IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Article Type: Research Article

INVESTIGATION OF PRE-SCHOOL TEACHERS IN TERMS OF THEIR COMPLIANCE WITH
PLANNING AND DEVELOPMENTALLY APPROPRIATENESS OF CHILDREN?

Filiz AYDEMIR
Lecturer, Adiyaman University, Turkey, faydemir@adiyaman.edu.tr
ORCID: 0000-0002-5996-9153

Umit DENiz
Prof. Dr., Gazi University, Turkey, sea_edu2003@yahoo.com
ORCID: 0000-0001-5338-8254

Received: 03.08.2020 Accepted: 18.11.2020 Published: 15.12.2020

ABSTRACT

The research was carried out with the aim of examining the pre-school teachers' classroom
practices in terms of their suitability for planning and development of children. The study group of
the study consisted of 12 preschool teachers working in primary schools and independent
kindergartens in Adiyaman city center. The “Individual Interview Form” was used to collect the
data and the “Observation Form” was used to examine the video recordings. The data obtained
were evaluated descriptively with frequency and percentages. In addition, the data obtained
through individual interviews were presented with teacher code. As a result of the research, it was
determined that the teachers had information about the MoNE 2013 Preschool Program but they
could not reflect this clearly to the practice. The teachers stated that they were paying attention
to the appropriateness of the conditions of the class and the conditions of the day while preparing
the daily training flow; however, in addition to the activities in the daily training flow, they were
also engaged in other activities. It was determined that the teachers stated that they started the
learning process by making the necessary explanations by taking the children's attention and giving
questions and answers in the form of questions and answers before starting the activities. While
preparing an activity plan, the teachers stated that they attached importance to the level of
children, being happy, learning with fun, using materials and different techniques, but they were
found to comply partially with what they said in practice. In addition, it was found that providing
family participation is important for the child and they did not carry out family participation
activities in the activity plan and practices although they stated their benefits.

Keywords: Preschool education, preschool education program, teachers' classroom applications

1 This research has been prepared from the doctoral dissertation titled “An Investigation of Pre-School Education Program of
Ministry of National Education Teachers in Pre-School Education “ Science Institute of Gazi University Institute of Educational
Sciences.
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INTRODUCTION

Education that starts before birth is a lifelong process. There are some critical periods in this ongoing process. It
isimportant in terms of bringing up the individual during this stage, which we define as 0-6 years old or preschool.
The fact that the preschool education offering various stimulating and environmental opportunities is known as
a necessary educational process, which is in line with the development of children and with the character values
and cultural components of the country, increases the importance of the activities and education to be given
during this stage (Metin, 2001; Oguzkan & Oral, 1993). In this period, the richer the stimuli in the environment,
the faster the child will develop and learn. And this is only possible through a healthy family environment and a
qualified preschool education (Bekman and Girlesel, 2005; Edie and Schmid, 2007; MEB, 2013). Pre-school
education is a platform where the child interacts effectively with a different and sizeable social group for the first
time (Mclntry, Blacher & Baker, 2006). When the child starts school, he learns to adapt to his new environment,
different social lives, and various cultural influences (Fabian, 2000). A qualified preschool education strengthens
the societal equality via compensating for the children's developmental differences (Kitta and Kapinga, 2015).
Raising creative individuals who are self-confident, able to analyze and synthesize, are sensitive to their
environment, and possess an original and flexible frame of mind is possible through providing qualified education
in preschool education institutions (Coskun, Kazu, 2018). We are aware that children receiving service from a
qualified preschool education institution develop in many ways. We observe that children play more extended
and more creative games in well-equipped institutions, physically more active, and socially interact more with
adults and peers (Pianta et al., 2002). Assessing children's development and learning accurately is a vital and

essential key for an effective preschool education process (Bredekamp, 2015).

The utilization of instructional programs in preschool education is also an issue that has been agreed upon.
Preschool instructional programs provide experiences that support and strengthen the child's holistic
development and learning, including physical, cognitive, emotional, language, and self-care skills (Bertrand,
2012). The quality of the developmental education program depends on the planning based on the age of
children and their implementation by taking into account their development levels, interests and needs. While
planning the program, learning should be considered as an interactive process. One should be careful, when
providing children with opportunities to learn by experiencing, to create environments suitable for revealing

their creativity and to be active (Author, Celik & Kok, 2008).

The purpose of the program is to increase the competencies of children in development areas, to maximize their
abilities and to eliminate deficiencies in such areas. In addition, the program acts a guidance for preschool
teachers prepared to strive for the achievements selected in planning the activities. For this reason, teachers are
expected to benefit from the pre-school education program while creating a monthly plan, daily education flow
and activity plan. The prepared education plans should be able to meet the interests and needs of the children.
For this reason, the education process planned by the teacher should be prepared and implemented according

to the curriculum (Lawhon & Cobb, 2002; Ministry of National Education [MoNE], 2013; Ozdemir, Bacanl & Sézer,
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2007). The classroom environment, in particular, is created by the teachers. The teacher can arrange his/her
classroom to support each child individually (Docket & Perry, 2016). Children's positive feelings and thoughts are
affected by the classroom environment and their communication with their teachers (Valeski & Stipek, 2001). A
positive teacher-child relationship improves the child's life, creates trust and self-esteem, supports the child's

learning and performance, and encourages them to discover new ideas and new roles (Pianta, 1999).

The teacher should know the child's development status, interests, needs, abilities, and the environmental
conditions in education at any level and wherever it is. Only in this way can we express an adequate education.
An effective education program is diversified and shaped per the child's age and development level, the
environment's characteristics, and the child and society's needs. It requires quality training, planning, and
programming (Beaty, 2012; Dodge, Colker & Heremon, 2010). Teaching without a program or plan is similar to
looking for a path without a map. Planning is an ongoing process that includes deciding or identifying what
children will learn and can do. Education planning refers to pre-design and presents how activities will be
conducted regularly (Aral, 2014; Beaty, 2012). Teacher's planning improves his/her efficacy by thinking what,
why, and how he/she will do during education. It ensures when and how long the activities will be conducted

during the period and completing the programs in time (MEB, 2013).

Pre-school education programs should be suitable for preschool children’s development levels and should
develop children in physical, mental, social, emotional, and individual aspects. One of the fundamental
characteristics of programs conducted in preschool education institutions is that they focus on the process rather
than the content. As education is conducted via activities, activities constitute core of the program (Gultekin,
2000). Program assessment data ensures whether the program has reached the objectives and how effective it
was. Current programs can be updated if required in line with the feedback from all stakeholders involved in
implementing the education programs, current period's learning needs, contemporary program development
approaches, the education policies of the countries, the laws and regulations created by these policies, or new

education programs can be tested and developed to be implemented (Dikmen Ada, 2019).

As changes occurred in the preschool education program in Turkey, the studies for the evaluation of the program
have been on-going. When the studies are examined, it is seen that there are studies on the impact of preschool
education program on some skills or some studies that examine the gains related to some subjects (is, 2017; Kay,
2015; Delen Tanriverdi, 2008; Senemoglu, 1994). It should be pointed out that the information teachers have
about preschool education program, application competencies, problems they encounter in practice as well as
their views on the program have been discussed (Arslan, 2017; Tukel, 2017; Koksal, Balaban Dogal & Duman,
2016; Isik, 2015; Diizgiin, 2014; Ozsirkiilt, Akay & Yilmaz Bolat, 2014; Dilek, 2013; Oguz, 2013; Aydin, 2010; Erden,
2010; Akkaya, 2009; Can Giil, 2009; Budung & Haktanir, 2007; Uzun, 2007; Sivgin, 2005; Caltik, 2004; Durmusoglu,
2004; Comert, 2003; Calisandemir, 2002; Demir, 2001; Can Yasar, 1998; Parlakyildiz, 1998; Kandir, 1991). There
have been studies in Turkey that examined the historical development of preschool education programs and the

changes made in preschool programs from past to present (Sapsaglam, 2013; Dusek & Donmez, 2012; Gelisli &
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Yazici, 2012; Celik & GuUndogdu, 2007). It is seen that preschool curriculum is analyzed from different
perspectives (Balci, Glindogdu & Celik, 2012; Yazar, Celik & Kok, 2008) and there have been studies that evaluated
the curriculum and how to benefit from the curriculum (Cobanoglu, 2011; Ozdemir, 2009; Parlakyildiz & Yildizbas
2007; Aktas Arnas, Erden, Aslan & Comertbay, 2003; Demirdalig, 2003; Guler, 2001; Geng, 1997; Turla, 1995).
MoNE 2013 Pre-School Education Program is a new program for Turkey and the reflection of the application
program must be examined from various angles. Such studies will provide important information for updating
the program. Based on this, it has been aimed to examine the studies of preschool teachers regarding the
planning and application of the Ministry of National Education 2013 Preschool Instructional Program. In
accordance with this objective, an answer to the question "How is the suitability of in-class applications in regard
to the plannings and the development of children?" has been sought. This research is of importance in terms of
being informed about the issues of how the Preschool Instructional Program, which has been implemented in
preschool educational institutions since the academic year of 2013-2014, is planned and to what extent it is
implemented. In addition, it is anticipated that the data obtained via the observations and interviews in the
research shall contribute to the scientific field of preschool education, and shall shed light on new programs that

would get renewed in the future.

METHOD

Research Model

The research is a descriptive type that aims to examine the classroom practices of pre-school teachers in terms
of their monthly plan, daily education flow, appropriateness to the activity plan and development of children. As
part of this research, observation and semi-structured interviews were conducted as the data collection

techniques.

Study Group

The study group of the research consisted of 12 pre-school teachers, who volunteer and work in the

kindergartens of independent children nurseries and primary schools in the city center of Adiyaman.

The demographic characteristics of the teachers participating in the research are presented in Table 1.
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Table 1. Frequencies and Percentages of the Demographic Information of the Teachers Whose Practices Have
Been Observed and Who Were Interviewed

Variables f %
Gender Female 11 91.7
Male 1 8.3
Less than 25 2 16.7
Age 26-30 1 8.3
31-35 4 333
36-40 5 41.7
Level of Education Associate Degree 1 8.3
Bachelor's Degree 11 91.7
Department of Child development and 3 25.0
Graduated Program Education Teaching
Type Preschool Education Teaching (Formal) 5 41.7
Preschool Education Teaching (Open 4 333
Education)
In-service training Received 7 58.3
Not Received 5 41.7
Employed Primary School Affiliated Kindergarten 4 333
School Type Independent Kindergarten 8 66.7
Status of Staff Staffed 9 75.0
Paid 3 25.0
Occupational Seniority 1-10 years 11 91.7
11 years and above 1 8.3
Working Age Group 4-5 years 6 50.0
6 Years 6 50.0
Total 12 100

As seen Table 1, it is seen that the majority of the participants were female teachers with a percentage of 91.7.
Looking at the age range of teachers, the 36-40 age range constituted the largest part of the study group with
41.7%, and the age range of 26-30 constituted the smallest part of the study group with 8.3%. It is seen that the
majority of teachers are undergraduates with 91.7%. Considering the type of program that teachers graduated
from, the Pre-primary Education Teaching (formal) graduates constituted the largest part of the study group with
41.7%, and Child Development and Education Teaching graduates constituted the smallest part of the study
group with 25%. While 58.3% of the teachers related to the 2013 Program received in-service training, 41.7% did
not. In the study group, it is seen that 66.7% of the teachers work in independent kindergarten, and 33.3% of
them work in kindergarten affiliated with a primary school. The majority of preschool teachers participating in
the research are staffed teachers with 75%. When the professional seniority of the teachers is examined, 1-10
year group constitutes the biggest part of the study group with a rate of 91.7%, and the smallest part with a rate
of 8.3% for 11 years and over. In the age group where the teachers provide education, it is seen that 4-5 year

and 6 age groups are equal with 50 %.
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Data Collection Tools

In the research, “Demographic Information Collection Form” was used in order to determine the introductory
features of teachers. In addition, "Individual Interview Form" developed by the researcher was used as well as

the"Observation Form" to examine the video recordings.

Demographic Information Collection Form

In order to determine the introductory features of teachers; questions such as gender, age, education level, type
of program graduated, in-service training regarding the MoNE 2013 Pre-School Education Program, type of

school served, staff status, professional seniority and working age group criteria are included.

Observation Form

In the research, “Observation Form” consisting of 31 questions was prepared in order to examine the pre-school
education program of teachers in classroom. This form was used to evaluate the practices of teachers, whose
applications were video recorded in the classroom. During the preparation process of the Observation Form, the
stages of preparation of the questions, expert opinion, pilot application, and practitioner reliability were
conducted respectively. In the first stage, in the light of the literature, 30 questions were presented in the
Observation Form about the applications that can be included in the half-day training. These questions were
ensured to have the quality and scope to determine the application's compliance with the monthly plan, its
compliance with the activity plan, and whether it is suitable for the achievements and indicators in these plans.
The form, which was presented to 7 field experts after whose questions were established, was arranged in
accordance with the opinions. The Observation Form, which was formed in accordance with the expert opinions,
was filled by the researcher via the video recordings conducted in the classrooms of 3 volunteer teachers in order
to assess the questions in terms of their sufficiency and appropriateness for making observations. As a result of
the pilot application, it has been decided that there was no need for an additional change in the observation
form. The observation form was created to explain the suitability of pre-school teachers in classroom practices
(Yes-No) and if not suitable, the reason why was requested to be filled in. The suitability of the observation data
related to each item in the Observation Form is indicated in the form. For the sake of reliability, inter-rater
reliability was examined by Cohen's Kappa technique through an observation form filled out by two experts other
than the researcher. Between Researcher-Expert 1 and 2 in Cohen's Kappa technique, the reliability was

identified as.92 and.94.

Individual Interview Form

In the research, a semi-structured “Interview Form” was prepared in order to examine views of the teachers on
their planning and implementation regarding MoNE 2013 Pre-School Education Program. In the Interview Form,

open-ended questions for the teacher to express the plans that were presented in the program and the
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implementation of these plans were included. The semi-structured interview form was rearranged and finalized
accordingly to the recommendations of 7 experts in total in the fields of preschool education, child development,
and the assessment and evaluation in education. In order to test the questions' comprehensibility and the
application process, the pilot application was conducted with 3 teachers. As a result of the answers given to the
guestions, the question clauses that teachers had difficulty comprehending were either removed or altered. The
"Interview Form" was formed. The "Individual Interview Form" is composed of 24 items, 7 of which are related

to the monthly plan, 5 of which are related to the daily training flow and 12 of which are about the activity plan.

Data Collection

Voluntary teachers were picked for observation and individual interview. Voluntary teachers were interviewed
and information was provided about the study and data collection tools. Observations on the classroom practices
of the teachers were made in April 2015-2016 academic year. On a day determined by the teachers, the
classroom applications were video-recorded by the researcher for half a day. The monthly plan, daily training
flow and activity plan prepared and implemented by the teachers on the dates they applied were collected to be
used in filling the observation form. The recorded videos were watched by the researcher and observation forms

were filled.

Following the completed observations, interviews were made with an appointment from the teachers. It is stated
that it was requested to record with the voice recorder in order to take in the answers of the teachers correctly
and in detail. The interviews lasted between 35-50 minutes. By listening to the sound recording, the answers of
the questions in the Individual Interview Form were made into written text by the researcher. From each of the

teacher's interviews, a 10-11 pages long text transcript was obtained.

Analysis of the Data

The data obtained through observation are presented in the tables after determining their suitability, frequency

and percentages of each question in the observation form of in-class applications, where the video was recorded

In transmitting the data obtained from the interviews to the article, what was said in the interview was written
without any change made to responses of the teachers. Since the data was transferred as quotations without
any changes in the form they were obtained from the interviewees, the descriptive analysis was preferred. Codes
such as T1, T2, T3... were assigned to each of the interview forms. While presenting the findings, they are given

with these codes.

FINDINGS (RESULTS)

This section covers the information about the compliance of the in-class applications to the monthly plan, daily

education flow, activity plans they prepared, their opinions about preparing these plans, the suitability of their
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applications for the development of children, their views on planning, Gain-Indicators and Family Participation

Studies.

