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ABSTRACT

The purpose of this research was examined in terms of teacher job satisfaction, life satisfaction,
work engagement, and socio-demographic variables. The research group of this study, which uses
a descriptive method relational screening model, consists of a total of 151 teachers who work in
Selguklu and Meram districts of Konya and accept to voluntarily participate in the research. Data
were collected by applying the Personal Information Form developed by the researchers to collect
Minnesota Satisfaction Questionnaire (MSQ), Life Satisfaction Scale (LSS) Utrecht Work
Engagement Scale (UWES), and some socio-demographic information. In the analysis of the data,
a t-test for independent groups, one-way ANOVA for multiple comparisons, and Scheffe test to
determine the source of variation were used for binary comparisons. Pearson correlation
coefficient was used to determine the relationship between job satisfaction scores and life
satisfaction and work engagement scores of teachers who provided home education services,
multiple regression analysis was used to determine the contribution of life satisfaction and work
engagement scores to job satisfaction scores. As a result of these analyzes, significant positive
correlations were found between the job satisfaction scores of the teachers who provided home
education services and life satisfaction and work engagement scores, life satisfaction and work
engagement scores which explain 36% of the variance related to job satisfaction scores were found
to be significant predictors of job satisfaction scores. On the other hand, when there is a significant
difference between the job satisfaction scores of the teachers who provide home education
services gender, and whether home education suitable for them; no significant difference could be
obtained in terms of variables such as branch, age, duration of duty, and home service life. Results
were discussed in light of the literature.

Keywords: Teachers providing home education services, job satisfaction, life satisfaction, work
engagement.

" This study was partly presented at the IV. INES International Academic Research Congress that was held between October
30-November 03 2018 in Alanya, Antalya, Turkey.

1 Giler, M. & Capri, B. (2020). Analysis of Job Satisfaction of Home Teachers in Terms of Life
Satisfaction, Work Engagement and Socio-Demographic Variables, International Journal of
Eurasian Education and Culture, Issue: 11, pp. (2340-2377).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

INTRODUCTION

Homeschooling has a long date in Canada and European countries, especially in the USA. Homeschooling, which
has been implemented to meet the learning and religious practice needs of children since the 17" and 18t
centuries (Jamaludin et al., 2015), is the fastest developing form of education, especially in the United States of
America (Carpenter & Gann, 2016; Mazama, 2016; Ray, 2018; Snyder, 2011). The number of homeschooled
students in the USA has been increasing rapidly since 1970 (Brewer & Picus, 2014; Murphy, 2013; Ray, 2018).
Especially in the last decade, there has been a significant increase in the number of parents who choose to
homeschool instead of sending their children to public school (Gray, 2018). Homeschooling is widespread not
only in the USA but also in many countries in the western world, especially in the UK (Guterman & Neuman,
2019). The three most common reasons for choosing to homeschool can be listed as (a) individualized curriculum
and learning environment for each child, (b) higher academic achievement (c) using pedagogical approaches
different from those typically incorporate schools (Morrison, 2016; Ray, 2018). According to Collom (2005),
academic and pedagogical concerns are among the most important reasons for families to prefer homeschooling.
Studies have shown that homeschooling increases academic achievement (Cogan, 2010; Rudner, 1999) and
improves the child's characteristics such as social and emotional development, communication, self-esteem, and

self-image (Ray, 2015).

Unlike the USA and European countries, homeschooling is considered as special education in Turkey.
Homeschooling includes children at the age of compulsory education who are unable to attend school due to
health problems or disabilities. Homeschooling is an alternate and newish educational model for children that

cannot attend school at the age of compulsory education in Turkey.

Homeschooling practices are applied according to the Home and Hospital Education Services Directive published
in the Journal of The Ministry of National Education (MoNE) in Turkey (No. 2629) in February 2010. The directive
includes the procedures and principles regarding the planning and execution of educational services to be
provided to individuals in need of special education, who cannot directly benefit from formal education
institutions due to health problems, during their inpatient treatment at home or in hospitals (MoNE, 2010).
Individuals in need of special education at the age of compulsory education can benefit from homeschooling
practice for at least four months in cases where it is not possible to directly benefit from the formal education

institution or it is inconvenient to do so.

Home and Hospital Education Services Directive defines the duties and responsibilities of administrators, parents,
relevant boards, teachers, official institutions, and organizations during the education of children who need
special education and cannot attend school due to health problems (MoNE, 2010). Home teachers provide
special education at home or the hospital according to the individual's characteristics and prioritized educational

needs. MoNE may assign teachers working with the visually impaired, hearing impaired or mentally disabled
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students in guidance and research centers, preschool teachers, classroom teachers, or other field teachers from

the school where the individual is registered or from other schools.

In addition to parents and administrators, teachers have special importance in the successful implementation of
homeschooling. Because teachers have very essential duties and responsibilities in issues such as the continuity
of the education, implementation of IEP (Individualized Education Program), cooperation, and family education.
Home teachers may encounter some problems while performing these tasks. Among these problems, there are
factors such as transportation, low wages, unsuitability of the physical conditions of the house, the inadequacy
of course materials, not being able to organize the curriculum, expectations of the family and their approach to
the teacher (Arslan, 2015; Isik, 2019). On the other hand, we may count positive attitudes of families and teachers
to homeschooling and the development of cooperation between them as positive aspects (Aslan, 2017;
Ulutasdemir, 2007). Teachers' job satisfaction may be affected by factors arising from student characteristics or
the home environment due to the nature of homeschooling, in addition to organizational reasons in

homeschooling practices.

The concept of job satisfaction includes the positive emotional states of individuals regarding their jobs (Locke,
1976) and the roles of individuals in their jobs and the attitudes they develop regarding these roles (Avsaroglu et
al., 2005; Green, 2000). Job satisfaction may differ according to the individual characteristics of the employees
and may be affected by various factors. Research findings show that many socio-demographic variables such as
gender, age, marital status, parental status, length of service, monthly income, appreciation, and respect affect
job satisfaction in different ways (Filiz, 2014; Koustelios, 2001). Employees with high job satisfaction ensure the
achievement of both individual and organizational goals and objectives and increase work efficiency due to the
high performance and the high level of satisfaction they receive from their work (Yildirim, 2007; Yilmaz, 2012).
On the other hand, the decrease in the employee's job satisfaction can adversely affect the performance and
efficiency of both the employee and the organization. It can cause physiological problems such as headache, loss
of appetite, and nausea, as well as problems such as not going to work, going late, getting medical reports, and
anxiety (Matrunola, 1996; Uglincii, 2016). Teachers' job satisfaction can be defined as their emotional responses
to their duties or teaching roles (Skaalvik & Skaalvik, 2011). Teachers' job satisfaction, which affects teachers'
enthusiasm (Weiqi, 2007) and their relationships with their students (Van den Berg, 2002), is often of vital
importance due to its impact on students' autonomy, competence, and sense of belonging ( Moe et al., 2010).
Homeschooling practice, which requires new tasks and responsibilities for many teachers, may cause teachers'
emotional responses to differ. Personal and organizational reasons, and roles related to their duties can affect

job satisfaction of home teachers.

Job satisfaction has an important effect on life satisfaction. Since job satisfaction affects the life satisfaction of
the individual, it is not possible to separate job satisfaction from life satisfaction. While a pleasant and enjoyable
work environment provides higher life satisfaction to the employee, a work environment that can create negative

emotions may affect the life satisfaction of the employee negatively (Zastrow & Kirst-Ashman, 1997). The
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research results have shown a significant and positive relationship between teachers' life satisfaction and job
satisfaction (Erglin, 2016; Sarpkaya & Kirdok, 2019; Tung, 2019). Hence, teachers with high job satisfaction will
have a high level of life satisfaction. In other words, teachers with low job satisfaction may be unhappy in their

private lives.

Work engagement, which is stated to be closely related to the concept of job satisfaction (Field & Buitendach,
2011; Maslach et al., 2001), has a positive emotional aspect as a motivational concept, and a physical aspect
including energy and mobility, as well as a cognitive aspect including participation and identification with the job
( Rich et al., 2010). Work engagement is used to mean the combination of work skills expressed by energy and
vitality, and willingness to work expressed by dedication (Bakker & Bal, 2010) and to mean that the employee is
full of energy for their job and is fully committed to their job (Hallberg & Schaufeli, 2006). While employees' level
of engagement with the job contributes to them for a mentally healthy life (Demerouti et al., 2001), it may have
positive results for organizations since it affects employees’ thoughts to leave or change their job (Schaufeli &
Bakker, 2004). The studies conducted have shown positive and significant relationships between teachers' job
satisfaction and their work engagement ( Hgigaard et al., 2012; Park & Johnson, 2019), and they have resulted
that the higher the teachers commit to their jobs and their occupation, the higher their students' performance
get ( Runhaar et al., 2013). Besides, the studies have shown that there is a negative relationship between work
engagement, job burnout, and the idea of leaving the job (Hgigaard et al., 2012) and work engagement increases
life satisfaction (Hakanen et al., 2006). Similarly, other studies investigate the relationship between teachers’ job
satisfaction and other variables such as self-efficacy (Kasalak & Dagyar, 2020; Sokmen & Kilig, 2019; Tirkoglu,
Cansoy & Parlar, 2017), job burnout (Ari, 2015; Filiz, 2014; Gindiz et al., 2013; Kara, 2020) and life satisfaction
(Avsaroglu et al., 2005; Sarpkaya & Kirdok, 2019)

On the other hand, most of the studies on homeschooling in the literature are done abroad. Most of the studies
have been on determining parents' views on homeschooling ( Cheng et al., 2016; Jolly & Matthews, 2017; Jolly
et al., 2013; Kim-Soon & Ahmad, 2015; Neuman & Guterman, 2019; Reaburn & Roberts, 2018) and aimed at
homeschooled students (Guterman & Neuman, 2019; Medlin, 2006). Although there is a limited number of
researches on homeschooling in Turkey, their numbers started to increase in recent years. These studies have
generally focused on topics such as the evaluation of homeschooling in line with the opinions of teachers and
parents (Aslan, 2017; Atilgan, 2018; Susam et al., 2018; Susam et al., 2019), home science education (Peker &
Tas, 2017), the problems of home teachers (Arslan, 2015), family, teacher and student views (Isik, 2019; Yildirim
et al.,, 2015). But we have not seen any research conducted within the framework of the job satisfaction of home

teachers in Turkey and the relevant variables.

