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ABSTRACT

The study aims to reveal reflective thinking tendencies of pre-service social studies teachers and
whether these tendencies change according to the grade level, gender, studied university,
parents' education levels, family income level and number of siblings. For this purpose, the
research was conducted within the scope of descriptive survey model. The study group consists
of 252 pre-service social studies teachers who were studying at their 1st and 4th years selected
by purposive sampling from random sampling methods from different regions of Turkey. In the
research," Reflective Thinking Tendency Scale (RTTS) for Teacher and Pre-service Teachers"
developed by Semerci (2007) was used to determine the reflective thinking tendencies of pre-
service teachers. Mann Whitney U test and Kruskal Wallis-H Test were used in the data analysis
process. According to the results there was a statistically significant difference in favor of females
in terms of the sub-dimensions of “Open-mindedness”, “Questioning and Effective Teaching” and
“Responsibility of Teaching and Scientificness”, and “Investigative.” Considering the variable of
mother’s educational status, it was found a significant difference in favor of higher education
level in the sub-dimensions of “Teaching Responsibility and Scientificness” and “View to the
Profession” of the scale. Considering the mother’s education level variable, a significant
difference was found in favor of higher education level in the sub-dimensions of “Responsibility
of Teaching and Scientificness” and “View to the Profession” of the scale. According to the
studied university variable, it was found a significant difference between Mediterranean
University A University and Marmara Region B and C University against Mediterranean Region A
University in terms of the “Constant and Purposeful Thinking” sub-dimension. According to the
results of the “Questioning and Effective Teaching” sub-dimension, a significant difference was
found between Marmara University C University and Marmara Region A and B University in favor
of Marmara Region C University. According to the results of the study, no significant difference
was found in other independent variables.
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INTRODUCTION

Human beings are the only creatures that can think. They, unlike the other living creatures, have been able to
make reasoning with the help of this ability. Thanks to the reasoning ability, human beings have gained
experiences and handed down throught the generations. The number of experiences have increased day by
day and started to be shared systematically thanks to education. Besides, the most systematic and
comprehensive perspective about education is shown in 21st century because human beings continue to think

and evolve their knowledge.

In our era, education aims to give students the ability to be aware of their own acquisition and thinking
processes, to interpret the environment they live in, to produce appropriate solutions to the problems to be
experienced rather than to store the information aridly (Ersozlu & Kazu, 2011: 142). Today's understanding is in
a race to abandon traditional thinking about teaching and learning (Segall & Gaudelli, 2007). Since education
and daily life are two basic concepts that complement each other, it is aimed to reconcile these two basic
phenomena. The relationship between these two facts increases day by day. For this reason, the knowledge
and skills, which are included in many discipline areas, are provided by learning experiences and learning
environments related to real life and/or business life. Through this way, students are prepared for adaptation
to the society and business life (Akkoyunlu, et al., 2016: 314). In this way, education is tried to be enriched with
examples from life. Social Studies have an important place among daily and social life related disciplines and
even take the most important place. The reason of this is that social science is “a combination of sciences
created with the basic principle of proving the human and social aspects of information arising from the
human's interaction with other humans and her/his environment” (Tay, 2015). Therefore, Social Studies is
considered as a course laboratory in which social events and cases are examined. The nature of social
information lies on three different understandings. These are; Social Studies as Citizenship Transfer, Social
Studies as Social Sciences, Social Studies as Reflective Review (Aslan, 2016). Social Studies as a Reflective
Review clearly shows us that social information is related to real life. It refers to the transfer of the events

experienced in daily life into the course content.

According to this approach, the aim of Social Studies education is to develop the skills of students to identify
personal and social events, to analyze the events and to make decisions connected to these events (Ozmen,
2011: 64). One of the most widely used ways of thinking in social studies for preparing students for life by
giving examples from daily life is reflective thinking. Reflective thinking was first introduced by Dewey. Dewey
(1910) defines reflective thinking as “a detailed, precise and constant examination of any belief or knowledge”
(Gedikoglu & Semerci, 2016: 152). On the other hand, Unver (2003) explains reflective thinking in the education
process as "a thinking process to reveal positive and negative situations related to the teaching method and
level of the teacher and to solve the problems" (Alp & Taskin, 2012: 135). As can be seen in reflective thinking

definitions, it is to try to find solutions by addressing existing problems in a systematic and purposeful way.
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Reflective thinking is not a type of thinking that develops by itself. In reflective thinking, the mind focuses on a
problem and the thought enters a conscious and active process. This feature of reflective thinking differs it
from daily thoughts and actions (Alp & Taskin, 2008). Since reflective thinking is not a spontaneous thinking
type, students should be trained about reflective thinking. Reflective thinking can be taught to students
through a case study or modeling method (Ersozlli, 2008: 51). By this way, students can gain the ability to
perceive and understand social events and situations. Reflective thinking is often seen as a qualification that
should be gained to teachers (Yumusak, 2015: 467). In order for students to learn to think reflectively in the
education system, teachers should be first trained in this field. Teachers obtain the stages of reflective thinking

by making progress at all levels of education.

The last and most important stage before starting the teaching profession is undergraduate education. In this
context, undergraduate education and pre-service teachers gain importance at the last stage. To what extent
the reflective thinking skill is acquired at this stage is also important. There are tens of academic studies in the
literature on reflective thinking skills and development activities. As can be seen from the studies conducted
abroad, social studies teacher candidates did not include reflective thinking. Korthagen (1985) reflective
thinking in teacher education Ross & Hannay, (1986) focused on a critical theory of reflective inquiry on social
studies education, Li & Lal (2015) investigated the relationship between multicultural education and reflective
thinking in multicultural teacher education without addressing the classroom level, Ghanizadeh & Jahedizadeh,
(2017). The reflective thinking and academic achievements of Iranian university students were studied. When
we look at the studies related to Social Studies education, which is the subject of this study, it can be seen that
Aydin & Celik (2013) studied with 2nd and 3rd years pre-service social studies teachers, Gedik, et al (2014)
studied with 3rd and 4th year pre-service social studies teachers. And Ersozli ( 2008) conducted a study about
the activities that develop reflective thinking in the 5th grade social studies lesson, while Giirbliz and Bozan
(2018) compared reflective thinking skill levels of pre-service social studies and science teachers. Lastly, Uygun
& Bilgi¢ (2018) studied reflective thinking skills of elementary school students toward problem solving and their
Social Studies course academic achievements. These researches were conducted about the subjects such as
activities that develop reflective thinking, and their effect on the course success at the undergraduate level
with all grade of students and 4th year-students. However, no study was conducted with undergraduate
students of Social Studies by comparing first year and fourth year-students. This study will fill this gap in the

field.

Purpose of the Study

The aim of this study is to examine the reflective thinking skills of pre-service Social Studies teachers, who have
the responsibility of raising prepared individuals for the changing social environment and this process in the

constantly developing and changing world.
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In the direction of the general purpose mentioned above, the status of reflective thinking skills of the pre-
service teachers will be discussed in terms of the independent variables of grade level, gender, studied
university, parents' education level, family income level and number of siblings. In compliance with the purpose

of the research, answers to the following sub-problems were sought.

1. Do the reflective thinking skills of the pre-service Social Studies teachers differ significantly according to the
grade level variable?

2. Do the reflective thinking skills of the pre-service Social Studies teachers differ according to the gender
variable?

3. Do the reflective thinking skills of pre-service Social Studies teachers differ significantly according to the
studied university variable?

4. Do the reflective thinking skills of pre-service Social Studies teachers differ significantly according to the
parents' education level variable?

5. Do the reflective thinking skills of pre-service Social Studies teachers differ significantly according to the
family income status variable?

6. Do the reflective thinking skill of pre-service Social Studies teachers differ significantly according to the

number of siblings?

METHOD

The Study Design

Descriptive screening model was used in this study since reflective thinking skills of Social Studies teachers
were examined. According to Kincal (2013: 111), the screening model is research approaches that “aim to
describe a situation in the past or present with the way it exists”. In the descriptive (screening) model, “the
event, the individual or the object that is the subject of the research is tried to be defined in its own conditions
and as it is. No effort is made to change or influence them in anyway ”(Karasar, 2012: 77). In addition, the
screening models discuss the ongoing cases. The events and facts to be evaluated in the past are not included
in the subjects of descriptive (screening) studies (S6nmez & Alacapinar, 2011). In this study, a descriptive
(screening) model was used to examine the Changing Situations of Reflective Thinking Tendencies (RTT) of pre-

service social science teachers studying their 1st and 4th years of undergraduate education.

The Study Group of the Research

The study group of the research consists of a total of 252 pre-service teachers who were from Turkey's four
different universities (Marmara Region A University, Marmara Region B University, Marmara Region C
University and the Mediterranean Region A University), who selected through convenience (easily accessible)
sampling, who were studying their 1st and 4th years in the 2019-2020 academic year. Convenience (incidental)

sampling means doing the fast, low cost and easy one in terms of time (Patton, 2015).
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64.2% of pre-service teachers are females (N = 162) and 35.8% of them are males (N = 90). In addition, 25% of
pre-service teachers are from Marmara Region A University (N = 65), 26.5% of them are from Marmara Region
B University (N = 67), 21.3% of them are from Marmara Region C University (N = 53) and 26.5% of them are
from Mediterranean Region A University (N = 67). 53.1% of pre-service teachers were studying on their first

years and 46.4% of them were studying on their fourth years of their undergraduate education.

Data Collection Tool

In order to determine the reflective thinking skills of pre-service teachers in the sample of the study, the
“Reflective Thinking Tendency Scale (RTTS) for Teachers and Pre-service Teachers” developed by Semerci
(2007) was used as a data collection tool. This tool's validity and reliability study was also conducted.In the
Reflective Thinking Scale, a maximum of 175 points can be obtained on the scale consisting of 35 items, 20 of
which are negative and 15 of which are positive. Negative items are scored in reverse order. The scale prepared
in Likert type is classified as “I totally agree” (5), “I mostly agree” (4), “I partially agree” (3), “I mostly disagree”
(2), “1 do not agree at all” (1). SPSS 22 statistics packaged software was used to analyze the data obtained from
the study. The themes given to 7 factors in this scale are as follows: Continuous and purposeful thinking, open-
mindedness, questioning and effective teaching, teaching responsibility and scientificity, researcher, foresight
and sincerity, view of the profession. According to the factor analysis results, the KMO value of the RTTS scale
was 0.909 and the Bartlett test value was 6811.461 (p <0.05). In the analysis results for the RTTS scale, the item
total correlations varied between 0.308 and 0.607, the test-retest correlation was 0.742 (p <0.01), and the
correlation coefficient between the two half scores was 0.77 (p <0.01). The Cronbach Alpha coefficient of the

YANDE scale is 0.908.

Data Collection Process

Based on volunteeriness, data collection was obtained from the pre-service Social Studies teachers studying
their 1st and 4th years at 3 universities from Marmara Region and 1 university from Mediterranean Region.
After the measurement tool was distributed to pre-service teachers, a brief explanation was made about what
the scale will be used for and how it should be filled. After the explanation, pre-service teachers answered the
items on the scale individually. The researcher personally took part in the data collection process and tried to
ensure the necessary environment for the healthy collection of data. It was assumed that RTTS measurement
tool used in the research measured the reflective thinking skills of pre-service teachers. As a result, the data
obtained in the study can be said to be limited to the number of prospective teachers participating in the study

and the measurement tools to measure the current situation.

Data Analysis

In order to evaluate the data obtained in the research easier, the measurement tool was grouped according to

the RTTS subcomponents created during the development phase. The normality of the tool was tested to check
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if it distributes normally on the data. As a result of the normality test, it was determined that the data was not

normally distributed.

