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ABSTRACT

The content of history course including the past causes obstacles or challenges while teaching
history and developing positive attitudes towards the course if correct strategies are not followed.
Considering education, this is an undesired situation. Moreover, history courses are occupied with
human beings’ past, so people’s knowing their past while shaping their future has relatively great
importance. This research aimed at studying the factors that led the individuals to like /be
interested in history after high school education. Thus, the study offered the following
opportunities to be detected: the study revealed the reasons/mistakes that led individuals not to
like /be interested in history and thus making contribution to the literature in order not to repeat
them and whether or not the factors that led individuals to like /get interested in history after high
school education overlapped with the contemporary outcome processes. The research was carried
out with qualitative research method and case study. The semi-structured interview developed by
the researcher was administered to 12 people who volunteered to participate in the study in
Turkey. The data obtained were analysed via descriptive analysis method. Therefore, the
participants’ problems involved teaching history courses through traditional teacher-centred
methods and as solutions, it was suggested that the popular sources which students are frequently
exposed to should be included more in the learning process and student-centred methods should
be used in history courses during the teaching of history. Especially, historical productions like
historical films/dramas, documentaries, internet-assisted applications like social media and other
opportunities offered by the technology were presented as suggestions during the processes of
developing positive attitudes towards history and also for a better teaching of history.
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INTRODUCTION

The contributions of courses related to the social sciences to life in teaching and learning processes have not
been understood truly both by the educators and studies for a long year and much attention has not been paid.
The reason for the emergence of this situation is that the courses within the context of social sciences do not
present concrete productions in human life as the physical sciences and thus students do not expect benefits
about their future life from these courses (Paykog, 1991: 4). It is possible to put the courses within the context
of the social sciences in a more meaningful place in students’ lives by evaluating the educational processes
efficiently and making students understand the importance of these courses as a result of their own experiences.
For that, it is required to determine the problem area very well. In this sense, it will be effective to start with

explaining history and its field of engagement.

History is an effort to get to know people (Bloch, 1994: 19) and historical knowledge exists as a result of the
investigation of the past events experienced and the documents about these events within the framework of a
method (Kostiikll, 2014: 19). It can be stated that history is the relationship which people established with the
past (Safran, 2010: 19) and a continuous dialog between the past and today (Carr, 2009: 35). In general terms, it
is a research and questioning process which historians seek answers for the questions that are asked about the
past events and people think upon the documents/evidence to reveal the information about themselves
(Collingwood, 2013: 42-43). In this sense, history is not only science centred on political history that tells the past
wars and treaties but also it is an effort to understand people’s past (political-social) and the world in which they
live in the best way (Ulusoy & Giilim, 2009: 150). It is understood from these explanations firstly that history is
a research activity within the framework of a method unique to the discipline and also it refers to person’s own
accumulation of knowledge. It is a fact that history is people’s accumulation of knowledge and it is an anticipated
outcome that people are naturally curios and interested in history. Considering this, whether or not people are
distant and cold towards history or history teacher must be argued. In this sense, it will be useful to consider two
main factors: The fundamental problems encountered in history education and students’ attitudes towards

history course.

At the beginning of 2000s, the problems encountered in history education in Turkey were mentioned in different
studies. Ozbaran (1992: 219) stated that the developments experienced in the world specific to history courses
were not reflected in history education in Turkey and mentioned the existence of an education system which is
a source of ideology, is based on rote learning, accepts, and praises the directors’ pasts. Safran (2002)
emphasized the issues in teaching of history considering the purposes of history education, the content of
curriculum, teaching methods and techniques, teaching equipment and tools, and teacher education policies in
higher education and stated that history education in Turkey was influenced by the conceptions of history and
innovations in the world. Oztiirk (2003: 142-150) stated that course books were used as a tool of ideological

orientation and were not interesting, considered students as an object, were full of useless information and
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inadequate in terms of visuals. Because the teachers went through a similar educational process during in-class
practices, they were under the influence of the course books and they were not suitable to implement the new
learning conception of education system. In addition, the other problems related to history education can be
listed as follows: history courses’ mostly becoming a tool for political fights, not being a suitable environment for
teaching controversial and sensitive topics, political and social problems, and teachers’ lacking adequate level of
welfare. Yildiz (2003: 182-186) stated the following opinions as the problems of history courses: lack of history
course hours, conflicts between the purposes and content of the history courses and current conditions, not
using alternative -contemporary methods in history education processes, lack of quality in course books (rote
learning, lack of activities, wrong information, passive), conception of history based on rote learning and
traditional learning, and failing to achieve history’s intradisciplinary purposes. Hépken (2003: 47, 55-56) said
that despite all technological advances, course books determined the skeleton of the history taught in class and
added that considering the fact that traditional history courses were basically designed with the purpose of
paying attention to the teacher and nation’s history and reinforcing the national identity and traditional curricula
were intensive and binding, teachers must take more initiatives for the sake of teaching. Kostukli (2004: 6-27)
asserted the following problems experienced in history education: using direct instruction method for teaching
history courses and students being passive, lack of using teaching materials in history courses, repetition of
subjects in history curricula and including mostly political subjects in curricula, wrong use of historical
terminology in course books, developing course books using rote learning approach, and not leading students to
think and learn. Aslan (2005: 107-113) emphasized that important problems about history education occurred
due to the cyclical problems resulting from the fact that history education is related to the country’ level of
development, wrong attitudes imposed on education, using traditional methods as a teaching method despite
the developments in information technologies, problems encountered about teacher education and
understanding of teaching, and lack of studies by the academicians. Aslan (2005: 107-113) in the same study
stated that history education became a mess which restricted students, led to misinformation, and collapsed
social memory instead of developing students by broadening their horizon. The main problems encountered
during history education in 2005 and before 2005 draw attention to the following reasons: education system,
teaching the course via traditional methods and rote learning, focusing more attention on history courses’ extra-
disciplinary purposes, being centred on political history, teacher education issues, and lecturers’ not taking

enough responsibility for composing academic literature.

Considering the studies carried out in 2005 and afterwards, Demircioglu (2010: 24) stated that although new
approaches were adopted in history education, these were not reflected truly in curricula. Bal (2011: 384) carried
out interviews about the problems in history education and the history teachers indicated the curriculum as the
biggest problem but pre-service history teachers referred to the teaching methods and techniques in the
interviews. The teachers stated that curriculum, course hours, course books and topics needed to be improved

whereas pre-service teachers determined that in addition to reducing curriculum overload, more student-
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centred classroom activities must be used to get rid of dullness. According to Safran (2015: 9), although history
is one of the main disciplines that raises curiosity, it makes up one of the most problematic fields in education
system. He stated that there were many reasons for the emergence of this situation from formation of
educational policies to lack of qualified educators in the field and lack of reflection of contemporary approaches
to teaching-learning processes for a long time. Sadik-Yilmaz and Avci (2018: 324-338) categorized the problems
experienced in history education into those resulting from the purposes of history education, course books and
curricula, lack of course materials, history teachers’ lack of training, lack of using historical places, and wrong
choice of methods and techniques. In the above-mentioned study, it was emphasized that history courses and
both methods and techniques and materials used in this course must have quality to encourage students to
participate actively in the lesson and understand history without getting bored and history teachers must be
well- equipped with the knowledge as required by the era. Considering the results revealed by the studies
carefully, it was found that the beginning of implementation of constructivist approach in Turkey not had an
effect on history education and its processes but particularly the problems about teaching methods still
continued. Especially what draws attention is that contemporary techniques which allow students to get engaged

in history courses and promote effective learning environments were not adequately utilized.

Considering the studies carried out about the attitudes towards history courses, it is found that they show
parallelism with the issues in teaching-learning processes. Ozbaran (1992) in his interviews carried out with pre-
service teachers evaluated the process of secondary school history education in terms of teaching the courses,
course book, student participation, and use of sources and the undergraduate education with regard to teaching
a course, subject, and curriculum. As a result of the interview, it was observed that there was a structure which
was based on the conception of traditional education, did not bring social issues into the forefront, and brought
negative experiences into the forefront. Safran (1993) in his study which investigated the attitudes of students
at different levels of education towards history course determined that the attitudes towards history course
changed to negative after primary school. It was stated that such reasons as students’ lack of expectations from
history courses for their benefits for the future, their perceptions towards the course being boring and
monotonous, and learning the same subjects in different levels of education again were effective for the
emergence of this situation. Altunay-Sam (2007: 4) determined that education faculty students accepted the
importance of history courses but they had middle level and positive attitudes towards the history course. Ulusoy
and GUlum (2009: 156-158) asserted that although pre-service social studies teachers regarded historical
subjects interesting, important, and were willing to learn, their attitudes towards geography course were positive
and above high levels. The above-mentioned study draws attention to the boring/rote memorization structure
of history courses and the problems in teaching history courses pointed out by students. Elban (2015: 116) in his
study designed with a quantitative approach detected that the attitudes in secondary school towards history

course were positive and high level and male students’ attitude scores were higher than female students.
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When the literature is examined, it is found that the problems related to the history education and especially
about teaching methods still exist and although students comprehend the importance of history education, they
develop a distant attitudes towards history. The main problem facing us is whether or not the negative attitudes
developed by the students due to the education system before 2005 changed, and if changed, what reasons
caused its change, and whether or not the factors that are effective in this change are compatible with the

purposes of contemporary education.

Purpose and Importance

Among social studies, discipline of “history” experiences some problems both resulting from the nature of social
studies in general terms and its own nature, privately. When an effective teaching-learning process is not
composed, students will not be able to put the courses in social sciences in a beneficial place in their future life
and also the abstract and rote memorization structure of history courses due to their nature lead students to

develop negative attitudes towards the course.

Many developments have recently occurred about history education in the world. In line with these approaches
which foresee that students take more responsibility and be more active in lessons, the roles of history teachers
and students, the content of curriculum and history course books, classroom environment, and assessment and
evaluation approaches have undergone important changes (Gliven and et al., 2014: 1, 3). With this change, the
main opinion in history courses is that knowledge cannot be generated independently from the one that knows
it and during the learning process, students must be given responsibility and thus, generating their own
knowledge (Demircioglu, 2010: 22). With the new conception of history, students who were assigned the role of
a little historian had an opportunity to actualize their learning actively via experience, discovery, and problem
solution in addition to historical knowledge (Dilek, 2007: 71). In history courses, there has been a trend towards
moving from political centred macro history to the understanding of micro history which includes mostly social
issues and also attaches importance to local history. In parallel to this, people who found more “things” about
themselves got more interested in history. When the literature is examined, despite all developments, some
problems still exist. In this sense, learning the experiences which are effective for people to love history and get
interested in it will provide benefits to get rid of problems and teach history courses more efficiently and draw
students’ interest in it. The main purpose of this study is to examine the factors that led the individuals who did
not like /were not interested in it during their high school education to like /be interested in history after high

school education. In line with this purpose, the study sought to answer the following research questions:

e What are the participants’ reasons for disliking / lacking interest in history courses during high school
education?

e How did the participants like/get interested in history after high school education?

e After gaining love of history, what thing (s) did they do about history?

e What do participants suggest for a better history course / history teaching?
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Firstly, the reasons why the participants did not like history/ get interested in history during their high school
education will be emphasized and then the experiences they had during the process of liking history/ getting
interested in history will be determined. It is found in the previous studies that the main problems experienced
in history education and students’ attitudes towards history course were intensively studied. This study will
explore how individuals’ negative attitudes changed to positive after high school education, the methods in this
process and to what extent these methods overlap with the teaching methods that stand out in contemporary

education. Thus, it is expected to make contributions to the literature.

METHOD

In this section, the methodological approach that is used with the intention of determining the process which
participants go through about liking history/getting interested in history. Within this context, the research design,

data collection tools, and data analysis were addressed in this section.

Research Design

The research was designed and administered based on the qualitative research approach to allow the
participants who gained love of history / got interested in history in their later lives to reveal their experiences
in this process much more comfortably and elaborately. Qualitative studies ocur in a natural setting aiming to
reveal perceptions and events in a realistic and holistic way using their field specific data collection techniques.
(Yildirrm and Simsek, 2008: 39). The study group’s knowledge, perceptions, attitudes, experiences, and
evaluations about the subject investigated are examined in qualitative research studies (islamoglu, 2011: 187).
The real experiences of the participants during the process of love of history /getting interested in history were
focused and this case was explored in-depth. With this aspect, case study, one of the qualitative research designs,
was used in this study. Case study is an in-depth exploration of one or more cases and/ or more than one case

and it is a detailed description and analysis (Creswell, 2013: 104).

The Study Group (Participants)

The study group of the research knows the purpose of the study and consists of 12 participants who volunteered
to participate in the study. Convenience sampling (see Yildirim and Simsek, 2008: 113) was utilized in the research
because it is prompt and practical. The people who the researcher could reach easily and who did not like history
/ were not interested in it during their high school education but who liked /got interested in history later
composed the study group. The interviews were carried out and face to face with 6 participants and with 6

participants online. The descriptive information about the study group was presented in Table 1.
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Table 1. Demographic Characteristics of Participants

Participant Gender Marital Age Occupation Educational Status Forms of
Status Interview
P-1 F M 40+ State Undergraduate Online
P-2 F M 35 unemployed Undergraduate Online
P-3 F M 32 unemployed Associate degree Face-to-face
P-4 M M 35 State Associate degree Online
P-5 M M 35 State Master Online
P-6 M M 38 State Undergraduate Face-to-face
P-7 F M 32 Private Master Face-to-face
P-8 F M 40+ unemployed High School Online
P-9 M B 27 Private High School Face-to-face
P-10 M B 31 Private High School Face-to-face
P-11 M B 29 Private High School Face-to-face
P-12 M M 31 State High School Online

When Table 1was examined, it was found that the study group was composed of 7 males and 5 females in terms
of gender, 9 married and 3 single participants considering marital status. In terms of age range, the participants
were between the ages of 27 and 45. In terms of work, 5 of them work in state offices, 4 of them work in private
sector and 3 of them are unemployed. Considering educational background, 4 of them are high school graduates,

2 of them have associate degrees and 4 of them are undergraduates, and 2 of them are graduates (MA degree).

