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ABSTRACT

The present study aimed to determine the opinions of teachers about the Primary School
Education Program (PSEP). The phenomenological model, one of the qualitative research
methods, was used in the study. The study group consisted of 38 teachers working in the Primary
School Education Program in Nizip district of Gaziantep province in the academic year of 2018-
2019. A semi-structured interview form was used as a data collection instrument. The research
data were analysed through content analysis method. According to the obtained findings, the
Primary School Education Program had several contributions for students, teachers, and parents.
It was concluded that the PSEP contributed to reducing disadvantages and the academic
differences within the classroom and ensuring parent satisfaction. It was found that there were
problems concerning students, teachers, parents, and legislation and the functioning of the
Primary School Education Program. The teachers listed their suggestions for the solution of the
problems experienced in the Primary School Education Program such as maintaining attendance
during the program, improving teacher wages, providing parent cooperation during the program,
prolonging the program throughout the academic year, and providing materials and resources for
the program. It was pointed out that there should be a collaboration with parents, regular
feedback to parents, and the organization and diversification of the books for the program based
on the student level during the implementation of the program. It was necessary to determine
and provide the materials for more effective and efficient lessons within the scope of the
program.

Keywords: Primary school, Disadvantaged students, The primary school education program
(PSEP), Teacher.
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INTRODUCTION

The need for educated individuals increases day by day with the greater importance assigned to human
resources. Therefore, the countries are expected to implement various reforms that will improve the quality of
their educational systems aiming to raise individuals with knowledge, skills and equipment in order to trigger
economic and social development through adopting the changes and developments (TEDMEM, 2019). These
reforms provide the individuals with chances such as equality of opportunity, reducing the causes of
disadvantages, and to be educated in line with their interests and abilities. Some studies have been carried out
for this purpose in our country, and the responsibility of effectively managing and maintaining the educational
process has been assumed by the Ministry of National Education. The legal basis for this responsibility was
established with the statements of “As a matter of fact, one of the general objectives of the Basic Law of
National Education is to prepare individuals for life by developing their interests, aptitudes and abilities, to gain
the necessary knowledge, skills, behaviours and habit of working together and to enable a profession to make
them happy and contribute to the happiness of the society.” (Ministry of National Education [MoNE], 1973).
The state, on the one hand, aims to effectively maintain its educational activities and on the other hand, it has
the responsibility to provide the individuals with a quality education on equal terms based on equality of
opportunity (Sarier, 2010, p.108). That’s why one of the significant elements during the educational process of
individuals is to ensure that left-behind children pass the upper class with certain competencies as a
requirement of equality of opportunity (Jacob & Lefgren, 2004; OECD, 2018; Toptas & Karaca, 2019). For this
purpose, it is aimed to provide all the students with basic reading, writing, comprehension and math skills,
albeit to a minimum degree, during the process of primary school education by focusing on the gap between
the information to be taught and desired (UNICEF, 2017). Depending on the objectives of the available
curriculum, a student to be graduated from a primary school is expected to have the basic level of reading skills
and mathematical literacy for the upper learning life (Kirnik et al., 2019). To realize it, system-based and school-
based plans are made to increase the quality of education. Students who fail to acquire the learning outcomes
satisfactorily during the educational process may experience adjustment problems, lack of self-confidence and
school absenteeism to a maximum level. A number of plans have been made to prevent such kind of problems.

The PSEP is among these plans (Gengoglu, 2019).

There exist predetermined learning outcomes for each level at the heart of the educational planning (Biber et
al., 2017, p.106). However, all those learning outcomes cannot be acquired by each student due to crowded
classes, insufficient physical conditions of schools, time limits, individual differences during the learning
process, the failure of programs to meet the needs and expectations and unsatisfactory level of teacher
qualifications and performance (Darling-Hammond, 2000; Unsal & Korkmaz, 2016). Moreover, it has been
stated that students who have failed to achieve the minimum learning outcomes required by the existing class
level often experience adaptation problems, loss of self-confidence, and inability to access subsequent

educational level and therefore the risk of dropout may increase (UNICEF, 2017). Thus, it is not possible for
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students who do not attend school regularly to achieve the target learning outcomes of the courses at the

desired level.

It has been emphasized by the existing studies that the teachers experience time problems during the
educational process and therefore have difficulties in teaching the topics in the curriculum (Bastiirk, 2012;
Denizli & Uzoglu, 2016). In other words, some late learners have to move on to the following subjects without
fully acquiring the intended level of achievement as the course topics are taught within a certain period due to
time limits. Therefore, a complementary teaching activity could be initiated in cases where the target learning
outcomes are not satisfactorily achieved due to the aforementioned environmental or individual factors
(AkGzim & Saragoglu, 2018; Goksu & Giilcli, 2016; Jacob & Lefgren, 2004). These complementary teaching
activities are often used for left-behind students to improve their basic literacy and math skills (Schlicht et al.,

2010).

Many countries have a concern of low achievement which has been brought by the students from the
beginning of elementary school, has deepened in the advanced levels of education and has a harder solution.
Therefore, the efforts have been put into practice to eliminate low success at the international level [No
children left behind reform movement (USA), Supporting Literacy Weakness (LRS) Project (Germany), Language
Support Course (Austria) while other precautions have been taken at the national level such as mathematics
and French test results and portfolios to evaluate students’ social communication skills and competence
(France) (Toptas & Karaca, 2019; Gengoglu, 2019). The Ministry of National Education takes into account the
gap between what is taught and what is learned and works to ensure that all the students graduate from
primary education with a learning achievement by acquiring basic literacy, understanding and mathematics
skills (Dilekgi, 2019, p.435). As it is known, various practices have been carried out by the administrators,
teachers and parents at schools to increase the academic achievement of students. Besides, policies have been
established by the Ministry of National Education to improve achievement and various programs have been
introduced and implemented in line with those policies. These programs comprise the Primary School
Education Program (PSEP), which has been designed additionally to the available programs for the students

who could not achieve their learning outcomes at the desirable level.

The PSEP contributes to student learning using modular and spiral teaching materials and includes unique
student identification processes together with its flexible program structure (MoNE, 2018). Within the scope of
the PSEP, it is aimed to eliminate the learning deficiencies, support the psychosocial domain and prevent
absenteeism caused by academic failure for the students who had been taught in line with the fields of learning
in mathematics curriculum and basic skills in Turkish curriculum in previous academic years and could not
achieve the predetermined learning outcomes at the desired level for various reasons (MoNE, 2019). It includes
a total of 38 learning outcomes, consisting of reading, writing and comprehension skills in Turkish lesson,

natural numbers in a mathematics lesson and learning outcomes in the learning area of four operations.
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The students who could not achieve those learning outcomes receive additional training of 10 hours a week, up
to 160 hours in total within the scope of the program (Gengoglu, 2019, p.854). The PSEP has the potential to
create a lasting positive impact on students’ academic achievement and development in future years through
compensating students’ early learning deficiencies (TEDMEM, 2019). As a result of research conducted by
Avlukyari (2019), it was determined that the PSEP significantly contributed to students’ listening, speaking and
reading skills. Moreover, the capability to express their ideas during the problem-solving process and the ability
to express mathematical concepts with different forms of representation were found to be partially met. As
can be understood, the PSEP has been regarded to be an important opportunity for overcoming the

shortcomings of left-behind students compared to their peers in the fields of Turkish and mathematics.

The target group of the PSEP, which was implemented for the 3rd and 4th grade students in a primary school in
the academic year of 2018-2019, comprises primary school 3rd graders without a need of special education
since the 2019-2020 academic year, the students who do not acquire the predetermined learning outcomes by
the curriculum, children of asylum-seekers, immigrants, nomadic and semi-nomadic families and disadvantaged
students such as children under temporary protection, the children of seasonal agricultural workers (MoNE,
2019). Therefore, the PSEP is thought to provide strong support to students in the target audience in terms of
acquiring basic skills. Commissions were established in provinces, districts, and schools during the
implementation of the program. The most important role in the efficient and successful implementation of the
practice belongs to the primary school teachers involved in the program (MoNE, 2018). That’s why it is
important for the teachers who play the role of practitioners during the program to become active at every
stage of the process to evaluate the effectiveness of the implementation of the program, to increase its
efficiency and to offer solutions by identifying potential problems. It is believed that receiving teachers’
opinions and revising the program based on their feedback will increase the functionality of the program.
Besides, it is possible to say that obtaining the opinions of primary school teachers who play the role of
practitioners during the program will contribute to obtaining first-hand information about the implementation
process and making evaluations. In this regard, it was aimed to determine the opinions of teachers about the

PSEP program. Based on this main purpose, answers to the following questions were sought:

1. What are the contributions of the Primary School Education Program (PSEP) for the stakeholders in primary
schools?

2. What kind of problems are experienced during the implementation of the Primary School Education Program
(PSEP)?

3. What are the participants’ suggestions for the problems experienced during the implementation of the

Primary School Education Program (PSEP)?
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METHOD

Research Model

In the study, qualitative research method, which has flexible working feature and facilitates in-depth and
detailed study, was used in order to determine the opinions of teachers about the PSEP program (Patton, 2002:
14; Hammersley, 2013). There is an effort to reach a deep understanding of the subject dealt with in studies
designed with qualitative method (Karatas, 2015). According to Creswell (2016), phenomenology is the process
of defining individuals’ experiences about a phenomenon. Phenomenology is the process of revealing
individuals’ experiences, perceptions, and connotations about certain phenomena (Yildinm & Simsek, 2006).
Phenomenology focuses on the meaning of the phenomenon under study and explains the meaning of the
experiences of individuals concerned with the subject (Onat Kocabiyik, 2015). In the study, the opinions of
primary school teachers involved in the Primary School Education Program regarding the problems experienced
with the program (PSEP), its contribution to the stakeholders, and the participants’ suggestions for the

improvement of the program were examined in the phenomenological model.

Study Group

The study group consisted of 38 teachers working in the Primary School Education Program in the academic
year of 2018-2019. The participants were selected through criterion sampling, among the purposeful sampling
methods. In this study, the participants’ employment in the Primary School Education Program was supposed
to be the main criterion. The sampling procedure was established to obtain in-depth information about the
Primary School Education Program. Among the 38 participating teachers, 12 were female and 26 were male. 2
teachers were between the ages of 22-27, 7 of them were between 28-33, 17 of them were between 34-39,
and 12 of them were 40 and over. 7 teachers had 1-5 years of professional seniority, 5 of them had between 6-
10 years, 14 of them had between 11-15 years and 12 of them had 16 years and over. 37 teachers had
undergraduate degrees while only one of them had a graduate degree. 15 teachers taught in the third grade, 6
of them in the fourth grade, and 17 of them in the third and fourth grades within the scope of in the Primary

School Education Program.

Data Collection and Instruments

The research data were collected using a semi-structured interview method. In the semi-structured interview
technique, the researcher prepares the interview protocol that includes the questions he / she plans to ask
beforehand. On the other hand, the researcher can influence the flow of the interview with different side or
sub-questions depending on the flow of the interview and enable the person to open and elaborate their
answers (TUrnuklt, 2000). Interview, which has a one-to-one interaction between the researcher and the
interviewee, is a powerful data collection tool (Teddlie & Tashakkori, 2015). While preparing the interview

form, the relevant literature was scanned and expert opinions were granted. Then, the questions in the
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interview form were developed and a pilot scheme was carried out with approximately 10% of the study group
after receiving a collateral expert opinion (Two faculty members from the field of educational administration
and three faculty members from the curriculum and instruction). Based on the pilot scheme, questions that
were misunderstood and not understood were added to the final questions and the interview form was
finalized. Semi-structured interviews were held with 38 teachers in total by choosing the appropriate
environment and time for the interviews to be healthy. Interviews with the teachers took approximately 20-40
minutes. Ethical rules were followed while collecting data. In order to achieve this; The interviews were
recorded using a recording device with the permission of the participants, it was conveyed to the teachers that
their names would be kept and that only codes would be given, and at the end of the interview, the teachers
were asked whether they expressed their opinions by reading them. Pseudonyms such as T1: Teacher 1, T2:

Teacher 2, T3: Teacher 3 were used for the participating teachers.

Data Analysis

Qualitative data analysis approaches differ in terms of the purpose of analysis (Kus, 2006). The purpose of
analysis in this study was to gather similar data under certain categories and themes. For this purpose, content
analysis was used in the study. While determining the codes, the interview data were used. Categories were
created by combining similar codes. Each question in the interview form was determined to be the main
theme. A total of three themes were determined in the study. These; “The contributions of the Primary School
Education Program (PSEP) for the stakeholders in primary schools”, “The problems experienced during the
implementation of the Primary School Education Program (PSEP)” and “ The suggestions to increase the
effectiveness of the Primary School Education Program (PSEP)”. Computers and software used in data analysis.
The software enables quick encoding by allowing the creation of categories and themes (Patton, 2002).

Therefore, ATLAS.ti 6 software was used for the analysis of qualitative data in this study.

Validity and Reliability Studies

Internal and external validity precautions were taken to ensure the validity of the study. Suitable environments
for the interview were selected and teachers were informed about the subject of the study to ensure the
internal validity of the study. Internal validity was also provided by the consistency and meaningfulness of the
emergent findings based on data analysis and frequently citing teachers’ opinions. For the study, it is reliable to
collect data carefully with methods and to analyse them systematically (Patton, 2002). As part of the reliability
studies, the transcribed data was re-read to the participants by the researchers for their confirmation at the
end of the interview and it was determined that the conveyed data were compatible with their perception. In
the study, it was attempted to ensure consistency among independent encoders. Three field experts
participated in the process of encoding, and the inter-coder consistency was found to be 0.85 using Miles and

Huberman's formula (Reliability = consensus / consensus + dissensus x 100).
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FINDINGS

In this section, the contribution of the Primary School Education Program for the stakeholders, the problems
experienced during the implementation process, and the solutions for the problems were presented in line
with teachers’ opinions. The opinions of teachers about the contributions of the Primary School Education

Program (PSEP) were given in Table 1.

Table 1. Teachers’ Views about the Contribution of the Primary School Education Program (PSEP)

Theme Categories Codes f
Reducing the disadvantages 12
Acquiring the basic learning outcomes of courses 10

Increased self-confidence 9

Increasing academic achievement 7

Support for formal education 6

Contributions to Active participation in classes 6

students Socializing 3

Developing positive attitudes towards the school 3

Reducing absenteeism 3

Ensuring equality of opportunity 1

The Supporting psychological development 1
contributions of Total 61
the Primary Reducing level differences in the classroom 13
School Education One-on-one engagement with disadvantaged students 12

Program (PSEP) Opportunity to get to know students closely 4

for the Contributions to Improving the educational quality in the classroom 4

stakeholders in teachers Contributing to professional development 3

primary schools Supplementing the missing topics 3

Financial contribution 2
Total 41

Increased parent satisfaction
Support to families with low socio-economic status
Increasing school-parent interaction

7

6

I 4
Contributions to ..

Revealing interested parents 4

4

3

parents o
Increased hopes for their children

Opportunity to follow the child’s development
Total 28

The examination of Table 1 indicated that the opinions of teachers about the contributions of the PSEP to its
stakeholders were gathered under three categories. They were contributions to students, teachers, and

parents.

According to Table 1, the contributions of the PSEP to students were reducing disadvantages (f=12), acquiring
the basic learning outcomes of courses (f=10), increased self-confidence (f=9), increasing academic
achievement (f=7), support for formal education (f=6), active participation in classes (f=6), socializing (f=3),
developing positive attitudes towards the school (f=3), reducing absenteeism (f=3), ensuring equality of
opportunity (f=1) and supporting psychological development (f=1) respectively. The statements of teachers

who expressed their opinions about the fact that the PSEP reduced the disadvantages were as follows.
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“It creates a chance to catch up with classmates for the students. S/He fulfils the topics s/he left
behind and reaches a similar level with other friends.” (T-3: Male, between the ages: 34-39,
professional seniority: 11-15 years, undergraduate and taught in the third grade)

“I think it is a great opportunity to bring left-behind students compared to their peers to a
satisfactory level.” (T-13: Male, between the ages: 28-33, professional seniority: 1-5 years,
undergraduate and taught in the third grade)

As stated above, left-behind students have been trained to catch the class level thanks to the PSEP. It may
increase the academic achievement of students. The statements of the teachers who expressed their opinions

about the acquisition of the basic learning outcomes of courses through the PSEP were as follows.

“Improves students’ listening and speaking skills, eliminates the shortcomings in reading and
writing, improves the level of reading comprehension.” (T-6: Female, between the ages: 40 and
over, professional seniority: 16 and over years, undergraduate and taught in the fourth grade);
“.. improves the literacy skills of students who have difficulties in reading and writing, increases
the skills of four operations.” (T-22 Male, between the ages: 28-33, professional seniority: 6-10
years, undergraduate and taught in the fourth grade).

Based on the above statements, it was observed that the PSEP supported reading, writing, listening, and
speaking, which were the most important skills to be acquired in primary school. Besides, it can be claimed that

the student’s mathematics achievement increased with this support program.

According to Table 1, the contributions of the PSEP to teachers were reducing level differences in the classroom
(f=13), one-on-one engagement with disadvantaged students (f=12), opportunity to get to know students
closely (f=4), improving the educational quality in the classroom (f=4), contributing to professional
development (f=3), supplementing the missing topics (f=3), financial contribution (f=2) respectively. The
statements of the teachers who expressed their opinions about reducing level differences in the classroom

thanks to the Primary School Education Program were as follows.

“As a teacher, it has an important contribution to the students who left behind their peers in the
learning process and who have not achieved the predetermined learning outcomes in the
curriculum.” (T-11: Male, between the ages: 34-39, professional seniority: 11-15 years,
undergraduate and taught in the third grade); “From the perspective of teachers, | think that it
contributes to reaching the class level especially for left-behind students in their class. In this way,
the teacher can teach lessons with all the students.” (T-23 Male, between the ages: 34-39,
professional seniority: 11-15 years, undergraduate and taught in the third grade).

As can be understood from these statements, one of the issues that occupied the most time of the teachers in
the classroom was left-behind students in the class. It can be argued that the Primary School Education
Program contributed to the attainment of these students to the class level and also provided an advantage for
the teacher in the classroom. The statements of the teachers who opined that the PSEP contributed to one-on-

one engagement with disadvantaged students were as follows.
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“I think it is beneficial for the student as it offers the opportunity to make one-on-one lessons.
Students who do not get enough attention in the crowded environment of the classes can learn
more easily in this environment.” (T-15: Male, between the ages: 40 and over, professional
seniority: 16 and over years, undergraduate and taught in the third grade); “As the Primary
School Education Program is conducted with a small number of students, the teacher is able to
allocate more time to each student.” (T-32: Male, between the ages: 40 and over, professional
seniority: 16 and over years, undergraduate and taught in the third grade./T-33: Female, between
the ages: 40 and over, professional seniority: 16 and over years, Undergraduate and taught in the
third grade ).

Better learning can take place when the necessary time and environment are provided based on the student’s
skills and abilities. Therefore, it increases the success of the teacher to perform one-on-one training with the

PSEP by taking into account the learning speed and skill level of the student.

According to Table 1, the contributions of the PSEP to parents were increased parent satisfaction (f=7), support
to families with low socioeconomic status (f=6), increasing school-parent interaction (f=4), revealing interested
parents (f=4), increased hopes for their children (f=4), opportunity to follow child’s development (f=3)
respectively. The statements of the teachers who expressed their opinion that the PSEP increased parent

satisfaction were as follows.

