defteri tutma
stratejisinin s6z varligi dagarcigini gelistirdigi belirlenmistir.

Anahtar Kelimeler: Kelime defteri, s6z varligi, s6z varligi 6gretimi, s6z varligi 6gretimi stratejileri,
yabanci dil olarak Tiirk¢e 6gretimi.
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GiRiS

Yabanci dil olarak Tirkce 6gretimi; dinleme, okuma, konusma ve yazma boyutlariyla 6grencilerin iletisim
becerilerini gelistirmeyi hedefler. Belirtilen becerilerin gelistirilmesi, s6z varligi 6gretiminin stratejiler esliginde
etkili bir bicimde yapilmasina baglidir. S6z varligi 6gretimine iliskin kullanilabilecek stratejilerden biri kelime
defteri tutmadir. Yabanci dil olarak Tiirkge 6gretiminde kelime defterinin s6z varligina etkisini arastirmak, bu

stratejinin ise yarayip yaramadiginin ortaya konulmasi bakimindan énemlidir.

Yabanci dil olarak Tirkce Ogretimi, tarihi siire¢ iginde teoriden uygulama zeminine dogru bir degisim
gostermistir. Bu degisimde dil 6gretim yontemlerinin uygulamaya yonelik teklifler getirmesi etken olarak
diusindlebilir. Kasgarlh Mahmut'tan baslayarak cesitli milletler tarafindan yazilan Tirkge 6gretimi kitaplari
ekseriyetle dil bilgisi-ceviri yontemi esas alinarak dretilmistir. Dil bilgisi-ceviri yonteminin yani sira hem
Turkgenin 6gretiminde hem de diger dillerin 6gretiminde kullanilan gesitli dil 6§renme yéntemleri mevcuttur:
direkt yontem, dogal yontem, isitsel-dilsel yéntem, bilissel yontem, iletisimsel yontem, segmeli yontem, telkin
yontemi, danismali dil 6gretim yontemi, sessizlik yontemi, tim fiziksel tepki yontemi, isitsel-gorsel yontem,

gorev temelli ydontem, icerik merkezli yontem (Alver, 2019).

Yabanci dil olarak Tirkge 6gretimi slirecinde 6grencilerin dinleme, konusma, okuma ve yazma alanlarinda
yetkin olmasi beklenir. Belirtilen alanlardan dinleme ve okuma, anlamayi; konusma ve yazma, anlatmayi
olusturur. Hem anlama hem de anlatma becerileri agisindan 6grencilerin yeterli diizeye gelmesi onlarin Tirkce
s6z varligina sahip olmalariyla iligkili bir durumdur. Nitekim Ozdemir’in (2017: 60) belirttigi gibi “Dil 6gretiminin
genel cercevesini dilin yapisini bilmek, yeterli sézciik dagarcigina sahip olmak ve bu bilgileri dort temel dil
becerisi baglaminda kullanmak olusturur.” Diger yandan Wilkins'in (1972: 111) vurguladigi lzere gramer

olmadan ¢ok az sey aktarilabilir. Kelime bilgisi olmadan higbir sey aktarilamaz.

S6z varhigl, bir dildeki sozlerin bitlinl, s6z hazinesi, sz dagarcigl, sozciik hazinesi, kelime hazinesi, kelime
kadrosu, vokabiiler olarak tanimlanmaktadir (TDK). Onan’a (2013: 154) gore soz varhgi; kelime hazinesi, kelime
serveti, sozciik dagarcigl, s6z dagarcigi ve sdzciik varligi gibi terimlerle ayni kavrami karsilamak igin kullanilir. S6z
varhginin gesitli unsurlari vardir. Aksan (2015: 15) bu unsurlari soyle belirtmistir: sozcukler, deyimler, kalip
sozler, kaliplasmis sozler, atasozleri, terimler ve gesitli anlatim kaliplari. Belirtilen s6z varligi unsurlarinin dil

egitiminde 6gretim amacli planlanmasi 6nem arz etmektedir.

insanin anlamasi ve kendini ifade etmesi, s6z varligi yardimiyla miimkiindiir. Beynin calismasinda énemli rol
oynayan s6z varligi unsurlari, dil egitiminin merkezinde yer alir. Bu sebeple s6z varhgl egitiminin amaci,
dgrencinin sdz dagarcigini gelistirmektir (Kurt, 2019: 132). Ogrencinin sdz dagarcigini gelistirmenin yani sira
Ogretilen s6z varhiginin hem dil bilgisi yapilariyla hem de dil becerileri ile kullanilmasi 6nemlidir. Yildiz’'in (2013:
363) belirttigi gibi iletisimsel becerilerin (dinleme, konusma, okuma, yazma) gelistirilmesine mimkiin oldugunca
dikkat edilerek dil bilgisi 6gretimini ihmal etmeyen bir séz varligi oOgretimi etkinliklerinin yapilmasi

gerekmektedir.
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Yabanci dilde s6z varhg 6gretimi, ana dilde s6z varligi 6gretimine gore farklidir. Ana dilde birey, okul ¢agina
gelene kadar cevresinde cesitli kelimeleri 6grenmektedir. Okul hayatinin baslamasiyla planli bir sekilde bu
o0gretime maruz kalmaktadir. Yabanci dilde ise 6grenci, hedef dil ile karsilasana kadar veya hedef dilin 6gretim
sureci baglayana kadar o dil hakkinda bilgi sahibi degildir. Bu nedenle yabanci dilde s6z varli§i 6gretimi daha
zordur (Kurudayioglu ve Délek, 2019: 28). Yabanci dilde s6z varligi 6gretiminin ana dildeki 6gretime gore zor
olmasi, yabanci dil olarak Tirkce 6gretiminde sozcik Ogretiminin cesitli stratejilerle yapilmasini gerekli

kilmaktadir.