Table 2. Compliance of Classroom Practices of Teachers with Monthly Plan, Daily Education Flow and Activity

Plans
Practices Eligibility Reasons for Ineligibility
(Teacher Codes)
Yes No
f f
Compliance of in-class practices 5 7 Making a different practice apart from daily
to the monthly plan education flow and activity plan (T4, T7)
(T1, T2 (T4, 75, T7, Availability of monthly gains and indicators not
T3, T6, T8, T9, T11, found in the monthly plan (T5)
T10 T12) Availability of concepts not found in the monthly
plan (T5, T8, T9, T11, T12)
Compliance of the daily 12 Not assigning the time to start the day (T1, T3, T5,
education flow with In-class T6, T8, T10, T11, T12)
practices (T2, T2, T3 No games being played in learning centers (T1, T5,
- T4, T5, T6, T6, T8, T10, T11)
T7,T8 Activities in the daily education flow not being
T10, T11 followed through (T4, T6, T7, T12)
T12) Adding other activities apart from the activities in
the daily education flow (T1, T2, T3, 77, T9, T11)
No time designated for the evaluation of the day
(T1,72,73,T5,T6, T8, T9, T10, T11)
Compliance of classroom 2 10 Incomplete implementation of the activity plan (T1,
practices with the activity plan T2,T3,T5,T6,T10, T11)
(T7,T8) (T1, 72,73, Implementation of activities not included in the
T4, T5, T6, event plan (T1, T4, T10, T12)
T9, T10, Changing the event plan and applying it differently

T11,T12) (T1, T9)
Not being asked the evaluation questions in the
activity plan (T3, T5, Te, T11)

Taking necessary security - 12 Not drawing tables backward before the game to be
measures before starting the played in the classroom (T8)
activities (T1, 72,73 Not taking safety precautions while performing the
T4, T5, T6, experiment (T10)
T7,78,T9 Lack of an activity requiring security measures (T1,
T10, T11 T2,T3,T4,T5,T6,T7,T9,T11,T12)
T12)
Before starting the activities 10 2 No video to watch at the activity (T6)
making sure the material to be No objects to be used in the activity and no

used be readily available in the (T1,T2,T3, (Te, T11) measuring devices as a tool (T11)
classroom T4,T5,T7,
T8, T9,
T10, T12)
Making necessary explanations 12 -
before the activity

(T1, T2, T3,
T4 TS5, T6,
T7,78,T9,
T10, T11
T12)
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Table 3. Teachers' Opinions About Preparing Monthly Plan, Daily Education Flow and Activity Plan

items Views f Teachers

What do you consider Development and features of children 9 T1, T2, T4, T5,T6, T7,
when preparing a T10,T11, T12
monthly plan? Specific days and weeks 3 T2, T4, 7T

Using a ready plan 2 T3,T10

According to gains and indicators 5 T3,T6, T8, T9, T12

Physical conditions of the school 3 T3, T5,T11

Determination of the concepts to be taken 3 T1,T6,T12

during the month
Which points do you It being connected with the monthly plan 5 T3,T4,T9, T10, T12
primarily consider when According to the age and development level of T5,T6,T7, T8, T10
preparing the daily children
education flow? It being appropriate for the current situation 3 T2,T5,T11

and perception levels of children

It complying with whatever subject will be 1 T4

covered during the week,

It being relaxing one time and stimulating on 1 T1

the other
What criteria do you Using activity plans as they come 1 T3
con5|der. vyhen preparing Taking into account the age and developmental 5 T3, T5,T6,T10, T11
your activity plans? level of children

Considering the gains and indicators in the 2 T2, T4

monthly plan

It complying with the daily education flow 1 T7

Taking the concept to be given during the day 1 T6

into consideration

Considering individual differences 1 T9

Preparation using the activity pools T9

Taking care to include different techniques T8

Preparation of activities in which children will 1 T12

be happy

It complying with the physical conditions of the 2 T5, T11

school

Taking time into consideration T1

Availability of materials to be used T12
What kind of materials do Excess materials 9 T1, T2, T3, T4, T5, T6,
you include when T7,T10,T12
preparing the activities? Computer software (written materials, pictures 1 T8

and images)

Realistic materials 2 T9, T11
What do you take into Using a language that children can understand 4 S7,S8, 510, 512
consideration when in accordance with their age and level of
explaining the learning development
process? Progressive disclosures 2 T3,T6

Giving hints in the form of questions and 3 T5,T7,T9

answers

Attracting their interest using visual materials 2 T2, T11

Keeping their attention alive 2 T1,T2
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In Table 2, the compliance of teachers' classroom practices to the monthly plan, daily education flow and activity
plans are given. In Table 3, the opinions of the teachers about preparing the plan are presented. When Table 2
is examined, itis seen that the practices of 5 teachers (T1, T2, T3, T6, T10) are appropriate, and those of 7 teachers
(T4, 75,77, T8, T9, T11, T12) are not suitable. Accordingly, what do you consider when determining the concepts
for the monthly plan in individual interviews with the teachers? (Table 3) question was answered by T5 as the
following;“ We already have certain concepts before school: whether it be locale, color, number, shape and many
other concepts | cannot think of right now. | put a plus sign on concepts | gave on a specific month, the ones
without the plus | give the following, so | go month by month. When preparing a monthly plan, we concentrate
on what we did not give, or if | gave it last month and did not consolidate, I try to give them again. In this way,
we try to finish it all year round.” Where as S9 answered as such; “We have a monthly list of concepts, you know,
there are concepts that we need to give every month that we tick, as | said, | identify them by considering the
subjects | will go through within that month.” Although T5 and T9 stated that they recorded in the monthly plan
“State of Including Concepts in the Monthly Education Plans” while determining the concepts, it was seen that
the concepts taken in the activity plan prepared in terms of compliance of classroom practices with the monthly

plan are not included in the concepts section of the monthly plan.

In the individual interview (Table 3), T12 stated that they consider the monthly plan as follows: “If we take the
month of September as basis, | have to make progress from simple to complex. Because | teach the children from
scratch. That is why | think to myself what concepts they may have encountered more in their lives, how they can
make them more active, they will feel more comfortable in the classroom if they come having learned these
concepts and we would have a good start. So when | prepare my monthly plan, | first think of my concepts, what
I can give, and then | start out with what they know or know little”. Although T12 stated that he/she thinks the
concepts first in the monthly plan, it was seen that the concepts taken in the activity plan prepared in terms of
compliance with the monthly plan in the classroom applications are not included in the concepts section of the

monthly plan.

In Table 2, it is seen that the practice of 12 teachers (T1, T2, T3, T4, T5, T6, T7, T8, T9, T10, T11 and T12) is not
compliant in terms of the suitability of the classroom practices of the teachers to the daily education flow. In the
individual interviews, the teachers stated that they were paying attention to the compliance of the class
conditions and the conditions of the children during the day, while preparing the daily education flow. Teachers

T2 and T11 expressed this situation as follows:

T2: “I look after the kids. Sometimes an activity plan would already be prepared, but we would not follow it from
time to time. Because | look at the children, | see they are bored with that activity, | put on a stimulating song
that was not in the plan, then the children start dancing, sitting. We eliminate boredom. Then we move on to our
other activity, we play by ear depending on the situation”. T11 stated; “I am looking at the plan that | will use
that day, is it suitable for the conditions of my class of that day, is it suitable for the perception levels of me and

the children that day. If some things are not suitable in the program, I try to replace it with something else and
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try to do it in a different way, but based on the same gains”. These statements show that he/she conducts his/her

practices by adding other activities besides the activities in the daily education flow.

T3 from the participants explained what he/she considered while preparing the monthly plan: “Obviously, we
use a ready-made plan when preparing a monthly plan, so we do not sit down to it and do a specific preparation.
But there are some points that we pay attention to when choosing a plan, is it suitable for the environment of the
school, is it suitable for our school level, age, and the situation of our neighborhood, we choose them by taking
these into consideration. For example, | use a ready-made one, but | sift through five or six plans and make
evaluations from it. Will | also be able to practice it simultaneously, will | be able to get it across? For example,
we do it according to the gains and indicators in the monthly plan. Do those gains and indicators exist in my
school? For example, it says a climbing ladder, is there a climbing ladder in my school, we do it by considering
these or, for example, the trip we are going to go, will we really be able to go there? But | definitely make changes
on my ready-made plans, so | put it in my flash memory, and | make changes according to myself on flash memory.

| do use the ready-made plan without any changes”.

In the interviews, 11 teachers stated that they attach importance to the time of evaluation of the day. T1 stated:
“I think it is very important for us to see what we did during that day, what you did with the children, what it
contributed to children. So | don't skip over the assessment. As | said, were we able to do the art activity, was it
enough or did it reach the number | determined, was it worth it, this is important. So assessment is essential at
the end of the lesson.” T8 stated: “At the end of the day with the kids, | do this by chatting, painting, and with
question-answer methods” while T11 stated “We already make assessments at the end of the day. But there is
also this: when | come across something different during the day, | definitely make a note of it. But in general, we
do our assessment at the end of the day.” Although the teachers participating in the research stated that they
attach importance to the assessment in the individual interview, it is seen that there is no time to assess the day

in their practices.

T3 expressed the point of view of assessment as follows: “I make my daily assessments according to my old
beliefs. Ask a child a question, what did you do today? This is very nice. | actually liked this system, but it is very
unnecessary, long. It is absolutely impossible to ask children questions for 45 minutes. | advocate this to no end,
I never sat down with the children for 45 minutes making an assessment. | ask the children at the end of the day
clearly, how was your day today, what we learned, | leave the book to the end, | think that the book does not
teach but allows us go through what we learned, or did we learn. It's a feedback to me. According to it, | look at
the end of the day, | do not note down as children answered this and that, | still do it old school. To be frank, | do

not have much information about how do the assessment”.

As it can be seen in Table 2, it is seen that the practice by 2 teachers (T7, T8) is in accordance with the activity
plan, whereas the other 10 teachers (T1, T2, T3, T4, T5, T6, T9, T10, T11, T12) are not suitable. T7 and T8, whose

in-class practices were deemed suitable to the activity plan, stated the criteria they pay attention to while
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preparing the activity plan as such; T7: “We are trying to prepare the activity plans in accordance with the daily
education flow by considering the concepts, on specific days and weeks”. T8: “l am trying to avoid too much
detail while preparing an activity plan. However, | am careful not to make a very short or messy plan. | include
different techniques. | try to use different sources. | pay attention to create various educational environments

where children will learn by having fun”.

T1, T4 and T9 stated what they considered when preparing their activity plans as follows: T1: “Time is important.
| take care that there are activities in which we and children can take part in all activities that will not take much
time. It is very challenging, elaborate, or, for example, if the child engages in the same activity all day long after
arriving in the morning, he/she will get bored, so activities should change to keep their attention to make gains
and so that he/she won't be bored. We try to include all the activities that day. That's why | prefer activities that
will not take too much time and children will not get bored”. Although there was enough time in the classroom
pracices of T1, it was seen that he/she implemented the activity plan incompletely. Although T4 stated: “We
already have the daily education flow. | do it in accordance with the gains and indicators that week, whatever |
will have them gain that day,” while doing in-class practices, it was observed that he/she applied activities that
are not in the daily education flow and activity plan. T9: “We have activity pools. | try to prepare my own plans
by examining the plans by getting help from our activity pools”. Although T9 stated that he/she prepared the
activity plans by himself and made them accordingly, it was observed that he changed the process of the activity

plan in his classroom practices and applied it differently.

Table 2 also contains information on taking the necessary security measures before starting the activities. It is
seen that the tables are not rolled back before the game to be played in the classroom (T8) and the necessary
precautions are not taken (T10) during the experiment. Teachers have more responsibility to take the necessary
security precautions before starting the activities. Teachers, who have too many children in their class, may be
conducting activities without taking precautions due to the crowd of class members and based on time

restrictions.

It was determined that 10 teachers (T1, T2, T3, T4, T5, T7, T8, T9, T10, T12) provided the materials to be used in
the activity before the practice started, and 2 teachers (T6, T11) did not prepare enough (Table 2). In individual
interviews, all of the teachers stated that they attached importance to the materials while preparing the activities
(Table 3). T9 stated: “Realistic materials are my favorite. | try to apply the Montessori approach and | try to
provide the real environment children experience in real life. | try to choose my materials in that way. Let's say
we are in the week of national elections, in the week of democracy. | search and bring ballot boxes from
everywhere as much as | can find that day. We decorate the boxes with the children, we prepare envelopes. We
try to do this realistically as much as we can. In this way, we try to adapt our activities to real life. | try to choose
the materials. If | am going to introduce summer and winter clothes that day, | bring my luggage to the children.
| bring summer clothes, winter clothes, | introduce these to them, for example. The clothes we wear in summer,

the clothes we wear in winter, the clothes we use, so | prefer real materials.” T10 stated: “We use the materials
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we have at hand. We also try to use materials that are generally multi-purpose, or we try to convert them to
multi-purpose materials, even if they are not. In other words, we can use some tools in an activity with children
as part of the game. We can also use it in science and nature, but also in art activity, in terms of expressing its
usability." T8 said: “My second hobby, like my profession, is computers. | especially use computer software a lot.
Written materials, pictures and visuals. | try to use this kind of material for real people (family participation and

professional branches), objects and models, television programs."

While preparing the activity, to describe the materials included in the preparation, T11 stated: “We use body
language, we use musical instruments, we can activate visual, auditory, tactile sense, namely five sensory organs,
frankly, we try to include everything”. Although T11 stated that he/she included materials that appeal to the five

senses of children, it was noteworthy that there was no scale to be used in the classroom practice.

In Table 2, it is seen that 12 teachers (T1, T2, T3, T4, T5, T6, T7, T8, T9, T10, T11, T12) are suitable for making
necessary explanations before starting the activities. In the individual interviews, 12 teachers in the study group
stated that they started the teaching process by making the necessary explanations by attracting the attention
of children and giving hints in the form of questions and answers before starting the activities (Table 3). T5
stated: “If we are going to do an activity, when practicing, | first make an explanation or give a little hint in the
form of question and answer, if there is question answer or explanation according to the teaching process and
activity of that day or if there are certain days and weeks of that day, we make an introduction and do it
accordingly.” T7 said: “It is carried out in accordance with the age and development level of the children. While
preparing them, we continue to work in this way by focusing their attention completely on that subject by showing
the children something or asking questions that will peak their curiosity.” T9 said: “I get children to think first.
Let's say | talked about summer and winter clothes, for example, when explaning the seasons. | bring and pack
my suitcase, what can we do with this suitcase, what do you think is in it? | start the process by making children

think with curiosity. | get their ideas first and then | explain my activities."

Table 4. Eligibility of Teachers' Classroom Practices for the Development of Children

Applications Eligibility Reasons for Ineligibility
(Teacher Codes)
Yes No
f f
Serving the gains and indicators 6 6 Failure to serve gains and indicators due
in the educational activity while to incomplete implementation of the
the activity is being (T2, T3,T5,T8, T9, (T1, T4, T6,T7,T10, activity plan
implemented T12) T11) (T1,T6, T7, T10, T11)
Failure to serve gains and indicators due
to the implementation of activities not
included in the activity plan (T4)
While the activity is being 6 6 Continuous passivity of children and
implemented, the development lack of motor development (T2, T4, T5,
areas being equally distributed (T3,T7,7T8,T9, T10, (T1,T2,T4,T5,T6, T6)
T12) T11) Lack of language development (T6)

Lack of social-emotional and cognitive
development (T11)
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During  education activities,
individual works and large-small

group works being equally (T9)
distributed

11

(T1, 72,73, T4, T5,
T6, T7, T8, T10, T11,
T12)

Performing all activities as large group
work
(T1, 72,73, T4, T5,T6, T7, T8, T10, T11,
T12)

Including family participation

11

Not being included in the plan
(T1, T2, T3, T4, T5, T6, T7, T8, T9, T10,

(T12) (T1,T2, 73,74, T5, T11)
T6,
T7,78,T9,T10, T11)
Family participation events to 11 Not being included in the plan
support the activity (T1, T2, T3, T4, T5, Te, T7, T8, T9, T10,
(T12) (T1,T2, 73,74, T5, T11)

T6,
T7,T8,T9,T10, T11)

If there is a child with special
needs in the classroom, making
appropriate arrangements in the
method of the activities and the
materials used

There are no
children with special
needs in the
classroom

There being no children with special
needs in the classroom

(T1, T2, 73, T4, T5, T6, T7, T8, T9, T10,
T11,T12)

If there is a child with special
needs in the classroom, the
suitability of the practices

There are no
children with special
needs in the
classroom

There being no children with special
needs in the classroom

(T1, T2, T3, T4, T5, T6, T7, T8, T9, T10,
T11,T12)

Table 5. Opinions of Teachers on Gains-Indicators and Planning Family Participation in the Activity Plan

items Views f Teachers
What do you pay attention to when It being appropriate for the age and 7 T1, T3, T4, T5, T6, T8,
determining gains and indicators in development level of children T10
your activity plans? Choosing from monthly gains and 7 T3,T5,T7,T8,T9,T11,
indicators in the monthly plan T12
According to the concepts in the 2 T1,T2
monthly plan
According to specific days and 1 T2
weeks in the monthly plan
What do you pay attention to when Using family participation forms 2 T9,T11
planning family participation events - - — -
in your activity plans? According to gains and indicators in 1 T12
the plan
Interests and skills of the parent 4 T6,T7, T8, T9
According to the concepts in the 2 T5,T11
monthly plan and to specific days
weeks
Parent's education level, profession 2 T1, T8
Establishment of family 1 T3
participation chart
Availability of parents 2 T4, 7T
Creating reinforcement for the 1 T2

activities given during the day
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In Table 4, the compliance of the classroom practices with the development of children is given for each item in
the “Observation Form” and state of its compliance (Yes-No), its frequency and the reasons for non-compliance.
In Table 5, the opinions of the teachers regarding the gains-indicators and planning the family participation
events are presented in the activity plan. When Table 4 is examined, it is seen that 6 teachers (T2, T3, T5, T8, T9,
T12) applied practices that were compliant with the gains-indicators and 6 teachers (01, 04, 06, 07, 010, 011)
applied non-compliant practices. In this study, 12 teachers in the study group stated in the individual interviews
(Table 5) that they selected the gains-indicators included in the monthly plan and the levels of children were
important when determining the gains and indicators in the activity plan. T9 said: “According to the monthly plan
gains and indicators”; and T5 said: “According to the age and developmental levels of the children, we determine
which gain we should focus on and which we should not, and determine our short-cominfs accordingly.” T3 said:
“We are using the activity plan as ready-made, to be frank. But when choosing the activity plan, the level of the
children is what's most important to me. In other words, if that child is already capable of doing anything, if | go
below his/her capability threshold, the child will be bored, if | go above then that child will feel insecure, so | have
keep it at his/her level. For example, my class knew how to hold scissors, | can say that | have never done anything
on scissors this year, but | did a month on scissors in my class last year. So the level of children is very important.”
T12 said: “When | am preparing my plan, related gains and indicators are always in front of me. Because | think,
| did this last month, so | can build on top on this or go full in on that topic that month, but those gains and

indicators were always in front me. | even memorized them when | was planning.”

In the interviews held in the working group, T8 and T12 stated that they were making use of the materials and
different techniques to make the children happy, have fun and learn, while making their activity plans. T8 said:
“I am trying to avoid too much detail while preparing an activity plan. However, | am careful not to make a very
short or messy plan. I include different techniques. | try to use different sources. | pay attention to create a variety
of educational environments where children will have fun learning;" while T12 said: “It is very important for one
to be happy when doing these activities. Children should be happy as much as | am while doing those activities,
that's what | pay attention to. Again, | look at whether the area where | can do the activities is suitable or not. |
also look at the materials | will use in these activities. We usually want materials that we can use, or if they are

not available in our classroom, we somehow provide it, from our families or | myself."

