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ABSTRACT

It has been a matter of discussion whether history lessons can be held with young age groups. In
general terms, although Piaget has alleged that this was not possible, names such as Vygotsky and
Bruner have claimed otherwise. History education for young age groups is possible with the help of
methods and approaches that are intently related to their pedagogical development. Thus, the
Reggio Emilia approach, which is oriented toward young age groups, is utilised in history education
for early childhood. The research was structured with respect to the action research model in
qualitative research. The participants of the research were selected in accordance with purposive
sampling, and the research took place in the 2019 Spring semester, throughout April and May. The
study group involved 18 students enrolled in a private school that practices the Reggio Emilia
education approach, ages ranging from 78 to 89 months. Through four activities done with the
children, chronological thinking, historical comprehension, historical analysis and commentary, and
the way children acquire historical thinking skills within a context of historical imagination were
investigated. These events are built on a process that deals with the home and neighbourhood life
of historical Istanbul. In the activities, first hand historical resources that were adapted to the age
groups of the students were used extensively. Data was collected through unstructured interviews
and observations throughout the research. Data obtained from activity results were also evaluated.
The collection of data was analysed by means of descriptive and content analyses. The findings have
been evaluated within the scope of chronological thinking, historical concept, historical analysis and
interpretation, historical imagination and interpreted separately under each heading. As a result of
the study, it is understood that history education can be provided with appropriate techniques and
methods with the help of Reggio Emilia approach for children in young age groups.
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INTRODUCTION

There have been numerous debates regarding the purpose of school and the corresponding methodology to be
followed. Thereby, there is an organic link between the purpose of school, and the methodology of education. The
French Revolution in 1789 and the schools of thought came about with it reconceptualised the very meaning of
school and developed education methodologies and tools accordingly (Gunduz, 2013; Saribay, 2001). The focal
point of the educational purpose was changed from God-individual relationship to society-individual relations and
was structured on a patriarchal and militarist discourse to serve the socio-political expectations of 19t century
Europe on a patriarchal and militarist discourse to serve the socio-political expectations of 19 century Europe
(Durkheim, 2014). Knowledge and the ways of acquiring it were evaluated trough tools which were transformed
within a hierarchical system in accordance with the educational purposes of the era (Giorgetti, 2016). Thus the
history education was shaped in order to serve these purposes and transformed into identity-determining lessons,
which aim to raise “acceptable citizens” who behave according to aforementioned purposes and successfully
internalised them (Copeaux, 2016;Ersanli, 2018; Oral, 2015; Oztan, 2013; Pamuk, 2014; Ustel, 2004). By the second
half of the 20 century onwards, these ideas begin to be criticized. It has been stated that, through this agenda,
the school has turned into an ideological communication tool and became one of the most important ideological
apparatus through which the powerful maintains his potency and area of influence (Althusser, 2016; Ferrer, 2014).
School’s perspective on knowledge and the mode of treating knowledge were regarded as narrativist and
eclecticist, and this position was identified as ‘banking’ model of education. This critique, which was situated in
hierarchical mode of acquiring information, spans out toward vertical social relations, and from there to the
education of the disadvantaged groups (Apple, 2012; Freire, 2017). For this precise reason, lllich contemplates on
some sort of a secular theology; likening the school to a church, the teacher to a priest, and the textbook to a holy
book. All these motivations resulted in schooling system failing to maintain its essential purpose, and served the
instrumentalisation of school for middle class families to use it as a stepping stone in order to move up in the
capitalist economic structure (lllich; 2016). Critique of education paradigm brought about changes with it. New
perspectives on education came to life during this process of transformation (Gatto, 2018). One of them is the

Reggio Emilia approach, which appeared soon after the World War Il ended.

What is the Reggio Emilia Approach?