“From the perspective of parents, it is pleasing to see that their child has succeeded and his/her
self-confidence increase.” (T-12: Female, between the ages: 34-39, professional seniority :11-15
years, undergraduate and taught in the third and fourth grade./T-31: Male, between the ages:
34-39, professional seniority: 11-15 years, undergraduate and taught in the third and fourth
grade); “For parents, it makes them happy to see that their child has succeeded and that they can
learn with some help.” (T-38: Female, between the ages: 28-33, professional seniority: 1-5 years,
undergraduate and taught in the third grade).

As can be understood from the above statements, the attitude of the parents, who observed that the student
could achieve with the PSEP, changed positively. In other words, the parents’ satisfaction with educational
service increased. The statements of the teachers who declared that the PSEP provided support for families

with low socioeconomic status were as follows.

“As a parent, it is an important opportunity especially for families and students with low
socioeconomic status. It is highly important that this program is opened at schools affiliated to
the Ministry of National Education and is free of charge.” (T-11: Male, between the ages: 34-39,
professional seniority: 11-15 years, undergraduate and taught in the third grade); “In terms of
parents, it ensures that the success of child increases without engaging in financially burdening
activities such as private lessons, classrooms, etc.” (T-25: Male, between the ages: 28-33,
professional seniority: 1-5 years, undergraduate and taught in the fourth grade /T-36: Male,
between the ages: 34-39, professional seniority: 6-10 years, Undergraduate and taught in the
third and fourth grade); “From an economic point of view, the parents make their children take
lessons free of charge.” (T-33: Female, between the ages: 40 and over, professional seniority: 16
and over years, undergraduate and taught in the third grade).
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The above statements indicated that the PSEP provided indirect economic support to parents. The PSEP is an
alternative for parents who cannot overcome the failure of their child with private lessons and courses. The
opinions of teachers regarding the problems experienced during the implementation of the PSEP were

presented in Table 2.

Table 2. Teachers’ Views about the Problems Experienced During the Implementation Process of the Primary
School Education Program (PSEP)

Theme Categories Codes

Absenteeism

Tiredness

Level differences between students
Language problem of refugee students
Adaptation problem
The harmful effect
psychology
Developing negative attitudes towards school
Students’ ignorance about the course
Unsuitable curriculum

Hindering socialization

Total

Tiredness

Insufficient course fee

Anxiety to correspond with the curriculum

f disadvant
The problems of students ° Isadvantages on

The problems

The problems of teachers
experienced

during the
implementation

Not having a positive effect on personal rights
Increased workload

Lack of communication between teachers
Total

of the Primary
School Education
Program (PSEP)

The problems of parents

Indifference of parents

Failure to get permission from parents
Failure to follow student progress

Lack of information about program content
Transportation problems

Financial burden

Parent dissatisfaction

Total

Legislation and functioning-
based problems

Unsatisfactory book content

Lack of materials and resources

Weekend schedule

High class sizes

Organizing courses in modules

Teaching the 3™ and 4% grades together
Failure to obtain the expected yield
Non-extended duration over the whole year
Total

SrNvwarpUuolgrRrNvwwsrUuBRrrvrro@ R, M wWr o B B

The examination of Table 2 yielded that the opinions of teachers regarding the problems experienced during
the implementation of the PSEP were collected under four categories. They were the problems of students,

teachers, parents, and legislation and functioning-based problems during the implementation of the PSEP.

2141 Bozbayindir, F., Kara, M. & Alev S. (2020). A Practice for Disadvantaged Students in Turkey: The
Primary School Education Program (PSEP), International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2132-2185).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

According to Table 2, the problems of students experienced during the implementation process of the PSEP
were absenteeism (f=23), tiredness (f=10), level differences between students (f=6), language problem of
refugee students (f=4), adaptation problem (f=3), the harmful effect of disadvantages on psychology (f=2),
developing negative attitudes towards school (f=2), students’ ignorance about the course (f=2), unsuitable
curriculum (f=1) and hindering socialization (f=1) respectively. The statements of the teachers who highlighted

the problem of absenteeism during the implementation of the PSEP were as follows.

“We had an attendance problem with students about this program. There were attendance
problems both on weekdays and at weekends during the program.” (T-10: Female, between the
ages: 28-33, professional seniority: 1-5 years, undergraduate and taught in the third grade); “The
biggest problem with this program is absenteeism. As the students do not regularly attend school,
their success is lower than the other students. Continuous follow-up needs to be carried out for
their participation in the Primary School Education Program.” (T-25: Male, between the ages: 28-
33, professional seniority: 1-5 years, undergraduate and taught in the fourth grade); “The biggest
problem encountered during the implementation process of the PSEP is attendance. Sometimes
the student escapes from school and goes to another place as the student is taught at a different
class. When we call his/her family, they say that the student is at school.” (T-33: Female, between
the ages: 40 and over, professional seniority: 16 and over years, undergraduate and taught in the
third grade).

As can be understood from the above statements, absenteeism may arise during the PSEP if the courses were
scheduled at the end of the day or weekends and the student took lessons from another primary school
teacher. The statements of the teachers who reported that they experienced problems due to the fatigue of

students during the implementation of the PSEP were as follows.

“I think one of the factors that decrease the success of this program is that tired students
participate in this program after 6 hours of lessons.” (T-32: Male, between the ages: 40 and over,
professional seniority: 16 and over years, undergraduate and taught in the third grade); “If the
student continues this program following 6 hours of lessons, it may cause fatigue and low
motivation.” (T-34: Male, between the ages: 40 and over, professional seniority: 16 and over,
graduate degree and taught in the third grade. /T-38: Female, between the ages: 28-33,
professional seniority: 1-5 years, undergraduate and taught in the third grade).

As can be understood from the above statements, scheduling the PSEP after school hours reduced its
effectiveness. That’s why the student experienced fatigue after six hours of lessons. It decreased student

motivation during the PSEP.

According to Table 2, the problems of teachers experienced during the implementation process of the PSEP
were tiredness (f=5), insufficient course fee (f=4), anxiety to correspond with the curriculum (f=4), not having a
positive effect on personal rights (f=2), increased workload (f=1) and lack of communication between teachers
(f=1) respectively. The statements of teachers who argued that fatigue emerged due to the workload of

teachers during the implementation of the PSEP were as follows.
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“As the teacher does not have the opportunity to rest after school or at the weekend, s/he
inevitably becomes tired and it affects his/her performance negatively.” (T-19: Male, between the
ages: 28-33, professional seniority: 1-5 years, undergraduate and taught in the third grade);
“Staying at school after 6 hours of lessons became very tiring and inefficient for teachers. At the
same time, the divergent shortcomings of each student make it necessary for teachers to do
individual work.” (T-35: Male, between the ages: 40 and over, professional seniority: 16 and over,
undergraduate and taught in the third and fourth grade).

As stated in the above statements, teachers’ employment in the PSEP after regular classes caused fatigue.
Besides, the divergent shortcomings of students participating in the PSEP forced teachers to spend more
energy. It may decrease the effectiveness of the PSEP. The statements of the teachers who emphasized that

the course fees given to the teachers in the PSEP were insufficient were as follows.

“One of the factors that reduce the motivation of teachers towards this program is that the
amount of course fees given to teachers is lower than the amount of those given in Support and
Training Courses in secondary schools.” (T-21: Female, between the ages: 28-33, professional
seniority: 6-10 years, undergraduate and taught in the third and fourth grade); “The course fee in
the PSEP is almost half of that given in Support and Training Courses in secondary schools. It
affects teachers' perception of justice, which reduces efficiency.” (T-22: Male, between the ages:
28-33, professional seniority: 6-10 years, undergraduate and taught in the fourth grade/T-24:
Male, between the ages: 34-39, professional seniority: 11-15 years, Undergraduate and taught in
the third grade).

Based on the above statements, teachers working in the PSEP indicated that the course fees for the teachers
taking part in this program were lower than the other courses. It may decrease teachers’ motivation during the

course.

According to Table 2, the problems of parents experienced during the implementation process of the PSEP
were indifference of parents (f=5), failure to get permission from parents (f=4), failure to follow student
progress (f=3), lack of information about program content (f=3), transportation problems (f=2), financial
burden (f=1), and parent dissatisfaction (f=1) respectively. The statements of some teachers who asserted that

the parents were not interested in the program during the implementation of the PSEP were as follows.

“The presence of indifferent parents who do not spare enough time for their child is among the
biggest problems encountered. That’s why the parents do not tend to collaborate, to follow their
child’s lessons, or to monitor absenteeism. It prevents us from doing the necessary work.” (T-13:
Male, between the ages: 28-33, professional seniority: 1-5 years, undergraduate and taught in
the third grade); “Parents’ insensitivity to their children’s education and, as a result, lack of belief
that their children may be successful are among the important reasons affecting the success of
this program.” (T-27: Male, between the ages: 40 and over, professional seniority: 16 and over,
undergraduate and taught in the fourth grade./T-37: Female, between the ages: 22-27,
professional seniority: 1-5 years, undergraduate and taught in the fourth grade).

As can be understood from the above statements, parents did not show enough interest in the PSEP. However,

left-behind students may overcome through the support of teachers and parents. Otherwise, the program
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would have little contribution to the students. The statements of some teachers who reported that they had

problems in getting permission from parents during the registration process to the PSEP were as follows.

“The parents do not want to enrol their children in this program considering that it is for special
education children.” (T-19: Male, between the ages: 28-33, professional seniority: 1-5 years,
undergraduate and taught in the third grade); “Parents stated that they did not want their
children to attend this course as a result of the fact that the parents were not given enough
information about this program and they were told that their children failed the exam they took.”
(T-35: Male, between the ages: 40 and over, professional seniority: 16 and over, undergraduate
and taught in the third and fourth grade).

It is understood from the above statements that parents with children in the PSEP did not perceive the purpose
and content of the program properly. Parents did not want their children to participate in this program as the

attendants were perceived to be underdeveloped and unsuccessful students in need of special education.

According to Table 2, legislation and functioning-based problems experienced during the implementation
process of the PSEP were unsatisfactory book content (f=6), lack of materials and resources (f=5), weekend
schedule (f=4), high-class sizes (f=4), organizing courses in modules (f=4), teaching the 3™ and 4% grades
together (f=3), failure to obtain the expected yield (f=2) and non-extended duration over the whole year (f=1)
respectively. The statements of some teachers who uttered that the content of the books used in the PSEP was

unsatisfactory were as follows.

“The biggest problem encountered during the implementation of the Primary School Education
Program is that the textbooks and materials prepared for the students are far below the student
level.” (T-11: Male, between the ages: 34-39, professional seniority: 11-15 years, undergraduate
and taught in the third grade); “I must say that the reading and writing book prepared for
students is not suitable for all students.” (T-32: Male, between the ages: 40 and over, professional
seniority: 16 and over years, undergraduate and taught in the third grade).

As understood from the above statements, books used in the PSEP were not suitable for the student level. It
may pose problems during the implementation of the program. If the level of the book is higher than the
student level, it reinforces the thoughts of being unable to do, and if the book content is lower than the
student level, it may cause indifference. The statements of some teachers who stated that there was a lack of

materials and resources in the PSEP were as follows.

“Currently, we only have books that were prepared and sent by the Ministry of Education to be
used in this program. However, these students also have many other needs rather than books. We
need resources to do different activities and to facilitate student learning.” (T-21: Female,
between the ages: 28-33, professional seniority: 6-10 years, undergraduate and taught in the
third and fourth grade); “One of the most challenging issues in these courses was that the
materials and textbooks | needed were not available. Frankly, | seemed caught off guard.” (T-32:
Male, between the ages: 40 and over, professional seniority: 16 and over years, undergraduate
and taught in the third grade).

2144 Bozbayindir, F., Kara, M. & Alev S. (2020). A Practice for Disadvantaged Students in Turkey: The
Primary School Education Program (PSEP), International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2132-2185).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

The student who had learning difficulties in the classroom should be offered a rich area and experience of life
in the PSEP. In this way, the effectiveness of teaching increases and the student can reach the desired level.
Therefore, there is a need for materials and equipment to make the student active during the course. The
absence of sufficient and divergent levels of course materials and equipment in the PSEP may negatively affect
the effectiveness of the program. The opinions of teachers regarding the initiatives to solve the problems

experienced during the implementation process of Primary School Education were submitted in Table 3.

Table 3. Teachers’ Views about the Initiatives to Solve the Problems Experienced during the Implementation
Process of the Primary School Education Program (PSEP)

Theme Categories Codes

Maintaining attendance
Creating an effective system in student selection
Targeting reading and writing skills primarily
Preparing curriculum consistent with the student
Suggestions for the  level
problems Language training for refugee students in separate
experienced by classrooms
The suggestions to students Preparing individualized programs
increase the Increasing space for social events
effectiveness of the Taking special education students into the program
Primary School Performing studies to increase self-confidence
Education Program Total 26
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(2}

(PSEP) Improving course fees
Suggestions for the  The enrolment of students only by their primary
problems school teacher
experienced by Improving communication between teachers 1
teachers Informing teachers about the program 1
Total 10

Suggestions for the  Cooperation with parents
problems Informing about the program
experienced by Giving feedback about the program
parents Total

Extending the program throughout the academic year
Providing materials and resources
Scheduling the program over the weekend
Preparing the book content according to the student
level
Teaching 3™ and 4™ grades in separate classes

Suggestions for the  Course-based program implementation

legislation and Scheduling the program on weekdays
functioning-based = Decreasing the number of students
problems Scheduling each module in different classes

Improving measurement and evaluation processes
Increasing the number of courses in the program
Matching the learning outcomes with the student
level
Teaching each module by different teachers
Total

The suggestions to
increase the
effectiveness of the
Primary School
Education Program
(PSEP)
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The examination of Table 3 revealed that the opinions of the teachers about the initiatives to increase the
effectiveness of the PSEP were gathered under four categories. They were suggestions for the problems

experienced by students, teachers, parents and legislation, and functioning-based problems.

According to Table 3, suggestions for the problems experienced by students during the implementation process
of the PSEP were maintaining attendance (f=8), creating an effective system in student selection (f=5),
targeting reading and writing skills primarily (f=4), preparing curriculum consistent with the student level (f=3),
language training for refugee students in separate classrooms (f=2), preparing individualized programs (f=1),
increasing space for social events (f=1), taking special education students into the program (f=1) and
performing studies to increase self-confidence (f=1) respectively. The statements of the teachers who

suggested to maintaining attendance to the program during the implementation of the PSEP were as follows.

“To prevent absenteeism, students should be ensured that both their primary school teachers and
the other teachers in this program work in cooperation and keep in touch with the parent.” (T-12:
Female, between the ages: 34-39, professional seniority :11-15 years, undergraduate and taught
in the third and fourth grade); “Attendance must be mandatory in this program. It should be
ensured that the absent student completes his/her module by not allowing to continue the next
module.” (T-28: Male, between the ages: 40 and over, professional seniority: 40 and over years,
undergraduate and taught in the fourth grade).

As can be understood from the statements above, there was a need for cooperation among the primary school
teacher, parent, and teacher in the program for the students to attend the PSEP. Besides, there must be a
sanction (e.g. failure to pass to the upper module) for absent students. The statements of the teachers who
suggested to create an effective system for student selection during the implementation of the PSEP were as

follows.

“In choosing students for the program, more effective, comprehensive, and valid measurement
tools should be developed and the opinions of the primary school teachers should be received in
this process.” (T-9: Male, between the ages: 34-39, professional seniority: 11-15 years,
undergraduate and taught in the third and fourth grade); “In addition to the assessment and
evaluation exam, | think that the primary school teachers should be included and their opinions
should be taken during the selection of students for the program. That’s why | think that the
opinions of the teacher who knows the student very closely are highly important instead of
evaluating the child only with his/her success in an exam.” (T-30: Male, between the ages: 34-39,
professional seniority: 11-15 years, undergraduate and taught in the third grade).

As can be understood from the above statements, student selection to the PSEP should be systematic and
effective. For this, it was emphasized that the opinion of the primary school teacher regarding the student
should be taken along with the examination for student selection. That’s why it is important to select the

student who in need of the program and to have information about the characteristics of the chosen student.

According to Table 3, suggestions for the problems experienced by teachers during the implementation process

of the PSEP were improving course fees (f=5), the enrolment of students only by their primary school teacher

2146 Bozbayindir, F., Kara, M. & Alev S. (2020). A Practice for Disadvantaged Students in Turkey: The
Primary School Education Program (PSEP), International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2132-2185).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

(f=3), improving communication between teachers (f=1) and informing teachers about the program (f=1)
respectively. The statements of the teachers who suggested the improvement of course fees during the

implementation of the PSEP were as follows.

“I think course fees for the teachers in similar courses (such as support and training courses in
secondary and high schools) should also be available to teachers in this program.” (T-1: Male,
between the ages: 34-39, professional seniority: 11-15 years, undergraduate and taught in the
third and fourth grade); “The amount of course fees paid to the primary school teachers who take
part in this program should be increased within the framework of the principle of "equal pay for
equal work" by taking into account the course fees of teachers taking part in Support and Training
Courses in secondary and high schools.” (T-21: Female, between the ages: 28-33, professional
seniority: 6-10 years, undergraduate and taught in the third and fourth grade).

It was understood from the above statements that the motivation of the teachers working in the PSEP can be
negatively affected due to the low wages. That’s why the course fees given in secondary and high schools were
better than those of the PSEP. The statements of the teachers who suggested the enrolment of students only

by their primary school teacher to the program during the implementation of the PSEP were as follows.

“Each primary school teacher should take his/her students while making student distribution to
this program. Thus, it will be easier to maintain continuity and attendance follow-up.” (T-24:
Male, between the ages: 34-39, professional seniority: 11-15 years, undergraduate and taught in
the third grade. /T-22: Male, between the ages: 28-33, professional seniority: 6-10 years,
undergraduate and taught in the fourth grade); “In my opinion, when organizing the program,
each student should be included in the program at their class level and by their primary school
teacher. It will increase the efficiency of the course.” (T-26: Male, between the ages: 34-39,
professional seniority: 11-15 years, undergraduate and taught in the third grade).

As can be understood from the above statements, the effectiveness of the program would increase if the
training process in the PSEP was carried out by its primary school teacher. As the primary school teacher is the

person who knows the student more closely, it is believed that the program can be conducted more effectively.

According to Table 3, suggestions for the problems experienced by parents during the implementation process
of the PSEP were cooperation with parents (f=3), informing about the program (f=3), and giving feedback about
the program (f=1) respectively. The statements of teachers who suggested to cooperate with the parents

during the implementation of the PSEP were as follows.

“To prevent absenteeism and to get a better effect regarding this program, the parents should
also be involved in this process, that is, cooperation with the parent is a must. Only in this way can
this program serve its purpose.” (T-12: Female, between the ages: 34-39, professional seniority
:11-15 years, Undergraduate and taught in the third and fourth grade); “While this program has
been implemented, the parent is excluded to a great extent, which prevents the program from
reaching its goals. | think cooperation should be established with parents, parents should be
informed after the end of each module and meetings should be held to exchange information
regarding the process during the implementation of the program.” (T-28: Male, between the
ages: 40 and over, professional seniority: 40 and over years, undergraduate and taught in the
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fourth grade /T-18: Male, between the ages: 34-39, professional seniority :11-15 years,
undergraduate and taught in the third grade).