According to the findings, the analyses of the Kolgomorov-Smirnov values show that the data was not normally
distributed (p <, 05). Since the sample size was over 50, the Kolgomorov-Smirnov was preferred. As a result of
this, non-parametric tests such as "Mann-Whitney U test, Kruskall Wallis H and Tamhane" tests were applied.
In order to find out the difference which was found in the Kruskal Wallis Test analysis results was among which
groups, the Tamhane technique from the Post-Hoc multiple comparison techniques has been preferred.
Tamhane’s T2 is a test conducted only on the base of "student t" and stands out by making fundamentalist and

careful comparisons (Hochberg & Tamhane, 1987).

FINDINGS

The answers of the questions sought in line with the sub-objectives of this study, where the reflective thinking
tendencies of Social Studies teachers according to some variables are examined, are presented in the form of

tables below.

Mann-Whitney U Test analysis was conducted to find out whether the opinions of the pre-service Social Studies
teachers about reflective thinking skills differ by the grade level. The data obtained related to the analysis

made in this direction are given in Table 1.

Table 1. The Mann-Whitney U Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective
Thinking Skills by Grade Level

Grade Mean Rank
Sub-dimensions Level N Rank Sum U w z P
1st
Constant and year 134 123,46 16543,50 7498,500 16543,500 -,249 ,804
Purposeful Thinking 4th
year 114 125,72 14332,50
Total 248
1st
Open-mindedness year 134 125,29 16789,50 7531,500 14086,500 -,198 ,843
4th
year 114 123,57 14086,50
Total 248
1st
Questioning and year 134 128,92 17275,50 7045,500 13600,500 -1,119 ,263
Effective Education 4th
year 114 119,30 13600,50
Total 248
1st
Responsibility of year 134 131,51 17622,50 6698,500 13253,500 -1,683 ,092
Teaching and 4th
Scientificness year 114 116,26 13253,50
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Total 248
1st
Investigative year 134 124,89 16735,50 7585,500 14140,500 -,094 ,925
4th
year 114 124,04 14140,50
Total 248
1st
View to the Profession year 134 127,69 17111,00 7210,000 13765,000 -,793  ,428
4th
year 114 120,75 13765,00
Total 248
1st
Being farsighted and year 134 128,31 17193,00 7128,000 13683,000 -916 ,359
Sincere 4th
year 114 120,03 13683,00
Total 248

p<,05

As seen at the results presented in Table 1, there is no significant difference between reflective thinking skills of

the pre-service Social Studies teachers in terms of the grade level variable.

Mann-Whitney U Test analysis was conducted to find out whether the opinions of the pre-service Social Studies
teachers about reflective thinking skills differ by gender. The data obtained from the analysis made in this

direction is given in Table 2.

Table 2. The Mann-Whitney U Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective
Thinking Skills by Gender Variable

Sub-dimensions  Gender N Mean Rank Rank Sum v w Z P
Female 161 133,67 21521,00
Constant and Male 88 109,14 9604,00 5688,000 9604,000 -2,579 ,010
Purposeful Total 249
Thinking
Female 161 141,65 22805,50
Open- Male 88 94,54 8319,50 4403,500 8319,500 -5,148 ,000
mindedness Total 249
Female 161 135,96 21890,00
Questioning Male 88 104,94 9235,00 5319,000 9235,000 -3,436 ,001
and Effective Total 249
Education
Female 161 135,43 21804,50
Responsibility Male 88 105,91 9320,50 5404,500 9320,500 -3,117 ,002
of Teaching and Total 249

Scientificness
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Female 161 135,64 21838,50
Investigative Male 88 105,53 9286,50 5370,500 9286,500 -3,172 ,002
Total 249
Female 161 133,47 21489,00
View to the Male 88 109,50 9636,00 5720,000 9636,000 -2,613 ,009
Profession Total 249
Female 161 132,07 21263,50
Being Male 88 112,06 9861,50 5945,500 9861,500 -2,119 ,034
farsighted and Total 249
Sincere
p<,05

By looking at the results presented in Table 2, it is determined that there is a statistically significant difference
in favor of female participants between the reflective thinking skills of pre-service Social Studies teachers and
gender variable, in terms of the sub-dimensions of “Open-Mindedness”, “Questioning and Effective Teaching”,
“Responsibility of Teaching and Scientificness”, and “Investigative” of RTT scale. However, no statistically
significant difference is detected in terms of the sub-dimensions of “Constant and Purposeful Thinking”, “View

to the Profession” and “Being Farsighted and Sincere”.

Kruskal Wallis Test analysis was conducted to find out whether the opinions of the pre-service Social Studies
teachers about reflective thinking skills differ by the studied university. The data obtained from the analysis

made in this direction is given in Table 3.

Table 3. Kruskal Wallis Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking
Skills by Studied University Variable

Sub-dimensions Studied University N sd Chi- p
Square
Constant and Purposeful Thinking Marmara Region A Universitesi 65 3 17,711  ,001*
Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252
Open-mindedness Marmara Region A Universitesi 65 3 6,447 ,092
Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252
Questioning and Effective Education Marmara Region A Universitesi 65 3 13,351  ,004*
Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
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Total 252
Responsibility of Teaching and Marmara Region A Universitesi 65 3 15,139 ,002*
Scientificness Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252
Investigative Marmara Region A Universitesi 65 3 6,960 ,073
Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252
Marmara Region A Universitesi 65 3 4,500 ,212
Marmara Region B Universitesi 67
View to the Profession Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252
Being farsighted and Sincere Marmara Region A Universitesi 65 3 4,683 ,197
Marmara Region B Universitesi 67
Marmara Region C Universitesi 53
Mediterranean Region A
Universitesi 67
Total 252

*p<,05

According to the results presented in Table 3, it is determined that there is a statistically significant difference
between the reflective thinking skills of pre-service Social Studies teachers and the studied university variable,
in terms of the sub-dimensions of “Constant and Purposeful Thinking”,“Questioning and Effective Teaching”,
and “Responsibility of Teaching and Scientificness” of RTT scale. However, no statistically significant difference
is detected in terms of the sub-dimensions of “Open-mindedness”, “View to the Profession”, "Investigative"
and “Being Farsighted and Sincere”. In other words, reflective thinking skills of pre-service social studies

teachers change significantly in the sub-dimensions of “Continuous and Purpose Thinking”, “Questioning and

Effective Teaching” and “Responsibility of Teaching and Scientificness” in terms of the studied university.

In order to find out the difference that was found in the Kruskal Wallis Test analysis results, which is conducted
on the sub-dimensions of the RTT scale in terms of the studied university, was among which groups, the

Tamhane T2 technique, one of the Post-Hoc multiple comparison techniques, has been chosen.
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Table 4. Tamhane Test Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking Skills by
Studied University Variable

Sub- University University XX Sh p
dimensions (i) (i)
Constant and Mediterranean Marmara Region B -1,93" ,53 ,003
Purposeful Region A University
Thinking University -2,20° ,64 ,005
Marmara Region C
University
Questioning Marmara Region ,89" ,32 ,045
and Effective Marmara Region C University A
Education University Marmara Region B 1,22" ,38 ,010
University
p<,05

The multiple comparison results seen in Table 4 show that according to the studied university variable, it was
found a significant difference between Mediterranean University A University and Marmara Region B and C
University against Mediterranean Region A University in terms of the “Constant and Purposeful Thinking” sub-
dimension. According to the results of the “Questioning and Effective Teaching” sub-dimension, a significant
difference was found between Marmara University C University and Marmara Region A and B University in
favor of Marmara Region C University. In the other sub-dimensions of RTT scale, there was no statistically
significant difference among the groups.

Kruskal Wallis Test analysis was conducted to find out whether the opinions of the Social Studies teachers
about reflective thinking skills differ in terms of the parents' education level. The data obtained related to the

analysis made in this direction is given in Table 5.

Tablo 5. Kruskal Wallis Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking
Skills by Parents’ Education Level

Sub-dimensions Parents’ Education sd Chi-Square p

Level
Constant and Purposeful Thinking Mother 5 9,870 ,079
Father 7,748 ,171
Open-mindedness Mother 5 9,001 ,109
Father 3,966 ,554
Questioning and Effective Education Mother 5 4,535 ,475
Father 4,547 ,474
Responsibility of Teaching and Mother 5 12,210 ,032%*
Scientificness Father 6,195 ,288
Investigative Mother 5 5,668 ,340
Father 3,322 ,650
. . Mother 5 12,738 ,026*
View to the Profession Father 4323 504
Being farsighted and Sincere Mother 5 6,304 ,278
Father 4,254 ,514

*p<,05
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When the results presented in Table 5 are analyzed, it is not seen a difference between reflective thinking skills
of pre-service social studies teachers in terms of father's education level. However, there is a significant
difference in the sub-dimensions of “Responsibility of Teaching and Scientificness” and “View to the

Profession” of the scale in terms of mother's education level variable.

Tamhane T2 technique, one of the Post-Hoc multiple comparison techniques, was chosen to find out between
which groups the difference occurred in terms of the mother's education level variable. Tamhane T2 test

analysis results are given in Table 6.

Table 6. Tamhane Test Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking Skills by
Mother’s Education Level

Sub-dimensions Education Level Education XX Sh p
(i) Level
(i)
Open-mindedness Literate Elementary 1,40 ,35 ,002
Secondary 2,12° A7 ,000
Responsibility of Teaching Literate Elementary 2,15 ,48 ,001
and Scientificness Secondary 1,91" ,59 ,029
High School 2,30 ,72 ,039
Investigative Literate Elementary 1,83" ,58 ,046

p<,05

The multiple comparison results in Table 6 show that in the binary comparisons made for reflective thinking
skills by the education level of the mother, it was found a significant difference in the “Open-Mindedness”
dimension, which is one of the sub-dimensions of RTT scale, in favor of literate mothers among elementary and
secondary school graduates. According to the results of “Responsibility of Teaching and Scientificness”
dimension, significant difference found was in favor of literate mothers among literate mothers and mothers
graduated from elementary school, secondary school and high school. According to the results of the
“Investigative” dimension, a significant difference was found between literate mothers and elementary school
graduate mothers in favor of literate mothers. In the other sub-dimensions of RTT scale, there was no

statistically significant difference among the groups.

Kruskal Wallis analysis was conducted to find out whether the opinions of the pre-service social science
teachers about reflective thinking skills differ in terms of family income status. The data obtained related to the

analysis made in this direction is given in Table 7.
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Table 7. Kruskal Wallis Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking
Skills by Family Income Status

Sub-dimensions Family Income N Rank sd Chi-Square p
Durumu Ortalamasi
Constant and Purposeful 750-1400 31 117,74 5 5,721 ,334
Thinking 1400-2500 92 126,44
2500-3500 49 114,60
3500-5000 48 134,71
5000-7500 19 104,71
7500+ 4 73,13
Total 243
Open-mindedness 750-1400 31 133,34 5 2,564 ,767
1400-2500 92 125,28
2500-3500 49 111,21
3500-5000 48 118,34
5000-7500 19 125,29
7500+ 4 119,13
Total 243
750-1400 31 118,31 5 7,001 ,221
Questioning and Effective 1400-2500 92 132,35
Education 2500-3500 49 118,83
3500-5000 48 121,72
5000-7500 19 94,37
7500+ 4 86,00
Total 243
750-1400 31 133,84 5 7,002 ,220
Responsibility of Teaching 1400-2500 92 132,49
and Scientificness 2500-3500 49 110,74
3500-5000 48 116,58
5000-7500 19 100,32
7500+ 4 94,75
Total 243
Investigative 750-1400 31 143,42 5 4,835 ,436
1400-2500 92 123,85
2500-3500 49 111,64
3500-5000 48 121,03
5000-7500 19 111,61
7500+ 4 101,38
Total 243
750-1400 31 126,97 5 5,418 ,367
View to the Profession 1400-2500 92 122,49
2500-3500 49 127,36
3500-5000 48 126,76
5000-7500 19 94,13
7500+ 4 81,75
Total 243
750-1400 31 124,05 5 3,923 ,561
Being farsighted and 1400-2500 92 130,83
Sincere 2500-3500 49 115,24
3500-5000 48 119,59
5000-7500 19 100,16
7500+ 4 118,38
Total 243
p>,05
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The results of the analysis given in Table 7 show that there is no statistically significant difference between the
reflective thinking skills of the pre-service Social Studies teachers and the family income status variable in
terms of all sub-dimensions of the RTT scale. In other words, reflective thinking skills of pre-service Social

Studies teachers do not change significantly in terms of family income variable.

