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ABSTRACT

The target of this study is to provide development in professional competences which will attach
scenario based learning and theoretical subjects to real class practices for social studies pre
service teachers. Here the “scenario based learning” is used for “vocational education”. In this
content, the process of making students gain expected outcomes in a scenario frame which are
determined by the pre service teachers is held on as a real problem. An action process, in which
scenarios are made and practiced through social sciences outcomes that the real life is carried
into the class, is tried to be evaluated. Problem based scenario type is used in research. The
research is planned as an action research which is one of the qualitative research methods.
Planning, action, observation and reflection circle of action research have lasted for ten weeks.
There were 8 groups as 4 people in every group, totally 32 people in the research. 8 woman and
8 man, totally 16 pre services were interviewed at the end of research. Several observation
notes, views, video recordings and evaluations were collected, they were analyzed with content
analysis. According to the findings from the research, the pre service teachers took learning
conditions, methods, physical conditions, music and visual arts, resources and skills into
consideration in means of creating scenario content and process in practicing. They benefited
from printed works, media, technology, literary works and source people. They were attentive to
language, method, content and literary works in phraseology. Problems which are addressed
while creating a content, are in cultural, political, legal, social and educational contexts.
Outcomes in scenarios were linked to educational, social, cultural and technological matters. It is
determined that scenario based learning developed pre services in means of education,
professional competence and skills in individual context; of pedagogic and art in professional
context at the end of practice process. Some advises from pre services were determined to
remove the gaps which appear as to practice scenario based learning in social sciences teaching
more efficient.
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INTRODUCTION

International literature discusses the problem of quantitative (insufficiency of teacher) and qualitative needs
(educating children as being ready for the future life) in teacher education. As the teacher trainers are facing
similar needs in different countries, they have to find solutions for the demands required to adopt their
national contexts (ATEE-RDC19, 2003). In this context, due to current developments, teacher education
institutes have taken the development of knowledge and skills related to teacher profession into their research
fields. According to general perception, qualification of teacher and the quality of teacher education are being

influenced by the education policies of the states (ilgan, 2013).

To teach teaching, to know what, why and how something is practiced in sophisticated ways, let the students
to learn about problematic nature of teaching and to progress in such an ambiguity world are related to create
encouraging pedagogical conditions (Loughran, 2009). Knowing unpredictable and problematic nature of
teachers and finding the way to raise them as they are able to start to see and govern the complications are
quite difficult works for teacher trainers (Berry, 2009). To teach the teachers (pre service) how to teach is a
complex process which requires the reevaluation and facing with previous predictions of teacher trainer
related to teaching and learning while creating teacher education pedagogy (Bullock, 2009). From this
perspective, SBL is a useful way to ensure that students become closer to the realities of their intended
profession, through the construction and configuration of authentic learning experiences, an effective strategy
to adhere to the scenarios that reveal desired learning approaches or to discuss any educational approach and

contextual information that involves their use (Errington, 2003; Errington, 2009; Errington, 2011).

There is no “true” solution for the problems and dilemmas but there is opportunity to express and discover the
possible answers. Scenarios give the opportunity to face with both negative and positive results. They create
an idea related to what should be done over against unexpected situations, they give chance to prepare and
rehearse. Scenarios are so useful to find new solutions to the repetitive problems. In this process, different
views are known with discussion, alternate ideas are explained, social and cultural factors are determined and
new situations appeared with new perception are configured (Punter, 2007). Activation of learning and the
student requires active learning strategies. Encouraging the learning is possible with creating excitement,
motivation and leading to the target. Processing academical information by giving them chance to be practiced
also provides strong tools to determine some kind of learning gaps (Elliott-Kingston, Doyle & Hunter, 2016).
Both national and international researches show that the best ways for teacher to develop their teaching style
are learning incorporating with the other teachers from school and a school management supporting social
learning. Teachers aim to works with the themes they are interested in, to determine learning targets and to be
independent in the development of practice by depending on practice experiences. At the same time, they
want to cooperate with their colleagues and discuss on practice. The teachers find this activity meaningful and
studies show that they accept the importance of practice as a place of articulation for thinking (Postholm,

2012).
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Scenarios peculiar to development of skills predict hypothesis about several results of education process and
several outcomes of actions and this is important (Misfeldt, 2015). Learners in practical SBL processes, find the
opportunity to contact with real life duties, learning, authentic and job based roles thanks to language and
communication styles that they found in professional environments (Errington, 2019). A well configured
scenario provides students to think about the conditions which let them determine their own values and test it
and also to consider whether they are virtuous as they believe in themselves or as they want to be. Thus a well
configured scenario should provide students the opportunity to reflect. This provides them to present their

value, test and evaluate (Ribchester & Healey, 2017).

Errington (2019: 5-10) determined four main scenario types to fulfill certain learning targets in literature. These
are;

1. Skill-based scenarios; It provides simple structures that allow students to demonstrate what

they understand or learn about "facts, rules and procedures". Skill-based scenarios seem more

useful when the information appears "fixed" and when it has staged steps or procedures.

2. Problem based scenarios; In this approach, students follow specific open-ended problems that
are asked to describe what they ve already known about the problem, use the information which
works, place this information in their discipline, apply their compilation against a range of
challenges, respond appropriately when the problem arises, and come up with thoughtful reasons

which are justifiable.

3. Subject based scenarios; often requires students to observe from different roles perspective.

Students discover their interests in or around the professional practice center.

4. Fiction-based scenarios can create a space for students to better understand the inevitability
of change and the role of professionals in this context. Here are promising opportunities for
students to think about the future, to predict what they know now that can be researched and
reasonably assumed. Conclusions can be realized, hypotheses can be tested, the outcomes of

existing decisions can turn into virtual reality or alternative past/history.

Purpose and Importance

Globalization, multilingualism, multiculturalism, lifelong education, multichannel education, conditioning, and
student-centered education need to be handled with care which along the values inherited from the 20th to
the 21st century (Ascl & Kizilhan, 2009). Social studies is a course that can show the dynamic effect of student-
centered education. The attempt to convey the abstract subjects with particular approaches in the curriculum
framework by experiencing certain procedures is an indication of this. It is necessary to create a learning
environment that can be associated with contemporary life in the lessons in order to ensure academic control,

knowledge, skills and value development of students in their learning processes. Decisions, choices,
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guestioning their accuracy; issues such as confirmation, idea generation, reflection, analysis of real life
guotations as a case study lead to creating a scenario in teaching. The SBL approach creates an educational
environment among alternative approaches, in which its participants are carefully formed and solve their

specific job tasks or problems (Clark, 2009).

The topics covered by the scenario provide powerful tools for uncovering the student's basic understanding
and perception elements and scope. The "scenario-based learning" approach in social studies education
enables individuals to solve their potential problems in the future by bringing the problems they face into the
classroom. Learning should be integrated from a wide variety of disciplines or courses. It is important that the
activities carried out in problem-based learning are chosen from problems valued in the real world. Problem

based learning should be based on pedagogical basis (Savery, 2006).

With the guidance of the teacher; It makes concepts such as discovery, competence, practice. Information can
gain a realistic context by gaining knowledge, keeping it in memory, transferring it to the real world
environment, handling problem situations within the framework of a scenario and including learners in
learning. "Although the script is a text produced with certain patterns and as a product of independent
thought, it is an artistic work created by considering the dramatic design." (Temel, 2019: 8). Connecting a
number of theoretical social studies subjects with their artistic aspects to practice will make a broader
contribution. In this context, it is important for pre service teachers to experience scenario-based learning

approach and teaching process in social studies teaching in order to provide professional competencies.

In the literature, it is told that Scenario Based Learning (SBL) approach resolves students' misconceptions,
develops social skills and self-confidence (Cerrah Ozsevge¢ & Kocadag, 2013), has an impact on reading
comprehension (Yaman, 2005), improves reflective thinking skills, increases their academic achievements,
developed students’ high-level thinking skills and communication skills such as evaluation and synthesis
(Gllmez Glingérmez, Akglin & Duruk, 2016), changes teaching and learning (Sorin, 2019), increases academic
achievements (Yaman & Sugumli, 2009; Aslan, 2019). E-learning opportunities scenario based design and
implementation efforts increase the learner participation (Proudfoot & Kebritchi, 2017), changes the attitudes
of pre service teachers (Ucak, 2018), and are effective for the academic success of pre service teachers (Hirsen
& Gezer-Fasli, 2017). In the current researches, no studies based on direct Scenario-based learning use in social

studies pre service teachers have been found.

Accordingly, the question, "Can the professional competencies of the pre service teacher be more powerful?"
creates the problem of the research. In this framework, answers to the following questions were sought.
1-What should be considered in the learning-teaching dimension when creating the script content?
2-What are the contributions of the scenario-based learning approach in terms of professional
competencies?

3-What are the contributions of the scenario-based learning approach in terms of individual development?
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METHOD

Research Model

This research is planned as action research, which is one of the qualitative research methods. Action research is a
practical way to check whether your own learning or practice is as it should be. Action research is a systematic
approach to produce solutions to vital problems by the practitioner. It is also a family of vital research practices
that focus on the need to understand how events occur, how partners perceive, interpret, and be influenced by
the events related to the topic studied, aiming to connect practices and ideas (McNiff & Whitehead, 2002;
Stringer, 2007; Reason & Bradbury, 2008). The targets set in the process focus on discovering, constructing and

turning information into action at different moments (Mcintyre, 2008).

MacNaughton & Hughes (2009) propose a four-step approach to action research: choosing to change; planning for
change; creating the change and sharing the lessons. On the context of planning and creating stages of change,
one or more action research cycles can occur. Each cycle contains planning actions for change; implementation of
change; re-planning for change, which reflects and takes the reflections as a base. These stages constituted the

cycle of action of this study and the procedures related to the stages are explained below.

Stage 1: Choosing to Change

Topic was found for the project in this stage. Action researchers examined what should be done to improve and
decided what they want to develop. This has created the topic of action research project. Project topic is to
develop the professional competences of pre service teachers with scenario based learning. Research question:
Can the professional competencies of pre service teacher be strengthened with the scenario-based learning

approach?

Pre services were asked to apply this method with in group duty sharing. The reflections that emerged
throughout the process were collected in weekly action plans. After the practice, interviews were made with
the participants every week. Their opinions were taken about the contributions of critical situations such as
features of age, empathy, action planning discussions which can be used related to scenarios in the education

process of participants to professional experiences.

The pre-service teachers made a total of 3 months (March-May) a total of 10 weeks, 4 hours of lessons and 2
extra-curricular exercises for each activity within determined framework of the plan. Each matured study was
put into practice in the classrooms, it was paid attention to the fact that each study was more advanced and
comprehensive than the previous one, scenarios were started to be practiced after 4 weeks of the preparation
process, each group study member completed the process after 10 weeks by producing 2 groups a in week, 8
groups in 1 class to produce a scenario and at the end 8 events were practiced. Researchers made lessons with

pre services in lessons and out of lessons during the practice process.
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Stage 2: Planning for Change

According to MacNaughton ve Hughes (2009), if a collaborative action research project has any integrity,
anyone interested in and supporting it should have a word. However not all action research is a collaborative
action research. Action researchers are part of a research "family" with different views and values about the
changes that should be created in cooperation with action researchers, members. Considering these

explanations, the study has progressed cooperatively.

In this step, the published literature (academic and other) on the subject is reviewed. It was tried to learn more
about the subject of the research and to identify the first action in creating changes. The review of the
literature has been assessed to see if other researchers are researching and investigating the research topic,
and ideas are collected on how the subject will best reach new research results and qualified ways to improve
practice in their circumstances. As the research progresses in new cycles, there occured a return to the

literature regularly. The next step is planned.

Ethical responsibilities: Approvals of participants are gotten for practice and project.

According to MacNaughton ve Hughes (2009), creating change is always a practical process and a well planning
in the beginning of project helps predicting what it needs to complete successfully. Change was planned in this

context. It was depended on working group and content of action research.

Stage 3: Creating the Change

In this stage of action research, datas were collected and analyzed. At least three data collection and analyses
were planned in action research cycle. Activities made up with pre services were practiced, process was
recorded, reported, observations were noted, final interviews were made and datas were collected in this
stage. 1- Pre interview; discussions were made with the partners before research. 2- Evaluation of observation
and process; reports were recorded separately by researcher for both of two classes in order to evaluate
participation of discussions and stages of practice, activities, producing activities. These are the interviews
happened in action process and after it, group and individual meeting reports, practice process recordings of
the researcher. 3- Final interview; at the end of the research, semi structured interviews were made with voice

recordings.

Creating an action research group (participants): In this stage it was explained how to create an action
research group to collaborate with others. It has been ensured that every member can actively participate. At
this stage, acquisition, skills and values were determined from the social studies curriculum, groups of 4 people
were created from the class lists by lots and which groups would apply the activities were chosen by lot too. In
the group where the research was conducted; there are 32 candidates, 18 women and 17 man. The study was

applied to the whole class and data of observation, report and meetings were collected. Semi-structured
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interviews were held with 8 women, 8 man total 16 volunteer pre services selected from the groups after the
practice was completed. Examples of the distributed outcomes that will be reflected to the SBL activities from

the social studies education programme to the numbered groups (MEB, 2018) are given in table 1.

Table 1. Chosen Example Outcomes from Social Studies Education Programme

Group Class Learning Outcome skill Value
no level domain
4 4 Active Students will be able to explain the Colloboration Independence

citizenship  relation between the independence of
their country and individual freedom.
5 5 Culture and  Students will be able to determine similar Research Aesthetics
heritage and different elements of cultural
features of several places and their
hometown in our country by comparing

them.
12 6 Individual Students will be able to analyze attitudes Communication Freedom
and society and behaviours influencing

communication and question their own
attitudes and behaviours.

16 7 Global Students will be able to question Realizing Respect
connection  stereotype judgements in means of stereotype
various cultures. judgement and
prejudices

In this stage basic datas were collected related to the conditions of research before starting to the project. Firstly,
needs analysis were made. At the end of pre interview, the information was taken that social studies pre service
teachers do not have enough ideas about how they can plan and practice the lesson integrating with the programme

in preparing scenario and adapting it to the lesson.

In this stage, the details of the change were tried to be determined. Datas which were collected related to created
change were analyzed. There occured a tendency to create new information and strategies for a change in the
project. Some questions are revealed in this process; how can a suitable scenario be prepared? Which tools do
provide the writing of a qualified scenario? How can a well scenario activity encourage the students to learn? How

can professional competence be provided with these subjects?

Stage 4: Sharing the Lessons

In this context, by evaluating the steps of project process, it is evaluated that what is going well, where you reached
and what kind of changes revealed. In this stage. Action researchers presented the ideas revealed with the projects,
theory, practice, data, analysis and the results collectively. Results of the project were shared formally and/or

informally.
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Table 2. Action Study Plan
Process Type of study Data collection Period
tools
Before practice Pre interview observation A week 05-March-09
Workshop Interview Mach
Determining the groups 2 weeks 12 March-23
Determining outcomes, skill and Mach

values/ distributing to the groups
Preparing scenario

Aday 28 March 2018

A day 29 March 2018

During Practice

Preparing scenario
Reflecting the scenario to the

Observation-
report-video

7 weeks 02 April-11 May
2018

education record-  assistant 8 weeks 02 April-18 May
interviews 2018
After practice Final interview Semi structured A week 28 May 2018
interview

Table 3. Scenario Based Learning Process

Stages

Tasks

Making writing plans
of scenario

Planning the preparation process for scenario writing process based on real or likely to
happen events by giving attention to the outcomes which are taken place in social

studies education programme.

Determining the
extent of scenarios

Determining the groups, determining the outcomes, skill and values/ distributing to the

groups.

Determining the
problem

Creating a problem related to the chosen outcome of social studies education

programme.

Writing the scenario

Putting required procedures

into process for

turning problem

into an

outcome(language, individual differences, student levels, sources etc.)

Reading the Reading scenarios with the group, making additions or deletions.
scenarios

Practicing the Groups’ using scenarios in education.

scenarios

Evaluating the Discussing SBL studies, taking notes, discussing the results.
results

Final Interview (semi structured interview)

Interviews were made with the pre services by using semi structured interview form at the end of the research.

Interview questions were created by taking literature scanning, needs analyses and related research results

into consideration. Through the determined criteria, a scheme form of 15 questions was created and opinions

were received from 4 domain experts, 1 Turkish domain expert and an assessment and evaluation domain

expert to determine the validity of the form. Through the opinions, necessary arrangements were made in the

questions. In order to check the scheme form in terms of purpose, suitability and comprehensibleness, a pre

interview was held with 4 pre service social studies teacher who are not included in the action research group.