Literatlirde gesitli soz varlig1 6gretimi stratejileri vardir (Ugar, 2012: 18). Bu stratejileri Schmitt (2000: 134) soyle
gruplandirmistir: “1. Grup: Kesfetme: Yeni bir kelimenin anlamini kesfetmeye yarayan stratejiler” ve “2. Grup:
Pekistirme: Bir kelimeyle karsilasildiktan sonra pekistirme stratejileri”. Schmitt’in (2000) yani sira Karadag da
(2013: 84) soz varligl oOgretimi stratejilerine yonelik bir tasnif yapmistir: “1. Bilinmeyen bir kelime ile
karsilasildiginda, kelime anlamini ¢ézmek igin kullanilacak stratejiler”, “2. Kelime anlamini kesinlestirmek ve
kelime hazinesini derinlestirmek icin kullanilacak stratejiler” ve “3. Yeni kelime ve kavram o6grenmek icin
kullanilacak stratejiler”. Schmitt (2000) ve Karadag’in (2013) yaptiklari tasniflerde kelime defteri tutma stratejisi

6grenilen yeni kelimenin anlamini pekistirmeye/derinlestirmeye yonelik strateji olarak konumlandiriimistir.

Kelime defteri stratejisi; 6grencilerin konusma pargalari, diger kelime bigimleri, es anlamh s6zcik, zit anlamh
sozclik ve belki baglam climlesi gibi karsilastiklari kelimelerin anlamlarini ve farkl yénlerini kaydettikleri bir tir
dil 6grenme sozliigtidur (Walter, 2009’dan akt. Chien, 2013: 65). Karadag’in (2013: 89) ifade ettigi gibi 6grenilen
kelimelerin Uretici kelime hazinesine aktarilmasina yardimci olmasi bakimindan kelime defteri olusturmak son
derece onemlidir. Ayrica 6grencilerin bagimsiz olarak 6grenmelerini kelime 6gretimi agisindan destekleyen
yollardan biri de kelime defteri tutmaktir (Schmitt ve Schmitt, 1995: 133). Kelime defteri stratejisinin
Ozelliklerine yer veren arastirmacilardan biri olan Baymur’a (1945: 133) goére bu stratejinin kelimelerin dogru

seklini hemen bulma imkani vermek, dogru telaffuza yol agmak ve yazmayi temin etmek gibi faydalari vardir.

Yabanci dil olarak Tirkce ogretiminde ogreticiler ve Ogrenciler tarafindan kelime defteri stratejisi
kullanilmaktadir. Tok ve Yigin (2014), yabanci dil olarak Turkge 6gretiminde 6grencilerin kullandiklari kelime
ogretimi stratejilerini arastirmislardir. Arastirmaya goére 6grencilerin en ¢ok kullandigi bilissel stratejilerden biri
de kelime defteri tutmadir. Memis (2019) de yabanci dil olarak Tiirkce 6gretiminde 6greticilerinin
basvurduklari kelime 6gretimi stratejilerini belirlemistir. Memis’in (2019) arastirmasina gére yoénlendirme
stratejilerinden olan kelime defteri tutma stratejisinin Ogreticiler tarafindan o6grencilerden kullanilmasi
istenmektedir. Ote yandan Basutku (2018: 102), B1 diizeyindeki yabanci dil olarak Tiirkce 6gretimi ders
kitaplarini kelime 6gretimi bakimindan incelemistir. Basutku’nun (2019) tespitlerine gore Tiirkce 6gretiminde
yaygin olarak kullanilan farkli kitaplarda kelime defteri stratejisine yer verilmemistir. Kelime defteri stratejisinin
Ogreticiler ve 6grencilerce kullaniliyor olmasi, bu stratejiye yonelik arastirma yapmayi ihtiyag haline

getirmektedir.
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Kelime defteri tutmanin farkh dillere ait s6z varlig 6gretimine katki sagladigi gesitli arastirmalarda ortaya
konulmustur (Megill, 1932; Schmitt ve Schmitt, 1995; Fowle, 2002; Bozkurt, 2007; McCrostie, 2007; Walters ve
Bozkurt, 2009; Xulin, 2012; Chien, 2013; Zarei ve Adami, 2013; Uzun, 2013; Nurbaya, 2014; Istigomah, 2015;
Kémiir ve Ozdemir, 2015; Unal, 2015; Ozdemir, 2016; Ahadiyah, 2017; Dubiner, 2017; Ismail, Baioumy, Din,
Awang, Sulaiman ve Embong, 2017; Andrewi, Marhum & Maf'ulah, 2018; Naderifar, 2018; Mauliddin,
Tambunan ve Nurnia, 2019). Ancak bu stratejinin yabanci dil olarak Turkgenin s6z varhigi 6gretiminde etkili olup

olmayacagi arastirilmasi gereken bir problem olarak belirginlesmektedir.