It is understood from the above statements that efficiency depended on cooperation during the PSEP. Parents
are of great importance among those stakeholders. Therefore, the parents should be informed before and after
the program. All the processes should be shared with the parents and their awareness should be raised about
the program. The statements of the teachers who suggested that parents be informed about the program

during the implementation of the PSEP were as follows.

“Before the program is implemented, an explanatory meeting about the program should be held
for the families of students. If this meeting is held at the district level by competent people on the
subject, the impact of the program on parents will increase.” (T-25: Male, between the ages: 28-
33, professional seniority: 1-5 years, Undergraduate and taught in the fourth grade); “Initially, a
healthy information meeting should be held with the parents of our students who will be included
in this program. Thus, it is ensured that the program is implemented more seriously and without
absenteeism.” (T-27: Male, between the ages: 40 and over, professional seniority: 16 and over,
Undergraduate and taught in the fourth grade).

As can be seen from the above statements, parents did not have enough information about the program.
Therefore, parents cannot be systematically included in the process. As the parents did not have enough
information about the program, they did not care about it. It caused absenteeism and a lack of support in the

program.

According to Table 3, suggestions for the legislation and functioning-based problems during the
implementation process of the PSEP were extending the program throughout the academic year (f=9),
providing materials and resources (f=6), scheduling the program over the weekend (f=6), preparing the book
content according to the student level (f=5), teaching the 3™ and 4™ grades in separate classes (f=3), course-
based program implementation (f=2), scheduling the program on weekdays (f=2), decreasing the number of
students (f=2), scheduling each module in different classes (f=2), improving measurement and evaluation
processes (f=2), increasing the number of courses in the program (f=2), matching the learning outcomes with
the student level (f=1) and teaching each module by different teachers (f=1) respectively. The statements of the
teachers who suggested to extend the program throughout the academic year during the implementation

process of the PSEP were as follows.

“Planning the Primary School Education Program throughout the academic year will increase the
efficiency of this practice.” (T-11: Male, between the ages: 34-39, professional seniority: 11-15
years, Undergraduate and taught in the third grade); “I think that the education program was a
successful practice despite the problems. But | think its duration was insufficient. This program
needs to be spread throughout the year in the process.” (T-33: Female, between the ages: 40 and
over, professional seniority: 16 and over years, Undergraduate and taught in the third grade).

It was understood from the above statements that extending the PSEP throughout the academic year in a

planned manner would increase its efficiency. That's why it would be difficult to track and measure the
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student’s progress in short-term programs. Also, the extended program during the academic year would
balance the student level within the classroom. The statements of the teachers who offered to provide

materials and resources to the program during the implementation of the PSEP were as follows.

“I think that the books prepared for the program are good but not sufficient. After all, these
students have several disadvantages. Therefore, materials and textbooks need to be diversified.”
(T-32: Male, between the ages: 40 and over, professional seniority: 16 and over years,
Undergraduate and taught in the third grade); “As these children are quickly distracted, | think
the use of images, videos, and tools that will attract their attention during teaching will increase
their benefits.” (T-34: Male, between the ages: 40 and over, professional seniority: 16 and over,
graduate degree and taught in the third grade).

As stated above, the effectiveness of education would increase if the students were more active during the
process of the program. That’s why the execution of the program only through books was inadequate for
students who were quickly distracted and had learning difficulties. Therefore, it should be supported with

materials to facilitate learning in the program.

CONCLUSION and DISCUSSION

The Primary School Education Program (PSEP), which had been piloted in 12 provinces in the second semester
of 2017-2018 academic year, initiated for the primary school 3rd and 4th grades in all provinces of Turkey since
the beginning of 2018-2019 academic year. The findings of this study were based on the opinions of 38
teachers taking part in the PSEP at the end of the 2018-2019 academic year. In this part of the study, the
results were presented based on the obtained findings regarding the main purpose of the study and the

questions for which the answers were sought.

Depending on the main purpose of the study, the results regarding the contributions of the PSEP to
stakeholders were primarily introduced. The research findings indicated that this program had different
contributions to students, teachers, and parents. It was determined that the most important contribution of
the PSEP to the students was reducing the disadvantages. Dilek¢i (2019) concluded that the PSEP provided
opportunities for students to improve themselves by overcoming their shortcomings. The target audience of
the program consists of students studying at the 3rd and 4th grades of primary schools, not diagnosed with
special education, and could not acquire the predetermined learning outcomes in Turkish and mathematics
courses within the scope of the PSEP. All disadvantaged students such as foreign students, asylum seekers,
refugees, nomadic, and semi-nomadic family children, seasonal agricultural worker children are included in this
scope (MoNE, 2018). It can be alleged that the aforementioned disadvantaged students left behind their peers
academically for various reasons and they could not reach the objectives in the curriculum. Davis and Sorrel
(1995) remarked that students should be supplied with additional training if they cannot achieve the projected
learning outcomes. Elimination of such kind of situations is one of the biggest goals for educational systems. It

is also crucial for the Turkish National Education in terms of the fundamental principle of equality of
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opportunity (MoNE, 1973). Providing a learning environment for disadvantaged students in regular classrooms
and enriching learning processes with purposeful extra-curricular activities will make schools more inclusive
and fair communities (OECD, 2018). On the other hand, the PISA findings indicated that investing in learning
time is even more important for disadvantaged students. Information learning opportunities, designed in
lessons and hours at school, allow disadvantaged students to close their performance gaps with their more
advantageous peers (OECD, 2011). From this point of view, the PSEP, which is planned as a period reserved
only for the disadvantaged students with a maximum number of 10 students in the classroom, stands out as a
practice serving to close the academic performance gap between the disadvantaged students and their peers.
On the other hand, it was concluded that one another great contribution of the PSEP to students was acquiring
the basic learning outcomes of courses. As a result of their study, Kirnik et al., (2019) found that the PSEP had a
positive effect on the learning outcomes of Turkish and mathematics lessons. Besides, Toptas and Karaca
(2019) concluded in their study that the PSEP resulted in high efficiency in mathematics lessons, students
enjoyed success with this program, and their self-confidence increased. On the other hand, in their study by
Anilan and Ozgan (2019), it was revealed that the program had a positive effect on students, improved
students’ academic achievement, increased their self-confidence and motivation towards the course. One of
the general objectives of the PSEP is “to help the students included in the program in reaching the expected
level of learning” (MoNE, 2018b). 87.59% of the students participating in this program were successful in
mathematics and 79.41% of them were in Turkish and the learning deficiencies were compensated significantly
within the scope of the pilot scheme in 12 provinces in the academic year of 2017-2018 (TEDMEM, 2019).
Durlak and Weissberg (2007) also indicated that after-school programs positively affect young people's self-
confidence and self-esteem, school ties, positive social behaviour and school marks. These findings supported
the research results regarding the acquisition of basic learning outcomes for mathematics and Turkish courses
through the PSEP. Other contributions of the PSEP to students were found to increase self-confidence and
academic achievement, support formal education, ensure socialization and active participation in classes,

develop positive attitudes towards school, and reduce absenteeism.

It was concluded that the biggest contribution of the PSEP for teachers was to decrease the level differences in
their classrooms. Dilek¢i (2019) also found that the program reduced individual-level differences. Support
training programs like the PSEP are especially important in Turkey where there is a significant level of
differences between schools and regions (Gengoglu, 2019). Such kind of supportive after-school programs
positively affect students' exam grades and grade point averages (Huang et al., 2011). Various difficulties may
arise for teachers in terms of planning and structuring the learning process, preparing the educational
environment, and guiding the students with different academic levels. It is expectable and desirable for the
teacher to have the students with similar readiness and academic levels to achieve the predetermined
objectives of the program at any grade level and to provide a quality educational process. In this respect, the
content of the PSEP has been prepared by considering the minimum learning outcomes that must be acquired

based on the available curriculum (MoNE, 2018b). Therefore, it is an expected result that the academic
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difference between the students in formal education classes and their peers will decrease due to the higher
academic level of the students who are trained within the scope of the program. On the other hand, it was
determined that one of the significant contributions of the PSEP to teachers was one-on-one engagement with
disadvantaged students. Clark (2014) asserts that supportive environments for the development of students
may ensure the active participation of disadvantaged students in lessons. In the research conducted by Dilekgi
(2019), teachers stated that the PSEP offered the opportunity to take special care of students. In the study by
Anilan and Ozgan (2019), it was concluded that the PSEP was necessary for providing one-on-one attention to
the student and compensating for the students’ shortcomings. On the other hand, in the study conducted by
Kog (2012) on primary school teachers, 42% of the participating teachers declared that students with learning
difficulties were negatively affected by the excessive-class size and that they could not spare enough time for
those students. The importance of one-on-one engagement becomes evident considering that the target group
of the PSEP is composed of disadvantaged students in various aspects. Therefore, it was noted in the PSEP
directive issued by the Ministry of National Education that “It is essential to create a PSEP group between 1-6
students, but this number can be increased to a maximum of 10 students” (MoNE, 2018c). In other words, it is
observed that the number of students in the future groups of this program is limited to “10” at most to allow
teachers to pay more attention to those students. In addition to the aforementioned contributions to teachers,
the PSEP was found to create an opportunity to get to know students closely, improve the educational quality
in the classroom, contribute to professional development, supplement the missing topics and provide financial

gain.

It is possible to say that parents are a group of stakeholders with crucial responsibilities and duties to reach the
expected goals in this program and to make the program efficient and qualified. Based on research results, it
was determined that the most important contribution of the PSEP to the parents was to increase parent
satisfaction. According to Sari (2008), educational programs suitable for continuous development, which will
improve student achievement, should be prepared and implemented to increase the satisfaction of students
and parents as the customers of the school. This program has the potential to compensate for the learning
deficiencies of the students included in the program and to have a long-term and lasting effect on their
achievement at subsequent grade levels by providing learning support in the early years (TEDMEM, 2019).
Therefore, increased parent satisfaction can be associated with the emergence of results such as increased
academic achievement and self-confidence, positive attitudes towards the school, and the socialization of
disadvantaged students included in the program. On the other hand, one of the relevant contributions of the
PSEP to parents was supporting families with low socioeconomic status. Support and Training Courses (STC) at
secondary schools have been implemented with a similar structure and functioning like this program in Turkey.
The result of supporting families with low socioeconomic status through the PSEP has also been obtained in
various studies on Support and Training Courses (Bozbayindir & Kara, 2017; Demir Basaran & Yildiz-Narinalp,

2017; Canh, 2019; Sarica, 2019). It was concluded that the other contributions of the PSEP to parents were to
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increase the school-parent interaction, reveal the existence of interested parents, increase hopes for their

children and create opportunities to follow the child’s development.

The answers to the questions regarding the problems encountered during the implementation of the program
and suggestions to these problems were sought in line with the main purpose of the study. The problems
experienced during the implementation of the program were analysed under four categories namely the
problems of students, teachers, parents, and legislation, and functioning-based problems. It was determined
that the biggest problem experienced by students during the implementation process of the program was
absenteeism. In their study, Kirnik et al., (2019) concluded that the scheduling of the program on weekdays
deteriorated student performance and the attendance levels decreased due to not attending the class as the
school end time did not appropriate for the student and his/her family. In the study of Dilekgi (2019), it was
found that students’ failure to continue the program was a significant problem. Research results of Kirnik et al,
(2019) and Dilekgi (2019) supported the results of the present study. Students needed to attend school
regularly for academic achievement (Sahin et al., 2016). Any formal teaching activity in which the student is
absent causes his/her learning experiences to be shortcoming (Ozbas, 2010). Therefore, it can be claimed that
the absence of students in the PSEP is a crucial problem that prevents the achievement of the objectives of this
program and the realization of expected learning experiences. The participating teachers stated that it was
necessary to ensure regular attendance for the program to be effective and efficient. On the other hand, it was
revealed that tiredness was another significant problem regarding students during the implementation process
of the program. Dilek¢i (2019) also concluded that the program was tiring and caused fatigue in students.
Primary school students take 30 lessons per week and 6 hours per day. In the study by Yilmaz and Arslan
(2019), it was yielded that the participants found the 30-hour period excessive and favoured of reducing it
when they were asked about the weekly course schedule in primary schools. The students taking part in the
PSEP after 6 hours per day experienced fatigue problems. In support of our study, Yildiz and Kili¢ (2019) found
that the implementation of the PSEP after weekday classes was inefficient due to the tiredness of students. The
participating teachers in the present study suggested that the program be held at weekends to solve the
problem of fatigue. Besides, it was concluded that various problems such as level differences between
students, language problems of refugee students, adaptation problems, the harmful effect of disadvantages on
psychology, developing negative attitudes towards the school, and the students’ ignorance about the course

were experienced regarding the students during the implementation of the PSEP.

It was uncovered that the most frequently expressed problem regarding teachers during the implementation of
the PSEP was fatigue. As mentioned above, primary schools teach 30 hours a week and 6 hours a day. On the
other hand, it should not be forgotten that teachers have extracurricular roles (standing sentry, organizing
ceremonies for important days and weeks, procedures related to parents, preparation for classes, etc). In
addition to the lessons and extracurricular roles and responsibilities of the teachers, teaching and preparing for
lessons in this kind of programs increase their workload and thus causes fatigue. Similarly, it has also been

observed that teachers who take part in Support and Training Courses in secondary and high schools faced the
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problem of tiredness (Nartgiin & Dilekgi, 2016; Unsal & Korkmaz, 2016; Bozbayindir & Kara, 2017; Akiizim &
Saracoglu, 2018). The findings and results obtained in various studies are compatible with this result of the
present study. Besides, it was unveiled in the aforementioned studies that the feeling of tiredness experienced
by teachers caused problems such as poor performance, lack of motivation, and inefficient courses. The
participating teachers in this study stated that the problem of fatigue may be reduced by scheduling courses at
weekends. Ramberg et al. (2020) voiced that bolstering the efforts to reduce and prevent teacher fatigue is
substantial in that it has direct positive outcomes in terms of the teaching profession. On the other hand, it was
determined that one of the biggest problems faced by teachers was unsatisfactory course fees. Dilekgi (2019)
also found that the course fees paid to the teachers involved in the program were low. Most of the
participating teachers compared the course fees of the PSEP with those charged by the teachers working in
Support and Training Courses in secondary and high schools. Teachers taking part in the Support and Training
Courses have been paid twice as much as course fees for the courses they teach within the scope of formal
education whereas the teachers employed in the PSEP are paid as much as course fees for the courses they
teach within the scope of formal education. It can be argued that this fact damaged teachers’ sense of justice
and caused low motivation in teachers. Teachers suggested improving the course fees for the solution to this
problem. Other problems experienced by teachers involved in the program were listed to be the anxiety to
correspond with the curriculum, not having a positive effect on the personal rights of teachers, increased

workload, and lack of communication between teachers.

It is necessary to cooperate with the school and the family to achieve the desired results for the child’s
education (Timkaya, 2017). The support of parents is highly important for the successful implementation of
the PSEP and the achievement of expected goals. It was observed that the most frequently expressed problem
about parents was the indifference of parents by the participating teachers in the study. Based on the
literature, Lawson (2003) argued that family participation increases children’s learning experiences and
academic achievement. The indifference of parents during the implementation of the PSEP was considered to
be an important obstacle to reach the academic performance expected from students. On the other hand, it
was concluded that another problem with the parents was the failure to get permission from parents. Kirnik et
al. (2019) concluded that leaving the PSEP participation in the parents’ request was an obstacle for the
program. Parental consent is required for participation in the program, but the limited knowledge of families
about the PSEP, their reluctance to include their children, or the ignorance of families may affect the
participation (ERG, 2019). Besides, there were also problems such as failure to follow student progress and lack
of information about program content. The participating teachers suggested cooperating with the parents,
informing the parents about the program, and giving feedback to the parents during the program to overcome

the aforementioned problems.

It was declared by the participating teachers in the study that there were various problems apart from those of
stakeholders (students, teachers, and parents) who had different roles in the PSEP. These findings were

categorized to be “legislation and functioning-based problems”. The primary problem was the unsatisfactory
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book content. Turkish Activity Book, Turkish Activity Guidebook, Mathematics Activity Book, and Psychosocial
Support Guide were prepared to be used in courses by the Ministry of National Education (MoNE, 2019b). It
was emphasized by the participants that these books were not functional due to their incompatibility with
program objectives and the student level. Kirnik et al. (2019) also revealed that the participating teachers in
their study thought that the activities in textbooks were unsatisfactory and that foreign students could not
benefit from the books at the desired level as they did not understand Turkish. It was concluded that the lack of
materials and resources was among the legislation and functioning-based problems. Dilek¢i (2019) also
determined that the materials prepared for the program were limited. The variety of materials is important for
teachers to enrich their program activities and to increase students’ participation in the lesson. Similarly, in the
study conducted by Kirnik et al. (2019), it was concluded that teachers had problems due to lack of materials.
Anilan and Ozgan (2019), on the other hand, revealed that the PSEP materials were suitable but the levels
should be diversified. One of the purposes of teaching materials to be used in lessons is to involve the student
in the lesson at the possible maximum level and to increase the efficiency of teaching activity by providing
active participation (Ulusoy & Giilim, 2009). This problem regarding the PSEP limits the richness of the lessons
and the teaching effectiveness of the teacher. Moreover, it was revealed that there were problems such as
weekend schedule, high-class sizes, and non-extended duration over the whole year. The participating teachers
made various suggestions for the solution of these problems, such as extending the program throughout the
course year, providing materials and resources, preparing the book contents according to the student level,

and decreasing the number of students.

RECOMMENDATIONS

The PSEP is a very important and high priority program with the goals of combating with school dropout due to
reasons such as academic failure and adaptation problems, acquiring basic skills, and increasing the students’
sense of belonging (ERG, 2019). In this respect, it is important to find solutions to the problems regarding the
program. In this regard, the following suggestions can be made for practitioners and researchers, considering

the findings, results, and suggestions of the participants:

- First of all, stakeholders (parents, teachers, and administrators) who have different duties and responsibilities
related to the program should be informed about the content, functioning, and objectives of the program. It

can be realized through various seminars and meetings.

- It is vital to recognize the students and to determine their disadvantages in selecting and maintaining the
attendance of the students included in the program. The student characteristics and the identified
disadvantages should be taken into consideration while forming classes and groups. Also, it may be effective to
be in contact with families and to carry out social, cultural, and sports activities to maintain attendance during

the program.

2154 Bozbayindir, F., Kara, M. & Alev S. (2020). A Practice for Disadvantaged Students in Turkey: The
Primary School Education Program (PSEP), International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2132-2185).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

- The course fees must be equal to those paid for Support and Training Courses in order to increase the
motivation of teachers involved in the PSEP towards the program and positively affect their perception of
justice. At the same time, different practices and arrangements can be made to encourage teachers to take

part in the program.

- During the program, it is necessary to cooperate with parents and provide them with regular feedback.

- The books prepared for the program should be arranged and diversified according to the student level. At the
same time, the materials for the lessons should be determined and provided in order to be more effective and

efficient.

- As of 2019-2020 academic year, the PSEP has only practiced for the 3rd grades. It can be implemented for the

2nd, 3rd, and 4th graders considering the objectives of the program.

- This study asked for the opinions of the teachers working in the PSEP. Different studies can be conducted to
receive the opinions of the administrators at schools with the PSEP program and the parents whose children

are trained within the scope of the PSEP.