Data Collection Tool

The data were collected via semi-structured interview form developed by the researcher in line with the purpose
of the research. After the form was prepared, two education field experts and a qualitative research expert
evaluated it and the form was redesigned considering their suggestions. A piloting interview was carried out
with two participants about the latest form. After the piloting interview, it was decided that no change was
needed in the form. The participants in the piloting interview were not considered as study group. The form
used as a data collection tool consist of two parts: The first part includes information about the participants such
as gender, marital status, age, job status, educational background, and interview types. The second part firstly
aims to explore the participants’ reasons for not liking history/being interested in history and then their reasons
for liking history/being interested in history, the activities they did after they liked history/were interested in

history and their suggestions about a good history education with 4 questions.

Data Analysis

The data obtained from the participants were analysed via content analysis. Content analysis is a process in which
similar concepts and themes are categorized in order to make them clearer and more practical (Yildirrm and
Simsek, 2008). Just after the interviews, the researcher took notes about the interviews and determined key

points. After the interviews, the summary of the interviews was shared with the participants and the participants
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evaluated whether or not the statements and the messages shared were understood clearly and correctly. After
the analysis was completed, both the general analysis and the contribution made by the participants were
confirmed by the participants who were convenient. After the analysis was finalized, another field expert was

asked to evaluate it.

FINDINGS AND INTERPRETATIONS

This section aimed at explaining the participants’ reasons for not liking history /being interested in history during
high school education, the factors that led them to like /being interested in history after high school education,
the activities they did after they liked/were interested in history, and their suggestion for a good history
education. While forming tables about the topic, the participants’ opinions about the subject were shared. Thus,
the number of opinions will be more than the number of participants. In addition, while giving examples from
the participants’ opinions, the opinion related to the subject were taken and unnecessary details and irrelevant

(or off topic) explanations were shown (...) in this way.

The Participants’ Reasons for not Liking History /Being Interested in History During High School Education

History courses are among the main courses taught in high schools and it is required that every student takes
this course once and succeeds it. Some students do not like, and show interested in history courses. Under this
title, the students’ reasons for not liking /being interested in history courses during their high school education

were explained considering their attitudes. The participants’ opinions about the subject were presented in Table

2.
Table 2. Participants’ Reasons for Not Liking /Being Interested in History

Themes Reasons f %
Student-related problems  Teachers’ negative attitudes 6 18,2
%45,5 Not being able to link the course to the real life 2 6,1

Not explaining the purpose, importance, and content of 2 6,1

history

Monotonous teaching of the course 2 6,1

Subjective teaching 1 3

Weak communication skills 1 3

Not liking the job 1 3
Applied method related Traditional methods (memorization/read- Tell and etc) 6 18,2
problems %27,3 Teacher-centred education 2 6,1

Not using technology 1 3

Adopting political history centred teaching 2 6,1

Unnecessarily long content 1 3

Bad design 1 3

Content which is not objective 1 3

Problems related to the Considering as an abstract course-based on 3 9,1

nature of history memorization
%9,1
Learning environment Lack of setting for education 1 3
related problems %3

Total 33 100
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When Table 2 was examined, the participants stated that their reasons for not liking /being interested in history
resulted from the problems related to the teacher, applied method, course book, the nature of history, and the
environment. Considering the problems-related to the teacher, the participants stated the following: teachers’
negative attitudes, not being able to link the course to the real life, not explaining the purpose, importance, and
content of history, monotonous teaching of the course, subjective (not objective) teaching, weak communication
skills, and not liking the job. The problems related to the applied method included memorization, traditional
methods like reading and lecturing, the methods which centred on teacher, and not using the technology. The
participants stated the following reasons for the course book related problems: adopting political history centred
teaching, unnecessarily long content, a badly designed course book, and lacking objective content. The problems
resulted from the nature of history included seeing history as an abstract and memorization-based course and
learning environment related problems include the opinions that there was not a suitable setting for education.
It is revealed that the most important reason for participants’ not liking /being interested in history courses
during their high school was the teachers. History, due to its nature, includes very early time periods and reveals
a lot of information while doing this, but this makes learning difficult for participants. All components are in some
way effective on individuals’ liking history; however, teachers are mostly responsible for this. Nevertheless, the
second biggest problem, as stated by the participants, is the problem due to the applied method which is
determined by the teachers. It is found that the teachers have a great impact on the participants’ attitudes

towards history. The opinions of the participants numbered 1, 6, 8,9, 10 and 11 were presented below:

P-1 “I did not like history lesson. It might have some reasons such as the history teacher’s rude behaviours to the
students, not being able to make connections between our life and historical events, and history asking the
historical events in terms memorization like people and dates. This is unfortunately very upsetting. It is like leaving
the parts of history which could reflect today instead of giving importance to the aspects which would be forgotten
after some time. Telling history mainly based on wars in history books and rumours and beliefs about not teaching

history objectively.”

P-6 “Assigning the subject to study as homework and students’ reading the assignments in class. The teacher
teaches the course by reading the history book. The teacher fails to establish a communication with the students
and finishes the lesson sitting at his table. Therefore, all these things prevented me from starting to enjoy this

course. They did not tell us the importance of history.”

P-8 “...First of all, our teacher was very strict. That is, he did not make us love him and also history course. History

was not told to us, there was always memorization. What we learned in the courses were only the dates. ...”

P-9 “l remember two teachers during my high school education and one of them was my history teacher. He could
read the course book for some time and then we would read it. He could overreact even to a small noise.

Another history teacher could explain the lesson only himself and we were about fall asleep, he did not give us
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the right to speak. ... We did not understand anything from the course books. There was long memorisation and

there was always writing. That’s why | felt that history was a course which | could never achieve it.”

P-10 “I have never understood why we learned history and even nobody told us the reason. What is the
relationship between the things we learned and today? ... the course book was a problem itself. The content was
not understood. There were wars, peace, items, but not us. Teacher only talked and we listened to her. And then

we forgot it.”

P-11 “History itself feels cold. It was a course that required memorization. The teacher revised the previous lesson
before starting the new one. Then, the asked questions from the lesson he explained. ... In addition, the school

facilities were not good.”
The Factors that Led the Participants to Like/ Be Interested in History After their High School Education

Many situations that individuals encounter in their lives enable them to develop positive attitudes towards the
things that they did not like /were not interested in before. It was revealed that the individuals who did not like/
were not interested in history courses during their high school education due to several reasons began to like/
get interested in history after their high school education due to some factors. The factors that led the

participants to like/ get interested in history after their high school education were presented in Table 3.

Table 3. The Factors That Led the Participants to Like History

Reasons f %
Historical productions (film, drama, documentary and etc.) 5 26,3
Internet and social media networks 4 21,1
Curiosity/personal efforts 4 21,1
Exam study (central civil service exam, university exam and etc) 3 15,8
Student-centred methods during another teaching 1 53
Peer influence 1 5,3
Conference 1 5,3
Total 19 100

When Table 2 was examined, it was found that the participants liked or got interested in history because of
historical productions, curiosity/their own efforts, internet and social media networks, during exam study, during
another teaching, student-centred methods, peer effect, and during conferences. It is revealed that half of the
opinions stated by the participants were about technology-enhanced learning environments and a considerable
part of it was related to individual learning efforts. Contemporary learning approaches require the use of facilities
of technology in the classroom in information age. It was found that when the participants encountered the
opportunities which they could not use in the classroom in their life, they got interested in history. Another
factor that the participants draw attention is to get interested in history via individual learning efforts. It is known

that history teachers did not evoke curiosity/interest in considerable number of students during high school
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period and the individuals at some time in their life regarded history as a necessity and thus developed curiosity.
In both cases, it is seen that history courses could be developed with the student-centred methods in which
students are actively engaged in. Another subject that needs to be stated is the participants who got interested
in history while studying for the exam. It is important to indicate that such an interest in history is due to a
stimulant (a teacher who teaches very well, a friend who guides you, and etc.) As a result, the guidance of a
teacher, in other words counselling, seems to be important. The opinions of the participants 2, 3, 4,5, 7 and 8

were presented below:

P-2 “I can’t give an exact date about this issue. After | had children, | focused on raising them, feeding them with
natural food. | saw that this became very difficult in time and thought that everything was much simpler and
easier in the past. Everything was natural and organic for the kids. Then, | started to be interested in history such
as old house, old films, and clothes. Social events, wars in history drew my attention. | have thought that the

foundation of today’s problems lies in the past.”

P-3 “I started to enjoy history after high school during university education. Our history lecturer at the university
did not only tell the lesson but also, he made us live it. He animated in the class. We were also involved in it. He

started the lesson saying wear your swords, we are going to a siege. This created love of history in me.”

P-4 “After high school, while preparing for the police entrance exam, | was trying to memorize history. But of
course, it was in vain. Then, | have a friend working as a history teacher. With his guidance, | just studied as if |
was reading a short story. While | was studying for the exam, my curiosity in history increased. | wanted to learn

different information.”

P-5 “My main reason to like history later is that accessing to information is easy and different opinions are
valuable lately. Historical productions (Tv drama, film, and etc) which tell the different aspects of history on visual
media recently draw our attention and these encourage me to investigate historical events. In addition, the
speeches /talks given by the famous research historians who have strong communication skills and are socially
accepted on the Internet platforms (mainly social networks) bring to our mind the question “was our history really

that much beautiful?” and especially drag young generation into the conception of history ...”

P-7 “I loved history course while | was studying for the civil service examination. During the exam courses,
interesting information given by my history teacher drew my interest and then, | started to watch TV dramas. |
also watched other historical productions on the internet-based platforms. | began to follow important historians

on social media. The information they gave was very interesting. ...”

P-8 “There were not many sources in our hand in the past. Then, in line with my curiosity, as | found sources, |
realized that | knew nothing about history. | said that we were not taught history. The more | read, the more |

was informed, and I loved history. | tried to understand it. As | understood it, | started to learn real history.”
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The activities Done by the Participants After Gaining Love of History

The activities the individuals who gained love of history do later are also important. Among the factors which
caused them to gain love of history, turning towards other sources and learning history from different sources
are important factors for individuals to raise true historical awareness. The activities done by the participants

after gaining love of history were presented in Table 4.

Table 4. The Activities Done by The Participants After Gaining Love of History

Activities f %
Research-Investigation activities (reading a book, visiting historical works and etc) 9 37,5
Following historical productions (TV programs, online sources, film, TV drama and etc) 7 29,2
Raising historical awareness 3 12,5
Participating in seminars, conferences and such activities 2 8,3
Increasing interest in history 2 8,3
Starting to maintain old traditions 1 4,2
Total 24 100

When Table 4 was examined, the participants stated that after gaining love of history, they did activities to
develop their knowledge of history. Among the activities done are research-investigation activities, following
historical productions, participating in seminars, conferences and such activities, increasing interest in history,
and starting to maintain old traditions. As it is seen that after gaining love of history, the participants tried to
reach more than one source of information for the sake of learning history, and with the increasing interest in

history, they gained historical awareness. The opinions of the participants 2, 4, 6, 7, 10 and 12 were presented

below:

P-2 “| started to read the biographies /autobiographies of historical figures. | sometimes do research about the

historical works. Although | am not very successful, | make an effort to maintain the old traditions.”

P -4 “My interest in history increased. | started to do research about historical works of art, rulers, heroes, and

whatever | wonder. | named my child after a historical ruler.”

P -6 “I got information about our history by doing research. | watched the films and Tv films that told our history

and thus improved my knowledge of history. Investigating the culture and civilizations of the societies existing in

history, | gained information.”

P -7 “After liking history, | started to leaf through history books and watch videos about our history on You Tube.
I watched TV dramas again and again. ... | did research on the Internet about the talks/speeches made by the

famous historians and watched them.”
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P-10 “I gained historical awareness. Apart from this, | started to follow TV programs. | am trying to watch popular

TV dramas, too. | also read popular history books.”

P -12 “Mly curiosity in historical artefacts increased. Whenever | have time, | try to visit and see them. | do research

about them. | try to watch historical films as far as possible.”

Participants’ Suggestions for a Better History Education

The experiences of individuals who developed a positive attitude towards something that they did not like / were
not interested in are important treasures to consider for the future. The participants’ observations about how to
teach history more effectively as a result of specific experiences later offer data opportunities while designing
the history education processes. The participants’ suggestions for a better history education were presented in

Table 5.