Through the suggestions, the interview questions were rearranged. The scheme form was given the basic form

by being renegotiated with the domain experts on 4 subjects. The interview form consisting of 12 questions
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was reduced to 9 questions through the editing and suggestions, and the main practice was made with 16
social studies pre service teachers. The interviews lasted about 40 minutes. The interviews were recorded and
transcripted by the researcher after having the allowances of participants. Datas received from 16 interviews

were evaluated with “content analysis”.

FINDINGS (RESULTS)

In this section findings related to in process extent; considerations in creating scenario content, references,
phraseology and expression tools, problem holding in scenario, relating the scenario with the outcomes, at the
end of the process; professional development, individual development and suggestions about efficiency were

taken place. These findings were made from the evaluations of “process” and “result”.

Findings related to the evaluation of “process” of pre service teachers’ SBL practice

Findings related to the evaluation of “process” of pre service teachers’ SBL practice take place in this section in

table 6:

Table 4. Considerations in Creating Scenario Content
Theme Code
Learning Age features

Features of Concrete/abstract operation periods
Concept association level

Cognitive features

Affective features

Motivation

Appealing

Attention getting

Arousing sense of wonder

Method Video recording
Video viewing
Including game
Drama
Report

Physical conditions Medium
Accessory
Environment

Performing arts Music
Folk dance
Theatre

Sources Oral/written information

Literary works
Visual materials

Skill Innovative thinking
Using Turkish effectively, right and well.

P RINR RPRINPRPRRPRRIRPRRPRRLRNRPRWWRREROAONRPRERE N|-.

Total 44
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According to table 4, first of all pre service teachers considered cognitive features (P4, P12, P3, P7, P9, P10,
P12) and affective features (P2, P3, P6, P8, P12, P13) when they write a scenario. Successively, attention (P8,
P6, P13) and appealing (P5), arousing sense of wonder (P3, P6, P13) were taken into consideration. Age
features (P1, P4), concrete/abstract operation periods (P1), concept association level (P3) and motivation (P3)

were among the considerations.

As method; video viewing (P3, P9), video recording (P3), game (P9), drama (P3) and report (P3) were used.
Medium (P3), accessory (P3) and environment (P4) were considered in physical conditions. In performing arts
theme, theatre (P4, P13), music (P4) and folk dance (P4); as a source; visual materials (P5, P8), oral/written
information (P7), literary works (P7); as skill, innovative thinking skills (P12), using Turkish effectively, right and

well (P12) were taken into consideration.

Examples are given successively below:

P1: In our designed scenario the age, meaning and concept association level of the child was

associated with drama technique step by step.

P3: We designed our scenario as it can appeal the students’ attention and interest by integrating

some methods as game, drama, reports to motivate them well.

P4: We tried to get the students’ attention by adapting the content of scenario to their cognitive
and affective level. Because the children at this age are in concrete operation period, they can

relate their inner world with the life in real.

P7: It was tried to take the students attention with the addition of some expressions such as
describing the shaman, telling the game of sword shield, talking about nawruz fire, addition of

folk dance and folk music.

P10: The existence of the roles of child and ghazi and also strikingly use of literary woks in

scenario were provided.

P12: We have considered that the scenario content should take students attention. We gave
place to our previously determined party leaders’dialogues and their promises as real deputies to

take the children’s attention.

P13: We added games and music that the children may like.

It can be said that pre service teachers focused on concepts (P1) and they placed subjects into the scenario by

considering concept association level (P2). Several methods and materials were used to take students attention.
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“..We designed as it appeals their attention and interest. Various materials were used to get attention of

students, related clothing was identified to the class, medium and accessories were taken into consideration (P3).”

It is a consciousness situation that the students reflect the things they live in real life to their inner worlds.
“...Because the children at this age are in concrete operation period, they can relate their inner world with the life

in real (P4).”

7

Cultural contents were taken place in the scenarios. “...It was tried to take the students attention with some
activities such as imitating the shaman, playing the game of sword shield, firing nawruz fire, playing folk dance and
singing folk music (P7).” “The reason why we made it a visual expression by dramatizing it was to focus the

students on the subject well (P9).”

7

It is seen that the information which can be used in real life are taken place. “...\We gave opportunity to our

previously determined party leaders to make speeches and promises to the class as real deputies (P12).”

Table 5. References in Writing Process of Scenario

Theme Codes

Research works Article
Course book
Education field book
Encyclopedia

Magazine

Media and technology newspaper
News
Internet
Documentary

Literary works Interview
Biography

True story

References Teacher

R RPN R[FR O R NP RPN R -

Academician

Total 22

According to table 5, in research theme course book (P1, P11), article (P1), education field books (P14),
encyclopedia (P5), magazine (P6); in media and technology theme internet (P4, P3, P6, P7, P8, P10), newspaper
(P2, P13), news (P3), documentary (P6); in literary works theme biography (P11, P12), interview (P1), true story

(P12); and in references the teacher (P12), academician (P14) were preferred.

Some pre services used oral history method in means of cultural extent. “...by using oral history method we have

collected information about our culture with interviews (P1).”
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Some daily examples from the sources as newspapers and internet news were carried to the scenarios “...We have
thought that the students can relate newspaper news with daily life by reading them in the lessons and make the
content of the lesson widen by getting benefit from the information in a newspaper during the lesson (P2).” “We
have reached the information about the baby Aylan that where she is from, what kind of a life she has, why all
these events reached this dimension via internet (P3).” “The scenario was fictionalized by true stories or played
dramas (P12).” “We have searched where to apply if there is an abuse of consumer rights. We have reached them
via the internet (P7).” “We have searched the criteria that are required when counting the votes as valid and

invalid. We have tried to reach these information via newspaper and news (P13).”

Subject unity was given importance. Child relativism principal was given importance. “Unity is given importance
(P9).” “We needed to have information about how concept map is created, its creation stages and how it can be
related to the child. We got benefit from the primary school teachers, academicians and social studies sources

(P14).”

Examples are given below successively:

P1: We have reached information by getting benefit from academic studies, articles, sources of
ministry of education. Moreover by using oral history method we have collected information

about our culture with interviews.

P3: We have reached the information about the baby Aylan that where she is from, what kind of

a life she has, why all these events reached this dimension via internet.

P4: We have tried to use a clear and understandable language. We have searched how to give the

terms to the students. We have prepared by idea interaction and help of the internet.

P6: Through the information related to the technology that | learned from the books | read, some
events were shaped in my mind and | have put them in an order, | have read magazines and

watched documentary in order to reach the other information. Then | have made field study.

P7: We have searched where to apply if there is an abuse of consumer rights. We have reached

them via the internet.

P8: We have benefited from books, web sites and libraries about the lives of sultans.

P11: We have needed the celebrities’ biographical information and we got benefit from the social
studies 4™ grade course books and special teaching methods books to get the level of the

students.
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Table 6. Phraseology and Expression Tools

Theme Code

Language Clear
Understandable
Plain

P N P N| =

Language that the student will
understand

Method Solving problem
Brain storm
Direct instruction

Case study
Concept analysis

Content Storyline
Cultural background

History knowledge
Historic empathy
Performing arts

Literary works Poems of poets
Ballad
Memories
Stories
Biographies
Poems
Chansonette
Letter

R PR PR R R R R RPRRLRNNRPRRRLRNW

Total

N
o

Accroding to the table 6; The pre services used the above ones as phraseology and expression tools in writing
scenarios, in language theme; clear (P1, P4), plain (P1, P4), understandable (P1) and the language that the
students will understand (P1); in method theme; solving problem (P1, P2, P12), brain storm (P1, P12), direct
instruction (P2), case study (P2), concept analysis (P2); in content theme storyline (P5, P10), cultural background
(P6, P7), history knowledge (P6), historical empathy (P6), performing arts (P7); in literary works theme poems of
poets (P7), ballad (P7), memories (P8), stories (P8), biographies (P8), poems (P9), chansonette (P9) and letter
(P10).

The point of using a clear, plain and simple language is important for pre service teachers. “We have paid
attention to have a clear, plain and understandable expression (P1).” The students were made to realize the roles.
“We have questioned what the students have done during the day to show how we commune with the subjects

and information and we have made them to realize their roles in the subject (P2).”

Examples of contradictions in terms and misconception were discussed. “We have gave the examples of

contradictions in terms and misconception to the students in development part (P3).”
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Events were discussed reasonably. “We have written the events reasonably without violating the flow and conjoin

”

of them with a flowing, plain style in the process of writing scenario (P4).” “The style of the scenario was created
by considering linear progress of time, place, person, event, player and psychological situation, storyline and

stages (P5).”

The effects of economical, social and geographical conditions, scientific change and developments to the human
life is an elaborated situation. “...for this, | have wanted to show how primitives lived in caves. | have wanted to
tell why they lived in caves first but then their meeting with the fire which is the milestone of humanity and to tell
the contribution of this fire to the technology, then hunger’s going and satiety’s coming that agriculture and
farming had brought, the fact that human focused on technological inventions because they do not think about

the hunger and the reflection of all these to the architectural structures in their living areas (P7).”

The poems of poets and memories were studied. “Memories and stories related to Ercisli Emrah were evaluated
while fictionalizing the scenario. Moreover the ballads which were thought to belong to Ercisli Emrah or which
were thought as Emrah sang them were also studied. These were turned into data and the scenario was turned

into a biography borrowing (P8).”

The students were made to discover and reach the information on their own in scenario. “...We have gave them
the opportunity to add onto what they know as true and correct their mistakes. Thus we have provide them to

reach the information on their own (P12).”

Examples are given below successively:

P1: We have paid attention to have a clear, plain and understandable expression. We have
allowed for theoretical information in introduction part by using a language that the students can
understand. We have provided the students to do brain storming by asking them questions in

development part.

P3: We have tried to get students attention in introduction. We had their focuses on our game.
We have gave the examples of contradictions in terms and misconception to the students in

development part. We have explained the terms given in the conclusion part.

P5: The style of the scenario was created by considering linear progress of time, place, person,
event, player and psychological situation, storyline and stages. Pedagogy was integrated to the

process.

P8: Memories and stories related to Ercisli Emrah were evaluated while fictionalizing the
scenario. Moreover the ballads which were thought to belong to Ercisli Emrah or which were
thought as Emrah sang them were also studied. These were turned into data and the scenario

was turned into a biography borrowing. After talking about a short part of his normal life, his love
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and family, the national struggle period, which caused him to go to the front line, was studied in
introduction part. In the development part of the scenario, things that happened to Emrah to
attend the struggle and his loneliness fro his love and family were studied with the ballads. Also
in conclusion part, ballads about what emrah from Ercis had done in his front line were studied.

In the end, his death and the sadness of other soldiers to this death were studied.

P9: To put attractiveness front and to get attraction, poems were used in the introduction part in
process of scenario writing. In development part, literary works as chansonette, letter, story and
ballad were used. In conclusion part, with the talking of our uncle about his own life, the values

and outcomes were aimed.

Table 7. Problem Addressed in Scenario

Theme Code f
Cultural Old-new conflict 1
Value transfer 1

Political/ Juridical Violation of rights in family and society 1
Problems about consumer rights 1

Citizenship duties 1

Social effect of technology on societies 1
Addiction of technology 1

Media literacy 1

Social and psychological effects of the wars 1

Educational Turkish history knowledge 1
Historical time term 1

Misconceptions about geographical region 1

Total 12

According to table 7; the problems addressed in scenarios are that in cultural theme; old-new conflict (P1) and
value transfer (P8); in political/juridical theme; violation of rights in family and society (P5), consumer rights (P6),
citizenship duties (P13); in social theme; effect of technology on societies (P6), addiction of technology (P9), media
literacy (P9), social and psychological effects of the wars (P4), in educational theme; Turkish history knowledge

(P12), historical time term (P7) and misconceptions about geographical region (P14).

Examples are given below successively:

P1: We have discussed the old-new conflict. We have made it possible for students to see that
this differentiation is actually the continuation of the experiences that have been going on from
the old and that there has been a change in the process. While processing this problem into the

scenario, the transfer of the change was provided to the students.
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P3: We paid attention to suitability for student level. We have indexed everyday life by correcting
the wrong concepts in the student and giving them a conversation. We have tried to focus

students' attention on the problem in the scenario.

P12: We have tried to convey our scenario, which we have constructed in order to transfer

Turkish history to the next generation, in a short and concise way to our students.

P9: The problem we deal with in the scenario is technology dependency and correct and proper
use of technology. While transferring these problems to students, we have enriched the people
blindly tied to technology and cartoons and videos about the correct and proper use of

technology.

P11: The problem we dealt with was written in the script that the children, who were given the

“letter to the martyrs”homework, could not write and asked for help from their grandparents.

Pre service teachers have discussed problems about daily life in their scenarios (P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P13, P14, P15, P16). On this content, they got opinions from daily events (P2, P4). Cultural subjects and
transfer of traditions from past to present were discussed with oral history technique (P3). National and moral
values were taken attention (P5, P7, P10). Time term, scientific and technological developments (T6, T8) and

cultural matters (P7, P11) were taken place in.

Examples are given below successively:

P2: In the real-life dialogues, it was tried to teach the proper state of the concepts with the
shadow play of misunderstandings. We have also re-evaluated them by taking ideas from current

events.

P3: We have associated the events in our scenario with the events we experience in our daily
lives. In our scenario, we have interviewed our elders by using the oral history technique and

shared these records with our students in the classroom environment.

P4: Production, consumption and distribution are the issues we encounter and apply in many
places in our lives. Some examples of these are the breakfast we had before coming to school,
going to the market to buy bread and the fruits and vegetables we gathered from the garden.
Moreover, many of us are not aware as these activities that we do in daily life because they
become monotonous. In order to be aware of these, we have found it appropriate to explain the
subject by giving examples from daily life and to explain them by making use of several

newspaper articles.
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P5: The problem in our script is an excerpt from real life. We have wanted to reveal our scenario

by linking with universal and moral values accepted by real-life humanity.

P6: We chose real events. Namely; we have showed the characteristics of the primitive
communal period as applied starting from the primitive communal era in the classroom outside

the classroom and applied separately for each stage till the technological level of today.

P7: The problem in our script was chosen from real events. Because Nevruz was chosen because
the Turks melted the iron mountain for the first time and it was a valuable holiday because it was

celebrated every year in the Turkish states.

Table 8. Linking Outcome with the Scenario

Theme Codes f

Educational Placing terms
Linking with the games

Linking with student centered education

[ = = T N}

Linking with biographies

Linking with constructivist approach

[EE Y

Linking with historical fact and events
Linking with active citizenship subjects

Linking with time and chronology skill

Social and cultural Linking with events in daily life

Linking with cultural heritage

N N N R R

Linking with geographical, political and economical
features

Technological Linking with science and technology 1

Total 16

According to table 8, while linking with outcomes, the scenarios were linked with placing terms (P1, P14), games
(P2), student centered education (P3), biographies (P9), constructivist approach (P5), historica fact and events
(P6), active citizenship subjects (P3), time and chronological (P2). As social and cultural, they were linked with
daily life (P1, P14), cultural heritage (P2, P3), and geographical, political and economical features (P7, P12). Also

they were linked with science and technology (P8) as technological.

Examples are given below successively:

P1: We have tried to transfer terms about outcomes into activities in a way that the student can
understand in accordance with their cognitive level. We have enabled students to learn the terms

of outcomes by associating them with real life events.
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P2: We would prepare activities suitable for culture and heritage learning area outcomes, and
associate them with the scenario. We have given importance to family unity to students who are
a part of our culture. We have enabled students to perceive the time and change process with

games in perception of time and chronology.

P9: The importance of the National Struggle was emphasized in our outcome. We have also

integrated the scenario with the outcome by starting with the biography of the heroes.

In the process of linking the outcome with the scenario, cognitive level and suitability to features were taken into
consideration. "We have tried to put the terms about outcomes into activities and transfer them to the cognitive

level in a way that the student can understand (P1)."

National and cultural values were taken place. "We have conveyed the outcome of giving importance to family

unity and our feasts which are parts of our culture to our students with the role-playing technique (P2)."

Using active learning processes were taken into consideration. "We have made sure that the student we asked for

subject expression was active (P3)."

It was paid attention to include cultural and political features unique to Turkish culture. “Based on the outcomes,

the cultural, political and other characteristics of the Turks were explained along with the creative drama (P7).”

The transfer of national struggle issues were taken into consideration. "We have integrated them to the outcome
by the use of biography of the heroes (P9).” "We have aimed to make the students gain the geography, life styles

and struggles of heroism of the Turks from the past period by using visual and auditory ways (P12).”

Findings related to the “conclusion” evaluation of pre service teachers’ SBL practice

In this part, there are findings about the ideas of pre service teachers related to the conclusion evaluation of their

SBL practice. Their answers are in the table 9 and table 10.