” o u ” u n o« »n o«

“Kelime defteri”, “sozclik defteri”, “sozlik defteri”, “kelime defteri tutma”, “sézciik defteri tutma”, “vocabulary
notebook”, “notebook keeping” anahtar kelimeleriyle “YOK Akademik”, “TR Dizin”, “YOK Tez Tarama” ve “ERIC”
veri tabanlarinda yapilan tarama sonucunda yabanci dil olarak Tirkce 6gretiminde kelime defteri stratejisinin
sz varligina etkisini ortaya koyan bir arastirma olmadigi saptanmistir. Buradan hareketle, yabanci dil olarak
Tirkce Ogretiminde kelime defteri stratejisinin s6z varligi 6gretimine etkisini tespit etmeyi amaglayan bu
calismanin problem cimlesini “Yabanci dil olarak Tirkce 6gretiminde kelime defteri stratejisinin s6z varhg
Ogretimine etkisi bulunmakta midir?” sorusu olusturmaktadir. Problemin ¢dziimiine ulasmak icin asagidaki alt

problemler belirlenmistir:

Deney ve kontrol gruplarinda on test kelime basari testi puanlari arasinda anlamh bir fark var midir?
Deney grubu 6n test, son test kelime basari testi puanlari arasinda anlamli bir fark var midir?

Kontrol grubu 6n test, son test kelime basari testi puanlari arasinda anlamli bir fark var midir?

P wnN R

Deney ve kontrol gruplari son test kelime basari testi puanlari arasinda anlamh bir fark var midir?

Yabanci dil olarak Tirkce 6gretimi alaninda kelime defteri stratejisinin s6z varligi 6gretimine etkisini ortaya
koymasi bakimindan arastirmanin 6nemli oldugu duslinilmektedir. Ayrica bu alandaki bir bosluga yonelik

¢alisma olmasi, arastirmanin bir baska 6nemi olarak telakki edilebilir.

YONTEM

Arastirmanin Deseni

Bu arastirma nicel olarak desenlenmistir. Nicel arastirmada, sayisal veriler ve karakteristik olarak énceden
belirlenip yapilandirilmis arastirma sorulari, kavramsal cerceveler ve tasarimlar kullanilir (Punch, 2005: 30).
Arslanoglu’nun (2016: 78) belirttigi gibi nicel arastirma “Arastirma planinda evren, o6rneklem, aksiyom,
hipotezlerin bulundugu; bilgilerin gézlem, goriisme, anket ve testlerle toplandigi ve bu bilgilerin istatistiksel

olgme ve degerlendirme teknikleri ile analiz edildigi yéntemdir.

Yabanci dil olarak Tiirkce 6gretiminde kelime defteri stratejisinin s6z varligina etkisinin analiz edildigi bu
arastirmada gercek deneme modellerinden 6n test-son test gruplu model kullanilmistir. On test-son test

kontrol gruplu seckisiz desen olarak da bilinen bu desen (OSKD), egitim ve psikolojide siklikla kullanilan
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deneysel desenlerden biridir. Burada ilk olarak daha 6nce belirlenen denek havuzundan seckisiz atama ile iki
grup olusturulur. Gruplardan biri deney, digeri kontrol grubu olarak seckisiz bir sekilde belirlenir (Blyukoztlrk,
Cakmak, Akgilin, Karadeniz ve Demirel, 2008: 196). Arastirmada yansiz atama ile olusturulan iki gruba 6n test
uygulanmistir. Gruplardan biri deney grubu, digeri kontrol grubu olarak belirlenmistir. Deney grubuna kelime
defteri stratejisiyle uygulama yapilmistir. Kontrol grubunda ise geleneksel yontemlere dayal kelime 6gretimi

yapilmistir. Uygulamanin bitiminden iki hafta sonra her iki gruba son test uygulanmistir.

Calisma Grubu

Arastirmanin deney ve kontrol gruplari, on ikiser 6grenci olarak planlanmistir. Ancak her iki grupta da egitimi
birakan oOgrencilerin olmasindan dolayr onar 6grenci olmak (izere 20 6grenci arastirmaya dahil edilmistir.
Arastirmanin deney ve kontrol gruplar basit seckisiz 6érnekleme ile olusturulmustur. Arastirmanin calisma
grubunu 2019-2020 egitim-6gretim yilinda Zonguldak Biilent Ecevit Universitesi Karaelmas TOMER de A2

kurunu tamamlayip B1 kuruna gegmeye hak kazanan iki grup olusturmaktadir.

Tablo 1. Deney Ve Kontrol Gruplarinin Cinsiyet Dagilimlari

Cinsiyet N %
Deney Grubu Erkek 8 80
Kadin 2 20
Kontrol Grubu Erkek 8 80
Kadin 2 20

Deney ve kontrol gruplarinda sekizer 6grencinin erkek, ikiser 6grencinin kadin oldugu Tablo 1’de gorilmektedir.
Arastirmanin ¢alisma grubunda 20 6grenci bulunmasinin bazi sebepleri vardir: Farkli TOMER’lerde uzun siireli
uygulamaya dayali arastirma yapmanin zaman agisindan zor olmasindan dolay! arastirma sadece Karaelmas
TOMER’de uygulanmistir. Deney grubu olan arastirmacinin sinifinda 10 6grenci mevcuttur. Ayrica kelime defteri
stratejisini kullanmayan, kontrol grubu olmaya uygun sadece bir sinifin bulunmasi (ve bu sinifta da 10 6grenci
olmasi) diger bir sebeptir. Arastirma igin Zonguldak Bilent Ecevit Universitesi insan Arastirmalar Etik

Kurulundan gerekli izinler alinmistir.