- Qualitative studies investigating the reasons of absenteeism can be conducted for the absent students in the

PSEP.
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TURKIYE’DE DEZAVANTAIJLI OGRENCILERE YONELIK BiR UYGULAMA:
iLKOKULLARDA YETiSTIRME PROGRAMI (iYEP)

(04

Bu arastirmada, 6gretmenlerin ilkokullarda Yetistirme Programi (IYEP) ile ilgili gérislerinin
belirlenmesi amaclanmaktadir. Arastirmada nitel arastirma desenlerinden olgubilim deseni
kullanilmistir. Arastirmanin ¢alisma grubunu, 2018-2019 egitim-6gretim yilinda Gaziantep ili Nizip
ilcesinde, ilkokullarda Yetistirme Programinda gérev yapan 38 6gretmen olusturmaktadir.
Arastirmada veri toplama araci olarak, yari yapilandirilimis gortisme formu kullanilmistir. Veriler
icerik analizi ydntemiyle analiz edilmistir. Arastirmada elde edilen bulgulara gore, ilkokullarda
Yetistirme Programi’nin dgrencilere, 6gretmenlere ve velilere yonelik katkilari vardir. IYEP’in
dezavantaj olusturan durumlari ve siniftaki seviye farkhhklarini azaltmada ve veli memnuniyetini
saglamaya yonelik katkilari oldugu sonucuna ulasiimistir. Arastirmada ilkokullarda Yetistirme
Programi’nin isleyis stirecinde 6grenci, 6gretmen, veli ve mevzuat ve isleyis sireci ile ilgili sorunlar
yasandigi bulgusuna ulasilmistir. Ogretmenler, ilkokullarda Yetistirme Programinda yasanan
sorunlarin ¢éziimiine vyonelik olarak; programa devam saglama, Ogretmen (cretlerinin
iyilestirilmesi, program siirecinde veli is birligi saglama, programi ders yilinin tamamina yayma ve
programa materyal ve kaynak saglama seklinde goéris belirtmislerdir. Programin uygulama
surecinde veliler ile is birligi yapilmasi, velilere dizenli araliklarla geri bildirimlerde bulunulmasi,
program icin hazirlanan kitaplarin 6grenci seviyesine gore diizenlenmesi ve cesitlendirilmesi
gerektigi ifade edilmistir. Program kapsaminda derslerin daha etkili ve verimli islenebilmesi igin
ihtiyac duyulan materyallerin belirlenerek temin edilmesi gerekmektedir.

Anahtar Kelimeler: ilkokul, Dezavantajli 6grenciler, ilkokullarda yetistirme programi (IYEP),
Ogretmen.
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GiRiS

insan kaynagina verilen 6nemin artmasiyla birlikte, egitimli bireylere duyulan ihtiya¢c her gegen giin
artmaktadir. Bu nedenle yasanan degisim ve gelisimleri takip ederek, ekonomik ve sosyal anlamda kalkinmayi
saglayabilecek bilgi, beceri ve donanima sahip bireyler yetistirmeyi amag¢ edinen ulkelerden, egitim
sistemlerinin kalitesini arttiracak cesitli reformlari hayata gegirmeleri beklenmektedir (TEDMEM, 2019). Bu
reformlar ile bireylere firsat ve imkan esitligi, dezavantaj olusturan durumlari azaltma, ilgi, istidat ve kabiliyetine
gore gelistirme gibi imkanlar sunmaktadir. Ulkemizde de zaman zaman bu amaca yénelik olarak ¢alismalar
yapilmakta, egitim sirecinin etkin bir sekilde yonetilmesi ve sirdirilmesi sorumlulugu Milli Egitim Bakanlig
tarafindan Ustlenilmektedir. Nitekim Millf Egitim Temel Kanunu’nun genel amaclari arasindaki bireylerin “ilgi,
istidat ve kabiliyetlerini gelistirerek gerekli bilgi, beceri, davranislar ve birlikte is gérme aliskanligi kazandirmak
suretiyle hayata hazirlamak ve onlarin, kendilerini mutlu kilacak ve toplumun mutluluguna katkida bulunacak
bir meslek sahibi olmalarini saglamak...” (Milli Egitim Bakanhg [MEB], 1973) ifadesi bu sorumlulugun yasal
temellerini olusturmaktadir. Devlet, bir taraftan egitim-6gretim faaliyetlerini etkin bir sekilde surdirmeyi
hedeflerken, diger taraftan ise firsat ve imkan esitligi saglayarak, bireylere esit sartlarda, nitelikli bir egitim
verme sorumlulugu tasimaktadir (Sarier, 2010, s.108). Cunki bireylerin egitimi stirecinde énemli unsurlardan
biri, firsat esitliginin bir geregi olarak, akranlarina gore geride kalmis cocuklarin bir Gst sinifa belirli yeterlikleri
kazanarak gecmelerini saglamaktir (Jacob ve Lefgren, 2004; OECD, 2018; Toptas ve Karaca, 2019). Bu hedefe
yonelik olarak, 6gretilen ve 6grenilen bilgiler arasindaki aciga odaklanilarak, tim 6grencilere ilkokul egitimi
sirecinde asgari diizeyde de olsa, temel okuma, yazma, anlama ve matematik becerilerinin kazandirilmasi
amaclanmaktadir (UNICEF, 2017). ilkokuldan mezun olan bir 6grencinin mevcut programin hedeflerine bagli
olarak okuma becerileri ile matematik okuryazarligi duzeylerinin bir sonraki 6grenmeye temel olusturacak
diizeyde olmasi istenen bir durumdur (Kirnik vd., 2019). S6z konusu bu durumun gergeklesebilmesi igin ise
sistem ve okul dizeyinde egitimin niteligini arttirmaya yonelik planlamalar yapilmaktadir. Egitim slrecinde
kazanimlar yeterli diizeyde edinemeyen 6grenciler bir ist kademede uyum sorunu, 6zgliven eksikligi ve okul
devamsizligi yasayabilmektedir. Bu tiir sorunlarin ortaya ¢ikmasini 6nlemek amaciyla birtakim planlamalar

yapilmaktadir. IYEP de bu planlamalar arasinda yer almaktadir (Gengoglu, 2019).

Egitimin planlanmasinin temelinde her kademeye yoénelik olarak belirlenmis kazanimlar bulunmakta (Biber vd.,
2017, s.106) ancak, siniflarin kalabalik olmasi, okullarin fiziki sartlarinin yetersiz olmasi, zaman yetersizligi,
ogrencilerin 6grenme siirecindeki bireysel farkhhklari, programlarin ihtiyac ve beklentileri karsilamada yetersiz
olmasi, 6gretmenlerin niteliklerinin ve performanslarinin yeterli diizeyde olmamasi gibi sebeplerle s6z konusu
bu kazanimlarin tamami her 8grenciye kazandirilamamaktadir (Darling-Hammond, 2000; Unsal ve Korkmaz,
2016). Dahasi devam ettikleri sinifin gerektirdigi asgari 6grenme basarilarini edinememis 6grencilerin ¢ogu
zaman uyum sorunu, 6z giiven kaybi ve bir Gst diizeydeki egitime erisim konusunda zorluklar yasadiklari ve bu
nedenle de okul terki riskinin arttigi ifade edilmektedir (UNICEF, 2017). Dolayisiyla okula yeterince devam
etmeyen Ogrencilerin derslerin hedef kazanimlarini istenen diizeyde gerceklestirmeleri de mumkin

olmamaktadir.
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Yapilan arastirmalarda, 6gretmenlerin egitim-6gretim siireci esnasinda zaman sorunu yasadiklari ve bu nedenle
de miifredatta yer alan konulari yetistirmekte zorluk yasadiklari vurgulanmaktadir (Bastiirk, 2012; Denizli ve
Uzoglu, 2016). Diger bir ifadeyle, zaman sorunundan dolayi konular belirli siire dahilinde islenmekte, bu
durumda akademik anlamda ge¢ 6grenen bazi 6grenciler gergeklestirmeleri istenen kazanimi tam olarak
edinemeden diger konuya gecilebilmektedir. Dolayisiyla yukarida bahsedilen ve cevresel veya bireysel
faktorlerden kaynakli olarak hedeflenen kazanimlarin yeterince gergeklestirilemedigi durumlarda, tamamlayici
bir 6gretim faaliyetine gidilebilmektedir (Aklziim ve Saragoglu, 2018; Goksu ve Giilci, 2016; Jacob ve Lefgren,
2004). Bu tamamlayici 6gretim faaliyetleri cogu zaman sinifindaki diger 6grencilerin akademik olarak gerisinde
kalan 6grencilere temel okuryazarlik ve matematik becerilerinin gelistiriimesine yonelik olarak uygulanmaktadir

(Schlicht vd., 2010).

Birgok llkede 6grencilerin ilkokuldan itibaren getirdikleri ve egitimin ileri kademelerinde derinlesen ve ¢6zimu
daha da zorlasan duslik basari bir kaygi unsurudur. Bundan dolayi uluslararasi diizeyde diisiik basariyi ortadan
kaldirmak icin galismalar yapilmakta [Higbir cocugun egitimsiz kalmamasi reform hareketi (ABD), Okuma Yazma
Zayifligini (LRS) Destekleyici Proje (Almanya), Dil Destek Kursu (Avusturya), ulusal diizeyde matematik ve
Fransizca test sonuglari ile 6grencilerin sosyal iletisim becerileri ve yeterliliginin degerlendirildigi portfolyolar
(Fransa)] ve onlemler alinmaktadir (Toptas ve Karaca, 2019; Gengoglu, 2019). Milli Egitim Bakanligi 6gretilenle
Ogrenilen arasindaki acigl dikkate almakta ve bitiin 6grencilerin ilkokul egitimlerini temel okuma-yazma,
anlama ve matematik becerilerini edinmek suretiyle bir 6grenim basarisiyla neticelendirmelerini saglamak igin
calismalar strdirmektedir (Dilekgi, 2019, s.435). Bilindigi Uzere, egitim ortaminda 6grencilerin akademik
basarilarini arttirmak icin okullarda yonetici, 6gretmen ve veli tarafindan cesitli calismalar yapilmaktadir. Bunun
yani sira, basariyr artirmak amaciyla MillT Egitim Bakanhg tarafindan da politikalar belirlenmekte, bu politikalar
dogrultusunda cesitli programlar olusturulmakta ve yiritilmektedir. Bu programlardan biri de kendileri igin
hazirlanan kazanimlarn istenilen dizeyde edinemeyen 06grencilere yonelik mevcut programlara ek olarak

hazirlanan ilkokullarda Yetistirme Programidir (IYEP).

IYEP, esnek program yapistyla, modiiler ve sarmal 8gretim materyallerini kullanarak égrencilerin 6grenmelerine
katki sunmakta ve kendine has &grenci belirleme siireglerini igermektedir (MEB, 2018). iYEP’te, dnceki egitim-
ogretim yillarinda cesitli sebeplerle Tirkce dersi 6gretim programindaki temel becerilerle matematik dersi
dgretim programindaki 6grenme alanlarinda bulunan ve IYEP kapsaminda belirlenen kazanimlari istenilen
dizeyde edinemeyen 6grencilerin 6grenme eksikliklerinin giderilmesi, psikososyal alanda desteklenmesi ve
akademik basarisizliktan kaynaklanan devamsizliklarin 6niine gecilmesi amaglanmaktadir (MEB, 2019). Turkce
dersinden okuma, yazma ve anlama becerileri ile matematik dersinden dogal sayilar ve dort islem 6grenme
alanindan kazanimlarindan olusan toplam 38 kazanimi icermektedir. Program kapsaminda bu kazanimlara sahip
olmayan 6grencilere haftada 10 saat, toplamda 160 saate kadar ek egitimler verilmektedir (Gengoglu, 2019,
5.854). IYEP, dgrencilerin erken yaslarda 6grenme eksiklerinin telafisi yoluyla ileriki yillarda 6grencilerin
akademik basarilar ve gelisimleri lizerinde kalici bir pozitif etki olusturma potansiyeline sahiptir (TEDMEM,

2019). Avlukyari (2019) tarafindan yiiriitiilen bir arastirma sonucunda iYEP’in &grencilerin dinleme, konusma ve
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okuma becerilerine 6nemli oranda katki sagladigi, problem ¢dzme sirecinde kendi distincelerini ifade etme
becerisi ve matematiksel kavramlari farkli temsil bigimleri ile ifade etme becerilerinin kismen karsilandigi tespit
edilmistir. Bu ifadelerden anlasilacag iizere IYEP, Tiirkce ve matematik alanlarinda, akranlarindan geride kalan

ogrencilerin eksikliklerinin giderilmesi icin dnemli bir firsat olarak gériilmektedir.

2018-2019 egitim-6gretim yilinda ilkokul 3. ve 4. sinif 6grencileri icin hayata gegcirilen IYEP’in hedef kitlesini,
2019-2020 egitim-6gretim yilindan itibaren ilkokul 3. sinifa devam edip 6zel egitime ihtiya¢ duymayan, program
kapsaminda belirlenen kazanimlari yeterli diizeyde edinemeyen 6grenciler ve siginmaci, gogmen, géger ve yari
gocer ailelerin ¢ocuklari ile gecici koruma altindaki g¢ocuklar, mevsimlik tarim iscilerinin c¢ocuklari gibi
dezavantajli 6grenciler olusturmaktadir (MEB, 2019). Dolayisiyla IYEP’in, hedef kitlede yer alan &grencilere
temel becerilerin kazanilmasi bakimindan glicli bir destek saglayacagl duistnilmektedir. Programin
uygulanmasi siirecinde il, ilge ve okul bazinda komisyonlar olusturulmustur. Uygulamanin verimli ve basaril
sekilde gergeklesmesinde en 6nemli rol ise programda gorev alan sinif 6gretmenlerine dismektedir (MEB,
2018). Clinkl uygulanan programin etkililiginin degerlendirilmesinde ve verimliliginin arttirilmasinda, programin
uygulayicilari rolini Ustlenen 6gretmenlerin slrecin her asamasinda aktif olmalari, yasanabilecek olasi
problemlerin belirlenerek ¢éziim énerileri getiriimesinde 6nem arz etmektedir. Ogretmenlerin programla ilgili
gorisleri alinarak, bu dogrultuda gelecek donitlere gore revize edilmesinin programin islevselligini arttiracagi
diusindlmektedir. Ayrica, programin uygulayicisi roliini tstlenen sinif 6gretmenlerinin gérislerinin alinmasinin,
uygulama siireci hakkinda ilk elden bilgi edinilmesine ve degerlendirme yapilmasina énemli katki saglayacagini
soylemek mimkiindir. Bu baglamda, arastirmada, ogretmenlerin IYEP programi ile ilgili gorislerinin

belirlenmesi amaclanmistir. Bu ana amagtan yola ¢ikilarak asagidaki sorulara yanit aranmistir:

1. ilkokullarda yetistirme programinin (IYEP) paydaslara yonelik katkilari nelerdir?
2. ilkokullarda yetistirme programinin (IYEP) uygulanmasi siirecinde ne tiir sorunlar yasanmaktadir?
3. ilkokullarda yetistirme programinin (IYEP) uygulanmasi siirecinde yasanan sorunlara iliskin ¢6zim &nerileri

nelerdir?

YONTEM

Arastirma Modeli

Calismada &gretmenlerin IYEP programi ile ilgili gériislerinin belirlenmesi amaciyla esnek calisma &zelligine
sahip ve derinlemesine ve detayli ¢calismada kolaylik saglayan () nitel arastirma yontemi kullaniimistir (Patton,
2002:14; Hammersley, 2013). Nitel yontemle tasarlanmis arastirmalarda ele alinan konu hakkinda derin bir
kavrayisa ulasma cabasi vardir (Karatas, 2015). Creswell’e (2016) gére olgubilim bireylerin bir olgu hakkinda
yasadiklari deneyimleri tanimlama sirecidir. Olgubilimi bireylerin bir olguya iliskin yasantilarini, algilarini ve
bunlara yikledigi anlamlari ortaya ¢ikarma siirecidir (Yildirnm ve Simsek, 2006). Olgubilim arastirilan olgunun
anlamina odaklanmakta, konuyla ilgili bireylerin deneyimlerinin anlamini agiklamaktadir (Onat Kocabiyik, 2015).

Calismada, ilkokullarda yetistirme programinda goérev alan sinif 6gretmenlerinin ilkokullarda Yetistirme
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Programi'yla (IYEP) ilgili yasanan sorunlari, bu programin paydaslara yoénelik katkisini ve programin
iyilestirilmesi icin sunulan o6nerileri ile ilgili gérusleri olgubilim deseninde incelenmistir. Creswell’e (2016) gore
olgubilim bireylerin bir olgu hakkinda yasadiklari deneyimleri tanimlama sirecidir. Olgubilimi bireylerin bir
olguya iliskin yasantilarini, algilarini ve bunlara yiikledigi anlamlari ortaya gikarma sirecidir (Yildirm ve Simsek,
2006). Calismada, ilkokullarda yetistirme programinda gérev alan sinif 6gretmenlerinin ilkokullarda Yetistirme
Programr’yla (IYEP) ilgili yasanan sorunlar, bu programin paydaslara yénelik katkisini ve programin

iyilestirilmesi igin sunulan onerileri ile ilgili gérisleri olgubilim deseninde incelenmistir.

Calisma Grubu

Arastirmanin calisma grubunu 2018-2019 egitim dgretim yilinda ilkokullarda Yetistirme Programi’nda gorev
alan 38 sinif 6gretmeni olusturmaktadir. Katilimcilar, amacgli 6rneklem yontemlerinden biri olan 6lglt
drnekleme ile segilmistir. Bu arastirmada katilimcilarin ilkokullarda Yetistirme Programi’nda gérevli olmasi dlgiit
olarak kabul edilmistir. Bu sekilde ¢alisma grubunun belirlenmesinin nedeni; arastirmada ilkokullarda Yetistirme
Programi ile ilgili derinlemesine bilgi elde etmektir. Arastirmaya katilan 38 6gretmenin 12’si kadin, 26’si
erkektir. Ogretmenlerin 2’si 22-27, 7’si 28-33, 17’si 34-39 ve 12’si 40 ve Ustii yas araligindadir. Ogretmenlerin
7’si 1-5 yil arasinda, 5’i 6-10 yil arasinda, 14’G 11-15 yil arasinda ve 12’si 16 ve st mesleki kideme sahiptir.
Oretmenlerin 37’si lisans, 1'i ise yiiksek lisans mezunudur. Ogretmenlerin 15’i Giciincii sinif, 6’s1 dérdinci sinif

ve 17’si tiglincii ve dérdiincii sinif diizeyi ilkokullarda Yetistirme Programinda gorev yapmaktadir.