Table 9. Professional Development at the end of SBL Process

Theme Codes f
Educational Paying attention to educational targets not to fall behind the scenario 3
Paying attention to the fact that there can be different focus of interest in students 3
Not missing out the real life details 4
Artistic The fiction unity’s being conformed with the scenario 3
Noticing that a powerful scenario can influence a professional and realistic stage 1

performance
The necessity of featuring visuality in the scenario 2
Total 16
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According to table 9, there occured educational and artistic developments in means of profession at the end of
teh process. According to the statements of pre service teachers, it can be said that facts were noticed as in
educational extent; Paying attention to educational targets not to fall behind the scenario (P2, P4, P6), Paying
attention to the fact that there can be different focus of interest in students (P9, P10, P13), Not missing out the
real life details (P7, P11, P14, P13). In artistic extent, it can be said that The fiction unity’s being conformed with
the scenario (P5, P11, P8), Noticing that a powerful scenario can influence a professional and realistic stage

performance (P1) and The necessity of featuring visuality in the scenario (P5, P10) were all noticed.

Table 10. Individual Development as a Result of SBL Process

Theme Codes f
Educational Permanence in learning 5
Motivation 1

Concretization of terms 1

Gaining knowledge 1

Learning with fun 1

Learning by experience 2

Arousing interest 2

Salience 2

Active learning 1

Professional competence Occurrence of professional roles 1
Transfer of culture 1

Gaining responsibility 1

Communication skill 1

Gaining experience 1

Total 21

According to the table 10, it can be said that as a result of the practices the individual development of pre services
were reflected as educational content, permanence of learning (P2, P10, P11, P14), learning by experience (P4,
P14), interest (P5, P10) and salience (P10), motivation (P10), concretization of terms (P7), gaining knowledge (T9),
learning with fun (P11), active learning (P13); as professional competence content, occurrence of professional
roles (P2), transfer of culture (P3), gaining responsibility (P2), communication skill (P3) and gaining experience

(P2).

Pre services think that SBL is an amusing approach for learning. “ the student had an amusing learning in scenario

based learning approach (P1).”

The practice of the teaching profession in this activity has improved their professional competence, added

excitement and made them enjoy. "Taking the role of a teacher while teaching a lesson during the practice
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process has excited us about the reasons and goals of our future profession, which is why we told it with pleasure

(P2)."

Knowledge and experience about how any cultural activity that takes place in daily life can be transferred to the
classroom environment by a method has been obtained. "Transferring the cultural activities in daily life to the

student with the help of this method has enabled the learning to occur (P3)."

Effective learning were contributed. "I think that the idea that the increasing knowledge of the students is in line

with technology creates the desired behavior by making the students gain due to the practice (P6)."

"By featuring visuality in the scenario, we have provided a more permanent structure for the students. Studies
were carried out to enable them to learn effectively in the scenario. There occurred an increase in the
permanence of the information. It attracted the students' attention and provided them to focus on the lesson
(P10)." "With the scenario-based learning, the practice process became more attractive because we got more

active roles here rather than being passive narrators (P13)." "...Through this learning, children use all sense organs
effectively during learning process. With this way, they enter the process of understanding and making sense of

information. This makes learning more permanent." (P14)

Some suggestions were requested from the social studies pre service teachers’ experiences which were gathered

from their interviews in order to carry out scenario based learning more effectively. Following facts were

determined in this context;

e  The message related to the subject, suitable for its purpose should be clearly expressed (P1, P5).

° Holistic thinking should be provided (P1).

e  Scenarios should be almost plain and concise, in a way that the students can understand easily (P14).

° Real life situation, society resources, authentic works and values should be utilized (P1).

e Activities throughout the scenario should be increased (P1).

° Drama education should be taken together (as a supportive lesson for practice of the scenario (P7).

e  Every stages of the scenario should be planned (P5).

e  The scenarios should be related to the outcome and target (P5).

e  The link with the outcome should be taken into consideration while preparing the scenario (P12).

e  The subject should be transferred into the scenario with the main lines (P12).

e  The scenario should be shared in an amusing and educative learning environment not to get students bored
(P12).

e  The students should be given opportunity to create their own scenarios and make it happen (P14).

Examples are given below successively:

P8: The scenario was useful and effective for providing outcomes through literary products. |

think it is very important to ensure the integrity of the fiction with the scenario.
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P10: By featuring the visuality in the scenario, we have provided a more permanent structure for
the students. Studies were carried out to enable them to learn effectively in the scenario. It
increased the permanence of the information. It attracted the attention of the students and

focus on the lesson.

P13: With the scenario-based learning, the practice process became more attractive. Because we
got more active roles here rather than being passive narrators. The process in the scenario in
which we also included the class, was informative and enjoyable. We got positive results in a
short time. The terms we express in abstract remain less in mind than scenario-based learning.

Having a supporter in its constructivist understanding was another supportive contribution.

CONCLUSION and DISCUSSION

In this study, it was aimed to improve the professional competencies that will connect the theoretical issues to
real classroom practices with Scenario Based Learning among the social science pre service teachers. For this

purpose, data on "process" and "result" were collected and evaluated.

When the findings related to the “process” evaluation of pre service teachers’ SBL practice are examined; It was
observed that the pre services mostly prioritize “interest” and “attention” in learning while creating the scenario
content, as well as considering the characteristics of age. "Video watching" and "game based learning"; "concept",
"accessory" and "environment" in physical conditions; “Music” has been taken into consideration within the
context of music and performing arts by the pre services as a method. The sources put forward in the scenario
were mainly based on oral and written information. Skill of "innovative thinking" and "using Turkish effectively,
correctly and beautifully" came to the fore as a skill. These characteristics have also been obtained in different
research results that for example, where the SBL attracted attention is very effective in the classroom
environment (Veznedaroglu, 2005), the adequacy of the physical comfort conditions of the educational structures

on the success (Al-Sensoy & Sagsoz, 2015), the educational game method in the students' development (Yildiz,

Simsek & Agdas, 2017) and the attention (Ozyiirek & Cavus, 2016).

According to the results of this research, it can be said that pre-service teachers emphasize the terms and place
the topics in the scenario by considering the level of term linking. Various methods and materials were used to
attract students' attention, and cultural contents were placed into scenarios. As being a rich literary content
approach, scenarios, terms, scenes based on terms, schemes and meaning networks are important tools for
structuring. Information is significantly affected by this configuration. Experience based on scenario activities
provides individuals educational experiences. This is also a kind of conceptualization study. Term structuring is fed
by theoretical tools offered by language skills and word teaching process, the concept development/concept
teaching field. In order not to fall into some misconception and representation errors in the term development

process; It is necessary to acquire scientific terms, words and phrases in context based on their knowledge of
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form, meaning and usage (Bozkurt, 2018). From this perspective, it can be said that it is a very important and

positive approach for the pre services to handle the scenario contents in means of terms.

The education system is aimed at teaching and testing knowledge at all levels. Teaching and learning is a dynamic
complement of the information share in the 21st century, where rapid technological developments are taking
place. Creativity and innovation are the base of learning and teaching. Any teaching method without harming the
target can be considered as innovative teaching methods (Jayashree, 2017). On the other hand, teachers who
have an important function in raising the next generation are expected to have developed innovative thinking
skills. The importance of innovative thinking skills, which is among the skills that the Social Studies curriculum
foresees to acquire (MEB, 2018), also emphasizes the results of this research. The fact that pre services prefer to

reflect innovative thinking in the scenario supports this.

In the theme of research works; textbooks, articles, education books, encyclopedia, magazines, in the theme of
media and technology tools; internet, newspaper, TV news, documentary; in the theme of literary products;
biography, interview, true story were chosen; Preference of teachers and academicians was made in the theme of
the source people. Some pre services have reflected the oral history method as a literary genre to the scenarios in
a cultural context. Examples from daily life were brought to the scenarios from sources such as newspapers and
internet news. Language-expression features are emphasized in the decisions taken in the textbooks of the
National Education Councils and the functions of gaining reading skills are underlined. In addition to textbooks,
other resources are needed, such as the internet (Glizel & Simsek, 2012). The use of textbooks in research works

in the results of the research satisfies this view.

Pre services in the context of language as a form of expression and expression tools in the writing of the script;
there has to be a clear, understandable and language that the student will understand, in the context of the
method; problem solving, brainstorming, direct instruction, case study, concept analysis, in the context of
content; storyline, cultural background, historical knowledge, historical empathy, performing arts; in the context
of literary products; the use of poems, ballads, memories, stories, biographies, poems, chansonette , letters were
all taken into consideration. It is extremely important to use clear, plain and absolute language for pre service
teachers. Concept confusion and misconception examples were handled to pay attention to term teaching. The

events were processed reasonably.

Problems addressed in the scenarios; in cultural context; old new conflict and transfer of value; in the political /
juridical context; violation of rights, consumer rights, citizenship duties in the family and society; in the social
context; Technologies of pre service teachers’ scenarios often deal with daily life issues and current affairs in their
scenarios. In cultural issues, influencing past to present, technology addiction, media literacy, social and
psychological effects of wars; in the educational context; Turkish historical knowledge have all taken place as

misconceptions about the historical time term and geographical region.
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The transfer of traditions was handled as an oral history method. National and moral values were taken into
consideration. Moreover the concept of time, scientific and technological developments, cultural issues were
included. While the scenarios were linked with the outcomes by the pre services; placing terms has been linked
with games, student-centered teaching, biographies, constructivist understanding, historical facts and events,
effective citizenship issues, time and chronology. As social and cultural; it was linked with daily life, cultural
heritage, geographical, political and economic features, and as technological, it was linked with science and
technology. In this process, cognitive level and suitability to features were taken into consideration. National and
cultural values were emphasized. It has been considered to reflect on time, continuity and change, and to transfer

national struggle issues.

While social and educational problems acting with a changing momentum around the world diversified their
search for solutions every day, it was a must for teachers to transfer them to the new generation. While the steps
of problem solving are being experienced for students; Using materials and techniques such as cartoons,
pantomime, drama, photos/pictures, articles, stories can also become interesting by directing thinking and
directing it to questioning. From newspapers, magazines, pictures taken by teachers, articles, stories can create
quality problem situations (Baysal, 2005). It supports the ability of pre service teachers to think about their
experiences in addressing the content of social studies education from a broad cultural, social, educational and
rich context. According to Piaget, cognitive development depends on four factors: biological maturation,
experience related to physical environment, experience related to social environment and balancing (Schunk,
2014). The ability to talk about development depends on unlocking the existing potential and realizing the
interaction. In addition, the individual develops from those transferred from the society in the process of
experience. Information must have passed from the cognitive process of the individual. With the perception of
new information, the functions of assimilation and adaptation are activated (Ahioglu-Lindberg, 2011). The
cognitive dimension relates emotions to the basic awareness and evaluation processes that occur in daily life. This
awareness consists of determining beliefs about how things work and how they usually work for a person. These
evaluation processes always depend on the meanings that a person attributes to events that occur in everyday
events (Garganté, Meneses & Monereo, 2014). It can be said that a number of important features expressed by
the pre services in the scenarios will mostly affect the perception and potential by choosing from daily life
problems and current events, and will activate the cognitive process. Indeed, the individual interacts with the
environment. This interaction leads individuals to question and to make an evaluation from the data they obtain.
Considering the multidimensionality of the problems addressed, the questioning process regarding the problems
addressed in the scenarios seems to be effective on this development. Realism is a topic that is frequently taken
into consideration in the literature on scenario-based learning and case study. Originality shows itself by attracting
the interests of students to scenarios. It should be known that the ability to see and be open to other people's
perspectives, to appreciate and evaluate the difficulties they face is a key component of ethical thinking

(Ribchester & Healey, 2017).
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When the findings related to the “result” evaluation of pre service teachers’ SBL practice are examined; At the
end of the process, it can be stated that there are developments in professional, educational and artistic
dimensions. Pre-service teachers in educational dimension; It can be said that they pay attention to the fact that
educational objectives can not fall behind the scenario, considering that students may have different focus of
interest, not to miss the details of real life. In artistic dimension; it can be said that it is known that the integrity of
the fiction should be compatible with the scenario and a strong scenario can affect a professional and realistic

stage performance and it is realized that the visuality should be featured in the scenario.

Individual development dimensions It can be said that it is reflected as a result of the practices of pre services as
permanence in learning, learning by experience, arousing interest and salience, being motivated, Concretization of
terms, gaining knowledge, learning with fun, active learning, professional competence; It can be said that it is
reflected in realizing professional roles, transferring culture, gaining responsibility, communication skills, gaining
experience. SBL is also a fun approach for learning according to the pre services. Moreover, the approach has
created an idea about how any cultural activities that take place in daily life can be transferred to the classroom

environment by a method and contributed to effective teaching.

Emphasis on motivation by pre services in the SBL approach is a very important result. According to Brophy
(2004); subjective experiences of students, especially their desire to participate in the lesson and their learning
activities are related to the reasons of this. Motivation through learning; basically can not be limited to the
intensity of physical effort or time the students spend, it refers to the quality of cognitive participation in a
learning activity. The motivational dimension refers to the emotions and mood of a person in response to how he
manages his personal goals and objectives in daily life and in general life. At the same time, the motivational
dimension helps to consider the importance of an action, movement or activity of daily life for a particular person
(Garganté, Meneses & Monereo, 2014). Emotions are an important part of who we are and how we survive.
Emotions are complex feelings that result in physical and psychological reactions that affect both thought and
behavior (Cambria, Livingstone & Hussain, 2011). Considering these total contributions, it can be stated that as
the pre services express in the study, SBL strongly reflects the practical benefit which takes place in the definition

of motivation.

In the research, efficiency suggestions regarding the quality of SBL practice were requested from the evaluation of
social science pre service teachers that emerged in the process of SBL practice. According to Postholm (2012),
various factors are important for the creation of new learning in practice. Learning should take the teaching
practice as the starting point. Another issue should develop a relevant educational content and a descriptive
approach to the practice. Current practice theories should be integrated as the starting point of a continuous
discovery process. Projects that last for a year or more have a positive effect on the professional development of
teachers. At this point, it can be said that putting the data forward as a result of Pre service teachers’ experiences
provide a positive and multidimensional professional development for them. According to the views revealed

from the pre services’ statements, suggestions for planning and practice stages have been developed.
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Planning;
. The scenarios should be related to the outcome and target.

. The subject should be transferred into the scenario with the main lines.

. Scenarios should be almost plain and concise, in a way that the students can understand easily.

. The link with the outcome should be taken into consideration while preparing the scenario.

° Real life situation, society resources, authentic works and values should be utilized.

. The message related to the subject, suitable for its purpose should be clearly expressed.
Practice;

. Activities throughout the scenario should be increased.

. Drama education should be taken as a supportive lesson for practice of the scenario.

. Holistic thinking should be provided.

. The students should be given opportunity to create their own scenarios and make it happen.

. The scenario should be shared in an amusing and educative learning environment not to get

students bored.

RECOMMENDATIONS

According to the aforesaid research results, following suggestions were developed according to the practice
results of scenario based learning approach:

. In educational dimension of SBL practice; the facts must be considered that educational targets should not
fall behind the scenario, the students have different focuses of interest and they do not miss the details of the
real life.

. In artistic dimension; the scenario should be compatible with the integrity of fiction, the fact that a
powerful scenario can influence a professional and realist stage performance and featuring the visuality should
be considered.

e In terms of planning, the scenarios should be related to the outcome and target. The subject should be
transferred into the scenario with the main lines.

e  Scenarios being almost plain and concise, in a way that the students can understand easily, the link
between outcome and scenario, real world situations, society resources, authentic works, utilizing from values

and the message which will be given all should be taken into consideration.