Kruskal Wallis analysis was conducted to find out whether the opinions of the pre-service social science
teachers about reflective thinking skills differ in terms of number of siblings variable. The data obtained related

to the analysis made in this direction is given in Table 8.

Table 8. Kruskal Wallis Analysis Results of Pre-service Social Studies Teachers' Opinions on Reflective Thinking
Skills by Number of Siblings

Sub-dimensions Number of N Mean Rank sd Chi- p
Constant and No siblings 18 118,14 3 4,147 ,246
Purposeful Thinking 1-3 145 118,28
3-5 40 130,53
5and up 45 141,74
Total 248
Open-mindedness No siblings 18 97,53 3 3,575 ,311
1-3 145 123,97
3-5 40 131,63
5and up 45 130,66
Total 248
Questioning and No siblings 18 110,22 3 ,915 ,822
Effective Education 1-3 145 125,69
3-5 40 127,14
5and up 45 124,02
Total 248
Responsibility of No siblings 18 100,61 3 4,020 ,259
Teaching and 1-3 145 121,95
Scientificness 3-5 40 129,30
5and up 45 138,00
Total 248
Investigative No siblings 18 94,64 3 4,575 ,206
1-3 145 123,14
3-5 40 135,96
5and up 45 130,63
Total 248
View to the Profession No siblings 18 90,86 3 4,945 ,176
1-3 145 125,73
3-5 40 132,41
5and up 45 126,97
Total 248
Being farsighted and No siblings 18 105,83 3 1,901 ,593
Sincere 1-3 145 123,35
3-5 40 129,18
5and up 45 131,52
Total 248
p>,05
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The results of the analysis given in Table 8 show that there is no statistically significant difference between the
reflective thinking skills of the pre-service Social Studies teachers and the number of siblings in terms of all sub-
dimensions of the RTT scale. In other words, reflective thinking skills of pre-service Social Studies teachers do

not change significantly in terms of the number of siblings variable.

CONCLUSION and DISCUSSION

High reflective thinking skills of pre-service teachers allow them to develop their thinking and analysis skills on
assumptions. Individuals with high reflective thinking skills can find solutions to problems more easily because

reflective thinking increases the possibility of meaningful learning (Tok, 2008).

In our country, Social Studies course has the biggest effect on the formation of students' perceptions of
citizenship. Students who have reflective thinking skills have a high ability to interpret social events and create
solutions. On the other hand, considering social studies teaching approaches, reflective thinking has an
important place in social studies education. Accordingly, it is important pre-service Social Studies teachers who

graduated from undergraduate education to have been gained reflective thinking skills.

In this study, which was conducted to determine the reflective thinking tendencies of pre-service Social Studies
teachers in terms of some variables, reflective thinking skills of pre-service teachers do not differ significantly in
terms of thelst and 4th year level. Aydin & Celik (2013), in their study that they conducted with pre-service
Social Studies teachers who were studying their 2nd and 3rd years, found no significant difference at the grade
level. Alkan & Gozel (2013), in their study with pre-service elementary teachers, concluded that the grade level
variable was not effective on reflective thinking skills. Kendizler (2017), in his master's thesis, which he
conducted with teachers and pre-service teachers, found no difference in reflective thinking skills in terms of
the grade level. The results of the studies conducted with pre-service teachers are also similar with the results
of the studies with teachers (Dogan Dolapgioglu, 2007; Aslan, 2009; Duban & Yelken, 2010; Karadag, 2010;
Hasircl & Sadik, 2011; Durdukoca & Demir, 2012). Again, Ergliven (2011), in his research, found that there was
no significant difference between teachers related to seniority (length of service). The results of the research
show that the undergraduate education level was not very effective on reflective thinking skills. The possible
causes of this result can be assumed that primary, secondary and high school educations and socio-economic
factors affect reflective thinking rather than grade level. On the other hand, Yildirim (2019) found a difference
in his master's thesis with pre-service classroom teachers in terms of the grade level. Ghanizadeh &
Jahedizadeh (2017) concluded in their study that education level affects reflective thinking. Sargent (2015)
concluded in his study that age and maturity level positively affect reflective thinking. Sahin (2011) obtained a
significant result in favor of the 4th year pre-service teachers, as a result of the reflective thinking scale that he
did with the pre-service Turkish teachers who were studying their 1st and 4th years. Gedik, et al.,(2014), in
their study with teachers and pre-service teachers, concluded that the reflective tendency of teachers is higher

than that of pre-service teachers.
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According to the results obtained in the research, it was found a statistically significant difference in favor of
females between the reflective thinking skills of pre-service Social Studies teachers and gender variable, in
terms of the sub-dimensions of “Open-mindedness”, “Questioning and Effective Teaching” and “Responsibility
of Teaching and Scientificness”, and “Investigative”. In the other sub-dimensions, there was no significant
difference. Although the result obtained from the research is not significant, there is a result in favor of females
(Dogan Dolapgioglu, 2007; Duban & Yanpar-Yelken 2010; Aydin & Celik 2013; Alkan & Gozel, 2013; Yumusak,
2015; Aras, et al., 2019). It was determined in the studies conducted with pre-service teachers that females
obtained higher scores than males in terms of reflective thinking tendencies. Similar to the results of the
studies conducted with pre-service teachers, significant differences were obtained in favor of females in terms
of reflective thinking skills in the studies conducted with teachers (Ozcan, 2002; Dolapgioglu, 2007; Aslan, 2009;
Karadag, 2010; Kaf Hasirci & Sadik, 2011). On the other hand, in the master thesis of Varol Sanh (2016) and in
the study of Askin Tekkol & Bozdemir (2018), significant results were obtained in favor of pre-service teachers
in the context of their reflective thinking skills. Similarly, in the study of Erol, et al.,(2019), significant results
were in favor of male teachers in the context of their reflective thinking skills. In addition to all of these,
Ghanizadeh & Jahedizadeh (2017) revealed in their study with students that gender does not affect reflective
thinking, the studies conducted with pre-service teachers (Sahin, 2011; Kandemir, 2015; Atalay & Karahan,
2016; Yildirim, 2019; Yildirm & Gogebakan Yildiz, 2019), and Ergliven's study conducted with teachers (2011)
showed that gender variable was not a determinant characteristic in reflective thinking. Unlike all these,
Sargent (2015) found in his study that men reported more reflections in business classes than humanities or

science classes, and women, on the contrary, thought more reflective in humanities and science classes.

In the study, it was not found a difference between reflective thinking skills of the pre-service Social Studies
teachers and the father's education level variable. However, considering the mother's education level variable,
a significant difference was found in favor of higher education level in the sub-dimensions of “Responsibility of
Teaching and Scientificness” and “View to the Profession” of the scale. The reason why the mother's education
level affects the reflective thinking skills positively can be assumed that children are more active in the whole
education process, starting from the first literacy processes. Similar to the results of the research, Yildirm &
Gogebakan Yildiz (2019) found a significant difference in the sub-dimension of “constant purposeful thinking”
related to the mother's education level independent variable; in the sub-dimension of “constant purposeful
thinking", “investigative” and “being farsighted and sincere” related to the father education level independent
variable. On the other hand, Yildirnrm (2019), in his master's thesis, found that there is no statistically significant
difference in the pre-service elementary teachers according to the parents' education level independent
variable. Similarly, Aras, et al.,(2019) did not find a significant difference according to the parents' education
level variable. In the results obtained in the study, it was not observed a significant difference related to the
variables of family income level and the number of siblings. Aydin & Celik (2013), in their study, did not find a
significant difference in terms of the socio-economic status of the family, the education level of the mother and

the education level of the father. As a result of the study, it was found a significant difference between
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Mediterranean University A University and Marmara Region B and C University against Mediterranean Region A
University in terms of the “Constant and Purposeful Thinking” sub-dimension. According to the results of the
“Questioning and Effective Teaching” sub-dimension, a significant difference was found between Marmara
University C University and Marmara Region A and B University in favor of Marmara Region C University. As a
reason for the significant difference between universities, it can be the impact of the courses that pre-service
teachers took at the Social Studies Teaching program as Aydin & Celik (2013) have emphasized. Sargent (2015)
reached the conclusion that it affects the thinking skills of the university education staff as mentioned in the

literature and stated that the more experienced staff affects the students positively.

When the study results are evaluated, it is seen that more work is needed with pre-service teachers in terms of
reflective thinking tendencies. More reflective thinking activities should be practiced with pre-service teachers
at the undergraduate education level. Reflective thinking courses can be added into the list of the elective
courses. Within the framework of new teaching programs in private teaching methods courses,

implementations for social studies can be added.

ETHICAL TEXT

In this research, the journal writing rules, publication principles, research and publication ethics, and journal
ethical rules were followed. The responsibility belongs to the authors for any violations that may arise

regarding the article.

REFERENCES

Akkoyunlu, B., E. Telli, N.M. Cetin & Daghan, G. (2016). Opinions of Teacher Candidates Regarding Reflective
Diaries in Teacher Education. Turkish Online Journal of Qualitative Inquiry (TOJQI), 7(4), 312-330.

Alkan, V. & Gozel, E. (2013). Classroom Teachers’ Opinions About Reflective Thinking Skills. Education
Sciences, 8(1), 1-12.

Alp, S. & Taskin, C. S. (2012). Critical Thinking and Problem Solving: Teachers' Practices on Reflective Thinking.
Buca Education Faculty Journal,33, 134-146.

Alp, S. & Taskin, C. S. (2008).The Importance of Reflective Thinking in Education and Developing Reflective
Thinking. National Education Journal, 178, 311-320.

Aras, B., I. & Siringil, F. Park. (2019).Reflection of Teacher Candidates' Reflective Thinking Levels and Some
Variables. International Journal of Science and Education, 1 (2), 119-130.

Aslan, E. (2016). Social studies from past to present. Dursun Dilek (Ed). In Social Studies Education (p.3-48).
PegemA Yayincilk.

Aslan, G. (2009). The Relationship Between Reflective Thinking Tendencies and Constant Anxiety Levels of
Classroom, Unpublished Teachers Unpublished Master Thesis, Yeditepe University, Institute of Social

Studies, Istanbul.

2201 Ozdemir, F. & Orug, S. (2020). Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Egilimlerinin
Bazi Degiskenler Agisindan incelenmesi, International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2186-2223).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Askin Tekkol, i. A. & Bozdemir, H. (2018). Examination of Pre-service Teachers’ Reflective Thinking Tendencies
and Critical Thinking Skills. Kastamonu Journal of Education, 26 (6), 1897-1907.