Homeschooling practices are considered in the scope of special education in Turkey. Most of the home teachers
have a degree in classroom teaching or other fields, not in special education teaching. This situation can be
exhausting for home teachers due to reasons such as having to work with children with disabilities or health

problems without a related undergraduate education, their professional roles, and the education being in the
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home environment. It is necessary to determine the factors affecting the job satisfaction of home teachers due
to the responsibilities required by the profession and their applications that require special knowledge and skills.
This study was carried out to examine the job satisfaction of home teachers in terms of life satisfaction, work
engagement, and socio-demographic variables. For this reason, it may contribute to the determination of the
variables that affect the job satisfaction of home teachers, as well as increasing their job satisfaction, organizing
and improving the environment, and pioneering new scientific studies on the subject. Moreover, we think that
the results of the research, which will help the development of in-service training provided for home teachers,
and guidance and psychological consultancy services, will contribute to the development of homeschooling

practices in Turkey.

Purpose of the Research

In the light of the explanations stated above, the general purpose of this study is to examine teachers' job
satisfaction, life satisfaction, work engagement, and socio-demographic variables. The following questions were

asked to participants in line with this purpose.

1- Does the job satisfaction of home teachers differ according to gender, age, branch, tenure, suitability
for homeschooling, and tenure in homeschooling?

2- Do life satisfaction and work engagement scores of home teachers predict job satisfaction scores?

METHOD

Research Model

Since this study aims to examine the job satisfaction of home teachers in terms of life satisfaction, work
engagement, and socio-demographic variables, we used a relational survey model with a descriptive method.
The relational survey model tries to determine whether there is a relationship between variables and whether

the change in one of them causes any change in the other (Karasar, 2008).

Research Group

The research group of this study consists of a total of 151 teachers, 98 women (64.9%), and 53 men (35.1%),
working in Selcuklu and Meram districts of Konya province and agreeing to participate in the study voluntarily.
31 (20.5%) of the teachers are primary school teachers, and 120 (79.5%) are subject matter teachers. 32 (21.2%)
of the teachers are in the 20-29 age group, 51 (33.8%) in the 30-39 age group, 49 (32.5%) in the 40-49 age group,
16 (10.6%) in the 50-59 age group, and 3 (2.0%) in the 60 and over age group. 41 of them (27.2%) have teaching
experience for 5 years or less, 17 (11.3%) for 6-10 years, 24 (15.9%) for 11-15 years, 35 (23.2%) for 16-20 years,
and 34 (22.5%) for 21 years or more. Of the teachers, 113 (74.8%) were married, 38 (25.2%) were single, 41
(27.2%). 121 teachers (80.1%) have worked as home teachers for 3 years or less, 21 (13.9%) for 4-6 years, 6
(4.0%) for 7-9 years, 3 (2.0%) for 10 years or more.
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Data Collection Tools

The data in the study were collected via the Minnesota Satisfaction Questionnaire (MSQ), the Life Satisfaction
Scale (LSS), the Utrecht Work Engagement Scale (UWES), and the Personal Information Form developed by the

researchers to collect some socio-demographic data.

Minnesota Satisfaction Questionnaire (MSQ): Minnesota Satisfaction Questionnaire, which was developed by
Weiss, Dawis, England, and Lofquist (1967) and adapted to Turkish by Baycan (1985), is a five-point Likert-type
scale consisting of 20 items. Each question has five options from "Not Satisfied" to "Very Satisfied", which defines
the degree of satisfaction of the person with their job. The reliability coefficient of the original scale was found
to be .83, the test-retest reliability coefficient of the scale was found to be .89 in many studies conducted abroad.
Baycan (1985) conducted reliability studies of the scale in Turkey and the internal consistency coefficient was
found to be .77. The Cronbach alpha internal consistency coefficient obtained from the data within the scope of

this research was found to be .93.

Life Satisfaction Scale (LSS): The Life Satisfaction Scale (LSS) was developed by Diener, Emmons, Larsen, and
Griffin (1985) to measure the life satisfaction of individuals. The Cronbach Alpha internal consistency coefficient
of the 7-point Likert-style scale ("1 absolutely disagree" and "7 absolutely agree") and consisting of 5 items
werefound to be .87, and the test-retest reliability coefficient was found to be .82. The Turkish validity and
reliability study of the scale was conducted by Koker (1991) and Yetim (1993). Koker (1991) reported that the
test-retest consistency coefficient of the scale, applied three weeks apart, was .85, while Yetim (1991) reported
the corrected split-half value as .75 and Kuder Richardson-20 value as .78. The Cronbach alpha internal

consistency coefficient obtained from the data within the scope of this research was found to be .91.

Utrecht Work Engagement Scale (UWES): It was developed by Schaufeli, Salonova, Gonzalez-Roma, and Bakker
(2002). The original form of UWES is a seven-point Likert-type scale and consists of 17 items and three subscales.
Among these subscales, the "Vigor [vigor, Z]" subscale has 6 items (1, 4, 8, 12, 15, 17), the "Dedication
[dedication, A]" subscale has 5 items (2, 5, 7, 10, 13) and the "Absorption [absorption, B]" subscale also consist
of 6 items (3, 6,9, 11, 14, 16). Scale items are scored between "0-never" and "6-always". In scoring, total score
and subscale scores for each person can be obtained. The higher the scores, the higher the work engagement.
The internal consistency coefficients of the scale were between .75 and .83 for Vitality (Z), .86, and .90 for
Dedication (A), and between .82 and .88 for Absorption (B). Turkish adaptation validity and reliability study were
conducted by Glunduiz, Capri, and Goékgakan (2013). Since the original scale was developed in line with the items
of Maslach Burnout Inventory - General Survey (MBI-GS), a 5-point rating (never, sometimes, usually, often,
always) style was adopted in this study, too. Cronbach Alpha internal consistency coefficients of the sub-factors
of the scale were found to be between .77 and .82, and item-total test correlations were between .46 and .68,

the test-retest correlation coefficient obtained with an interval of four weeks ranged between .72 to .84. The
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Cronbach alpha internal consistency coefficient obtained from the data within the scope of this study was found

to be .95 for the total UWES, and .87, .86, and .88 for its subscales, respectively.

Personal Information Form: This form, which contains information about the personal and professional variables
of the teachers in the research group such as gender, age, professional seniority, duration of working at-home

education, the district where they work was created by the researchers.

Process

After obtaining research permission from the Konya Provincial Directorate of National Education, the researchers
reached home teachers in the research group through the District Directorates of National Education. The
researchers explained the main instructions regarding the subject, purpose, and application of measurement
tools to the teachers. After giving information about the principle of volunteering, the applications of

measurement tools were carried out via the internet.

Data Analysis

In order to determine the statistical methods for the analysis, normality tests were performed and kurtosis-
skewness values were calculated. Parametric tests were decided to be used since the obtained data were
normally distributed. While analyzing the data, a t-test was used on independent groups for paired comparisons,
One-Way Analysis of Variance (ANOVA) for multiple comparisons, and Scheffe test, one of the post-hoc
techniques, was used to determine the source of differentiation. The eta-square (n2) value was interpreted as
small (.01), medium (.06), and large (.14) effect size (Green & Salkind, 2004) to determine the effect size. Besides,
Pearson correlation coefficient was used to determine the relationship between job satisfaction scores, life
satisfaction, and work engagement scores of home teachers. Multiple regression analysis was used to determine
the contribution of life satisfaction and work engagement scores in predicting job satisfaction scores. The
collected data were analyzed with the SPSS-20 package program, and the margin of error was accepted as 0.01

and 0.05 in the analysis.

FINDINGS (RESULTS)
This section presents the findings obtained as a result of the analysis of the data collected in line with the purpose

of the research.

1- Findings Regarding Job Satisfaction Scores of Home Teachers Differentiated According to Gender, Age,

Branch, Tenure, Suitability for Homeschooling Practice, and Tenure in Homeschooling

Findings Regarding That Job Satisfaction Scores of Home Teachers Differ According to Their Gender or Not

Table 1 shows the findings regarding whether the job satisfaction scores of home teachers differ according to

their gender or not.
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Table 1. T-Test Results Regarding Whether Job Satisfaction Scores of Home Teachers Differ According to Their

Gender or Not

Dependent Gender N X S t p Significant n?
Variable Difference
Job Satisfaction ~ Female (F) 98 81.68 11.55 "
. . > .
Male (M) 53 76.47 12.18 2:595 010 F>M 004
*p<.05

Table 1 shows that job satisfaction scores (t(9) = 2.595, p <.05) of home teachers differ significantly according to
their gender; scores of female home teachers are significantly higher. Besides, according to the eta squared value

obtained, the effect of gender variable on job satisfaction average scores (7% = .004) was found to be small.

Findings Regarding Whether Job Satisfaction Scores of Home Teachers Differ According to Their Ages or Not

Table 2 shows the findings regarding whether the job satisfaction scores of home teachers differ according to

their ages or not.

Table 2. Results of One-Way Analysis of Variance (ANOVA) Test Regarding Whether Job Satisfaction Scores of

Home Teachers Differ According to Their Age or Not

Dependent Significant

Variable Age N X > F P Difference n?
20-29 32 82.25 10.09
Job Satisfaction ~ 30-39 51 78.11 12.29 1.182 .310* - -
40 + 68 80.02 12.54
*p>.05

Table 2 shows that job satisfaction (F(;-125) = 1.182; p> .05) average scores of home teachers do not differ

statistically significantly according to their ages.

Findings Regarding Whether Job Satisfaction Scores of Home Teachers Differ According to Their Branches or

Not

Table 3 shows the findings regarding whether the job satisfaction scores of home teachers differ according to

their branches or not.

Table 3. T-Test Results Regarding Whether Job Satisfaction Scores of Home Teachers Differ According to Their

Branches or Not

Dependent Significant

V2 2
Variable Branch N X > t Difference 7
Job Classroom Teacher 31 81.03 11.32 612 549% i i
Satisfaction Branch Teacher 120 79.55 12.19
*p>.05
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Table 3 shows that job satisfaction (t(149) = .612, p>.05) average scores of home teachers do not differ statistically

significantly according to their branches.

Findings Regarding Whether the Job Satisfaction Scores of Home Teachers Differ According to Tenure

Table 4 shows the findings regarding whether the job satisfaction scores of home teachers differ according to

their tenure or not.

Table 4. One-Way Analysis of Variance (ANOVA) Results Regarding Whether the Job Satisfaction Scores of

Home Teachers Differ According to the Tenure

Dependent = Significant 2
Vzriable Tenure (Years) N X > F P Digfference
1-5 41 81.43 10.53
Job 6-10 17 82.41 13.44
Satisfaction 11-15 24 73.83 12.13 2.174 .075* - B
16 -20 35 81.62 12.27
21 and more 34 79.85 11.73

*p>.05
Table 4 shows that job satisfaction (F.146) = 2.174; p> .05) score averages of home teachers do not differ

statistically significantly according to tenure.