° In terms of practice; SBL activities should be used, drama education should be taken, the students should
be given opportunity to create their own scenarios and make it happen, activities should be shared in amusing

and educative learning environment.
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SOSYAL BIiLGILER OGRETMEN ADAYLARININ MESLEKi YETERLILIKLERINi GELISTIRMEDE
SENARYO TEMELLIi OGRENME

(0

Bu galismada, sosyal bilgiler 6gretmen adaylarinda senaryo temelli 6grenme ile teorik konulari
gercek sinif uygulamalarina baglayacak mesleki yeterliliklerde gelisme saglamak amaglanmistir.
Burada senaryo temelli 6grenme “mesleki egitim amagli” kullanilmistir. Bu baglamda 6gretmen
adaylarinin  6grencilerde ulasilmasi  beklenen kazanimlarin bir senaryo c¢ercevesinde
kazandirilmasi siireci gercek bir problem olarak ele alinmistir. Gergek diinyanin sinifa tasindigi
sosyal bilgiler kazanimlarina yoénelik senaryolarin hazirlandigi ve uygulandigi bir eylem sireci
degerlendiriimeye ¢alisiimistir. Arastirmada problem temelli senaryo tiri kullaniimigtir.
Arastirma nitel arastirma yontemlerinden eylem arastirmasi olarak planlanmistir. Eylem
arastirmasinin planlama, eylem, gézlem ve yansima doéngusu on hafta stirmustir. Aragtirmada 8
grup, her grupta 4 kisi olmak lizere 32 kisi yer almistir. Arastirma sonunda 8 kadin 8 erkek toplam
16 aday ile gorisme yapilmistir. Surecte cesitli gézlem notlari, gorisler, video kayitlar ve
degerlendirmeler toplanmis, icerik analiziyle ¢éziimlenmistir. Arastirmada elde edilen bulgularda
adaylar, senaryo icerigini olusturma ve uygulamada sire¢ bakimindan; 6grenme durumlari,
yontem, fiziksel kosullar, mlzik ve gorsel sanatlar, kaynaklar ve becerileri dikkate almistir. Basili
eserler, medya, teknoloji, edebi lriinler ve kaynak kisilerden yararlanmistir. Anlatim bigiminde dil,
ydntem, icerik ve edebi iriinlere dzen gdstermistir. icerik olusturulurken ele alinan problemler
ise, kultlrel, siyasal, hukuki, toplumsal ve egitimsel baglamdadir. Senaryolarda kazanim;
egitimsel, sosyal, kiiltiirel ve teknolojik konularla iliskilendirilmistir. Uygulama sireci sonunda
bireysel boyutta; egitimsel, mesleki ve beceri; mesleki boyutta; pedagojik ve sanatsal agidan
adaylan gelistirdigi tespit edilmistir. Adaylarin deneyimlerinden senaryo temelli 6grenmenin
sosyal bilgiler 6gretiminde daha verimli uygulanabilmesi i¢in ortaya c¢ikan bosluklarin
giderilmesine yonelik dneriler belirlenmistir.

Anahtar Kelimeler: Senaryo temelli 6grenme, sosyal bilgiler, 6gretmen adaylari, yeterlilik, beceri.
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GiRiS

Uluslararasi alanyazin 6gretmen egitiminde niceliksel (6gretmen yetersizligi) ve niteliksel ihtiyaclar (cocuklari
gelecek yasama hazirlikh olacak sekilde egitebilme) sorununu tartismaktadir. Farkh dlkelerde 6gretmen
egitimcileri benzer ihtiyaglarla kargi karsiya kaldiklarindan, kendi ulusal baglamlarinda uymasi gereken taleplere
¢6zlim bulmak zorundadirlar (ATEE-RDC19, 2003). Bu baglamda 6gretmen egitimi kurumlari giincel gelismeler
karsisinda, ©6gretmenlik meslegine iliskin bilgi ve becerilerin gelistirilmesini arastirma alanlarina almis
durumdadir. Genel anlayisa gore 06gretmenin niteligi ve O6gretmen egitimin kalitesi, Ulkelerin egitim

politikalarindan etkilenir durumdadir (ilgan, 2013).

Opretimi 6gretmek, neyin, nicin ve nasil uygulandigini sofistike yollarla bilmek ve 6grencileri 6gretimin sorunlu
dogasi hakkinda bilgi edindirmek ve bu tir bir belirsizlik diinyasinda ilerleyebilmek, tesvik edici pedagojik
durumlar yaratabilmekle ilgilidir (Loughran, 2009). Ogretmenin éngdriillemez ve sorunlu dogasini tanimak ve
o0gretmenin bu yonlerini, karmagsikliklari gérmeye ve yonetmeye baslayacak sekilde yetistirmenin yollarini
bulmak, 6gretmen egitimcileri icin oldukca zor bir istir (Berry, 2009). Ogretmenlere (aday) 6gretmeyi 6grenmek
ise, bir 6gretmen egitimcisinin 6gretmen egitimi pedagojisi olustururken 6gretme ve 6grenme ile ilgili dnceki
varsayimlariyla yiizlesmesi ve yeniden degerlendirmesini gerektiren karmasik bir siiregtir (Bullock, 2009). STO
bu cerceveden bakildiginda, otantik 6grenme deneyimlerinin insasi ve yapilandiriimasi yoluyla 6grencilerin
amagcladiklari meslegin gercekliklerine daha yakin olmalarini saglamak icin kullanisl bir yol, arzulanan 6grenme
yaklasimlarini ortaya gikaran senaryolara bagli olmayi ya da onlarin kullanimini iceren herhangi bir egitimsel
yaklasim ve baglamsal bilgiyi miizakere etmenin etkili bir stratejisidir (Errington, 2003; Errington, 2009;

Errington, 2011).

Problemlere ve ikilemlere yonelik tek bir “dogru” ¢6ziim yoktur, ancak miimkiin olan cevaplari ifade etme ve
kesfetme firsati vardir. Senaryolar hem olumsuz hem de olumlu sonuglarla yizlesme imkani verir. Beklenmedik
durumlar karsisinda ne yapilmasi gerektigine yonelik fikir olusturur, hazirlik yapma ve prova etme sansi tanir.
Senaryolar bir yonden tekrarlayan sorunlara yeni ¢éziimler bulmak icin oldukga kullanishdir. Siirecte tartisma ile
farkh gorisleri tanima ve alternatif gorisler agiklanir, sosyal ve kultlrel faktorler belirlenir, ortaya gikan yeni
anlayisla yeni durumlar yapilandirilir (Punter, 2007). Ogrenmeyi ve 8grenciyi aktif hale getirmek ise aktif
dgrenme stratejilerini gerektirir. Ogrenmeyi tesvik etmek; heyecan olusturmak, motive etmek ve amaca
gotirmekle mimkiindir. Akademik bilgilerin, uygulama sansi verilerek isleme tabi tutulmasi ise, bir takim
6grenme bosluklarini tespit etmek igin gligli araglar saglar (Elliott-Kingston, Doyle ve Hunter, 2016). Hem ulusal
hem de uluslararasi arastirmalar, okulda diger 6gretmenlerle isbirligi icinde gerceklesen 6grenmenin ve sosyal
0grenmeyi destekleyen bir okul yonetiminin, 6gretmenlerin 6gretimlerini gelistirmelerinin en iyi yolu oldugunu
géstermektedir. Ogretmenler, uygulama deneyimlerine dayanarak ilgilendikleri temalarla ¢alismak ve 6grenme
hedeflerini belirlemek, boylece uygulamalarinin gelisiminde 6zerk olmayi hedeflerler. Ayni zamanda

meslektaslari ile isbirligi ve uygulama {zerinde sorgulama yapmak isterler. Ogretmenler bu aktiviteyi anlamli
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bulmaktadir ve c¢alismalar, diisinmenin ¢ikis noktasi olarak uygulamanin énemli oldugunu gostermektedir

(Postholm, 2012).

Becerilerin gelistirilmesine has senaryolarda egitsel slirecin cesitli sonuglari, eylemlerin gesitli ¢iktilari hakkinda
hipotezler dngériir ve bu énemlidir (Misfeldt, 2015). Pratik STO siiregleri icerisinde, dgrenciler profesyonel
ortamlarda bulunan dil ve iletisim stillerinin aracilik ettigi gercekei kosullar, gercekgi uygulamalar, gercek
diinyadaki 6grenmeler, otantik zorluklar ve is odakli rollerle mesgul olma firsati bulabilirler (Errington, 2019). lyi
yapilandiriimis bir senaryo, 0grencilere, degerlerini belirlemelerine ve test etmelerine izin veren kosullari
disiinmeleri ve kendilerinin inandiklari ya da olmasini istedikleri kadar erdemli olup olmadiklarini géz 6niinde
bulundurmalarini saglar. Bu nedenle, iyi yapilandirilmis bir senaryonun, 6grencilere yansitma firsati saglamasi
gerekir. Bu, onlarin degerlerini ortaya koymalarini, test etmelerini ve degerlendirme yapabilmelerini saglar

(Ribchester and Healey, 2017).

Errington (2019: 5-10) literatiirde belirli 6grenme hedeflerini karsilamak Uzere doért ana senaryo tirl
tanimlamistir. Bunlar;
1. Beceri-temelli senaryolar; 6grencilerin, "gercekler, kurallar ve prosedirler" konusunda ne
anladiklarini ya da 6grendiklerini gostermelerine izin veren basit yapilar saglar. Beceri temelli
senaryolar, bilgi "sabit’" goriindigiinde, sahnelenmis adimlara ya da prosedirlere sahip

oldugunda daha kullanish gériinmektedir.

2. Problem temelli senaryolar; bu yaklagimda 6grenciler, problem hakkinda halihazirda bildikleri
seyi tanimlamalari istenen 6zel agik uglu problemleri takip eder, ise yarayan bilgiyi kullanir, bu
bilgiyi kendi disiplin alanlarina yerlestirir, derlemelerini bir dizi zorluga karsi uygular, problem

ortaya ¢iktiginda uygun tepkiler verir, savunulabilen disliniimis gerekgelere varir.

3. Konu temelli senaryolar; 6grencilerin ¢ogu zaman farkli roller perspektifinden goézlem
yapmasini gerektirir. Ogrenciler ilgi alanlarini profesyonel uygulama merkezinde ya da gevresinde

kesfeder.

4. Kurgu temelli senaryolar; 06grencilerin, degisimin kacinilmazligini ve bu baglamda
profesyonellerin rolliini daha iyi anlamalari saglayacak bir alan yaratabilir. Burada 6grenciler igin
gelecegi dusinmeleri, su an bildikleri, arastirilabilen ve makul sekilde varsayilabilen seyler
hakkinda tahminde bulunmalari adina umut verici firsatlar yatmaktadir. Sonuglar
gerceklestirilebilir, hipotezler test edilebilir, mevcut kararlarin ¢ikarimlari sanal gercege ya da

alternatif gegcmise/tarihe dénusebilir.

1100 Bektas, O. (2020). Scenario Based Learning in Developing Professional Competences of Social
Studies Pre Service Teachers, International Journal of Eurasian Education and Culture, Issue: 9, pp.
(1069-1125).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 9 Year / Yil: 2020

Amag ve Onem

20. yy.dan 21. yy.a miras kalan degerler arasinda yer alan, kiresellesme, ¢cokdillilik, cok kilttirltlik, yasam boyu
egitim, cok kanalli egitim, kosullandirma ve 6grenci merkezli egitimin dikkatle ele alinmasi gerekmektedir (Asci
ve Kizilhan, 2009). Sosyal bilgiler dersi 6grenci merkezli egitim anlayisinin dinamik etkisini gosterebilen bir
derstir. Soyut konularin 6zellikle belirli prosedirleri deneyimleyerek 6gretim programi gegevesinde belirli
yaklasimlarla aktarilma ¢abasi bunun géstergesidir. Ogrencilerin, grenme siireclerinde akademik kontroliiniin,
bilgi, beceri ve deger gelisimlerinin saglanabilmesi icin derslerde gilincel hayatla iliskilendirilebilir bir 6grenme
ortami olusturulmasini gereklidir. Kararlar, segimler, bunlarin dogrulugunun sorgulanmasi; teyit edilmesi, fikir
Uretimi, yansitma, gercek yasamdan alintilarin 6rnek olay olarak analizi gibi konular, 6gretimde bir senaryo
olusturmaya gotirir. STO yaklasimi alternatif yaklasimlar icerisinde, katilimcilarinin dikkatle olusturulmus,

Ozglin is gorevlerini veya sorunlarini ¢6zdiigl bir egitim ortami olusturur (Clark, 2009).

Senaryo ile ele alinan konular 6grencinin temel kavrama ve algilama unsurlarinin ve kapsaminin agiga
cikarilmasi icinde glcli araglar saglar. Sosyal bilgiler 6gretiminde "senaryo temelli 6grenme" yaklasimi
bireylerin karsilagacaklari problemleri sinif ortamina tasiyarak gelecekte muhtemel sorunlarini ¢ézmelerine
olanak olusturur. Ogrenme, ¢ok cesitli disiplinlerden veya derslerden entegre edilmelidir. Probleme dayali
ogrenmelerde ylritilen faaliyetlerin gercek diinyada deger verilen problemlerden segilmesi 6nemlidir.

Probleme dayali 6grenmeler pedagojik temele dayali olmahdir (Savery, 2006).

Ogretmen rehberlikle; kesif, yeterlilik, pratik gibi kavramlara islerlik kazandirir. Bilginin kazandirilmasi, hafizada
tutulmasi, gercek diinya ortamina aktarilabilmesi, problem durumlarinin bir senaryo cergevesinde ele alinmasi
ve 6grenenlerin 6grenmeye dahil edilmesiyle bilgi gercekgi bir baglam kazanabilir. "Senaryo, belirli kaliplarla ve
bagimsiz dislince Uriini olarak ortaya gikarilan bir metin olsa da dramatik tasarim gozetilerek olusturulan
sanatsal bir eserdir." (Temel, 2019: 8). Sanatsal yonuyle teorik bir takim sosyal bilgiler konularinin pratige
baglanmasi daha genis agidan katkilar ortaya koyacaktir. Bu baglamda 6gretmen adaylarinin sosyal bilgiler
O0gretiminde senaryo temelli 6grenme yaklasimini ile 6gretim sirecinin deneyimlemesi mesleki yeterliliklerin

saglanabilmesi agisindan 6nem tasimaktadir.

Alanyazinda Senaryo Temelli Ogrenme (STO) yaklasiminin &grencilerin kavram yanilgilarini giderdigi, sosyal
becerileri ve 6z gilivenleri gelistirdigi (Cerrah Ozsevgec ve Kocadag, 2013), okudugunu anlamaya etkisi oldugu
(Yaman, 2005), yansitici disiinme becerilerini gelistirdigi, akademik basarilari arttirdigl, 06grencilerin
¢6ziimleme, degerlendirme ve sentezleme gibi (ist diizey diisiinme becerileri ve iletisim becerilerini gelistirdigi
(Gilmez Glingérmez, Akglin ve Duruk, 2016), O6gretimi ve O0grenmeyi degistirdigi (Sorin, 2019), akademik
basarilari arttirdigi (Yaman ve Sigiimli, 2009; Aslan, 2019), senaryoya dayali tasarim ve uygulama g¢abalarinin
e-6grenme firsatlarinin 6grenen katiliminin artmasini sagladigi (Proudfoot and Kebritchi, 2017), 6gretmen
adaylarinin tutumlarini degistirdigi (Ucak, 2018), 6gretmen adaylarinin akademik basarilari icin etkili oldugu

(Hursen ve Gezer-Fasli, 2017) ifade edilmektedir. Mevcut arastirmalarda sosyal bilgiler 6gretmen adaylarinin
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sosyal bilgiler egitiminde dogrudan senaryo temelli 6grenme kullanimini esas alan herhangi bir ¢alismaya ise

rastlanilmamistir.

Bu dogrultuda arastirmanin problemini, “Senaryo temelli 6grenme yaklasimi ile 6gretmen adaylarinin mesleki
yeterlilikleri daha gl¢liu hale getirilebilir mi?“ sorusu olusturmaktadir. Bu cercevede asagidaki sorulara yanit
aranmistir.

1- Senaryo icerigi olusturulurken 6grenme-6gretme boyutunda nelere dikkate edilmelidir?

2- Senaryo temelli 6grenme yaklagiminin mesleki yeterlilikler boyutunda katkilari nelerdir?

3-Senaryo temelli 6grenme yaklasiminin bireysel gelisim boyutunda katkilari nelerdir?

YONTEM

Arastirmanin Modeli

Bu arastirma nitel arastirma yontemlerinden eylem arastirmasi olarak planlanmigtir. Eylem arastirmasi, kendi
O6greniminin ya da uygulamanin olmasi gerektigi gibi olup olmadigini kontrol etmenin pratik bir yoludur. Eylem
arastirmasi uygulayici tarafindan yapilan yasamsal problemlere ¢6zim Uretmeye yonelik sistematik bir
yaklasimdir. Ayni zamanda olaylarin nasil gergeklestigi, paydaslarin incelenen konuyla ilgili olaylari nasil
algiladiklari, yorumladiklari ve etkilendiklerini anlama ihtiyacina odaklanilan, uygulama ve fikirleri baglamayi
amaglayan yasamsal arastirmalar uygulamalari ailesidir (McNiff ve Whitehead, 2002; Stringer, 2007; Reason ve
Bradbury, 2008). Siirecte belirlenen hedefler farkh anlarda bilgiyi kesfetme, insa etme ve eyleme dénustirmeye

odaklanir (Mcintyre, 2008).

MacNaughton ve Hughes (2009) eylem arastirmasina dort asamali bir yaklasim énermektedir; degismeyi segme,
degisim icin planlama, degisim yaratma ve dersleri paylasma. Bu yaklasima gore degisim asamalarinin
planlanmasi ve yaratilmasi kapsaminda, bir veya daha fazla eylem arastirmasi donglisi olusabilir. Her dongi
degisim icin planlama eylemlerini igerir; degisimin uygulanmasi, degisimi yansitan ve yansimalari temel alarak
degisim icin yeniden planlama. Bu asamalar bu ¢alismanin eylem dénglsiini olusturmustur ve asamalara bagh

yapilan igslemler agagida agiklanmistir.