T1 expressed what they paid attention to while making the activity plan as: “Time is important. | take care that
there are activities in which we and children can take part in all activities that will not take much time. It is very
challenging, elaborate, or, for example, if the child engages in the same activity all day long after arriving in the
morning, he/she will get bored, so activities should change to keep their attention to make gains and so that
he/she won't be bored. We try to include all the activities that day. That's why | prefer activities that will not take
too much time and children will not get bored”. In the video recordings of T1's classroom practice, it was observed
that all the activity plans were not implemented, although it was observed that they had time while doing the

activities and that the children attended the activities without getting bored.
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T11 also expressed what they considered while planning the activity as follows: “First of all, the age group of
children is very important, their level of development is very important. They can already be determined
beforehand with concrete data. According to the materials in our class, in terms of the materials you can buy or
not, we actually plan everything according to the conditions”. Although T11 stated that he/she was planning
according to the conditions in terms of the materials in his/her class, it was observed that the activity plan was
incomplete in the classroom activity application due to the fact that the material to be used was not in the
classroom. In the research conducted by Dilek (2012), it was found that the teachers, who were interviewed,
stated that they faced some difficulties due to the inadequacy of physical conditions, the high number of children,
and the objectives not being regulated separately according to ages, and these difficulties' negative impact on

their practices.

In Table 4, it was seen that 1 teacher (T12) was found suitable for the implementation of family participation
events, and 11 teachers (T1, T2, T3, T4, T5, T6, T7, T8, T9, T10, T11) were found unsuitable. In the individual
interviews, all the teachers in the study group stated that it is important and beneficial to ensure family

participation for the child. In the interviews, statements of T5, T7, T9 and T10 are as follows (Table 5):

T5: “It has many benefits for the child. Because the child is very happy to see his/her mother or a family member
here once. That day is a beautiful day for the child, he/she feels safe like this, | know how much it is different.
He/she has so much self-confidence that | cannot even tell, very happy indeed. He/she feels as if he/she owns the
school, and it is more beneficial for the child when he/she cooperates, both in terms of the child and the parent

being informed about what could they do now and what could they not before”.

T7: “When a child sees family members in any environment, he/she feels confident. Then he/she realizes that
he/she has his/her family with and they interested in him/her. As such, every child wants to see his/her family in
the classroom. In time, we invite their parents to the class to work on what they can in the family participation
event we mentioned at times. For example, we call several parents for pickle production. We made domestic
goods, we invited families to spend a fun time with their children with these domestic goods, and the time spent
became more fun. Thus, with the participation of the family; children's interest, love and enthusiasm for the school

increase.”

T9: “Children are very happy. They like it because | told the children about it a few days prior. First of all, sharing
such things and of course contributing to such a process in this way also makes us happy at the same time, | value

family participation as | see them be happy”.

T10: "Self-confidence. Children's self-confidence develops, happiness occurs, or he/she does not feel alone in that
class with the arrival of the family. They think, here, | have my family and they are walking along this path with
me. When the child receives this self-confidence in the first stage of education, it reflects to the classroom in a

healthy way, and the child is making very good progress”.
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CONCLUSION, DISCUSSION AND RECOMMENDATIONS

The results of the research conducted for the purpose of examining the classroom practices of preschool teachers

in terms of their suitability for planning and development of children are summarized below.

Results regarding the suitability of classroom practices of teachers for Monthly Plan, Daily Education Flow and

Activity Plans:

It has been determined that teachers are informed about the MoNE 2013 Pre-School Program, but they cannot
reflect this clearly in practice. In the interviews, the teachers stated that they used the "Schedule of Inclusion of
Gains and Indicators in the Monthly Plan" and "The Status of Including Concepts in the Monthly Plan"; however,
it was concluded that this was not the case due to the observations made, and when the plans included in the
program were taken into consideration, there was no general consensus. In the research titled “Views of teachers
about MoNE 2013 Preschool Education Program and their use of the program”, Isik (2015) determined that 76.6%
of the teachers filled in the chart “Monthly Plan to Put Concepts in the Plan”, and that the teachers, who did not
fill or partially filled this chart, found it to be unnecessary. Similar to the findings of the study, Gozitok, Akglin,
& Karacaoglu (2005) found in their research that teachers found themselves sufficient in terms of “approach
included in the new program” and “teaching design and its implementation”. However, in the observations made
by the researchers, it was found that the teachers were not sufficient at the level that they perceived themselves
to be. While teachers create an activity about a learning outcome; indicators guide teachers in writing and
implementing activities that include the learning outcome. The updated 2013 program aims to support children
by creating different educational processes with achievements and indicators and to carry them to the highest
level they can reach from their present development level (MEB, 2013). In this respect, the teacher should pay
attention to realizing the children's achievements and indicators. In probable adverse circumstances, children

should be supported to increase their knowledge, skills, and competencies and ensure their development.

It was determined that the teachers stated that they pay attention to the suitability of the conditions of the class
and the conditions of the class that day while preparing the daily training flow in the interviews, and in the
observations made, other activities were added in the daily education flow separate from the ones in the daily
flow. In addition, they stated that while preparing the activity plan in the interviews, they acted on the monthly
plan gains and indicators, considered the concepts, certain days and weeks, and that the time was important;
however, it was concluded that the activity plan was implemented incompletely during the implementation
process, or that the learning process was changed and applied differently, and there were even applications that
were not in the activity plan originally. In his research entitled “Preschool teacher views on the implementation
of Preschool Education Program and 2012 changes”, through the question “What do you pay attention to when
creating a monthly and daily plan?” Diizglin (2014) reached the following conclusions: Teachers stated that they
generally use a ready-made plan. However, they stated that while organizing the plans, they paid attention to

the ease of implementation and guidance of the plans. He also reached the conclusion that changes were made
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in accordance with the conditions on the ready-made plans, and the readiness levels of the children and the
feedback received from them were also effective in the process of preparing the plans. In their study, Balci,
Giundogdu & Celik (2012) found that teachers found the gains and achievements of the program to be important,
but their level of achieving these gains remained lower. In their study, Unver & Erdamar (2015) concluded that
the majority of teachers in the role of practitioners used materials containing annual and daily plans published
by private publishers after 2002 and 2006 program changes. ince (2014), on the other hand, determined that
after the change in 2013, the majority of teachers continued to use ready-made plans. In Turkey, the ready plan
market and repertoire have been formed. For this reason, it was also determined in this study that some teachers
preferred ready-made plans instead of trying to prepare plans themselves. Besides, developing an education
program for the preschool period is like going on a journey. Planning helps us decide where we want to go. Do
we want to use the fastest or the scenic route? We need to decide on such points while planning. While planning,
we need to know the children's developmental characteristics, interests and needs, and environmental
conditions and determine the learning outcomes and indicators accordingly. High-quality teaching requires the

teacher to elaborate on their plans.

Teaching in preschool education institutions requires a creative process. Preschool teachers do not prepare plans
similar to a history or biology lesson. In addition, they cannot work without a plan every day, deciding what to
do in their mind. In addition, the program foresees the teacher to prepare, implement and evaluate the training
plans by themselves and finds the use of the ready made plans to contradict the basic philosophy of the program.
Therefore, it can be said that the problem should be handled not only with the size of the teachers using the
ready-made plan, but with the teacher training, school management and supervision. In the interviews, the
teachers stated that they care about the materials while preparing the activities, they try to provide a realistic
environment which children experience in the real life, they pay attention to the easy accessibility of the
materials, they include the materials that appeal to the five senses of the children. It was determined that the
expression of one of the teachers from the participants about the included materials addressing five senses of
the children did not coincide with the determination of the lack of tools and materials to be used in the activity
in the classroom. Expressions of teachers and findings regarding their classroom practices do not overlap.
Accordingly, the number of children in the class of participating teachers being high, the quality being lowered
in some schools in order to increase the number, there being a lack of materials or equipment, the lack of
assistants, the lack of school management, the absence of classes made up by children of the same age group
can be counted as obstacle to the feasibility of the pre-school program. Caltik (2004) stated that preschool
teachers find it difficult to implement appropriate education during the implementation of the program due to
insufficient physical conditions, high number of children and lack of equipment. In the research conducted by
Karamustafaoglu & Kandiz (2006) on the difficulties faced by teachers in preschool education, they concluded
that the majority of teachers had difficulties in applying science activities, the science materials were specifically
insufficient or absent. As a result of the research carried out by Ayvaci, Devecioglu & Yigit (2002) to determine

the competencies of preschool teachers in science and nature activities, it was found that teachers could not
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develop original materials and did not use appropriate methods while applying the activities. In this study, it was
seen that some teachers did not develop materials in accordance with the plan or keep them in the classroom
and did not include them in practice. This may be due to teachers disregarding how important the material is for
preschool children, lack of motivation, insufficient resources for material supply, excessive class size, insufficient
physical space and tools, and most importantly, insufficient functioning of the control system. In addition, it can
be said that preschool teachers should be more competent in planning and executing activities with the required
quality. Besides, having too many children in the classroom may cause the teacher to be less interested in each
child and not return to the children's needs in time. The classroom's physical and hardware shortcomings will
again lead the teacher to use his/her energy to obtain them, and children in the classroom may be adversely
affected by it. Educational platforms affect teachers as much as children. Working conditions can be
demonstrated among the factors influencing the individuals' professional motivation. While the insufficiency of
physical conditions reduces the variety of preschool teachers' activities and practices, it increases the possibility
of teacher-centered activities. The scarcity of live & learn and child-centered activities, results in educational
services in which traditional approaches are adopted (Dotterer et al., 2013). The physical conditions and rich
materials provide options for the teacher. Many child-centered activities and practices planned by the teacher
by considering different materials may be sources of motivation and encouragement for children and teachers

(Botsoglou et al., 2017).

It was seen that the teachers stated that they started the teaching process by making the necessary explanations
by getting the attention of the children and giving hints in the form of questions and answers before starting the
activities, and this was observed in the application process. Carrying out activities that attract children during
education flow and conducting activities that allow children to get to know each other improve their sense of
school belonging (inal, 2013). Well-structured educational programs will allow children to adapt to their activity
processes better. Educational practices in which student centered principle is adopted, makes the process more

functional.

In the interviews with 12 teachers, the participants stated that they attach importance to the assessment time;
however, it was observed that 11 teachers did not take the time to assess the day. In the study conducted by
Kandir, Ozbey & inan (2009), it was found that a large part of preschool teachers had difficulties in assessments
for various reasons. In the researches of Durmuscelebi & Akkaya (2011), it was concluded that the application of
“assessment," which is one of the elements of the program included in the 2006 Preschool Education Program,
was used negatively by preschool teachers. Tukel (2017) concluded that in the views of teachers on the daily
education flow dimension included in the 2013 Preschool Program, the children gave a positive opinion in terms
of adapting to each other about the time to start the day and that it was necessary to assess the day in terms of
evaluating the children at the end of the day. The evaluation of the program, the evaluation of the activities and
the daily training process is an important process, in which the daily training flow is done at the right time for
evaluation and where the information learned is reinforced and the process is reviewed (Sapsaglam, 2013). Isik

(2015) found that almost all of the teachers (92.1%) could plan the day evaluation time in the daily education
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flow, but only some of them (76.7%) could apply it. Evaluating the daily education flow is a significant phase in
which children reinforce the information they have learned during the day, express their feelings or thoughts
about the work done, and review educational activities. Assessment has a vital place in the Preschool Education
Program of MEB (2013). "The assessment process is multi-faceted" is one of the main characteristics of the MEB
(2013) Preschool Education Program. Therefore, we observe that the process should be assessed rather than the
result in preschool education, and it should be multi-faceted. Due significance should be attached to assessment,
and it should be conducted meticulously in preschool education. A teacher assessing children's development and
learning in a holistic and right way can make more effective and qualified planning by identifying the education
program's strengths and weaknesses (Deniz Kan, 2007). In this context, preschool teachers should eliminate
shortcomings in their theoretical and practical knowledge about assessing and improve themselves in

assessment.

Results regarding the suitability of classroom practices of teachers for the development of children:

Teachers stated that they care about children's levels while preparing an activity plan, and at the same time, they
want to make children happy, have fun learning, use materials and different techniques; regardless, it was
concluded in the observations made that only partial attention was paid. Children can benefit from the learning
environment effectively by finding opportunities that are compatible with their learning needs. Being aware of
the child's developmental characteristics and individual differences allows the teacher to plan learning
experiences accordingly, choose the materials per the requirements, and restructure the program by the results
(McAfee & Leong, 2012). is (2017) stated that teachers gave a positive opinion that the gains and indicators
related to the program being sufficient. He concluded that the gains and indicators are very clear, detailed and
age-appropriate. Through the question "Do you pay attention to covering all areas of development when
determining the gains and indicators in the program?" Koksal et al. (2016) determined that more than half of the
pre-school teachers paid attention and that the teachers, who distributed gains and indicators in a balanced way
throughout the day, could get the gains equally, because they used integrated activities. In the research titled
“Evaluation of the 2006 Preschool Program”, Dilek (2012) reached the conclusion that according to the findings
from the interviews with preschool teachers, the gains and achievements in the program can be applied with
activities, that the goals enable the implementation of different activities making them applicable in
environments with different physical conditions. Ozsirkinti et al. (2014) found teachers to be sufficient in terms
of the gains and indicators in the program, the stage of preparing the activities and the development of children;
they also determined that teachers had the view of simplifying the gains and writing with their explanations
down, as it made them more understandable. In the study conducted by Uzun (2007), it was concluded that while
preparing the activities, the majority of teachers prepare the activities in line with the objectives and the interests
by considering needs and levels of the children. Although Basara Baydilek & Tuirkoglu (2016) think that the gains
and indicators included in the preschool education program of the field experts supports reasoning and brain

storming, these gains and indicators remain on paper due to problems in practice.
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Although teachers stated that providing family participation is important for the child and their benefits, it was
found that this had no place in the activity plan and that family participation was not part of the practices. Dilek
(2012) stated that 9 (45%) of the teachers stated that they performed all family participation activities, while 11
teachers (55%) stated that they did not apply all family participation activities. Tikel (2017) concluded that filling
the "Family Participation Form", "Family Education Needs Determination Form", "Forms in the Family
Recognition File" and "Forms in the School Introduction File" are seen as a necessary practice by teachers. Celenk
(2003) stated that the family factor has an important role in children's school success, and the school success of
children from families, who have a supportive attitude in terms of education, is higher, and that family care,
compassion and protection are important factors in increasing school success. In the study conducted by Caltik
(2004), it was found that preschool teachers had difficulties in planning and implementing family participation
activities. Families are beneficial for both parties when they participate in children's daily activities. Families that
have good relationships with their children contribute to the social emotional development of children (Reeves,
2007). The child's relationship with his/her family members affects his/her attitudes and behaviors in society.
Parents' participation in school reinforces the child's belief in success. School-family cooperation ensures that
children, families, and teachers are motivated to the school, and families can guide their children better as they
know the school's expectation from the child. In order for a successful education to take place, the teacher must
know the child, know his/her needs and the characteristics of the family he/she lives with. For this reason, the
teacher should work with parents to develop classroom activities where they can use their own abilities, interests
and careers. The cooperation between teachers and families will enable the child to manage the adaptation to
school and overcome the preparation process for primary school healthily and enable the teacher to implement
effective classroom management strategies. We observe how much importance our education system attaches
to the family and family participation to be provided with education in preschool education via the Preschool
Education Program and the Integrated Family Support Education Guide (EPEPIFSEG). In the research conducted
by Ozsirkinti, Akay, and Yilmaz Polat (2014), they observed that the Preschool Education Program and the
Integrated Family Support Program played a vital role for the teacher to get to know the family better, including
families more in the process and increasing the school-family cooperation. Thanks to family participation, the
child's participation in school activities increases, and educational differences between home and school
decrease. Children become more aware of family supervision and respect their families more. Qualified
preschool education and family support are essential for children to develop their social-emotional cognitive,
language, motor, and self-care skills as a whole and to guide them per their interests and abilities. Research
indicates that children's success, whose families participate in education improves. Children may feel part of the
school, and they attend school more regularly (Family Support Education Guide Integrated with Preschool

Education Program, 2013).

In line with these results; different practices and activities in the field can be included in a website to be created
with the support of MoNE and contributions of preschool teachers in order to overcome the shortcomings of

teachers in preparing preschool education plans. As a result of the research, it has been seen that some teachers
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use ready-made plans. It can be explored through different studies that the use of a ready-made plan will reduce
the creativity of pre-school teachers and that such plans are not suitable for the individual differences of children,

and this can be explained to teachers and prospective teachers through trainings.

Since the activities of teachers in the classroom are not observed, evaluation cannot be made about the
characteristics such as professional competence and self-education. For this reason, inspections should be done
in its natural environment, based on visual inspection In-class audits fall under the respobsibility of school
administrators. Failure to observe a teacher in classrooms can lead to systematic blindness in the long run. For
these reasons, it may be suggested to discuss the observation and supervision of teachers performing in the

classroom in scientific meetings and to find a related solution.

The research includes half-day classroom practices of teachers who volunteered. Teachers can be examined in

depth for a longer period of time, and studies on planning and implementation can be conducted.

The research had been conducted on preschool teachers who work within Adiyaman province. The results of the
research cannot be generalized to all preschool teachers. For this reason, similar studies can be conducted in

different provinces and Turkey-wide.

Researches to determine the problems that teachers experience with the preschool instructional program and

their in-service training needs can also be conducted.
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OKUL ONCESi OGRETMENLERININ SINIF iCi UYGULAMALARININ PLANLAMALARA VE
COCUKLARIN GELISIMLERINE UYGUNLUGU AGISINDAN iNCELENMESi?