Veri Toplama Araci ve Verilerin Toplanmasi

Arastirmada veriler yari yapilandiriimis gorisme yontemi kullanilarak toplanmustir. Yari yapilandiriimis gérisme
teknikte, arastirmaci 6nceden sormayi planladigl sorulari iceren gorlisme protokolini hazirlar. Buna karsin
arastirmaci goriismenin akisina bagli olarak degisik yan ya da alt sorularla gériismenin akisini etkileyebilir ve
kisinin yanitlarini agmasini ve ayrintilandirmasini saglayabilir (Ttrnikli, 2000). Arastirmaci ve gorisme yapilan
kisi arasinda birebir etkilesimin oldugu goriisme, glicli veri toplama aracidir (Teddlie ve Tashakkori, 2015).
Gorusme formu hazirlanirken ilgili literatiir taramasi yapilmig ve uzman kisilerden goris alinmistir. Bu siiregten
sonra goriisme formundaki sorular hazirlanmis ve tekrar uzman (Egitim yonetimi alanindan iki 6gretim Uyesi ve
egitim programi alanindan (¢ 6gretim Qyesi) gorlst alinarak ¢alisma grubunun yaklasik %10’nu ile pilot
uygulama yapilmistir. Pilot uygulama sonucunda yanhs anlasilan ve anlasiimayan sorulara sonda sorular
eklenerek goriisme formuna son sekli verilmistir. Goriismelerin saglikh bir sekilde olmasi igin uygun ortam ve
zaman segilerek toplam 38 6gretmen ile yari yapilandiriimis gériismeler yapilmistir. Ogretmenler ile gériismeler
yaklasik 20-40 dakika arasi strmustir. Veri toplanirken etik kurallara uyulmustur. Bunu saglamak amaciyla;
gorusmeler katihmcilarin izni ile kayit cihazi kullanilmis, ¢calismada &gretmenlere isimlerinin saklanacagi ve
sadece kodlar verilerek isim belirtilecegi iletilmis ve gérisme sonunda yazilanlar 6gretmenlere okunarak kendi
gorislerini belirtip belirtmedigi sorulmustur. Gériisme yapilan 6gretmenlere; 01: Ogretmen 1, 02: Ogretmen 2,

03: Ogretmen 3 seklinde kodlar verilmistir.
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Verilerin Analizi

Nitel veri analizine iliskin yaklasimlar analiz amacinin ne oldugu noktasinda farkhlagsmaktadir (Kus, 2006). Bu
calismadaki analizin amaci verilerin birbirlerine benzeyenlerini belirli kategori ve temalar altinda toplamaktir.
Bu amacgla arastirmada igerik analizi kullanilmistir. Kodlar belirlenirken gériisme sonucu ortaya ¢ikan verilerden
yararlaniimigtir. Benzer kodlar da birlestirilerek kategoriler olusturulmustur. Gérlisme formunda sorulan her bir
soru ise tema olarak belirlenmistir. . Calismada toplam ii¢c tema belirlenmistir. Bunlar; “ilkokullarda Yetistirme
Programi’nin (IYEP) paydaslarina katkilar”, “ilkokullarda Yetistirme Programi’nin (IYEP) uygulama siirecinde
yasanan sorunlar” ve “Ogretmenlerin ilkokullarda Yetistirme Programi’nin (IYEP) etkililigini artirmak amaciyla
yapilmasi gerekenler.” Bilgisayar ve yazilimlar verilerin analizine yardimci olmaktadir. Yazihmlar kodlamanin
hizli bir sekilde yapilmasini saglayarak kategori ve temalarin olusturulmasini saglamaktadir (Patton, 2002).

Bundan dolayi bu ¢galismada nitel verilerin analizi igin ATLAS.ti 6 yazilimi kullanilmigtir.
Gegerlik ve Giivenirlik Calismalari

Arastirmada gecerligi saglamak amaciyla i¢ ve dis gecerlik ile ilgili calismalar yapiimistir. Calismanin i¢ gecerligini
saglamak igin; gorlisme igin uygun ortamlar segilmis ve ¢alismanin konusu hakkinda 6gretmenlere bilgi
verilmistir. Analiz sonucunda ortaya ¢ikan bulgularin kendi icinde tutarli ve anlamli olmasi ve 6gretmenlerin
gorislerinden sikga alinti yapilarak da i¢ gegerlik saglanmistir. Calismada verilerin dikkatli bir sekilde metotlarla
toplanmasi ve bunlarin sistemli sekilde analiz edilmesi glivenirligi saglar (Patton, 2002). Guvenirlik ¢alismalari
kapsaminda, goriisme sonunda katiimciya arastirmacilarin yaziya aktardigi veriler tekrar okunmus ve
yorumlanmis; kendi algisi ile aktarilan verilerin dogruyu yansitip yansitmadigi belirlenmistir. Calismada bagimsiz
kodlayicilar arasinda tutarlilk saglanmaya calisiimistir. Alanda uzman g kisi kodlama yapmis ve Miles ve
Huberman’in (2015) formull (Glvenirlik= gorus birligi/gorus birligi+goris ayriligi x 100) kullanilarak kodlayicilar

arasindaki goris birligi orani 0.85 olarak belirlenmistir.
BULGULAR

Bu bélimde 6gretmen gorisleri dogrultusunda ilkokullarda Yetistirme Programi’'nin paydaglara katkisi,
uygulama siirecinde yasanan sorunlar ve sorunlara yénelik ¢dziim &nerilerine yer verilmistir. Ogretmenlerin

ilkokullarda Yetistirme Programi’nin (IYEP) katkilarina iliskin gériisleri Tablo 1’de sunulmustur.

Tablo 1. Ogretmenlerin ilkokullarda Yetistirme Programi’nin (IYEP) Katkilarina iliskin Gorisleri

Tema Kategoriler Kodlar f
Dezavantaj olusturan durumlari azaltma 12

Derslere iliskin temel kazanimlari edinme 10

. Ogrencilere yonelik Ozgiivenlerinin artmasi 9
Ilkokullarda Katkilar: Akademik basariyi artirma 7
Yetistirme Orglin egitime destek 6
Programi’nin Derslere aktif katilim 6
(iYEP) Sosyallesmelerini saglama 3
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paydaslarina Okula iligkin olumlu tutum gelistirme 3
katkilari Devamsizlik sorununu azaltmasi 3
Firsat esitligini saglamasi 1
Psikolojik gelisimlerinin desteklenmesi 1
Toplam 61
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Tablo 1 incelendiginde, 6gretmenlerin IYEP'in paydaslarina katkilari ile ilgili gérisleri ii¢ kategori altinda

toplanmistir. Bu kategoriler; IYEP’in 6grencilere, 6gretmenlere ve velilere yénelik katkilari seklindedir.

Tablo 1 incelendiginde, IYEP’in dgrencilere yonelik katkilari sirasiyla; dezavantaj olusturan durumlari azaltma
(f=12), derslere iliskin temel kazanimlari edinme (f=10), 6zglivenlerinin artmasi (f=9), akademik basariyi artirma
(f=7), orglin egitime destek (f=6), derslere aktif katilim (f=6), sosyallesmelerini saglama (f=3), okula iliskin
olumlu tutum gelistirme (f=3), devamsizlik sorununu azaltmasi (f=3), firsat esitligini saglamasi (f=1) ve psikolojik
gelisimlerinin desteklenmesi (f=1) seklindedir. IYEP’in dezavantaj olusturan durumlan azalttigi ile ilgili goris

bildiren 6gretmenlerin ifadeleri asagidaki gibidir.

“Ogrenci agisindan sinif arkadaslarina yetisme sansi doguyor. Eksigi oldugu konulari tamamlayip
diger arkadaslariyla ayni seviyeye geliyor.” (O-3: Erkek, 34-39 yas arali§inda, mesleki kidem 11-15
yil arasinda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir); “Akranlarindan geride kalmis olan
dgrencileri yeterli seviyeye ulastirmak icin ¢ok iyi bir firsat oldugunu diisiiniiyorum.” (O-13: Erkek,
28-33 yas araliginda, mesleki kidem 1-5 yil arasinda, lisans mezunu, 3. Sinifi okutmaktadir).

Yukarida ifade edildigi izere, sinifa gére geride olan égrenciler sinifin seviyesine IYEP sayesinde yetismektedir.
Bu durum o6grencinin akademik basarisini artirabilmektedir. IYEP’in derslere iliskin temel kazanimlari

edindirmesi ile ilgili gorls bildiren 6gretmenlerin ifadeleri asagidaki gibidir.

“Ogrencilerin dinleme ve konusma becerilerini gelistirir, okuma-yazmada eksikliklerini giderir,
okudugunu anlama diizeyini gelistirir.” (0-6: Kadin, 40 ve iizeri yas arali§inda, mesleki kidem 16
ve dstii yil arasinda, lisans mezunu, 4. Sinifi okutmaktadir); “... okuma-yazma konusunda zorluk
ceken 6grencilerin okuma yazma becerilerini gelistirmek, dért islem becerisini artirmaktadir.” (O-
22: Kadin, 28-33 yas araliginda, mesleki kidem 6-10 yil arasinda, lisans mezunu, 3. ve 4. Sinif
okutmaktadir).
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Yukaridaki ifadeden yola ¢ikarak, iYEP’in ilkokulda kazanilmasi gereken en énemli beceriler olan okuma, yazma,
dinleme ve konusmayi kazanmada destek oldugu gorilmektedir. Ayrica bu destek programi ile 6grencinin

matematik basarisinin da arttigi sdylenebilir.

Tablo 1'de goriildiigii Gzere, IYEP’in 6gretmenlere yonelik katkilari sirasiyla; siniftaki seviye farkliliklarini azaltma
(f=13), dezavantajli 6grencilerle birebir ilgilenme (f=12), 6grencileri yakindan tanima firsati (f=4), siniftaki egitim
kalitesini artirma (f=4), meslek gelisime katki (f=3), eksik kalan konulari tamamlama (f=3) ve maddi katki (f=2)
seklindedir. ilkokullarda Yetistirme Programi’nin siniftaki seviye farkhliklarini azalttigi ile ilgili géris bildiren

ogretmenlerin ifadeleri asagidaki gibidir.

“Ogretmen olarak 6drenme siirecinde akranlarina gére geri kalmis ve miifredatta én gériilen
kazanimlara ulasamamis Gdrencilerin - bu  kazanimlara ulasmasinda  dnemli  katkilar
bulunmaktadir. (O-11: Erkek, 34-39 yas arahdinda, mesleki kidem 11-15 yil arasinda, lisans
mezunu, 3. Sinif okutmaktadir). “Odretmenler agisindan 6ézellikle sinifindaki geride kalmis
6grencilerin en azindan sinif seviyesine ulasmalarina katki sagladigini diisiiniiyorum. Béylelikle
dgretmen diger 6grencilerle birlikte o é§rencilere de ders anlatabilmektedir.” (0-23: Erkek, 34-39
yas araliginda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. Sinif okutmaktadir).

Bu ifadelerden de anlasilacagl lzere Ogretmenlerin sinifta en fazla zamanini alan konulardan biri sinifin
gerisinde kalmis dgrencilerdir. ilkokullarda Yetistirme Programi’nin bu dgrencilerin sinif seviyesine ulasmasina
katki vererek 6gretmene de sinif icinde avantaj sagladigi disiinilebilir. IYEP’in dezavantajli 6grencilerle birebir

ilgilenmeye katki sagladigi ile ilgili gérus bildiren 6gretmenlerin ifadeleri asagidaki gibidir.

“Bire bir ders yapilma imkéni sundugu igin 6grenci agisindan faydali oldugunu diisiiniiyorum.
Siniflarin  kalabalik ortaminda yeterli ilgiyi géremeyen égrenciler bu ortamda daha rahat
égrenebiliyorlar.” (O-15: Erkek, 40 ve iizeri yas, mesleki kidemi 16 ve (izeri, lisans mezunu, 3. Sinifi
okutmaktadir); “ilkokullarda uygulanan yetistirme programi az sayida égrenciyle yapildidi icin
dgretmenin her bir é§renciye daha fazla zaman ayirmasi séz konusu oluyor.” (G-32: Erkek, 40 ve
iizeri yas araliginda, mesleki kidem 16 ve iizerinde, lisans mezunu, 3. Sinif okutmaktadir. /0-33:
Kadin, 40 ve lizeri yas araliginda, mesleki kidem 16 ve lizerinde, lisans mezunu, 3. Sinif
okutmaktadir).

Egitim-0gretimde 6grencinin kendi yetenek ve becerisine uygun sekilde gerekli zaman ve ortam saglandiginda
dgrenme Ust diizeyde gerceklesebilir. Bundan dolayl égretmenin IYEP ile dgrencinin 6grenme hizini ve beceri

dizeyini dikkate alarak birebir egitimi gerceklestirmesi basariyi saglamaktadir.

Tablo 1 incelendiginde IYEP’in velilere yénelik katkilari sirasiyla; veli memnuniyetinin artmasi (f=7), sosyo-
ekonomik dlzeyi dusiuk ailelere destek (f=6), okul-veli etkilesimini artirmasi (f=4), ¢ocuklariyla ilgilenen
bireylerin varligi (f=4), ¢ocuklarina iliskin umutlarinin artmasi (f=4) ve ¢ocugunun gelisimini takip etme imkani
(f=3) seklindedir. IYEP’in veli memnuniyetini artirdig ile ilgili goriis bildiren 6gretmenlerin ifadeleri asagidaki

gibidir.
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“Veli tarafindan bakinca, ¢ocugunun basarisinin ve kisisel olarak kendine giiveninin arttigini
gérmek veliyi memnun etmektedir.” (0-12: Kadin, 34-39 yas araliginda, mesleki kidem, mesleki
kidem 11-15 yil aralidinda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir. /O-31: Erkek, 34-39 yas
araliginda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir); “Veli
agisindan ¢ocugunun basarabildigini ve biraz katki ile ilerleyecegini gérmek onlari mutlu
etmektedir.” (T-8).

Yukaridaki ifadelerden anlasilacagi gibi IYEP ile 6grencinin basarabilecegini gézlemleyen velinin egitime ydnelik
tutumu olumlu anlamda degismektedir. Yani velinin aldigi egitim hizmetinden memnuniyeti artmaktadir.
IYEP’in sosyo-ekonomik diizeyi diisiik ailelere destek sagladig ile ilgili goriis bildiren 6gretmenlerin ifadeleri

asagidaki gibidir.

“Veli olarak ise, 6zellikle sosyo-ekonomik diizeyi alt seviyelerde olan aileler ve ddrenciler igin
6énemli bir firsattir. Bu programin Milli Egitim Bakanhdgina badli okullarda acilmasi ve iicretsiz
olmasi olduk¢a énemlidir.” (O-11: Erkek, 34-39 yas araliginda, mesleki kidem 11-15 yil arasinda,
lisans mezunu, 3. Sinif okutmaktadir); “Veli agisindan 6zel ders, dershane vb. bicimdeki veliyi
maddi acidan yipratici aktivitelere girmeden cocugunun basarisinin artmasini sagliyor.” (0-25:
Erkek, 28-33 yas araliginda, mesleki kidem 1-5 yil arasinda, lisans mezunu, 4. Sinif okutmaktadir.
/0-36: Erkek, 34-39 yas arali§inda, mesleki kidem 6-10 yil arasinda, lisans mezunu, 3. Ve 4. Sinif
okutmaktadir);, “Veli agisindan ekonomik yénden bakildiginda, ¢ocuguna iicretsiz olarak ders
aldirmis olmaktadir. (0-33: Kadin, 40 ve iizeri yas arali§inda, mesleki kidem 16 ve iizerinde, lisans
mezunu, 3. Sinif okutmaktadir).

Yukaridaki ifadeler IYEP’in veliye dolayli olarak ekonomik destek sagladigini gdstermektedir. Sinifta basarisiz
olan cocuga 6zel ders ve kurs ile destek saglayamayan velilere IYEP bir alternatif olmaktadir. Ogretmenlerin

IYEP’in uygulanmasi siirecinde yasanan sorunlara iliskin gériisleri Tablo 2’de sunulmustur.

Tablo 2. Ogretmenlerin ilkokullarda Yetistirme Programi’nin (IYEP) Uygulama Siirecinde Yasanan Sorunlara
iliskin Gorusleri

Tema Kategoriler Kodlar f

Devamsizhk
Yorgunluk
Ogrenciler arasindaki seviye farkliliklari
Milteci 6grencilerin dil sorunu
Uyum sorunu
Ogrencilere iliskin sorunlar  Dezavantajlarinin psikolojilerini olumsuz etkilemesi
ilkokullarda Okula yonelik olumsuz tutum gelistirme
Yetistirme Ogrencilerin kursu 6nemsememesi
Programi’nin Mifredatin uygun olmamasi
(IYEP) uygulama Sosyallesmeyi engellemesi
sirecinde Toplam 54
yasanan sorunlar Yorgunluk 5
Ders Ucretinin yetersiz olmasi 4
Mufredati yetistirme kaygisi 4
2
1
1

)
o w

P RPNNNWMO

Ogretmenlere iliskin

Ozliik haklarina pozitif etki etmemesi
sorunlar

is yikiiniin artmasi
Ogretmenler arasindaki yetersiz iletisim
Toplam 17
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Velilerin ilgisiz olmasi

Velilerden izin alinamamasi

Ogrenci gelisimini takip edememe
Program icerigi hakkinda bilgi eksikligi
Cocugunu getirip-gdtirme sorunu
Maddi yiik olmasi

Veli memnuniyetsizligi

Toplam

Kitap iceriklerinin yetersiz olmasi
Materyal ve kaynak yetersizligi
Programin hafta sonu yapilmasi

Sinif mevcutlarinin fazla olmasi
Derslerin modullere ayrilmasi

3. ve 4. siniflarin ayni sinifta yer almasi
Programdan beklenen verimin alinamamasi
Program siiresinin tim yila yayilmamasi
Toplam

Velilere iliskin sorunlar

R RPN WWRWM

[y
o

Mevzuat ve isleyisten
kaynakli sorunlar

P NWSABSDUUO

N
©

Tablo 2 incelendiginde, 6gretmenlerin IYEP’in uygulanmasi siirecinde yasanan sorunlara iliskin gérisleri dort
kategori altinda toplanmistir. Kategoriler; IYEP'in uygulanmasi siirecinde &grencilere, 6gretmenlere, velilere

iliskin sorunlar ve mevzuat ve isleyisten kaynakli sorunlar seklindedir.

Tablo 2 incelendiginde, IYEP’in uygulanmasi siirecinde égrenciler ile ilgili yasanan sorunlar sirasiyla; devamsizlik
(f=23), yorgunluk (f=10), 6grenciler arasindaki seviye farkliliklari (f=6), milteci 6grencilerin dil sorunu (f=4),
uyum sorunu (f=3), dezavantajlarinin psikolojilerini olumsuz etkilemesi (f=2), okula yonelik olumsuz tutum
gelistirme (f=2), 6grencilerin kursu 6nemsememesi (f=2), mifredatin uygun olmamasi (f=1) ve sosyallesmeyi
engellemesi (f=1) seklindedir. IYEP’in uygulanmasi siirecinde devamsizlik sorunu yasandigini belirten

o0gretmenlerin ifadeleri asagidaki gibidir.

“Ogrencilerle bu programa iliskin devam sorunu yasadik. Program olarak hem hafta ici okul hem
de hafta sonu kurs olunca devam sorunlari yasandi.” (O-10: Kadin, 28-33 yas arali§inda, mesleki
kidem 1-5 yil arasinda, lisans mezunu, 3. Sinif okutmaktadir); “Bu programa iliskin yasanilan en
biiyiik sorun devamsizlik. Ogrenciler genel olarak okula diizenli gelmedikleri icin basarilari diger
dgrencilere gére daha diisiik diizeydedir. ilkokullarda yetistirme programina katilimlari icin siirekli
devam takiplerinin yapilmasi gerekiyor.” (0-25: Erkek, 28-33 yas arali§inda, mesleki kidem 1-5 yil
arasinda, lisans mezunu, 4. Sinif okutmaktadir); “IYEP uygulamasi siirecinde karsilasilan en biiyiik
sorun devam-devamsizhiktir. Ogrenci baska siniftan programin oldugu sinifa geldigi icin bazen
okuldan kacip baska yere gidiyor. Ailesini aradigimizda ise ailesi, okulda oldugunu séyliiyor.” (G-
33: Kadin, 40 ve lizeri yas araliginda, mesleki kidem 16 ve iizerinde, lisans mezunu, 3. Sinif
okutmaktadir).