Asama 1: Degisimi Segme

Bu adimda, proje i¢in konu bulunmustur. Eylem arastirmacilari, iyilestirme icin yapilabilecekleri incelemis, neyin
gelistirmek istenildigine karar verilmistir. Projenin konusu: Senaryo Temelli Ogrenme yaklasimi ile 6gretmen
adaylarinin mesleki yeterliliklerini gelistirmedir. Arastirma sorusu: Senaryo Temelli Ogrenme yaklasimi ile

o6gretmen adaylarinin mesleki yeterlilikleri daha giicli hale getirilebilir mi?

Ders formatinda adaylardan grup ici gorev paylasimi ile bu yontemi uygulamalari istenmistir. Stire¢ boyunca
ortaya c¢ikan yansimalar haftalik eylem planlarinda toplanmistir. Her hafta uygulama sonrasi katilimcilarla

konusmalar yapilmistir. Katilimcilarla ilgili egitim siirecinde senaryolara ait kullanilabilecek etkinlik planlama
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tartismalari, empati, yasin 6zellikleri gibi kritik durumlarin mesleki tecriibeye katkisi Gizerine gorisleri alinmistir.

Ogretmen adaylari belirlenen plan gergevesinde her etkinlik icin 3 ay (Mart-Mayis) toplamda 10 hafta, haftada 4
ders saati ve 2 ders disi calismada bulunmuslardir. Olgunlasan her calisma siniflarda uygulamaya konulmus, her
bir calismanin bir 6nceki ¢alismadan daha ileri diizeyde Ozellikler tasimasina ve kapsamli olmasina dikkat
edilmis, hazirlik siirecinden 4 hafta sonunda senaryolar uygulanmaya baslanmis, her bir grup ¢alismasi Gyesi
birer senaryo Uretecek sekilde haftada 2 grup, bir sinifta 8 grup ve 8 etkinlik uygulanarak 10 hafta sonunda

sure¢ tamamlanmistir. Arastirmacilar uygulama boyunca adaylarla ders ve ders disinda ¢alismalar yapmistir.

Asama 2: Degisimi Planlama

MacNaughton ve Hughes’a (2009) gore, eger isbirligine dayall bir eylem arastirmasi projesi herhangi bir
bltinlige sahipse, onunla ilgilenen ve destekleyen herkes s6z sahibi olmalidir. Ancak, tim eylem arastirmasi
isbirlikgi eylem arastirmasi degildir. Eylem arastirmacilari, tyeleri ile isbirlig§inde ve eylem arastirmacilarinda
yaratilmasi gereken degisiklikler hakkinda farkl gorisleri ve degerleri olan bir arastirma “ailesinin” bir

parcasidir. Bu aciklamalar dikkate alinarak calisma isbirlikgci ilerlemistir.

Bu adimda, konuyla ilgili yayinlanmis alanyazin (akademik ve diger) gdzden gegirilmistir. Arastirma konusu
hakkinda daha fazla bilgi edinmeye, degisiklik yaratmadaki ilk eylem iyi bir sekilde tespit etmeye galisiimistir.
Alanyazin gozden gecirilerek, diger arastirmacilarin arastirma konusunu arastirip arastirmadigini ve nasil
arastirdigi degerlendirilmistir ve konunun en iyi nasil yeni arastirma sonuglarina ulasacagina ve kendi
kosullarinda uygulamayi iyilestirmenin nitelikli yollarina iligskin fikirler toplanmigtir. Arastirma yeni déngilerde

ilerledikce, diizenli olarak alanyazina geri donllmustir. Bir sonraki adim planlanmistir.

Etik sorumluluklar: Uygulama ve proje icin katilimcilarin rizasi alinmistir.

MacNaughton ve Hughes’a (2009) gore, degisim yaratmak her zaman pratik bir sliregtir ve projenin basinda iyi
bir planlama yapmak, onu basariyla tamamlamak i¢in neye ihtiyag olacagini tahmin etmeye yardimci olur. Bu

baglamda degisim planlanmistir. Eylem arastirmasinin ¢alisma grubu ve kapsamina baglh kalinmistir.

Asama 3: Degisimi Yaratma

Eylem arastirmasi projesinin bu asamasinda veri toplanmis ve analiz edilmistir. Eylem arastirmasi dongusiinde
en az U¢ kez veri toplama ve analiz etme planlanmistir. Bu siirecte adaylarla birlikte hazirlanan etkinlikler
uygulanmis, slire¢ kayit altina alinmistir, raporlanmis, gézlemler not edilmis, final gériismesi yapilmis veriler
toplanmistir.  1-Ongériisme; Arastirma éncesi paydaslarla miinazara yapilmistir. 2-Gézlem ve siireg
degerlendirmesi: Arastirmaci tarafindan etkinlik Gretimi, faaliyetleri, uygulama asamalarina ve tartismalara
katilimi degerlendirmek amaciyla her iki sinif icin ayri ayri raporlar tutulmustur. Bunlar, arastirmacilarin
uygulama esnasi kayitlari, bireysel ve grup toplantilari raporlari, eylem sirecinde ve sonunda gergeklesen

roportajlardir. 3-Final gérlismesi; arastirma sonunda ses kaydiyla yari yapilandiriimis gériisme yapilmistir.
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Bir eylem arastirmasi grubu olugturma (katilimcilar)

Bu adimda, baskalariyla isbirligi yapmak (izere bir eylem arastirmasi grubunun nasil olusturulacagi agiklanmustir.
Her Gyenin aktif olarak katilabileceginden emin olunmustur. Bu asamada sosyal bilgiler 6gretim programindan;
kazanim, beceri ve degerler belirlenmis, kura ile sinif listelerinden 4’er kisilik gruplar olusturulmus, gruplarin
etkinlikleri uygulayacaklari haftalar kura ile segctirilmistir. Arastirmanin yapildigi grupta; 18 kadin ve 17 erkek
olmak Uzere toplam 32 aday bulunmaktadir. Calisma bitin sinifa uygulanmis ve gozlem, rapor, toplantilara ait
veriler toplanmistir. Yari yapilandiriimis goriismeler, uygulama bittikten sonra gruplardan segilen gonilli 8
kadin 8 erkek toplam 16 aday ile gerceklesmistir. Numaralanan gruplara sosyal bilgiler 6gretim programindan

(MEB, 2018) STO etkinliklerine yansitilacak dagitilan kazanimlardan érnekler tablo 1'de verilmistir.

Tablo 1. Sosyal Bilgiler Ogretim Programindan Segilen Ornek Kazanimlar

Grup Sinif Ogrenme Kazanim Beceri Deger
no diizeyi alani
4 4 Etkin Ulkesinin bagimsizligi ile bireysel 6zgiirligt  Isbirligi Bagimsizlik
Vatandashk arasindaki iliskiyi agiklar.
5 5 Kaltar ve Ulkemizin  c¢esitli  yerlerinin  kiiltiirel Arastirma Estetik
Miras ozellikleri ile yasadigi cevrenin kiltirel
ozelliklerini karsilastirarak bunlar
arasindaki benzer ve farklh unsurlari belirler
12 6 Birey ve lletisimi etkileyen tutum ve davraniglar iletisim Ozgiirliik
Toplum analiz ederek kendi tutum ve davranislarini
sorgular.
16 7 Kiresel Cesitli  kiltirlere yonelik kalip yargilari  Kalip yargi ve Saygi
Baglantilar sorgular on yargiy! fark
etme

Bu adimda projeyi baslatmadan dnce arastirmanin kosullarina iliskin temel veriler toplanmustir. Oncelikle ihtiyag
analizi yapilmistir. On gériisme sonucunda sosyal bilgiler 6gretmen adaylarinin senaryo hazirlama ve derse
adapte etmede, programla entegreli bir bicimde sosyal bilgiler dersini nasil planlayacaklari ve uygulayacaklarina

iliskin yeterli fikre sahip olmadiklari bilgisine ulasilmistir.

Bu siliregte degisimin detaylari belirlenmeye c¢alisilmistir. Yaratilan degisiklikle ilgili toplanilan veriler analiz
edilmistir. Projede degisim icin yeni bilgiler ve yeni stratejiler yaratmaya yonelinmistir. Bu slirecte bir takim
sorular ortaya cikmistir; Uygun senaryo nasil hazirlanir? Nitelikli bir senaryo yazimini hangi araglar saglar? lyi bir

senaryo etkinligi 6grencileri 6grenmeye nasil tesvik edebilir? Bu konularda mesleki yeterlilik nasil saglanabilir?
Asama 4: Dersleri Paylagma

Bu adimda proje sirecinin adimlari degerlendirilerek siiregte nelerin iyi gittigi, nerelere ulasildigl, ne tir
degisimlerin ortaya ciktigi degerlendirilmistir. Eylem arastirmacilari projelerden ortaya cikan fikirleri teori,
pratik, veri, analiz ve sonuglari bir araya getirerek sunmustur. Proje sonuglari resmi ve/veya gayri resmi olarak

paylasiimistir.
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Tablo 2. Eylem GCalisma Plani
Siireg Calismanin tiirii Veri toplama Zaman dilimi
araglan
Uygulama oncesi Ongériisme Gozlem 1 hafta 05-Mart-09 Mart
Seminer Gorisme 2 hafta 12 Mart-23 Mart

Gruplarin belirlenmesi

1gin 28 Mart 2018

Kazanimlarin, beceri ve degerlerin

belirlenmesi/gruplara dagitilmasi

1 gln 29 Mart 2018

Senaryo hazirlama

Uygulama siireci

Senaryo hazirlama

Gozlem-roéportaj- 7 hafta 02 Nisan-11 Mayis

Senaryoyu 6gretime yansitma video kayit-asistan 2018
gorusmeleri 8 hafta 02 Nisan-18 Mayis
Grup raporlari 2018
Haftalk
koordinator
raporlar

Uygulama sonrasi Final gbrismesi Yari yapilandinimis 1 hafta 28 Mayis 2018

gorusme

Tablo 3. Senaryo Tabanl Ogrenme Siireci

Asamalar

Gorevler

Senaryo yazim planlarinin
yapilmasi

Sosyal Bilgiler Ogretim Programinda yer alan kazanimlar dikkate alinarak gercek ya
da yasanmasi muhtemel olaylara dayali senaryo yazim sirecine hazirlik siirecinin
planlanmasi.

Senaryolarin  kapsaminin
belirlenmesi

Gruplarin belirlenmesi, kazanimlarin, beceri ve degerlerin belirlenmesi/gruplara
dagitiimasi.

Problemin belirlenmesi

Sosyal Bilgiler kazanima

olusturulmasi.

Ogretim programindan segilen iliskin  problem

Senaryonun yazilmasi

Problemin kazanima dénustirilmesi icin gerekli prosedirlerin isleme konulmasi
(dil, bireysel farkhliklar, 6grenci diizeyleri, kaynaklar vb.)

Senaryolarin okunmasi

Gruplarla birlikte senaryolarin okunmasi, ekleme ve ¢ikarmalar yapilmasi.

Senaryolarin uygulanmasi

Gruplarin sirayla senaryolari 6gretimde kullanilmasi.

Sonuglarin
degerlerndirilmesi

STO calismalarinin miinazara edilmesi, notlar alinmasi, sonuglarinin tartisiimasi.

Final Goriigsmesi (yari yapilandirilmis goriisme)

Arastirma sonunda yari yapilandiriimis gériisme formu ile adaylarla gérismeler yapilmistir. Gértisme sorulari,

alanyazin taramasi, ihtiyag analizi ve ilgili arastirma sonuglari gdéz 6niline alinarak olusturulmustur. Belirlenen

Olgitler dogrultusunda 15 soruluk taslak form olusturulmus ve formun kapsam gecerliligini belirlemeye yonelik

4 konu alan uzmani, bir Turkge alan uzmani ve bir 6lgme degerlendirme alan uzmanindan goris alinmistir.

Alinan gorisler dogrultusunda sorularda gerekli dizenlemeler yapilmistir. Taslak formu amag, uygunluk ve

anlasilabilirlik bakimindan kontrol etmek maksadiyla eylem arastirmasi grubunda yer almayan 4 sosyal bilgiler

dgretmen adayi ile 6n goriisme yapilmistir. Oneriler dogrultusunda gériisme sorulari yeniden diizenlenmistir.
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Taslak form uzerinde 4 konu alan uzmani ile yeniden gorusulerek forma esas sekil verilmistir. 12 sorudan olusan
gorisme formu diizeltme ve 6neriler dogrultusunda 9 soruya dusirilmis, 16 sosyal bilgiler 6gretmen adayi ile
asil uygulama yapilmistir. Gorismeler yaklasik 40 dakika sirmustir. Gorismeler katihmcilarin izinleri alinarak
arastirmaci tarafindan ses kayit cihazina kaydedilmis, transkript edilmistir. 16 gériismeden elde edilen veriler

“icerik analizi” ile degerlendirilmistir.

BULGULAR

Bu bélimde, siire¢ boyutunda; senaryo igerigini olusturmada dikkat edilen hususlar, yararlanilan kaynaklar,
anlatim bicimi ve anlatim araglari, senaryoda ele alinan problem, senaryoyu kazanimla iliskilendirme, siireg
sonunda; mesleki gelisim, bireysel gelisim ve verimlilik dnerilerine iliskin bulgulara yer verilmistir. Bu bulgular

“stire¢” ve “sonu¢” degerlendirmelerinden olusmaktadir.

Ogretmen Adaylarinin STO Uygulamasinin “Siireg” Degerlendirmesine iliskin Bulgular
Bu béliimde STO uygulamasinin “siire¢” boyutuna iliskin &gretmen adaylarin gérislerine ait bulgular

sunulmustur. Ogretmen adaylarinin verdikleri cevaplara tablo 4, tablo 5, tablo 6, tablo 7 ve tablo 8'de yer

verilmistir.

Tablo 4. Senaryo igerigi Olusturmada Dikkat Edilen Hususlar
Tema Kod
Ogrenme Yasin 6zellikleri

Somut/soyut islemler donemi 6zellikleri
Kavram iliskilendirme dizeyi

Bilissel 6zellikler

Duyussal ozellikler

Motivasyon

ilgi cekme

Dikkati cekme

Merak duygusu uyandirma

Yontem Video ¢cekme
Video izletme
Oyun icerme
Drama
Réportaj

Fiziksel kosullar Ortam
Aksesuar
Cevre

Sahne sanatlari Mazik
Folklor
Tiyatro

Kaynaklar So6zel/yazili bilgiler
Edebi Urlinler
Gorsel materyaller

Beceri Yenilik¢i diislinme
Turkgeyi etkili, dogru ve glizel kullanma
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Tablo 4’e gore 6gretmen adaylari senaryo yazarken oncelikli olarak bilissel 6zellikleri (K4, K12, K3, K7, K9, K10,
K12) ve duyussal ozellikleri (K2, K3, K6, K8, K12, K13) dikkate almislardir. Bunun ardi sira dikkat (K8, K6, K13) ve
ilgi cekme (K5) ve merak duygusu uyandirmaya (K3, K6, K13) 6zen gosterilmistir. Yasin 6zellikleri (K1, K4), soyut
ve somut islemler dénemi o6zellikleri (K1), kavram iliskilendirme dizeyi (K3) ve motivasyon (K3) dikkat edilen

hususlar olarak yerini almistir.

Yontem olarak video izletme (K3, K9), video ¢ekme (K3), oyun (K9), drama (K3) ve roportaj (K3) kullaniimistir.
Fiziksel kosullarda ortam (K3), aksesuar (K3) ve gevre (K4) dikkate alinmistir. Sahne sanatlari temasinda tiyatro
(K4, K13), muzik (K4) ve folklor (K4), kaynak olarak; gérsel materyaller (K5, K8), sézel/yazil bilgiler (K7), edebi
Urlnler (K7), beceri olarak yenilik¢i diislinme becerisi (K12), Tirkgeyi etkili, dogru ve gizel kullanma becerisi

(K12) dikkate alinmistir.
Ornekler sira ile asagida sunulmustur:

K1: Tasarlanan senaryomuz ¢ocugun yasi, anlam ve kavram iliskilendirme diizeyi asama asama

drama teknigi ile iliskilendirildi.

K3: Senaryomuzu kurgularken 6grencileri daha iyi motive edebilmek i¢in oyun, drama, roportaj
gibi yontemleri senaryomuza katarak dersin islenisinde 6grencilerin dikkatini, ilgisini ¢ekecek

sekilde kurguladik.

K4: Senaryonun icerigini 6grencinin bilissel ve duyussal diizeyine adapte ederek ilgisini cekmeye
¢alistik. Bu yastaki cocuklar somut islemler doneminde oldugu igin gercekte hayatla kendi ig

dinyasini bagdastirabilirler.