After the World War Il, similar critiques against the education system broke out in Italy as well. The Reggio Emilia
approach was born within this context. The town Reggio Emilia, located in Emilia Romagna region in Northern Italy,
lent its name to this educational perspective. In 1945, people of Villa Cella village, near Reggio Emilia, decided to
build a school through their own means. The school was constructed in 8 months; farmers donated the land for
the school, villagers sold several tanks and trucks left by the German troops, got sturdy bricks from wrecked houses
destroyed during the war, and worked day and night including Sundays to finish it. Young teacher Loris Malaguzzi
came to the village as he heard about the construction. Women of the village asserted that they had built the

school, because they believe their kids were as bright as the kids of wealthier families. Women asked Malaguzzi to
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be a teacher in their school after they learned that he is an educator. Malaguzzi, who resigned from his job as a
teacher after 7 years, went to Rome to study psychology before he came back to the city of Reggio Emilia to work
in one of the centres for psychology specialised for children, established by the municipality. In the meantime,
Malaguzzi worked in small scale schools built by local families. During this period, the Reggio Emilia approach began
to be formed. Reggio Emilia schools received aid from the Italian government in 1968 (Aslan, 2005; Cadwell, 2011;
Dereli, 2013; Malaguzzi, 1998). Given its flexible and adaptive nature, the approach was inspired by many scholars
specialised in philosophy and pedagogy. These leading scholars of the time include John Dewey, Jean Piaget, Lev
Vygotsky, Adolphe Ferriére, Edouard Claparéde, Ovide Decroly, Célestin Freinet, Anton Makarenko, Urie
Bronfenbrenner, Pierre Bovet, Henri Wallon, and Erik Erikson. Thereby, it is safe to say that the Reggio Emilia
approach involves social structuralism within its theoretical framework. The main principles of the approach can
be listed as follows: the image of the child, the role of the teacher, documentation, projects, the role of the

environment, and small-scale instructions (Inan, 2007; Malaguzzi, 1998).

Knowledge in accordance with the image of the child, one of the main principles of the approach, and its theoretical
relationship with the child is reconceptualised. Instead of an eclecticist understanding, the Reggio Emilia approach
regards the child as innately clever, curious, and open to obtain new information. For this reason, instead of passing
on the knowledge as it is; it is aimed to encourage the child to gain awareness of his existing interests and skills,
and discover and construct his own knowledge and experience. In other words, the child obtains a position of
meaning making within the educational process. Malaguzzi (1998) stated that as children might have different
interests and skills, as well as different ways of operating information, the way they convey their knowledge and
experience might vary. Malaguzzi identifies this situation as ‘hundred languages of children’ (Fraser & Gestwicki,
2002; Gandini, 2005; Inan, 2012; Malaguzzi, 1998). This sort of educational perspective, with its all practices, puts
the child in the centre of educational process. Another principle of the Reggio Emilia approach is the role of the
teacher. The teacher, who is endowed with an epistemological immunity within an education system where
knowledge is used as a hierarchical apparatus, is reconceptualised in the Reggio Emilia model of education. In this
model, the teacher is reconstructed as a figure who learns with the child, guides the child throughout the learning
process, discovers, supports, and actively tries to improve the child’s interests and skills (Birinci, 2018; Edwards,
1998; Gandini, 2005; Oztiirk, 2006; Temel ve Dere, 1999). Teacher is described as the coordinator and facilitator
within the child’s relationship with knowledge. The Reggio Emilia approach has one of the most flexible instruction
programs among different educational perspectives. The approach, which is shaped around a model where the
knowledge is constructed by the child himself, does not carry out a pre-planned instruction program. The
instruction program is designed to be shaped in accordance with the relationship child establishes with knowledge,
as well as his interests and curiosity during the process. Regarding the activities to be executed, the teacher and
children talk in a circle and come up with a plan of instruction collectively (Arseven, 2014; Edwards, Gandini &
Nimmo, 2015; Pekdogan, 2012). The teacher assumes a regulatory role and should be able to reflect children’s
interests, needs, and skills on the instruction program through a flexible, democratic, and interdisciplinary

perspective. One other main principle of the Reggio Emilia approach is documentation. The child’s body of work
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should be filed, and his progress during the process should be evaluated. Documentation reflects the process of
curious questioning with a progressive quality, where each step determines the next one. Documentation also
functions as a large retrospective archive (Inan, 2012; Keskin, 2015). Thus it is far from the understanding of

evaluation that is predominantly result-oriented.