Yukarida ifadelerden anlasacagi Uzere; kurslarin giin sonunda veya hafta sonu olmasi ve 6grencinin sinif
dgretmeninden baska bir 6gretmenden ders almasi IYEP’te devamsizliga neden olmaktadir. IYEP’in uygulanmasi
sirecinde 0Ogrencilerin yorgunlugundan dolayr sorun yasandigini bildiren 6gretmenlerin ifadeleri asagidaki

gibidir.
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“Bu programin basarisini diisiiren bir etmenin de 6grencilerin 6 saat dersten sonra yorgun-argin
bu programa katiimalari oldudunu diisiiniyorum.” (0-32: Erkek, 40 ve iizeri yas aralidinda,
mesleki kidem 16 ve iizerinde, lisans mezunu, 3. Sinif okutmaktadir); “Odrenci 6 saat dersin
lizerine bir de bu programa devam etmesi yorgunluga ve motivasyon disiikliiGiine sebep
olabiliyor.” (0-34: Erkek, 40 ve iizeri yas araliginda, mesleki kidem 16 ve iizerinde, yiikseklisans
mezunu, 3. Sinif okutmaktadir. /O-38: Kadin, 28-33 yas arali§inda, mesleki kidem 1-5 yil arasinda,
lisans mezunu, 3. Sinif okutmaktadir)

Yukaridaki ifadelerden anlasilacagl gibi; IYEP’'in okulda ders saatlerinden sonra yapilmasi etkililigini
azaltmaktadir. Clink(i alti saatlik ders silirecinden sonra 6grencide yorgunluk meydana gelmektedir. Bu durum

da IYEP’te 6grencinin motivasyonunu diisiirmektedir.

Tablo 2 incelendiginde, IYEP'in uygulanmasi siirecinde &gretmenler ile ilgili yasanan sorunlar sirasiyla;
yorgunluk (f=5), ders Ucretinin yetersiz olmasi (f=4), mifredati yetistirme kaygisi (f=4), 6zlik haklarina pozitif
etki etmemesi (f=2), is ylkinin artmasi (f=1) ve 6gretmenler arasindaki yetersiz iletisim (f=1) seklindedir.
IYEP’in uygulanmasi siirecinde 6gretmenlerde is yiikiinden dolayi yorgunluk olustugunu ve bu durumun bir

sorun oldugu belirten 6gretmenlerin ifadeleri asagidaki gibidir.

“Ogretmende okul sonrasi veya hafta sonu dinlenme firsati olmadidi icin ister istemez yorgunluk
oluyor ve bu da performansini olumsuz etkiliyor.” (G-19: Erkek, 28-33 yas araliginda, mesleki
kidem 1-5 yil arasinda, lisans mezunu, 3. Sinif okutmaktadir); “Odretmenler agisindan 6 saat
dersten sonra okulda kalmak ¢ok yorucu ve verimsiz bir hal aldi. Ayni zamanda &grencilerin her
birinin eksiginin farkli alanlarda olmasi égretmenlerin bireysel ¢calisma yapmalarini zorunlu kildi.”
(O-35: Erkek, 40 ve iizeri yas arali§inda, mesleki kidem 16 ve iizerinde, lisans mezunu, 3. ve 4. Sinif
okutmaktadir).

Yukaridaki ifadelerde belirtildigi gibi; 6gretmenlerin normal egitimden sonra iYEP’te egitim vermesi yorgunluga
neden olmaktadir. Ayrica IYEP’teki dgrencilerin farkl alanlarda eksikliginin olmasi 6gretmenlerin daha fazla
enerji harcamalarina neden olmaktadir. Bu durum IYEP'in etkililigini azaltabilmektedir. IYEP’'te gorevli

ogretmenlere verilen Ucretin yetersiz oldugunu belirten 6gretmenlerin ifadeleri asagidaki gibidir.

“Ogretmenlere verilen ek ders miktarinin ortaokullarda uygulanan destekleme ve yetistirme
kurslarinda verilen ek ders miktarindan daha diisiik olmasi 6gretmenlerin bu programa yénelik
motivasyonunu diisiiren unsurlardan biridir.” (0-21: Kadin, 28-33 yas araliginda, mesleki kidem 6-
10 yil arasinda, lisans mezunu, 3. ve 4. Sinif okutmaktadir); “IYEP’te verilen ek ders iicreti,
ortaokullarda yapilan destekleme ve yetistirme kurslarinda verilen licretin neredeyse yarisi. Bu
durum égretmenlerin adalet algisini etkilemekte ve bu da verimi diisirmektedir.” (0-22: Kadin,
28-33 yas araliginda, mesleki kidem 6-10 yil arasinda, lisans mezunu, 3. ve 4. Sinif okutmaktadir.
/0-24: Erkek, 34-39 yas aralidinda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. Sinif
okutmaktadir).

IYEP’te gorevli dgretmenler yukarida kullandiklar ifadelerde bu programda gérev alan dgretmenlere yénelik
ders Ucretlerinin diger kurslara oranla daha disiik oldugu belirtmislerdir. Bu durum 6gretmenlerin kurs

strecindeki motivasyonlarini diistirebilmektedir.
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Tablo 2 incelendiginde, IYEP’in uygulanmasi siirecinde veliler ile yasanan sorunlar sirasiyla; velilerin ilgisiz
olmasi (f=5), velilerden izin alinamamasi (f=4), 6grenci gelisimini takip edememe (f=3), program icerigi hakkinda
bilgi eksikligi (f=3), ¢cocugunu getirip-gétiirme sorunu (f=2), maddi yik olmasi (f=1) ve veli memnuniyetsizligi
(f=1) seklindedir. iYEP’in uygulanmasi siirecinde velilerin programa ilgisiz oldugunu bildiren bazi égretmenlerin

ifadeleri asagidaki gibidir.

“Cocuguna yeteri kadar zaman ayirmayan ilgisiz velilerin varhgi karsilasilan en biiyiik sorunlar
arasinda yer aliyor. Ciinkii is birligi yapmaya agik olmayan veliler ne ¢ocugunun derslerini ne de
devamsizhik durumunu takip etme geregi duymuyor. Bu da bizim gerekli ¢alismalari yapmamizi
engelliyor.” (O-13: Erkek, 28-33 yas araliginda, mesleki kidem 1-5 yil arasinda, lisans mezunu, 3.
Sinifi okutmaktadir); “Velilerin ¢ocuklarinin egitimine duyarli olmamasi ve bunun sonucunda
cocuklarinin basarili olabilecegine dair inangtan yoksun olmalari bu programin basarisini etkileyen
dnemli sebeplerdendir.” (0-27: Erkek, 40 ve iizeri yas araliGinda, mesleki kidem 16 ve iizerinde,
lisans mezunu, 3. Sinif okutmaktadir. /0-37: Kadin, 22-27 yas arali§inda, mesleki kidem 1-5 yil
arasinda, lisans mezunu, 4. Sinif okutmaktadir).

Yukaridaki ifadelerden anlasilacagi lizere; veliler iYEP’e yeterli diizeyde ilgi géstermemektedirler. Halbuki sinif
seviyesinin gerisinde olan 6grenciler, 6gretmen ve veli destegi ile bu durumun Ustesinden gelebilir. Aksi halde
programin égrenciye katkisi cok az olacaktir. IYEP’e 6grencilerin kaydi siirecinde velilerden izin almakta sorun

yasandigini bildiren bazi 6gretmenlerin ifadeleri asagidaki gibidir.

“Veliler, ¢ocuklarini bu programi ézel egitime muhtag¢ g¢ocuklarin aldigini diisiinerek géndermek
istemiyorlar.” (O-19: Erkek, 28-33 yas arali§inda, mesleki kidem 1-5 yil arasinda, lisans mezunu, 3.
Sinif okutmaktadir); “Bu programa iliskin velilere yeteri kadar bilgi verilmedigi igin, ¢ocuklarin
okulda sinava alindigi ve basarisiz oldugunun séylenmesi sonucunda veliler, cocuklarinin bu kursa
katiimasini istemediklerini belirttiler.” (0-35: Erkek, 40 ve iizeri yas arahidinda, mesleki kidem 16
ve lizerinde, lisans mezunu, 3. ve 4. Sinif okutmaktadir).

IYEP’te ¢ocugu bulunan velilerin, programin amac ve igerigini dogru algilamadiklari yukaridaki ifadelerden
anlasiimaktadir. iYEP’e katillan &grenciler 6zel egitime ihtiyaci olan, geri kalmis, basarisiz 6grenci olarak

algilandigindan veliler cocuklarinin bu programa katilmasini istememektedir.

Tablo 2 incelendiginde, IYEP’in uygulanmasi siirecinde mevzuattan ve isleyisten kaynakli sorunlar sirasiyla; kitap
iceriklerinin yetersiz olmasi (f=6), materyal ve kaynak yetersizligi (f=5), programin hafta sonu yapilmasi (f=4),
sinif mevcutlarinin fazla olmasi (f=4), derslerin modiillere ayrilmasi (f=4), 3. ve 4. siniflarin ayni sinifta yer almasi
(f=3), programdan beklenen verimin alinamamasi (f=2) ve program siiresinin tim yila yayllmamasi (f=1)
seklindedir. IYEP’te kullanilan kitaplarin igeriginin yetersiz oldugu ile ilgili gériis belirten bazi 6gretmenlerin

ifadeleri asagidaki gibidir.

“likokullarda yetistirme programinin uygulanmasi sirasinda karsilasilan en biiyiik sorun é§renciler
icin hazirlanan ders kitap ve materyallerinin Grencinin seviyesinin ¢ok altinda kalmasidir.” (0-11:
Erkek, 34-39 yas araliginda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. Sinif
okutmaktadir); “Odrenciler icin hazirlanan okuma-yazma kitabinin biitiin grencilerin seviyesine
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uygun olmadigini séylemeliyim.” (0-32: Erkek, 40 ve iizeri yas arali§inda, mesleki kidem 16 ve
iizerinde, lisan smezunu, 3. Sinif okutmaktadir).

Yukaridaki ifadelerden anlasildigi gibi; IYEP’te kullanilan kitaplar 6grenci diizeylerine uygun degildir. Bu durum
programin uygulama asamasinda sorunlara neden olabilir. Clinki kitap seviyesinin 6grenci seviyesinden yiksek
olmasi basaramama, yapamama distincelerini pekistirdigi gibi, kitap iceriginin 6grenci seviyesinden dusuk
olmasi ilgisizlige neden olabilecektir. IYEP’te materyal ve kaynak yetersizliginin oldugu ile ilgili géris belirten

bazi 6gretmenlerin ifadeleri asagidaki gibidir.

“Su an elimizde bu programda kullaniimak (izere sadece Milli Egitim Bakanhdginin hazirlayip
géndermis oldugu kitaplar bulunuyor. Ancak bu seviyedeki égrencilerin kitaplar disinda da birgok
ihtiyaci var. Daha farkl etkinlikleri bulabilecegimiz ve 6grencilerin égrenmesini kolaylastiracak
kaynaklara ihtiyac duyuyoruz.” (0-21: Kadin, 28-33 yas araliginda, mesleki kidem 6-10 yil
arasinda, lisans mezunu, 3. ve 4. Sinif okutmaktadir); “Benim bu kurslarda en ¢ok zorlandigim
konulardan biri de ihtiya¢ duydugum materyallerin ve kaynak kitaplarin elimin altinda
bulunmamasiydi. Acikcasi hazirliksiz yakalanmis gibi oldum.” (0-32: Erkek, 40 ve iizeri yas
araliginda, mesleki kidem 16 ve iizerinde, lisans mezunu, 3. Sinif okutmaktadir).

Sinifta 8grenme zorlugu yasayan dgrenciye IYEP’te daha fazla yasanti ve deneyim alani sunulmasi gerekir. Bu
sekilde 6gretimin etkinligi artar ve 6grenci istenen seviyeye ulasabilir. Bunun icin ders siirecinde 6grenciyi aktif
kilacak ders arag-gerecine ihtiyac vardir. IYEP’te yeterli ve cesitli diizeyde ders arag-gerecinin bulunmamasi

programin etkililigini olumsuz etkileyebilmektedir.

Ogretmenlerin IYEP’in uygulanmasi siirecinde yasanan sorunlarin ¢éziimiine y&nelik yapilmasi gerekenlere

iliskin gorusleri Tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin ilkokullarda Yetistirme Programi’nin (IYEP) Uygulama Siirecinde Yasanan Sorunlarin
Céziimiine Yénelik Yapilmasi Gerekenlere iliskin Gorisleri

Tema Kategoriler Kodlar f
Programlara devami saglama 8
Ogrenci segciminde etkili bir sistem olusturma 5
Oncelikle okuma-yazma becerilerini kazandirma 4
Ogrencilerin Seviyeye uygun mifredat hazirlama 3
yasadiklar Milteci 68rencilerin ayri siniflarda dil egitimi almasi 2
sorunlara yonelik Bireysellestirilmis program hazirlama 1
¢6zlim Onerileri Sosyal etkinliklere daha fazla yer verme 1
Ozel egitim dgrencilerini programa alma 1
Ozgiivenlerini artirici calismalar yapma 1
Toplam 26
. . Ders Ucretlerini iyilestirme 5

Ogretmenlerin . . s -
Her 6gretmenin kendi 68rencisini programa almasi 3
Ogretmenlerin yasadlkl?rl . Ogretmenler arasindaki iletisimi artirma 1
ilkokullarda soru.r.ﬂar? yohell.k Program hakkinda 6gretmenleri bilgilendirme 1
Yetistirme ¢6zUiim Onerileri Toplam 10
Programr'nin (IYEP) - y/gjilerin yasadiklari  Veli ile ig birligi yapma 3
etkililigini artirmak sorunlara yonelik Program hakkinda bilgilendirme 3
amaciyla yapilmasi ¢O6zUm Onerileri Program hakkinda geri donit verme 1
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gerekenler Toplam
Programi ders yilinin tamamina yayma
Materyal ve kaynak saglama
Programi hafta sonu yapma
Kitap igeriklerini 6grenci seviyesine uygun hazirlama
3. ve 4. siniflari ayri siniflarda programa alma
Mevzuat ve Ders bazl program uygulama
isleyisten kaynakli  Programi hafta i¢i yapma
sorunlara iliskin Ogrenci sayisini diisiirme
¢6zlim Onerileri Her modiili farkli siniflarda programa alma
Olgme ve degerlendirme siireglerini iyilestirme
Program kapsamindaki dersleri artirma
Kazanimlarin 6grenci seviyesine uygun olmasi
Her modiilu farkh 6gretmen tarafindan verme
Toplam

R P NNNNMNNNWOOO O ON

H
w

Tablo 3 incelendiginde, &gretmenlerin IYEP’'in etkililigini artirmak amaciyla yapilmasi gerekenlere iliskin
gorisleri dort kategori altinda toplanmistir. Bu kategoriler; 6grencilerin, 6gretmenlerin, velilerin ve mevzuat ve

isleyisten kaynakli sorunlara yonelik ¢c6zim 6nerileri seklindedir.

Tablo 3'te goriildiigii gibi, IYEP’in uygulanmasi siirecinde dgrenciler ile ilgili yasanan sorunlara ydnelik ¢dziimler
siraslyla; programlara devami saglama (f=8), 6grenci se¢iminde etkili bir sistem olusturma (f=5), 6ncelikle
okuma-yazma becerilerini kazandirma (f=4), seviyeye uygun mifredat hazirlama (f=3), milteci 6grencilerin ayri
siniflarda dil egitimi almasi (f=2), bireysellestirilmis program hazirlama (f=1), sosyal etkinliklere daha fazla yer
verme (f=1), ozel egitim 6grencilerini programa alma (f=1) ve 6zglvenlerini artirici ¢alismalar yapma (f=1)
seklindedir. IYEP’in uygulanmasi siirecinde programa devami saglama onerisinde bulunan 6gretmenlerin

ifadeleri asagidaki gibidir.

“Devamsizligi engellemek igin dgrencilerin hem kendi sinif 6gretmenlerinin hem de bu
programdaki égretmenlerinin is birligi icerisinde ¢alismalari ve veli ile siirekli iletisim halinde
bulunmalari saglanmalidir.” (G-12: Kadin, 34-39 yas aralidinda, mesleki kidem, mesleki kidem 11-
15 yil araliginda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir); Bu programda devamin zorunlu
olmasi gerekmektedir. Devamsizlik yapan &drencinin bir (st modiile gegmemesi ve modiilii
tamamlamasi saglanmalidir.” (O-28: Erkek, 40 ve iizeri yas aralidinda, mesleki kidem 16 ve iizeri
yil aralidinda, lisans mezunu, 4. Sinifi okutmaktadir).

Yukaridaki ifadelerden anlasilacagi iizere &grencilerin IYEP’e devami icin sinif 6gretmeni, veli ve program
O6gretmeninin is birligine ihtiya¢ vardir. Ayrica programa devamsizlik yapan 6grencilere bir yaptirimin (Ust
modiile gecememe) olmasi gerekmektedir. IYEP’in uygulanmasi siirecinde dgrenci seciminde etkili bir sistem

olusturma o6nerisinde bulunan 6gretmenlerin ifadeleri asagidaki gibidir.

“Programa 6grenci seciminde daha etkin, kapsamli ve gecerli 6lcme araglarinin gelistirilmesi ve bu
siirecte sinif Ggretmenlerinin gériislerinin alinmasi gerekmektedir.” (0-9: Erkek, 34-39 yas
araliginda, mesleki kidem, mesleki kidem 11-15 yil araliginda, lisans mezunu, 3. ve 4. Sinifi
okutmaktadir); “Programa iliskin 6grencilerin segciminde 6lcme-degerlendirme sinavinin yani sira
sinif 6gretmenlerinin siirece ddhil edilmesi ve gériislerinin alinmasi gerektigini diisiinliyorum.
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Ciinki ¢ocudgu bir sinavdaki basarisiyla dedgerlendirmek yerine édrenciyi yakindan taniyan
dgretmenin gériislerinin oldukca énemli oldugu kanisindayim.” (O-30: Erkek, 34-39 yas araliginda,
mesleki kidem, mesleki kidem 11-15 yil araliginda, lisans mezunu, 3. Sinifi okutmaktadir).

Yukaridaki ifadelerden anlasilacagi lizere IYEP’e 6grenci seciminin sistemli ve etkin olmasi gerekmektedir.
Bunun igin 6grenci segiminde yapilan sinav ile birlikte 6grencinin sinif 6gretmeninin de gorusiniin alinmasi
gerektigi vurgulanmaktadir. Clnkl programdan ihtiyaci olan 6grencinin yararlanmasi ve segilen 6grencinin

ozellikleri hakkinda bilgi sahibi olunmasi 6nem arz etmektedir.