Findings Regarding Whether Job Satisfaction Scores of Home Teachers Differ According to Their Suitability for

Homeschooling or Not

Table 5 shows the findings regarding whether job satisfaction scores of home teachers differ according to their

suitability for homeschooling or not.

Table 5. One-Way Analysis of Variance (ANOVA) Results Regarding Whether Job Satisfaction Scores of Home

Teachers Differ According to Their Suitability for Homeschooling or Not

Dependent Suitability for N % S . Significant E

Variable Homeschooling Difference

Job Not Suitable (NS) 34  73.26 10.69 HS

Satisfaction Suitable (S) 69 78.86 11.17  13.436  .000* > .153
Highly Suitable (HS) 48 85.93 11.32 NS, S

*p<.05

Table 5 shows that job satisfaction (F(;-145)=13.436; p<.05) score averages of home teachers differ statistically
significantly according to their suitability for homeschooling. According to the results of the Scheffe test applied
as a post hoc test to investigate the source of this difference, the job satisfaction scores of those with the
suitability level of the Highly Suitable (HS) differed significantly from those with the suitability level of Not
Suitable (NS) and Suitable (S) and were higher than them. Besides, according to the eta squared value, the

variable of seeing the homeschooling job as suitable for themselves affected the job satisfaction (7% =.153) score

averages widely.
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Findings Regarding Whether the Job Satisfaction Scores of Home Teachers Differ According to the Tenure in

Homeschooling or Not

Table 6 shows the findings regarding whether the job satisfaction scores of home teachers differ according to

the tenure in homeschooling or not.

Table 6. T-Test Results Regarding Whether the Job Satisfaction Scores of Home Teachers Differ According to

the Tenure in Homeschooling or Not

Tenure in

Depe.ndent Homeschooling N X S t Slgnlflcant n?
Variable Difference
(Years)
Job 1-3 121 79.636 11.976 .
Satisfaction 4+ 30 80733 12264 447 636 - -
*p>.05

Table 6 shows that job satisfaction (t(149) = -.447, p>.05) score averages of home teachers do not differ statistically

significantly according to tenure in homeschooling.

2- Findings Regarding Whether the Life Satisfaction and Work Engagement Scores of Teachers Providing Home

Education Service Predict Job Satisfaction Scores

Firstly, correlation analysis was conducted to reveal the relationship between job satisfaction scores, life
satisfaction, and work engagement scores of home teachers. Later, multiple regression analysis was applied to
the data to determine the predictive contribution of life satisfaction and work engagement scores to job

satisfaction scores.

Table 7 shows the results of correlation analysis regarding the relationship between life satisfaction, work

engagement, and job satisfaction scores of home teachers, as well as the average and standard deviation values.

Table 7. The Results of the Correlation Analysis Related to the Relationships Among Life Satisfaction, Work

Engagement, and Job Satisfaction Scores of Home Teachers

Variables 1 2 3 X S
1. Job Satisfaction 1 79.85 12.00
2. Life Satisfaction AQ5** 1 23.28 6.90
3. Work Engagement 546%* .309** 1 67.33 12.18

**p<.01

Table 7 shows positive significant relationships among the job satisfaction scores of the home teachers, their life
satisfaction scores (r = .405; p <.01) and their work engagement scores (r = .546; p <.01). Besides, the life
satisfaction scores and work engagement scores (r = .309; p <.01) of home teachers have a positive significant

relationship.
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Based on these results, life satisfaction and work engagement scores were included in the multiple regression
analysis to examine their contributions in predicting the job satisfaction scores of home teachers, and Table 8

shows related results.

Table 8. Multiple Regression Analysis Results Regarding Whether the Life Satisfaction and Work Engagement

Scores of Home Teachers Predict Job Satisfaction Scores or Not

Job Satisfaction

Variables B SH 8 " 0
Constant 38.410 4.642 - 8.274 0.000
Life Satisfaction 454 .120 .261 3.781 0.000
Work Engagement 458 .068 465 6.731 0.000
R=.600, R’=.360
F(2.148)= 41635, p=OOO**
**p<.01

Table 8 shows that both life satisfaction and work engagement scores are significant predictors of job satisfaction
scores of home teachers (R =.600, R2 = .360, p <.01), and life satisfaction and work engagement scores together
explained 36% of the variance related to job satisfaction scores. Finally, according to the standardized regression
coefficients (B), the predictor variables on teachers' job satisfaction scores were determined as work engagement

(.465) and life satisfaction (.261) respectively.

CONCLUSION AND DISCUSSION

The results of the study were evaluated together with the results of other studies on the subject since there were
no studies examining teachers' job satisfaction, in terms of life satisfaction, work engagement, and socio-

demographic variables.

As a result of these analyzes, significant positive correlations were found between the job satisfaction scores of
the teachers who provided home education services and life satisfaction and work engagement scores, life
satisfaction and work engagement scores which explain 36% of the variance related to job satisfaction scores
were found to be significant predictors of job satisfaction scores. On the other hand, when there is a significant
difference between the job satisfaction scores of the teachers who provide home education services gender, and
whether home education suitable for them; no significant difference could be obtained in terms of variables such

as branch, age, duration of duty, and home service life.

This study has examined job satisfaction scores of home teachers in terms of socio-demographic variables, and
significant differences were found in terms of gender variables among them. Similar results were obtained in
some studies related to teachers' job satisfaction (Darmody & Smyth, 2011; Kumas & Deniz, 2010; Sahin, 2013).
On the other hand, the literature includes research results that there is no difference regarding the gender
variable (Can, 2006; Demirel, 2006; Kili¢, 2011; Kiral & Diri, 2016; Selvitopu & Tas, 2020). The differentiation in
job satisfaction of male and female teachers may be due to the personal characteristics of teachers in this study.

Empathic tendency levels of teachers can be considered as one of the personal characteristics that cause
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differentiation. The results of the researches in which the empathic tendency levels of the teachers were tried
to be determined have shown a significant difference in terms of gender (Akbulut, 2010; Celik, 2008)). Aydin and
Karkag (2015) have found that female teachers had higher empathic tendency levels than male teachers working
in the field of special education. Empathetic characteristics such as expressing their feelings appropriately,
understanding others, and being understanding in the professional lives may have affected job satisfaction scores

of female home teachers.

As a result of the analysis conducted to examine whether there is a differentiation in the job satisfaction levels
of teachers according to the age variable, no significant difference was found according to the age variable of the
teachers. This result is similar to the results of other researches on teachers' job satisfaction regarding the age
variable (Kiral & Diri, 2016; Sahin, 2013). Contrary to these results, research results are indicating that teachers'
job satisfaction differs depending on their age (Filiz, 2014; Kumas & Deniz, 2010; Selvitopu & Tas, 2020). While
the possibility of being over-anticipated and insatiable about the job, which is observed in teachers who are new
to the profession, decreases with age, professional experience increases. In this case, it appears that job
satisfaction increases as teachers get older (Dilsiz, 2006). However, it can be said that the results obtained in this

study, which indicates that job satisfaction decreases with increasing age, contradicts this assumption.

There is no statistically significant difference in terms of job satisfaction score averages of the home teachers
according to their whole tenure and their tenure in homeschooling. Similar results have been obtained in studies
conducted on teachers' job satisfaction (Filiz, 2014; Kiral & Diri, 2016). Contrary to these results, there are also
research results in which significant differences are obtained according to the teachers' tenure variable (Kumas
& Deniz, 2010; Selvitopu & Tas, 2020). Approximately 94% of the teachers participating in the research have been
working in homeschooling for less than six years and 80% for less than three years. In this respect, homeschooling
practice can be considered as an area where teachers are not working for a long time. Therefore, it can be
evaluated that teachers show similar characteristics in terms of variables that are thought to affect job
satisfaction, such as professional experience, problem-solving, and modeling for young teachers, competencies,
expectations, etc. It can be said that these similar features of teachers did not make a difference in terms of age,

service, and tenure in homeschooling.

According to the Home and Hospital Education Services Directive of MoNE, MoNE assigns special education
teachers, preschool teachers, classroom teachers, or other branch teachers as home teachers by taking students’
needs into account (MoNE, 2010). No difference was found between the job satisfaction scores of the classroom
teachers participating in the study and the teachers graduated from other teaching branches. Other researches
examining teachers' job satisfaction have found that the teachers' job satisfaction levels did not differ according

to their branches (Filiz, 2014; Kilig, 2011; Kiral & Diri, 2016; Sarpkaya & Kirdok, 2019).

A statistically significant difference was found in terms of job satisfaction score averages of home teachers

according to their suitability for homeschooling. According to the variable of their suitability for homeschooling,
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the job satisfaction scores of those whose suitability level was "Highly Suitable" differed significantly from "Not
Suitable" and " Suitable" and were higher than them. Teachers' beliefs in their professional competence and
psychological well-being are important factors affecting their job satisfaction (Polatcan & Cansoy, 2019).
Teachers' thinking that their characteristics are suitable for homeschooling, their willingness to choose the
profession, and their positive attitude towards work can lead to higher job satisfaction scores. In other words, it
can be said that teachers' job satisfaction scores increase depending on the fact that they see homeschooling

appropriate for them.

Another finding of the study was a positive significant relationship among the job satisfaction scores, and the life
satisfaction scores, and the work engagement scores of the home teachers. However, it was observed that both
the life satisfaction and work engagement scores of the home teachers are significant predictors of their job
satisfaction scores. At this point, the studies conducted on teachers in the literature have found that there is a
positive relationship between job satisfaction and work engagement (Hgigaard et al., 2012; Park & Johnson,
2019) and job satisfaction is linked with work engagement (Yalabik et al., 2017). The results of the research
showed that work engagement is related to both individual classroom performance (Bakker & Bal, 2010) and
organizational commitment (Hakanen et al., 2006). Employees engaged with work will be more energetic and
will develop a more positive perspective on their job (Schaufeli et al., 2006). In this respect, increasing the work
engagement level of employees is of great importance in terms of both job satisfaction and life satisfaction.
According to Clarke (2012), continuing education is an important tool for increasing work engagement. From this
point of view, it is thought that providing home teachers with continuous training on the subjects they need can

increase their level of work engagement.

Life satisfaction is related to job satisfaction and work engagement. According to BasAtik (2018), life satisfaction
is the most important variable affecting work engagement. Arslan and Acar (2013) determined that academic
staff who have high life satisfaction have high job satisfaction. At the same time, life satisfaction positively affects
the general well-being of people by making them feel better (Pasupuleti et al., 2009). General well-being is
considered and evaluated in terms of different life roles such as home, marriage, family, and work. Of these,
work is among the most important determinants of life satisfaction (Rothmann, 2010). Considering that teachers
spend most of their daily life in the work environment, it can be said that the satisfaction they will get from work-
life will affect their life satisfaction. Besides, job satisfaction can be affected by the characteristics of the job
(Oldham et al., 1976). In this case, it can be said that teachers' job satisfaction can be increased if the problems

arising from the characteristics of homeschooling practice are solved.