K7: Senaryoda saman tarifinin yapilmasi, kilic kalkan oyununun anlatiimasi, Nevruz atesinin
aktarilmasi, halay ve tirkilerin eklenmesi gibi anlatimlar katilarak 6grencinin ilgisi cekilmeye

cahsilmistir.

K10: Senaryo iceriginde ¢ocuk ve gazi rollerinin olmasi ve edebi Grlinlerin ilgi cekici sekilde

kullanilmasi saglandi.

K12: Senaryo igeriginin 6grencinin ilgisini cekecek sekilde olmasina dikkat ettik. Cocuklarin
dikkatini ¢cekmek icin ©nceden belirledigimiz parti liderlerimizin diyaloglarina ve gercek

milletvekilleri gibi vaatlerde bulunmalarina yer verdik.
K13: Gocuklarin sevebilecegi oyunlar ve miizikler ekledik.

Ogretmen adaylarinin kavramlara vurgu yaptigi (K1), kavram iliskilendirme diizeyini (K2) dikkate alarak konulari

senaryoya verlestirdigi soylenebilir. Ogrencilerin dikkatini ¢ekmek icin cesitli yontem ve materyaller
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kullamlmigtir. "...dikkatini, ilgisini cekecek sekilde kurguladik. Ogrencilerin dikkatini cekebilmek icin cesitli

materyaller kullanildi, konuya uygun kiyafet sinif ortaminda tanitildi, ortam ve aksesuarlara dikkat edildi (K3). “

Ogrencilerin gercek hayatta yasadiklarini kendi i¢ diinayalarina yansittiklari farkinda olunan bir durumdur. "...Bu
yastaki ¢ocuklar somut islemler déneminde oldugu igin gercekte hayatta kendi i¢ diinyasini bagdastirabilirler
(k4).”

Senaryolarda kiiltiirel icerikler yer almistir. "...Saman taklidinin yapilmasi, kili¢ kalkan oyununun oynanmasi,
nevruz atesinin yakilmasi, halay ¢ekilmesi ve tirkilerin sdylenmesi gibi etkinlikler ile 6grencinin ilgisi cekilmeye
cahsilmistir (K7)." “Tiyatrolastirip gorsel bir ifadeye dékmemizdeki sebep c¢ocuklarin konuya daha iyi

odaklanmalarini sagladik (K9).”

Gergek yasamda kullanilacak bilgilere yer verildigi gérilmistir. "...Onceden belirledigimiz parti liderlerimizin

konusma yapmalarina ve gercek milletvekilleri gibi sinifa vaatlerde bulunmalarina firsat tanidik (K12).”

Tablo 5. Senaryo Yazim Sirecinde Yararlanilan Kaynaklar

Tema Kodlar

Arastirma eserler Makale
Ders kitabi
Egitim alan kitabi
Ansiklopedi
Dergi

Medya ve teknoloji Gazete
TV Haberleri
internet
Belgesel

Edebi Griinler Roportaj
Biyografi
Yasanmis hikaye

Kaynak kisiler Ogretmen

R R R N R R OOR NR R RN P

Akademisyen

Toplam 22

Tablo 5’e gore arastirma eserler temasinda; ders kitabi (K1, K11), makale (K1), egitim alan kitaplari (K14),
ansiklopedi (K5), dergi (K6), medya ve teknoloji temasinda; internet (K4, K3, K6, K7, K8, K10), gazete (K2, K13),
TV haberleri (K3), belgesel (K6), edebi lrlinler temasinda; biyografi (K11, K12), roportaj (K1), yasanmis hikaye
(K12), kaynak kisiler temasinda; 6gretmen (K12) ve akademisyen (K14) tercihi yapilmistir.

Bazi adaylar sOzli tarih yontemini kiltirel baglamda kullanmiglardir. “So6zlii tarih yontemini kullanarak

kiltaramuzle ilgili bilgileri gbrismeler yaparak topladik (K1).”

Senaryolara gazete ve internet haberleri gibi kaynaklardan, glinlik yasamdan 6rnekler tasinmistir. “Gazete

haberlerini de ders igcinde yararlanarak gazeteleri okuyarak 6grencinin gilinlik hayatla bagdastirma ve
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gazetedeki bilgiler hakkinda ders anlatimi esnasinda yaralanarak dersin icerigini zenginlestirmeyi dusindik."
(K2) “Aylan bebegin hayatina nereli olduguna nasil bir hayat stirdiigline bu olaylarin neden bu raddeye geldgine
internet araciligi ile haberlerden bu bilgilere ulastik (K3)." “Yasanmis hikayelerden ve oynanmis oyunlardan
esinlenerek senaryo kurgulandi (K12).” “Tuketici haklarinin ihlal edilmesi durumunda nerelere basvurulmasi
gerektigine arastirdik. Bu bilgilere internet kaynagi araciligi ile ulastik (K7)." "Oylarin sayilmasi sirasinda gegerli
ve gecersiz oylarin hangi kriterler dahilinde degerlendirildigini arastirdik. Bu bilgilere gazete ve televizyon

haberlerinden ulagmaya calistik (K13)."

Konu bitinligine onem verilmistir. Cocuga gorelik ilkesine dikkat edilmistir. "Bltlinlige 6nem verildi (K9)."
"Kavram haritasi nasil olusturulur, olusturulmasi asamasi ve nasil cocuga gore olmasi gerektigi bilgilerine ihtiyag
duyduk. Bu bilgilere de ilkokul 6gretmenlerinde ve akademisyenler ve sosyal bilgiler kaynaklarindan yararlandik

(K14)."

Ornekler sira ile asagida sunulmustur:

K1: Akademik ¢alismalardan, makalelerden, MEB ders kitaplarindan yaralanarak bilgilere ulastik.

Ayrica s0zli tarih yontemini kullanarak kaltirimiuzle ilgili bilgileri gbriismeler yaparak topladik.

K3: Aylan bebegin hayatina nereli olduguna, nasil bir hayat siirdiigiine, bu olaylarin neden bu hale

geldigine internet araciligi ile haberlerden bilgilere ulastik.

K4: Sade acik ve anlasihr bir dil kullanmaya calistik. Kavramlarin 6grencilere nasil verilmesi

gerektigini arastirdik. internet yardimi alarak ve fikir etkilesiminde bulunarak hazirladik.

K6: Daha 6nce okudugum kitaplardan teknoloji ile ilgili edindigim bilgiler dogrultusunda zihnimde
bir takim olaylar sekillendi ve bunlari bir diizene soktum, diger bilgilere ulasmak icinde dergi

okuyup, belgesel izledim. Daha sonra arazi ¢galismasi yaptim.

K7: Bu senaryoda tlketici haklarinin ihlal edilmesi durumunda nerelere basvurulmasi gerektigini

arastirdik bu bilgilere internet kaynagi aracihigi ile ulastik.

K8: Padisahin hayatlariyla ilgili kitaplarda, internet siteleri ve kiitiiphanelerden faydalandik.

K11: Unlilerin biyografi bilgilerine ihtiyag duyduk ve cocuklarin seviyesine SB 4. sinif kitaplarindan

ve Ozel 6gretim yontemleri kitaplarindan yararlandik.
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Tablo 6. Anlatim Bigimi ve Anlatim Araglari

Tema Kod

Dil Acik
Anlasihr
Sade
Ogrencinin anlayacagi dil

Yontem Problem ¢6zme
Beyin firtinasi
Diz anlatim
Ornek olay
Kavram analizi

igerik Olay ériintisii
Kulturel arka plan
Tarih bilgisi
Tarihsel empati
Sahne Sanatlari

Edebi Griinler Asiklarin siirleri
Tarka
Hatiratlar
Hikayeler
Biyografiler
Siirler
Mani
Mektup
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Toplam

Tablo 6’ya gore adaylar senaryonun yaziminda anlatim bigimi ve anlatim araglari olarak dil temasinda; agik (K1),
(K4), sade (K1, K4), anlasilir (K1) ve 6grencinin anlayacagi dil (K1), yontem temasinda; problem ¢ézme (K1, K2,
K12), beyin firtinasi (K1, K12), diiz anlatim (K2), érnek olay (K2), kavram analizi (K2), igerik temasinda; olay
oruntusu (K5, K10), kulturel arka plan (K6, K7), tarih bilgisi (K6), tarihsel empati (K6), sahne sanatlari (K7), edebi
Urlnler temasinda; asiklarin siirleri (K7), tarka (K7), hatiratlar (K8), hikayeler (K8), biyografiler (K8), siirler (K9),
mani (K9), mektup (K10) kullaniimistir.

Ogretmen adaylari icin acik, sade ve yalin bir dil kullanmak énemli bir husustur. “Acik anlasilir ve yalin bir
anlatimin olmasina dikkat ettik (K1)." Ogrencilerin rolleri fark etmeleri saglanmistir. “Verdigimiz bilgilerle
konularla ne kadar i¢ ice oldugumuzu gostermek icin 6grencilerin giin boyunca ne yaptiklarini sorguladik ve

konudaki rollerini fark etmelerini sagladik (K2)."

Kavram kargasasi ve kavram yanilgisi érnekleri ele alinmistir. "Gelisme kisminda 6grencilere kavram kargasasi
ve kavram yanilgisi 6rnekleri verdik (K3)." Olaylar belirli bir mantik ¢cercevesinde ele alinmistir. "Senaryo yazim
surecinde akici, sade bir tslupla olaylarin akigini ve siralamasini bozmadan olaylari bir mantik ¢ergevesinde
kaleme aldik (K4)." "Zaman, mekan, kisi, olay, oyuncu ve psikolojik durum, olay 6riinttisi ve sahnelerin dogrusal

ilerlemesine dikkat edilerek senaryonun bigimi olusturulmustur (K5)."
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Ekonomik, sosyal ve cografi kosullarin, bilimsel degisme ve gelismelerin insan yasamina etkileri 6zen gosterilen
bir durumdur. "Bunun icin ilk insanlarin magaralarda yasadigini gostermek istedim. Bu donemde neden
magaralarda yasadiklarini daha sonra insanligin doniim noktasi olan atesle tanismalari ve bu atesin teknolojiye
katkisini anlatmak ve daha sonra tarim, hayvanciligin beraberinde getirdigi achgin gidisi, toklugun gelisi ve
insanlarin aghg disinmemeleri sebebiyle teknolojik icatlara yogunlasmalri ve yasdiklari yerlersim yerinde

mimari yapilarina yansimasini anlatmak istedim (K7).”

Asiklarin biyografi ve hatiratlar degerlendirilmis, tiirkiiler incelenmistir. "Senaryo kurgulanirken Ercisli Emrah’la
ilgili hatiratlara ve hikayeler degerlendirilmistir. Ayrica Ercisli Emrah’a ait oldugu ya da kendisinin seslendirdigi
disinilen turkilerde incelenmistir. Bunlar veri haline getirilmis ve senaryo bir biyografi aktarimina

donusturtlmustir (K8).”

Senaryoda 6grencinin bilgiyi kendisinin kesfetmesi ve bilgiye ulasmasi saglanmistir. "....Dogru bildiklerinin
Ustline ekleme, yanlislarin ise dizeltiimesine imkan sunduk. Boylece o6grencilerin kendi basina bilgiye

ulasmasini sagladik (K12). "

Ornekler sira ile asagida sunulmustur:

K1: Acik anlasilir ve yalin bir anlatimin olmasina dikkat ettik. Ogrencinin anlayabilecegi bir dil
kullanilarak giris kisminda teorik bilgilere yer verdik. Gelisme boélimiinde 6grencilere sorular
sorarak beyin firtinasi yapmalarini sapladik. Dersin sonunda ise cesitli etkinlikler yaparak

ogrencilerde kavramlarin kalici olmalarini sagladik.

K3: Giriste; 6grencilerin ilgisini cekmeye calistik. Odak noktalarini oyunumuza c¢ektik. Gelisme
kisminda; Ogrencilere kavram kargasasi ve kavram yanilgisi 6rnekleri verdik. Sonug kisminda;

verdigimiz kavramlarin agiklamasini yaptik.

K5: Zaman, mekan, kisi, olay, oyuncu ve psikolojik durum, olay o6riintisi ve sahnelerin dogrusal
ilerlemesine dikkat edilerek senaryonun icerigi olusturulmustur. Bu siirece pedagojide dahil

edilmistir.

K8: Senaryo kurgulanirken Ercisli Emrah’la ilgili hatiratlar ve hikayeler degerlendirilmistir. Ayrica
Ercisli Emrah’a ait oldugu ya da kendisinin seslendirdigi distnilen tirkllerde incelenmistir.
Bunlar veri haline getirilmis ve senaryo bir biyografi aktarimina doénustiralmistar. Ercigli
Emrah’in normal hayatinda kisa bir kesit ve sevdalisina, ailesine deginildikten sonra Ercisli
Emrah’in cepheye gidisine neden olan Milli Miicadele dénemi senaryonun giris bolimiinde
islenmistir. Senaryonun gelisme béliimiinde ise Ercisli Emrah’in Milli Miicadeleye katilmak icin ya
da basina gelenler ailesine ve sevdalisina olan 6zlem tiirkilerle islenmistir. Sonug béliminde ise
Ercisli Emrah'in cephesindeki faaliyetleri okudugu tarkller islenmistir. Bolimiin sonunda ise

Ercisli Emrah’in sahadeti ve askerlerinin buna Gzlintlsi islenmistir.
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K9: Senaryo yazim surecinde etkileyiciligin 6n planda olmasi ve dikkat ¢ekilmesi igin siirlerle giris
yapildi. Gelisme kisminda mani, mektup, hikaye ve tirki gibi edebi tGriinlerden faydalanildi. Sonug
kisminda gazi amcamizin kendi hayat hikadyesi anlattirarak verilmek istenen deger ve kazanimlar
hedeflendi.

Tablo 7. Senaryoda Ele Alinan Problem

Tema Kod

Kaltirel Eski yeni ¢catismasi
Deger aktarimi
Siyasal/hukuki Aile ve toplum iginde hak ihlalleri
Tiiketici haklariyla ilgili yasanan sorunlar
Vatandaslk gorevleri
Toplumsal Teknolojinin toplumlari etkilemesi
Teknoloji bagimhlig
Medya okuryazarlgi
Savaglarin toplumsal ve psikolojik etkileri
Egitimsel Turk tarih bilgisi
Tarihsel zaman kavrami

N e T = = T = S iy

Cografi bolge ile ilgili kavram yanilgilari

Toplam 12

Tablo 7’ye gore senaryolarda ele alinan problemler; kiiltiirel temasinda; eski yeni catismasi (K1) ve deger
aktarimi (K8); siyasal/hukuki temasinda aile ve toplum iginde hak ihlalleri (K5), tiiketici haklari (K6), vatandaslik
gorevleri (K13); toplumsal temasinda teknolojinin toplumlari etkilemesi (K6), teknoloji bagimhhgi (K9), medya
okuryazarhg (K9), savaslarin toplumsal ve psikolojik etkileri (K4); egitimsel temasinda Tiirk tarih bilgisi (K12),

tarihsel zaman kavrami (K7) ve cografi bolge (K14)ile ilgili kavram yanilgilaridir.
Ornekler sira ile asagida sunulmustur:

K1: Eski-yeni catismasini ele aldik. Bu farklilasmasinin aslinda eski yasantilardan siire gelen
yasantilarin devami oldugunu ve siireg icinde degisimin oldugunu 6grencilerin gérmesini sagladik.

Bu problemi senaryoya islerken siireg icinde degisimin 6grencilere aktarimi saglandi.

k3: Ogrenci diizeyine uygunluga dikkat ettik. Ogrencideki yanlis kavramlarin diizeltilmesi ve
karsilikli sohbet havasinda vererek giinliik yasama endeksledik. Ogrencilerin dikkatini senaryo

Uzerinde probleme toplamaya galigtik.

K12: Turk tarihini gelecek nesle aktarabilmek amaciyla kurgulamis oldugumuz senaryoyu

ogrencilerimize kisa ve 6z bir sekilde iletmeye calistik.

K9: Senaryoda ele aldigimiz problem teknoloji bagimhligi, teknolojiyi dogru ve vyerinde

kullanmaktir. Bu problemleri 6grencilere aktarirken teknolojiye kort koriine baglanmig insanlari
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ve teknolojinin dogru ve yerinde kullaniimasiyla ilgili karikatirler ve videolardan yararlanarak

zenginlestirdik.

K11: Ele aldigimiz problem c¢ocuklara verilen “sehitlere mektup” 6devinin cocuklar tarafindan

yazilamayip dedeleri ve ninelerinden yardim istemeleri lizerine senaryoya islendi.