Tablo 3 incelendiginde, iYEP’in uygulanmasi siirecinde dgretmenler ile ilgili yasanan sorunlara yénelik ¢dziimler
sirasiyla; ders lcretlerini iyilestirme (f=5), her 6gretmenin kendi 6grencisini programa almasi (f=3), 6gretmenler
arasindaki iletisimi artirma (f=1) ve program hakkinda 6gretmenleri bilgilendirme (f=1) seklindedir. IYEP’in
uygulanmasi siirecinde ders Ucretlerinin iyilestirmesi 6nerisinde bulunan 6gretmenlerin ifadeleri asagidaki

gibidir.

“Bence emsal kurslarda (ortaokul ve liselerde yapilan destekleme ve yetistirme kurslari gibi)
6gretmenlere uygulanan ek ders licretlerinin bu programda gérev alan égretmenler icin de
uygulanmasi gerekir.” (O-1: Erkek, 34-39 yas aralidinda, mesleki kidem, mesleki kidem 11-15 yil
araliginda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir); “Bu programda gérev alan sinif
6égretmenlerine édenen ek ders miktarinin ortaokul ve liselerde yapilan destekleme ve yetistirme
kurslarinda gérev alan égretmenlerin ek ders iicreti dikkate alinarak “esit ise esit licret” ilkesinde
cercevesinde artirilmalidir.” (6-21: Kadin, 28-33 yas aralidinda, mesleki kidem 6-10 yil arasinda,
lisans mezunu, 3. ve 4. Sinif okutmaktadir).

IYEP’te gorev alan 6gretmenlerin {cretlerinin disiik olmasi nedeniyle motivasyonlarinin olumsuz
etkilenebilecegi yukaridaki ifadelerden anlasiimaktadir. Clinkii ortaokul ve liselerde verilen kurslardaki ders
ticreti IYEP’te alinan ders {icretine gére daha iyi durumdadir. IYEP’in uygulanmasi siirecinde her égretmenin

kendi 6grencisini programa almasi 6nerisinde bulunan 6gretmenlerin ifadeleri asagidaki gibidir.

“Bu programa égrenci dagilimi yapilirken her sinif 6gretmeni kendi 6grencilerini almalidir. Béylece
kursa devamlihigin ve devam takibinin saglanmasi daha kolay olacaktir.” (0-24: : Erkek, 34-39 yas
araliginda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. Sinif okutmaktadir /0-22: Kadin,
28-33 yas araliginda, mesleki kidem 6-10 yil arasinda, lisans mezunu, 3. ve 4. Sinif okutmaktadir);
“Benim diisiinceme gére bu program diizenlenirken her 6grenci kendi sinif diizeyinde ve kendi sinif
dgretmeni tarafindan programa alinmalhidir. Bu sekilde yapilmasi kursun verimini artiracaktir.” (O-
26: Erkek, 34-39 yas araliginda, mesleki kidem 11-15 yil arasinda, lisans mezunu, 3. Sinif
okutmaktadir).

Yukaridaki ifadelerden anlasilacagi lzere [YEP’teki egitim siirecinin kendi sinif 6gretmenleri tarafindan
ylratilmesi programin etkililigini artiracaktir. Sinif 6gretmeni 6grenciyi yakindan taniyan en onemli Kkisi

oldugundan programin daha etkili yirutilebilecegi disiintlmektedir.

Tablo 3 incelendiginde, IYEP’in uygulanmasi siirecinde veliler ile ilgili yasanan sorunlara ydnelik ¢déziimler

siraslyla; veli ile is birligi yapma (f=3), program hakkinda bilgilendirme (f=3) ve program hakkinda geri donit
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verme (f=1) seklindedir. IYEP’in uygulanmasi siirecinde veli ile is birligi yapma &nerisinde bulunan

ogretmenlerin ifadeleri asagidaki gibidir.

“Ozellikle devamsizlik konusunun engellenmesi ve bu programdan daha iyi verim alinabilmesi icin
velinin de bu slireg icerisinde yer almasi yani veli ile is birligi yapiimasi gerekir. Ancak bu sekilde bu
program amacina hizmet edebilir.” (0-12: Kadin, 34-39 yas arali§inda, mesleki kidem, mesleki
kidem 11-15 yil araliginda, lisans mezunu, 3. ve 4. Sinifi okutmaktadir); “Bu program uygulanirken
veli cok disarida tutuluyor ve bu da programin hedeflerine ulasmasini engelliyor. Bence velilerle is
birligine gidilmeli; veliler her modiilden sonra bilgilendirilmeli ve program heniiz uygulanirken
stirecle ilgili bilgi alisverisleri icin toplantilar yapiimali. (O-28: Erkek, 40 ve (izeri yas arali§inda,
mesleki kidem 16 ve iizeri yil arali§inda, lisans mezunu, 4. Sinifi okutmaktadir. /O-18: Erkek, 34-39
yas araliginda, mesleki kidem 11-15 yil araliginda, lisans mezunu, 3. Sinifi okutmaktadir)

IYEP’te verimliligin is birligine bagl oldugu yukaridaki ifadelerden anlasiimaktadir. Bu paydaslarin en
onemlilerden biri de velidir. Bundan dolayi veli program dncesi ve sonrasinda bilgilendirilmelidir. Tim sirecler
veli ile paylasilmali ve program hakkinda farkindalik olusturulmasi saglanmalidir. IYEP’in uygulanmasi siirecinde

velilerin program hakkinda bilgilendirilmesi 6nerisinde bulunan 6gretmenlerin ifadeleri asagidaki gibidir.

“Program uygulanmadan d&nce édrenci ailelerine, program hakkinda agiklayici bir toplant
yapilmasi gerekir. Bu toplantinin da konu hakkinda yetkin olan kisiler tarafindan ilge diizeyinde
yapilmasi veliler iizerindeki etkiyi artiracaktir.” (0-25: Erkek, 28-33 yas araliginda, mesleki kidem
1-5 yil arasinda, lisans mezunu, 4. Sinif okutmaktadir); “En basta bu programa alinacak
6grencilerimizin velileriyle saglikli bir bilgilendirme toplantisi yapilmasi gerekir. Béylece programin
daha ciddiyetle ve devamsizlik yapilmadan uygulanmasi sadlanmis olur.” (0-27: Erkek, 40 ve lizeri
yas araliginda, mesleki kidem 16 ve lzerinde, lisans mezunu, 3. Sinif okutmaktadir).

Yukaridaki ifadelerden anlasilacagi lizere, veliler program hakkinda yeteri kadar bilgiye sahip degildir. Bundan
dolayi sistemli bir sekilde veliler siirece dahil edilememektedir. Veliler program hakkinda yeterli bilgiye sahip
olmadigindan dolayl programi 6nemsememektedir. Bu da programda devamsizliga ve destegin olmamasina

neden olmaktadir.

Tablo 3 incelendiginde, IYEP’in uygulanmasi siirecinde mevzuat ve isleyisten kaynakli sorunlara yénelik
¢Ozlimler sirasiyla; programi ders yilinin tamamina yayma (f=9), materyal ve kaynak saglama (f=6), programi
hafta sonu yapma (f=6), kitap iceriklerini 6grenci seviyesine uygun hazirlama (f=5), 3. ve 4. siniflari ayri
siniflarda programa alma (f=3), ders bazli program uygulama (f=2), programi hafta ici yapma (f=2), 6grenci
sayisini dusirme (f=2), her moduli farkli siniflarda programa alma (f=2), élgme ve degerlendirme siireglerini
iyilestirme (f=2), program kapsamindaki dersleri artirma (f=2), kazanimlarin 6grenci seviyesine uygun olmasi
(f=1) ve her modiilii farklh égretmen tarafindan verme (f=1) seklindedir. iYEP’in uygulanmasi siirecinde programi

ders yilinin tamamina yayma 6nerisinde bulunan 6gretmenlerin ifadeleri agsagidaki gibidir.

“likokullarda yetistirme programinin ders yili boyunca olacak sekilde planlamasi bu uygulamadan
alinacak verimi artiracaktir.” (G-11: Erkek, 34-39 yas arali§inda, mesleki kidem 11-15 yil arasinda,
lisans mezunu, 3. Sinif okutmaktadir);, “Yetistirme programi uygulamasinin, sorunlara ragmen
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basarili bir uygulama oldugunu diisiiniiyorum. Ancak siiresi bence yetersizdi. Bu programin siire¢
olarak tiim yila yayilmasi gerekiyor.” (0-33: Kadin, 40 ve iizeri yas arali§inda, mesleki kidem 16 ve
iizerinde, lisans mezunu, 3. Sinif okutmaktadir).

IYEP’in planli bir sekilde egitim-6gretim yilina yayilmasinin verimliligi artiracag yukaridaki ifadelerden
anlasiimaktadir. Clinku kisa vadeli programlarda 6grencinin gelisimi takip etmek ve 6lgmek zor olacaktir. Ayrica
programin egitim-6gretim yili boyunca olmasi, 6grenci seviyesinin sirekli sinif dizeyinde tutulmasini
saglayacaktir. IYEP’in uygulanmasi siirecinde programa materyal ve kaynak saglama 6nerisinde bulunan

o6gretmenlerin ifadeleri asagidaki gibidir.

“Programla ilgili hazirlanan kitaplar iyi ancak yeterli degil diye diisiiniiyorum. Sonucta bu
6grenciler c¢esitli dezavantajlara sahip. Bu ylizden materyallerin ve kaynak kitaplarin
cesitlendirilmesi gerekir.” (0-32: Erkek, 40 ve (izeri yas arali§inda, mesleki kidem 16 ve iizerinde,
lisans mezunu, 3. Sinif okutmaktadir); “Bu ¢ocuklar genel olarak dikkati ¢ok ¢abuk dagilan
cocuklar oldugundan ders islenirken dikkatlerini cekecek gérseller, videolar ve araglar kullaniimasi
ile faydanin artacadini diisiiniiyorum.” (O-34: Erkek, 40 ve iizeri yas aralidinda, mesleki kidem 16
ve lizerinde, yiiksek lisans mezunu, 3. Sinif okutmaktadir).

Yukarida ifade edildigi izere, 6grencinin program sirecinde daha aktif olmasi egitimin etkililigini artiracaktir.
Cunku sadece kitap ile programin yiritilmesi dikkati cabuk dagilan ve 6grenme zorlugu ¢eken 6grenciler icin

yetersizdir. Bundan dolayi programda 6grenmeyi kolaylastirici materyaller ile desteklenmelidir.

SONUC ve TARTISMA

2017-2018 egitim 6gretim yilinin ikinci déneminde 12 ilde pilot uygulamasi yapilan ilkokullarda Yetistirme
Programi (IYEP), 2018-2019 egitim dgretim yilinda Tiirkiye’nin bitiin illerinde yer alan ilkokullarda bulunan 3. ve
4. siniflarda uygulanmaya baslanan bir uygulamadir. Bu arastirmanin bulgulari 2018-2019 egitim 6gretim yilinin
sonunda IYEP’te gdrev almis 38 ogretmenin gérisleri dogrultusunda olusturulmustur. Arastirmanin bu
boliminde ise 6ncelikle, arastirmanin temel amacina ve bu amaca yonelik yanit aranan sorulara iliskin elde

edilen bulgulardan yola gikilarak sonuglar ortaya konmustur.

Arastirmanin temel amacina bagli olarak éncelikle IYEP’in paydaslara yonelik katkilarina iliskin sonuglara yer
verilmistir. Arastirmanin bulgulari incelendiginde bu programin 6grencilere, 6gretmenlere ve velilere iliskin cok
farkll katkilari oldugu sonucuna ulasiimistir. IYEP’in dgrencilere yénelik en énemli katkisinin dezavantaj
olusturan durumlari azaltma oldugu saptanmistir. Dilekgi (2019) yaptigi calismada IYEP’in 6grencilerin
eksikliklerini gidererek kendilerini gelistirmeleri icin olanak sagladigi sonucuna ulasmistir. Programin hedef
kitlesini ilkokullarin 3. ve 4. siniflarina devam eden, 6zel egitim tanisi olmayan, Turk¢e ve matematik
derslerinden IYEP kapsaminda belirlenen kazanimlari edinemeyen égrenciler olusturmaktadir. Yabanci uyruklu
ogrenciler, siginmacilar, milteciler, gocer ve yari goger aile ¢cocuklari, mevsimlik tarim iscisi cocuklari gibi tim
dezavantajli 6grenciler bu kapsamda yer almaktadir (MEB, 2018). Bahsi gecen dezavantajli 6grencilerin gesitli

nedenlerden dolayr egitim-6gretim agisindan akranlarinin gerisinde kaldiklari ve programda belirlenen
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hedeflere ulasamadiklari sdylenebilir. Davis ve Sorrel (1995) 6grencilerin hedeflenen kazanimlara ulasamadigi
durumlarda ek egitim almasi gerektigini belirtmistir. Bu tir durumlarin ortadan kaldirilmasi egitim sistemleri
acisindan 6nemli hedeflerden biridir. Turkiye acisindan degerlendirildiginde, bu durum Tirk Milli Egitiminin
temel ilkelerinden biri olan firsat ve imkan esitligi agisindan olduk¢a 6nemlidir (MEB, 1973). Dezavantajl
ogrencilere diizenli siniflarda 6grenme ortami saglamak ve 6grenme siireglerini amagl ders disi etkinliklerle
zenginlestirmek, okullari daha kapsayici ve adil topluluklar haline getirecektir (OECD, 2018). Diger yandan PISA
sonucunda elde edilen bulgular, 6grenme zamanina yatirirm yapmanin dezavantajli 6grenciler icin daha da
onemli oldugunu gostermektedir. Okulda ders ve saat olarak olglilen bilgi 6grenme firsatlari, dezavantajh
ogrencilerin performanslarinin kendilerine gére daha avantajli akranlariyla kapatmalarina imkan saglamaktadir
(OECD, 2011). Bu agilardan bakildiginda siniftaki 6grenci sayisinin maksimum 10 olabildigi ve sadece
dezavantajli dgrencilere ayrilan bir zaman seklinde planlanan IYEP, dezavantajli dgrencilerin akranlariyla
arasindaki akademik performans farkinin kapanmasina hizmet eden bir uygulama olarak 6n plana g¢ikmaktadir.
Diger yandan IYEP’in 6grencilere yonelik diger dnemli katkisinin ise derslere iliskin temel kazanimlari edinme
biciminde oldugu gorilmektedir. Kirnik vd., (2019) yaptiklari ¢calisma sonucunda IYEP’in Tiirkce ve matematik
ders kazanimlarina olumlu etki sagladigi bulgusuna ulasmislardir. Ayrica Toptas ve Karaca (2019) yaptiklari
calismada, IYEP’in matematik derslerinde yiiksek verim getirdigini, 6grencilerin bu program ile basariyi tattigi ve
dzgiivenlerinin yikseldigi sonucuna ulasmislardir. Diger yandan Anilan ve Ozgan (2019) tarafindan yapilan
¢alismada da programin 6grenciler lizerinde olumlu etkisi oldugu, 6grencilerin akademik basarilarini yikselttigi,
6z giivenlerini ve derse ydnelik motivasyonlarini arttirdigi bulgularina ulasiimistir. iYEP’in genel amaclarindan
birinin “Programa dahil edilen 6grencilerin beklenen 6grenme seviyesine ulasmasina yardimci olmak” seklinde
oldugu gorulmektedir (MEB, 2018b). 2017-2018 egitim 6gretim yilinda Tirkiye’nin 12 ilinde yapilan pilot
uygulamada da bu programa katilan 6grencilerin matematik dersinde %87,59’u, Tirkce dersinde %79,41'i
basarili olmus ve 6grenme eksikleri 6nemli 6l¢lide telafi edilebilmistir (TEDMEM, 2019). Durlak ve Weissberg
de (2007) okul sonrasi programlarin, genglerin 6zgliven ve 6z saygl duygularini, okul baglarini, olumlu sosyal
davranislari ve okul notlarini olumlu yénde etkiledigini belirtmislerdir. Bu bulgular, iYEP ile matematik ve Tiirkce
derslerine iliskin temel kazanimlarin edinildigine iliskin arastirma sonuclarini destekler niteliktedir. IYEP’in
ogrencilere yonelik diger katkilarinin ise; 6zgliveni ve akademik basariyi artirma, érgilin egitime destek, derslere
aktif katilim, sosyallesmeyi saglama, okula iliskin olumlu tutum gelistirme ve devamsizlik sorununu azaltma

seklinde oldugu saptanmistir.

IYEP’in dgretmenlere yonelik en énemli katkisinin siniflarindaki seviye farkliliklarini azaltma oldugu sonucuna
ulasilmistir. Dilekgi de (2019) yapmis oldugu calismada programin bireysel seviye farkliliklarini azalttig
bulgusuna ulasmistir. Okullar ve bélgeler arasi basari farklarinin énemli diizeyde oldugu Tiirkiye’de IYEP gibi
destekleme ve yetistirme programlari 6nem arz etmektedir (Gengoglu, 2019). Bu tir destekleyici okul sonrasi
programlar, 6grencilerin sinav notlarini ve diploma ortalamalarini olumlu yénde etkilemektedir (Huang vd.,
2011). Ogretmenler agisindan farkli akademik seviyelerde bulunan égrencilerin 6grenme siirecini planlama ve

yapilandirma, egitim-6gretim ortamini hazirlama ve bu sirecte onlari yonlendirme konularinda cesitli
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zorluklarin ortaya ¢ikmasi olasidir. Herhangi bir sinif seviyesinde belirlenen programin amaglarina ulagilabilmesi
ve nitelikli egitim-6gretim slirecinin saglanabilmesi agisindan 6grencilerin ortalama hazirbulunusluk ve
akademik dlzeylerinin birbirlerine yakin olmalari 6gretmen acisindan beklenen ve istenen bir durumdur. Bu
acidan IYEP’in igerigi mevcut uygulanmakta olan 6gretim programlarindan asgari diizeyde sahip olunmasi
gereken kazanimlari dikkate alinarak hazirlanmistir (MEB, 2018b). Bu yonuyle program kapsaminda egitim alan
ogrencilerin akademik dizeylerinin yiikselmesi nedeniyle 6rgiin egitimde yer aldiklar siniflardaki akranlariyla
aralarindaki akademik farkin azalmasi beklenen bir sonuctur. Diger yandan IYEP’in 6gretmenlere yonelik énemli
katkilarindan birinin de dezavantajli 6grencilerle birebir ilgilenme oldugu belirlenmistir. Clark (2014)
ogrencilerin  gelisimini  destekleyecek ortamlarin dezavantajli 6grencilerin derslere aktif katihmini
saglayabilecegini ifade etmektedir. Dilekci’nin (2019) yaptigl arastirmada da 6gretmenler IYEP'in 6grencilerle
dzel olarak ilgilenme imkani sundugunu belirtmislerdir. Anilan ve Ozgan (2019) tarafindan yapilan ¢alismada,
IYEP’in 6grenciye birebir ilgi saglamasi ve 6grencilerin eksiklerini telafi etmesi agisindan &nemli olduguna
sonucuna ulasiimistir. Ote yandan Ko¢ (2012) tarafindan sinif &gretmenleri {zerinde yapilan calismada,
gorlstine basvurulan 6gretmenlerden %42'si 6grenme glicligl ceken ogrencilerin sinif mevcudunun fazla
olmasindan olumsuz etkilendigini ve bu dgrencilere yeteri kadar zaman ayiramadiklarini belirtmislerdir. IYEP’in
hedef kitlesini de ¢esitli yonlerden dezavantajli olan 6grencilerin olusturdugu distnildigiinde, bu 6grencilerle
birebir ilgilenmenin énemi ortaya ¢ikmaktadir. Bu nedenle Milli Egitim Bakanligi tarafindan yayinlanan iYEP
yonergesinde “Bir IYEP grubunun 1-6 &grenciden olusturulmasinin esas oldugu ancak bu sayinin en fazla 10
ogrenciye kadar cikartilabilecegi” belirtilmistir (MEB, 2018c). Yani, bu program cercevesinde olusturulmasi
dusinulen gruplardaki 6grenci sayisi en fazla “10” ile sinirlandirilarak 6gretmenlerin bu 6grencilerle daha fazla
ilgilenmesinin saglandigi gorilmektedir. IYEP’in 6gretmenlere yénelik bahsedilen katkilarinin yani sira
ogrencileri yakindan tanima firsati, siniftaki egitim kalitesini artirma, mesleki gelisime katki, maddi katki ve eksik

kalan konulari tamamlama gibi katkilari oldugu sonucuna ulasiimistir.