RECOMMENDATIONS

Considering the results of the study, it is thought that the variables of work engagement and life satisfaction may

be important in increasing the job satisfaction of home teachers.
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In-service training, courses, and seminars related to homeschooling and special education that will contribute to

the professional development of home teachers can increase teachers' job satisfaction.

This research is limited to home teachers who work in Selguklu and Meram districts of Konya. It is thought thata
similar study can be carried out on a wider sample group that includes different provinces or countries and that
new studies can be conducted with other variables such as self-efficacy, job burnout, couple burnout, motivation,

empathic tendency level, students' disability type, in addition to job satisfaction.
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EVDE EGIiTiM HiZMETi SUNAN OGRETMENLERIN i$ DOYUMLARININ YASAM
DOYUMU, iSLE BUTUNLESME VE SOSYO-DEMOGRAFIK
DEGISKENLER ACISINDAN iNCELENMESi

6z

Bu arastirmanin amaci, evde egitim hizmeti sunan 6gretmenlerin is doyumlarinin, yasam doyumu,
isle biutinlesme ve sosyo-demografik degiskenler agisindan incelemektir. Betimsel yontemle
yapilmis iliskisel tarama modelinin kullanildigl bu ¢alismanin arastirma grubu, Konya ili Selguklu ve
Meram ilgelerinde gérev yapan ve arastirmaya gonulli olarak katilmayi kabul eden toplam 151
dgretmenden olusmaktadir. Arastirmada veriler, Minnesota is Doyum Olcegi (MiDO), Yasam
Doyumu Olgegi (YDO) Utrecth isle Bitiinlesme Olgegi (UIBO) ve bazi sosyo-demografik bilgileri
toplamak amaciyla gelistirilen Kisisel Bilgi Formu uygulanarak toplanmistir. Verilerin analizinde, ikili
karsilastirmalar icin bagimsiz gruplar igin t testi, coklu karsilastirmalar icin Tek Yonli Varyans Analizi
(ANOVA), farkhlasmanin kaynagini belirlemek tzere Scheffe testi kullanilmistir. Ayrica evde egitim
hizmeti sunan 6gretmenlerin is doyumu puanlari ile yasam doyumu ve isle bitlinlesme puanlari
arasindaki iligkinin belirlenmesi igin Pearson korelasyon Katsayisi; yasam doyumu ile isle
bitinlesme puanlarinin is doyumu puanlarini yordamadaki katkilarini belirlemek icin ¢oklu
regresyon analizi kullanilmistir. Yapilan analizler sonucunda, evde egitim hizmeti sunan
o6gretmenlerin is doyumu puanlari ile yasam doyumu ve isle biitlinlesme puanlari arasinda pozitif
yonde anlamli iliskiler elde edilmis, yasam doyumu ile isle biitiinlesme puanlarinin, is doyumu
puanlarina iliskin varyansin %36'sini acgiklayarak, is doyumu puanlarinin anlamli birer yordayicilari
oldugu bulunmustur. Diger yandan, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari
ile cinsiyet ve evde egitim uygulamasini kendilerine uygun bulup bulmamalari degiskenlerine gore
anlamli farklilik elde edilirken, brans, yas, gorev siiresi ve evde egitim hizmet siiresi degiskenleri
acisindan herhangi anlamli bir farklilik elde edilmemistir. Bulgular literatir 1siginda tartisiimistir.

Anahtar Kelimeler: Evde egitim hizmeti sunan 6gretmenler, is doyumu, yasam doyumu, isle
biitinlesme.
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GiRiS

Evde egitim hizmeti uygulamasi, basta ABD olmak lizere, Kanada ve Avrupa Ulkelerinde kokli bir gegmise sahiptir.
17 ve 18. ylzyildan itibaren c¢ocuklarin 6grenme ve dini uygulama ihtiyaclarini karsilamaya yonelik olarak
uygulanan evde egitim (Jamaludin vd., 2015), 6zellikle de Amerika Birlesik Devletleri'nde en hizl gelisme gbsteren
egitim seklidir (Carpenter ve Gann, 2016; Mazama, 2016; Ray, 2018; Snyder, 2013). Amerika Birlesik
Devletleri'nde evde egitim goéren 6grencilerin sayisi 1970 yilindan beri hizla artmakta (Brewer ve Picus,
2014; Murphy, 2013; Ray, 2018); 6zellikle son on yilda, cocuklarini devlet okuluna gondermek yerine evde egitim
almayi secen ebeveynlerin sayisinda dnemli bir artis gorilmektedir (Gray, 2018). Evde egitim yalnizca ABD de
degil ayni zamanda ingiltere basta olmak {izere bati diinyasindaki bircok tilkede yayginlasmaktadir (Guterman ve
Neuman, 2019). Evde egitimin tercih edilmesinin en yaygin U¢ sebebi (a) her ¢ocuk icin bireysellestirilmis
miifredat ve 6grenme ortami, (b) daha ylksek akademik basari (c) kurumsal okullarda tipik olanlardan farkli
pedagojik yaklasimlar kullanmak (Morrison, 2016; Ray, 2018) seklinde siralanabilir. Collom’e (2005) gore, ailelerin
evde egitimi tercih etmesinin altinda yatan en dnemli nedenler arasinda akademik ve pedagojik kaygilar yer
almaktadir. Yapilan arastirmalarda evde egitimin, akademik basariyi artirdigi (Cogan, 2010; Rudner, 1999) ve
cocugun sosyal ve duygusal gelisim, iletisim, 6zsaygl ve 6z benlik gibi 6zelliklerini gelistirdigi (Ray, 2015)

belirlenmistir.

Turkiye’de evde egitim ABD ve Avrupa ulkelerinden farkh olarak 6zel egitim kapsaminda degerlendirilmektedir.
Evde egitim zorunlu egitim ¢aginda olup saglik problemi veya engeli nedeniyle okula gidemeyecek durumda olan
cocuklari kapsamaktadir. Tirkiye evde egitim uygulamalari, zorunlu egitim cagindaki cocuklarin okula

devamlarinin saglanmadigi durumlar igin gelistirilmis alternatif ve yeni sayilabilecek bir egitim modelidir.

Tirkiye'de evde egitim uygulamalari Subat 2010 tarihinde 2629 sayili Tebligler Dergisinde yayinlanan MillT Egitim
Bakanligl Evde ve Hastanede Egitim Hizmetleri Yonergesi’'ne gore yuritilmektedir. Bu yonergede, 6zel egitime
ihtiyaci olan bireylerden, saglik problemi nedeniyle 6rgin egitim kurumlarindan dogrudan yararlanamayacak
durumda olanlara evde veya hastanede yatarak tedavi gordiigi siirede verilecek egitim hizmetlerinin planlanmasi
ve ylritilmesiyle ilgili usul ve esaslar diizenlenmistir (MEB, 2010). Evde egitim uygulamasindan en az dort ay
sireyle 6rglin egitim kurumundan dogrudan yararlanmasinin mimkin olmadigi veya yararlanmasinin sakincali

oldugu durumlarda zorunlu egitim ¢agindaki 6zel egitime ihtiyaci olan bireyler yararlanabilmektedir.

Milli Egitim Bakanhgi Evde ve Hastanede Egitim Hizmetleri Yonergesi’'nde (MEB, 2010) 6zel egitim gerektiren ve
saglk sorunlari nedeniyle okula devam edemeyen cocuklarin egitimlerini sirdirmelerinde yonetici, ebeveyn ve
ilgili kurullarin, resmi kurum ve kuruluglarin ile 6gretmenlerin gérev ve sorumluluklari tanimlanmistir. Evde veya
hastanede egitim hizmetinde bireyin 6zelligi ve 6ncelikli egitim ihtiyacina goére gezerek 6zel egitim gorevi yapan
o6gretmen, rehberlik ve arastirma merkezlerinde gorevli gorme, isitme ve zihinsel engelliler sinif 6gretmenleri ile
bireyin kayitl bulundugu okul ve diger okullardaki okul 6ncesi, sinif ve diger alan 6gretmenleri egitim hizmetlerini

ylriatmek Gzere gorevlendirilmektedir.
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Evde egitimin basari ile yiiriitilmesinde anne-baba ve yoneticilerin yaninda 6gretmenlerin ayri bir 5nemi vardir.
Cunku ogretmenlerin 6grenciye sunulacak egitimin sirdiridlmesi BEP’in (Bireysellestirilmis Egitim Programi)
uygulanmasi, isbirligi ve aile egitimi gibi konularda ¢ok énemli gérevleri ve sorumluluklari bulunmaktadir. Evde
egitim 6gretmenleri bu gorevleri yerine getirirken bazi sorunlarla karsilagabilmektedirler. Bu sorunlar arasinda,
ogretmenlerin ulasim sorunlar, duslik Gcret, evin fiziki kosullarinin uygunsuzlugu, ders materyallerinin
yetersizligi, ders programlarinin diizenlenememesi, ailenin beklentileri ve 6gretmene yaklasimi gibi faktorler
sayilabilir (Arslan, 2015; Isik, 2019). Diger taraftan ailelerin ve 6gretmenlerin evde egitime olumlu bakis agisi ve
ishirligi gelistirmeleri olumlu degerlendirilen yonleridir (Aslan, 2017; Ulutasdemir, 2007). Evde egitim
uygulamalarinda orgltsel nedenlerin yaninda, evde egitimin 0Ozeligi geregi ev ortamindan veya Ogrenci

ozelliklerinden kaynaklanan faktorler 6gretmenlerin is doyumlarini etkileyebilmektedir.