Ogretmen adaylari senaryolarinda giinliik yasamdan sorunlari ele almistir (K1, K2, K3, K4, K5, K6, K7, K8, K9,
K10, K11, K13, K14, K15, K16). Bu baglamda giincel olaylardan fikir almistir (K2, K4). Kiilttrel konular gegcmisten
glinimiize geleneklerin aktarimi sozli tarih yontemi ile ele ahinmistir (K3). Milli ve manevi degerlere dikkat
edilmistir (K5, K7, K10). Zaman kavramina, bilimsel ve teknolojik gelismelere (K6, K8), kulturel konulara (K7,

K11) yer verilmistir.

Ornekler sira ile asagida sunulmustur:

K2: Gergek hayatta yasanilan diyaloglarda yanlis anlagilmalarin, golge oyunu ile kavramlarin
diizgin hali Ogretilmeye c¢ahsilmistir. Ayrica glincel olaylardan fikirler alarak yeniden

degerlendirdik.

K3: Senaryomuzdaki olaylarin gilinlik hayatimizda yasadigimiz olaylarla iliskilendirdik.
Senaryomuzda s6zIU tarih teknigini kullanarak buyuklerimizle gérismeler yaptik ve bu kayitlari

sinif ortaminda 6grencilerimizle paylastik.

K4: Uretim, tiiketim ve dagitim konusu hayatimizda bircok yerde karsilastigimiz ve uyguladigimiz
konulardir. Okula gelmeden 6nce yaptigimiz kahvalti, markete ekmek almak igin gitmemiz ve
bahceden topladigimiz meyve ve sebzeler bunlara ornektir. Ayrica glinlik yasamda sirekli
yaptigimiz bu aktiviteler monoton bir hal aldigi icin bircogumuz farkinda degiliz. Bunlarin farkinda
olmak, yasamak igin konuyu glinlik hayattan érnekler vererek anlatmayi ve bunlari birkag gazete

haberinden yararlanarak anlatmayi uygun gorduk.

K5: Senaryomuzdaki problem gercek hayattan alintidir. Yasanmis olan bir olayi gercek hayattaki
insanligin kabul ettigi, evrensel ve manevi degerlerle iliskilendirerek senaryomuzu goézler 6niine

sermek istedik.

K6: Gergek olaylardan sectik. Soyle ki; sinif disi 6grenme ortaminda ilk basta ilkel kominal
dénemden baslayarak ilkel komiinal donemin o6zelliklerini uygulamali gosterdik ve ginimiz

teknolojik seviyesine gelene kadar her agama igin ayri ayri uygulama yapildi.

K7: Senaryomuzdaki problem gergek olaylardan secildi. Clinkii Nevruz Turklerin ilk defa demir
dagini eritmesinden dolayi ve her yil Tlrki devletlerde kutlanmasi sebebiyle degerli bir bayram

olmasi sebebiyle segildi.
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Tablo 8. Kazanimi Senaryoyla iliskilendirme

Tema Kodlar f
Egitimsel Kavramlari yerlestirme 2
Oyunlarla iligkilendirme 1

Ogrenci merkezli egitimle iliskilendirme 1

Biyografilerle iliskilendirme 1

Yapilandirmaci anlayisla iliskilendirme 1

Tarihsel olgu ve olaylarla iliskilendirme 1

Etkin vatandaslik konulari ile iliskilendirme 1

Zaman ve kronoloji becerisi ile iliskilendirme 1

Sosyal ve kiiltirel Gunluk hayattaki olaylarla iliskilendirme 2
Kaltirel mirasla iliskilendirme 2

Cografi, siyasi ve ekonomik 6zelliklerle iliskilendirme 2

Teknolojik Bilim ve teknoloji ile iliskilendirme 1
Toplam 16

Tablo 8’e gore senaryolar kazanimla iliskilendirilirken kavramlari yerlestirme (K1, K14), oyunlarla (K2), 6grenci
merkezli 6gretimle (K3), biyografilerle (K9), yapilandirmaci anlayisla (K5, tarihsel olgu ve olaylarla (K6), etkin
vatandaslik konulari ile (K3), zaman ve kronoloji (K2) ile iliskilendirilmistir. Sosyal kiltlrel olarak; giinliik hayatla
(K1, K14), kaltarel mirasla (K2, K3), cografi, siyasi ve ekonomik ozelliklerle (K7, K12) iliskilendirilmistir.

Teknolojik olarak bilim ve tekonoloji (K8) ile iliskilendirilmistir.
Ornekler sira ile asagida sunulmustur:

K1: Kazanimlarla ilgili kavramlari etkinlikler icine yerlestirip 6grencinin anlayacagi sekilde ve
bilissel diizeyine uygun aktarmaya calistik. Ogrencilere kazanimdaki kavramlari gercek hayattaki

olaylarla iliskilendirerek 6grenmelerini sagladik.

K2: Kultir ve miras 6grenme alani kazanimlarina uygun etkinlikler hazirlanarak senaryo ile
iliskilendirirdik. Aile birligine dnem vermeyi, kiiltliriimGziin bir pargasi olan 6grencilere aktardik.
Zaman ve kronolojiyi algilamada oyunlar ile zaman ve degisim sirecini 6grencilerin algilamasini

sagladik.

K9: Kazanimimizda Milli Miicadelenin 6nemi vurgulanmaktaydi. Biz de kahramanlarin

biyografisinde yola ¢ikarak senaryoyu kazanimla bitunlestirdik.

Kazanimin senaryo ile iliskilendirilmesi siirecinde bilissel diizey ve o6zelliklere uygunluk dikkate alinmstir.
"Kazanimlarla ilgili kavramlari etkinlikler icine yerlestirip 6grencinin anlayacagi sekilde ve bilissel dizeyine ugun

aktarmaya galistik (K1)."

Milli ve kiltirel degerlere yer verilmistir. "Aile birligine 6nem verme kazanimini kiltirimaziin bir parcgasi olan

bayramlarimizi rol oynama teknigi ile 6grencilere aktardik (K2)."
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Aktif 6grenme sireglerini ise kosmaya dikkat edilmistir. "Konu anlatimi igin sordugumuz 6grencinin aktif

olmasini sagladik (K3)."

Tirk kaltdrane has kultarel, siyasal ozelliklerin yer almasina dikkat edilmistir. “Kazanimlardan yola ¢ikarak

yaratici dramayla birlikte Turklerin kiltirel, siyasal ve diger 6zellikleri anlatildi (K7)."

Milli micadele konularinin aktarilmasina dikkat edilmistir. "...Biz de kahramanlarin biyografisinde yola ¢ikarak
kazanimla butlinlestirdik (K9).", “Ge¢mis déneme ait Turklerin yasamis olduklari cografyayi, yasayis bigimlerini,

kahramanlikla miicadelelerini gorsel ve isitsel yollarla 6grenciye kazandirmayi hedefledik (K12).”

Ogretmen adaylarinin STO uygulamasinin “sonug” degerlendirmesine iliskin bulgular

Bu bélimde dgretmen adaylarinin STO uygulamasinin “sonug” degerlendirmesine iliskin gériislerine ait bulgular

sunulmustur. Ogretmen adaylarinin verdikleri cevaplara tablo 9 ve tablo 10'da yer verilmistir.

Tablo 9. STO Siireci Sonunda Elde Edilen Mesleki Gelisme

Tema Kodlar f

Egitimsel Egitsel hedeflerin senaryonun gerisinde kalmamasina dikkat etme 3

Ogrencilerde farkli ilgi odaklarinin olabilecegini dikkate alma 3

Gergek yasamin ayrintilari gézden kagirmama 4

Sanatsal Kurgu btlinlGgi senaryo ile uyumlu olmasi 3

GUglii  bir senaryonun profesyonel ve gergekci bir sahne performansini 1
etkileyebildiginin farkedilmesi

Senaryoda gorselligin 6n plana gikarilmasinin gerekliligi 2

Toplam 16

Tablo 9’a gore slre¢ sonunda mesleki agidan egitimsel ve sanatsal boyutta gelismeler ortaya g¢ikmistir.
Ogretmen adaylarinin ifadelerine gore egitimsel boyutta; egitsel hedeflerin senaryonun gerisinde kalmamasina
dikkat etme (K2, K4, K6), 6grencilerde farkh ilgi odaklarinin olabileceginin dikkate alma (K9, K10, K13), gercek
yasamin ayrintilarinin gézden kacirmama (K7, K11, K14, K13) hususlarinin fark edildigi soylenebilmektedir.
Sanatsal boyutta; kurgu butunlGginin senaryo ile uyumlu olmasi (K5, K11, K8), gigli bir senaryonun
profesyonel ve gercekci bir sahne performansini etkileyebilidginin (K1) ve senaryoda gorselligin 6n plana

cikarilmasinin gerekliliginin (K5, K10) fark edildigi soylenebilmektedir.
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Tablo 10. STO Siireci Sonucu Bireysel Gelisme

Tema Kodlar

Egitimsel Ogrenmede kalicilik
Motivasyon
Kavramlarin somutlastiriimasi
Bilgi kazanma
Eglenerek 6grenme
Yasanti yoluyla 6grenme
ilgiyi cekme
Dikkati cekme
Aktif 6grenme

Mesleki yeterlilik Mesleki rollerin gerceklesmesi
Kiltir aktarimi
Sorumluluk kazanma
iletisim becerisi

P R R R RPRPNNNRPRPR P U .

Tecriibe kazanma

N
[

Toplam

Tablo 10’a gore adaylarin uygulama sonucu bireysel gelisme; egitimsel agidan 6grenmede kalicilik (K2, K10, K11,
K14), yasanti yoluyla 6grenme (K4, K14), ilgi (K5, K10), dikkati cekme (K10), motivasyon (K10, kavramlarin
somutlastiriimasi (K7), bilgi kazanma (K9), eglenerek 6grenme (K11, aktif 6grenme (K13; mesleki yeterlilik
acisindan mesleki rollerin gergeklestirilmesi (K2), kiltiir aktarimi (K3), sorumluluk kazanma (K2), iletisim becerisi

(K3) ve tecriibe kazanma (K2) olarak yansidigi séylenebilir.

Adaylar STO'niin 6grenme icin eglenceli bir yaklasim oldugunu diisiinmektedirler. "Senaryo temelli 6grenme

yonteminde 6grenci eglenceli bir 6grenim gergeklesmistir (K1).”

Ogretmenlik mesleginin bu etkinlikle uygulamasi mesleki yeterliliklerini gelistirmis, heyecan katmus,
o6grenmeden zevk almalarini saglamistir. "Uygulama siireci boyunca ders anlatirken 6gretmen roliine birinmek
ilerde yapacagimiz meslegin gerekgeleri ve hedefleri konusunda bizi heyecanlandirdi ki bundan dolayi zevk

alarak anlattik (K2)."

Gunlik yasamda gerceklesen herhangi bir kiltiirel etkinligin bir yontemle sinif ortamina nasil tasinabilecegine
iliskin bilgi ve tecriibe edinilmistir. "Gunliik hayattaki kiltiirel faaliyetleri bu yontem yardimiyla 6grenciye

aktarmamiz 6grenmelerin gergeklesmesini sagladi (K3)."

Etkili 6gretime katkida bulunmustur. “Ogrencilerin artan bilgi birikiminin teknoloji ile ayni dogrultuda ilerledigi
fikrinin 6grencilere uygulama sayesinde kazandirarak istendik davranisi olusturdugu disinidyorum (K6)."
"Senaryoda gorselligi 6n plana c¢ikararak 6grencilerde daha kalici bir yapilanma sagladik. Senaryoda etkili
dgrenmelerini saglayacak calismalar yapildi. Yararlari bilginin kalicthgini artirdi. Ogrencilerin dikkatini cekti ve
derse odaklanmasi saglandi (K10)." "Senaryo temelli 6grenme ile uygulama sireci daha cekici oldu. Cunki

burada pasif anlatici olmaktan ziyade daha etkin roller aldik (K13).", "...Bu 6grenme yoluyla ¢ocuklar tim duyu
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organlarini 6grenme esnasinda etkin bir sekilde kullanir. Bu sayede bilgiyi anlama ve anlamlandirma siirecine

girer. Bu da 6grenmelerin daha kalici olmasini saglar (K14)."

Sosyal bilgiler 6gretmen adaylari ile yapilan goérismelerden adaylarin deneyimlerinden senaryo temelli

6grenmenin daha etkili yuritilmesi igin bir takim 6neriler talep edilmistir. Bu dogrultuda asagidaki hususlar

tesbit edilmistir;

Konuyla iliskili, amacina uygun, verilmek istenen mesaj acikca ifade edilmelidir. (K1, K5)
Buttinsel disinme saglanmalidir. (K1)

Senaryolar olabildigince sade ve 6z, 6grencilerin kolay anlayabilecegi tarzda olmalidir. (K14)
Gergek diinya durumlari, toplum kaynaklari, otantik eser ve degerlerden yararlaniimalidir. (K1)
Senaryoya yonelik etkinlikler arttirilmalidir (K1).

Birlikte (senaryo uygulamasina destek ders niteliginde) drama egitimi alinmalidir (K7).
Senaryonun her asamasi planlanmaldir (K5).

Senaryolar kazanima ve amaca yonelik olmaldir (K5).

Senaryo hazirlarken kazanimla ile baglantisina dikkat edilmelidir (K12).

Senaryoya konu ana hatlariyla aktariimalidir (K12).

Senaryo 6grencilerin sikilmamalari igin neseli ve 6gretici bir ortamda paylasiimahdir (K12).

Ogrencilerin kendi senaryolarini olusturmalarina ve gerceklestirmelerine imkan taninmalidir (K14)

Ornekler sira ile asagida sunulmustur:

K8. Kazanimlarin edebi Urlinlerle saglanmasi agisindan senaryo yararli ve etkili oldu. Kurgu

biitinliginin senaryo ile saglanmasinin oldukg¢a dnemli bir konu oldugunu disiiniyorum.

K10. Senaryoda gorselligi 6n plana cikararak 6grencilerde daha kalici bir yapilanma sagladik.
Senaryoda etkili 6grenmelerini saglayacak c¢alismalar yapildi. Bilginin kalicihgini  artirdi.

Ogrencilerin dikkatini cekti ve derse odaklanmasi saglandi.

K13. Senaryo temelli 6grenme ile uygulama siireci daha gekici oldu. Clinkii burada pasif anlatici
olmaktan ziyade daha etkin roller aldik. Sinifi da kattigimiz senaryodaki siire¢ bilgilendirici ve
zevkliydi. Kisa sirede olumlu sonuglar aldik. Soyut olarak ifade ettig§imiz kavramlarin zihninde
kalmasi senaryo temelli 6grenmeye gore daha azdir. Yapilandirici anlayisinda destekleyicisi olmasi

bir diger destekleyici katkisiydi.

SONUC VE TARTISMA

Bu arastimada sosyal bilgiler 6gretmen adaylarinda Senaryo Temelli Ogrenme ile teorik konulari gercek sinif

uygulamalarina baglayacak mesleki yeterliliklerde gelisme saglamak amaglanmistir. Bu amag¢ dogrultusunda

“slire¢” ve “sonuc” ile ilgili veriler toplanmis ve degerlendirilmistir.
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Ogretmen adaylarinin STO uygulamasinin “siireg” degerlendirmesine iliskin bulgular incelendiginde;
Adaylarin senaryo igeriklerini olustururken 6grenmede c¢ogunlukla “ilgi” ve “dikkati cekme” hususunu onde
tuttuklari, bunun yani sira yasin oOzelliklerini dikkate aldiklari gérilmustir. Adaylarca yontem olarak “video
izleme” ve “oyun tabanh 6grenme”; fiziksel kosullarda “ortam”, “aksesuar” ve “cevre”; muzik ve gosteri
sanatlari kapsaminda “muzik” dikkate alinmistir. Senaryoda 6ne siriilen kaynaklar agirlikli olarak sozel ve yazih
bilgilere dayal tutulmustur. Beceri olarak “yenilik¢i disinme” ve “Turkceyi etkili dogru ve glzel kullanma”
becerisi 6n plana ¢cikmistir. Bu 6zelliklerin 6rnegin, STO'niin ilgiyi cektigi, sinif ortaminin (Veznedaroglu, 2005),
egitim yapilarinin, fiziksel konfor kosullarinin yeterliliginin basari izerinde (Al-Sensoy ve Sagsoz, 2015); egitsel
oyun ydnteminin égrencilerin gelisimlerinde (Yildiz, Simsek ve Agdas, 2017) ve dikkati cekmede (Ozyiirek ve

Cavus, 2016) etkili oldugu farkli arastirma sonuglarinda da elde edilmistir.