Veri Toplama Araci

Yabanci dil olarak Tirkce 6gretiminde kelime defteri stratejisinin s6z varligina etkisinin analiz edildigi bu
arastirmada arastirmaci tarafindan gelistirilen “S6z Varligi Basari Testi” kullaniimistir. Basari testinin gelistirilme

asamalari asagidaki gibidir:

1. Kapsamin belirlenmesi ve basari testinin olusturulmasi: Basari testinin kapsamini Ankara Universitesi
Yeni Hitit B1 Diizeyi Ders Kitabinin ilk 7 tGnitesi olusturmaktadir. “is, spor, hayaller, moda, egitim, estetik,

yaraticilik ve icatlar” kelimelerin ana temasini olusturmaktadir.
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Kelimeler belirlendikten sonra yetmis maddelik “S6z Varligi Basari Testi” gelistirilmistir. Basar testinde,

coktan secmeli, eslestirmeli ve bosluk doldurmali 70 soruya yer verilmistir.

2. Testin gecerlik ve giivenirligi: Testin gegerligi icin Akdeniz Universitesi, Gaziantep Universitesi ve Millt
Egitim Bakanlginda galisan ve Tiirkce egitimi alaninda doktora egitimini tamamlayan uzmanlardan gorus
alinmistir. Bu uzmanlarin ikisi TOMER gegmisi olan akademisyendir. Uzmanlardan gelen déniitler isiginda
testin dizenlemeleri yapilmistir. Testin madde giicliik indeksi, madde ayirt edicilik indeksi ve glivenirlik
analizi i¢in 39 6grenci Uzerinde 6n uygulama yapilmistir. S6z konusu analizler i¢in Microsoft Office Excel
2016 programi kullaniimistir. Ogrencilerin  dogru cevaplari “1”, yanlis cevaplari “0” olarak
degerlendirilerek Microsoft Excel programina girilmistir. Madde giicliik indeksi hesaplamasi sonucunda
16 sorunun 0.20 ile 0.80 araliginda olmadigi belirlenmistir. Bu sorular ¢ikariimistir. Tosun ve Kazancigil’in
(2011: 512) belirttigi gibi test maddelerinin gi¢lik indeksleri 0,20 ile 0,80 arasinda olmalidir. Ayrica
madde ayirt edicilik indeksi bakimindan 4 soru uygun gorilmeyerek testen gikarilmistir. Bayikoztiirk vd.
(2008: 122), ayirt edicilik indeksi bakimindan 0.30 ile 0.39 araligindaki maddelerin iyi, 0.40 ve Ustl deger
gosteren maddelerin c¢ok iyi oldugunu ifade etmistir. Belirtilen analizler sonucunda basari testindeki
soru sayisi 50 olmustur. Daha sonra KR-20 glvenirlik testi yapilarak testin glvenirligi 0,93 olarak
bulunmustur. Karasar'a (2012: 148) gore glvenirlik olglimlerinde “Deger bir (1.00)’e yaklastikca

glvenirligin yiksek oldugu kabul edilir.”

Uygulama Siireci

Uygulama konularinin seciminde Ankara Universitesi Yeni Hitit B1 Diizeyi Ders Kitabinin ilk 7 Unitesi esas
alinmistir. Bu tinitelerden secilen kelimelerin 6gretimi yapilmistir. Unitelerin isimleri sdyledir: “is Diinyasi, Simdi

Spor Zamani, Hayaller Gergek Olsa, Bu Yil Moda Ne, Egitim Sart, Estetik ve Yaraticilik, icatlar, Mucitler.”

Yukaridaki Unitelerden 6gretici tarafindan daha once belirlenen kelimeler, 6gretici eslig§inde kelime defteri
stratejisine uygun olarak sinifta uygulanmistir. Nitekim Uzun (2013), kelime defteri stratejisinde 6greticinin de
etkin olmasi gerektigini ifade etmistir. Ayrica 6grenciler belirtilen Gnitelerde yer alan farkl kelimeleri de kelime

defterlerine kaydetmistir.

Arastirmanin deney grubunda -arastirmaci/6gretici tarafindan- haftada 2 ders saati olmak lzere 7 hafta
boyunca yukarida belirtilen 7 tnite cercevesinde kelime defteri stratejisiyle s6z varligi 6gretimi yapilmistir.
Kontrol grubuna ise farkl bir 6gretici tarafindan geleneksel yontemlerle s6z varligi 6gretimi gergeklestirilmistir.
Kontrol grubunun Ogreticisi arastirmaci tarafindan bilgilendirilmistir. Bu bilgilendirme dogrultusunda kontrol
grubundaki 10 6grenciye s6z varhigl 6gretiminde kelime defteri tutma stratejisi 6gretilmemis ve bu stratejinin
sinif ortaminda uygulamasi yapilmamistir. S6z konusu 6grenciler, A1 ve A2 kurunda bireysel olarak bu stratejiyi
kullanmadiklari i¢in kontrol grubunu temsil etme bakimindan uygun olarak degerlendirilmistir. Bu sinifin