is doyumu kavrami, bireylerin kendi islerine iliskin olumlu duygusal durumlari (Locke, 1976) ve bireylerin
islerindeki rolleri ve bu rollere iliskin gelistirdikleri tutumlari igermektedir (Avsaroglu vd., 2005; Green, 2000). is
doyumu calisanlarin  bireysel 06zelliklerine gore farklihk gosterebilmekte ve c¢esitli faktorlerden
etkilenebilmektedir. Arastirma bulgulari, cinsiyet, yas, medeni durum, ebeveynlik durumu, hizmet siiresi, aylik
gelir, takdir, saygli gorme gibi bircok sosyo-demografik degiskenin farkli bicimlerde is doyumunu etkiledigini
gostermektedir (Filiz, 2014; Koustelios, 2001). Yiksek is doyumuna sahip c¢alisanlar, yaptiklari isten alinan
doyumun yiksekligi ve yiiksek performans nedeniyle hem bireysel hem de 6rgiit hedef ve amacglarina ulasiimasini
saglamakta ve is verimini arttirmaktadir (Yildirim, 2007; Yilmaz, 2012). Diger taraftan g¢alisanin is doyumunun
azalmasi hem calisanin hem de 6rgitin performans ve verimini olumsuz etkileyebilir. Calisanlarin ise gitmeme,
gec gitme, rapor alma, huzursuzluk gibi sorunlarin yaninda bas agrisi, istah kaybi, bulanti gibi fizyolojik sorunlara
neden olabilmektedir (Matrunola, 1996; Ugiincii, 2016). Ogretmenlerin is doyumu ise gérevlerine veya dgretim
rollerine yonelik duygusal tepkileri (Skaalvik ve Skaalvik, 2011) biciminde tanimlanabilir. Ogretmenlerin
coskusunu (Weigi, 2007) ve 6grencileriyle iliskilerini (Van den Berg, 2002) etkileyen 6gretmenlerin is doyumu,
ogrencilerin 6zerkligi, yetkinligi ve aidiyet duygusu lzerindeki etkisi nedeniyle cogunlukla hayati Gneme sahiptir
( Moeé vd., 2010). Pek ¢ok Ogretmen icin yeni gorev ve sorumluluklar gerektiren evde egitim uygulamasi,
ogretmenlerin duygusal tepkilerinin farklilasmasina neden olabilmektedir. Evde egitim 6gretmenlerinin is

doyumlarini, kisisel ve 6rgitsel nedenler ile gérevlerine iliskin roller is doyumlarini etkileyebilmektedir.

is doyumu, genel yasam doyumu {zerinde oldukca &nemli bir etkiye sahiptir. is doyumu bireyin tim yasam
doyumunu etkilediginden, isten saglanan doyumu yasam doyumundan ayri tutmak mimkin degildir. Eger is
ortami zevkli ve eglenceli ise, ¢alisana daha yuksek yasam doyumu sunarken, olumsuz duygulari olusturacak bir
ozellige sahip ise, galisanin yasam doyumu bu durumdan oldukga olumsuz bir bicimde etkilenebilecektir (Zastrow
ve Kirst-Ashman, 1997). Arastirma sonuglarinda, 6gretmenlerin yasam doyumu ile is doyumu arasinda anlamli ve
pozitif bir iliski bulunmaktadir (Erglin, 2016; Sarpkaya ve Kirddk, 2019; Tung, 2019). Buradan hareketle, is doyumu
yuksek 6gretmenlerin yasam doyumu duizeyleri de yiksek olacaktir. Diger bir ifadeyle is doyumu disik olan

ogretmenler 6zel yasamlarinda mutsuz olabileceklerdir.
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is doyumu kavrami ile yakindan iliskili oldugu ifade edilen isle biitiinlesme (Field ve Buitendach,2011; Maslach
vd., 2001) gilidiisel bir kavram olarak olumlu duyussal bir boyuta sahip olmasinin yani sira enerji ve hareketliligi
iceren fiziksel bir boyut ile 6zdeslesme ve katilimi iceren bilissel bir boyutu da kapsamaktadir (Rich vd., 2010;
Schaufeli vd., 2002). isle biitiinlesme eneriji ve zindelik ile ifade edilen calisma becerisi ve adanmayla ifade edilen
¢alismaya istekli olma durumlarinin birlesimi (Bakker ve Bal, 2010) ve kisinin isine yonelik olarak enerjiyle dolu
olmasi ve isine bitlinliyle baglanmasi anlaminda kullanilmaktadir (Hallberg ve Schaufeli, 2006). Calisanlarin isle
bltinlesme dizeyi, ¢alisanin ruhsal agidan saglkl bir hayat stirmesine katki saglamasi yaninda (Demerouti vd.,
2001) isten ayrilma veya islerini degistirme dlstincelerini etkilemesi (Shaufeli ve Bakker, 2004) agisindan 6rgtler
icin olumlu sonuglar ortaya c¢ikarabilir. Alanyazinda yapilan arastirmalarda 6gretmenlerin is doyumu ile isle
bltlinlesmeleri arasinda pozitif yonde anlamliiliskilerin s6z konusu oldugu (Hgigaard vd., 2012; Park ve Johnson,
2019) ve 6gretmenlerin islerine baglilik diizeyi ve isleri ile ilgili mesguliyeti arttikca 6grencilerinin performansinin
da yukseldigi (Runhaar vd., 2013) gb6ze carpmaktadir. Ayrica isle bittinlesme ile is tikenmisligi ve isten ayriima
distncesi arasinda negatif yonde iliskilerin oldugu (Hgigaard vd., 2012) ve isle biitlinlesmenin, yasam doyumunu
arttirdig) belirlenmistir. (Hakanen vd., 2006). Benzer bigimde, 6gretmenlerin is doyumunun 6z-yeterlik (Kasalak
ve Dagyar, 2020; Sokmen ve Kilig, 2019; Turkoglu, Cansoy ve Parlar, 2017), mesleki tiikenmislik (Ari, 2015; Filiz,
2014; Giindiuz vd., 2013; Kara 2020) ve yasam doyumu (Avsaroglu vd., 2005; Sarpkaya ve Kirdok, 2019) ile

iliskisinin incelendigi arastirmalar da géze carpmaktadir.

Diger yandan, alanyazindaki evde egitim konusunda yapilan arastirmalarin ¢ogunlukla yurtdisinda yapildig
gorulmektedir. Yapilan arastirmalarin gogunlukla, ebeveynlerin evde egitime iliskin goruslerinin belirlenmesine
(Cheng vd., 2016; Jolly ve Matthews, 2017; Jolly vd., 2013; Kim-Soon ve Ahmad, 2015; Neuman ve Guterman,
2019; Reaburn ve Roberts, 2018) ve evde egitim alan 6grencilere yonelik oldugu (Guterman, ve Neuman, 2019;
Medlin, 2006) soylenebilir. Turkiye’de ise evde egitime iliskin arastirmalar sinirli sayida olmakla birlikte son
yillarda artis gosterdigi gbzlenmektedir. Yapilan bu arastirmalarin genellikle evde egitimin 6gretmen ve velilerin
gorisleri dogrultusunda degerlendirilmesi (Aslan 2017; Atilgan, 2018; Susam vd., 2018; Susam vd., 2019), evde
fen egitimi (Peker ve Tas, 2017), evde egitim 6gretmenlerinin sorunlari (Arslan, 2015), aile, 6gretmen ve 6grenci
gorusleri (Yildirim vd., 2015; Isik, 2019) gibi konular etrafinda yogunlastigi gérilmektedir. Ancak Tiirkiye’de evde
egitim Ogretmenlerinin is doyumlari ve ilgili degiskenler cercevesinde yapilan herhangi bir arastirmaya

rastlanmamistir.

Tlrkiye'de, evde egitim uygulamalar 6zel egitim kapsaminda degerlendirilmektedir. Evde egitim hizmeti sunan
ogretmenlerin gogunlugu, 6zel egitim alani disinda sinif 6gretmenligi ve farkh alanlardan mezun 6gretmenlerdir.
Bu durum, lisans egitimini almadiklar bir alanda ve engelli veya saglik sorunu olan gocuklarla ¢alismak
durumunda kalmalari, mesleki rolleri ve egitimin ev ortaminda olmasi gibi nedenlerden otlri evde egitim
o6gretmenleri i¢in yipratici ve yorucu olabilmektedir. Evde egitim hizmeti sunan 6gretmenlerin, meslegin
gerektirdigi sorumluluklar ve 6zel bilgi ve beceri gerektiren uygulamalari nedeniyle is doyumlarini etkileyen
faktorlerin belirlenmesine ihtiya¢ duyulmaktadir. Bu nedenle evde egitim hizmeti sunan 6gretmenlerin is

doyumlarinin yasam doyumu, isle bitiinlesme ve sosyo-demografik degiskenler agisindan incelenmesi amaciyla
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yapilan bu galisma ile evde egitim sunan 6gretmenlerin is doyumlarini etkileyen degiskenlerin belirlenmesine
katki saglanabilecegi gibi evde egitim sunan 6gretmenlerin is doyumlarinin arttirilmasi, 6gretmenlerin hizmet
sunduklari ev ortamlarinin dizenlenmesi ve iyilestirilmesi ile konuya iliskin yeni bilimsel calismalarin yapilmasina
da onclliik edilebilecektir. Ayrica arastirmadan elde edilecek sonuglarin, evde egitim hizmeti sunan 6gretmenlere
sunulacak hizmetici egitim calismalari ile rehberlik ve psikolojik danismanlik hizmetlerinin gelistiriimesine

yardimci olacagi ve Turkiye’de evde egitim hizmetlerinin gelisimine katki saglayacagi distiniilmektedir.

Aragtirmanin amaci

Yukarida ifade edilen agiklamalar isiginda bu ¢alismanin genel amaci, evde egitim hizmeti sunan 6gretmenlerin is
doyumlarinin, yasam doyumu, isle bitiinlesme ve sosyo-demografik degiskenler agisindan incelemektir. Bu genel

amag dogrultusunda asagidaki sorulara cevap aranmistir.

1- Evde egitim hizmeti sunan Ogretmenlerin is doyumlari cinsiyet, yas, brans, gorev siresi, evde egitim
uygulamasini kendine uygun gérme ve evde egitimde ¢alisma siresine gore farklilasmakta midir?
2- Evde egitim hizmeti sunan 6gretmenlerin yasam doyumu ile isle butiinlesme puanlari, is doyumu puanlarini

yordamakta midir?

YONTEM
Arastirmanin Modeli

Bu arastirmada evde egitim hizmeti sunan 6gretmenlerin is doyumlarinin, yasam doyumu, isle buttinlesme ve
sosyo-demografik degiskenler agisindan incelenmesi amaglandigi icin betimsel yontemle yapiimig iligkisel tarama
modeli kullaniimistir. iliskisel tarama modelinde degiskenler arasi iliski olup olmadigi, birinde meydana gelen

degisimin digerinde herhangi bir degisime yol acip agmadigi belirlenmeye calisiimaktadir (Karasar, 2008).