Table 5. Participants’ Suggestions for A Better History Education

Suggestions f %
The facilities of technology should be used. 8 21,1
Lessons should be supported with visual activities. 5 13,2
Historical structures should increase 4 10,5
Qualified history teachers should be trained 3 7,9
Relationships between past and present should be established 3 7,9
Different opinions should be shared in history courses 3 7,9
The importance of history should be grasped. 3 7,9
Teachers who like history should teach the course. 2 5,3
The communication skills of history teachers should develop 2 53
History courses should be taught enthusiastically 1 2,6
History courses should be popularized 1 2,6
History should be taught objectively 1 2,6
History should be learned through experience and doing 1 2,6
Field trips should be organized 1 2,6
Total 38 100

When Table 5 was examined, it was found that the participants offered many suggestions for a better history
education. It is seen that the suggestions focus on the teacher and the method to be used in the lesson. Among
the mostly stated opinions by the participants are the use of technological facilities in the class, supporting the
lesson with visual activities, and increasing the number of historical productions. Training of qualified history
teachers, establishing relationships between the past and today, sharing different opinion in history courses,
grasping the importance of history, history teachers who love history teaching the history course, and developing
history teachers’ communication skills are among the frequently stated opinions. Telling history lessons
enthusiastically, popularizing history courses, objective history teaching, learning history by doing and through
experience, and organizing field trips are the other opinions stated. When the suggestions were examined, it was

revealed that the participants stated the opinions which they considered as solutions to the problems they
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complained about during their high school education, in other words, the problems that caused them not to like
/ be interested in history. It was observed that the opinions are compatible with the contemporary learning
approaches and among the suggestions required for effective history education. The opinions of the participants

2,4,5,7,9, 11 were presented below:

P-2 “The teacher should catch the enthusiasm, sadness, and etc., in the scene he is explaining as far as possible
and transfer them to the students. If we could go to the battlefield with simulations and 3D glasses, listened to
the commanders’ speeches in the encampments, and queued in the food line in the battlefield..., it would be great.

... Finally, I think that the connection of the past to the present should be explained very well.”

P-4 “For a better history course, while the teacher is explaining the topic, he should get into the topic and live that
moment. In addition, he should use visual materials. ... Technology should be used in the class to the end and
historical movies should be used. ... People who cannot learn a lot of knowledge in the lessons can learn it easily

from the movies. ...”

P-5 “Although it is difficult to be objective, different opinions should be shared and the impressive power of
communication should be accepted. Technology should be used as the most important elements of transfer. The
narrator should use technology to do research. He should use the Internet technologies-mainly social media- as

a supportive element although he does not use them in his lectures.”

P-7 “Mly first suggestion for a better history education is that history should be told by a teacher who really loves
it. It would be nice if teachers tell the lesson by using visuals, not only from the book. By making the best of the
Internet we are offered, benefiting from it, and satisfying students’ curiosity, the course should be taught. In order
to learn history through experiencing and dreaming it, we should benefit from the opportunities of the production
such as movies and films. Thus, it will retain in mind and also students will not consider history as rote

memorization.”

P-9 “I can say a few things. We learn history even with video games. It is the age of information and all these
opportunities should be used to the end. We should tell the lesson with visuals -like the map of the battlefield.
Documentaries could be used. Different opinions should be told. For example, | could not find myself in the

traditional history we learned.”

P-11 “History teachers should be given a good training about teaching and having students like the course.
Establishing links between the past and today, teachers should concretize the lesson. There are virtual museums.
Visuals enrich the course and the models of the ruins could be brought to class. It is not difficult to teach the

students anymore. When | look at today, | think that the education | received was deficient. ...”
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RESULTS, DISCUSSION AND SUGGESTIONS

Because history courses mirror people’s past, it has become a course which people are curious about. In this
sense, it is expected in the history courses that students should be motivated in the course and in case of teaching
the course with correct methods, an effective learning process should be actualized. Some reasons such as
students’ interest and curiosity form love of history in students while because of some reasons, students do not
like /are not interested in the course. This study made an attempt to investigate the processes of the students
who did not like /were not interested in history during their high school education but who liked/ and were

interested in history after their high school education.

Before presenting the results privately, | want to make this general evaluation: Considering in general, according
to the participants, the problem is that history courses were taught with teacher-centred traditional methods,
the solution of this problem is that popular sources which students are mostly exposed to should be included in
educational processes and student-centred methods should be used. Similarly, this evaluation was mentioned
in the studies which presented the problems of history education in (Ozbaran, 1992; Safran, 2002; Oztiirk, 2003;
Yildiz, 2003; Hopken, 2003; Kostiikll, 2004; Aslan, 2005; Demircioglu, 2010; Bal, 2011; Safran, 2015; Sadik-Yiimaz

and Avci, 2018). The problems are known; however, due to some sources of resistance, they still exist.

First of all, the participants were asked their reasons for not liking/being interested in history during their high
school education. In this way, the true causes of the problem were presented clearly. The participants
participating in the study mostly prioritised “teacher” and then the problems about “applied methods” related
to the teacher about not liking history. Course book, nature of history, and learning environment related
problems were the other problems stated by the participants. Due to the abstract and rote memorisation
structure of history courses, teachers are required to take more responsibility for having students like the course.
It is expected that contemporary learning approaches which mostly point to the student-centred learning setting
will make contribution to students who do not like /are not interested in history to develop positive attitudes.
Zhao and Hoge (2005: 220) stated that course book-centred instruction was inadequate for students’ effective
learning and gaining social skills. Yalavuz (2006: 99) stated that traditional teaching methods based on direct
instruction prevented student from liking and learning history courses and suggested that student-centred active
learning methods should be used in place of traditional teaching methods. Glingér-Akinci (2011: 2) stated that
there were important problems due to teaching social studies and history courses based on rote learning and
not engaging students in active learning process, and lack of studies related to teaching historical skills and using
visuals in the classroom environment. Boadu (2015: 38) stated that many teachers did not teach history course
with suitable methods and this led history to be perceived as a difficult, boring and rote memorization-based

course.
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Secondly, the participants were asked how they liked /got interested in history later. Considering the responses
to this question, it was found that the participants liked/got interested in history with technology-based methods
in which many sense organs are in use. All of the opinions stated included historical productions, curiosity/ their
own efforts, internet/social media, during the exam study, student-centred methods while learning another
thing, peer effect, and conferences. This case reveals the effect of the popular sources on learning. Using such
sources in the classroom is important because they draw student interest more and increase participation in the
course. There are studies about student-centred teaching methods which encourage much more active student
participation in learning processes in history education (see. Johnson, 2003; Maloy and LaRoche, 2010 and etc.,).
Zhao and Hoge (2005: 220) defend that visuals and technological facilities offer a strong and effective learning
and teachers, by using these sources not only enrich their education but also teach life skills with the course.
Dilek (2007: 75) determined that conception of history based only on knowledge transfer should be abandoned
in order to actualize historical understanding and create awareness. Bringing visual materials into the classroom,
benefiting from actvities such as a period drama/film, assigning homework such as doing research about the
period will help students to realize the stages the historians went through to become a historian and also
different opinions. Regarding the results of this study, an important point to consider is that the participants
emphasised technology in relation to historical productions -especially films. Technology and education directly
influence one another (Tomakin and Yesilyurt, 2013: 250), and many technological advances aim at creating more
meaningful and more realistic learning environments for students (Caliskan and Simsek, 2000: 16). In this sense,
it was emphasized in many studies that internet-assisted education (Lemone, 2001; ipcioglu , 2001; Kiyici, 2003;
Cetin and et al. 2004; Chou and Liu, 2005; Jang, 2006; Yaylak, 2010; Demircioglu, 2011; Oral and Kenanoglu,
2012; Turan, 2012; Guvenbas, 2013; Tepecik and Zor, 2014) and historical productions (Raack, Smith and Raack,
1973; O’Connor and Jackson, 1974; Seixas, 1993; Weinstein, 2001; Chansel, 2003; Marcus, 2005; Woelders, 2007;
Demircioglu, 2007; Oztas, 2007; Tiirker and Arslan, 2008; Bisson, 2010; Rosenstone, 2012; Stoddard, 2012;
Aktekin and Coban, 2012; Kaya and Giinal, 2015) enriched educational processes and offered participatory,
effective, and permanent learning opportunities. Because the Internet offers opportunities to access many
sources at the same time and is not confined by time and space restrictions, it offers many important
opportunities to history courses. In addition, the films are based on a specific scenario, appeal many senses,
mainly visuality, and concretize events, so they become more attractive than a history course taught by
traditional ways. It is revealed by the participants’ statements that social media has made important
contributions during the process of liking/ being interested in history. This case has also been included in recent
literature (Barton, Caswell and Jensen, 2010; Morgan, 2013; Haydn, 2017; Haydn and Ribbens, 2017; Okumus,
2018; Okumus, 2019; Simsek and Yali, 2019). Especially, as social media has been used by a lot of people, they
quickly pay attention to the contents shared on these platforms. When the studies in literature and participant
views are evaluated together, a learning environment in which students are engaged in the learning process

more and technological facilities are used becomes important for an effective history education.
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After the participants gained love of history, they stated that they were engaged in such activities as research-
investigation, following historical, raising historical awareness, participating in seminars and conferences,
increasing interest in history, and maintaining old traditions. That is, after suddenly developing positive attitudes
towards history as liking/being interested in history, this led to gaining new knowledge with the effort to reach
many sources about historical subjects. According to Yilmaz (2009: 176), knowledge is one of the most important
factors or/and phenomena that trigger, support, and provide continuity to the learning process and becomes a
mediator for the process. The triggering force behind the participants who gained love of history is the knowledge
they acquired, and each knowledge of history is an encouraging factor for the sake of learning new information
of history. The participants in this study did not like /were interested in history during their high school education.
It is mostly teachers’ responsibility to make the lesson interesting, draw students’ interest and curiosity, and
moving students to the centre during the learning process. In this sense, as stated by Giindiiz (2019: 44-46), it is
important that teachers constantly renew themselves professionally and keep pace with the latest

developments.

When the participants’ suggestions for a better history education are examined, it is revealed that they offer
contemporary solutions to the conditions they considered as problems. It was suggested by the participants that
teachers who would have students like history course should teach the course, learning settings should be
enriched, technological facilities should be used more in the classrooms, and the learning process should be
visual and student-centred. Walmsley (1932: 79-82) at a very early period suggested that teachers should teach
students how to think, encourage students to think, and develop infrastructure to reach knowledge. Weiner
(1995: 7-8) stated that the purpose and importance of history course should be told, an effective communication
should be maintained in the class, students should be explained different opinions and teach them to evaluate
the opinions’ weaknesses and strengths and finally active teaching techniques such as discussion, animation,
analogy should be used, and determining specific topics, students should be encouraged to participate in the
course. Formwalt (2002: 65-67) recommends seven rules for effective history education: Enthusiasm, rely less
on textbooks, use well-written secondary sources, look at the things that matter today, use generous amounts
of local history to teach American and World History, use music and film to appeal to those senses not necessarily
stimulated by reading and, become more computer literate. According to Black (2003: 30), using considerable
amounts of sources in history education develop students’ inquiry skills, promote their participation in the lesson,
and finally foster learning. Dilek (2007: 71) stated that in new conception of history education, learning wold be
actualized with experience, discovery, and problem solution within the students who are assigned the role of a
little historian in addition to historical knowledge. With this aspect, the new conception of history overlaps with
the suggestions of the participants. Yilmaz (2008: 45) defends the following opinions for effective history
education: everything that is related to the teaching of the course such as course book, curriculum, and teacher
should have integrity, the nature of history should be considered during history education, historical skills should

be taught and students’ ability to reach information should be developed, the topic should become relevant,
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meaningful, and interesting for students, and history teachers should develop themselves and become more
qualified. Ding (2010: 1438-1439, 1443) about history draw attention to the teacher who knows what to teach,
has content knowledge, and love his job and use learning strategies especially enriched with visual materials in
place of direct instruction method. In addition, teachers should have their students gain development of
historical thinking skills and critical thinking skills. Boadu (2015: 38) stated the following opinions for effective
history education such as history courses’ being emotionally and intellectually interesting, developing historical
skills beyond the oral presentation and explaining the chronological order of events, and using innovative

approaches in the lessons.