Ogreticisi s0z varhig1 6gretimini ders kitabindaki etkinliklerle sinirli tutmustur.
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Tablo 2. Uygulama Siireci

27 Ocak 2020 On Testin Uygulanmasi
28 Ocak 2020 Pilot Uygulama
29-31 Ocak 2020 1. Unite-is Diinyasi
3-7 Subat 2020 2. Unite-Simdi Spor Zamani
10-14 Subat 2020 3. Unite-Hayaller Gergek Olsa
17-21 Subat 2020 4. Unite-Bu Yil Moda Ne?
24-28 Subat 2020 5. Unite-Egitim Sart
2-6 Mart 2020 6. Unite-Estetik ve Yaraticilik
9-13 Mart 2020 7. Unite-icatlar ve Mucitler
29 Mart 2020 Son Testin Uygulanmasi

Tablo 2’de uygulama siireci yer almaktadir. Arastirmanin n testi Zonguldak Bilent Ecevit Universitesi
Karaelmas TOMER'de A2 kurunu tamamlayip B1 kuruna gecmeye hak kazanan deney ve kontrol grubu
dgrencilerine uygulanmistir. Ogrencilere testi cevaplamalari icin altmis dakika siire verilmistir. On testten sonra
deney grubuna kelime defteri stratejisi hakkinda bilgi verilerek pilot uygulama yapilmistir. Bu stratejinin tanitimi

yapilarak 6grencilere kelime defteri temin edilmistir.

Kelime defteri stratejisinin sinif icindeki uygulamasi her haftanin son is giinii yapilmistir. Belirlenen kelimeler
Ogretici esliginde once tahtaya sonra kelime defterine yazilmistir. Asagida bu uygulama siirecini gosteren

fotograflara yer verilmistir.
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Fotograf 1. Kelime Defteri Stratejisinin Sinif ici Uygulamasi
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Fotograf 2. Deney Grubundaki Bir Ogrenciye Ait Kelime Defteri

Yukaridaki fotograflara sinif i¢i uygulama sirecine 6rnek olmasi bakimindan yer verilmistir. Fotograf 1'de
Ogretici esliginde sinif icinde yapilan uygulama yer alirken, Fotograf 2’de deney grubundaki bir 6grencinin kisisel
kelime defterindeki notlari yer almaktadir. Fotograflarda yer alan kelimeler “is Diinyasi” {initesinden segilmistir
ve is hayati temalidir: isveren, mesai saatleri, zam, is yogunlugu, maas, eleman, terfi, tayin, ara (mola), izin,

vasifsiz eleman, isletme, kalifiye eleman, deneyim, istihdam, ekmek aslanin agzinda, 6z gegmis, 6z gegmis
formu, bilgi, yetenek, egitim durumu.

Tablo 2’de yer alan is takvimine gore yedi haftalik uygulama siireci gerceklestirilmistir. Arastirmanin 6n testi
sinif ortaminda yapilmistir. Uygulama sireci bittikten sonra Tiirkiye’de 13 Mart 2020 tarihi itibariyla COVID-19
salgini nedeniyle egitime ara verilmis ve uzaktan egitime gegilmistir. Bu ylizden arastirmanin son testi Google
Docs Form ile online olarak yapilmistir. Ogrencilere 60 dakika siire verilerek hem deney hem de kontrol

grubunda es zamanli sinav baslatilmistir. 60 dakika siirenin sonunda sinav 6gretici tarafindan sistem lzerinden
sonlandiriimistir.

Verilerin Analizi

Arastirmada verilerin analizinde IBM SPSS Statistics 26 paket programi kullanilmistir. Veriler bilgisayar
ortaminda Microsoft Office Excel 2016 kullanilarak analiz icin hazir hale getirilmistir. Ogrencilerin yanitlari
dogru icin “1” yanlis icin “0” olarak degerlendirilmistir. Verilerin analizinde IBM SPSS Statistics 26 paket
programindaki su testlerden yararlaniimistir: Calisma grubuna ait veriler igin ylzde % (ylzde), deney grubu ve
kontrol grubuna ait verilerde Mann Whitney U ve Wilcoxon isaretli siralar testleri. Deney ve kontrol grubuna ait

verilerde Mann Whitney U ve Wilcoxon isaretli siralar testlerinin kullanilmasinin sebebi, iki grupta da 6rneklem
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sayisinin az olmasidir. Nitekim Can’in belirttigi gibi (2019: 126), 6rneklem sayisinin (veri kaynaginin) az oldugu
durumlarda iliskili ve iliskisiz t testlerinin alternatifi sayilabilecek, parametrik olmayan Mann Whitney U ve
Wilcoxon isaretli siralar testleri kullanilabilir. Ayrica madde gliclik indeksi, madde ayirt edicilik indeksi ile basari

testinin glivenirliginin belirlenmesi icin Microsoft Office Excel 2016’dan yararlanilmistir.

BULGULAR

Deney ve Kontrol Gruplarinda On Test Kelime Basari Testi Puanlari Arasinda Anlamli Bir Fark Var Midir?

Arastirmanin birinci alt problemini yanitlamak igin uygulama surecinde yapilan 6n test sonuglari kullaniimistir.

Mann Whitney U testi kullanilarak yapilan analizin verileri Tablo 3’te sunulmustur.