(0

Arastirma, okul o6ncesi 6gretmenlerinin, sinif i¢i uygulamalarinin planlamalara ve gocuklarin
gelisimlerine uygunlugu agisindan incelenmesi amaci ile yapilmistir. Arastirmanin ¢alisma grubunu,
Adiyaman il merkezinde bulunan bagimsiz anaokul ve ilkokul biinyesindeki anasiniflarinda gorev
yapan ve gonilli olan 12 okul 6ncesi 6gretmeni olusturmustur. Verileri toplamak amaci ile
“Bireysel Goriisme Formu” ve video kayitlarini incelemeye yonelik olarak da “Gézlem Formu”
kullanilmistir. Elde edilen veriler, frekans ve ylzdeler ile betimsel olarak degerlendirilmistir. Ayrica,
bireysel goriisme ile elde edilen veriler, 6gretmen kodu ile sunulmustur. Arastirma sonucunda,
dgretmenlerin MEB 2013 Okul Oncesi Programina yonelik bilgi sahibi olduklari fakat bunu
uygulamaya net olarak yansitamadiklari belirlenmistir. Ogretmenlerin giinlik egitim akisi
hazirlarken giin icerisindeki durumlarinin ve sinifin sartlarinin uygunluguna dikkat ettiklerini ifade
ettikleri; ancak uygulamada ginlik egitim akisindaki etkinlikler disinda baska aktiviteler de
yaptiklari saptanmistir. Ogretmenlerin etkinliklere baslamadan 6nce c¢ocuklarin dikkatlerini
cekerek ve soru-cevap seklinde ipucu vererek gerekli agiklamalari yapip 6grenme sirecine
bagladiklarini ifade ettikleri ve bunun da uygulama sirecinde gorildigi belirlenmistir.
Ogretmenler etkinlik plani hazirlarken g¢ocuklarin diizeylerine, mutlu olmalarina, eglenerek
o0grenmelerine, kullanilacak materyallere ve degisik tekniklerden faydalanmaya énem verdiklerini
belirtmislerdir ancak uygulamada soylediklerine kismen uyduklari saptanmistir. Ayrica aile
katilimini saglamanin c¢ocuk agisindan 6nemli oldugunu ve vyararlarini belirtmelerine ragmen
etkinlik planinda ve uygulamalarda aile katilmi galismalari yapmadiklari tespit edilmistir.

Anahtar Kelimeler: Okul 6ncesi egitim, okul 6ncesi egitim programi, 6gretmenlerin sinif ici
uygulamalari

2 Bu arastirma, Gazi Universitesi Egitim Bilimleri Enstitiisii Okul Oncesi Egitimi Bilim Dalinda “Ogretmenlerin Milll Egitim
Bakanligi Okul Oncesi Egitim Programini Planlama ve Uygulamaya Yénelik Calismalarinin incelenmesi” baslikli doktora tez
¢alismasindan hazirlanmistir.
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GiRiS

Dogum Oncesinden baslayan egitim, yasam boyu devam eden bir slireci kapsar. Devam eden bu siregte bazi kritik
doénemler vardir. 0-6 yas ya da okul 6ncesi olarak tanimladigimiz bu evrede bireyin yetismesi acisindan énemlidir.
Cesitli uyarici ve gevre olanaklarini sunan okul dncesi egitiminin; cocuklarin gelisimleri, tlkenin karakter degerleri
ve kiltirel bilesenleri dogrultusunda, gerekli bir egitim sireci olarak bilinmesi, bu dénemde uygulanacak
etkinliklerin ve verilecek egitimin 6nemini artirmaktadir (Metin, 2001: 22; Oguzkan & Oral, 1993). Bu dénemde
cevredeki uyaranlar ne kadar zengin olursa gocuk o kadar hizl gelisir ve 6grenir. Bu da ancak saglkli bir aile ortami
ve nitelikli bir okul 6ncesi egitim ile olanakhdir (Bekman & Giirlesel, 2005; Edie & Schmid, 2007; MEB, 2013). Okul
oncesi egitim, cocuk icin farkli ve biliyik bir sosyal grup ile ilk defa etkili iletisim icine girdigi ortamdir (Mclintry,
Blacher & Baker, 2006). Cocuk okula basladiginda yeni cevresine, farkli sosyal yasamlara ve gesitli kultlrel etkilere
uyum saglamayi 6grenmektedir (Fabian, 2000). Nitelikli bir okul dncesi egitim, cocuklarin gelisim farkhlklarini
telafi ederek toplumsal esitligi gliclendirmektedir (Kitta ve Kapinga, 2015). Kendine guivenli, analiz ve sentez
yapabilen, cevresine duyarli, orjinal ve esnek disiince yapisina sahip, yaratici bireyler yetistirebilmek icin okul
oncesi egitim kurumlarinda nitelikli egitim verilmesi ile miimkiindiir (Coskun, Kazu, 2018). Nitelikli bir okul 6ncesi
egitim kurumundan hizmet alan ¢ocuklarin bir¢cok yonden gelisim sagladigi bilinmektedir. Cocuklarin iyi
donatilmis kurumlarda daha uzun siireli ve yaratici oyunlar oynadiklari, fiziksel olarak daha ¢ok hareket ettikleri
ve sosyal olarak yetiskin ve akranlariyla daha etkilesimde bulunduklari goriilmistir (Pianta & dig., 2002). Etkili
bir okul 6ncesi egitim siireci i¢in cocuklarin gelisim ve 6grenmelerinin dogru degerlendirilmesi dnemli ve gerekli

bir anahtardir (Bredekamp, 2015).

Okul oncesi egitimde de egitim programlarinin kullanilmasi, izerinde uzlasi saglanan bir konudur. Okul éncesi
egitim programlari, cocugun fiziksel, bilissel, duygusal, dil ve 6z bakim becerilerini kapsayacak sekilde butinciil

gelisimini ve 6grenmesini destekleyen ve gliglendiren deneyimleri saglar (Bertrand, 2012).

Gelisimsel olan egitim programinin nitelikli olabilmesi, cocuklarin yaslarina uygun olarak planlanmasina ve onlarin
gelisim duzeyleri, ilgileri ve ihtiyaglarinin goéz o6nilinde bulundurularak uygulanmasina baghdir. Program
planlanirken, 6grenme etkilesimli bir sire¢ olarak ele alinmalidir. Cocuklara yaparak yasayarak 6grenme
firsatlarinin saglanmasina, yaraticiliklarini ortaya g¢ikarmaya uygun ortamlarin olusturulmasina ve onlarin aktif

olmalarina 6zen gosterilmelidir (Yazar, Celik & Kok, 2008).

Cocuklarin gelisim alanlarindaki yeterliklerini artirmak, en st seviyeye g¢ikarmak ve bu alanlardaki eksiklikleri
gidermek programin amacidir. Ayrica program okul dncesi 6gretmenlerine, etkinliklerin planlanmasinda segilen
kazanimlara ulasilmasi icin hazirlanmis yoénlendirici bir kilavuzdur. Bu nedenle 6gretmenlerin aylk plan, ginliik
egitim akisi ve etkinlik plani olustururken okul dncesi egitimi programindan yararlanmalari beklenir. Hazirlanan
egitim planlari, cocugun ilgi ve ihtiyaglarina cevap verebilmelidir. Bu sebeple 6gretmen tarafindan planlanan
O0gretim slrecinin egitim programina gore hazirlanmasi ve uygulanmasi gerekmektedir (Lawhon & Cobb, 2002;

Milli Egitim Bakanhgi [MEB], 2013; Ozdemir, Bacanli & Sdzer, 2007). Ozellikle sinif ortami 8gretmenler tarafindan
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olusturulmaktadir. Ogretmen sinifini her cocugu bireysel destekleyebilecek sekilde diizenleyebilmektedir (Docket
ve Perry, 2016). Cocuklarin duygu ve disiincelerinin olumlu olmasinin sinif ortami ve 6gretmenleriyle kurduklari
iletisimden etkilenmektedir (Valeski & Stipek, 2001). Olumlu bir 6gretmen c¢ocuk iliskisi cocugun yasamini
zenginlestirir, gliven ve 6zsaygl olusturur, cocugun 6grenmesini ve performansini destekler, yeni fikirler ve yeni

roller kesfetmesi konusunda gocugu ylreklendirir (Pianta, 1999).

Ogretmenin hangi diizeyde ve nerede olursa olsun egitimde cocugun gelisim durumunu, ilgilerini,
gereksinimlerini, yeteneklerini ve icinde bulundugu gevre kosullarini bilmesi gerekir. Ancak bu durumda etkili bir
egitimden so6z edilebilir. Etkili bir egitim programi, basta cocugun yas ve gelisim seviyesine, bulundugu gevrenin
ozelliklerine, ¢ocugun ve toplumun gereksinimlerine gore cesitlenip, sekillenir. Kaliteli egitim, planlama ve
programlama gerektirir (Beaty, 2012; Dodge, Colker & Heremon, 2010). Program ya da plan olmadan yapilan
Ogretim, haritasiz yol aramaya benzer. Planlama gocuklarin ne 6grenecegine ve neleri yapabilecegine karar
vermeyi ya da belirlemeyi iceren ve devam eden bir siiregtir. Egitimde planlama, etkinliklerin diizenli bir bigimde
nasil yiritileceginin 6nceden tasarlanip ortaya konmasidir (Aral, 2014; Beaty, 2012). Ogretmenin planlama
yapmasi, egitim-6gretimde neyi, nigin ve nasil yapacagini disiinmesini saglayarak verimi artirir. Etkinliklerin ne
zaman ve ne kadar sire icinde gergeklestireceginin zaman sirasina gore dizenlenmesini, ayrica programlarin

siresi icinde tamamlanmasini saglar (MEB, 2013).

Okul 6ncesi egitim programlari; okul 6ncesi donem ¢ocuklarinin gelisim diizeylerine uygun ve cocuklari bedensel,
zihinsel, sosyal, duygusal ve bireysel yonden gelistirici olmalidir. Okul dncesi egitim kurumlarinda uygulanan
programlarin temel 6zelliklerinden biri, icerikten ¢ok slreg¢ Uzerinde durmasidir. Egitim siireci etkinliklerle
yurataldagu icin etkinlikler, programin odak noktasini olusturmaktadir (Giltekin, 2000). Uygulanan programin
amaglarina ulasip ulagsmadiginin ve etkiliginin belirlenmesinde de programin degerlendirme 6gesinden elde
edilen veriler ile saglanmaktadir. Egitim programlarinin uygulama siirecinde yer alan bitiin paydaslardan elde
edilen geridonitler, yasanilan dénemin O6grenme gereksinimleri, ¢cagdas program gelistirme yaklasimlari,
Ulkelerin egitim politikalari, bu politikalarin olusturdugu kanun ve yénetmelikler dogrultusunda uygulanmakta
olan programlar gerekiyorsa gilincellenebilir ya da yeni egitim programlari denenip uygulanmak (zere

gelistirilebilir (Dikmen Ada, 2019).

Tirkiye’de okul oncesi egitim programinda degisiklikler meydana geldik¢e, programin degerlendiriimesine
yonelik ¢alismalar da devamlilik géstermistir. Arastirmalar incelendiginde, okul éncesi egitim programinin bazi
becerilere etkisi ya da bazi konulara iliskin kazanimlarin incelenmesine yonelik ¢calismalar oldugu goérilmektedir
(Is, 2017; Kay, 2015; Delen Tanriverdi, 2008; Senemoglu, 1994). Ayni zamanda 6gretmenlerin okul dncesi egitim
programina iliskin bilgileri, uygulama vyeterlikleri, uygulamada karsilastiklari sorunlar ve programa iliskin
goruslerinin de ele alindigi dikkat cekmektedir (Arslan, 2017; Tiikel, 2017; Koksal, Balaban Dogal & Duman, 2016;
Istk, 2015; Diizgiin, 2014; Ozsirkinti, Akay & Yilmaz Bolat, 2014; Dilek, 2013; Oguz, 2013; Aydin, 2010; Erden,
2010; Akkaya, 2009; Can Gil, 2009; Budun¢ & Haktanir, 2007; Uzun, 2007; Sivgin, 2005; Caltik, 2004;
Durmusoglu, 2004; Cémert, 2003; Calisandemir, 2002; Demir, 2001; Can Yasar, 1998; Parlakyildiz, 1998; Kandir,
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1991). Ulkemizde okul dncesi egitim programlarinin tarihsel gelisimi incelenmesi ve okul éncesi programlarinda
yapilan degisikliklerin gegmisten glinimiize gorilebilecegi calismalar da yapilmistir (Sapsaglam, 2013; Disek &
Donmez, 2012; Gelisli & Yazici, 2012; Celik & Gindogdu, 2007). Okul 6ncesi programinin degisik acilardan
incelendigi (Balci, Gindogdu & Celik, 2012; Yazar, Celik & Kok, 2008), programin degerlendirilmesi ve programdan
yararlanmaya iliskin calismalar (Cobanoglu, 2011; Ozdemir, 2009; Parlakyildiz & Yildizbas 2007; Aktas Arnas,
Erden, Aslan & Comertbay, 2003; Demirdalig, 2003; Giiler, 2001; Geng, 1997; Turla, 1995) oldugu gorilmektedir.
MEB 2013 Okul Oncesi Egitim programi, Tiirkiye icin yeni bir programdir ve programin uygulamaya yansimalarinin
cesitli agilardan incelenmesi gerekmektedir. Bu tir ¢alismalar, programin giincellenmesinde onemli bilgiler
saglayacaktir. Buradan yola cikarak okul éncesi 6gretmenlerinin Milli Egitim Bakanhg 2013 Okul Oncesi Egitim
Programini planlama ve uygulamaya yonelik ¢calismalarinin incelenmesi amaglanmistir. Bu amag dogrultusunda
sinif igi uygulamalarinin planlamalara ve gocuklarin gelisimine uygunlugu nasildir sorularina yanit aranmistir. Bu
arastirma, 2013-2014 egitim-6gretim yilindan itibaren okul éncesi egitim kurumlarinda uygulanan Okul Oncesi
Egitim Programi’nin nasil planlandigi ve ne derece uygulandigi konularinda bilgi sahibi olmak agisindan 6nem arz
etmektedir. Ayrica, arastirmada gozlem, gériismelerden elde edilen verilerin okul 6ncesi egitimi bilim alan yazina

katki saglayacagi ve ileride yenilenecek yeni programlara isik tutacagi 6ngorilmektedir.
YONTEM
Calismanin Modeli

Arastirma, okul 6ncesi 6gretmenlerin sinif i¢i uygulamalarinin aylik plan, giinlik egitim akisi, etkinlik planina ve
cocuklarin gelisimine uygunlugu acisindan incelenmesini amaglayan betimsel tirdedir. Bu arastirma

cercevesinde veri toplama tekniklerinden gézlem ve yari yapilandirilmis gériisme yapilmustir.
Calisma Grubu

Arastirmanin ¢alisma grubunu, Adiyaman il merkezinde bulunan bagimsiz anaokul ve ilkokul biinyesindeki

anasiniflarinda gorev yapan ve gonillli olan 12 okul 6ncesi 6gretmeni olusturmustur.

Arastirmaya katilan 6gretmenlerin demografik 6zellikleri Tablo 1’de sunulmustur.
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Tablo 1. Uygulamalari Gézlenen ve Gériisme Yapilan Ogretmenlerin Demografik Bilgilerine Yénelik Frekans ve

Yizdeleri

Degiskenler f %
Cinsiyet Kadin 11 91.7
Erkek 1 8.3
25’ten kiglk 2 16.7
Yas 26-30 1 8.3
31-35 4 33.3
36-40 5 41.7
Ogrenim Diizeyi On Lisans 1 8.3
Lisans 11 91.7
Cocuk Gelisimi ve 3 25.0
Mezun Olunan Program Egitimi Ogretmenligi
Tird Okul Oncesi Egitimi Ogretmenligi 5 41.7
(Orgiin)
Okul Oncesi Egitimi Ogretmenligi (Agtkk 4 33.3
Ogretim)
Hizmet igi Egitim Aldi 7 58.3
Almadi 5 41.7
Calisilan ilkokula Bagli Anasinifi 4 333
Okul Tard Bagimsiz Anaokulu 8 66.7
Kadro Durumu Kadrolu 9 75.0
Ucretli 3 25.0
Mesleki Kidem 1-10 yil 11 91.7
11 yil ve Uzeri 1 8.3
Calisilan Yas Grubu 4-5 yas 6 50.0
6 yas 6 50.0
Toplam 12 100

Tablo 1 incelendiginde arastirmaya katilanlarin ¢ogunlugunu % 91.7 ile kadin 6gretmenlerin olusturdugu
gorilmektedir. Ogretmenlerin yas araligina bakildiginda, 36-40 yas araligi % 41.7 ile calisma grubunun en biiyiik
kismini, % 8.3 ile 26-30 yas araligl ise calisma grubunun en az kismini olusturmustur. Ogretmenlerin
gogunlugunun % 91.7 ile lisans mezunu oldugu gérilmektedir. Ogretmenlerin mezun olduklari program tiiriine
bakildiginda, Okul Oncesi Egitimi Ogretmenligi (6rgiin) mezunu % 41.7 ile ¢alisma grubunun en biyik kismini,
Cocuk Gelisimi ve Egitimi Ogretmenligi % 25 ile calisma grubunun en az kismini olusturmustur. 2013 Programiyla
ilgili 6gretmenlerin % 58.3’U hizmet i¢i egitim alirken % 41.7’si bu egitimi almamistir. Calisma grubunda
O0gretmenlerin galistiklari okul tiriinde % 66.7’si ile bagimsiz anaokulunda, % 33.3U ilkokula bagh anasinifinda
cahistiklari gortlmektedir. Arastirmaya katilan okul 6ncesi 6gretmenlerin ¢ogunlugunu % 75 ile kadrolu
dgretmenler olusturmaktadir. Ogretmenlerin mesleki kidemleri incelendiginde, 1-10 yil arasi % 91.7 ile calisma
grubunun en biyik kismini, 11 yil ve lzeri ise % 8.3 ile en az kismini olusturmustur. Ogretmenlerin egitim

verdikleri yas grubunda ise % 50 ile 4-5 yas ve 6 yas grubunun esit oldugu gorilmektedir.
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Veri Toplama Araglari

Arastirmada, 6gretmenlere iliskin tanitici 6zellikleri belirlemek amaci ile “Demografik Bilgi Toplama Formu”
kullanilmistir. Ayrica arastirmaci tarafindan gelistirilen “Bireysel Gorlisme Formu” ve video kayitlarini incelemeye

yonelik olarak da “Gozlem Formu” kullaniimistir.