Arastirma Grubu

Bu galismanin arastirma grubu, Konya ili Selguklu ve Meram ilgelerinde gérev yapan ve arastirmaya gonulli olarak
katiimayi kabul eden 98 kadin (%64.9), 53 erkek (%35.1) olmak tzere toplam 151 6gretmenden olusmaktadir.
Ogretmenlerin 31'i (% 20.5) sinif 6gretmenligi, 120’si (% 79.5) brans 6gretmenligi mezunudur. Ogretmenlerin
32'si (% 21.2) 20-29 yas grubu, 51’i (% 33.8) 30-39 yas grubu, 49’u (% 32.5) 40-49 yas grubu, 16’si (% 10.6) 50-59
yas grubu ve 3’0 (% 2.0) 60 ve Uzeri yas grubunda yer almaktadir. 113G (% 74.8) evli, 38’i (% 25.2) bekar oldugu
belirlenen 6gretmenlerin 41’i (% 27.2) 5 yil veya daha kisa, 17’si (% 11.3) 6-10 yil, 24’4 (% 15.9) 11-15 yil, 35’i (%
23.2) 16-20 yil ve 34'G (% 22.5) 21 yil veya daha uzun siredir 6gretmenlik mesleginde calismaktadir.
Ogretmenlerin 121’i (% 80.1) 3 yil veya daha kisa, 21’i (% 13.9) 4-6 yil, 6’s1 (% 4.0) 7-9 yil, 3l (% 2.0) 10 yil veya

daha uzun siiredir evde egitim alaninda gérev yapmaktadir.
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Veri Toplama Araglari

Arastirmada veriler, Minnesota is Doyum Olgegi (MIDO), Yasam Doyumu Olgegi (YDO) Utrecth isle Biitiinlesme
Olcegi (UiBO) ve bazi sosyo-demografik bilgileri toplamak amaciyla arastirmacilar tarafindan gelistirilen Kisisel

Bilgi Formu uygulanarak toplanmigtir.

Minnesota is Doyum Olgegi (MiDO): Weiss, Dawis, England ve Lofquist (1967) tarafindan gelistirilen ve Baycan
tarafindan (1985) Tiirkceye uyarlanan Minnesota is Doyum Olcegi, 20 maddeden olusan besli Likert tipi bir
Olgektir. Her bir soru iginde, kisinin isinden duydugu hosnutluk derecesini tanimlayan “Hi¢ Memnun Degilim”den,
“Cok Memnunum”a kadar bes segenek bulunmaktadir. Olgegin orijinalinin giivenirlik katsayisi .83 ve yurtdisinda
yapilan bir ¢ok arastirmada olgegin test-tekrar test glivenirligi .89 olarak bulunmustur. Turkiye’deki glvenirlik
calismasi Baycan (1985) tarafindan yapilmis ve i¢ tutarliik katsayisi .77 olarak bulunmustur. Bu arastirma

kapsamindaki verilerden elde edilen Cronbach Alpha i¢ tutarlk katsayisi .93 olarak bulunmustur.

Yasam Doyumu Olgegi (YDO): Yasam Doyum Olcegi (YDO) Diener, Emmons, Larsen ve Griffin (1985) tarafindan
bireylerin yasam doyumlarini 6lgmek amaciyla gelistirilmistir. Likert tarzi 7 dereceli (“1 kesinlikle katilmiyorum”
ve “7 kesinlikle katiliyorum”) ve 5 maddeden olusan 6l¢egin Cronbach Alpha ig tutarlik katsayisi .87, test-tekrar
test giivenirlik katsayisi ise .82 olarak bulunmustur. Olcegin Tiirkce gegerlik, giivenirlik calismasi Kdker (1991) ve
Yetim (1993) tarafindan yapilmistir. Kdker (1991), 6lgegin (¢ hafta arayla uygulanan test tekrar test tutarlilik
katsayisinin .85 oldugunu rapor ederken, Yetim (1991) dizeltilmis split-half degerini .75 ve Kuder Richardson-20
degeriniise .78 olarak rapor etmistir. Bu arastirma kapsamindaki verilerden elde edilen Cronbach Alpha i¢ tutarhk

katsayisi .91 olarak bulunmustur.

Utrecht isle Biitiinlesme Olgegi (UiBO): Schaufeli, Salonova ve Bakker (2002) tarafindan gelistirilmistir. UiBO’niin
orijinal formu yedi dereceli Likert tipi bir 6l¢ek olup 17 madde ve (g alt dlgekten olusmaktadir. Bu alt dlgeklerden
“Zindelik [vigor, Z]” alt 6lcegi 6 maddeden (1, 4, 8, 12, 15, 17), “Adanma [dedication, A]” alt 6l¢cegi 5 maddeden
(2, 5, 7, 10, 13) ve “Bltinlesme [absorption, B]” alt 6lcegi de toplam 6 maddeden (3, 6, 9, 11, 14, 16)
olusmaktadir. Olgek maddeleri “O-hichir zaman” ve “6-her zaman” araliginda puanlanmaktadir. Puanlamada her
bir kisi icin toplam puan ve alt 6lgek puanlari elde edilebilmektedir. Alinan puanlar arttik¢a isle bitiinlesme
artmaktadir. Olcegin giivenirlik calismalari kapsaminda yapilan ig tutarlik katsayilarinin Zindelik (Z) igin .75 ile .83
arasinda; Adanma (A) icin .86 ile .90 arasinda ve Butinlesme (B) icin .82 ile .88 arasinda degerler aldigi rapor
edilmistir. Tirkce uyarlama gegerlik, glivenirlik galismasi, Glindiiz, Capri ve Gokgakan (2013) tarafindan yapilan
Olgegin orijinali MTE-GF'nin maddeleri dogrultusunda gelistirildigi icin bu uyarlama g¢alismasinda da 5’li
derecelendirme (hicbir zaman, bazen, genellikle, cogu zaman, her zaman) bicimi benimsenmistir. Olcegin alt
faktorlerine iliskin Cronbach Alfa ig tutarlik katsayilarinin .77 ile .82, madde toplam test korelasyonlarinin .46 ile
.68; dort hafta arayla elde edilen test tekrar test korelasyon katsayisinin ise .72 ile .84 arasinda degistigi
belirlenmistir. Bu arastirma kapsamindaki verilerden elde edilen Cronbach Alpha i tutarlik katsayisi toplam UiBO

icin .95, alt Olcekleri icin ise sirasiyla .87, .86, .88 olarak bulunmustur.
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Kisisel Bilgi Formu: Arastirma grubunda yer alan 6gretmenlerin cinsiyet, yas, mesleki kidemi, evde egitimde
calisma siresi gorev yapilan ilge gibi kisisel ve mesleki degiskenlerine iliskin bilgilerin yer aldigi bu form

arastirmacilar tarafindan olusturulmustur.
islem

Konya il Milli Egitim Mudirligiinden arastirma izninin alinmasindan sonra arastirma grubunda yer alan evde
egitim hizmeti sunan 6gretmenlere ilge Milli Egitim Mudiirliikleri aracihig ile ulasilmistir. Arastirmacilar tarafindan
O0gretmenlere arastirmanin konusu, amaci ve Olgme araglarinin uygulanmasina iliskin temel yodnergeler
actklanmistir. Gonallilik esasi hakkinda bilgi verildikten sonra, 6lgme araglarinin uygulamalari internet
aracihgiyla gerceklestirilmistir.

Verilerin Analizi

Kullanilacak istatistiksel yontemin belirlenebilmesi igin normallik testleri yapilmis ve basiklik-garpiklik degerleri
hesaplanmistir. Elde edilen veriler normal dagilim go6sterdigi icin parametrik testler uygulanmasina karar
verilmistir. Verilerin analizinde, ikili kargilastirmalar icin bagimsiz gruplar igin t testi, goklu karsilastirmalar igin Tek
Yonla Varyans Analizi (ANOVA), farklilasmanin kaynagini belirlemek tizere post-hoc tekniklerinden Scheffe testi
kullanilmistir. Etki byikligiuni saptamak igin kullanilan eta-kare (n2) degeri kiigik (.01), orta (.06) ve genis (.14)
etki buyukligh (Green ve Salkind, 2004) biciminde yorumlanmistir. Ayrica evde egitim hizmeti sunan
ogretmenlerin is doyumu puanlari ile yasam doyumu ve isle biitiinlesme puanlari arasindaki iliskinin belirlenmesi
icin Pearson korelasyon Katsayisi; yasam doyumu ile isle bitlinlesme puanlarinin is doyumu puanlarini
yordamadaki katkilarini belirlemek igin coklu regresyon analizi kullanilmistir. Toplanan veriler SPSS-20 paket

programiyla ¢6zimlenmis ve analizlerde hata payi 0.01 ve 0.05 olarak kabul edilmistir.
BULGULAR

Bu boliimde arastirmanin amaci dogrultusunda toplanan verilerin ¢6zimlemeleri ve analizi sonucu elde edilen

bulgular sunulmustur.

1-Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlari Cinsiyet, Yas, Brans, Gorev Siiresi, Evde Egitim
Uygulamasini Kendine Uygun Gorme ve Evde Egitimde Calisma Siiresine Gére Farkhlasip Farklilasmadigina
iliskin Bulgular

Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Cinsiyetlerine Gére Farklilasmadigina Yénelik
Bulgular

Evde egitim hizmeti sunan dgretmenlerin is doyumu puanlarinin cinsiyetlerine gore farkhlasip farklilasmadigina

yonelik bulgular Tablo 1'de verilmistir.

Tablo 1. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Cinsiyetlerine Gére Farklilasip
Farkhlasmadigina Yonelik T Testi Sonuglari

Bagimli Degisken Cinsiyet N X S t Anlamii 2
Fark
) Kadin (K) 98 81.68 11.55
Is Doyumu Erkek (E) 53 76.47 12.18 2.595 .010* K>E .004

*p<.05
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Tablo 1 incelendiginde, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin (t(1a9)- 2.595, p<.05)
cinsiyetlerine gore anlamli bir bigcimde farkhlastigi ve evde egitim hizmeti sunan kadin 6gretmenlerin is doyumu
puanlarinin evde egitim hizmeti sunan erkek 6gretmenlere gére anlaml diizeyde yiksek oldugu gorilmektedir.

Buna ek olarak, elde edilen eta kare degerine gére cinsiyet degiskeninin is doyumu (2= .004) puan ortalamalarina

etkisi kuiglik diizeyde bulunmustur.

Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Yaslarina Gére Farkhilasip Farklilasmadigina
Yénelik Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin yaslarina gore farkhlasip farklilasmadigina

yonelik bulgular Tablo 2'de verilmistir.

Tablo 2. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Yaslarina Gére Farklilasip

Farklilasmadigina Yonelik Tek Yonli Varyans Analizi (ANOVA) Testi Sonuglari

. .. = Anlamli )
Bagimh Degisken Yas N X S F Fark
20-29 32 82.25 10.09
is Doyumu 30-39 51 78.11 12.29 1.182 .310% - -
40 + 68 80.02 12.54
*p>.05

Tablo 2'ye bakildiginda, evde egitim hizmeti sunan 6gretmenlerin yaslarina gore is doyumu (F(-145= 1.182, ;

p>.05) puan ortalamalarinin istatistiksel olarak anlamli bir bigcimde farklilasmadigi gérilmektedir.