Tablo 3. Kelime Basari Testi Puanlarinin Degerlendirilmesine iliskin Deney ve Kontrol Grubunun On Test
Puanlarinin Karsilastiriimasi

Sira
Gruplar N Ortalamasi Sira Toplami Z p
Deney 10 11.10 111.00
Kelime Basarisi -.456 0.649
Kontrol 10 9.90 99.00

*p < 0.05 anlamli fark.

Tablo 3 incelendiginde deney ve kontrol grubunda bulunan 6grencilerin 6n test kelime basari puanlari arasinda
anlamli bir fark olmadigi gérilmektedir (p > 0,05; p=0.649). Bu sonug deney ve kontrol grubu 6grencilerinin 6n
test asamasinda kelime basari diizeylerine iliskin herhangi bir farkliliklari olmadigini ortaya koymaktadir. Diger

bir ifadeyle her iki grubun arastirma dncesinde hazirbulunusluk diizeylerinin esit oldugu ortaya ¢cikmistir.
Deney Grubu On Test, Son Test Kelime Basari Testi Puanlari Arasinda Anlamh Bir Fark Var Midir?

Arastirmanin ikinci alt problem sorusunu yanitlamak icin deney grubuna ait 6n test ve son test sonugclari analiz

edilmistir. Wilcoxon Isaretli Siralar test istatistigi kullanilmistir. Tablo 4’te bu teste iligkin bilgilere yer verilmistir.

Tablo 4. Kelime Basari Testi Puanlarinin Degerlendirilmesine iliskin Deney Grubu On Test-Son Test Puanlarinin
Karsilastirilmasi

Gruplar n X Sx Sira Ortalamasi  Sira Toplami Z p
On test 10 21.40 7.33
Kelime 5.50 55 -2.805  0.005
Basarisi  Son test 10 38.40 5.37

*p < 0,05 anlamh fark.

Yukaridaki tabloda gorildigi Gzere deney grubunun o6n testteki aritmetik ortalamasi 21.40, son testteki
aritmetik ortalamasi 38.40’tir. Wilcoxon lisaretli Siralar test istatistigi ile yapilan analiz sonucunda, deney

grubuna ait on test ve son test puanlari arasinda anlamh bir farkhhk bulunmustur (p<0.05; p= 0.005).
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Ogrencilerin son test puanlari (X=38.40), 6n test puanlarindan (X=21.40) daha yiiksektir. Bu durum kelime

defteri stratejisinin 6grencilerin kelime basarisi puanlarini anlamh bir sekilde artirdigini gostermektedir.
Kontrol Grubu On Test, Son Test Kelime Basari Testi Puanlari Arasinda Anlamli Bir Fark Var Midir?

Aragtirmanin Uguincl alt problem sorusunu yanitlamak igin kontrol grubuna ait 6n test ve son test sonuglari

analiz edilmistir. Verilerin analizinde Wilcoxon isaretli Siralar test istatistigi kullaniimistir. Tablo 5’te bu teste

iliskin bilgilere yer verilmistir.

Tablo 5. Kelime Basari Testi Puanlarinin Degerlendirilmesine iliskin Kontrol Grubu On Test-Son Test Puanlarinin
Karsilastirilmasi

Gruplar n X Sx Sira Ortalamasi Sira Toplami Z p
i On test 10 19.10 5.68
Kelime 5.50 55 -2.805  0.005
Basarist  Son test 10 29.00 6.05

*p < 0,05 anlamli fark.

Tablo 5’te goruldigu lizere kontrol grubunun 6n testteki aritmetik ortalamasi 19.10, son testteki aritmetik
ortalamasi 29.00°dur. Yapilan analiz sonucunda, kontrol grubuna ait kelime basari testi 6n test ve son test
puanlari arasinda anlamli bir farklilik bulunmustur (p<0.05; p= 0.005). Ogrencilerin son test puanlari (X’=29.00)
Oon test puanlarindan (X=19.10) daha yuksektir. Bu durum geleneksel egitim uygulamalarindan sonra

ogrencilerin kelime basarisi puanlarinin anlamli bir sekilde arttigini gostermektedir.
Deney ve Kontrol Gruplari Son Test Kelime Basari Testi Puanlari Arasinda Anlamli Bir Fark Var Midir?

Arastirmanin dordinci problemini yanitlamak icin deney ve kontrol gruplarina ait son test basari puanlari

incelenmistir. Mann Whitney U testi kullanilarak elde edilen bulgulara Tablo 6’da yer verilmistir.

Tablo 6. Kelime Basari Testi Puanlarinin Degerlendirilmesine iliskin Deney ve Kontrol Grubunun Son Test

Puanlarinin Karsilastirilmasi

Sira
z
Gruplar N Ortalamasi Sira Toplami p
Deney 10 14.15 141.50 5 767 0.006
Kelime Basarisi Kontrol 10 6.85 68.50 ' '

*p < 0,05 anlamli fark.