Demografik Bilgi Toplama Formu

Oretmenlere iliskin tanitici dzellikleri tespit etmeye yonelik olarak; cinsiyet, yas, 6grenim diizeyi, mezun olunan
program tiir(i, MEB 2013 Okul Oncesi Egitim Programi ile ilgili hizmet ici egitim alma durumu, gérev yapilan okul

tlrl, kadro durumu, mesleki kidem ve ¢alisilan yas grubu gibi sorulara yer verilmistir.
Go6zlem Formu

Arastirmada, 6gretmenlerin okul 6ncesi egitim programini sinif icinde uygulamalarini incelemek amaciyla 31
sorudan olusan “Gozlem Formu” hazirlanmistir. Bu form, sinif icinde uygulamalari video ile kayit altina alinan
ogretmenlerin uygulamalarini degerlendirmek igin kullanilmistir. Gézlem Formu’nun hazirlanmasi siirecinde
sorularin hazirlanmasi, uzman goérisl, pilot uygulama ve uygulayici givenirligi asamalari sira ile
gerceklestirilmistir. ilk asamada literatiir 1siginda, Gézlem Formunda yarim giinliik egitimde yer alabilecek
uygulamalara yonelik 30 soruya yer verilmistir. Bu sorularin; uygulamanin aylik plana uygunlugu, etkinlik planina
uygunlugu ve bu planlardaki kazanim ve gostergelere ne denli uygun olup olmadigini belirleyecek nitelik ve
kapsamda olmasi saglanmistir. Sorular hazirlandiktan sonra 7 alan uzmaninin goriisiine sunulan form, gorisler
dogrultusunda diizenlenmistir. Uzman goérisleri dogrultusunda diizenlenen Goézlem Formu, sorularin gézlemi
yapmada yeterli ve uygun oldugu yoninde degerlendirilmesi amaci ile gonilli 3 6gretmenin sinifinda yapilan
video kayitlari aracihigi ile arastirmaci tarafindan doldurulmustur. Pilot uygulama sonucunda gozlem formunda
ek bir degisiklige ihtiya¢ olmadigina karar verilmistir. G6zlem formu, okul 6ncesi 6gretmenlerinin sinif igi
uygulamalarinin uygun olma durumu (Evet-Hayir) ve uygun degilse nedeni agiklanacak sekilde olusturulmustur.
Go6zlem Formu’nda yer alan her bir maddeye iliskin gézlem verileri formda isaretlenen uygunlugu belirtilmistir.
Guvenirlik amaciyla arastirmaci disinda iki uzmana doldurtulan gézlem formu aracihgi ile puanlayicilar arasi
glvenirlige Cohen’s Kappa teknigi ile bakilmistir. Glvenirlik, Cohen’s Kappa tekniginde Arastirmaci-Uzman 1 ve 2

arasinda .92 ve .94 saptanmustir.
Bireysel G6riisme Formu

Arastirmada, dgretmenlerin MEB 2013 Okul Oncesi Egitim Programina iliskin planlama ve uygulamaya yonelik
gorislerini incelemek amaciyla yari yapilandiriimis “Gorigsme Formu” hazirlanmistir. Goriisme Formunda
ogretmenin programda yer alan planlar ve bu planlarin uygulanmasini ifade etmesine yonelik acik uglu sorulara yer
verilmistir. Yari yapilandiriimis gorisme formu, okul 6ncesi egitimi, cocuk gelisimi, egitimde 6lgme ve degerlendirme

alanlarindaki toplam yedi uzmandan gelen éneriler dogrultusunda yeniden diizenlenmis ve son hali olusturulmustur.
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Sorularin anlasilabilirligini ve uygulama sirecini test etmek icin 3 6gretmenle pilot uygulama yapilmistir. Sorulara
verilen cevaplar neticesinde 6gretmenlerin anlamakta zorlandiklari soru maddeleri ¢ikariimis ya da degistirilmistir.
"Gorisme Formu” hazirlanmistir. “Bireysel Goriisme Formu”, aylik plan ile ilgili 7, glinlUk egitim akisi ile ilgili 5,

etkinlik plantile ilgili 12 madde olmak (zere toplam 24 maddeden olusmustur.

Verilerin Toplanmasi

Gozlem ve bireysel gériisme icin gonllli 6gretmenler belirlenmistir. Gonulli 6gretmenlerle 6n gorisme yapilarak
calisma ve veri toplama araglari hakkinda bilgi verilmistir. Ogretmenlerin sinif i¢i uygulamalarina yénelik
gozlemler, 2015-2016 egitim-6gretim yilinin Nisan ayinda gergeklestirilmistir. Ogretmenlerin belirledigi bir giinde
arastirmaci tarafindan sinif i¢i uygulamalar yarim giin video ile kayit altina alinmistir. Ogretmenlerin
uygulamalarini yaptigi tarihlerde hazirladiklari ve uyguladiklari aylik plan, glinlik egitim akisi ve etkinlik plani da
gozlem formunun doldurulmasinda kullanilmak Uzere toplanmistir. Kayit altina alinan videolar arastirmaci

tarafindan izlenerek gézlem formlari doldurulmustur.

Tamamlanan gézlemlerin ardindan &gretmenlerden randevu alinarak gériismeler yapilmistir. Ogretmenlerin
vermis olduklari cevaplari dogru ve ayrintili olarak kaydetmek icin ses kayit cihazi ile kayit yapilmak istendigi
belirtilmistir. Gorismeler 35-50 dakika strmustir. Ses kaydi dinlenerek Bireysel Goriisme Formu’nda yer alan
sorularin cevaplari arastirmaci tarafindan yazili metin haline getirilmistir. Her 6gretmene ait gorismelerden 10-

11 sayfalik metin dokiimi elde edilmistir.

Verilerin Analizi

Go6zlem yoluyla elde edilen veriler, video kaydi yapilan sinif ici uygulamalarinin gézlem formundaki her bir soruda

yer alan uygunluk durumu, frekanslari belirlenerek tablolarda sunulmustur.

Gorusmelerden elde edilen verilerin yaziya aktarilmasinda &gretmenlerin yanitlari Gzerinde herhangi bir
degisiklige gidilmeden gorliismede sdylenenler oldugu gibi yazilmistir. Veriler gorusilenlerden elde edildigi sekilde
degistirilmeden alintilar seklinde aktarildigindan betimsel analiz tercih edilmistir. Gorisme formlarinin her birine

01, 02, 03 ... seklinde kodlar verilmistir. Bulgular verilirken bu kodlarla beraber sunulmustur.

BULGULAR

Bu bdliimde 6gretmenlerin sinif igi uygulamalarinin hazirlamig olduklari aylik plan, giinlik egitim akisi, etkinlik
planlarina uygunlugu, bu planlari hazirlamaya yoénelik gorisleri, uygulamalarinin ¢ocuklarin gelisimine uygunlugu,
planlamalarinda, Kazanim-Gostergeler ve Aile Katiim Calismalarini Planlamaya iliskin gorisleri ile ilgili bilgilere

yer verilmistir
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Tablo 2. Ogretmenlerin Sinif ici Uygulamalarinin Aylik Plan, Giinliik Egitim Akisi ve Etkinlik Planlarina Uygunlugu

Uygulamalar

Uygun Olma Durumu
(Ogretmen Kodlari)

Uygun Olmama Nedenleri

Evet Hayir
f f
Sinif igi uygulamalarin aylik plana 5 7 Gunlak egitim akisi ve etkinlik plani disinda farkli bir
uygunlugu uygulama yapiimasi (04, 07)
(01,062, (04,05,07, Aylik planda olmayan kazanim ve gdstergelerin mevcut
03, 06, 08, 09, 011, olmasi (05)
010) 012) Aylik planda olmayan kavramlarin mevcut olmasi (05, 08,
09, 011, 012)
Sinif igi uygulamalarin giinliik 12 Giline baslama zamaninin yapilmamasi (01, 03, 05, 06,
egitim akisina uygunlugu 08, 610, 011, 612)
(01,062,03, Ogrenme merkezlerinde oyun oynanmamasi (01, 05, 06,
. 04, 05,06, 08,010, O11)
07, 08, 09, Gunliik egitim akisindaki etkinliklerin uygulanmamasi (04,
010, 011, 06, 07, 012)
012) Glnlik egitim akisindaki etkinlikler disinda bagka
etkinliklerin de eklenerek uygulanmasi (01, 02, 03, 07,
09, 011)
Gilinu degerlendirme zamaninin yapilmamasi
(01, 62, 63, 65, 06, 08, 39, 610, O11)
Sinif igi uygulamalarin etkinlik 2 10 Etkinlik planinin eksik uygulanmasi (01, 02, 63, 05, 0s,
planina uygunlugu 010, 611)
(67, 08) (01, 02, Etkinlik planinda yer almayan etkinliklerin uygulanmasi
03, 04,05, (01,04, 010,012)
06, 09, Etkinlik planin degistirilerek farkli sekilde uygulanmasi
610,011, (01, 69)
012) Etkinlik planindaki degerlendirme sorularinin sorulmamasi
(03, 05, 06, 011)
Etkinliklere baglamadan 6nce - 12 Sinif iginde oynanacak oyundan 6nce masalarin geriye
gerekli glivenlik 6nlemlerin alinmamasi (08)
alinmasi (01,082,003, Deney etkinligi yapilirken giivenlik &nlemlerinin
04, 05, Os, alinmamasi (010)
07, 08, 09, Guvenlik 6nlemlerini gerektirecek bir etkinligin olmamasi
610, 011, (61, 62, 63, 04, 05, 06, 07, 09, 011, 612)
012)
Etkinlikler uygulamaya 10 2 Etkinlikte izletilecek videonun olmamasi (06)
baslamadan once etkinlikte Etkinlikte kullanilacak nesnelerin ve arag-gere¢ olarak
kullanilacak materyallerin sinif (01,02, (06, 011) tartinin olmamasi (011)
icinde hazir bulunmasina dikkat 03, 04,
edilmesi 05,07,
08, 09,
610, 612)
Etkinliklere baglamadan 6nce 12 -
gerekli agiklamalarin yapilmasi
(01, 62,03,
04, 05, 086,
07, 08, 09,
010, 011,
012)
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Tablo 3. Ogretmenlerin Aylik Plan, Glnliik Egitim Akisi ve Etkinlik Plani Hazirlamaya iliskin Goriigleri

Maddeler Gorusler f Ogretmenler
Aylik plan hazirlarken nelerigdéz ~ Cocuklarin gelisimi ve 6zellikleri 9 01,02, 04, 05, 06,
dniinde bulunduruyorsunuz? 067, 010, 011, 012
Belirli giin ve haftalar 3 02, 04, 67
Hazir plan kullaniimasi 2 03, 010
Kazanim ve gdstergelere gére 5 03, 06, 08, 09, 012
Okulun fiziki sartlari 3 03, 05, 011
Ay icinde alinacak kavramlarin 3 01, 06, 012
belirlenmesi
Gunlik egitim akisin Aylik plan ile baglantili olmasi 5 03, 04, 09, 010, 0612
ﬁazwltarl'(en hangi' noktalar Cocuklarin yas ve gelisim diizeyine 5 05,06, 07, 08, 010
oncelikli olarak dikkate gére
aliyorsunuz? Cocuklarin o anki durumu ve algi 3 02, 05, 011
dizeylerine uygun olmasi
Hafta icinde hangi konu islenecekse 1 04
ona uygun olmasi
Bir hareketli bir dinlendirici olmasi 01
Etkinlik planlarinizi yaparken Etkinlik planlarin hazir kullaniimasi 03
hangi kriterleri goz niine Cocuklarin yas ve gelisim diizeyinin 5 03, 05, 06, 010, 011
alarak hazirliyorsunuz? dikkate alinmasi
Aylik plandaki kazanim ve 2 02, 04
gostergelerin dikkate alinmasi
Gunlik egitim akisina uygun olmasi 1 07
Gun igerisinde verilecek kavramin 1 06
dikkate alinmasi
Bireysel farkhhklarin dikkate alinmasi 1 09
Etkinlik havuzlarindan faydalanilarak 1 09
hazirlanmasi
Degisik tekniklere yer vermeye 6zen 1 08
gosterilmesi
Cocuklarin mutlu olacagi etkinliklerin 1 012
hazirlanmasi
Okulun fiziki sartlarina uygun olmasi 2 05, 011
Zamanin dikkate alinmasi 1 01
Kullanilacak materyallerin mevcut 1 012
olma durumu
Etkinlikleri hazirlarken ne tiir Artik materyaller 9 01, 062, 03, 04, 05,
materyallere yer veriyorsunuz? 06, 07, 010, 612
Bilgisayar yazilimlari (yazili 1 08
materyaller, resim ve gorseller)
Gercekci materyaller 2 09, 0611
Ogrenme siirecini agiklarken Cocuklarin yas ve gelisim diizeyine 4 07, 08, 010, 012
nelere dikkat ediyorsunuz? uygun anlayabilecekleri bir dilin
kullanilmasi
Aciklamalarin asamali yapilmasi 2 03, 06
Soru cevap seklinde ipucu verilmesi 3 05, 67, 09
Gorsel materyaller kullanilarak 2 02, 0611
ilgilerinin ¢ekilmesi
Dikkatlerinin dagilmadan ding 2 01, 62

tutulmasi
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Tablo 2’de 6gretmenlerin sinif i¢i uygulamalarinin aylik plan, ginliik egitim akisi ve etkinlik planlarina uygunlugu
verilmistir. Tablo 3’te ise 6gretmenlerin plan hazirlamaya iliskin gérisleri sunulmustur. Tablo 2 incelendiginde, 5
dgretmenin (01, 02, 03, 06, 010) uygulamasinin uygun oldugu, 7 6gretmenin (04, 05, 07, 08, 09, 011, 012)
ise uygulamasinin uygun olmadigi gérilmektedir. Buna yonelik 6gretmenlerle yapilan bireysel gérismelerde aylik
planda kavramlari belirlerken neleri g6z éniinde bulunduruyorsunuz? (Tablo 3) sorusuna O5: “Bizim zaten okul
éncesinde belli basli kavramlarimiz var: mekdnda konum olsun, renk, sayi, sekil daha sayamadigim, aklima
gelmeyen bir siirii kavramimiz var. Programda yer alan o kavramlari zaten aylik olarak verdiklerimi arti isareti
koyuyorum, vermediklerine diger ay zaten ay ay. Aylik plan hazirlarken vermediklerimizin {izerine yogunlasiyoruz
ya da gegen ay verip de pekismemis ise onlari tekrar vermeye ¢alisiyorum. Bu sekilde yil boyunca bitirmeye
calisiyoruz” seklinde ifade etmistir. 09 ise “Bizim aylik kavram listemiz var biliyorsunuz, tik dedidimiz her ay
vermemiz gereken kavramlar var, o kavramlari dedigim gibi isleyecegim o ay icerisindeki lniteleri gz éntine
alarak bunlari belirliyorum” seklinde ifade etmistir. 05 ve 09 aylik planda kavramlari belirlerken “Kavramlara
Aylik Egitim Planlarinda Yer Verme Durumu” cizelgesine kaydettiklerini ifade etmelerine karsin sinif ici
uygulamalarin aylik plana uygunlugu yoniinden hazirlanan etkinlik planinda alinan kavramlarin, aylk planin

kavramlar kisminda yer almadigi goriilmistar.

012 bireysel gériismede (Tablo 3) aylik plan hazirlarken dikkate aldiklarini su sekilde ifade etmistir: “Eyliil ayini
baz alirsak basitten karmasiga bir ilerleme yapmam lazim. Ciinkii ¢cocuklari ben sifirdan aliyorum. O yiizden
diyorum ki yasantilarinda daha ¢ok hangi kavramlarla karsilasmis olabilirler, bunlari nasil daha aktif hale
getirebilirler, sinifta kendilerini, bu kavramlari 6grenmis olarak gelirlerse daha rahat hissedecekler, giizel bir
baslangic yapmis olacagiz. O yiizden aylik planimi hazirlarken ilk 6nce kavramlarimi diisiiniiyorum neleri
verebilirim diye, o zaman onlarin bildiklerinden ya da az bildiklerinden yola ¢ikiyorum”. 012 aylk planda ilk énce
kavramlari distindtgini belirtmesine ragmen sinif i¢i uygulamalarinda aylik plana uygunlugu yoniinden

hazirlanan etkinlik planinda alinan kavramlarin aylik planin kavramlar béliimiinde yer almadigi gérialmustar.