Atalay, T. D. & Karahan, B. U. (2016). Evaluation of Pre-service Turkish Teachers’ Reflective Thinking
Tendencies. International Journal of Turkish Education and Training: Theory and Practice, 1 (2), 18-27.

Aydin, M. & Celik, T. (2013). Examination of Reflective Thinking Skills of Pre-service Social Studies Teachers in
terms of Some Variables. Pamukkale University Journal of Education, 34 (34), 169-131.

Dogan Dolapgioglu, S. D. (2007).Evaluation of Reflective Thinking Levels of Classroom Teachers, Unpublished
Master Thesis, Mustafa Kemal University Institute of Social Studies, Hatay.

Duban, N. & Yelken, T. Y. (2010). Reflective Thinking Tendencies of Pre-service Teachers and Their Opinions
about Reflective Teacher Features. Journal of Cukurova University Institute of Social Studies, 19 (2),
343-336.

Durdukoca, S. F. & Demir, M. (2012).” Reflective Thinking Levels of Primary School Teachers According to Some
Variables and the Appropriateness of Teacher Qualifications in Their Thoughts to Reflective Teacher
Qualifications ”. Mustafa Kemal University Journal of Social Sciences Institute, 9(20), 357-374

Efe Kenduzler, S. (2017). Examination of Scientific Attitude and Reflective Thinking Skills of Teachers and Pre-
service Teachers According to Various Variables, Unpublished Master Thesis, Mehmet Akif Ersoy
University Institute of Educational Sciences, Burdur.

Ergliven, S. (2011). Examination of Reflective Thinking Skills of Teachers in terms of Various Variables,
Unpublished Master Thesis, Nigde University Institute of Educational Sciences, Nigde.

Erol, M., A. Erol, S. Calisir & Bozan, M. (2019). Examination of the Relationship Between Teachers' Reflective
Thinking Tendencies and Creative Thinking Levels. Basic Education, 1 (2), 20-29.

Ersozlu, Z. N. & Kazu, H. (2011). The Effect of Reflective Thinking Improvement Activities Applied in Primary
School Fifth Grade Social Studies Course on Academic Achievement. Journal of Uludag University
Faculty of Education, 24 (1), 141-159.

Ersozlli, Z. N. (2008). The Effect of Reflective Thinking Activities on the Academic Achievements and Attitudes of
Primary School 5th Grade Students in Social Studies Course, Unpublished Doctoral Thesis, Firat
University Institute of Social Sciences, Elazig.

Gedik, H., Akhan, N. E. & Kiligoglu, G. (2014). Reflective Thinking Tendencies of Social Studies Teacher
Candidates. Mediterranean Journal of Humanities, 4(2), 113-130.

Gedikoglu, E. & Semerci, C. (2016). The Effect of Modular Teaching Supported By Reflective Thinking Activities
On Students’ Academic Achievement in 5th Graders’ Information Technologies & Software Classes.
Firat University Journal of Social Sciences26(2), 151-162.

Ghanizadeh, A., & Jahedizadeh, S. (2017). “Validating the Persian Version of Reflective Thinking Questionnaire
and Probing Iranian University Students' Reflective Thinking and Academic Achievement”.
International Journal of Instruction, 10(3), 209-226.

Gurbiz, N. &Bozan, S. (2018). Comparison of Reflective Thinking Levels of Pre-service Science and Social

Studies Teachers. Journal Of International Social Research, 11(60).

2202 Ozdemir, F. & Orug, S. (2020). Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Egilimlerinin
Bazi Degiskenler Agisindan incelenmesi, International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2186-2223).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Hochberg Y.& Tamhane, A.C. (1987). Multiple comparison procedures. New York: John Wiley & Sons press.

Kaf Hasirci, O. & Sadik, F. (2011). (Examination of Reflective Thinking Tendencies of Classroom Teachers,
Cukurova University Journal of Social Sciences Institute, 20 (2), 195-210.

Kandemir, M. (2015). (Examination of Reflective Thinking Tendency Levels of Pre-service Primary Mathematics
and Classroom Teachers in terms of Some Variables. Education Sciences, 10 (4), 253-275.

Karadag, M. (2010). Examination of Reflective Thinking Levels of Social Studies Teachers (The Sanlurfa case).
Unpublished Master Thesis. Cukurova University Institute of Social Sciences, Adana.

Karasar, N. (2012). Bilimsel arastirma yéntemi. (24. Basim). Nobel Yayin Dagitim. (Scientific research method.
(24th Edition). Nobel Publishing.)

Kincal, R.Y. (2013). Scientific research methods. (2nd Edition). Nobel Publishing.

Korthagen, F. A. (1985). Reflective Thinking as a Basis for Teacher Education.

Li, X., & Lal, S. (2005). “Critical reflective thinking through service-learning in multicultural teacher education.
“Intercultural Education, 16(3), 217-234.

Ozcan, T. (2002).Evaluation of General Objectives of Primary School Social Studies Course in Line with Teacher
Views “A Research in Kilis Province”. Unpublished Master Thesis. Cukurova University Institute of
Social Sciences, Adana.

Ozmen, C. (2011).Teachers' Views on Reflective Examination Approach in Social Studies Education. Erciyes
University Journal of Social Sciences Institute, 1 (30), 19-39.

Patton, M. Q. (2014). Qualitative research methods. Trans. Ed. M. Bltiin & S.B Demir). Pegem.

Ross, E.W & Hannay, L.M. (1986). Elestirel bir yansitici sorgulama teorisine dogru: Tema.” O§retmen Egitimi
Dergisi , 37 (4), 9-15.

Sargent, C, S. (2015).”Evidence of reflective thinking across the curriculum: college experience versus
individual courses.” Higher Education Research & Development, 34 (3), 624-640. DOI:
10.1080/07294360.2014.973375

Segall, A. & Gaudelli, W. (2007).” Reflecting socially on social issues in a social studies methods course.”
Teaching Education, 18(1), 77-92.

Semerci, C. (2007). Development of Reflective Thinking Tendency (RTT) Scale for Teachers and Pre-service
Teachers. Educational Sciences in Theory and Practice, 7(3), 1351-1377.

Sénmez, V. & Alacapinar, F. G. (2014). Sampled scientific research methods. Ani Publishing.

Sahin, A. (2011).Evaluation of Reflective Thinking Tendencies of Pre-service Turkish Teachers According to
Various Variables. Electronic Journal of Social Sciences, 10 (37), 108-119.

Tay, B. (2011). Yesterday, Today and Tomorrow of Social Studies Education. Refik Turan, Kadir Ulusoy (Edt.),
Foundations of Social Studies (2nd Edition) (p. 2-18). Pegem Academy.

Tok, S. (2008). The Effect of Reflective Thinking Activities on Pre-service Teachers' Attitudes, Performance and
Reflections towards Teaching Profession. Education and Science, 33 (149), 104-118.

Uygun, K. & Bilgig, C. (2018). Reflective Thinking Skills of Elementary School Students and Their Social Studies

Course Academic Achievements. /tobiad: Journal of the Human & Social Science Researches, 7(3).

2203 Ozdemir, F. & Orug, S. (2020). Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Egilimlerinin
Bazi Degiskenler Agisindan incelenmesi, International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2186-2223).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Varol Sanli, S. (2016). Evaluation of Reflective Thinking Tendencies of Pe-service Teachers in terms of Some
Variables, Unpublished Master Thesis, Akdeniz University Institute of Educational Sciences, Antalya.

Yildirrm, O. & Yildiz, D. G. (2019).Examination of Reflective Thinking Tendencies of Pre-service Classroom
Teachers. Turkish International Journal of Special Education and Guidance & Counselling (TIJSEG) ISSN:
1300-7432, 8(2).

Yildirim, O. (2019). Reflective Thinking Tendencies and Teaching-Learning Conceptions of Pre-service Classroom
Teachers, Unpublished Master Thesis, Manisa Celal Bayar University Institute of Social Sciences,
Manisa.

Yumusak, G. K. (2015). Reflective Thinking Tendencies of Pre-service Teachers and their Attitudes towards

Profession. Bartin University Faculty of Education Journal, 4 (2), 466-481.

2204 Ozdemir, F. & Orug, S. (2020). Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Egilimlerinin
Bazi Degiskenler Agisindan incelenmesi, International Journal of Eurasian Education and Culture,
Issue: 11, pp. (2186-2223).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

SOSYAL BiLGILER OGRETMEN ADAYLARININ YANSITICI DUSUNME EGILIMLERININ BAZI
DEGISKENLER AGISINDAN iNCELENMESi

0z

Arastirmanin amaci, sosyal bilgiler 6gretmen adaylarinin yansitici disinme egilimlerini; sinif
diizeyi, cinsiyet, 6grenim gorilen Universite, anne-baba egitim durumu, ailenin gelir dizeyi ve
kardes sayisi degiskenine bagh degisip degismedigini ortaya koymaktir. Bu amag dogrultusunda
¢alisma betimsel tarama arastirmasi kapsaminda yuritilmustir. Arastirmanin g¢alisma grubunu
Tarkiye’nin degisik bolgelerinden segkisiz olmayan 6rneklem tirlerinden amagsal 6rnekleme ile
belirlenen 252 1. ve 4. Sinif sosyal bilgiler 6gretmen adayi olusturmustur. Arastirmada, 6gretmen
adaylarinin yansitici distinme egilimlerini belirlemek amaciyla Semerci (2007 ) tarafindan
gelistirilen “Ogretmen ve Ogretmen Adaylari icin Yansitici Disiinme Egilimi (YANDE) Olgegi”
kullanilmistir. Elde edilen verilerin analizinde Mann Whitney U testi ve Kruskal Wallis-H Testi
kullanilmigtir. Arastirma sonuglarina gére 6gretmen adaylarinin yansitici dislince egilimlerinin
cinsiyete bagl olarak “Acik Fikirlilik”, “Sorgulayici ve Etkili Ogretim” ve “Ogretim Sorumlulugu ve
Bilimsellik”, “Arastirmaci” alt boyutlari bakimindan istatistiksel olarak kadinlar lehine anlamli bir
fark bulunmustur. Anne egitim durumu degiskeni ele alindiginda ise &lcegin“ Ogretim
Sorumlulugu ve Bilimsellik” ve “Meslege Karsi Bakis” alt boyutlarinda yiiksek egitim diizeyi lehine
anlamh bir fark bulunmustur. Ogrenim goriilen Universite degiskenine gére “Siirekli ve Amagli
Disiinme” alt boyutuna ait sonuglarda Akdeniz Bélgesi A Universitesi ile Marmara Bolgesi B ve C
Universitesi arasinda Akdeniz Boélgesi A Universitesi aleyhine anlamh fark bulunmustur.
“Sorgulayici ve Etkili Ogretim” alt boyutuna ait sonuglara gére Marmara Bélgesi C Universitesi ile
Marmara Bélgesi A ve B Universitesi arasinda Marmara Bélgesi C Universitesi lehine anlamli fark
bulunmugtur. Arastirmanin sonuglarina gore diger bagimsiz degiskenlerde anlamh bir farkhhk
gorilmemistir.

Anahtar Sozciikler: Yansitici disinme, 6gretmen adayi, sosyal bilgiler, sinif diizeyi.
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GiRiS

insan, disiinebilen tek canhdir. Diger canlilardan farkli olarak, bu yetenekleri sayesinde muhakeme
yapabilektedir. Akil yiriitme yetenegi sayesinde insan, deneyim kazanmis ve bu deneyimi nesilden nesile
aktarmistir. Tecrlibe sayisi her gegen gin artmis ve egitim sayesinde sistematik olarak paylasiimaya
baslanmistir. Ayrica egitimle ilgili en sistematik ve kapsamli bakis agisi 21. yiizyilda gosterilmektedir ¢linkii

insanlar diisiinmeye ve bilgilerini gelistirmeye devam etmektedir.