Considering the research, it is suggested that educators should use technological facilities more in teaching-
learning processes, include more student-centred activities, make lessons more interesting by explaining the
importance of the course more clearly, and become professionally more qualified. It is recommended that the
future studies should design more action research studies for the missing topics, introduce new technologies to

the literature, and share the platforms which are experienced about the subject and share good examples.
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TARIHE LISE OGRENiIMINDEN SONRA iLGi DUYAN BIiREYLERIN TARIHE iLGi DUYMASINA
VESILE OLAN ETKENLERiIN iNCELENMESi

6z

Tarih derslerinin ge¢cmisi konu alan igerigi dogru stratejiler izlenmediginde dersin 6gretilmesinde ve derse yonelik
olumlu tutum gelistirilmesinde engeller gikarmaktadir. Egitim agisindan bu istenmeyen bir durumdur. Ayrica tarih
dersleri de insanlarin ge¢misi ile ilgili bir ugras alani olup insanlarin gelecegini sekillendirmesinde ge¢misini
bilmesi gorece buylk 6neme sahiptir. Bu arastirmada da tarihi lise 6greniminden sonra seven/ilgi duyan
bireylerin lise 6greniminden sonra tarihi sevmesine/ilgi duymasina vesile olan etkenleri incelemek amaglanmistir.
Bu sekilde calisma katilimcilarin tarihi sevmemesine/ilgi duymamasina yol agan nedenleri/hatalari gorup,
tekrarlanmamasi adina alanyazina katki sunma ve lise 6grenimlerinden sonra katilimcilarin tarihi sevmesine/ilgi
duymasina vesile olan etkenlerin ¢agdas 6grenme siregleriyle ortlisliip Ortismedigini tespit etme firsati da
sunmustur. Arastirma nitel arastirma yaklasimi ve durum arastirmasi deseni esas alinarak yiritUlmustdr.
Arastirmaci tarafindan hazirlanan yari yapilandirilmis gériisme formu aracihigiyla Turkiye’de arastirmaya gonalli
katilmayr kabul eden 12 kisiyle goriisme yapilmistir. Elde edilen veriler betimsel analiz yontemiyle
¢6zimlenmistir. Sonug¢ olarak, katiimcilarin sorunlarinin tarih derslerinin 6gretmen merkezli geleneksel
yontemlerle islenmesi, sorunun ¢d6zimu ise 6grencinin daha ¢ok maruz kaldig1 popiiler kaynaklarin 6grenme
siireglerine daha ¢ok dahil edilmesi ve 8grenci merkezli ydntemlerin tarih derslerinde kullaniimasidir. Ozellikle
tarihi film/dizi, belgesel gibi tarihsel yapimlar, sosyal medya gibi internet destekli uygulamalar ve teknolojinin
sundugu diger olanaklar katilimcilar tarafindan hem tarihe karsi olumlu tutum gelistirme siirecinde hem de iyi bir
tarih 6gretiminde tavsiye olarak sunulmustur.

Anahtar Kelimeler: Tarih, tarih sevgisi, tarih 6gretiminde sorunlar, etkili tarih 6gretimi.
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GiRiS

Uzun yillar gerek egitimciler gerekse de 6grenciler tarafindan egitim-6gretim siireglerinde sosyal bilimlerle ilgili
derslerin hayata katkisi tam olarak kavranamamis ve gerekli 6nem verilmemistir. Bu durumun ortaya ¢ikmasinda,
sosyal bilimler kapsamindaki derslerin; insan hayatinda, fen bilimlerindeki gibi somut bir Gretim ortaya
koyamamasi ve buna bagh olarak da oOgrencilerin bu derslerden gelecekteki yasamlarina iliskin bir yarar
beklememesi etkili olmaktadir (Paykog, 1991: 4). Sosyal bilimler kapsamindaki dersleri, egitim-6gretim sireglerini
verimli sekilde degerlendirerek ve 6grencilerin bu derslerin 6nemini kendi deneyimleri sonucu kavramasini
saglayarak 6grencilerin hayatlarinda daha anlamli bir yere yerlestirmek mimkiindir. Bunun igin sorun alanini iyi

tespit etmek gerekmektedir. Bu anlamda tarihi ve tarihin ugras alanini ifade etmekle baslamak yararli olacaktir.

Tarih insanlar tanima ugrasidir (Bloch, 1994: 19) ve tarihi bilgiler, gecmiste yasanan olaylar ve bu olaylar
hakkindaki belgelerin belli bir metod gergevesinde incelenmesi ile ortaya gikmaktadir (Kostiikli, 2014: 19). Tarih,
insanlarin gegmisle kurdugu iliski (Safran, 2010: 19), bugin ile gegmis arasinda kesintisiz bir diyalogtur (Carr,
2009: 35). Daha genel bir deyisle, tarihgilerin insanlarin kendine iliskin bilgileri ortaya c¢ikarmak igin
belgelerin/kanitlarin lzerinde dislindugi, gecmis olaylar hakkinda sordugu sorulara yanit arayabilecegi bir
arastirma ve sorgulama sirecidir (Collingwood, 2013: 42-43). Bu anlamda tarih sadece gegmiste yasanan savas
ve anlasmalarin anlatildigi siyasi tarih merkezli bir bilim olmayip, insanlarin gegmisini (siyasal-sosyal) ve icinde
yasadigl diinyayi en iyi sekilde anlama gayretidir (Ulusoy ve Gilim, 2009: 150). Bu aciklamalardan ilk olarak;
tarihin, disipline 6zgi bir metod ¢ergevesinde arastirma etkinligi oldugu ve ayni zamanda insanin kendisine iliskin
bilgi birikimini ifade ettigi gérilmektedir. Tarihin, insanlarin kendi gegcmisi ile ilgili bilgi birikimi oldugu bir gercektir
ve insanlarda tarihe iliskin dogal bir merak ve ilginin olmasi da beklenen bir durumdur. Bu bakimdan insanlarin
tarihe mi tarih 6gretimine mi mesafeli ve soguk durdugu tartisiilmahdir. Bu anlamda iki temel husus zerinde
durmak faydali olacaktir: Tarih 6gretiminde yasanan temel problemler ve 6grencilerin tarih dersine karsi

tutumlari.

2000’li yillarin basinda Tirkiye’de tarih egitimi ile ilgili yasanan sorunlar cesitli arastirmada glindeme getirilmistir.
Ozbaran (1992: 219), tarih dersleri 6zelinde diinyada yasanan gelismelerin Tiirkiye’de tarih 6gretimine
yansitilamadigi; ideoloji kaynagi, ezberci, kabullenen, yoneticilerin gegcmislerini dven bir 6gretim sisteminin
varligindan bahsetmistir. Safran (2002), tarih 6gretiminin amaclari, mifredat programinin igerigi, 6gretim
yontem ve teknikleri, 6gretim arag ve geregleri ve yiiksekdgretimde 6gretmen yetistirme politikalari Gizerinden
tarih 6gretimi meseleleri Gzerinde durmus ve Tirkiye’deki tarih egitiminin diinyadaki tarih anlayislarindan ve
yeniliklerden etkilendigini belirtmistir. Oztiirk (2003: 142-150), ders kitaplarinin ideolojik yénlendirme araci
olarak kullanildigini ve ilgi cekicilikten uzak, 6grenciye nesne olarak bakan, gereksiz bilgi ile dolu ve gorsel
kullanimi agisindan yetersiz oldugunu ifade etmistir. Sinif i¢i pratiklerde 6gretmenlerin benzer egitim
sireclerinden gectigi icin ders kitaplarinin etkisinde kaldigi ve egitim sisteminin yeni 6grenme anlayisini

uygulamaya uygun olmadig dile getirilmistir. Yine tarih derslerinin cogu kez siyasal kavga araci olmasi, tartismali
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ve hassas konularin 6gretimi icin misait bir ortamin olmamasi, toplumsal ve siyasal sorunlar ile 6gretmenlerin
refah kosullarinin yeterli diizeyde olmamasi da tarih 6gretimindeki diger sorunlar olarak gosterilmistir. Yildiz
(2003: 182-186) tarih dersleriile ilgili sorunlar olarak; tarih ders saatlerinin yetersiz olmasi, tarih derslerinin amaci
ve kapsaminin glnln sartlariyla uyusmamasi, alternatif-cagdas tekniklerin tarih Ogretim siireclerinde
kullanilmamasi, ders kitaplarindaki nitelik sorunu (ezberci, etkinlik eksikligi, yanhs bilgi, edilgen), ezberci ve
geleneksel tarih anlayisi, tarihin disiplin ici amaglarinin kazandirilmamasi distincelerini ifade etmistir. Hopken
(2003: 47, 55-56), tim teknolojik gelismelere ragmen ders kitaplari siniflarda islenen tarihin cercevesini
belirledigini sdylemistir. Geleneksel tarih ders kitaplari temel olarak 6gretmene yonelik ve ulus tarihi dikkate alan
ve ulusal kimligi pekistirme amach hazirlandigi ve geleneksel mifredatlarin da yogun ve baglayici oldugu
disinaldiginde sinif icerisinde 6gretmenlerin 6gretme adina daha c¢ok inisiyatif almalari gerektigini ifade
etmistir. Kostiikli (2004: 6-27), tarih 6gretiminde yasanan problemler olarak; tarih derslerinin diiz anlatim
metoduyla islenmesi ve Ogrencilerin derslerde pasif olmasi, tarih derslerinde 6gretim materyali kullanma
eksikligi, tarih mifredatlarindaki konu tekrarlari ve mifredatlarin agirlikli olarak siyasi konulardan olusmasi, ders
kitaplarinda tarih terminolojisinin dogru kullanilmamasi, ders kitaplarinin ezberci yaklasimla hazirlanmasi;
Ogrenciyi disinmeye, 6grenmeye slriklememesi disincelerini ileri sirmistir. Aslan (2005: 107-113), tarih
ogretiminin Ulkenin gelismislik dizeyi ile ilgili olmasindan kaynakli konjonktiirel sorunlarin, egitime yonelik
yuklenen yanhs tutumlarin, bilgi teknolojilerinde yasanan gelismelere ragmen 6gretim yontemi seciminde
geleneksel yontemlerin, Ogretmen vyetistirmede ve Ogretmenlik anlayisinda vyasanan sorunlarin,
akademisyenlerin konu (izerinde yeterince galismamalarinin tarih 6gretimiyle ilgili 6nemli sorunlar ortaya
cikardigini vurgulamistir. Yine ayni ¢calismada mevcut donem igin tarih 6gretiminin 6grencilerin ufuklarini agarak
gelistirmektense; onlari sinirlayan, eksik ve yanlis bilgilendirmeye yol acan ve toplum bellegini cékerten bir sorun
yumagina donlstigini ifade etmistir. 2005 ve oOncesi dénemde tarih 6gretiminde karsilagilan temel
problemlerin; egitim sistemi, dersin ezberci ve geleneksel bir yaklasimla yurutiilmesi, tarih derslerinin disiplin disi
amagclarina daha c¢ok agrilik verilmesi, siyasi tarih merkezli olmasi, 6gretmen yetistirme sorunlari ve 6gretim
elemanlarinin akademik alanyazin olusturma anlaminda yeterli sorumlulugu almamasi olarak dikkati

cekmektedir.

2005 ve sonrasi donemdeki calismalara bakildiginda; Demircioglu (2010: 24), tarih 6gretiminde yeni yaklasimlarin
benimsenmesine ragmen mifredat programlarina tam olarak yansitilamadigini ifade etmistir. Bal (2011: 384),
tarih 6gretimindeki sorunlara iliskin yaptigi gorismelerde tarih 6gretmenlerinin en blylk sorun olarak
mifredata, tarih 6gretmen adaylarinin ise 6gretim yontem ve tekniklerine isaret ettikleri gorilmustir.
Ogretmenler miifredat, ders saatleri, ders kitaplari ve konularda iyilestirilmenin yapilmasini belirtirken, 6gretmen
adaylarinin ise mifredattaki yogunlugun azaltilmasinin yaninda dersin sikiciliktan kurtulmasi igin 6grenci merkezli
etkinliklere daha ¢ok yer verilmesi gerektigini belirtmislerdir. Safran’a gore (2015: 9) tarih, en ¢cok merak edilen
bilimlerin basinda gelmesine ragmen egitim sistemindeki en sorunlu alanlardan birini olusturmaktadir. Bu

durumun ortaya ¢ikmasinda egitim politikalarinin olusturulmasindan alanda nitelikli egitimci eksikligine ve ¢agdas
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yaklasimlarin uzunca bir slire egitim-6gretim silireclerine yansitilamamasina kadar pek ¢ok nedenin sebep
oldugunu ifade etmistir. Sadik-Yilmaz ve Avci (2018: 324-338), tarih 6gretiminde yasanan problemleri tarih
O0gretiminin amaglarindan, tarih kitaplari ve mifredat programlarindan, ders materyali eksikliginden, tarih
o6gretmenlerinin egitim eksikliginden, tarihi mekanlarin kullanim eksikliginden ve ydontem-teknik se¢iminden
kaynaklanan problemler olarak tasnif etmistir. Adi gecen ¢alismada; tarih derslerinin ve bu derste kullanilan gerek
yontem-teknik gerekse de materyallerin; 6grencilerin bu derslere aktif bir bicimde katilmasini ve tarihi sikilmadan
anlamasini tesvik edecek nitelikte olmasini ve tarih 6gretmenlerinin de ¢agin gerektirdigi bilgi ve donanima sahip
olmasi gerektigi vurgulanmistir. Calismalarin ortaya ¢ikardigi sonuglara dikkatle bakildiginda; Tirkiye’de
yapilandirmaci yaklasimin uygulanmaya baslanilmasinin tarih egitimi ve 6gretimi siireglerini etkiledigi goriilmekle
birlikte 6zellikle dgretim ydntemiyle ilgili sorunlarin devam ettigi gorilmektedir. Ozellikle tarih derslerinde
Ogrenciyi isin icine katan ve etkin 6grenme ortamlari sunan ¢agdas tekniklerden yeterli dizeyde faydalaniimadigi

dikkati cekmektedir.