Tablo 2’de &gretmenlerin sinif ici uygulamalarinin giinliik egitim akisina uygunlugu agisindan 12 égretmenin (01,
02, 03, 04, 05, 06, 07, 08, 09, 610, 011 ve 012) uygulamasinin uygun olmadigl gériilmektedir. Bireysel
gorlismelerde ise 6gretmenler, glinlik egitim akisi hazirlarken ¢ocuklarin giin icerisindeki durumlarinin ve sinifin
sartlarinin uygunluguna dikkat ettiklerini belirtmislerdir. Ogretmenlerden 02 ve 011 bu durumu su sekilde ifade

etmigslerdir:

02: “Cocuklara bakiyorum. Bazen aslinda etkinlik plani hazirlanmis ama bazen ona uymuyoruz. Ciinkii bakiyorum
cocuklara, o etkinlikten sikildilar, hemen planda yer almayan hareketli bir sarki, ¢ocuklar dans ediyorlar,
oturuyorlar. Can sikintilarini gidermis oluyoruz. Sonra da diger etkinligimize gegiyoruz, o anki durum belirliyor”.
011 ise “O giin kullanacagim plan, o giinkii sinifimin sartlarina uygun mu, benim ve cocuklarin o giinkii algi
diizeylerine uygun mu ona bakiyorum. Eger ki programda bazi seyler uygun degilse onu baska seyle degistirip yine
ayni kazanimlar lizerinden yola ¢ikarak baska sekilde vermeye calisiyorum ¢ocuklara”. Bu ifadeleri de, glinlik

egitim akisindaki etkinlikler disinda bagka etkinlikler de ekleyerek uygulamalari yaptigini gostermektedir.
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Katiimcilardan 03 aylik plan hazirlarken géz éniinde bulundurduklarini séyle aciklamistir: “isin agikgasi aylik plan
hazirlarken hazir plan kullaniyoruz, yani kendimiz oturup da birebir hazirlama yapmiyoruz. Ama plan segerken
dikkat ettigimiz noktalar var bizim okulun ¢evresine uygun mu kullanacagimiz plan, okul seviyemize, yasimiza,
mahallemizin durumuna uygun mu, bunlari géze alarak segiyoruz. Ben mesela hazir kullaniyorum ama bes alti
tane plani isteyip onun iginden dederlendirme yaparak aliyorum. Ayni zamanda ben onu uygulayabilecek miyim
gercekten, bunu verebilecek miyim? Mesela aylik planda kazanim ve géstergelere gére yapiyoruz. O kazanim ve
gdstergeler benim okulum da var mi? Mesela bir tirmanma merdiveni diyor benim okulumda tirmanma merdiveni
var mi, bunlari g6z 6niine alarak yapiyoruz ya da gidecegdimiz gezi, acaba biz gercekten oraya yapabilecek miyiz?
Ama hazir planlarim lizerinde mutlaka oynama yapiyorum, yani flash bellekten atiyorum, flash bellek listiinden

mutlaka kendime gére degisiklikler yapiyorum. Birebir alip da hazir plani kullanmiyorum”.

Katilimcilardan 11 06gretmen vyapilan goriismelerde gini degerlendirme zamanina ©6nem verdiklerini
belirtmislerdir. O1: “O giin icinde neler yaptiGimizi, cocuklara neler yaptirdiginizi, ¢ocuklara neler kattigini
gérmemiz icin ¢ok 6nemli bence. Yani degerlendirmeyi gecmem. Dedigim gibi sanat etkinligini yapabildi mi,
kesebildi mi ya da verdigim sayiyi alabildi mi, bana geri dénebildi mi, o 6nemli. O yiizden degerlendirme, dersin
sonunda yapmak sart” seklinde ifade etmistir. 08: “Giin sonunda ¢ocuklarla beraber. Bunu sohbetle, resim yapma
ile soru-cevap gibi yéntemler de uyguluyorum” seklinde, 011 ise “Giin sonunda zaten dederlendirme yapiyoruz.
Ama séyle bir sey var: giin icerisinde herhangi bir farkli gelen seyle karsilastiGimda oraya bir not diisiiyorum
mutlaka. Ama genel olarak giin sonunda dederlendirmemizi yapiyoruz” seklinde ifade etmislerdir. Bireysel
gorismede arastirmaya katilan 6gretmenlerin degerlendirmeye 6nem verdiklerini ifade etmelerine ragmen

uygulamalarinda glinl degerlendirme zamaninin olmadig gérilmektedir.

03 degerlendirmeye bakis agisini su sekilde ifade etmistir: “Giinliik dederlendirmelerimi eski kafama gére
yapiyorum. ocudga soru sor, bugiin ne yaptin? bu ¢ok glizel. Bu sistemi sevdim aslinda; ama ¢ok gereksiz, uzun.
Kesinlikle cocuklara 45 dakika soru sormak imkdnsiz. Ben bunu sonuna kadar da savunuyorum, asla da 45 dakika
cocuklarla oturup degerlendirme yapmadim. Agik ve net séyliiyorum, giiniin sonunda ¢ocuklara soruyorum bugiin
giiniiniiz nasil gegti, neler 6grendik, zaten kitabi sona birakirim, genelde kitabin da égretim degil 6grendiklerimizi
6grendik mi acaba yazili gibi diistiniin. Onun bir déniitiidiir bana gére. Ona gére bakarim giiniin sonunda ¢ocuklar
su sorulara cevap verdi yazmiyorum, hala eskisi gibi yapiyorum. Isin agidi degerlendirmesi nasil yapiliyor, cok bir

bilgi sahibi degilim”.

Tablo 2’de de gériildiigi gibi 2 6gretmenin (07, 08) uygulamasinin etkinlik planina uygun oldugu, 10 gretmenin
(01, 02, 03, 04, 05, 06, 09, 010, 011, 012) ise uygulamasinin uygun olmadigi gériilmektedir. Buna yénelik sinif
ici uygulamalarin etkinlik planina uygun olarak degerlendirilen O7 ve O8 etkinlik plani hazirlarken dikkat ettikleri
kriterleri su sekilde ifade etmislerdir: O7: “Etkinlik planlari, giinliik editim akisina uygun olarak kavramlar, belirli
giin ve haftalari géz éniine alarak hazirlamaya calisiyoruz”. O8: “Etkinlik plani hazirlarken fazla ayrintidan

sakinmaya calistyorum. Ancak ¢ok kisa ya da daginik bir plan yapmamaya ézen gésteriyorum. Degisik tekniklere
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yer veriyorum. Farkli kaynaklardan yararlanmaya ¢alisiyorum. Cocuklarin eglenerek 6grenecekleri gesitli egitim

ortamlari olusturmaya dikkat ediyorum”.

01, 04 ve 09 etkinlik planlarini hazirlarken neleri dikkate aldiklarini su sekilde ifade etmislerdir: O1: “Zaman
6nemli. Cocuklarin ve bizim ¢ok fazla zamanimizi almayacak biitiin etkinliklere yer verebilecegimiz etkinlikler
olmasina ézen gésteriyorum. ok ugrastirici, ayrintiya diistilmiis ya da mesela ¢ocuk sabah gelip beslenmeden
sonra giin boyu o etkinlikle ugrasirsa sikilacagina daha béyle daldan dala diyelim gegebilecedi, ilgisini ¢ekebilecek,
en azindan verim alabilecek, sikilmayacak. Biz de biitiin etkinliklere o giin yer vermeye ¢alisiyorum. O yiizden ¢ok
fazla zaman almamasi, ¢ocuklarin becerebilecedi sikimayacadi etkinlikleri tercih ediyorum”. O1’in sinif igi
uygulamalarinda da zaman olmasina ragmen etkinlik planini eksik uyguladigi gériilmustir. 04: “Giinliik egitim
akisimiz var zaten. Ona uygun, hem o giin ne kazandiracaksam o hafta kazanim ve géstergelere uygun
yapiyorum” seklinde ifade etmesine karsin sinif i¢i uygulamalarini yaparken giinliik egitim akisinda ve etkinlik
planinda olmayan etkinlikleri uyguladigi gérilmustir.  09: “Etkinlik havuziarimiz var bizim. Etkinlik
havuzlarimizdan da ona gére yardim alarak planlari inceleyerek kendi planlarimi hazirlamaya ¢alisiyorum”. 09’un
etkinlik planlarini kendi hazirladigini ve buna uygun yaptigini ifade etmesine kargin sinif igi uygulamalarinda

etkinlik planinin siirecini degistirerek farkli sekilde uyguladigi gérilmustr.

Tablo 2’de etkinliklere baslamadan 6nce gerekli glvenlik 6nlemlerinin alinmasina yonelik bilgiler de yer
almaktadir. Sinif iginde oynanacak oyundan énce masalarin geriye alinmadigi (08), deney yapilirken gereken
dnlemlerin alinmadig (010) gériilmektedir. Etkinliklere baslamadan énce gerekli giivenlik énlemleri almada
o0gretmenlere daha fazla sorumluluk dismektedir. Siniflarinda fazla c¢ocuk bulunan 6gretmenler sinif
mevcutlarinin kalabaligi ve buna dayali olarak zaman sorunu nedeniyle 6nlem almadan etkinlikleri uygulamaya

geciyor olabilirler.

Uygulamaya baslamadan 6nce etkinlikte kullanilacak materyallerin sinif icinde hazir bulunmasini 10 6gretmenin
(01, 02, 03, 04, 05, 07, 08, 09, 010, 012) sagladigl, 2 6gretmenin (06, O11) ise yeterli hazirhgl yapmadig
belirlenmistir (Tablo 2). Bireysel gériismelerde ise 6gretmenlerin hepsi etkinlikleri hazirlarken materyallere 6nem
verdiklerini ifade etmislerdir (Tablo 3). 09: “Ger¢ek¢i materyaller benim en cok favorim. Montessori yaklasimini
uygulamaya c¢alisiyorum ve ¢ocuklarin gercek hayatta yasadiklari gergcek ortami saglamaya ¢alisiyorum
etkinliklerimde. Materyallerimi de o sekilde se¢cmeye calisiyorum. Diyelim ki secme-secilme haftasindayiz,
demokrasi haftasindayiz. O giin bulabildigim kadar her yerden sandik arayip getiriyorum. Cocuklarla beraber
sandidi siisliiyoruz, zarflar hazirliyoruz. Bunu gergekgi olarak yapmaya ¢alisiyoruz elimizden geldigince. Bu sekilde
etkinliklerimizi gercek hayatta uyarlayarak yapmaya ¢alisiyoruz. Materyalleri secmeye ¢alisiyorum. O giin yazlk
kishk kiyafetleri tanitacaksam bavulumu getiriyorum ¢ocuklara. Yazlik kiyafetleri, kislk kiyafetleri getiriyorum,
onlara tanitiyorum mesela. Yazin giydigimiz kiyafetler, kisin giydigimiz kiyafetler, kullandigimiz kiyafetler neler, o
sekilde gercek materyalleri tercih ediyorum” seklinde ifade etmistir. 010: “Elimizin altinda olan materyalleri
kullaniyoruz. Bir de genelde ¢cok amacli olan materyalleri kullanmaya ¢alisiyoruz ya da cok amagh degilse bile cok

amagliya cevirmeye ¢alisiyoruz. Yani bir etkinligi hem ¢ocuklarla oyun kapsaminda kullanabiliyoruz bazi arag ve
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geregleri. Onu ayni zamanda fen ve dogada da kullanabiliyoruz, ayni zamanda sanat etkinliginde de
kullanabiliyoruz, kullanilabilirlik acisindan” seklinde ifade etmistir. O8 ise “Benim ikinci bir hobim olan, meslegim
gibi oldu bilgisayar. Ozellikle bilgisayar yaziimlarini ¢cok kullaniyorum. Yazili materyaller, resim ve gérseller.
Gergek kisiler (aile katilimi ile mesleki branslar), nesneler ve modeller, televizyon programlari bu tiir materyalleri

kullanamaya ¢alisiyorum” seklinde ifade etmistir.

011 etkinlik hazirlarken yer verilen materyalleri su sekilde ifade etmistir: “Biz beden dilini kullaniyoruz, miizik
aletlerini kullaniyoruz, gérsel, isitsel, dokunma duyusuna yani bes duyu organi harekete gegirebiliyoruz, agik¢asi
her seye yer vermeye ¢alisiyoruz”. 011’in gocuklarin bes duyusuna hitap eden materyallere yer verdigini ifade

etmesine karsin sinif ici uygulamalarinda etkinlikte kullanilacak tartinin olmamasi dikkat ¢cekmistir.

Tablo 2’de etkinliklere baslamadan &nce gerekli agiklamalarin yapilmasi agisindan 12 égretmenin (01, 02, 03,
04, 05, 06, 07, 08, 09, 010, 011, 012) uygulamasinin uygun oldugu gériilmektedir. Calisma grubundaki 12
o0gretmen, yapilan bireysel gériismelerde, etkinliklere baslamadan 6nce ¢ocuklarin dikkatlerini ¢ekerek ve soru
cevap seklinde ipucu vererek gerekli agciklamalari yapip 6grenme siirecine basladiklarini ifade etmislerdir (Tablo
3). O5: “Uygularken énce bir etkinlik yapacaksak énce bir agciklama yapiyorum ya da soru cevap seklinde biraz
ipucu vererek o giinkii 6Grenme siireci ve etkinliGe gére soru cevap ya da agiklama ya da o gliniin belirli giin ve
haftalari varsa onunla ilgili sohbet yapip bir giris yapip ona gére yapiyoruz” seklinde ifade etmistir. O7:
“Cocuklarin yas ve gelisim diizeyine uygun olarak gercgeklestiriliyor. Bunlari hazirlarken ¢ocuklari herhangi bir
calisma Oncesinde bir seyler gésterip ya da merak uyandiracak sorular sorarak ilgisini tamamen o konuya
odaklayip o sekilde calismaya devam ediyoruz” seklinde ifade etmistir. 09: “Once cocuklarin diisinmesini
saglyorum. Diyelim ki iste yazlik kishk kiyafetlerden bahsettim, mesela mevsimleri anlatirken. Bavulumu getirip
koyuyorum, bu bavulla neler yapabiliriz, sizce ne vardir iginde? Cocuklari diisiindiirerek merak uyandirarak siirece

baslyorum. Onlarin énce fikirlerini aliyorum daha sonra etkinliklerimi anlatiyorum” seklinde ifade etmistir.

Tablo 4. Ogretmenlerin Sinif ici Uygulamalarinin Cocuklarin Gelisimine Uygunlugu

Uygulamalar Uygun Olma Durumu Uygun Olmama Nedenleri
(Ogretmen Kodlari)
Evet Havir
f f

Etkinlik uygulanirken 6 6 Etkinlik planinin eksik
egitim etkinligindeki uygulanmasindan dolayl kazanim ve
kazanim ve gdstergelere (62, 63, 05, 08, (01, 04, 0s, godstergelere hizmet etmemesi
hizmet etmesi 09, 012) 07,010, 011) (01, 066, 67, 610, 011)

Etkinlik planinda yer almayan
etkinliklerin uygulanmasindan dolayi
kazanim ve gostergelere hizmet
etmemesi (04)

Etkinlik uygulanirken gelisim 6 6 Cocuklarin sirekli pasif olmasi ve
alanlarina dengeli olarak yer motor gelisimine yer verilmemesi
verilmesi (63, 67, 08, 09, (01, 62, 04, (62, 04, 05, 06)

010, 612) 05, 06, 011) Dil gelisimine yer verilmemesi (06)
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Sosyal-duygusal ve bilissel gelisimine
yer verilmemesi (011)

Batin  etkinliklerin  buyuk
calismasi olarak yapilmasi

Egitim etkinlikleri sirasinda 1 11
bireysel calismalarla buyuk-

grup

kiicik grup  calismalarina (09) (01, 02, 63, (01, 62, 03, 04, 05, 06, 07, 08, 010,
dengeli olarak yer verilmesi 04, 05, O6, 011, 612)

07, 08, 010,

011, 012)
Aile katiim galismalarina yer 1 11 Planda yer verilmemesi
verilmesi (01, 62, 03, 04, 05, 06, 07, 08, 09,

(612) (01,062,063, 010, 011)

04, 05, 06,

07, 08, 09,

010, 011)
Aile  katihm  c¢alismalarinin 1 11 Planda yer verilmemesi
yapilan etkinligi  destekler (01, 62, 03, 04, 05, 06, 07, 08, 09,
nitelikte olmasi (612) (01, 62, 063, 010, 611)

04, 05, 06,

07, 08, 09,

010, 011)
Sinifta o6zel gereksinimli bir - Sinifta 6zel Sinifta 6zel gereksinimli ¢ocugun
¢ocuk bulunmasi durumunda gereksinimli olmamasi
etkinliklerin ydnteminde ve gocuk yok (01, 62, 03, 04, 05, 06, 07, 08, 09,
kullanilan materyallerde 010, 011, 012)
dizenlemelerin yapilmasi
Sinifta 6zel gereksinimli bir - Sinifta 6zel Sinifta 6zel gereksinimli ¢ocugun
¢ocuk var ise vyapilan gereksinimli olmamasi
uygulamalarin  gereksinime cocuk yok (01, 02, 03, 04, 05, 06, 07, 08, 09,

uygunlugu

610, 011, 612)

Tablo 5. Ogretmenlerin Etkinlik Planinda Kazanim-Géstergeler ve Aile Katilim Calismalarini Planlanmaya iliskin

Gorugleri
Maddeler Gorugler f Ogretmenler

Etkinlik planlarinizda Cocuklarin yas ve gelisim diizeyine uygun 7 01, 03, 04, 05, Os,
kazanim ve gostergeleri olmasi 08, 010
saptarken nelere dikkat Aylik plandaki kazanim ve géstergelerden 7 03, 05, 07, 08, 09,
ediyorsunuz? secilmesi 011, 012

Aylik plandaki kavramlara gére 2 01, 62

Aylik plandaki belirli glin ve haftalara gore 1 02
Etkinlik planlarinizda aile Aile katihm formlarindan faydalanilmasi 2 09, 011
katihm galismalarini Plandaki kazanim ve gdstergelere goére 1 012
planlarken nelere dikkat —
ediyorsunuz? Ebeveynin ilgi alanlari ve becerileri 4 06, 07, 08, 09

Aylik plandaki kavramlar ve belirli giin 2 05, 011

haftalara gére

Ebeveynin 8grenim diizeyi, meslegi 2 01, 08

Aile katihm gizelgesinin olusturulmasi 1 03

Ebeveynin miisait olma durumu 2 04, 67

Gin igerisinde verilen etkinliklere 1 02

pekistirec olusturmasi
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”

Tablo 4’te sinif ici uygulamalarin ¢ocuklarin gelisimine uygunlugu “Gézlem Formu”’nda yer alan her bir madde
icin uygun olma durumu (Evet-Hayir) frekans ve uygun olmama nedenleri verilmistir. Tablo 5’te ise 6gretmenlerin
etkinlik planinda kazanim-gostergeler ve aile katihm ¢alismalarini planlamaya iliskin gortsleri sunulmustur. Tablo
4 incelendiginde, etkinlik uygulanirken kazanim ve géstergelere hizmet etmesi agisindan 6 égretmenin (02, 03,
05, 08, 09, 012) uygulamasinin uygun oldugu, 6 6gretmenin (01, 04, 06, 07, 010, 011) ise uygulamasinin uygun
olmadigi gorilmektedir. Buna yonelik ¢alisma grubundaki 12 6gretmen yapilan bireysel gériismelerde (Tablo 5),
etkinlik planindaki kazanim ve gostergeleri belirlerken aylik planda yer alan kazanim ve gostergelerden
sectiklerini ve cocuklarin diizeylerinin énemli oldugunu belirtmislerdir. 09: “Aylik plandaki kazanim ve
gostergelere gére”; O5: “Cocuklarin yas ve gelisim seviyelerine gére hangi kazanimi verip hangisini vermedigimizi,
eksiklerimizi belirleyip ona gére belirliyoruz” seklinde ifade etmislerdir. O3 ise: “Etkinlik planini da yine hazir
kullaniyoruz isin agikgasini séylersek. Ama etkinlik planini yine secerken 6nce ¢ocuklarin diizeyi, bana gére en
6nemlisi. Yani o ¢ocuk zaten bir sey yapabilecek diizeyde ise alti alirsam sikilir, iiste alirsam giivensizlik hisseder,
onun hizasinda yani ortaya harmanlamak 6nemli. Mesela bu sene benim sinifim makas tutmayi biliyordu ben hig
makas c¢alismasi yapmadim diyebilirim, ama gegen seneki sinifimda bir ay makas ¢alismasi yaptim. Yani
cocuklarin diizeyi cok 6nemli” seklinde ifade etmistir. 012: “Simdi ben bir defa planimi hazirlarken o kazanim ve
gdstergelerim hep 6niimdeydi benim. Clinkii diyorum ki gecen ay bunu vermistim, o zaman bunun bir (stiine
cikabilirim diyorum ya da bu ay tam dolu verebilmek icin zamanidir diyorum ama benim hep 6niimdeydi o kazanim

ve gostergelerim. Hatta plan yaparken ezberlemistim onlari” seklinde ifade etmistir.