Cagimizda egitim, Ogrencilere bilgileri kuru bir sekilde depolamaktan ziyade kendi edinim ve disiinme
sireglerinin farkinda olmasini, yasamis oldugu cevreyi anlamlandirmasi, yasanilacak problemlere uygun
¢o6zimler Uretebilme yetenegini kazandirmayi amacglamaktadir (Ersozlu & Kazu, 2011: 142). Glinimiz anlayisi
o6gretme ve 6grenmeyle ilgili geleneksel disiinceyi birakma yarisi icindedir (Segall & Gaudelli,2007). Egitim ve
gunlik hayat birbirini tamamlayan iki temel olgu oldugu igcin bu iki temel olgunun bagdastirimasi
hedeflenmektedir. Bu iki olgunun birbiri ile iliskisi her gecen glin artmaktadir. Bu nedenle birgok disiplin
kapsami alani igerisine giren bilgi ve becerileri gercek yasam ve/veya is yasamiyla alakali 6grenme yasantilari ve
O0grenme ortamlari saglamaktadir. Bu sekilde Ogrenciler yasadiklari topluma ve is hayatina uyum igin
hazirlanmaktadir (Akkoyunlu vd. , 2016: 314). Bu sayede egitim yasamin icerisinden 6rneklerle daha zengin hale

getirilmeye c¢alsilmaktadir.

Sosyal bilgiler giinliik hayat ve toplumsal yasam ile iliskili disiplinler arasinda 6nemli yere sahiptir, hatta en
onemli yeri almaktadir. Bunun nedeni ise sosyal bilgilerin “insanin insanla ve gevresiyle etkilesiminden dogan
bilgilerin insani ve toplumsal yonlerinin kanitlama temel prensibi ile olusturulan bilimler toplulugu”
olmasindandir (Tay, 2015). Sosyal bilgiler bu vesileyle toplumsal olay ve olgulari icerisinde laboratuvar gibi
incelendigi bir ders olarak yer almaktadir. Sosyal bilgilerin dogasi ¢ farkh anlayis temelinde yer almaktadir.
Bunlar; Vatandaslik Aktarimi Olarak Sosyal Bilgiler, Sosyal Bilimler Olarak Sosyal Bilgiler, Yansitici inceleme
Olarak Sosyal Bilgiler (Aslan, 2016). Yansitici inceleme Olarak Sosyal Bilgiler, sosyal bilgilerin gercek hayat ile
iliskili oldugunu bize net bir sekilde gostermektedir. Gilinlik hayatta yasanmis olan olaylarin ders igerisine

aktariimasini ifade etmektedir.

Bu yaklasima goére sosyal bilgiler 6gretiminin amaci, 6grencilerin kisisel ve sosyal olaylari tanimlama, olaylari
¢6ziimlemesi ve bu olaylar ile baglantili karar alabilme yeteneklerini gelistirmektir (Ozmen, 2011: 64). Sosyal
bilgilerin hayatin icinden o6rnekler alarak &grencileri hayata hazirlamasinda en ¢ok kullanilan disiinme
bicimlerinden biri yansitici disinmedir. Yansitici distinme ilk kez Dewey tarafindan ortaya atilmistir. Dewey
(1910) yansitici disinmeyi; “Herhangi bir inancin veya bilginin, detayli, kesin ve siirekli bir sekilde incelenmesi”
seklinde tanimlamaktadir (Gedikoglu & Semerci, 2016: 152). Unver (2003) ise egitim-6gretim siirecinde
yansitici disiinceyi “Ogretmenin égretim ydntemi ve diizeyine iliskin olumlu ve olumsuz durumlari ortaya

cikarmaya ve sorunlari ¢6zmeye yénelik diisiinme siireci” olarak acgiklamaktadir (Alp & Taskin, 2012: 135).
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Yansitici disinme tanimlarinda da gorildGgi Gzere var olan sorunlari sistemli ve amacgh bir sekilde ele alarak

¢O6zUm Uretmeye galismaktir.

Yansitici diisinme kendiliginden gelisen bir diisiinme tiri degildir. Yansitici diisiincede, zihin bir probleme
odaklanarak dusuince bilingli ve aktif bir stirece girer. Bu 6zelligiyle yansitici disinme glinluk diglince ve
eylemlerden ayrilmaktadir (Alp & Taskin, 2008). Yansitici disiinme kendiliginden meydana gelen bir disiinme
tlird olmadigi icin yansitici disiinmenin egitim yoluyla 6grencilere kazandiriimasi gerekmektedir. Yansitic
distinme Ogrencilere 6rnek olay lzerinden ya da modelleme yontemi ile 6gretilebilir (Ersozli, 2008: 51). Bu

sayede Ogrenciler toplumsal olay ve durumlari algilama ve idrak etme yetisini kazanabilirler.

Yansitici dislinme, 6gretmenlere kazandirilmasi gereken bir nitelik olarak c¢ok sik karsimiza g¢ikmaktadir
(Yumusak, 2015: 467). Egitim sistemimiz icerisinde 6grencilerin yansitici disiinmeyi 6grenebilmeleri igin ilk
dnce dgretmenlerin bu alanda egitim almalar gerekmektedir. Ogretmenler yansitici disiinmenin asamalarini

egitimin tim kademelerinde ilerlemeler kaydederek elde etmektedir.

Lisans egitimi ise 6gretmenlik meslegine baslamadan 6nce en son ve en 6nemli asamadir. Bu anlamda lisans
egitimi ve 6gretmen adaylari son asamada 6nem kazanmaktadir. Yansitici diisinme becerisinin bu asamada ne
diizeyde edinildigi de o derece 6nemlidir. Yansitici diisinme becerisi ve gelistirme etkinlikleriyle ilgili literatiirde
onlarca akademik ¢alisma yer almaktadir. Yurt disinda yapilan ¢alismalar icersinde ¢ogunlukla sosyal bilgiler
O6gretmen adaylarinda yansitici diisiinmeyi icine almamistir. Korthagen(1985) 6gretmen egitiminde yansitici
disiinme Ross& Hannay,(1986) Sosyal bilgiler egitimi (izerinde elestirel bir yansitici sorgulama teorisine
Gzerine yogunlasmis,Li & Lal ( 2015 ) ¢ok kiltlirli 6gretmen egitiminde sinif diizeyi ele alinmadan ¢ok kalttrli
egitim ile yansitici diisinme arasindaki iliskiyi inceleme, Ghanizadeh & Jahedizadeh, (2017). iranl Universite
ogrencilerinin yansitici diisinme ve akademik basarilarini incelenmistir. Burada 6zellikle bu ¢alismanin konusu
mahiyetinde sosyal bilgiler egitimi ile ilgili calismalara bakildiginda Aydin & Celik (2013) 2 ve 3. Sinif sosyal
bilgiler 6gretmen adaylari ile yine Gedik vd.(2014) 3 ve 4. Sinif sosyal bilgiler 6gretmen adaylari ile Ersozli
(2008) 5. Sinif sosyal bilgiler dersinde yansitici diisiinmeyi gelistirici etkinliklerle alakali, Glrbiiz & Bozan (2018)
sosyal bilgiler ve fen bilgisi 6gretmen adaylarinin yansitici diisinme dizeylerinin karsilastiriimasi, Uygun &
Bilgic (2018) ilkogretim 6grencilerinin problem ¢ézmeye yonelik yansitici disiinme becerileri ve sosyal bilgiler
dersi akademik basarilari ile ilgili calismalar yapildigi gorilmektedir. Bu arastirmalar; yansitict distinmeyi
gelistirici etkinlikler, ders basarisina etki gibi konularini kapsayan lisans duzeyinde son sinif veya tim sinif
seviyelerinde yapilmistir. Ancak sosyal bilgiler lisans egitimi birinci sinif ve dérdinci sinif karsilastirmal olarak

yapilmamistir. Bu ¢alisma bu alanda yer alan boslugu dolduracaktir.

Aragtirmanin Amaci

Bu arastirmanin amaci, siirekli gelisen ve degisen diinyada degisen sosyal ortamlara ve bu siirece hazirlikh
bireyler yetistirme sorumlulugunu tasiyan sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerilerini

cesitli degiskenler agisindan incelemektir.
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Arastirmada yukarida ifade edilen genel amag¢ dogrultusunda 6gretmen adaylarinin sinif diizeyi, cinsiyet,
O6grenim gorilen lniversite, anne-baba egitim durumu, aile gelir diizeyi ve kardes sayisi bagimsiz degiskenlerine
bagl yansitici disinme becerisinin durumlari ele alinacaktir. Arastirmanin amacina uygun olarak asagidaki alt

problemlere cevap aranmistir.

1 Sosyal bilgiler 6gretmen adaylarinin yansitici disiinme becerileri sinif diizeyi degiskenine gore anlaml
bir sekilde farklilasmakta midir?

2. Sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerileri cinsiyet degiskenine gére anlamli bir
sekilde farklilasmakta midir?

3. Soysal bilgiler 6gretmen adaylarinin yansitici diisinme becerisi 6grenim gorilen Universite degiskenine
gore anlamh bir sekilde farklilasmakta midir?

4, Sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerisi anne-baba egitim durumu degiskenine
gore anlamh bir sekilde farklilasmakta midir?

5. Sosyal bilgiler 6gretmen adaylarinin yansitici dislinme becerisi aile gelir durumu degiskenine gore
anlamli bir sekilde farklilagmakta midir?

6. Sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerisi kardes sayisi degiskenine gére anlaml

bir sekilde farklilasmakta midir?
YONTEM
Arastirmanin Deseni

Bu calismada sosyal bilgiler 6gretmen adaylarinin yansitici dislinme becerileri incelendigi icin betimsel tarama
modeli kullaniimistir. Tarama modeli, Kincal’a (2013: 111) gore, “ge¢miste ya da halen var olan bir durumu var
oldugu sekliyle betimlemeyi amaglayan” arastirma yaklasimlaridir. Betimsel (tarama) modelinde “arastirmaya
konu olan olay, birey ya da nesne, kendi kosullari icinde ve oldugu gibi tanimlanmaya c¢alisilir. Onlari herhangi
bir sekilde degistirme, etkileme ¢abasi gdsterilmez” (Karasar, 2012: 77). Ayrica tarama g¢alismalarinda siiregelen
olgular ele alinmaktadir. Gegmis igerisinde degerlendirilecek olay ve olgular betimsel (tarama) galismalarinin
konusu igerisinde yer almaz (S6nmez & Alacapinar, 2011). Bu ¢alismada sosyal bilgiler 6gretmen adaylarinin
Lsinif ve 4. Sinif diizeyinde Yansitict Disinme Egilimlerinin Degisme Durumlarini (YANDE) incelemek igin

betimsel (tarama) modeli kullanilmistir.
Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 egitim-0gretim yilinda, Tarkiye'nin dort farkli Universitesinde
(Marmara Bélgesi A Universitesi, Marmara Bélgesi B Universitesi, Marmara Bolgesi C Universitesi ve Akdeniz
Bolgesi A Universitesi) 6grenim géren uygun (kolay ulasilabilir) 8rnekleme yoluyla segilen toplam 252 sosyal

bilgiler 1. ve 4. siniflarinda 6grenim goéren sosyal bilgiler 6gretmen adaylari olusturmaktadir. Uygun (kazara)
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ornekleme zaman agisindan hizli, maliyeti diisiik ve kolay olani yapma seklinde ifade edilmektedir (Patton,

2015).