Tarih derslerine yonelik tutumlarla ilgili yapilan calismalara bakildiginda tarih egitim-6gretim sireclerindeki
meselelerle paralellik goésterdigi goériilmektedir. Ozbaran (1992), 6gretmen adaylari ile yapmis oldugu
goriusmelerde ortadgretim tarih 6gretimi siirecini derslerin islenisi, ders kitabi, 6grenci katihmi, kaynak kullanimi
yoninden lisans egitimini de ders anlatimi, konu ve miifredat yoniinden degerlendirmistir. Gériisme sonucunda
geleneksel egitim anlayisina dayali, sosyal konularin 6n planda olmadigi ve olumsuz deneyimlerin 6n plana
cikarildigl bir yapi gozlemlenmistir. Safran (1993) degisik 6gretim basamaklarinda yer alan 6grencilerin tarih
dersine yonelik tutumlarini inceledigi calismasinda ilkokuldan sonra tarih dersine yonelik tutumlarin da
olumsuzlastigini belirlemistir. Bu durumun ortaya ¢ikmasinda 6grencilerin tarih dersi ile ilgili gelecege yonelik bir
fayda beklememeleri, dersi sikici ve monoton olarak algilamalari, ayni konularin degisik 6gretim basamaklarinda
tekrar karsilarina ¢ikmasi gibi nedenlerin etkili oldugu da ifade edilmistir. Altunay-Sam (2007: 4), egitim fakultesi
ogrencilerinin tarih derslerinin 6nemini kabul etmekle birlikte tarih dersine yonelik orta diizeyde olumlu tutuma
sahip olduklarini belirtmistir. Ulusoy ve Gulim (2009: 156-158), sosyal bilgiler 6gretmen adaylarinin tarihi
konulariilgi cekici, 5nemli gorme ve 6grenme istegine ragmen cografya dersine yonelik tutumlarinin daha yliksek
dizeyde olumlu olmustur. Belirtilen ¢alismada 6grencilerin tarih derslerinin sikici/ezber yapisina ve tarih dersi
anlatimindaki sorunlara isaret ettikleri de dikkati cekmektedir. Elban (2015: 116), nicel yaklasimla tasarladigi
arastirmasinda; ortadgretim kurumlarinda tarih derslerine yonelik tutumlarinin yiksek dizeyde olumlu oldugunu

ve erkek 6grencilerin tutum puanlarinin kiz 6grencilerden daha yiiksek oldugunu tespit etmistir.

Alanyazin incelendiginde; tarih 6gretimi ile ilgili 6zellikle 6gretim yéntemi ile ilgili sorunlarin devam ettigi ve
dgrencilerin tarihin &nemini kavrasa da tarihe mesafeli bir tutum gelistirdigi goriilmektedir. Ogrencilerin 6zellikle
2005 oncesi egitim sisteminden kaynakh gelistirdigi olumsuz tutumlarin degisip degismedigi, degistiyse
degismesine vesile olan nedenlerin neler oldugu ve yasanan degismede etkili olan faktorlerin ¢agdas egitim

amagclariyla tutarlihk gosterip gostermedigi temel problem olarak karsimizda durmaktadir.
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Amag ve Onem
Sosyal bilimler igerisinde “tarih” disiplininde hem genel anlamda sosyal bilimlerin dogasindan hem de 6zel olarak
kendi dogasindan kaynakli zorluklar yasanmaktadir. Etkili bir egitim-6gretim sireci olusturulmadiginda;
ogrencilerin sosyal bilim kapsamindaki dersleri gelecekteki hayatlarinda yarar saglayacak bir yere oturtamadiklari
gibi tarih disiplininin kendi dogasindan kaynakl soyut ve ezbere dayali yapisi da 6grencilerde derse yonelik
olumsuz tutumlarin olusmasina neden olmaktadir.
Son dénemlerde diinyada tarih egitimi ile ilgili pek cok gelisme yasanmustir. Ozellikle 6grencilerin derslerde daha
fazla sorumluluk almasini ve etkin olmasini 6ngdren bu yaklasimlar dogrultusunda tarih 6gretmenleri ve 6grenci
rolleri, miifredat ve tarih ders kitaplarinin igerigi, sinif ortami ve 6lgme ve degerlendirme yaklasimlari 6nemli
degisime ugramistir (Guven vd., 2014: 1, 3). Degisimle birlikte; tarih derslerinde de bilginin bilenden bagimsiz
olusturulmayacagl ve 6grenme silirecinde 6grenciye sorumluluk verilerek kendi bilgisini olusturmasi temel
distince olmustur (Demircioglu, 2010: 22). Yeni tarih anlayisi ile kiiglk bir tarihgi roll verilen 6grenciler; tarihsel
bilgilerin yaninda deneyim, kesfetme ve problem ¢dzme yoluyla 6grenmelerini aktif bir bicimde gergeklestirme
imkani bulmuslardir (Dilek, 2007: 71). Tarih derslerinde siyasi tarih merkezli makro tarih anlayisindan, daha ¢ok
sosyal konularin yer aldigi ve yerel tarihin de 6nemsendigi mikro tarih anlayisina dogru bir yonelim olmustur.
Buna paralel olarak da tarihte kendinden daha ¢ok “sey” bulan insanlarin tarihe ilgisi artmistir. Alanyazin
incelediginde yasanan tim gelismelere ragmen bazi sorunlarin devam ettigi gorilmektedir. Bu anlamda
sorunlarin giderilmesinde ve tarih derslerinin daha verimli ve 6grencinin ilgisini gekecek bir bigimde islenmesinde
insanlarin tarihi sevmesinde ve ilgi duymasinda etkili olan deneyimlerin 6grenilmesi fayda saglayacaktir. Bu
calismada temel amag, lise 68renimi sirasinda tarihi sevmeyen/ilgi duymayan bireylerin daha sonra tarihi
sevmelerine/ilgi duymalarina vesile olan etkenleri incelemektir. Bu ama¢ dogrultusunda calismada asagidaki
sorulara cevap aranmaya ¢alisilacaktir:

e  Katihmcilarin lise 6grenimi sirasinda tarihi/tarih derslerini neden sevmeme/ilgi duymama gerekceleri

nelerdir?
e Katihmcilar lise 6greniminden sonra tarihi nasil sevmislerdir/ilgi duymuslardir?
e  Katilimcilar tarih sevgisi kazandiktan sonra tarih ile ilgili ne/neler yapmiglardir?

e Katihmcilarin iyi bir tarih dersi/tarih 6gretimi icin tavsiyeleri nelerdir?

Oncelikle katilimcilarin lise 6grenimi sirasinda tarihi/tarih derslerini sevmeme sebepleri lizerinde durulacak ve
daha sonra tarihi sevme ve tarihe ilgi duyma siirecinde yasadigi deneyimler tespit edilmeye caligilacaktir. Daha
once yapilan ¢alismalarda tarih 6gretiminde yasanan temel sorunlar ve 6grencilerin tarih derslerine yonelik
tutumlarinin daha yogunlukla calisildigi gorilmektedir. Bu calisma ile lise 6greniminden sonra bireylerdeki
olumsuz tutumlarin nasil olumlu tutumlara donistiigli, bu siirecteki yontemler ve bu yontemlerin ¢agdas
egitimde on plana ¢ikan 6gretme yontemleriyle ne 6lglide Ortlistiglu goriulecektir. Bu sekilde alanyazina katki

saglamasi umulmaktadir.
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YONTEM
Bu bolimde katilimcilarin tarihi sevme/ilgi duymasindaki stireci tespit etmek amaciyla izlenen yéntemsel siireg
actklanmaya calisilacaktir. Bu kapsamda arastirmanin deseni, ¢alisma grubu, veri toplama araci ve veri analizi

konularina deginilmistir.

Arastirmanin Deseni

Arastirma, tarih sevgisini sonradan kazanan/tarihe sonradan ilgi duyan katihmcilarin bu suregteki deneyimlerini
daha rahat ve ayrintili bir bicimde ortaya koymasini saglama adina nitel arastirma yaklasimi esas alinarak
tasarlanmig ve yurutilmistir. Nitel arastirmalar, alana 6zgii veri toplama teknikleriyle algilarin ve olaylarin dogal
ortamda gergekgi ve butlincul bir bicimde ortaya konmasina yonelik arastirmalardir (Yildinm ve Simsek, 2008:
39). Nitel arastirmalarda, calisma grubunun arastirilan konu hakkinda bilgi, alg), tutum, deneyim ve
yasadiklari deneyim ve tecriibelerine odaklaniimis ve bu durum derinlemesine incelenmeye galisilmistir. Bu
yoniyle de ¢alisma nitel arastirma desenlerinden durum arastirmasina uygundur. Durum arastirmalari, bir veya

birden fazla duruma iliskin derinlemesine bir betimleme ve analiz gelistirme sirecidir (Creswell, 2013: 104).

Calisma Grubu (Katilimcilar)

Arastirmanin ¢alisma grubunu arastirmanin amacini bilip, arastirmaya gondlli katilmayr kabul eden 12 kisi
olusturmaktadir. Arastirmaya hiz ve pratiklik kazandirmak amaciyla kolay ulasilabilir durum &rneklemesi
yonteminden (bkz. Yildirm ve Simsek, 2008: 113) faydalaniimistir. Arastirmacinin ulasabildigi ve tarihi lise
6grenimi sirasinda sevmeyip/ilgi duymayip sonradan seven/ilgi duyan kisilerden arastirmaya katiimay kabul
eden kisiler calisma grubunu olusturmustur. Gérismeler; 6 katimci ile yiiz ylize 6 katilimci ile ise online kanallar

kullanilarak yapilmistir. Calisma grubuna yonelik tanimlayici bilgiler Tablo 1’de sunulmustur.

Tablo 1. Katilimcilara lliskin Tanimlayici Ozellikler

Katihmai Cinsiyet Medeni Yas is Egitim Gorisme Sekli
Durum Durumu
K-1 K E 40+ Kamu Lisans Online
K-2 K E 35 is yok Lisans Online
K-3 K E 32 is yok Onlisans Yiizyiize
K-4 E E 35 Kamu Onlisans Online
K-5 E E 35 Kamu Master Online
K-6 E E 38 Kamu Lisans Yizylze
K-7 K E 32 Ozel Master Yiizylize
K-8 K E 40+ is yok Lisans Online
K-9 E B 27 Ozel Lise Yiizylize
K-10 E B 31 Ozel Lise Yiizylize
K-11 E B 29 Ozel Lise Yiizylize
K-12 E E 31 Kamu Lise Online
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Tablo 1 incelendiginde; ¢calisma grubunun cinsiyete gore 7 erkek, 5 kadin; medeni durum bakimindan 9 evli, 3
bekar; yas araligl bakimindan 27-45 yas arasi; ¢alisma durumuna gore 5 kamu, 4 6zel ve 3 issiz; egitim durumu

bakimindan 4 lise, 2 6nlisans, 4 lisans ve 2 yiksek lisans olarak dagilim gosterdigi gérilmektedir.

Veri Toplama Araci

Veriler arastirma amaci dogrultusunda arastirmaci tarafindan hazirlanan yari yapilandiriimis gérisme formu
aracihigiyla toplanmistir. Form hazirlandiktan sonra 2 alan egitimi uzmani ve 1 nitel arastirma uzmani tarafindan
degerlendirilmis ve onerileri dogrultusunda form diizenlenmistir. Diizenlenen son form hakkinda 2 katilimci ile
pilot gbrisme yapilmistir. Pilot gériigme sonrasi formda herhangi bir diizenleme yapilmamasi uygun goriilmustur.
Pilot goriismedeki katilimcilar, galisma grubu olarak degerlendirilmemistir. Veri toplama araci olarak kullanilan
form iki bélimden olusmaktadir: ilk béliim katimcilari tanimaya yénelik cinsiyet, medeni durum, yas, is durumu,
egitim durumu ve gériisme sekli sorularindan olusmaktadir. ikinci bélimde ise katiimcilarin lise &grenimi
sirasinda tarihi sevmeme/ilgi duymama sebeplerinden hareketle daha sonra tarihi sevme/ilgi duyma nedenleri,
tarihi sevdikten/ilgi duyduktan sonra yaptigi faaliyetler ve iyi bir tarih 6gretimi hakkindaki tavsiyeleri 4 soruyla

incelenmeye calisiimistir.

Verilerin Analizi

Katilimcilardan elde edilen veriler icerik analizi ydntemiyle ¢dziimlenmistir. icerik analizi birbirine benzeyen
verilerin kavram ve temalar etrafinda bir araya getirilip daha anlasilir ve pratik hale getirilme siirecidir (Yildirim
ve Simsek, 2008). Arastirmaci gériismelerden hemen sonra goriisme ile ilgili notlar almis, anahtar noktalar
belirlenmistir. Goriismelerden hemen sonra katilimcilara ifadelerin dogru anlasilmasina, verilen mesajin agik
olarak anlasilmasina yonelik goriismelerin 6zeti aktarilmis ve dogru anlasilip anlasiimadigi katiimcilar tarafindan
degerlendirilmistir. Analiz tamamlandiktan sonra hem genel analiz hem de katilimcinin saglamis oldugu katki
ulasilabilen katiimcilara teyit edilmistir. Analiz tamamlandiktan sonra baska bir alan uzmaninin da

degerlendirmesi saglanmistir.