Evde Egitim Hizmeti Sunan Ogretmenlerin Is Doyumu Puanlarinin Branslarina Gére Farklilasip
Farklilasmadigina Yénelik Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin branslarina gére farkhlasip farklilasmadigina

yonelik bulgular Tablo 3'de verilmistir.

Tablo 3. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Branslarina Gére Farklilasip

Farkhlasmadigina Yonelik T TestiSonuclari

: - - Anlaml
Bagimli Degisken Brans N X S t P F:rljm | T

is Doyumu Sinif Ogretmeni 31 81.03 11.32

* - -
Brans 6gretmeni 120  79.55 12.19 .612 542

*p>.05

Tablo 3'e gore, evde egitim hizmeti sunan 6gretmenlerin branslarina gére is doyumu (t(149)- .612, p>.05) puan

ortalamalari agisindan istatistiksel olarak anlamli bir fark olmadigi gérilmektedir.
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Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Gérev Siiresine Gére Farkllasip
Farkhlasmadigina Yénelik Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin gorev siiresine gore farklilasip farklilagsmadigina

yonelik bulgular Tablo 4'de verilmistir.

Tablo 4. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin GérevSiiresine Gére Farklilasip

Farklilasmadigina Yonelik Tek Yonll Varyans Analizi (ANOVA) Sonuglari

Bagimli Anlamli

Degisken Gorev Siresi(Yll) N X S F p Fark n?
1-5 41 81.43 10.53
6-10 17 82.41 13.44
is Doyumu 11-15 24 73.83 12.13 2.174 .075* - -
16 -20 35 81.62 12.27
21 ve lzeri 34 79.85 11.73
*p>.05

Tablo 4'e bakildiginda, evde egitim hizmeti sunan 6gretmenlerin gérev siiresine gore is doyumu (F-146)= 2.174;

p>.05) puan ortalamalari agisindan istatistiksel olarak anlamli bir fark olmadigi gorilmektedir.

Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Evde Egitim Uygulamasini Kendine Uygun
Gorme Degiskenine Gore Farklilagip Farklilasmadigina Yénelik Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin evde egitim uygulamasini kendine uygun gérme

degiskenine gore farkhlasip farklilasmadigina yonelik bulgular Tablo 5'de verilmistir.

Tablo 5. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Evde Egitim Uygulamasini Kendine

Uygun Gorme Degiskenine Gore Farklilasip Farklilasmadigina Yonelik TekY6nli VaryansAnalizi (Anova) Sonuglari

Bagimh Evde Egitimi — Anlamli 2
Degisken  Uygun Gérme N X S F P Fark 1
is Uygun Degil (UD) 34 73.26 10.69 cu
Doyumu Uygun (U) 69 78.86 11.17 13.436  .000* > .153
Cok Uygun (CU) 48 85.93 11.32 ub, U
*p<.05

Tablo 5'e gore, evde egitim hizmeti sunan 6gretmenlerin evde egitim uygulamasini kendine uygun gérme
degiskenine gore is doyumu (F(-148= 13.436; p<.05) puan ortalamalari agisindan istatistiksel olarak anlamli bir
fark oldugu goriilmektedir. Ortaya cikan bu farkin kaynagini arastirmak amaciyla post hoc test olarak uygulanan
Scheffe testi sonuglarina gore; evde egitim hizmeti sunan 6gretmenlerin evde egitim uygulamasini kendine uygun
gorme degiskenine gore, uygunluk dizeyi Cok Uygun (CU) olanlarin is doyumu puanlarinin uygunluk diizeyi Uygun
Degil (UD) ve Uygun (U) olanlardan anlamli olarak farkhlastigi ve daha yiiksek oldugu goérilmustir. Buna ek olarak,

elde edilen eta kare degerine gére meslegini kendine uygun gérme degiskeninin is doyumu (7%= .153) puan

ortalamalarina etkisi genis diizeyde bulunmustur.
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Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Evde Egitimde Calisma Siiresine Gére
Farkhlasip Farkhlasmadigina Yénelik Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarinin evde egitimde ¢alisma siiresine gore farklilagip

farkhlasmadigina yonelik bulgular Tablo 6'da verilmistir.

Tablo 6. Evde Egitim Hizmeti Sunan Ogretmenlerin is Doyumu Puanlarinin Evde Egitimde Calisma Siiresine Gore

Farkhlasip Farklilasmadigina Yonelik T TestiSonuclari

Bagiml Evde Egitimde — Anlamli 2
Degisken Calisma Siresi (Yil) N X S t P Fark 1
is Doyumu 1-3 121 79.636 11.976 "
4+ 30 80733 12264 % 656 i i
*p>.05

Tablo 6'ya gore, evde egitim hizmeti sunan 6gretmenlerin evde egitimde galisma siiresine gore is doyumu (t149)=

447, p>.05) puan ortalamalari agisindan istatistiksel olarak anlaml bir fark olmadigi gérilmektedir.

2- Evde Egitim Hizmeti Sunan Ogretmenlerin Yasam Doyumu ile isle Biitiinlesme Puanlarinin is doyumu

Puanlarini Yordayip Yordamadigina iliskin Bulgular

Evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari ile yasam doyumu ve isle bltiinlesme puanlari
arasindaki iliskiyi ortaya koymak i¢in éncelikle korelasyon analizi yapilmistir. Daha sonra, yasam doyumu ile isle
bltiinlesme puanlarinin is doyumu puanlarini yordamadaki katkilarini belirlemek igin verilere goklu regresyon

analizi uygulanmistir.

Evde egitim hizmeti sunan 6gretmenlerin yasam doyumu ve isle bitlinlesme puanlari ile is doyumu puanlar
arasindaki iliskilere iliskin korelasyon analizi sonuglari ile ortalama ve standart sapma degerleri Tablo 7'de

verilmistir.

Tablo 7.Evde Egitim Hizmeti Sunan Ogretmenlerin Yasam Doyumu ve isle Biitiinlesme Puanlari ile isdoyumu

Puanlari Arasindaki iliskilere iliskin Korelasyon Analizi Sonuglari

Degiskenler 1 2 3 X S

1. is Doyumu 1 79.85 12.00
2. Yasam Doyumu L405%* 1 23.28 6.90
3. isle Biitiinlesme .546** .309** 1 67.33 12.18

**p<.01

Tablo 7 incelendiginde, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari ile yasam doyumu puanlari
(r=.405; p<.01) ve isle butlinlesme puanlari (r=.546; p<.01) arasinda pozitif yonde anlamli iliskiler elde edilmistir.
Bununla birlikte evde egitim hizmeti sunan 6gretmenlerin yasam doyumu ve isle bitlinlesme puanlari arasinda

ise (r=.309; p<.05) pozitif yonde anlamli iliskiler elde edilmistir.

Giler, M. & Capri, B. (2020). Analysis of Job Satisfaction of Home Teachers in Terms of Life
2368 Satisfaction, Work Engagement and Socio-Demographic Variables, International Journal of
Eurasian Education and Culture, Issue: 11, pp. (2340-2377).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Bu sonuglardan hareketle, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlarini yordamadaki
katkilarini incelemek lizere, yasam doyumu ve isle bitiinlesme puanlari ¢coklu regresyon analizine dahil edilmis

ve sonuglar Tablo 8'de verilmistir.

Tablo 8. Evde Egitim Hizmeti Sunan Ogretmenlerin Yasam Doyumu ve isleBiitiinlesme Puanlarinin isdoyumu

Puanlarini Yordayip Yordamadigina iliskin Coklu Regresyon Analizi Sonuglari

.. Is Doyumu
Degiskenler 5 H 8 " 5
Sabit 38.410 4.642 - 8.274 0.000
Yasam Doyumu 454 .120 .261 3.781 0.000
isle Blitiinlesme 458 .068 465 6.731 0.000
R=.600, R?=.360
F(2.14g)= 41.635, p=OOO**
**p<.01

Tablo 8’e bakildiginda, evde egitim hizmeti sunan 6gretmenlerin yasam doyumu ve isle bittinlesme puanlarinin
her ikisinin de, is doyumu puanlari (izerinde anlamli birer yordayici oldugu (R= .600, R?= .360, p<.01) ve yasam
doyumu ve isle bitiinlesme puanlarinin birlikte, is doyumu puanlarina iliskin varyansin % 36'sini agikladigi
gorilmustir. Son olarak standardize edilmis regresyon katsayilarina (8) goére, yordayici degiskenlerin
O0gretmenlerin is doyumu puanlari Gzerindeki dnem sirasi isle bitlinlesme (.465) ve yasam doyumu (.261) olarak

belirlenmistir.

SONUC ve TARTISMA

Dogrudan evde egitim hizmeti sunan 6gretmenlerin is doyumlarinin, yasam doyumu, isle bltiinlesme ve sosyo-
demografik degiskenler agisindan inceleyen arastirmalarinin olmamasi nedeniyle ¢alismanin sonuglari, konuya

iliskin diger calisma sonuglariyla birlikte degerlendirilmistir.

Yapilan analizler sonucunda, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari ile yasam doyumu ve
isle biitlinlesme puanlari arasinda pozitif ydonde anlamli iliskiler elde edilmis, yasam doyumu ile isle biitiinlesme
puanlarinin, is doyumu puanlarina iliskin varyansin %36'sini aciklayarak, is doyumu puanlarinin anlamli birer
yordayicilari oldugu bulunmustur. Diger yandan, evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari ile
cinsiyet ve evde egitim uygulamasini kendilerine uygun bulup bulmamalari degiskenlerine gore anlamh farklilik
elde edilirken, brans, yas, gorev siresi ve evde egitim hizmet siresi degiskenleri acisindan herhangi anlamh bir

farkhhk elde edilmemistir.