Ogretmen adaylarinin %64,2’si (N=162) kadin ve %35.8’i (N=90) ise erkektir. Ayrica 6gretmen adaylarinin
%25.’si (N=65) Marmara Bélgesi A Universitesinden, %26.5’i (N=67) Marmara Bolgesi B Universitesinden,
%21.3’i (N=53 Marmara Bélgesi C Universitesinden ve %26.5’i (N=67) Akdeniz Bélgesi A Universitesindendir.

Oretmen adaylarinin %53.1’ birinci sinif ve %46.4’( dérdiinci siniftir.

Veri Toplama Araci

Orneklemde yer alan dgretmen adaylarinin yansitici diisiinme becerilerini belirlemek amaciyla, Semerci (2007)
tarafindan gelistirilmis ve gecerlik giivenirlik calismasi yapilmis olan “Ogretmen ve Ogretmen Adaylari igin
Yansitict Diistinme Egilimi (YANDE)” &lcegi veri toplama araci olarak kullaniimistir. Yansitici Diisiinme Olgeginde
20’si olumsuz ve 15’i olumlu olmak {izere toplamda 35 maddeden olusan olgekte en fazla 175 puan
alinabilmektedir. Olumsuz maddeler tersten puanlanmaktadir. Likert tipinde hazirlanan 6lgegin
derecelendirilmesi, “Tamamen katiliyorum” (5), “Cogunlukla katihyorum” (4), “Kismen katiliyorum” (3),
“Cogunlukla katilmiyorum” (2), “Hi¢ katiimiyorum” (1) seklindedir. Bu olgekte 7 faktore verilen temalar
sunlardir: Sirekli ve amacgh dusiinme, acik fikirlilik, sorgulayici ve etkili 6gretim, 6gretim sorumlulugu ve
bilimsellik, arastirmaci, 6ngérili ve icten olma, meslege bakistir. Faktor analizi sonuglarina gore YANDE
Olceginin KMO degeri 0.909, Bartlett testi degeri 6811.461 (p<0.05)'dir. YANDE 0lcgegi icin yapilan analiz
sonuglarinda, madde toplam korelasyonlari 0.308 ile 0.607 arasinda degismis, test tekrar test korelasyonu
0.742 (p<0.01) ve iki yari puanlari arasindaki korelasyon kat sayisi 0.77 (p<0.01) bulunmustur. YANDE 6lceginin
Cronbach Alpha kat sayisi 0.908'dir.

Veri Toplama Siireci

Arastirmada veri toplama gonillik esnasina uygun olarak Marmara Bolgesinden 3 ve Akdeniz Bolgesinden 1
Universitede dgrenim gérmekte olan 1.ve 4. sinif sosyal bilgiler 6gretmen adaylarindan elde edilmistir. Olgme
aracl 6gretmen adaylarina dagitildiktan sonra 6lgegin ne icin kullanilacagi ve nasil doldurulmasi gerektigi ile ilgili
kisa aciklama yapilmistir. Yapilan agiklamadan sonra 6gretmen adaylari 6lcekte yer alan maddelere bireysel
olarak cevap vermislerdir. Arastirmaci veri toplama siirecinden bizzat yer almis ve verilerin saglikh toplanmasi
icin gerekli ortamin olusmasini saglamaya c¢alismistir. Arastirmada kullanilan YANDE 6lgme aracinin 6gretmen
adaylarinin yansitici diisinme becerilerini 6lgtligli var sayilmistir. Bunun bir sonucu olarak ¢alismada elde edilen
veriler calismaya katilan 6gretmen adaylarinin sayisi ve 6lgme araglarinin mevcut durumu 6lgmeleri ile sinirli

oldugu soylenebilir.
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Verilerin Analizi

Arastirmada elde edilen verilerin daha kolay degerlendirme yapilmasi icin 6lgme araci gelistirme asamasinda
olusturulan YANDE alt bilesenlerine gére gruplanmistir. Veriler Gzerinde normal dagilim yapip yapmadigini
anlamak ig¢in normallik testi yapilmistir. Yapilan normallik testi sonucunda verilerin normal dagiimadigl

saptanmistir.

Elde edilen bulgulara gére Kolgomorov-Smirnov degerlerine bakildiginda verilerin normal dagilim géstermedigi
goriilmektedir (p<,05). Orneklem biiyiikliigii 50’nin tizerinde oldugu icin Kolgomorov-Smirnov tercih edilmistir.
Bunun neticesinde non parametrik testlerden “Mann-Whitney U testi, Kruskall Wallis H ve Tamhane” testleri
uygulanmistir. Kruskal Wallis Testi analizi sonuglarinda bulunan farkin hangi gruplar arasinda oldugunu bulmak
amaclyla Post-Hoc coklu karsilastirma tekniklerinden Tamhane teknigi tercih edilmistir Tamhane’s T2, sadece
“student t” tabaninda yiratilen bir test olup, tutucu ve dikkatli karsilastirmalar yapmasi ile géze carpmaktadir

(Hochberg & Tamhane, 1987).
BULGULAR

Sosyal bilgiler 6gretmenleri lizerinde bazi degiskenlere gore yansitici diisgtinme egilimlerinin incelendigi bu
¢alismanin alt amaglari dogrultusunda aranan sorularin cevaplari asagida tablolar seklinde sunulmustur. Sosyal
bilgiler 6gretmen adaylarinin yansitici disinme becerilerine dair goruslerinin sinif diizeyine bagh olarak
degisiklik gosterip gostermedigini bulmak icin Mann-Whitney U Testi analizi yapilmistir. Bu dogrultuda yapilan

analize iligskin elde edilen veriler Tablo 1'de verilmistir.

Tablo 1. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Goriislerinin Sinif Diizeyine
Gore Mann-Whitney U Analizi Sonuglari

Sinif Sira Sira
Alt boyutlar Diizeyi N  Ortalamasi Toplami U w Z P
lsinif 134 123,46 16543,50
Surekli ve amach 4.simif 114 125,72 14332,50 7498,500 16543,500 -,249 ,804
diisiinme
Total 248
lsinif 134 125,29 16789,50
Agik fikirlilik 4.sinif 114 123,57 14086,50 7531,500 14086,500 -,198 ,843
Total 248
lsimif 134 128,92 17275,50
Sorgulayici ve etkili A4.sinif 114 119,30 13600,50 7045,500 13600,500 - ,263
6gretim 1,119
Total 248
. lsimif 134 131,51 17622,50
Ogretim sorumlulugu 4.sinif 114 116,26 13253,50 6698,500 13253,500 - ,092
ve bilimsellik 1,683
Total 248
lsimif 134 124,89 16735,50
Arastirmaci 4sinif 114 124,04 14140,50 7585,500 14140,500 -,094 ,925
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Total 248
Lsinif 134 127,69 17111,00
Meslege karsi 4.sinif 114 120,75 13765,00 7210,000 13765,000 -,793 ,428
bakis Total 248
L.sinif 134 128,31 17193,00
On goriilii ve 4sinif 114 120,03 13683,00 7128,000 13683,000 -,916 ,359
icten olma Total 248
p<,05

Tablo 1'de sunulan sonuglara baktigimiz zaman sosyal bilgiler 6gretmen adaylarinin sinif diizeyi degiskenine

gore yansitici disiinme becerileri arasinda anlamli bir farklihk géstermemistir.

Sosyal bilgiler 6gretmen adaylarinin yansitici diisiinme becerilerine dair gorislerinin cinsiyete bagh olarak
degisiklik gosterip gostermedigini bulmak icin Mann-Whitney U Testi analizi yapilmistir. Bu dogrultuda yapilan

analize iliskin elde edilen veriler Tablo 2’de verilmistir.

Tablo 2. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Gériislerinin Cinsiyet
degiskenine Gore Mann-Whitney U Analizi Sonuglari

Sira Sira U W z P
Kadin 161 133,67 21521,00
Siirekli ve amaglh Erkek 88 109,14 9604,00 5688,000 9604,000 -2,579 ,010
diisiinme Total 249
Kadin 161 141,65 22805,50
Acik fikirlilik Erkek 88 94,54 8319,50 4403,500 8319,500 -5,148 ,000
Total 249
Kadin 161 135,96 21890,00
Sorgulayici ve etkili Erkek 88 104,94 9235,00 5319,000 9235,000 -3,436 ,001
6gretim Total 249
Kadin 161 135,43 21804,50
Ogretim sorumlulugu ve Erkek 88 105,91 9320,50 5404,500 9320,500 -3,117 ,002
bilimsellik Total 249
Kadin 161 135,64 21838,50
Arastirmaci Erkek 88 105,53 9286,50 5370,500 9286,500 -3,172 ,002
Total 249
Kadin 161 133,47 21489,00
Meslege karsi Erkek 88 109,50 9636,00 5720,000 9636,000 -2,613 ,009
bakis Total 249
Kadin 161 132,07 21263,50
On goriili ve Erkek 88 112,06 9861,50 5945,500 9861,500 -2,119 ,034
icten olma Total 249
p<,05
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Tablo 2’de sunulan sonuglara baktigimiz zaman sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerileri
ile cinsiyet degiskeni arasinda YANDE &lceginin “Acik Fikirlilik”, “Sorgulayici ve Etkili Ogretim” ve “Ogretim
Sorumlulugu ve Bilimsellik”, “Arastirmaci” alt boyutlar bakimindan istatistiksel olarak kadinlar anlaml bir fark
saptanirken; “Siirekli ve Amagli Diisinme”, “Meslege Karsi Bakis” ve “On Gériilii ve icten Olma” alt boyutlari
bakimindan istatistiksel olarak anlaml bir fark olmadigini gostermektedir.

Sosyal bilgiler 6gretmen adaylarinin yansitici disiinme becerilerine dair gorislerinin 6grenim gorilen
Universiteye bagli olarak degisiklik gosterip gostermedigini bulmak igin Kruskal Wallis Testi analizi yapilmistir.

Bu dogrultuda yapilan analize iliskin elde edilen veriler Tablo 3’te verilmistir.

Tablo 3. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Gériislerinin Ogrenim
Goériilen Universiteye Gore Kruskal Wallis Analizi Sonuglari

Alt Boyutlar Ogrenim Gériilen Universite N sd Chi-Square p
Surekli ve Amagh Dislinme Marmara Bélgesi A Universitesi 65 3 17,711 ,001*
Marmara Bolgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bélgesi A Universitesi 67
Toplam 252
Acik Fikirlilik Marmara Bélgesi A Universitesi 65 3 6,447 ,092
Marmara Bélgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bélgesi A Universitesi 67
Toplam 252
Sorgulayici ve Etkili Ogretim Marmara Bélgesi A Universitesi 65 3 13,351 ,004*
Marmara Bélgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bélgesi A Universitesi 67
Toplam 252
Ogretim Sorumlulugu ve Marmara Bélgesi A Universitesi 65 3 15,139 ,002*
Bilimsellik Marmara Bélgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bolgesi A Universitesi 67
Toplam 252
Arastirmaci Marmara Bélgesi A Universitesi 65 3 6,960 ,073
Marmara Bélgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bolgesi A Universitesi 67
Toplam 252
Marmara Bélgesi A Universitesi 65 3 4,500 ,212
Marmara Bélgesi B Universitesi 67
Meslege Karsl Bakis Marmara Bélgesi C Universitesi 53
Akdeniz Bolgesi A Universitesi 67
Toplam 252
On Goriili ve igten Olma Marmara Bélgesi A Universitesi 65 3 4,683 ,197
Marmara Bélgesi B Universitesi 67
Marmara Bélgesi C Universitesi 53
Akdeniz Bolgesi A Universitesi 67
Toplam 252

*p<,05
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Tablo 3’te verilen analiz sonuglari sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerileri ile 6grenim
gorillen Universite degiskeni arasinda YANDE o6lgeginin “Siurekli ve Amagh Duslinme”, “Sorgulayici ve Etkili
Ogretim” ve “Ogretim Sorumlulugu ve Bilimsellik” alt boyutlar bakimindan istatistiksel olarak anlaml bir fark
saptanirken; “Acik Fikirlilik”, “Arastirmaci”, “Meslege Karsi Bakis” ve “On Gorili ve icten Olma” alt boyutlari
bakimindan istatistiksel olarak anlamli bir fark olmadigini géstermektedir. Yani sosyal bilgiler 6gretmen
adaylarinin yansitici disinme becerileri 6grenim gorilen (niversiteye bagh olarak “Sirekli ve Amach
Diistinme”, “Sorgulayici ve Etkili Ogretim” ve “Ogretim Sorumlulugu ve Bilimsellik” alt boyutlarinda anlamli bir

sekilde degismektedir.