BULGULAR VE YORUMLAR

Bu bolimde katiimcilarin; lise 6grenimi sirasinda tarihi sevmeme/ilgi duymama nedenleri, lise 6greniminden
sonra tarihi sevmelerine/ilgi duymalarina vesile olan durumlar, tarihi sevdikten/ilgi duyduktan sonra yaptiklari
faaliyetleri ve iyi bir tarih 6gretimi konusunda tavsiyeleri agiklanmaya calisiimistir. Konu hakkinda tablolar
olusturulurken katiimcilarin konu hakkindaki tiim duslincelerine yer verilmistir. Bu ylizden digslince sayisi
katilimci sayisindan daha fazla goziikmektedir. Ayrica katilimcilarin disiincelerinden 6rnekler sunulurken konu

ile ilgili olanlar alinmis, gereksiz ayrintilar ve konu disi anlatimlar (...) seklinde gosterilmistir.
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Katilimcilarin Lise Ogrenimleri Sirasinda Tarihi Sevmeme/ilgi Duymama Nedenleri

Tarih dersleri liselerde verilen temel dersler arasindadir ve her 6grencinin en az bir kere bu dersi almasi ve basarili
olmasi gerekmektedir. Bazi 6grenciler tarih derslerini sevip ilgi duyarken bazi 6grenciler ise bu dersi sevmeyip ve
ilgi duymamaktadir. Bu baslik altinda tarih derslerini lise 6grenimi sirasinda sevmeyen/ilgi duymayan 6grencilerin
tutumlarina yonelik gerekgeleri agiklanmaya galisiimigtir. Katilimcilarin konu hakkindaki distinceleri Tablo 2'de

sunulmustur.

Tablo 2. Katiimcilarin Tarihi Sevmeme/ilgi Duymama Nedenleri

Temalar Yargilar f %
Ogreticiden Kaynakli Ogreticinin olumsuz tavirlari 6 18,2
Sorunlar Dersin hayatla baglantisinin kurulamamasi 2 6,1
%45,5 Tarihin amag, 6nem ve kapsaminin agiklanmamasi 2 6,1
Dersin monoton anlatimi 2 6,1
Objektif olmayan anlatim 1 3
iletisim yeteneginin zayif olmasi 1 3
isi severek yapmamasi 1 3
Uygulanan Yontemden Geleneksel Yontemler (Ezber/Oku-Anlat gibi) 6 18,2
Kaynakh Sorunlar Ogretmen merkezli 6gretim 2 6,1
%27,3 Teknolojinin kullanilamamasi 1 3
Ders Kitabindan Kaynakh Siyasi tarih merkezli anlatim 2 6,1
Sorunlar Gereksiz uzunlukta icerik 1 3
%15,1 Koti tasarim 1 3
Objektif olmayan icerik 1 3
Tarihin Dogasindan Ezber/soyut bir ders olarak gorulmesi 3 9,1
Kaynakh Sorunlar
%9,1
Ogrenme Ortamindan Ogretime uygun ortam olmayis! 1 3
Kaynakh Sorunlar
%3
Toplam 33 100

Tablo 2 incelendiginde; katilimcilarin lise 6grenimleri sirasinda tarihi sevmeme/ilgi duymama nedenleri olarak
Ogreticiden, uygulanan ydontemden, ders kitabindan, tarihin dogasindan ve ortamdan kaynakli sorunlar olarak
belirttikleri gériilmastir. Katihmcilar, 6greticiden kaynakh sorunlar olarak 6greticinin olumsuz tavirlari, dersin
hayatla baglantisinin kurulamamasi, tarihin amag, 6nem ve kapsaminin agiklanmamasi, dersin monoton anlatimi,
objektif olmayan anlatim, iletisim yeteneginin zayif olmamasi ve isi severek yapmamasi distinceleri ifade
etmislerdir. Uygulanan yontemden kaynakli sorunlar olarak ezberleme, okuma, anlatma gibi geleneksel
yontemler, sadece 6gretmenin ders anlattigi yontemler ve teknolojinin kullanilmamasi baglica sorunlardir. Ders
kitabindan kaynakli sorunlar olarak ders kitaplarinda siyasi tarih merkezli bir anlatimin benimsenmesi, igerigin
gereksiz bir uzunluga sahip olmasi, ders kitabinin kotl tasarlanmasi ve objektif olmayan icerige sahip olmasi ifade
edilmistir. Tarihin dogasindan kaynakli sorunlar olarak tarihin ezber/soyut bir ders olarak gérilmesi ve 6grenme

ortamindan kaynakli sorunlar olarak da 6gretime uygun ortam olmayisi diisiinceleri de dikkati ¢cekmektedir.
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Katilimcilarin lise 6grenimleri sirasinda tarihi sevmeme/ilgi duymama nedenlerine en blylk gerekce olarak
Ogreticileri gosterdikleri goriilmektedir. Tarihin dogasi geregi giinimizden ¢ok uzak zamanlari konu edinmesi
bunu yaparken de pek cok bilgiyi ortaya koymasi katiimcilar agisindan 6grenmeyi zorlastirmaktadir. Bireylerin
tarihi sevmelerinde tiim bilesenlerin bir sekilde etkisi vardir ancak 6gretmene buylik sorumluluk diismektedir.
Nitekim katimcilarin ifade ettigi en biyilik ikinci sorun uygulanan yontemden kaynakli sorunlardir ki bu da
Ogreticiler tarafindan belirlenmektedir. Katilimcilarin tarihe karsi olusturduklari tutumlarda 6greticilerin biyuk
bir etkisinin oldugu da gorilmektedir. Konu hakkinda 1, 6, 8, 9, 10 ve 11 numarali katilimcilarin gorisleri asagida

sunulmusgtur.

K-1 “Tarih dersini sevmiyordum. Bunun birkag¢ sebebi olabilir. Tarih dersi hocasinin égrencilere yénelik kaba
tavirlari, tarihi olaylarla bizim hayatimiz arasinda baglantinin kurulamamis olmasi, tarihin olaylari kisi, tarih gibi
ezber bir bigimde istemesi. Bu durum oldukga liziici. Tarihi olaylarin bugtine yansiyan yéniinii birakip bir siire
sonra unutulacak yéniine adirlik verilmesi. Tarih kitaplarinda tarihin savas eksenli anlatimi ve tarihin objektif

anlatiimamasina yénelik séylentiler, inanglar.”

K-6 “Islenecek konunun édev olarak verilmesi ve é§rencilerin de verilen 6devleri sinifta okumasi. Odretmenin tarih
kitabini okuyarak dersi islemesi. Ogretmenin égrencilerle iletisim kurmamasi ve masasinda dersi tamamlamasi

benim bu derse olan sevgimin baslamasina engel oldu. Tarihin 6nemini anlatamadilar.”

K-8 “..Oncelikle 6§retmenimiz cok sertti. Yani hem kendini hem de tarih dersini sevdirmemisti. Tarih bize

anlatilmiyordu hep ezbercilik vardi. Derslerde bize 6gretilen sadece tarihlerdi. ...”

K-9 “Ben lise yillarinda hatirladigim iki 6gretmenden biriydi tarih é§retmeni. Ders kitabini 6nce biraz kendi okur
sonra da bize okuttururdu. Sinif igerisinde en kii¢iik bir seste ¢ok biiyiik tepkiler verirdi. ... Baska bir tarih
o6gretmenimiz uykumuzu getirecek bir sekilde dersi sadece kendi anlatirdi kimseye séz hakki vermezdi. ... Ders
kitaplarindan da bir sey anlamazdik. Uzun uzadiya ezber vardi. Hep yazi vardi. Bu yiizden tarih bana hi¢

basarilamayacak ders olarak gelirdi.”

K-10 “Tarihi niye 6greniyoruz hic anlamadim daha dogrusu hi¢ anlatmadilar. Ogrenilenlerin bugiinle ilgisi neydi?
... Ders kitabinin kendisi de baska bir sorundu. Icerik anlasiimiyordu. Savaslar, barislar, maddeler biz yoktuk

icerisinde. Sadece 6gretmen konusurdu biz dinlerdik. Sonra da unutur giderdik.”

K-11 “Tarihin kendisi soduk geliyor insana. Ezberlenmesi gereken bir dersti. Ogretmen de her ders bir énceki dersi

tekrar ederdi. Sonra anlattigindan soru-cevap yapardi. ... Okulun imkénlari da ¢ok iyi degildi.”

Katihmcilarin Lise Ogrenimleri Sonrasinda Tarihi Sevmesine/ilgi Duymasina Vesile Olan Etkenler

Bireylerin hayatlarinda karsilastiklari pek ¢ok durum daha énce sevmedigi/ilgi duymadigi alanlara karsi olumlu

tutumlar gelistirmesini saglamaktadir. Cesitli nedenlerle lise 6grenimleri sirasinda tarih derslerini sevmeyen/ilgi
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duymayan bireylerin lise 6grenimlerinden sonra bazi etkenler vasitasiyla tarihi sevmeye/ilgi duymaya basladiklari
gorulmuistir. Katiimcilarin lise 6greniminden sonra tarihi sevmelerine/ilgi duymalarina yol acan etkenler Tablo

3’de sunulmustur.

Tablo 3. Katiimcilarda Tarih Sevgisine Yol Acan Etkenler

Yargilar f %
Tarihi yapimlar (film, dizi, belgesel vb.) 5 26,3
internet ve sosyal medya kanallari 4 21,1
Merak/kendi ¢abasi 4 21,1
Sinav ¢alismasi (merkezi memurluk, Gniversite sinavi vs.) sirasinda 3 15,8
Baska bir 6gretim sirasinda 6grenci merkezli yontemler 1 5,3
Arkadas etkisi 1 5,3
Konferans 1 5,3
Toplam 19 100

Tablo 3 incelendiginde; katiimcilarin lise 6grenimlerinden sonra tarihi yapimlar, merak/kendi ¢abasi, internet ve
sosyal medya kanallari, sinav ¢alismasi sirasinda, baska bir 6gretim sirasinda 6grenci merkezli yontemler, arkadas
etkisi ve konferans sirasinda tarih sevgisi olusturduklari ve tarihe ilgi duyduklari gortilmektedir. Katiimcilarin
ifade ettigi goruslerin yarisinin teknoloji tabanli 6grenme ortamlarina, énemli bir bolimuanin de bireysel
O0grenme c¢abalariyla ilgili oldugu gorilmektedir. Cagdas O0grenme yaklagimlar bilgi ¢aginda teknolojinin
imkanlarini sinif igerisinde kullanmayi gerektirmektedir. Katilimcilarin sinif icerisinde kullanamadiklari imkanlarin
hayatta karsilarina ¢iktigi zaman tarihe ilgi duyduklari goriilmastir. Katihmcilarin dikkati ¢ektigi baska bir husus
da bireysel 6grenme gabalariyla tarihe ilgi duymalaridir. Lise donemlerinde tarih 6gretmenlerinin yeterli diizeyde
ogrencilerde ilgi/merak uyandiramadig, bireylerin hayatlarinin belli dénemlerinde tarihi gereklilik olarak gérip
merak gelistirdikleri goriilmektedir. Her iki durumun da 6grencilerin derse etkin bir bicimde dahil oldugu 6grenci
merkezli yontemlerle gelistirilebilecegi gorilmektedir. Yine ifade edilmesi gereken bir baska konu da sinav
¢alismasi sirasinda tarihe ilgi duyan katilimcilardir. Tarihe bu tir ilgi duymada yine bir uyaricinin (iyi anlatan bir
ogretmen, yol gosteren bir arkadas gibi) da oldugunu belirtmekte fayda var. Sonug olarak 6greticinin yol
gostericiligi baska bir deyisle rehberligi oldukca 6nemli oldugu goriilmektedir. Konu hakkinda 2, 3, 4, 5, 7 ve 8

numarali katilimcilarin gorisleri asagida sunulmustur.

K-2 “Bu konuda net bir tarih veremem. Cocuk sahibi olduktan sonra onlarin terbiyesine, dogal seyler yemelerine
odaklandim. Bunun da zamanla daha zor hale geldigini, gegcmiste her seyin daha basit ve kolay oldugunu gérdiim.
Cocuklar icin her sey dogal ve organikti. Daha sonra ge¢mise ilgi duymaya basladim. Eski evlere, eski filmlere,
kiyafetlere vs. Tarihteki toplumsal olaylar, savaslar da ilgimi ¢ekti. Bugtiniin sorunlari temellerinin ge¢miste

oldugunu da diisiinmeye basladim.”
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K-3 “Ben liseden sonra iiniversite 6Grenimi sirasinda tarihi sevmeye basladim. Universitedeki tarihgcimiz tarihi
anlatmakla kalmadi bize tarihi yasatti. Sinifta canlandirmalar yapti. Bizi de isin icine katti. Kiliglari kusanin

kusatmaya gidiyoruz diye derse basliyordu. Bu da bende tarih sevgisi olusturdu.”

K-4 “Liseden sonra polislik sinavina hazirlanirken tarihi ezberlemeye ¢alisiyordum. Ama olmuyordu. Sonra tarih
6gretmeni bir arkadasim vardi onun yénlendirmesiyle hikdye okur gibi tarihe ¢alistim. Daha sonra sinava ¢alistik¢a

merakim artti. Farkh bilgiler 6grenme istegim artti.”

K-5 “Sonradan sevmemin baslica nedenlerini bilgiye erisimin kolay olmasi ve farkli gériislerin son zamanlarda
degerli olmasi olarak séyleyebilirim. Son zamanlarda gérsel medya lzerinde tarihin farkli yonlerinin anlatildig
yapimlar (dizi, film, belgesel vb.) dikkatimizi cekmekte ve beni tarih olaylarini arastirmaya sevk etmektedir. Yine
internet tabanl platformlarda (basta sosyal medya olmak lizere) iletisim yetenedi gli¢lii ve bilinen, toplumsal
kabul gérmiis tarih arastirmacilarinin konusmalari, “tarihimiz bu kadar giizel miydi?” sorusunu aklimiza

diistirmekte ve ézellikle ve geng nesli tarih anlayisi icine siiriiklemektedir. ...”