Tablo 6 incelendiginde betimsel istatistiklerde deney grubu 6grencilerinin kontrol grubu 6grencilerinden kelime
basarisi agisindan daha yiiksek ortalamalara sahip oldugu gériilmektedir. iki grubun kelime basari testi diizeyleri
arasinda istatistiksel olarak bir farklilik oldugu goriilmektedir. Deney ve kontrol grubunda bulunan égrencilerin
son test kelime basari puanlari arasinda anlaml bir fark oldugu saptanmistir (p<0,05; p=0,006). Bu sonu¢ deney
grubunda uygulanan kelime defteri uygulamasi ile kontrol grubunda uygulanan geleneksel kelime 6gretimi

uygulamalarinin deney grubu lehine anlamli bir farklilik yarattigini ortaya koymaktadir.
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TARTISMA ve SONUC

Kelime defteri stratejisinin yabanci dil olarak Tirkce 6gretiminde 6grencilerin s6z varligi 6gretimine etkisini
tespit etmeyi amacglayan bu arastirmada uygulama 6ncesi deney ve kontrol gruplari arasinda anlamli bir fark
olmadig! belirlenmistir. Bu durum arastirma oncesi her iki grup 6grencilerinin séz varhigi diizeylerinin birbirine

denk oldugunu ortaya koymaktadir.

Arastirmanin ikinci alt problemine gore deney grubu 6grencilerinin uygulama 6ncesi ve sonrasi ortalamalari
arasinda anlamh bir fark oldugu saptanmistir. Uygulama sonrasi 6grencilerin s6z varligi diizeylerinin anlaml
bicimde arttigl ortaya ¢ikmistir. Arastirmada ulasilan bu sonug, kelime defteri stratejisinin farkl dillerdeki s6z
varligina etkisini arastiran arastirmalarin sonuglariyla (Chien, 2013; Zarei ve Ademi, 2013; Nurbaya, 2014;
Kémiir ve Ozdemir, 2015; Istiqgomah, 2015; ismail vd., 2017; Ahadiyah, 2017; Dubiner, 2017; Andrewi, Marhum
ve Maf’ulah, 2018; Naderifar, 2018; Mauliddin, Tambunan ve Nurnia, 2019) 6rtiismektedir.

Kelime defteri stratejisinin uygulanmadigi kontrol grubunun 6n test-son test puanlari ortalamasinda anlamh bir
farkhhik oldugu, 6zel olarak kelime calismasi yapilmayan siirecin sonunda anlamli sekilde puanlarin arttig
belirlenmistir. Fakat kontrol grubundaki artis deney grubundaki artisa gére daha azdir. Buradan hareketle
kelime defteri stratejisinin geleneksel yontemlere gére daha etkili oldugu sonucuna ulasiimistir. Farkh kelime
Ogretimi stratejilerinin etkisini arastiran bazi arastirmalarda uygulama sonucunda kontrol grubunun diizeyinin
arttigini gosteren yayinlar mevcuttur (Dilek, 2010; Indriarti, 2014; Dagistan, 2015; Duran ve Bitir, 2017;
Andrewi, Marhum ve Maf’ulah, 2018; Zorpuzan, 2019). S6z konusu arastirmalarla bu arastirmanin bulgulari

benzerlik gostermektedir.

Son test sonuglarina gére deney ve kontrol gruplari arasinda anlamh bir farkhlik oldugu tespit edilmistir. So6z
varhg ogretiminde kelime defteri tutma stratejisinin s6z varhg dagarcigini gelistirdigi ifade edilebilir.
Arastirmada ulasilan bu sonug, kelime defteri stratejisinin farkh dillerin s6z varhigina etkisi tizerinde yapilan bazi
arastirmalarla (Megill, 1932; Walters ve Bozkurt, 2009; Xulin, 2012; Uzun, 2013; Zarei ve Adami, 2013;
Istiqgomah, 2015; Kémiir ve Ozdemir, 2015; Unal, 2015; Ozdemir, 2016, Vela ve Rushidi, 2016; Ismail vd., 2017;
Ahadiyah, 2017; Andrewi, Marhum ve Maf’ulah, 2018) paralellik géstermektedir. Belirtilen arastirmacilardan
Vela ve Rushidi (2016), kelime defteri tutma stratejisinin yabanci dil olarak ingilizce 6grenen égrencilerin kelime
edinimine ve 6grencilerin kendi 6grenmelerinin sorumluluklari Gizerindeki etkisini incelemistir. Deney ve kontrol
gruplu arastirma esasina dayanan sirecin sonunda deney grubu 6grencilerinin lehine bir basari elde edilmistir.
Deney grubu ogrencileri, kontrol grubundakilere gore kelime ediniminde daha ¢ok basarili olmustur. Ayrica
ogrencilerin kelime defteri olusturmaktan hoslandiklari bu arastirmada ulasilan bir baska sonuctur. Ancak
kelime defterinin 6grenen oOzerkligini tesvik etmedigi goézlenmistir. Bu arastirmanin sonuglarindan hareketle,
yabanci dil olarak Tirkce 6gretiminde hem kelime defteri stratejisinin hem de c¢esitli s6z varligi 6gretimi
stratejilerinin 6grencilerin 8grenme &zerkligine katkisinin ortaya konulmasi gerektigi ifade edilebilir. Ote yandan

arastirmanin belirtilen sonucu Mansouri (2017) ve Mauliddin, Tambunan ve Nurnia (2019) tarafindan yapilan
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arastirmalarin bulgular ile gelismektedir. S6z konusu arastirmalarda kelime defteri stratejisinin s6z varhig

o6gretimine anlamli bir katkisinin olmadigi sonucuna ulasiimistir.