Ogretmen adaylarinin 6grenim goérdikleri Giniversiteye bagli olarak YANDE &lgeginin alt boyutlarina dair yapilan
Kruskal Wallis Testi analizi sonuglarinda bulunan farkin hangi gruplar arasinda oldugunu bulmak amaciyla Post-
Hoc ¢oklu karsilagtirma tekniklerinden Tamhane T2 teknigi tercih edilmistir. Yapilan Tamhane T2 testi analiz

sonuglari Tablo 4’te verilmistir.

Tablo 4. Yansitici Diisiinme Becerisi Puanlarinin Ogrenim Gériilen Universiteye Gére Tamhane Sonuglari

Alt Boyutlar Universite Universite XX Sh P
(i) (i)
Sirekli ve Akdeniz BolgesiA  Marmara Bolgesi B -1,93" ,53 ,003
Amagh Universitesi Universitesi
Disiinme -2,20° ,64 ,005
Marmara Bolgesi C
Universitesi
Sorgulayici ve Marmara Bolgesi A ,89" ,32 ,045
Etkili Ogretim  Marmara Bolgesi C Universitesi
Universitesi Marmara Bélgesi B 1,22* ,38 ,010
Universitesi
p<,05

Tablo 4’teki ¢oklu karsilastirma sonuglari incelendiginde 6gretmen adaylarinin 6grenim gordikleri Gniversite
degiskenine gore yansitici disiinme becerilerine yonelik yapilan ikili karsilastirmalarda; YANDE 6lceginin alt
boyutlarindan “Siirekli ve Amagli Diisinme” boyutuna ait sonuglara gére Akdeniz Bélgesi A Universitesinin
Marmara Bolgesi B Universitesi ve Marmara Bolgesi C Universitesi ile arasinda Akdeniz Bolgesi A Universitesi
aleyhine anlamli fark bulunmustur. Bir diger alt boyut olan “Sorgulayici ve Etkili Ogretim” boyutuna ait
sonuglara gére ise Marmara Bolgesi C Universitesinin Marmara Bolgesi A Universitesi ve Marmara Bélgesi B
Universitesi ile arasinda Marmara Bélgesi C Universitesi lehine anlamli fark bulunmustur. YANDE &lceginin diger

alt boyutlarinda ise gruplar arasi istatistiksel olarak anlaml bir fark tespit edilmemistir.

Sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerilerine dair gorislerinin anne-baba egitim
durumuna bagh olarak degisiklik gosterip gostermedigini bulmak icin Kruskal Wallis Testi analizi yapilmistir. Bu

dogrultuda yapilan analize iliskin elde edilen veriler Tablo 5’te verilmistir.
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Tablo 5. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Goriislerinin Anne-Baba
Egitim Durumuna Gére Kruskal Wallis Analizi Sonuglari

Alt Boyutlar Anne-Baba Egitim sd Chi-Square p
Durumu
Sirekli ve Amagli Diisiinme Anne 5 9,870 ,079
Baba 7,748 ,171
Acik Fikirlilik Anne 5 9,001 ,109
Baba 3,966 ,554
Sorgulayici ve Etkili Ogretim Anne 5 4,535 ,475
Baba 4,547 474
Ogretim Sorumlulugu ve Bilimsellik Anne 5 12,210 ,032%
Baba 6,195 ,288
Arastirmaci Anne 5 5,668 ,340
Baba 3,322 ,650
. Anne 5 12,738 ,026*
Meslege Karsi Bakis Baba 4,323 504
On Goriilii ve icten Olma Anne 5 6,304 ,278
Baba 4,254 ,514

*p<,05

Tablo 5’te sunulan sonuglara baktigimiz zaman Sosyal bilgiler 6gretmen adaylarinin baba egitim durumu
degiskenine gore yansiticl disiinme becerileri arasinda bir farkhhk
gdstermemistir. Anne egitim durumu degiskeni ele alindiginda ise 6lgegin “Ogretim Sorumlulugu ve Bilimsellik”

ve “Meslege Karsi Bakis” alt boyutlarinda anlamli bir fark bulunmustur.

Anne egitim durumu degiskenine bagli olarak ortaya ¢ikan farkin hangi gruplar arasinda oldugunu bulmak
amaciyla Post-Hoc c¢oklu karsilastirma tekniklerinden TamhaneT2 teknigi tercih edilmistir. Yapilan Tamhane T2

testi analiz sonuglari Tablo 6’da verilmistir.

Tablo 6. Yansitici Diisginme Becerisi Puanlarinin Anne Egitim Durumuna Gére Tamhane Sonuglari

Alt Boyutlar Egitim Durumu Egitim Durumu XX Sh p
(i) (i)

Acik Fikirlilik Okuryazar ilkokul 1,40* ,35 ,002
Ortaokul 2,12" ,47 ,000
Ogretim Sorumlulugu ve Okuryazar ilkokul 2,15" ,48 ,001
Bilimsellik Ortaokul 1,91 ,59 ,029
Lise 2,30 ,72 ,039
Arastirmaci Okuryazar ilkokul 1,83" ,58 ,046

p<,05

Tablo 6’daki g¢oklu karsilastirma sonuglari incelendiginde anne egitim durumuna goére yansitici dislinme
becerilerine yonelik yapilan ikili karsilastirmalarda; YANDE 6lceginin alt boyutlarindan “Agik Fikirlilik” boyutuna
ait sonuglara gore okuryazar anneler ile ilkokul ve ortaokul mezunu anneler arasinda okuryazar anneler lehine;
“Ogretim Sorumlulugu ve Bilimsellik” boyutuna ait sonuglara gére okuryazar anneler ile ilkokul, ortaokul ve lise

mezunu anneler arasinda okuryazar anneler lehine; “Arastirmaci” boyutuna ait sonuclara gore okuryazar
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anneler ile ilkokul mezunu anneler arasinda okuryazar anneler lehine anlamli fark bulunmustur. YANDE

Olgceginin diger alt boyutlarinda ise gruplar arasi istatistiksel olarak anlamli bir fark tespit edilmemistir.

Sosyal bilgiler 6gretmen adaylarinin yansitici diisinme becerilerine dair gorislerinin aile gelir durumuna bagh
olarak degisiklik gosterip gostermedigini bulmak igin Kruskal Wallis analizi yapilmistir. Bu dogrultuda yapilan

analize iliskin elde edilen veriler Tablo 7'de verilmistir.

Tablo 7. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Gériislerinin Aile Gelir
Durumuna Gore Kruskal Wallis Analizi Sonuglari

Alt Bovutlar Aile Gelir Durymuy N Sia Ortalamas sd Chi-Sauare Q
Surekli ve Amagh Diisiinme 750-1400 31 117,74 5 5,721 ,334
1400-2500 92 126,44
2500-3500 49 114,60
3500-5000 48 134,71
5000-7500 19 104,71
7500+ 4 73,13
Toplam 243
Acik Fikirlilik 750-1400 31 133,34 5 2,564 ,767
1400-2500 92 125,28
2500-3500 49 111,21
3500-5000 48 118,34
5000-7500 19 125,29
7500+ 4 119,13
Toplam 243
750-1400 31 118,31 5 7,001 ,221
Sorgulayici ve Etkili 1400-2500 92 132,35
Ogretim 2500-3500 49 118,83
3500-5000 48 121,72
5000-7500 19 94,37
7500+ 4 86,00
Toplam 243
750-1400 31 133,84 5 7,002 ,220
Ogretim Sorumlulugu ve 1400-2500 92 132,49
Bilimsellik 2500-3500 49 110,74
3500-5000 48 116,58
5000-7500 19 100,32
7500+ 4 94,75
Toplam 243
Arastirmaci 750-1400 31 143,42 5 4,835 ,436
1400-2500 92 123,85
2500-3500 49 111,64
3500-5000 48 121,03
5000-7500 19 111,61
7500+ 4 101,38
Toplam 243
750-1400 31 126,97 5 5,418 ,367
Meslege Karsi Bakis 1400-2500 92 122,49
2500-3500 49 127,36
3500-5000 48 126,76
5000-7500 19 94,13
7500+ 4 81,75
Toplam 243
750-1400 31 124,05 5 3,923 ,561
On Gériilii ve icten Olma 1400-2500 92 130,83
2500-3500 49 115,24
3500-5000 48 119,59
5000-7500 19 100,16
7500+ 4 118,38
Toplam 243

p>,05
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Tablo 7’de verilen analiz sonuglari, sosyal bilgiler 6gretmen adaylarinin yansitici diisiinme becerileri ile aile gelir
durumu degiskeni arasinda YANDE 6&lgeginin tiim alt boyutlari bakimindan istatistiksel olarak anlamh bir fark
olmadigini gostermektedir. Yani sosyal bilgiler 6gretmen adaylarinin yansitici disiinme becerileri aile gelir

durumuna bagli olarak anlamli bir sekilde degismemektedir.

Sosyal bilgiler 6gretmen adaylarinin yansitici diistinme becerilerine dair gérislerinin kardes sayisina bagl olarak
degisiklik gosterip gostermedigini bulmak icin Kruskal Wallis analizi yapilmistir. Bu dogrultuda yapilan analize

iliskin elde edilen veriler Tablo 8’da verilmistir.

Tablo 8. Sosyal Bilgiler Ogretmen Adaylarinin Yansitici Diisiinme Becerilerine Dair Goriiglerinin Kardes Sayisina
Gore Kruskal Wallis Analizi Sonuglari

Alt Boyutlar Kardes Sayisi N Sira Ortalamasi sd Chi- p
C oy
Surekli ve Amach Kardes vok 18 118.14 3 4,147 .246
Diisinme 1-3 145 118,28
3-5 40 130,53
5 ve Uzeri 45 141,74
Toplam 248
Acik Fikirlilik Kardes yok 18 97,53 3 3,575 ,311
1-3 145 123,97
3-5 40 131,63
5 ve Uzeri 45 130,66
Toplam 248
Sorgulayici ve Etkili Kardes yok 18 110,22 3 ,915 ,822
Ogretim 1-3 145 125,69
3-5 40 127,14
5 ve lzeri 45 124,02
Toplam 248
Ogretim Sorumlulugu ve Kardes yok 18 100,61 3 4,020 ,259
Bilimsellik 1-3 145 121,95
3-5 40 129,30
5 ve Uzeri 45 138,00
Toplam 248
Arastirmaci Kardes yok 18 94,64 3 4,575 ,206
1-3 145 123,14
3-5 40 135,96
5 ve Uzeri 45 130,63
Toplam 248
Kardes yok 18 90,86 3 4,945 ,176
1-3 145 125,73
Meslege Karsi Bakis 3-5 40 132,41
5 ve Uzeri 45 126,97
Toplam 248
On Goriili ve igten Olma Kardes yok 18 105,83 3 1,901 ,593
1-3 145 123,35
3-5 40 129,18
5 ve Uzeri 45 131,52
Toplam 248

p>,05
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Tablo 8'de verilen analiz sonuglari, sosyal bilgiler 6gretmen adaylarinin yansitici diisiinme becerileri ile kardes
sayisi degiskeni arasinda YANDE oOlgeginin tim alt boyutlari bakimindan istatistiksel olarak anlamli bir fark
olmadigini gostermektedir. Yani sosyal bilgiler 6gretmen adaylarinin yansitici distinme becerileri kardes

sayisina baglh olarak anlaml bir sekilde degismemektedir.