K-7 “Ben tarih dersini merkezi memurluk sinavina ¢alisirken sevdim. Kamp derslerine giren tarih égretmeninin
verdigi ilging bilgiler ilgimi ¢cekti. Bundan sonra TV dizilerini izlemeye basladim. Baska tarihi yapimlari internet
tabanli uygulamalardan takip etmeye basladim. Onemli tarihgileri sosyal medyadan takip etmeye basladim.

Onlarin verdidi bilgiler de ilgi cekiciydi. ...”

K-8 “O zamanlar elimizde tarih ile ilgili fazla kaynaklar yoktu. Daha sonra merakim dogrultusunda kaynaklar elime
gectikge, tarih hakkinda hi¢bir sey bilmedigimi fark ettim. Bize tarih égretilmemis dedim. Okudukga, bilgilendikge

tarihi sevdim. Anlamaya ¢alistim. Anladik¢a da gergek tarihi de 6grenmeye basladim.”
Katilmcilarin Tarih Sevgisi Kazandiktan Sonra Yaptig Faaliyetler

Tarih sevgisi kazanan bireylerin daha sonra yaptigi faaliyetler de 6nemlidir. Tarih sevgisi kazanmalarina yol acan
etkenlerden baska kaynaklara yénelme ve tarihi farkh kaynaklardan 6grenme durumu bireylerin dogru tarih
bilinci kazanmalarinda 6nemli bir faktérdir. Katihmcilarin tarih sevgisi kazandiktan sonra tarihle ilgili olarak

yaptigi faaliyetler Tablo 4’de sunulmustur.

Tablo 4. Katimcilarin Tarih Sevgisi Kazandiktan Sonra Yaptigi Faaliyetler

Yargilar f %
Arastirma-inceleme faaliyetleri (Kitap okuma, tarihi eser ziyaretleri vs.) 9 37,5
Tarihi yapimlari takip etme (TV programi, online kaynaklar, film, dizi vs.) 7 29,2
Tarihi biling edinme 3 12,5
Seminer, konferans turi faaliyetlere katihm 2 8,3
Tarihe olan ilginin artmasi 2 8,3
Eski gelenekleri sirdlirmeye baslama 1 4,2
Toplam 24 100
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Tablo 4 incelendiginde; katiimcilar tarih sevgisi kazandiktan sonra tarih bilgisini gelistirecek faaliyetlerde
bulunduklarini ifade etmislerdir. Yapilan faaliyetler arasinda; arastirma-inceleme faaliyetleri, tarihi yapimlari
takip etme, tarihi biling edinme, seminer, konferans tiiri faaliyetlere katilim, tarihe olan ilginin artmasi ve eski
gelenekleri sirdirmeye baslama belirtilmistir. Katilimcilar tarih sevgisi kazandiktan sonra tarihi 6grenme adina
birden fazla bilgi kaynagina ulasmaya galistigl, ilginin artmasiyla birlikte tarih bilinci kazandiklari da goriilmektedir.

Konu hakkinda 2, 4, 6, 7, 10 ve 12 numarah katilimcilarin gérisleri asagida sunulmustur.

K-2 “Tarihi sahsiyetlerin biyografilerini/otobiyografilerini okumaya basladim. Gérdiigiim tarihi eserler hakkinda

zaman zaman arastirmalar yapiyorum. Gok basarili olmasam da eski gelenekleri siirdiirmeye ¢alismaktayim.”

K-4 “Tarihe olan ilgim artti. Tarihi eserler, yoneticiler, kahramanlar merak ettiklerimi arastirmaya basladim.

Cocuguma tarihten bir yénetici adini verdim.”

K-6 “Kaynaklar arastirarak tarihimiz hakkinda bilgiler edindim. Tarihimizi anlatmaya yénelik sinema ve
televizyondaki filmleri izleyerek tarihi bilgimin gelismesini sagladim. Tarihte yasamis topluluklarin kiiltir ve

medeniyetlerini inceleyerek bilgiler edindim.”

K-7 “Tarihi sevdikten sonra tarih kitaplarini karistirmaya basladim. Tarihimizle ilgili videolar YouTube’dan
izlemeye basladim. Dizileri tekrar tekrar izlemeye basladim. ... Unlii tarihgilerin tarihi konular iizerinde yaptigi

konusmalari internet lizerinden arastirip izlemeye basladim.”

K-10 “Tarih bilinci kazandim. Bundan baska TV programlarini takip etmeye basladim. Popiiler dizileri de izlemeye

calistyorum. Popiiler tarih kitaplarini okuyorum.”

K-12 “Tarihi eserlere olan merakim artti. Firsat buldukga gezip gérmeye ¢alisiyorum. Onlarla ilgili bilgileri

arastiriyorum. Tarihi filmleri elimden geldigince izliyorum.”
Katihmcilarin iyi Bir Tarih Ogretimi icin Tavsiyeleri

Onceden sevmedigi/ilgi duymadigi bir seye karsi olumlu tutum gelistiren bireylerin yasadigi tecriibeler gelecek
zamanlar igin dikkate alinmasi gereken énemli hazinelerdir. Katilimcilarin belli deneyimler sonucu tarihin etkili
bir bicimde nasil 6gretilmesi gerektigine iliskin gbzlemleri daha sonralari tarih 6gretim siireclerini tasarlarken veri

imkani sunmaktadir. Katihmcilarin iyi bir tarih 6gretimine iliskin tavsiyeleri Tablo 5’te sunulmustur.

Tablo 5. Katilimcilarin Tarih Ogretimi Hakkindaki Tavsiyeleri

Yargilar f %

Teknolojinin imkanlari kullaniimali 8 21,1
Dersler gorsel etkinliklerle desteklemeli 5 13,2
Tarihi yapimlar ¢ogaltilmali 4 10,5
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Nitelikli tarih 6gretmenleri yetistirilmeli 3 7,9
Gegmisle gliniimiz arasinda iliskiler kurulmall 3 7,9
Farkh dusinceler de tarih derslerinde anlatilmal 3 7,9
Tarihin 6nemi kavratiimal 3 7,9
Tarihi seven 6gretmenler dersi anlatmali 2 5,3
Tarih 6gretmenlerinin iletisim yetenegi gelistirilmeli 2 5,3
Tarih dersleri coskulu bir anlatimla anlatiimali 1 2,6
Tarih dersi sevdirilmeli 1 2,6
Tarih objektif anlatilmah 1 2,6
Yaparak-yasayarak 6gretilmeli 1 2,6
Alan gezileri yapilmal 1 2,6

Toplam 38 100

Tablo 5 incelendiginde; katilimcilarin iyi bir tarih 6gretimi konusunda pek ¢ok tavsiye verdikleri gériilmektedir.
Goruglerin ogretici ve derste kullanilacak yontem (zerinde yogunlastigi goriilmektedir. Katilimcilarin tarih
derslerinde teknolojinin imkanlarinin kullaniimasi, dersin gorsel etkinliklerle desteklenmesi ve tarihi yapimlarin
cogaltiimasi en c¢ok belirttikleri distinceler arasindadir. Nitelikli tarih 6gretmenlerinin yetistiriimesi, gecmisle
glnlimilz arasinda iliskiler kurulmasi, farkli dislincelerin tarih derslerinde anlatilmasi, tarih 6neminin
kavratilmasi, tarihi seven Ogretmenlerin tarih dersini anlatmasi, tarih 6gretmenlerinin iletisim yeteneginin
gelistirilmesi orta siklikla ifade edilen dusiincelerdir. Tarih derslerinin coskulu bir anlatimla anlatilmasi, tarih
dersinin sevdirilmesi, tarihin objektif anlatilmasi, tarih derslerinin yaparak-yasayarak 6gretilmesi ve alan gezileri
yapilmasi da diger ifade edilen disiincelerdir. Tavsiyeler incelendiginde katilimcilarin lise 6grenimleri sirasinda
tarih derslerini sevmemelerine/ilgi duymamalarina yol acan baska bir deyisle yakindiklari sorunlara ¢6ziim olarak
gordikleri duslinceleri belirttikleri gorilmustir. Gorusler cagdas 6grenme yaklasimlari ile uyumlu ve etkili tarih
Ogretimi icin gereken tavsiyeler arasinda oldugu gozlemlenmistir. Konu hakkinda 2, 4, 5, 7, 9, 11 numaral

katilimcilarin gorisleri asagida sunulmustur.

K-2 “Ogretmen anlatti§i sahnedeki coskuyu, hiiznii vs. miimkiin oldudunca yakalayabilmeli ve 6grencilere
gecirebilmeli. Simiilasyonlarla, 3D gézliiklerle savas alanina gidebilsek, komutanlarin karargdhtaki konusmalarini
dinleyebilsek, savas meydanlarindaki yemek kuyruguna girebilsek harika olurdu. ... Son olarak, tarihi olaylarin

giiniimiizle baglantisini da iyi anlatmak gerektigini diistindiyorum.”

K-4 “lyi bir tarih dersi icin 6§retmen konuyu anlatirken konunun icine girerek o ani yasamali bunu yaparken gérsel
malzeme de kullanmali. ... Sinif igerisinde teknoloji sonuna kadar kullanilmall, tarihi filmlerden faydalaniimal. ...

insanlar derslerde 6§renemedidi pek cok bilgiyi filmlerden kolaylikla 6grenebiliyoriar. ...”

K-5 “Tarafsiz olmak zor olsa da farkh diisiinceler mutlaka anlatiimali, iletisimin etkileyici giicii kabul edilmeli.
Teknoloji aktarimin en énemli unsurlarindan biri olarak kullanilmali. Anlatan da arastirma yapmak igin teknolojiyi
kullanmali. internet teknolojileri -basta sosyal medya- anlatimda kullaniimasa da destekleyici olarak

kullanilmali.”
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K-7 “lyi bir tarih icin ilk 6nerim tarihi gercekten seven bir 6Gretmenin dersi anlatmasidir. Odretmenlerin dersi
anlatirken de sadece kitaptan degil gérselleri de kullanarak dersi anlatmasi giizel olur. Bizlere sunulan internetin
hakkini vererek, faydalanarak, 6grencilerin merakini gidererek dersin anlatiimasi. Tarihi yasayarak, hayal ederek
6grenmemiz icin sinema, film gibi yapimlarin olanaklarindan faydalanmaliyiz. Béyle olursa hem hafizada kalici

olacaktir hem de égrenciler tarihi sadece ezber dersi olarak gérmeyecektir.”

K-9 “Birkag sey séyleyebilirim. Video oyunlari ile bile tarih égreniyoruz. Bilgi ¢agi ve bu imkdnlarin sonuna kadar
kullanilmasi gerekiyor. Dersi olabildigince gérsellikle -savas alanlarin haritasi gibi- anlatmaliyiz. Belgeseller

kullanilabilir. Farkli gériisler anlatiimali mesela normal tarihte ben kendimi bulamadim.”

K-11 “Tarih 6§retmenlerine ders anlatma ve dersi sevme konusunda iyi bir egitim verilmeli. Ogretmenler diin ile
bugiin arasinda bag kurarak dersin ayaklarini yere basar hale getirmeliler. Sanal miizeler var. Gérsellik zenginlik
katar kalintilarin maketleri sinifa getirilebilir. Ogrenciye 6G§retmek artik zor degil. Bugiinii gériince gecmiste eksik

egitim almisim diye diistiniiyorum. ...”

SONUC, TARTISMA VE ONERILER

Tarih derslerinin insanlarin gecmislerine ayna tutmasi onun merak edilen bir ders olmasini saglamaktadir. Bu
anlamda tarih derslerinde 6grencilerin derse glidilenmesi ve dersin dogru yontemlerle anlatilmasi durumunda
daha etkili bir 6grenme siireci gerceklesmesi beklenmektedir. Ogrencinin ilgi ve meraki gibi nedenler 6grencilerde
tarih sevgisi olustururken bazi nedenler de 6grencilerin dersi sevmesine/ilgi duymasina engel olmaktadir. Bu
arastirmada tarih derslerini lise 6grenimleri sirasinda sevmeyen/ilgi duymayan 6grencilerin lise 6grenimleri

sonrasinda tarihi sevme/ilgi duyma stirecleri incelenmeye calisilmistir,

Sonuglar 6zel olarak sunmadan 6nce su genel tespiti yapmada fayda goriilmektedir: Genel olarak bakildiginda
katilimcilara gore sorunun tarih derslerinin 6gretmen merkezli geleneksel yontemlerle islenmesi, sorunun
¢06zUmu ise 6grencinin daha cok maruz kaldig1 populer kaynaklarin 6grenme siireglerine daha ¢ok dahil edilmesi
ve Ogrenci merkezli yontemlerin tarih derslerinde kullanilmasidir. Bu tespit Tirkiye’de tarih 6gretiminin
sorunlarini ortaya koyan calismalarda (Ozbaran, 1992; Safran, 2002; Oztiirk, 2003; Yildiz, 2003; Hépken, 2003;
Kostiikll, 2004; Aslan, 2005; Demircioglu, 2010; Bal, 2011; Safran, 2015; Sadik-Yilmaz ve Avci, 2018) benzerlik

gostermektedir. Sorunlar bilinmekte ancak gesitli direng kaynaklarindan dolayr devam etmektedir.