Bu arastirmada evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari sosyo-demografik degiskenler
acgisindan incelendigi ve bunlarin arasinda yer alan cinsiyet degiskeni agisindan anlamli farkhliklar elde edilmistir.
Ogretmenlerin is doyumuna iliskin yapilan bazi calismalarda benzer sonuglar elde edilmistir (Darmody ve Smyth,
2011; Kumas ve Deniz, 2010; Sahin, 2013). Buna karsin alanyazinda cinsiyet degiskenine iliskin farkliigin olmadigi
arastirma sonuglari da bulunmaktadir (Can, 2006; Demirel 2006; Kilig, 2011; Kiral ve Diri, 2016; Selvitopu ve Tas,
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2020). Bu arastirmada erkek ve kadin 6gretmenlerin is doyumlarinin kadin 6gretmenler lehine farklilagsmasi,
dgretmenlerin kisisel 6zelliklerinden kaynaklanabilir. Ogretmenlerin empatik egilim dizeyleri farklilasmaya
neden olan kisisel &zelliklerden biri olarak diisiiniilebilir. Ogretmenlerin empatik egilim diizeylerinin belirlenmeye
calisildigr arastirma sonuglarinda cinsiyet agisindan farkliliklar tespit edilmistir (Akbulut, 2010; Celik, 2008). Aydin
ve Karkag (2015) tarafindan yapilan arastirma sonucunda, 6zel egitim alaninda gérev yapan kadin 6gretmenlerin
empatik egilim dizeylerinin erkek 6gretmenlere gore daha yiksek oldugu bulunmustur. Evde egitim hizmeti
sunan kadin 6gretmenlerin meslek yasamlarinda, duygularini uygun bir bicimde ifade etme, bagkalarini anlama

ve anlayish olma gibi empati 6zelliklerinin is doyumu puanlarini etkilemis olabilecegi diisliniiimektedir.

Opretmenlerin is doyumu diizeylerinin yas degiskenine gore bir farklilasma olup olmadigini incelemek amaciyla
yapilan analiz sonucunda, 6gretmenlerin yas degiskenine gore anlamli farklilik elde edilmemistir. Elde edilen bu
sonug, Ogretmenlerin is doyumlarinin yas degiskenine iliskin yapilan arastirma sonuglar ile benzerlik
gostermektedir (Kiral ve Diri, 2016; Sahin, 2013). Bu sonuglarin aksine 6gretmenlerin is doyumlarinin yasa bagli
olarak farklilastigi yoniinde arastirma sonuglari da bulunmaktadir (Filiz, 2014; Kumas ve Deniz, 2010; Selvitopu
ve Tas, 2020). Meslege yeni baslayan 6gretmenlerde gozlenen ise yonelik asiri beklenti ve doyumsuz olma ihtimali
yas ilerledikge azalirken mesleki tecriibe ise artmaktadir. Bu durumda yas ilerledik¢e is doyumunun artacagi
sonucu ortaya ¢ikmaktadir (Dilsiz, 2006). Ancak bu ¢alismada yas arttik¢a is doyumunun azaldigina yonelik elde

edilen sonuglarin bu agiklama ile gelistigi séylenebilir.

Evde egitim hizmeti sunan 6gretmenlerin gorev siiresine ve evde egitimde calisma sliresine gore is doyumu puan
ortalamalari agisindan istatistiksel olarak anlaml bir fark olmadigi gériilmustir. Ogretmenlerin is doyumuna
yonelik yapilan arastirmalarda benzer sonugclara ulasilmistir (Filiz 2014; Kiral ve Diri, 2016). Bu sonuglarin aksine
O0gretmenlerin gorev siresi degiskenine gore anlamli farkliliklarin elde edildigi arastirma sonuglari da
bulunmaktadir (Kumas ve Deniz, 2010; Selvitopu ve Tas, 2020). Arastirmaya katilan 6gretmenlerin yaklasik %94’
alti yildan daha az, %80’i ise (g yildan az slredir evde egitimde gbrev yapmaktadir. Bu yoniyle evde egitim
uygulamasi, gorevlendirilen 6gretmenler icin uzun siire gorev yapmadiklari bir alan olarak degerlendirilebilir. Bu
ylzden 6gretmenlerin yas ve meslek siiresinin artmasina bagl olarak elde edecekleri mesleki deneyim, problem
¢6zme ve geng 6gretmenlere model olma, yeterlilikleri, beklentiler gibi is doyumunu etkileyebilecegi diisiinilen
degiskenler acisindan benzer ozellikler gosterdikleri seklinde degerlendirilebilir. Bu benzer ozelliklerinin
O0gretmenlerin is doyumu puanlarinin yas, hizmet ve evde egitim siresi agisindan farkhhk olusturmamis

olabilecegi soylenebilir.

Millt Egitim Bakanligi Evde ve Hastanede Egitim Hizmetleri Yonergesi'ne gore, 6grencinin ihtiyaclari dikkate
alinarak gezerek Ozel egitim gorevi yapan 6gretmen, Ozel egitim 6gretmenleri, okul dncesi, sinif ve diger alan
O6gretmenleri gorevlendirilmektedir (MEB, 2010). Arastirmaya katilan sinif 6gretmeni ve diger 6gretmenlik
branslarindan mezun &gretmenlerin is doyumu puanlar arasinda farkliik bulunamamistir. Ogretmenlerin is
doyumunun incelendigi diger arastirma sonuglarinda da 6gretmenlerin branslarina gére farklilasmadigi yoniinde

sonuglar elde edilmistir (Filiz, 2014; Kilig, 2011; Kiral ve Diri, 2016; Sarpkaya ve Kirdok, 2019).
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Evde egitim hizmeti sunan 6gretmenlerin evde egitim uygulamasini kendine uygun gérme degiskenine gore is
doyumu puan ortalamalari agisindan istatistiksel olarak anlaml farklihk bulunmustur. Evde egitim hizmeti sunan
o6gretmenlerin evde egitim uygulamasini kendine uygun gérme degiskenine gore, uygunluk dizeyi “Cok Uygun”
olanlarin is doyumu puanlari, uygunluk diizeyi “Uygun Degil” ve “Uygun” olanlardan anlamli olarak farklilastigi ve
daha yiiksek oldugu belirlenmistir. Ogretmenlerin mesleki yeterliliklerine ve psikolojik iyi oluslarina olan inanglari
is doyumlarini etkileyen énemli faktérlerdir (Polatcan ve Cansoy, 2019). Ogretmenlerin kisisel &zelliklerinin evde
egitim igin uygun oldugunu dusinmeleri, isteyerek se¢im yapmalari ve ige karsi olumlu tutumlari is doyumu
puanlarinin yikselmesine neden olabilmektedir. Diger bir ifadeyle, 6gretmenlerin evde egitimi kendilerine uygun

gormelerine bagl olarak is doyumu puanlarinin arttigi séylenebilir.

Arastirmanin diger bir bulgusu olarak evde egitim hizmeti sunan 6gretmenlerin is doyumu puanlari ile yasam
doyumu puanlari ve isle bitiinlesme puanlari arasinda pozitif yonde anlaml iliskiler elde edilmistir. Bununla
birlikte evde egitim hizmeti sunan 6gretmenlerin yasam doyumu ve isle bitlinlesme puanlarinin her ikisinin de,
is doyumu puanlari tizerinde anlamli birer yordayici oldugu gorilmistlr. Bu noktada alanyazinda 6gretmenler
Uzerinde yapilan arastirmalarda is doyumu ve isle bltlinlesme arasinda pozitif yonde iliskilerin oldugu (Hgigaard
vd., 2012; Park ve Johnson, 2019) ve is doyumunun isle bittinlesme ile iliskili oldugu bulunmustur (Yalabik vd.,
2017). Yapilan arastirma sonuglari, isle biitinlesmenin 6gretmenlerin hem bireysel sinif performansi ile (Bakker
ve Bal, 2010) hem de 6rgiitsel baghligi (Hakanen vd., 2006) ile iliskili oldugunu gdstermistir. isleriyle biitiinlesmis
olan galisanlar daha enerijik olacaklar ve isine déniik daha olumlu bir bakis agisi gelistireceklerdir (Schaufeli vd.,
2006). Bu yonlyle calisanlarin isleriyle butlinlesme diizeylerinin arttirilmasi hem is doyumu hem de yasam
doyumu diizeyleri agisindan blylik 6nem tasimaktadir. Clarke’a (2012) gore, strekli egitim isle bltinlesmenin
arttirilmasi igin 6Gnemli bir aractir. Buradan hareketle evde egitim hizmeti sunan 6gretmenlere ihtiyag duyduklari
konularda sirekli egitimlerin yapilmasinin 6gretmenlerin isle butlinlesme dizeylerini arttirabilecegi

dusinilmektedir.

Yasam doyumu hem is doyumu hem de isle bitiinlesme kavramlari ile iliskilidir. Bas Atik’e (2018) gore yasam
doyumu, isle buttinlesmeyi etkileyen en 6nemli degiskendir. Arslan ve Acar (2013), yiksek yasam doyumuna
sahip olan akademik personelin is doyumun yiiksek oldugunu belirlemislerdir. Ayni zamanda yasam doyumu
bircok acidan, insanlarin kendilerini daha iyi hissetmelerini saglayarak genel iyi-oluslarini olumlu yonde
etkilemektedir (Pasubileti vd., 2009). Genel iyi-olus, ev, evlilik, aile ve is gibi farkli yasam rolleri agisindan ele
alinmakta ve degerlendirilmektedir. Bunlardan is, yasam doyumunun en 6nemli belirleyicileri arasindadir
(Rothmann, 2010). Ogretmenlerin ginlik yasaminin biyik bir b&limini is ortaminda gecirdikleri
disinuldiginde, is yasamindan elde edecekleri doyumun yasam doyumlarini etkileyecegi sdylenebilir. Ayrica is
doyumu isin 6zelliklerinden etkilenebilmektedir (Oldham vd., 1976). Bu durumda evde egitim uygulamasinin
ozelliklerinden kaynaklanan sorunlari ¢6zildGgl takdirde 6gretmenlerin is doyumlarinin arttirabilecegi

soylenebilir.
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ONERILER

Arastirma sonuglari géz 6ninde bulunduruldugunda evde egitim hizmeti sunan 6gretmenlerin is doyumunu

arttirmada isle bitlinlesme ve yasam doyumu degiskenlerinin de 6nemli olabilecegi dusinilmektedir.

Evde egitim hizmeti sunan 6gretmenlerin 6zel egitim ve evde egitim alaninda mesleki gelisimlerine katki

saglayacak, hizmet igi egitim, kurs ve seminerler 6gretmenlerin is doyumunu arttirabilir.

Bu arastirma Konya ili merkez Selguklu ve Meram ilcelerinde gorev yapan evde egitim hizmeti sunan 6gretmenler
ile sinirlidir. Bu galismanin bir benzerinin farkli il veya ulke genelini icine alan bir 6rneklem grubu Ustiinde
genisletilerek yapilabilecegi, is doyumunun yaninda 6zyeterlik, mesleki ve es tikenmisligi, motivasyon, empatik
egilim dlzeyi, Ogrencilerin engel turt gibi degiskenlerin incelendigi yeni c¢alismalar vyapilabilecegi

disindlmektedir.

ETiK METNI
“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.”
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