Arastirmanin genel sonucunda kelime defteri stratejisinin 6grencilerin s6z varligi diizeylerini olumlu yonde
degistirdigi yargisina ulagilmistir. Farkli s6z varhg 6gretimi stratejilerine iliskin yapilan arastirmalarda da bazi
stratejilerin s6z varligini olumlu yénde etkiledigi sonucuna ulasiimistir (Ozden, 1998; Dilek, 2010; Serce, 2013;
Dagistan, 2015; Badr ve Ayyash, 2019). Buradan hareketle gesitli s6z varligi 6gretimi stratejilerinin 6grencilerin
kelime hazinesi lizerinde olumlu etkiye sahip oldugu yorumu yapilabilir. Farkli bir bakis acisiyla -ikili veya tgli
deney gruplarinin oldugu arastirmalarla- stratejiler arasinda karsilastirmaya dayal g¢alismalara agirlik verilebilir.
Ornegin yabanci dil olarak Tiirkce dgretiminde kelime defteri stratejisi ile anlamsal haritalama stratejisinin
Tirkce sOz varligi 6gretimine etkisine iliskin mukayeseli arastirmalar gereklilik olarak ortaya ¢ikmaktadir. Ayrica
Amoush’un (2012) arastirmasiyla s6z varligi 6gretimi stratejilerine iliskin daha farkl arastirmalarin yapilabilecegi
goriilmektedir. Amoush (2012), kavram haritasi teknigiyle ingilizce sz varligi 6gretiminin okudugunu anlama
becerisine etkisini arastirmistir. Kavram haritasi teknigiyle okuma-anlama calismasi yapilan deney grubunun
basari puanlar kontrol grubuna gére daha yuksek ¢ikmistir. Benzer sekilde kelime defteri stratejisinin yabanci

dil olarak Tiirkge 6gretiminde dort temel dil becerisine etkisinin ortaya konulmasi gerekmektedir.

Kelime defteri stratejisinin 6zel amagh (teknik) s6z varligi 6gretimine katkisina yonelik Castro’nun (2019)
arastirmasi dikkat cekmektedir. Bu arastirmada denizcilik 6grencilerine ingilizce teknik kelimelerin &gretimi
amaciyla kelime defteri stratejisinin ise yarayip yaramadigi ortaya konulmustur. Arastirmanin sonucunda kelime
defteri stratejisinin 6grencilerin teknik kelime hazinelerinin gelistirilmesinde etkili oldugu sonucuna ulasiimistir.
Castro’nun (2019) arastirmasi ile bu arastirmanin bulgulari kelime defteri stratejisinin etkili olmasi bakimindan
ortusmektedir. Ayrica s6z konusu arastirmadan hareketle yabancilara 6zel amagli Tiirkge s6z varligi 6gretiminde

kelime defteri stratejisinin etkili olup olmadigi ortaya konulmahdir.

Tezgiden (2006), kelime 6grenme stratejileri egitiminin 6grencilerin strateji kullanimlarina ve stratejilerin
yararligina iliskin diisiincelerine olan etkisini incelemistir. Arastirmada yabanci dil olarak ingilizce &grenen
ogrencilere g haftalik strateji egitimi verilmistir. Arastirmanin sonucunda kelime defteri tutan 6grencilerin
o6grenme amagl kaydetme stratejilerinde olumlu artis gorilmustir. Ayrica bu stratejinin kelime 6grenmeye
zaman ayirma hususunda 6grencilere katki sagladigi belirlenmistir. Tezgiden’in (2006) arastirmasindan ve bu
arastirmanin bulgularindan hareketle kelime defteri stratejisinin 6grencileri yeni kelimeleri not alma ve Tirkce

kelimeler 6grenmeye zaman ayirma bakimlarindan olumlu yénde etkiledigi sdylenebilir.

Sinif ici uygulamasi yapildiginda kelime defteri stratejisinin 6grencilerin Tlrkge s6z varligina katki sagladigi bu
arastirmada belirlenmistir. Bu olumlu duruma ek olarak dénem basindan itibaren kelime defteri tutma
stratejisini ders programina dahil etmek, 6grencilere yararh bir kelime 6grenme aliskanligi gelistirme sansi

verecektir (Vela ve Rushidi, 2016; 205). Ayrica 6greticiler, 6grencilerin kelime defteri aliskanligl edinmeleri igin
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onlari tesvik etmelidir. Nitekim Bolikbas’in (2013: 59) belirttigi gibi 6grenciler bu sekilde 6grendiklerini gozden

gecirme ve kendilerini degerlendirme firsati bulacaktir.
ONERILER

Yabanci dil olarak Tiirkge 6gretiminde kelime defteri stratejisinin 6grencilerin s6z varligina etkisinin ortaya

koyuldugu bu arastirmada asagidaki 6nerilere yer verilmistir:

® Yabanci dil olarak Tirkge 6gretiminin her diizeyinde kelime defteri stratejisi ders kitaplarinda 6gretici
ve 6grencilere dnerilmelidir.

o Sinif ici etkinligi olarak kelime defteri stratejisi 6gretici esliginde uygulanmalidir.

e Yabanci dil olarak Tirkce ogretiminde kelime defteri stratejisinin diger so6z varligi 6gretimi
stratejileriyle mukayese edildigi arastirmalar yapilmahdir.

e Yabanci dil olarak Tiirkge 6gretiminde hem kelime defteri stratejisinin hem de diger s6z varligi 6gretimi

stratejilerinin dil becerilerine etkisi arastiriimalidir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.
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