SONUC ve TARTISMA

Ogretmen adaylarinda yansitici diisiinme becerisinin yiiksek olmasi varsayimlar iizerine diisiinme ve analiz
etme yeteneklerinin gelismesini saglar. Yansitici diisinme kabiliyeti yiiksek olan bireyler yansitici disinmenin

anlamli 6grenme olanagini artirmasi sayesinde problemlere daha kolay ¢6zim yollari bulabilirler (Tok, 2008).

Ulkemizde &grencilerin vatandaslik algilarinin olusmasinda en biiyiik etkiyi sosyal bilgiler dersi olusturmaktadir.
Yansitici disinme becerisi gelismis 6grenciler toplumsal olaylari yorumlama ve ¢o6zim Uretmede yiksek
kabiliyete sahip olmaktadir. Diger yandan sosyal bilgiler 6gretim yaklagimlari dikkate alindiginda sosyal bilgiler
egitiminde yansitici disinme énemli bir yere sahiptir. Dolayisiyla lisans egitiminden mezun olan sosyal bilgiler

o6gretmen adaylarinin yansitici diisinme beceresini kazanmis olmalari 6nem arz etmektedir.

Sosyal bilgiler 6gretmen adaylarinin bazi degiskenler agisindan yansitici dusiinme egilimlerini belirlemek
amaciyla yapilan bu arastirmada, 6gretmen adaylarinin, Yansitici Diisiinme Egilimi (YANDE) Olgegi’ ne gore
yansiticl diisinme becerisi I. ve 4. sinif dizeyine bagl olarak anlamli fark géstermemektedir. Aydin & Celik
(2013) Sosyal bilgiler 2. ve 3. Sinif 6gretmen adaylari ile yapmis olduklari ¢calismada sinif diizeyinde anlamli fark
bulunamamistir. Alkan & Gozel (2013), sinif 6gretmeni adaylari ile yapmis olduklari ¢alismada sinif dizeyi
degiskeninin yansitici diisinme becerisi Uzerinde etkili olmadigi sonucuna ulasimistir. Kendlzler (2017),
O0gretmen ve Ogretmen adaylarn ile yapmis oldugu yiiksek lisans tezinde 6gretmen adaylarinda yansitici
diisiinme becerisi sinif diizeyine bagl olarak degisiklik géstermemektedir. Ogretmen adaylarina benzer sonuglar
O6gretmenlerle yapilan galismalarda elde edilmektedir (Dogan Dolapgioglu, 2007; Aslan, 2009; Duban& Yelken,
2010; Karadag, 2010; Hasirci& Sadik, 2011; Durdukoca& Demir, 2012). Yine Ergliven (2011) yapmis oldugu
arastirmada kideme iliskin bulgular 6gretmenler arasinda manidar bir fark olmadigi yéniindedir. Arastirma
sonuglari da dikkate alindiginda lisans egitimi sinif diizeyinin yansitici diisinme becerisi lizerinde ¢ok etkili
olmadig1 gorilmis, bu sonucun muhtemel sebepleri disinildiginde lisans egitimi sinif diizeyinden ziyade
temel, orta ve lise egitimleri ile sosyo- ekonomik etkenlerin yansitici dislinmeyi daha cok etkiledigi
varsayilabilir. Diger taraftan Yildirm (2019), sinif 6gretmeni adaylarina yonelik yapmis oldugu ylksek lisans
tezinde sinif diizeyine bagli olarak degisiklik gostermistir. Ghanizadeh & Jahedizadeh(2017) yapmis olduklari
calismada egitim dizeyininin yansitici dislinceyi etkiledigi sonucuna ulasmistir. Sargent (2015) yapmis oldugu
¢alismada yas ve olgunluk diizeyinin yansitici disinmeyi olumlu etkiledigi sonucuna ulagsmistir. Sahin (2011),
Tirkce 6gretmenligi 1. ve 4.sinif 6gretmen adaylarina yapmis oldugu yansitici disiinme 6lgegi sonucunda 4.

Sinif 6gretmen adaylarinin lehine anlamh sonug elde edilmistir. Gedik vd.(2014), 6gretmenler ve 6gretmen
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adaylari ile yapmis olduklari galismada 6gretmenlerin yansitici dislince egilimlerinin 6gretmen adaylarina goére

daha yiksek oldugu sonucuna ulasmislardir.

Arastirmada elde edilen verilere gore sosyal bilgiler 6gretmen adaylarinda yansitici disinme becerisi cinsiyete
bagh “Acik Fikirlilik”, “Sorgulayici ve Etkili Ogretim” ve “Ogretim Sorumlulugu ve Bilimsellik”, “Arastirmaci” alt
boyutlari bakimindan istatistiksel olarak kadinlar lehine anlamli bir fark bulunmustur, diger alt basliklarda ise
anlaml bir fak bulunamamistir. Arastirma sonucunda elde edilen sonug, manidar olmasa da kadinlar lehine bir
sonug bulunmaktadir (Dogan Dolapgioglu,2007; Duban & Yanpar-Yelken 2010; Aydin & Celik 2013; Alkan &
Gozel, 2013; Yumusak, 2015; Aras vd., 2019). Ogretmen adaylari ile yapilan ¢alismalarda yansitici diisinme
egilimleri bakimindan kadinlarin erkeklere gore daha yiiksek puan elde ettikleri belirlenmistir. Ogretmen
adaylarina benzer bir sekilde 6gretmenlerle yapilan (Ozcan, 2002; Dolapgioglu, 2007; Aslan, 2009; Karadag,
2010; Kaf Hasirci & Sadik, 2011) ¢alismalarda yansitici dislinme becerisi anlaminda kadinlarin lehine anlaml
farkliliklar elde edilmistir. Diger yandan Varol Sanh (2016) tarafindan yapilan yiksek lisans tezinde ve Askin
Tekkol & Bozdemir (2018) yapmis olduklari calismada yansitici diisinme becerisi baglaminda 6gretmen adaylari
ve Erol vd.,(2019) yapmis olduklari galismada erkek 6gretmenler lehine anlamli sonug elde edilmistir. Tim
bunlarla birlikte Ghanizadeh & Jahedizadeh(2017) 6grencilerle yapmis oldugu calismada cinsiyetin yansici
disinmeyi etkilemedigi ortaya ¢cikmistir, yine (Sahin, 2011; Kandemir, 2015; Atalay & Karahan, 2016; Yildirim,
2019; Yildinrm & GoOgebakan Yildiz, 2019) 6gretmen adaylari ile ve Ergliven (2011), 6gretmenlerle yapilmis
arastirmalar sonucunda gore cinsiyet degiskeni yansitici dislinme egiliminde belirleyici bir 6zellik degildir. Tim
bunlardan farkh olarak Sargent, (2015) yapmis oldugu calismada erkeklerin isletme derslerinde beseri bilimler
veya fen derslerinden daha fazla yansima bildirdiklerini ve kadinlarin tam tersini beseri bilimler ve fen

derslerinde daha fazla yansitici disiindiikleri sonucuna ulagmistir.

Arastirmada elde edilem verilerde goérildigi UGizere sosyal bilgiler 6gretmen adaylarinin baba egitim durumu
degiskenine gore yansitici disiinme becerileri arasinda bir anlamh farklilik bulunmamaktadir. Anne egitim
durumu degiskeni ele alindiginda ise 6lgegin “Ogretim Sorumlulugu ve Bilimsellik” ve “Meslege Karsi Bakis” alt
boyutlarinda yiksek egitim dizeyi lehine anlaml bir fark bulunmustur. Anne egitim diizeyinin yansitici
disiinme becerisini olumlu etkilemesinin sebebi olarak ¢ocuklarin ilk okuma-yazma sireclerinden baslayarak
tim egitim slirecinde daha aktif olduklari varsayilabilir. Arastirma sonuclarina benzer olarak Yildirm ve
Gogebakan Yildiz (2019) yapmis olduklari ¢alismada anne egitim diizeyi bagimsiz degiskenine iliskin “stirekli
amagli dislinme” alt boyutunda baba egitim diizeyi bagimsiz degiskenine iliskin “slirekli amagh distinme”,
“arastirmaci” ve “Ongorili ve icten olma” alt boyutunda anlamh fark bulunmustur. Diger taraftan Yildirim
(2019), yapmis oldugu yiiksek lisans tezinden sinif 6gretmeni adaylarinin, anne ve baba egitim seviyesi,
bagimsiz degiskenine gore istatistiksel olarak anlamli bir farklilasmanin olmadigi saptanmistir. Yine Aras vd.,
(2019) yapmis olduklari anne-baba egitim durumu degiskenine gére anlamli farklilik gériilmemistir. Arastirmada
elde edilen sonuclarda aile gelir durumu ve kardes sayisi bagimsiz degiskenine iliskin anlamh farkhlik
gorilmemistir. Aydin & Celik (2013) yapmis olduklari arastirmada, ailenin sosyo- ekonomik durumu, anne

egitim durumu ve baba egitim durumu degiskenlerine gére anlamli bir fark goriilmemistir.
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Arastirma sonucunda YANDE 6lgeginin alt boyutlarindan “Siirekli ve Amagli Duslinme” boyutuna ait sonuglara
gére Akdeniz Bolgesi A Universitesinin Marmara Bolgesi B Universitesi ile Marmara Bolgesi C Universitesi
arasinda Akdeniz Bolgesi A Universitesi aleyhine anlamli fark bulunmustur. Bir diger alt boyut olan “Sorgulayici
ve Etkili Ogretim” boyutuna ait sonuclara gére ise Marmara Bélgesi C Universitesinin Marmara Bolgesi A
Universitesi ve Marmara Bélgesi B Universitesi ile arasinda Marmara Bélgesi C Universitesi lehine anlamli fark
bulunmustur. Universiteler arasinda anlamli farklihgin ¢ikmasi konusunda Aydin ve Celik (2013) izerinde
durmus olduklari 6gretmen adaylarinin Sosyal bilgiler 6gretmenligi programinda aldiklari derslerin etkisi
olabilecegi ihtimalini g6z 6niine alinabilir. Sargent, (2015) literatiirde gectigi tizere Universite egitim kadrosunun
disiinme becerilerini etkiledigi sonucuna ulasmis ve daha tercibeli kadrolarin 6grencileri olumlu ydnde

etkiledigini ifade etmistir.

Arastirma sonuglari degerlendirildiginde dncelikle yansitici diistince egilimleri bakimindan 6gretmen adaylari ile
daha fazla galismaya ihtiyag¢ oldugu goriilmektedir. Lisans egitimi diizeyinde 6gretmen adaylarina daha fazla
yansitict diisinme etkinligi yaptirilmasi gerekmektedir. Se¢meli dersler arasinda yansitici distinme dersleri
eklenilebilir. Ozel dgretim ydntemleri derslerinde sosyal bilgiler dersine yénelik uygulamalar yeni 6gretmenlik

programlari gergevesinde eklenebilir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.
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