Bu programda beklenen amaglara ulasilmasi ve program siirecinin verimli ve kaliteli olabilmesi agisindan 6nemli
sorumluluklari ve gorevleri olan paydaslardan birinin de 6grenci velileri oldugunu sdylemek mimkiindr.
Arastirma sonuglarina gére IYEP’in velilere yonelik en dnemli katkisinin veli memnuniyetini artirmasi oldugu
saptanmistir. Sari’'ya (2008) gore, okulun musterileri olarak 6grenci ve velilerin tatminini artirmak icin
Ogrencilerin basarilarini artiracak stirekli gelisime uygun egitim programlari hazirlanmal ve uygulanmalidir. Bu
program erken yillarda 6grenme destegi saglayarak, program kapsamina alinan 6grencilerin 6grenme eksiklerini
telafi etme ve daha sonraki sinif seviyelerinde basarilari (izerinde uzun donemli ve kalici etki olusturma
potansiyeline sahiptir (TEDMEM, 2019). Dolayisiyla veli memnuniyetinin artmasi; program kapsamina alinan
dezavantajli 6grencilerde akademik basarinin ve 6zglivenin artmasi, okula iliskin olumlu tutum gelistirme ve
sosyallesmenin saglanmasi gibi sonuclarin ortaya c¢ikmasiyla iliskilendirilebilir. Diger yandan IYEP’in velilere
yonelik 6nemli katkilarindan birisi de sosyo-ekonomik diizeyi disik ailelere destek olmasidir. Tirkiye’de bu
programa benzer yapi ve isleyis ile ortaokullarda da destekleme ve yetistirme kurslari (DYK) uygulanmaktadir.

IYEP’in sosyo-ekonomik diizeyi diisiik ailelere destek olduguna yénelik elde edilen bu sonucun destekleme ve
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yetistirme kurslarina iliskin yapilan gesitli calismalarda da (Bozbayindir ve Kara, 2017; Demir Basaran ve Yildiz
Narinalp, 2017; Canli, 2019; Sarica, 2019) elde edildigi gériilmektedir. IYEP’in velilere yonelik diger katkilarin ise;
okul-veli etkilesimini artirmasi, ¢ocuklariyla ilgilenen bireylerin varhgi, cocuklarina iliskin umutlarinin artmasi ve

¢ocugunun gelisimini takip etme imkani oldugu sonucuna ulasiimistir.

Arastirmanin temel amaci dogrultusunda programin uygulanmasi siirecinde yasanan sorunlara ve bu sorunlara
yonelik ¢ozlim Onerilerine iliskin sorulara yanit aranmistir. Programin uygulanmasi siirecinde yasanan sorunlar;
ogrencilere, 6gretmenlere, velilere iliskin ve mevzuat/isleyisten kaynakli sorunlar olmak tizere 4 kategori altinda
incelenmistir. Programin uygulanmasi siirecinde 6grencilere iliskin yasanan en 6nemli sorunun devamsizlik
oldugu saptanmistir. Kirnik vd.’nin (2019) IYEP’e vyonelik yaptiklari calismada, programin hafta ici
uygulanmasinin 6grencin performansini distrdtgi, okul cikis saati 6grenci ve ailesine uymadigi icin derse
gelmemesi nedenleriyle 6grencilerin derse katim dizeyleri diistigl sonucuna ulasilmistir. Dilekgi’nin (2019)
yaptigl calismada da Ogrencilerin programa devam saglamamasinin énemli bir sorun oldugu bulgusuna
ulasmistir. Kirnik vd., (2019) ve Dilekgi’nin (2019) arastirma sonuglari, bu arastirmanin sonucunu destekler
niteliktedir. Ogrencilerin akademik basarilari icin okula diizenli devam etmeleri esastir (Sahin, Arseven ve Kilig,
2016). Ogrenme icin ayrilan siire icerisinde dgrencinin bulunmadigi bir 6gretim etkinligi, onun gergeklestirecegi
dgrenme yasantilarinin eksik olmasina neden olmaktadir (Ozbas, 2010). Dolayisiyla, IYEP'te dgrencilerin yaptig
devamsizligin, bu programin amaglarina ulasmasini ve beklenen 6grenme vyasantilarinin gerceklesmesini
engelleyen ¢ok 6nemli bir sorun oldugu gorilmektedir. Gorligsiine bagvurulan 6gretmenler programin etkili ve
verimli olabilmesi icin programa devamin saglanmasi gerektigini belirtmistir. Diger yandan programin
uygulanmasi sirecinde 6grencilere iliskin yasanan énemli sorunlardan birinin de yorgunluk oldugu sonucuna
ulasilmistir. Dilekgi de (2019) yaptigi ¢calismada programin yorucu oldugu ve 6grencilerde yorgunluga neden
oldugu sonucuna ulasmistir. ilkokul dgrencileri haftalik 30, giinlik 6 saat derse girmektedir. Yilmaz ve Arslan
(2019) tarafindan yapilan calismada, ilkokullardaki haftalik ders cizelgesi hakkindaki goriisiine basvurulan
katilimcilarin 30 saatlik stireyi fazla bulduklari ve azaltilmasi taraftari olduklari sonucuna ulasiimistir. Ginlik 6
ders saatinin sonrasinda 6grencilerin IYEP’e katilmasi 6grencilerde yorgunluk sorununa neden olmaktadir. Yildiz
ve Kilig (2019) tarafindan yapilan calismada da mevcut arastirmanin sonucunu destekler nitelikte, i[YEP’in hafta
ici derslerden sonra uygulanmasinin 6grencilerde yorgunluga neden olmasindan dolayl verimsiz gectigi
bulgusuna ulasilmistir. Bu arastirmada gorisline basvurulan 6gretmenler yorgunluk sorununu ¢dzimi igin
programin hafta sonu yapilmasi énerisinde bulunmuslardir. Bu sorunlarin yani sira iYEP’in uygulanmasi
sirecinde 6grencilere iliskin; 6grenciler arasindaki seviye farkliliklari, milteci 6grencilerin dil sorunu, uyum
sorunu, dezavantajlarinin psikolojilerini olumsuz etkilemesi, okula yonelik olumsuz tutum gelistirme ve

ogrencilerin kursu 6nemsememesi gibi gesitli sorunlarla da karsilasildig sonucuna varilmistir.

IYEP’in uygulanmasi siirecinde 6gretmenlere iliskin en sik ifade edilen sorunun yorgunluk oldugu sonucuna
varilmistir. Yukarida da belirtildigi gibi ilkokullarda haftalik toplam 30 saat, glinlik 6 saat ders islenmektedir.
Diger yandan 6gretmenlerin ders disi gorevlerinin de (ndbet tutma, belirli glin ve haftalara iliskin programlar

diizenleme, velilerle ilgili islemler, derslere hazirlik vs) bulundugu unutulmamalidir. Ogretmenlerin ders ve ders
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disi gorev ve sorumluluklarinin yaninda bu tir programlarda da derse girmeleri ve bu dersler i¢in hazirlik
yapmalari gibi unsurlar 6gretmenlerin is yikini artirmakta ve dolayisiyla yorgunluga neden olmaktadir. Benzer
sekilde ortaokul ve liselerde uygulanan destekleme ve yetistirme kurslarinda gorev alan 6gretmenlerin de
yorgunluk sorunu ile karsi karsiya kaldiklari gériilmektedir (Nartgiin ve Dilek¢i, 2016; Unsal ve Korkmaz, 2016;
Bozbayindir ve Kara, 2017; Akuziim ve Saragoglu, 2018). Yapilan gesitli ¢alismalarda elde edilen bulgu ve
sonuglar, mevcut arastirmada elde edilen bu sonugla uyumludur. Ayrica yapilan bu calismalarda 6gretmenlerin
yasadigl yorgunluk sorununun performans ve motivasyon disuklGgi ile kurslarin verimsiz ge¢mesi gibi
sorunlara neden oldugu belirtilmistir. Bu arastirma igin gorlstine basvurulan o6gretmenler kurslarin hafta
sonunda yapilmasiyla yorgunluk sorununun azalabilecegini belirtmislerdir. Ramberg vd. (2020) 6gretmen
yorgunlugunu azaltma ve 6nleme c¢abalarini desteklemenin, 6gretmenlik meslegi agisindan dogrudan olumlu
sonuglar doguracag icin 6nemli oldugunu belirtmistir. Ote yandan 6gretmenlerin yasadigi 6nemli sorunlardan
birinin de ders (cretlerinin yetersiz olmasi seklinde oldugu saptanmistir. Dilek¢i de (2019) yapmis oldugu
calismada, programda goérev alan 6gretmenlere édenen Ucretin disiik oldugu bulgusuna ulasmistir. Gorisline
basvurulan égretmenlerin cogu iYEP’ten alinan icreti, ortaokul ve liselerde uygulanan destekleme ve yetistirme
kurslarinda gérev alan 6gretmenlerin aldigi Ucret ile karsilastirmaktadir. Destekleme ve yetistirme kurslarinda
gorev alan 6gretmenlere, 6rgin egitim kapsaminda girdikleri derslerde aldiklari ek ders (cretinin iki kati olacak
sekilde licret ddenirken; IYEP'te gorev alan &gretmenlere ise 6rgiin egitim kapsaminda girdikleri derslerde
aldiklari tcret kadar 6édeme yapilmaktadir. Bu durumun oOgretmenlerin adalet duygusunu zedeledigi ve
dgretmenlerde motivasyon disiikligiine sebep oldugu sdylenebilir. Ogretmenler, bu sorunun ¢éziimi igin ders
lUcretlerinin iyilestirilmesi 6nerisinde bulunmuslardir. Programda gorev alan 6gretmenlerin karsilastigi diger
sorunlarin; mifredati yetistirme kaygisi, 6gretmenlerin 6zlik haklarina pozitif etki etmemesi, is yikinin

artmasi ve 6gretmenler arasindaki yetersiz iletisim oldugu ifade edilmistir.

Cocugun egitim ve 6gretiminde istenilen basarili sonuca ulasabilmek igin, her seyden 6nce okul ile ailenin is
birligi yapmasi gerekmektedir (Timkaya, 2017). IYEP’in de basarili bir sekilde uygulanabilmesi ve beklenen
amaglara ulasilabilmesi agisindan 6grenci velilerinin destegi blylk énem tasimaktadir. Calisma kapsaminda
goristine basvurulan 6gretmenler tarafindan velilere iliskin en sik ifade edilen sorunun velilerin ilgisiz olmasi
seklinde ifade edildigi gortlmektedir. Lawson (2003) literatiire gore, aile katiliminin cocuklarin 6grenme
deneyimlerini ve akademik basarilarini artirdigini belirtmistir. IYEP’in uygulanmasi siirecinde velilerin ilgisiz
olmasi, 6grencilerden beklenen akademik performansa ulasiimasinda énemli bir engel olarak goriilmektedir.
Diger yandan velilere iliskin yasanan diger bir sorunun da velilerden izin alinamamasi oldugu sonucuna
varilmistir. Kirnik vd., de (2019) yaptiklari calismada IYEP’e katilimin veli istegine birakilmasinin programda
sorun olusturdugu sonucuna ulasmislardir. Programa katiim igin veli onayi gerekmekte ancak ailelerin IYEP
konusundaki bilgilerinin sinirh olmasi, ¢ocuklarini dahil etmek istememeleri ya da ailelerin gerekli ilgiyi
gostermemesi katihmi etkileyebilmektedir (ERG, 2019). Ayrica velilere iliskin 6grenci gelisimini takip edememe

ve program igerigi hakkinda bilgi eksikligi gibi sorunlarin oldugu gorilmektedir. Gorlsline basvurulan
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O0gretmenler bu sorunlarin ¢ézimi igin veliler ile is birligi yapilmasi, velilerin program hakkinda bilgilendirilmesi

ve program sirecinde velilere donit verilmesi 6nerilerinde bulunmuslardir.

Arastirma kapsaminda gériisiine basvurulan 6gretmenler tarafindan, iYEP’te farkli rolleri bulunan paydaslara
(6grenci, 6gretmen ve veli) iliskin yasanan sorunlarin disinda da gesitli sorunlarin bulundugu ifade edilmistir.
Arastirma kapsaminda elde edilen bu bulgular “mevzuat ve isleyisten kaynakli sorunlar” olarak
nitelendirilmistir. Bu sorunlarin basinda kitap iceriklerinin yetersiz olmasi gelmektedir. Milli Egitim Bakanligi
tarafindan kurslarda kullaniilmak tzere Turkge Etkinlik Kitabi, Tiirkge Etkinlik Kilavuz Kitabi, Matematik Etkinlik
Kitabi ve Psikososyal Destek Rehberi hazirlanmistir (MEB, 2019b). Hazirlanan bu kitaplarin programin amaglari
ve Ogrencilerin seviyeleri ile yeteri kadar uyumlu olmamasi nedeniyle islevsel sekilde kullanilamadigi katilimcilar
tarafindan vurgulanmistir. Kirnik vd., (2019) tarafindan yapilan calismada da goriisiine basvurulan 6gretmenler
benzer sekilde, ders kitaplarindaki etkinliklerin yetersiz oldugunu ve yabanci uyruklu 6grencilerin Tirkgeyi
anlamadiklar igin kitaplardan istenilen diizeyde faydalanamadigini belirtmislerdir. Mevzuat ve isleyisten
kaynakli diger sorunlardan birinin de materyal ve kaynak yetersizligi oldugu sonucuna ulasiimistir. Dilek¢i de
(2019) yaptigi calismada programa 6zgi olarak hazirlanan materyallerin kisitli oldugu sonucunu tespit etmistir.
Ogretmenlerin programa iliskin faaliyetlerini zenginlestirebilmesi ve 6grencilerin derse katilimini artirabilmesi
icin kullanilan materyallerin cesitliligi 6nem tasimaktadir. Benzer sekilde Kirnik vd., (2019) tarafindan yapilan
calismada da 6gretmenlerin materyal eksikliginden dolayi sorun yasadigi sonucuna ulasiimistir. Anilan ve Ozgan
(2019) ise calismalarinda iYEP materyallerinin uygun oldugunu fakat seviyelerin cesitlendirilmesi gerektigi
sonucuna ulasmislardir. Ogretim materyallerinin derslerde kullanilma amaglarindan biri, dersi 6grenciyi
mimkin olan en (st diizeyde derse dahil etmek ve aktif katihm saglayarak 6gretim faaliyetindeki verimliligi
arttirmaktir (Ulusoy ve Giiliim, 2009). iYEP’e iliskin yasanan bu sorun dgretim acisindan derslerdeki zenginligi ve
ogretmenin etkililigini sinirlamaktadir. Ayni zamanda programin hafta sonu yapilmasi, sinif mevcutlarinin fazla
olmasi ve program siresinin tim vyila yayilmamasi gibi sorunlarla da karsilasildigi sonucuna ulasilimistir.
Gorugiine basvurulan 6gretmenler bu sorunlarin ¢éziimii igin programi ders yilinin tamamina yayma, materyal
ve kaynak saglama, kitap iceriklerini 6grenci seviyesine uygun hazirlama ve 6grenci sayisini dislirme gibi cesitli

onerilerde bulunmuslardir.

ONERILER

Akademik basarisizhk ve uyum sorunlari gibi nedenlerden kaynaklanan okuldan erken ayrilma olgusuyla
miicadele edilmesi, temel becerilerin kazanilmasi ve 6grencilerin okula aidiyet hissinin artirilmasi hedefleri
baglaminda IYEP son derece dnemli ve dnceliginin artirilmasi gereken bir programdir (ERG, 2019). Bu acidan
programa iliskin yasanan sorunlara yonelik ¢oziimler bulunmasi 6nem arz etmektedir. Bu baglamda mevcut
arastirmada elde edilen bulgular, sonuglar ve katilimcilarin ¢6ziim 6nerileri dikkate alinarak uygulayicilara ve

arastirmacilara yonelik asagidaki 6nerilerde bulunulabilir:
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- Oncelikle programa iliskin farkl gérev ve sorumluluklari bulunan paydaslarin (veli, 6gretmen ve ydnetici)
programin igerigi, isleyisi ve amaclari hakkinda bilgilendirilmesi saglanmalidir. Bu bilgilendirme gesitli seminer

programlari ve toplantilar ile gergeklestirilebilir.

- Programa dahil edilen 6grencilerin devamliliginin saglanmasinda, 6grenci seciminde 6grencilerin taninmasi ve
dezavantaj olusturan durumlarinin belirlenmesi 6nem tasimaktadir. Siniflar ve gruplar olusturulurken belirlenen
ogrenci Ozellikleri ve dezavantajlari dikkate alinmalidir. Ayrica program sirecinde 6grenci devamhliginin

saglanmasi icin aileler ile iletisim halinde olunmasi ve sosyal, kilturel, sportif etkinlikler yapilmasi etkili olabilir.

- IYEP’te gorev alan égretmenlerin programa yonelik motivasyonunu artirmak ve adalet algilarini olumlu yénde
etkilemek icin ders Ucretlerinin destekleme ve yetistirme kurslarina karsilik 6denen Ucret ile esitlenmesi gerekir.
Ayni zamanda 6gretmenlerin programda gérev almasini 6zendirecek farkli uygulamalar ve diizenlemeler de

yapilabilir.

- Program siresince veliler ile is birligi yapilmasi ve velilere dizenli araliklarla geri bildirimde bulunulmasi

gerekir.

- Program igin hazirlanan kitaplarin 6grenci seviyesine gore diuizenlenmesi ve cesitlendirilmesi gerekir. Ayni
zamanda derslerin daha etkili ve verimli islenebilmesi icin ihtiyag duyulan materyaller belirlenerek temin

edilmelidir.

- IYEP, 2019-2020 egitim &gretim yilindan itibaren sadece 3. siniflara yonelik uygulanan bir program haline

gelmistir. Programin amaglari da gbz 6niine alinarak 2., 3. ve 4. siniflara uygulanabilir.

- Bu calismada IYEP’te gbrev alan égretmenlerin goriislerine basvurulmustur. Farkli calismalarda okullarinda
IYEP uygulanan yéneticilerin ve ¢ocugu IYEP kapsaminda egitime alinan velilerin goriislerine basvurulacak

¢alismalar yapilabilir.
- IYEP’te devamsizlik yapan dgrencilerin devamsizlik nedenlerini arastiran nitel calismalar yapilabilir.
ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.”
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