Calisma grubundaki 08 ve 012 yapilan goriismelerde, etkinlik planlarini yaparken ayni zamanda gocuklarin mutlu
olmasina, eglenerek Ogrenmelerine, kullanilacak materyaller ve degisik tekniklerden faydalandiklarini
belirtmislerdir. O8: “Giinliik plani hazirlarken fazla ayrintidan sakinmaya ¢alisyyorum. Ancak ¢cok kisa ya da
daginik bir plan yapmamaya 6zen gésteriyorum. Degisik tekniklere yer veriyorum. Farkli kaynaklardan
yararlanmaya ¢alisiyorum. Cocuklarin eglenerek Ggrenecekleri gesitli egitim ortamlari olusturmaya dikkat
ediyorum” seklinde; 012: “Bir kere bu etkinlikleri yaparken insanin mutlu olmasi cok énemli. Ben o etkinlikleri
yaparken mutlu olabildigim kadar ¢ocuklarin da mutlu olmasi lazim, ona dikkat ediyorum. Yine etkinlikleri
yapabilecegim alanin uygun olup olmamasina bakiyorum. Ayrica etkinliklerde kullanacagim materyallere
bakiyorum. Genellikle kullanabilecegimiz materyaller olsun istiyoruz ya da eger sinifimizda mevcut dedilse bunu

bir sekilde teminini sagliyoruz, aileden ya da ben sagliyorum” seklinde ifade etmislerdir.

01 etkinlik planini yaparken dikkat ettiklerini séyle ifade etmistir: “Zaman énemli. Cocuklarin ve bizim ¢ok fazla
zamanimizi almayacak biitiin etkinliklere yer verebilecegimiz etkinlikler olmasina 6zen gésteriyorum. Cok
ugrastirici, ayrintiya diistilmiis ya da mesela ¢cocuk sabah gelip beslenmeden sonra giin boyu o etkinlikle ugrasirsa
stkilacagina, daha béyle daldan dala diyelim gegebilecedi, ilgisini ¢ekebilecek, en azindan verim alabilecek,
stkilmayacak. Biz de biitiin etkinliklere o giin yer vermeye ¢alisiyoruz. O yiizden ¢ok fazla zaman almamasi,
cocuklarin becerebilecedi, sikilmayacadi etkinlikleri tercih ediyorum”. ©1’in sinif ici uygulamasina yénelik video
kayitlarinda, etkinlikleri yaparken zamaninin oldugu ve cocuklarin da sikilmadan etkinliklere katildiklari

gozlenmesine ragmen etkinlik planlarinin tamaminin uygulanmadigi gérilmustir.
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011 de etkinlik planini yaparken géz éniine aldiklarini su sekilde ifade etmistir: “Once ¢ocuklarin bir kere yas
grubu ¢ok 6nemli, gelisim diizeyleri ¢ok 6nemli. Zaten onlar daha éncesinden biraz tespit edilebiliyor somut
verilerle. Sinifimizda bulunan materyallere gére, alip alamayacaginiz materyaller agisindan yani aslinda her seyi
planhyoruz sartlara gére”. 011, sinifinda bulunan materyaller agisindan sartlara gére plan yaptigini ifade
etmesine ragmen sinif igi etkinlik uygulamasinda, kullanilacak materyalin sinifta olmamasindan dolayi etkinlik
planinin eksik uygulandigi gortlmistir. Dilek (2012) de yaptigl arastirmada, gorisme yapilan 6gretmen
ifadelerinden, amag ve kazanimlarin uygulanmasi sirasinda fiziksel sartlarin yetersizligi, cocuk sayisinin fazla
olmasi, amaglarin yaslara gore ayri ayri diizenlenmemesinden bazi glicliklerle karsilastiklari ve bu gigliklerin

uygulamalarini olumsuz etkiledigine ulasmistir.

Tablo 4’te aile katilim calismalarina yer verilmesi agisindan 1 6gretmenin (012) uygulamasinin uygun oldugu, 11
dgretmenin (01, 02, 03, 04, 05, 06, 07, 08, 09, 010, 011) ise uygulamasinin uygun olmadigi gdriilmistir. Buna
yonelik yapilan bireysel gorismelerde ¢alisma grubundaki bitiin 6gretmenler, aile katilimini saglamanin ¢ocuk
acisindan énemli oldugunu ve yararlarini belirtmislerdir. Yapilan gériismelerde 05, 07, 09 ve 010’nun ifadeleri

su sekildedir (Tablo 5):

05: “Cocuk agisindan cok faydasi var. Ciinkii cocuk bir kere anneyi ya da aileden birini burada gériince ¢ok mutlu
oluyor. O giin ¢ocuk icin giizel bir giin oluyor, kendini giivende hissediyor kendini béyle, ne bileyim béyle ¢ok farkl
oluyor. Anlatamayacagim kadar gergekten 6zgliveni oluyor, ¢cok mutlu oluyor. Sanki biitiin okul benimmis gibi o
hava var ve hem ¢ocuk agisindan hem de veli de bilgileniyor neler yapip neler yapamadim diye, isbirligi iginde

oldugu zaman ¢ocuda daha faydali oluyor”.

0O7: “Cocuk aslinda ailesinin yaninda ya da karsisinda herhangi bir ortamda gérdii§ii zaman kendine olan giiveni
geliyor. Sonra yine yaninda ailesinin oldugunu, onunla ilgilendigini farkina variyor. Béyle olunca her ¢ocuk sinifta
ailesini ister istemez gérmek istiyor. Bizde zamanla, ara ara o basta belirttigimiz aile katiiminda nelere katilabilir
seklindeki calismalari da ara ara velilerimizi sinifa davet ediyoruz. Mesela bir tursu yapiminda birkag veliyi
cadiriyoruz. Yerli mali yaptik, yerli malinda ¢ocuklarla edlenceli bir zaman gecirelim diye aileleri de ¢agirdik daha
eglenceli bir zaman geg¢mis oldu. Bdylece ailenin katilimi ile ¢ocuklarin ilgisi, okula olan aski ve sevki artmis

oluyor”.

09: “Cocuklar cok mutlu oluyor. Birkag giin éncesinden de ¢ocuklara séyledidim icin hoslarina gidiyor. Oncelikle
boyle seyleri paylasmalari, tabii ki de ailelerin de bu sekilde béyle bir siirece katkida bulunmalari ayni zamanda

bizi de mutlu ediyor, kendilerini mutlu gérdiigiim igin aile katiimina deger veriyorum”.

010: “Ozgiiven. Cocuklarda ézgiiven gelisiyor, bir mutluluk olusuyor ya da ailesinin gelmesiyle beraber kendini o
sinifta yalniz hissetmiyor. iste benim bir ailem var ve onlar da benimle beraber bu yolda yiiriiyorlar. Cocuk egitim
6gretimin ilk kademesinde bu ézgiiveni bu saglikli iliskiyi aldiginda bunu sinifa da saglikli bir sekilde yansitiyor ve

cocuk da c¢ok iyi bir ilerleme kaydediyoruz”.
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SONUG, TARTISMA VE ONERILER

Okul oncesi 6gretmenlerinin sinif ici uygulamalarinin planlamalara ve cocuklarin gelisimlerine uygunlugu

acisindan incelenmesi amaci ile yapilan arastirmanin sonuglari asagida 6zetlenmistir.

Ogretmenlerin sinif ici uygulamalarinin Aylik Plan, Giinliik EGitim Akisi ve Etkinlik Planlarina uygunluguna iliskin

sonuglar:

Oretmenlerin MEB 2013 Okul Oncesi Programina yonelik bilgi sahibi olduklari fakat uygulamada net olarak
yansitamadiklari belirlenmistir. Goériismelerde 6gretmenlerin “Kazanim ve Gostergelere Aylik Planda Yer Verme
Durumu Cizelgesi” ile “Kavramlara Aylik Planda Yer Verme Durumu Cizelgesi”ni kullandiklarini ifade ettikleri;
ancak yapilan gozlemlerde durumun béyle olmadigl, programda yer alan planlar ele alindiginda genel itibariyle
yiiksek bir uyum olmadigl sonucuna ulasiimistir. Isik (2015)'da “Ogretmenlerin MEB 2013 Okul Oncesi Egitim
Programi hakkindaki gérisleri ve programi kullanma durumlari” adl arastirmasinda, “Kavramlara Aylik Planda
Yer Verme Durumu Cizelgesi”ni 6gretmenlerin %76,6’sinin doldurdugunu; doldurmayan veya kismen dolduran
ogretmenlerin ise bu cizelgeyi gereksiz gordiklerini tespit etmistir. Calismanin bulgularina benzer sekilde
Gozutok, Akgilin ve Karacaoglu (2005) yapmis olduklari arastirmada, 6gretmenlerin “yeni programin igerdigi
yaklasim” ve “Ogretim tasarlama ve uygulama” ya iliskin olarak kendilerini yeterli bulduklarina ulasmislardir.
Fakat arastirmacilarin yapmis olduklari gézlemlerde 6gretmenlerin kendi algiladiklari diizeyde yeterli olmadiklari
saptanmistir. Ogretmenler bir kazanimla ilgili olarak etkinlik olustururken gdstergeler 6gretmenlere kazanimi
kapsayici nitelikte etkinliklerin yazilmasi ve uygulanmasi konusunda yol gosterir. Giincellenen 2013 programi,
kazanim ve gostergelerle farkl egitim siirecleri olusturarak cocuklari desteklemeyi ve onlari bulunduklari gelisim
dizeyinden ulasabilecekleri en (st asamaya tasimayl hedeflemektedir (MEB, 2013). Bu agidan 6gretmen,
etkinlikler esnasinda gocuklarin kazanim ve gostergeleri gerceklestirme durumlarina muhakkak dikkat etmelidir.
Olasi olumsuzluklarda g¢ocuklar bilgi, beceri, yetkinliklerini arttirmalari ve gelisimlerini saglamalari noktasinda

desteklenmelidir.

Ogretmenlerin gériismelerde giinliik egitim akisi hazirlarken giin icerisindeki durumlarinin ve sinifin sartlarinin
uygunluguna dikkat ettiklerini ifade ettikleri; yapilan gozlemlerde de giinlik egitim akisindaki etkinlikler disinda
baska etkinliklerin de eklenerek uygulandigi saptanmistir. Ayrica gérismelerde etkinlik plani hazirlarken aylik
plandaki kazanim ve gostergelerden hareket ettiklerini, kavramlar, belirli giin ve haftalari géz oOnilinde
bulundurduklarini ve zamanin 6nemli oldugunu ifade ettikleri; ancak uygulama siirecinde etkinlik planinin eksik
uygulandigl ya da 6grenme sirecinin degistirilerek farkh sekilde uygulandigi, hatta etkinlik planinda olmayan
uygulamalarin yapildig sonucuna ulasilmistir.2013 Okul Oncesi Egitim Programinin &zelliklerinden birisi de
esneklik ilkesidir. Ogretmenlerin giinliik egitim akisini uygularken bu ilkeden faydalandigi séylenebilir. Diizgiin
(2014) “Okul &ncesi 6gretmenlerinin Okul Oncesi Egitim Programi ve 2012 degisikliklerinin uygulanmasina iliskin
gorisleri” adli arastirmasinda, “Aylik ve glinlik plan olustururken nelere dikkat edersiniz?” sorusu ile su sonuglara

ulasmistir: Ogretmenler, genel olarak hazir plan kullandiklarini dile getirmislerdir. Bununla beraber planlari
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diizenlerken planlarin kendileri igin kolay uygulanabilmesine ve yol gosterici olmasina dikkat ettiklerini
belirtmislerdir. Ayrica hazir planlar tzerinde sartlara uygun olarak degisiklikler gerceklestirildigi ve ¢ocuklarin
hazirbulunusluk diizeyleri ile onlardan alinan dénitlerin de planlari hazirlama sirecinde etkili oldugu sonucuna
ulagmistir. Balci, Giindogdu ve Celik (2012) yaptiklari arastirmada, 6gretmenlerin programin amag-kazanimlarin
dnemli buldugunu, fakat amaglara ulasma diizeylerinin daha alt diizeyde kaldigini tespit etmislerdir. Unver ve
Erdamar (2015) da calismalarinda, uygulayici roliindeki 6gretmenlerin ¢ogunlugunun 2002 ve 2006 program
degisikliklerinden sonra, ©zel yayinevleri tarafindan basilmis yillik ve gunlik planlar igceren materyalleri
kullandiklari sonucuna ulasmislardir. ince (2014) ise, 2013 yilindaki degisimden sonra 6gretmenlerin biyiik
cogunlugunun hazir planlari kullanmayi siirdiirdiiklerini belirlemistir. Ulkemizde, hazir plan piyasasi ve repertuari
olusmus durumdadir. Bu nedenle, bazi 6gretmenlerin plan hazirlamaya caba gostermek yerine, hazir planlari
tercih ettikleri bu calismada da belirlenmistir. Okul 6ncesi egitim kurumlarinda 6gretim, yaraticl bir siireci
gerektirir. Okul oncesi 6gretmenleri bir tarih veya biyoloji dersine benzer sekilde plan hazirlamazlar. Ayrica,
zihinlerinde her giin bir plan olmadan, ne yapacaklarina karar vermeden de calisamazlar. Ayrica program,
O0gretmenin egitim planlarini kendisinin hazirlamasini, uygulayip degerlendirmesini 6ngérmekte ve hazir planlarin
kullaniimasini programin temel felsefesine aykiri bulmaktadir. Bu nedenle sorunun, sadece hazir plan kullanan
o6gretmen boyutu ile degil; 6gretmen yetistirme, okul yonetimi ve denetimi ile bitiinlik icerisinde ele alinmasi
gerektigi soylenebilir. Ayrica okul 6ncesi dénem igin egitim programi gelistirmek, bir yolculuga ¢ikmaya benzer.
Planlama nereye gitmek istedigimize karar vermemize yardim eder. En hizh gidis yolunu mu kullanmak istiyoruz,
yoksa manzarali glizergahi mi? Bunlar planlama yaparken karar vermemiz gereken durumlardir. Planlama
yapilirken gocuklarin gelisim 6zelliklerinin, ilgi ve gereksinimleri ile cevresel kosullarin bilinmesi ve bu dogrultuda
kazanim ve gostergelerin belirlenmesi gerekir. Nitelikli 6gretim, 6gretmenin planlarini 6zenli bir sekilde

hazirlamasini gerektirir.