Bu arastirma sonuglarina gore, 6gretmen adaylarinin kavramlara vurgu yaptigi, kavram iligskilendirme dizeyini
dikkate alarak konulari senaryoya yerlestirdigi séylenebilir. Ogrencilerin dikkatini cekmek igin gesitli ydntem ve
materyaller kullanilmis, senaryolarda kdltirel icerikler yerlestirilmistir. Edebi icerigi zengin bir yaklasim olarak
senaryolar, kavramlar, kavramlara dayali sahneler, semalar ve anlam aglarinin yapilandirilmasi bakimindan
onemli araglardir. Bilgi bu yapilandirmadan 6nemli oranda etkilenmektedir. Senaryo etkinliklerine dayanan
deneyim, bireylere egitim yasantilari saglar. Bu, bir tiir kavramramsallastirma ¢alismasi niteligi de tasir. Kavram
yapilandirma; dil becerileri ve s6zciik 6gretimi slreci, kavram gelistirme/kavram 6gretimi alaninin sundugu
kuramsal araglardan beslenmektedir. Kavram gelisimi sirecinde bir takim yanilgi ve temsil hatalarina
dismemek icin; bilimsel kavramlarin, sdzcliklerin ve sézcik 6beklerinin bicim, anlam ve kullanim bilgisine dayah
olarak baglam icinde kazanimi gereklidir (Bozkurt, 2018). Bu cerceveden bakildiginda adaylarin senaryo

iceriklerini kavramlar agisindan ele almasinin oldukga 6nemli ve olumlu bir yaklasim oldugu sdylenebilir.

Egitim sistemi her diizeyde bilgiyi 6gretme ve sinamaya yoneliktir. Ogretme ve dgrenme, hizli teknolojik
gelismelerin yasandig1 21. yy.da bilgi, paylasiminin dinamik tamamlayicisidir. Yaraticilik ve yenilikgilik, 6grenme
ve Ogretmenin 6zlidiir. Hedefe zarar vermeden yapilan herhangi bir 6gretim yontemi, yenilikgi 6gretim
yontemleri olarak disiinilebilir (Jayashree, 2017). Ote yandan gelecek neslin yetistirilmesinde dénemli bir
fonksiyona sahip olan 6gretmenlerde yenilik¢i dislinme becerisinin gelismis olmasi beklenir. Sosyal Bilgiler
O6gretim programinin kazandirmayi 6ngordigli beceriler arasinda (MEB, 2018) bulunan yenilik¢i disiinme
becerisinin 6nemi bu arastirma sonuglari da vurgulamaktadir. Adaylarin yenilik¢i dislinmeyi senaryoda

yansitmayi tercih etmesi bunu desteklemektedir.

Arastirma eserler temasinda ders kitabi, makale, egitim alan kitaplari, ansiklopedi, dergi, medya ve teknoloji
araglari temasinda; internet, gazete, TV haberleri, belgesel, edebi Uriinler temasinda; biyografi, roportaj,
yasanmis hikaye, kaynak kisiler temasinda; 6gretmen ve akademisyen tercihi yapilmistir. Bazi adaylar edebi bir
tlr olarak sozli tarih yontemini senaryolara kiltirel baglamda yansitmistir. Senaryolara gazete ve internet
haberleri gibi kaynaklardan glinlik yasamdan 6rnekler tasinmistir. Milli Egitim S(ralarinda ders kitaplari ile ilgili

alinan kararlarda dil-anlatim ozellikleri vurgulanmakta ve okuma becerisi kazandirma islevlerinin alti
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gizilmektedir. Ders kitaplarinin yani sira internet gibi baska kaynaklara da ihtiya¢ duyulmaktadir (Glzel ve
Simsek, 2012). Arastirmada sonuglarinda arastirma eserlerde ders kitaplarinin kullanilmasi bu gorusa karsilar

niteliktedir.

Adaylar senaryonun yaziminda anlatim bigimi ve anlatim araglari olarak dil baglaminda; agik, sade anlasilir ve
ogrencinin anlayacagi dil olmasi, yontem baglaminda; problem ¢ézme, beyin firtinasi, diiz anlatim, érnek olay,
kavram analizine, icerik baglaminda; olay orintisi, kaltirel arka plan, tarih bilgisi, tarihsel empati, sahne
sanatlarina; edebi Urinler baglaminda; asiklarin siirleri, tlrkd, hatiratlar, hikayeler, biyografiler, siirler, mani,
mektup kullaniimina dzen géstermistir. Ogretmen adaylari icin agik, sade ve yalin bir dil kullanmak son derece
onemli bir husustur. Kavram Ogretiminine 6zen gostemek noktasinda kavram kargasasi ve kavram yanilgisi

ornekleri ele alinmistir. Olaylar belirli bir mantik cercevesinde islenmistir.

Senaryolarda ele alinan problemler; kiltirel baglamda; eski yeni gatismasi ve deger aktarimi; siyasal/hukuki
baglamda; aile ve toplum iginde hak ihlalleri, tiketici haklari, vatandaslik gorevleri; toplumsal baglamda;
teknolojinin toplumlari etkilemesi, teknoloji bagimliligi, medya okuryazarligi, savaslarin toplumsal ve psikolojik
etkileri; egitimsel baglamda; Tirk tarih bilgisi, tarihsel zaman kavrami ve cografi bolge ile ilgili kavram yanilgilari

olarak yer almigtir.

Ogretmen adaylar senaryolarinda cogunlukla giinlik yasamdan sorunlar ve giincel olaylari islemistir. Kiiltiirel
konularda, gegmisten glinimize geleneklerin aktarimi s6zIU tarih yontemi olarak ele alinmistir. Milli ve manevi
degerlere dikkat edilmistir. Ayrica zaman kavramina, bilimsel ve teknolojik gelismelere, kilturel konulara yer
verilmistir. Adaylar tarafindan senaryolar kazanimlarla iliskilendirilirken; kavramlari yerlestirme, oyunlarla,
o6grenci merkezli 6gretimle, biyografilerle, yapilandirmaci anlayisla tarihsel olgu ve olaylarla, etkin vatandaslik
konulari ile, zaman ve kronoloji ile iligskilendirilmistir. Sosyal kiiltiirel olarak; glinlik hayatla, kiltirel mirasla,
cografi, siyasi ve ekonomik ozelliklerle, teknolojik olarak ise, bilim ve teknoloji ile iliskilendirilmistir. Bu slirecte
bilissel diizey ve 6zelliklere uygunluk dikkate alinmistir. Milli ve kiltlrel degerler Gzerinde durulmustur. Zaman,

sureklilik ve degisimin yansimasina, milli miicadele konularinin aktarilmasina 6zen gosterilmistir.

Toplumsal ve egitimsel sorunlarin diinya lizerinde degisen bir ivmeyle hareket etmesi, ¢6zim bulma arayislarini
her gecen giin cesitlendirirken, 6gretmenlerin yeni nesile bunlar aktarmasi zorunlu bir durum olmustur.
Ogrencilere problem ¢dzmenin basamaklari deneyinlendirilirken; karikatiir, pandomim, drama, fotoraf/resim,
makale, oyki gibi materyal ve tekniklerin kullanilmasi ayni zamanda disiinmeyi saglayarak sorgulamaya
yonlendirerek ilgi cekici olabilir. Gazetelerden, dergiler, 6gretmenlerin kendi c¢ektikleri resimler, makaleler,
hikayeler nitelikli problem durumlari olusturabilirler (Baysal, 2005). Ogretmen adaylarinin bu calismada sosyal
bilgiler egitiminin icerigine has konulari kiltiirel, toplumsal, egitimsel genis ve zengin bir ¢erceveden ele almaya
yonelik deneyimleri dislinme becerilerini destekler niteliktedir. Piaget’e goére bilissel gelisim biyolojik
olgunlasma, fiziksel cevre ile ilgili deneyim, sosyal cevre ile ilgili deneyim ve dengeleme olarak dort etmene

baglidir (Schunk, 2014). Gelisimden bahsedilebilmesi var olan potansiyelin ortaya cikarilmasi ve etkilesimin
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gerceklesmesine baglidir. ilaveten birey deneyim siirecinde toplumdan aktarilanlardan gelisir. Bilgi bireyin
bilissel sirecinden gecmis olmalidir. Yeni bir bilginin algilanmasi ile 6zimleme ve uyma islevleri harekete
gecmektedir (Ahioglu-Lindberg, 2011). Bilissel boyut, duygulari giinlik yasamda yasanagelen temel farkindahk
ve degerlendirme siregleriyle iligkilendirir. Bu farkindalik, kisi icin islerin nasil ylrudigiine ve genellikle nasil
olduguna dair inanglarin belirlenmesinden olusur. Bu degerlendirme siiregleri her zaman bir insanin giinlik
olaylarda meydana gelen olaylara atfettigi anlamlara baghdir (Garganté, Meneses ve Monereo, 2014).
Senaryolarda adaylarin ifade ettigi bir takim 6nemli 6zelliklerin gogunlukla glinliik yasamdan sorunlar ve giincel
olaylardan secilmesi alglyl ve potansiyeli etkileyerek biligssel siireci harekete gegirecegi soylenebilir. Nitekim
birey cevreyle etkilesim halindedir. Bu etkilesim bireyleri sorgulamaya, elde ettigi verilerden bir degerlendirme
yapmaya gotirmektedir. Ele alinan problemlerin ¢ok boyutluluguna bakildiginda senaryolarda ele alinan
problemlere iliskin sorgulama siireci bu gelisme (zerinde etkili goriilmektedir. Gergekgilik, senaryo temelli
dgrenme ve vaka incelemesi literatiiriinde siklikla dikkate alinan bir konudur. Ogrencilerin senaryolara
cekilmesiyle orijinallik kendini gosterir. Diger insanlarin bakis agilarini gérme ve bunlara agik olma becerisinin,
karsilastiklari zorluklari takdir etme ve degerleme etmesinin etik disinmenin kilit bir bileseni oldugu

bilinmelidir (Ribchester ve Healey, 2017).

Ogretmen adaylarinin STO uygulamasinin “sonug” degerlendirmesine iliskin bulgular incelendiginde; Siirec
sonunda mesleki, egitimsel ve sanatsal boyutta gelismelerin s6z konusu oldugu ifade edilebilmektedir.
Ogretmen adaylari egitimsel boyutta; egitsel hedeflerin senaryonun gerisinde kalmamasina dikkat etme,
ogrencilerde farkh ilgi odaklarinin olabilecegini dikkate alma, gercek yasamin ayrintilarini gézden kagirmama
hususlarini 6nemsedigi soylenebilir. Sanatsal boyutta; kurgu bitinliginin senaryo ile uyumlu olmasi
grektiginin, glicll bir senaryonun profesyonel ve gergekgi bir sahne performansini etkileyebildiginin bilindigi ve

senaryoda gorselligin 6n plana c¢ikarilmasinin gerektiginin fark edildigi séylenebilir.

Adaylarin uygulama sonucu bireysel gelisme boyutlari; 6grenmede kalicilik, yasanti yoluyla 6grenme, ilgi ve
dikkati cekme, motive olma, kavramlarin somutlastirilmasi, bilgi kazanma, eglenerek 6grenme, aktif 6grenme,
mesleki yeterlilik agisindan; mesleki rollerin gergeklestirilmesi, kiltir aktarimi, sorumluluk kazanma, iletisim
becerisi, deneyim kazanma olarak yansidigi séylenebilir. Ayrica adaylara gére STO’niin 6grenme igin eglenceli
bir yaklagimdir. Ayrica yaklasim, giinlik yasamda gerceklesen herhangi bir kiltirel etkinligin bir yontemle sinif

ortamina nasil taginabilecegine iligkin fikir olusturmus ve etkili 6gretime katkida bulunmustur.

STO yaklasiminda adaylarca motivasyonun vurgulanmasi oldukga énemli bir sonugtur. Brophy'e (2004) gére;
ogrencilerin 6znel deneyimleri, 6zellikle de derse katilma istekleri ve 6grenme etkinlikleri bunun nedenleriyle
iliskilidir. Ogrenmeye yonelik motivasyon; temel olarak 6grencilerin, harcadiklari fiziksel cabanin yogunlugu ya
da harcadiklari zamanla sinirlanmaz, bir 6grenme aktivitesine bilissel katilimin kalitesini ifade eder.
Motivasyonel boyut, bir kisinin glinlik yasamda ve genel olarak yasamda kendi kisisel hedef ve amaglarini nasil
yonettigine tepki olarak verdigi duygulari ve ruh halidir. Ayni zamanda motivasyonel boyut, belirli bir kisi i¢in

glnlik hayatin bir eyleminin, hareket veya faaliyetinin 6nemini géz oniinde bulundurmaya yardimci olur
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(Garganté, Meneses ve Monereo, 2014). Duygular, kim oldugumuzun ve nasil hayatta kalacagimizin 6nemli bir
parcasidir. Duygular hem diisiinceyi hem de davranisi etkileyen fiziksel ve psikolojik reaksiyonlarla sonuglanan
karmasik his durumlaridir (Cambria, Livingstone and Hussain, 2011). Bu toplam katkilardan bakildiginda
calismada adaylarin ifade ettigi gibi STO’niin motivasyonun taniminda gecen pratik yararini giicli bir sekilde

yansittigl ifade edilebilir.

Arastirmada sosyal bilgiler 6gretmen adaylarinin STO uygulama siirecinde ortaya cikan degerlendirmelerden
STO uygulamasinin niteligine iligkin verimlilik 6nerileri talep edilmistir. Postholm (2012)'ye gére, pratikte yeni
dgrenmenin olusturulmasi igin gesitli faktérler nemlidir. Ogrenme, baslangi¢ noktasi olarak, 6gretme pratigini
almaldir. Diger bir husus ilgili egitim icerigi ve uygulamaya aciklayici bir yaklasim gelistirmelidir. Mevcut
uygulama teorileri, strekli bir kesif sirecinin baslangic noktasi olarak kapsama dahil edilmelidir. Bir yil veya
daha uzun suren projelerin 6gretmenlerin mesleki gelisimi tizerinde olumlu etkisi bulunmaktadir. Bu noktada,
elde edilen &nerilerin adaylarin deneyimleri sonucu ortaya konmasi STO'niin adaylar i¢in olumlu ve ¢ok yénlii
bir mesleki gelisim sagladigi soylenebilir. Bu baglamda adaylarin ifadelerinden ortaya c¢ikan goéruslere gore;

planlama ve uygulama agamalarina yonelik 6neriler gelistirilmistir.

Planlama;
e Senaryolar kazanima ve amaca yoénelik olmalidir.
e Senaryoya konu ana hatlariyla aktariimahdir.
e Senaryolar olabildigince sade ve 6z, 6grencilerin kolay anlayabilecegi tarzda olmalidir.
e Senaryo hazirlarken kazanimla ile baglantisina dikkat edilmelidir.
e  Gergek diinya durumlari, toplum kaynaklari, otantik eser ve degerlerden yararlaniimalidir.

e Konuyla iligkili, amacina uygun, verilmek istenen mesaj agik¢a ifade edilmelidir.

Uygulama;
e Senaryoya yonelik etkinlikler arttirilmahdir.
e Senaryo uygulamasina destek ders niteliginde drama egitimi alinmalidir.
e  Bitilnsel disiinme saglanmalidir.
e Ogrencilerin kendi senaryolarini olusturmalarina ve gerceklestirmelerine imkan taninmalidir.

e Senaryo 6grencilerin sikilmamalari igin neseli ve 6gretici bir ortamda paylasiimalidir.

Oneriler:

S6z konusu arastirma sonugclarina gére senaryo temelli 6grenme yaklasiminin uygulama sonuglarina gore

asagidaki oneriler gelistirilmistir:

e STO uygulamasinda egitimsel boyutta; egitsel hedeflerin senaryonun gerisinde kalmamasina,
ogrencilerde farkli ilgi odaklari olduguna, gercek yasamin ayrintilarini gézden kagirmama hususlarina

dikkat edilmelidir.
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e Sanatsal boyutta; kurgu biitinlGginin senaryo ile uyumlu olmasina, glicli bir senaryonun profesyonel
ve gercekci bir sahne performansini etkileyebildiginin géz 6niinde tutulmasina, goérselligin 6n plana
cikarilmasina 6zen gosterilmelidir.

e Planlama agisindan; Senaryolar kazanima ve amaca yonelik olmali, senaryoya konu ana hatlariyla
aktariimahdir.

e Senaryolarin olabildigince sade ve 0z, 6grencilerin kolay anlayabilecegi tarzda olmasina, igerigin
kazanimla ile baglantisina, gercek dinya durumlari, toplum kaynaklari, otantik eser ve degerlerden
yararlanilmasina, verilecek mesaja dikkat edilmelidir.

e Uygulama acisindan; STO etkinlikleri kullaniimali, drama egitimi alinmali, 6grencilerin kendi
senaryolarini olusturmasi ve gerceklestirmesine imkan taninmali, etkinlikler neseli ve Ogretici bir

ortamda paylasiimalidir.

ETiK METNI
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