Katilimcilara ilk olarak lise 6grenimleri sirasinda tarihi sevmeme/ilgi duymama nedenleri sorulmustur. Bu sekilde
sorunun temelleri agik bir sekilde ortaya konmaya ¢ahlisiimistir. Arastirmaya katilan katilimcilar, tarihi sevmeme
konusunda en gok “6gretici” ve daha ¢ok Ogreticiyle ilgili “uygulanan yontemden” kaynakli sorunlari 6n planda
tuttular. Diger sorunlar olarak ders kitabi, tarihin dogasi ve ortamdan kaynakl sorunlari ifade ettiler. Tarih
derslerinin ge¢misle ilgili soyut ve ezbere donik yapisi 6gretmenlerin dersi sevdirme konusunda daha ¢ok

sorumluluk almasini gerektirmektedir. Cagdas 6grenme yaklagimlarinin daha g¢ok 6grenci merkezli 6grenme
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ortamlarina isaret etmesiyle birlikte tarihi sevmeyen/ilgi duymayan 6grencilerin de olumlu tutum gelistirmesine
katkisi beklenmektedir. Zhao ve Hoge (2005: 220), ders kitabi merkezli 6gretimin 6grencilerin etkili bir 6grenme
ve sosyal becerilerin kazanilmasi bakimindan yetersiz kaldigini ifade etmislerdir. Yalavuz (2006: 99), diiz anlatima
dayali geleneksel 6gretim yontemlerinin tarih derslerinin sevilmesine ve 6grenilmesine engel oldugunu belirterek
bunun yerine 6grenci merkezli aktif 6grenme yaklasimlarinin kullanilmasini 6nermistir. Gingor-Akinci (2011: 2),
sosyal bilgiler ve tarih derslerinin ezbere dayali olarak 6gretilmesi ve 6grencilerin aktif bir bicimde 6grenme
sirecine dahil edilmemesi, tarihsel becerilerin 6gretilmesine ve gorselligin sinif ortaminda kullanimina iliskin
¢alismalarin yetersiz olmasi 6nemli problemler oldugunu ifade etmistir. Boadu (2015: 38), pek ¢ok 6gretmenin
tarih dersini uygun yontemle islememesinin tarih dersinin zor sikici ve ezber bir ders olarak algilanmasina yol

actigini ifade etmistir.

Katihmailara ikinci olarak tarihi daha sonra nasil sevdikleri/ilgi duyduklari sorusu yoneltilmistir. Bu soruya verilen
cevaplar dikkate alindiginda katilimcilarin pek ¢ok duyu organinin ise kosuldugu teknoloji tabanh yontemlerle
tarihi sevdigi/ilgi duydugu gorulmiustir. Belirtilen tim gorisler tarihi yapimlar, merak/kendi ¢abasi, internet ve
sosyal medya kanallari, sinav galismasi sirasinda, baska bir 6gretim sirasinda 6grenci merkezli yontemler, arkadas
etkisi ve konferans seklinde olmustur. Bu durum bize 6grenme Uzerinde populer kaynaklarin etkisini
gostermektedir. Bu tirden kaynaklarin sinif icerisinde kullanilmasi; 6grencilerin daha ¢ok ilgisini ¢ekip, derse
katilimini arttirmasi bakimindan énemlidir. Tarih 6gretiminde 6grencilerin 6grenme siireclerine daha etkin
katilimini tesvik eden 6grenci merkezli 6gretim siiregleriyle calismalar (bkz. Johnson, 2003; Maloy & LaRoche,
2010 gibi) mevcuttur. Zhao & Hoge (2005: 220), gorselligin ve teknolojinin imkanlarinin glgli ve etkili bir 6grenme
firsati sundugunu 6gretmenlerin bu kaynaklari kullanarak 6gretimi zenginlestirip dersle birlikte yasam becerilerini
de Ogretebilecegini savunmaktadirlar. Dilek (2007: 75), 6grencilerde tarihsel anlamanin gerceklesmesi ve bir
farkindahgin olusmasi icin sadece bilgiyi aktarma seklindeki tarih anlayisinin terk edilmesi gerektigini belirtmistir.
Sinif icerisine gorsel malzemelerin getirilmesi, dénemi anlatan film gibi etkinliklerden faydalanilmasi, dénemle
ilgili bir arastirma odevi verilmesi gibi 6grencilerin tarihcilerin tarih¢i olmak icin gectigi asamalari ve farkli
gorisleri fark etmesi saglanmalidir. Bu galismanin sonuglarindan hareketle lzerinde durulmasi gereken 6nemli
bir nokta katilimcilarin teknolojiye ve baglantili olarak tarihi yapimlara -6zellikle de filmler- yaptigi vurgudur.
Teknoloji ve egitim birbirlerini dogrudan etkilemekte (Tomakin ve Yesilyurt, 2013: 250), pek ¢ok teknolojik
gelisme, 6grencilerde daha gercekgi ve anlamli 6grenme ortamlari yaratmayr amaglamaktadir (Caliskan ve
Simsek, 2000: 16). Bu anlamda internet destekli 8gretimin (Lemone, 2001; ipgioglu, 2001; Kiyici, 2003; Cetin vd.
2004; Chou & Liu, 2005; Jang, 2006; Yaylak, 2010; Demircioglu, 2011; Oral ve Kenanoglu, 2012; Turan, 2012;
Guvenbas, 2013; Tepecik ve Zor, 2014) ve tarihi yapimlarin (Raack, Smith & Raack, 1973; O’Connor ve Jackson,
1974; Seixas, 1993; Weinstein, 2001; Chansel, 2003; Marcus, 2005; Woelders, 2007; Demircioglu, 2007; Oztas,
2007; Turker ve Arslan, 2008; Bisson, 2010; Rosenstone, 2012; Stoddard, 2012; Aktekin ve Coban, 2012; Kaya ve
Gunal, 2015) egitim 6gretim sireclerini zenginlestirdigi, katilimci, etkili ve kalici 6grenme olanaklar sundugu

alanyazindaki pek ¢ok calismada vurgulanmustir. internetin pek ¢ok kaynaga ayni anda erisim imkani sunmasi,
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zaman ve mekan sinirinin olmamasi tarih dersleri icin énemli firsatlar sunmaktadir. Yine filmlerin belli bir
senaryoya dayanmasi, gorsellik basta olmak lizere pek ¢ok duyuya hitap etmesi, olaylari somut hale getirmesi
sinifta geleneksel yollarla islenen bir tarih dersinden daha cazip hale gelmesine vesile olmaktadir. Katiimcilarin
ifadelerinde sosyal medyanin tarihi sevme/ilgi duyma stirecinde 6nemli katkisinin oldugu gorulmektedir. Bu
durum son doénem alanyazininda da kendine yer bulmustur (Barton, Caswell & Jensen, 2010; Morgan, 2013;
Haydn, 2017; Haydn & Ribbens, 2017; Okumus, 2018; Okumus, 2019; Simsek ve Yali, 2019). Ozellikle sosyal
medyanin insanlarin biyidk bolima tarafindan kullaniimasi bu platformlarda sunulan igeriklerin insanlar
tarafindan daha gabuk dikkate alinmasini saglamaktadir. Alanyazindaki ¢alismalar ve katilimci gorisleri birlikte
degerlendirildiginde; 6grencilerin daha ¢ok 6grenme siirecine katildigi ve teknolojinin imkanlarinin kullanildigi bir

6grenme ortami etkin bir tarih 6gretimi icin gereklilik halini almistir.

Katilimcilar tarih sevgisini kazandiktan sonra; arastirma-inceleme faaliyetleri, tarihi yapimlari takip etme, tarihi
biling edinme, seminer, konferans tilrl faaliyetlere katilim, tarihe olan ilginin artmasi ve eski gelenekleri
surdiirmeye baslama gibi faaliyetlerde bulunduklari belirtmislerdir. Yani birden tarihi sevme/ilgi duyma tutumu
basladiktan sonra tarihi konularda bircok kaynaga ulasma ¢abasiyla yeni bilgiler edinimini de saglamistir. Yilmaz
(2009: 176)’a gore 6grenme siirecini harekete gegiren, destekleyen, siireklilik kazandiran ve bu siirece araci olan
en 6nemli olgulardan ve/veya unsurlardan birisi bilgidir. Tarih sevgisi kazanan bireylerin atesleyici gucl
kazandiklan bilgidir ve her bir tarih bilgisi yeni bir tarih bilgisi 6grenme adina tesvik edici bir unsurdur. Bu
arastirmadaki katihmcilar lise 6grenimleri sirasinda tarihi sevmemisler/ilgi duymamiglardir. Dersi ilging hale
getirmek, 6grencilerin ilgi ve meraklarini ¢cekmek, 6grencileri 6grenme siirecinde merkeze almak daha ¢ok
o6gretmenin sorumlulugundadir. Bu anlamda Giind(iz’tin (2019: 44-46) de ifade ettigi gibi 6gretmenlerin mesleki

acidan surekli kendini yenilemesi ve yeni gelismelere ayak uydurmasi gerekmektedir.

Katihmcilarin iyi bir tarih 6gretimi konusunda tavsiyeleri incelendiginde de sorun olarak gordiigii durumlara
cagdas ¢ozimler getirdigi gorilmektedir. Tarih derslerini sevdirecek 6gretmenlerin dersi anlattigl, 6grenme
ortamlarinin zenginlestirildigi, teknolojinin imkanlarinin daha cok siniflarda kullanildigi, gérsel, 6grenci merkezli
bir 6gretim sureci katihmcilar tarafindan tavsiye edilmistir. Walmsley (1932: 79-82), ¢ok erken bir tarihte
ogretmenlerin 6grencilere nasil diisinmeleri gerektigini 6gretmeyi, 6grencilerin diisinmelerini tesvik etmeyi ve
bilgiye ulasma altyapilarini gelistirmeyi 6nermistir. Weiner (1995: 7-8), tarih dersinin amaci ve 6neminin
anlatilmasi, sinif igerisinde etkili bir iletisimin strdUrilmesi, 6grencilere farkl gorusleri agiklayarak gorislerin
glcli ve zayif yonlerini gdrmenin 6gretilmesi ve son olarak da tartisma, canlandirma, benzetisim, 6zel konular
belirleme gibi aktif 6grenme tekniklerinin kullanilmasi ve 6grencinin derse katihminin tesvik edilmesi
disincelerini ifade etmistir. Formwalt (2002: 65-67), etkili bir tarih 6gretimi icin yedi kural 6nermektedir:
Enthusiasm, rely less on textbooks, use well-written secondary sources, look at the things that matter today, use
generous amounts of local history to teach American and World History, use music and film to appeal to those
senses not necessarily stimulated by reading and, become more computer literate. Black (2003: 30)’a gore tarih

o0gretiminde olabildigince kaynak kullanimi 6grencilerin sorgulama becerilerini gelistirmekte, derse katilimini
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arttirmakta ve en nihayetinde 6grenmeyi saglamaktadir. Dilek (2007: 71), yeni tarih 6gretimi anlayisinda kigik
tarihgi rolu verilen 6grencilerde 6grenmenin tarihsel bilginin yaninda deneyim, kesfetme ve problem ¢dzme
yoluyla gerceklesecegini ifade etmistir. Bu yonlyle yeni tarih anlayisiyla katimcilarin tavsiyeleri 6rtiismektedir.
Yilmaz (2008: 45), etkili bir tarih 6gretimi icin ders kitabi, mifredat, 6gretmen gibi dersin 6gretiminde iliskisi olan
her seyin bltlnlik arzetmesi, tarih 6gretimi sirasinda tarihin dogasinin dikkate alinmasi, tarihsel becerilerin
ogretilmesi ve 6grencinin ihtiyaci olan bilgiye ulasma becerisinin gelistiriimesi, konunun 6grenciler icin alakal,
anlamh ve ilging hale getirilmesi ve tarih 6gretmenlerinin niteliksel gelisim saglamasi gibi distnceleri
savunmaktadir. Ding (2010: 1438-1439, 1443), etkili tarih 6gretimi konusunda ne 6gretmek istedigini bilen, alan
bilgisine sahip, meslegini seven bir 6gretmene ve sadece diiz anlatim yerine Ozellikle gorsel materyallerle
zenginlestirilmis 6grenme stratejilerine dikkat cekmektedir. Ayrica, 6gretmenler tarihsel diisinme becerilerinin
gelisimi ve elestirel bir bakis agisi da kazandirmalidir. Boadu (2015: 38), etkili tarih 6gretimi konusunda; tarih
derslerinin, duygusal ve entelektiiel bakimindan gekici hale getirilmesi, s6zIi sunum ve kronolojik olay anlatimin
otesinde tarihsel becerileri gelistirmesi ve derslerde yenilikci yaklasimlarin kullaniimasi diisiincelerini ifade

etmigtir.

Arastirmadan hareketle egitimcilerin teknoloji imkanlarini 6grenme-6gretme siireglerinde daha ¢ok kullanmalari,
ogrenci merkezli etkinliklere daha ¢ok yer vermeleri, dersin 6nemini daha acik anlatip dersi ilgi gekici hale
getirmeleri ve mesleki anlamda yeterli hale gelmeleri 6nerilmektedir. Bundan sonraki arastirmalarin eksik
gorilen konularda daha cok eylem arastirmalari tasarlamasi, yeni teknolojileri alanyazina tanitmasi, konu

hakkinda deneyim ve iyi 6rneklerin paylasildigi platformlarin paylasiimasi da 6nerilmektedir.
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