Gorusmelerde 6gretmenler, etkinlikleri hazirlarken materyallere 6nem verdiklerini, etkinliklerde ¢ocuklarin
gercek hayatta yasadiklari gergek ortami saglamaya cgalistiklarini, materyallerin kolay ulasilabilir olmasina dikkat
ettiklerini, cocuklarin bes duyusuna hitap eden materyallere yer verdiklerini ifade etmislerdir. Katimcilardan bir
o6gretmenin cocuklarin bes duyusuna hitap eden materyallere yer verdigi ifadesinin, sinif ici uygulamasinda
etkinlikte kullanilacak arag-gerecin (tartinin) olmamasinin belirlenmesi ile oOrtlismedigi tespit edilmistir.
Ogretmenlerin ifadeleri ve sinif ici uygulamalar ile ilgili bulgulan értismemektedir. Buna gére, katilimci
ogretmenlerin sinifindaki cocuk sayisinin fazla olmasi, sayly artirmak i¢in bazi okullarda kalitenin distrilmis
olmasi, az da olsa materyal ya da arag-gereg eksikligi, yardimci elemanin bulunmamasi, okul yénetiminin ilgisizligi,
siniflarin ayni yas grubu cocuklardan olusturulmamasi okul 6ncesi programinin uygulanabilirligi yoniinde engel
olarak sayilabilir. Caltik (2004) da okul 6ncesi 6gretmenlerinin, programin uygulanmasi sirasinda; fiziksel
kosullarin yetersizligi, cocuk sayisinin fazla olmasi ve arag-gereg yetersizligi nedeniyle uygun egitimi uygulamakta
zorlandiklarini belirtmistir. Karamustafaoglu ve Kandiz (2006)'in okul oncesi egitimde oOgretmenlerin fen
etkinliklerinde karsilastiklari gligliikler Gizerinde yapmis olduklari aragtirmada, 6gretmenlerin cogunlugunun fen

etkinliklerini uygularken gliclik yasadiklari, fen materyallerinin yeterli diizeyde olmadigi veya hi¢ bulunmadig
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sonucuna ulasmislardir. Ayvaci, Devecioglu ve Yigit (2002)’in okul 6ncesi 6gretmenlerinin fen ve doga
etkinliklerindeki yeterliliklerinin belirlenmesine yonelik yapmis olduklari arastirma sonucunda da, 6gretmenlerin
orijinal materyal gelistiremedikleri ve etkinlikleri uygularken uygun yéntemleri kullanmadiklarina ulasiimistir. Bu
¢alismada da bazi 6gretmenlerin plana uygun olarak materyal gelistirmedigi ya da sinif icinde bulundurmadigi ve
uygulamada yer vermedigi goriilmustir. Bu durum, 6gretmenlerin, okul 6ncesi donem ¢ocuklari igin materyalin
ne kadar 6nemli oldugunu 6nemsememesinden, motivasyon yetersizliginden, materyal temini igin gerekli
kaynaklarin yetersizliginden, sinif mevcudunun fazla olmasindan, fiziksel mekan ve araglarinin yetersizliginden ve
en 6nemlisi de denetim sisteminin yeterli islememesinden kaynaklanabilir. Ayrica okul dncesi 6gretmenlerinin
etkinlikleri istenilen nitelikte planlama ve yiriitme becerisinde daha yeterli olmalari gerektigi séylenebilir. Ayrica
siniftaki cocuk sayisinin fazla olmasi, 6gretmenin her ¢cocukla daha az ilgilenebilmesine ve ¢cocuklarin ihtiyaglarina
yeterli zamanda donis yapamayacaklarina neden olabilir. Sinifta bulunan fiziksel ve donanimsal yetersizlikler yine
o0gretmenin enerijisini bu eksiklikleri tedarik amach kullanmasina sebep olacak ve siniftaki cocuklar bu durumdan
olumsuz olarak etkilenebileceklerdir. Egitsel ortamlar ¢cocuklar kadar 6gretmenleri de etkilemektedir. Calisma
kosullari bireylerin mesleki motivasyonunu etkileyen faktorler arasinda gosterilebilir. Fiziksel kosullarin
yetersizligi okul oncesi 6gretmenlerinin etkinlik ve uygulama cesitliligini azaltirken, 6gretmen merkezli
etkinliklerin yapilma olasiligini artirir. Yaparak-yasayarak 6grenmeye dayal ve ¢cocuk merkezli etkinliklerin azlig
ise geleneksel yaklasimlarin benimsendigi egitim hizmetlerinin verilmesine neden olmaktadir (Dotterer & dig.,
2013). Fiziksel kosullarin istendik yénde olmasi ve zengin materyal 6gretmene secenek sunar. Ogretmenin farkli
materyalleri hesaba katarak planladigl cocuk merkezli, yaparak yasayarak 6grenmeye dayali bircok etkinlik ve

uygulama ise cocuklar ve 6gretmen igin motivasyon ve cesaret kaynagi olabilir (Botsoglou & dig., 2017).

Ogretmenlerin etkinliklere baslamadan énce cocuklarin dikkatlerini cekerek ve soru-cevap seklinde ipucu vererek
gerekli agiklamalarin yapilip 6grenme siirecine basladiklarini ifade ettikleri ve bunun da uygulama sirecinde
gorildigid sonucuna ulasilmistir. Egitim akisi slrecinde cocuklarin dikkatini ¢eken etkinliklerin yapilmasi,
¢ocuklarin birbirini tanimasini saglayan ¢alismalarin yapilmasi, ¢ocuklarin okula aidiyet duygularini artirmaktadir
(inal, 2013). lyi yapilandiriimis egitim programlari ¢ocuklarin etkinlik siireglerine daha iyi adapte olmalarini
saglayacaktir. Etkinlik slirecinde, cocuga gorelilik ilkesinin benimsendigi, egitim 6gretim uygulamalari slrecin

daha islevsel olmasini saglamaktadir.

Katilimcilardan 12 6gretmen ile yapilan goriismelerde glini degerlendirme zamanina énem verdiklerini ifade
ettikleri; fakat 11 6gretmenin yapilan gézlemlerde giini degerlendirme zamanini yapmadigi sonucuna varilmistir.
Kandir, Ozbey ve inan (2009)'in yaptiklari arastirmada okul éncesi 6gretmenlerinin biyik bir kisminin
degerlendirme yapmada c¢esitli nedenlerle giiglik yasadiklari saptanmistir. Durmusgelebi ve Akkaya (2011)
arastirmalarinda 2006 Okul Oncesi Egitim Programi’nda yer alan programin 6gelerinden “degerlendirme”
boyutunun uygulanmasinin, okul 6ncesi 6gretmenleri tarafindan olumsuz degerlendirildigi sonucuna ulasiimistir.
Tiikel (2017), 2013 Okul Oncesi Programi’nda yer verilen giinlik egitim akisi boyutuna dair 6gretmen
gorislerinde, gline baslama zamani ile ilgili gocuklarin birbirlerine uyum saglamalari agisindan olumlu goéris

bildirdikleri ve ¢ocuklarin giin sonunda yaptiklarini degerlendirmeleri agisindan giini degerlendirme zamaninin
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gerekli oldugu sonucuna ulagsmigtir. Programin degerlendirilmesi, etkinliklerin ve glnlik egitim slrecinin
degerlendirilmesi, glinlik egitim akisinin giini degerlendirme zamaninda vyapilan, 6grenilen bilgilerin
pekistirildigi, sirecin gdozden gecirildigi 5nemli bir asamadir (Sapsaglam, 2013). Isik (2015), glinlik egitim akisinda
yer alan giini degerlendirme zamanini, 6gretmenlerin tamamina yakininin planlayabildigi (% 92,1) ancak bir
kisminin (% 76, 7) uygulayabildigini tespit etmistir. GUnliik egitim akisinin degerlendirilmesi cocuklarin glin iginde
ogrendikleri bilgileri pekistirdikleri, yapilan ¢alismalara iliskin duygu ya da distncelerini ifade edebildikleri ve
egitim etkinliklerinin gézden gecirildigi 6nemli bir asamadir. MEB (2013) Okul Oncesi Egitim Programi’nda
degerlendirmenin énemli bir yeri bulunmaktadir. “Degerlendirme siireci ¢ok yénladur” ifadesi MEB (2013) Okul
Oncesi Egitim Programi’nin temel dzelliklerinden biridir. Bu nedenle okul dncesi egitimde sonug yerine siirecin
degerlendirilmesi ve bu degerlendirmenin de c¢ok yonlii olmasi gerektigine dikkat cekilmistir. Okul Oncesi
egitimde degerlendirmeye gereken 6nem verilmeli ve degerlendirme titizlikle yapilmahdir. Cocuklarin
gelisimlerini ve 6grenmelerini bitlincil ve iyi bir sekilde degerlendiren bir 6gretmen egitim programinin giigli ve
zayIf yonlerini belirleyerek daha etkili ve nitelikli planlamalar yapabilir (Deniz Kan, 2007). Bu baglamda, okul
oncesi 06gretmenlerinin degerlendirme konusu ile ilgili teorik ve Pratik bilgilerinde eksiklikler varsa bunlari
gidermeye ve kendilerini degerlendirme konusunda gelistirmeye yonelik bir c¢aba igerisinde olmalari

gerekmektedir.
Ogretmenlerin sinif ici uygulamalarinin ¢ocuklarin gelisimine uygunluguna iliskin sonuglar:

Ogretmenlerin etkinlik plani hazirlarken cocuklarin diizeylerine dnem verdiklerini ayni zamanda gocuklarin mutlu
olmasina, eglenerek 6grenmelerine, kullanilacak materyallere ve degisik tekniklerden faydalandiklarini ifade
ettikleri; ancak yapilan gozlemlerde kismen dikkat edildigi sonucuna variimistir. Cocuklarin 6grenme ortamindan
etkili bir sekilde yararlanmalari, kendi 6§renme gereksinimleriyle uyumlu firsatlar yakalamalariyla gergeklegebilir.
Cocugun gelisimsel o6zellikleri ve bireysel farkhliklarini bilmek egitimciye 6grenme deneyimlerini bu yonde
planlama, materyalleri gereksinimlere gore se¢me ve elde ettigi sonuglara gore programi tekrar yapilandirma
sansi verir (McAfee & Leong, 2012). s (2017) dgretmenlerin programla ilgili kazanim ve géstergelerin yeterli
olduguna dair olumlu gorus bildirdiklerini belirtmistir. Kazanim ve gostergelerin gayet acik, detayli ve yasa uygun
oldugu sonucuna ulasmistir. Koksal vd. (2016), “Programdaki kazanim ve gostergeleri belirlerken tim gelisim
alanlarini kapsamasina dikkat ediyor musunuz?” sorusu ile okul dncesi 6gretmenlerinin, yaridan fazlasinin dikkat
ettigini; kazanim ve gostergelere giin icerisinde dengeli bir sekilde yer veren 6gretmenlerin butinlestirilmis
etkinlikler kullandiklari icin kazanimlari dengeli alabildigini saptamislardir. Dilek (2012) “2006 Okul Oncesi
Programinin Degerlendirilmesi” adli arastirmasinda, okul 6ncesi 6gretmenlerle yaptigi goriisme bulgularina gore,
programdaki amac¢ ve kazanimlarin etkinliklerle uygulanabildigi, amaglarin farkh etkinliklerin uygulanmasina
olanak sagladigi ve farkh fiziksel sartlara sahip ortamlarda uygulandigi ve uygulanabilir oldugu sonucuna
ulasmistir. Ozsirkinti vd. (2014) &gretmenlerin, programdaki kazanim ve gostergeleri, etkinlikleri hazirlama
asamasl ve cocuklarin gelisim gorevlerini yerine getirmesi acisindan yeterli bulduklarini; kazanimlarin
basitlestiriimesinin ve agiklamalariyla beraber yazilmasinin daha anlasilir hale geldigi gérisune sahip olduklarini

tespit etmistir. Uzun (2007) yaptig1 arastirmada, 6gretmenlerin ¢cogunlugunun etkinlikleri hazirlarken hedefler
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dogrultusunda etkinlikleri hazirlayarak ¢ocuklarin ilgi, ihtiya¢ ve seviyelerinin géz 6niinde bulunduruldugu
sonucuna varmistir. Basara Baydilek ve Tirkoglu (2016), alan uzmanlarinin okul 6ncesi egitim programinda yer
alan kazanim ve gostergelerin akil yiritmeyi destekleyecek o6zellikte olmalarini disiinmelerine ragmen,

uygulamada yasanan sorunlar nedeniyle bu kazanim ve géstergelerin kagit Gzerinde kaldigini vurgulamaktadirlar.

Ogretmenlerin, aile katilimini saglamanin ¢ocuk agisindan énemli oldugunu ve yararlarini belirtmelerine ragmen
etkinlik planinda yer verilmedigine ve uygulamalarda da aile katiliminin yapilmadigina ulasilmistir. Dilek (2012),
O6gretmenlerin 9’unun (%45) bitiin aile katilimi etkinliklerini uyguladiklarini belirtirken, 11 6gretmenin (% 55)
batin aile katiimi etkinliklerini uygulamadiklarini belirttiklerine ulagsmistir. Tikel (2017), “Aile Katihm Formu”,
“Aile Egitimi Ihtiyac Belirleme Formu”, “Aileyi Tanima Dosyasinda Bulunan Formlar” ve “Okul Tanitim Dosyasinda
bulunan formlar” doldurtmanin 6gretmenler tarafindan gerekli bir uygulama olarak goérildigi sonucuna
ulagmistir. Celenk (2003), aile faktoriiniin ¢cocuklarin okul basarisinda énemli bir roli oldugu, egitim agisindan
destekleyici bir tutum iginde bulunan ailelerden gelen ¢ocuklarin okul basarilarinin daha ylksek oldugu; aile
bakim, sefkat ve korumasinin okul basarisinin yiikselmesinde énemli bir faktér oldugu belirtmistir. Caltik (2004)
tarafindan yapilan arastirmada da okul 6ncesi 6gretmenlerinin aile katilimi etkinliklerinin planlanmasi ve
uygulanmasi sirasinda guglik gektikleri belirlenmistir. Aileler, cocuklarin giinliik aktivitelerine katildiklari zaman
her iki taraf icin faydali olur. Cocuklart ile iyi iliskiler kuran aileler, cocuklarin sosyal duygusal gelisimine katkida
bulunurlar (Reeves, 2007). Cocugun aile lyeleriyle yasadigi iliski, onun toplum igerisindeki tutum ve davranislari
Uzerinde etkili olmaktadir. Ailenin okula katilimi ¢gocugun basariya olan inancini pekistirmektedir. Okul aile is
birligi, cocuk, aile ve 6gretmenin okula motive olmasini saglamakta, aileler okulun ¢ocuktan beklentisini bildikleri
icin cocuklarina daha iyi rehber olabilmektedirler. Basaril bir egitimin gerceklesebilmesi icin 6gretmenin ¢cocugu
tanimasi, onun ihtiyaglarini ve yasadigi ailenin 6zelliklerini bilmesi gerekir. Bu nedenle 6gretmen, ebeveynler ile
calisarak kendi yetenekleri, ilgileri ve kariyerlerini kullanabilecekleri sinif etkinlikleri gelistirmelidir. Ogretmen ve
ailelerin is birligi hem ¢ocugun okula uyum siireci ve ilkokula hazirlik siirecini saglikli atlatmasini saglayacak hem
de dgretmenin etkili sinif ydnetimi stratejilerini uygulamasina olanak saglayacaktir. Okul Oncesi Egitim Programi
ile Butuinlestirilmis Aile Destek Egitim Rehberi (OBADER) araciligiyla egitim sistemimizin okul 6ncesi egitimde aile
ve egitimi ile saglanacak aile katimina ne kadar cok &nem verdigi ortaya konulmustur. Ozsirkinti, Akay ve Yilmaz
Polat (2014) tarafindan yapilan arastirmada Okul Oncesi Egitim Programi ile Bitiinlestirilmis Aile Destek
Programinin 6gretmenin aileyi daha iyi tanimasinda, ailelerin siirece daha ¢ok dahil edilmesinde ve okul-aile is
birliginin arttirlmasinda énemli rol oynadigi sonucuna varilmistir. Aile katihmi sayesinde ¢ocugun okuldaki
etkinliklere katilim dizeyi artar, ev ve okul arasindaki egitim farkhliklari azalir. Cocuklar, aile denetiminin daha
¢ok farkina varirlar ve ailelerine daha gok saygi duyarlar. Cocuklarin sosyal-duygusal biligsel, dil, motor ve 6zbakim
becerilerinin bir bitin halinde gelistirilerek onlarin ilgi ve yetenekleri dogrultusunda yonlendirilebilmeleri igin
nitelikli bir okul 6ncesi egitimi ve aile destegi gereklidir. Clinki arastirmalar, ailesi egitime katilan gocuklarin
basarilarinin arttigini géstermektedir. Cocuklarin kendilerini okulun bir pargasi olarak hissetmeleri artabilir ve
okula daha diizenli devam ederler (Okul Oncesi Egitim Programi ile Biitiinlestirilmis Aile Destek Egitim Rehberi,

2013).
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Bu sonuglar dogrultusunda; 6gretmenlerin okul dncesi egitim planlarini hazirlama konusundaki eksikliklerini
gidermeleri amaci ile MEB’in destegi ve okul dncesi 6gretmenlerinin katkilariyla olusturulacak bir web sitesinde
alandaki farkli uygulamalar ve etkinlik 6rneklerine yer verilebilir. Arastirma sonucunda bazi 6gretmenlerin hazir
plan kullandigina ulagilmistir. Hazir plan kullaniminin okul dncesi 6gretmenlerinin yaraticiligini azaltacagi ve bu
tlr planlarin ¢ocuklarin bireysel farkhliklarina uygun olmadigi farkli galismalarla da arastirilip, 6gretmen ve

o0gretmen adaylarina egitimler araciligiyla anlatilabilir.

Ogretmenlerin sinif igcindeki etkinliklerinin gézlenmemesi nedeniyle, mesleki yeterligi ve kendini yetistirmesi gibi
ozellikler hakkinda degerlendirme yapilamamaktadir. Bu nedenle, denetimler dogal ortamda, gdzleme dayal
yapilmaldir. Sinif ici denetimler, okul yo6neticilerine birakilmis durumdadir. Siniflarda 6gretmenin
gozlenememesi, uzun vadede sistem korliigine yol acabilir. Bu nedenlerle, 6gretmenlerin sinif igci
performanslarinin gbzlenmesi ve denetlenmesi konusunun bilimsel toplantilarda tartisilmasi ve bir ¢dzimiin

bulunmasi onerilebilir.

Arastirma, gonilli katilan gretmenlerin yarim giinliik sinif igi uygulamalarini kapsamaktadir. Ogretmenler daha

uzun sirede derinlemesine incelenerek planlama ve uygulamaya yonelik calismalar yapilabilir.

Arastirma, Adiyaman ili sinirlari icinde gorev yapan okul éncesi 6gretmenleriyle uygulanmistir. Arastirma sonuglari
tim okul 6ncesi 6gretmenlerine genellenemez. Bu nedenle, benzer calismalar farkli illerde ve Tirkiye genelinde

yapilabilir.

Ogretmenlerin okul &ncesi egitim programiyla ilgili yasadigi sorunlan ve hizmet ici egitim gereksinimlerini

belirlemeye ydnelik arastirmalar da yapilabilir.
ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.”
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