The role of the environment is another main principle of the Reggio Emilia approach. Environment is given a
particular importance and is regarded as the third teacher (Wilson & Ellis, 2007). This understanding of
environment is dual; social and physical. The interior design of the Reggio Emilia schools should support the child’s
ability to discover himself and his abilities, affective, psychological, and social development, development of motor
skills, organisation of class materials, and the interaction of environment with education. While there are various
sections that would serve this purpose in Reggio Emilia schools, there are also ateliers as well (Gandini, 2005; Hill,
2005; Schwall, 2005). In these spaces, collective works and learning practices that rely on experiencing and actually
taking action are being reinforced. Large spaces located in the centre of schools called Piazzas, which are
educational sections that would be prime examples for the collective use of physical and social spaces (Pekdogan,
2012). Environment is a factor that facilitates the education of children. For this reason, environment in the Reggio
Emilia approach is regarded as a determinative part of the educational process. Projects and small scale
instructions constitute the next important principle. The Reggio Emilia approach which is centred around the
student aims to develop projects in line with children’s interests and needs (Abramson, Robinson & Ankenman,
1995). For this reason, as mentioned earlier, the approach does not contain any pre-planned instruction programs.
The programs of instruction are shaped during the process. Thereby, instead of using the term “programmazione”,
Italian for designated program, the opposing term “progettazione” is used (Inan, 2012; Rinaldi, 1998). After
interviewing the children, the teacher incorporates their interests and needs into a project. The teacher collects
information regarding the topic of the project, and gradually follows children’s progress during the educational
process. While the duration of the project and how it will be executed is not pre-set, it depends on the interest of
the children and the way teacher would shape the project accordingly. Projects should appeal to as many abilities
as possible and diversify the ways of learning to the greatest extent, following the 3H approach; head-on, heart-

on, and hand-on.

The Reggio Emilia Approach and History Education

Although purposes of history education varies in time and place, the pedagogical standards of the Reggio Emilia
approach are comparable with that of the understanding came about after the second half of the 20" century.
However, one of the most reputed theorists of the Reggio Emilia approach, Piaget, divides human psyche into
cognitive categories and argues that children below the age of 12, the main target of the approach, are not suitable
for history education that follows a model as such as their abstract thinking abilities are not mature enough yet.
Another important theorist of the approach, Vygotsky, avoids using such rigid categorisation and maintains that
abstract comprehension can begin at an earlier age (Bodrova & Leong, 2013; Freeman, 2011). Malaguzzi also finds

Piaget’s categorization rather restrictive. Malaguzzi defines the child as being interested in social interaction,
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curious, and clever from birth (Aslan, 2005; Fraser & Gestwicki, 2002; Hewett, 2011; New, 2007). In this regard,
the Reggio Emilia approach aligns itself with Vygotsky’s framework. Vygotsky’s views were supported with certain
studies conducted previously, especially in the United Kingdom (Nichol, 1991). For instance, Friedman found that
4 years old children can express and differentiate periods of time that are close to each other; Strube, Weber, and
Friedman found that children of 5 years old can appoint how close certain historical events are to the present day
(Friedman, 1991; Friedman, 1977) and Atkin and Dilek also scientifically proved that history education can be
executed with children of 42-60 and 62-72 months of age providing certain conditions (Aktin & Dilek, 2016).
Although a few, similar studies took place in Turkey as well (Coskun Keskin & Daysal Ersoy, 2012; Culha Ozbas &
Dogan, 2012). Egan also expressed his views on the possibility of delivering history education to young children.
Egan evaluates the historical understanding development in four stages: mythic (ages 4-9), romantic (ages 9-15),
philosophical (ages 15-20), and ironic (ages 20+). During the mythic phase, the child comprehends the world
through binary oppositions (good, bad, beautiful, ugly, right, wrong etc.). He lacks the understanding of concepts
as place, time, causality, and otherness which are fundamental for understanding a given historical concept. During
the romantic phase, the child constitutes a personal relationship with the past and begins to construct a historical
vision. He begins to identify himself with historical heroes (Egan, 2010). Egan’s classification demonstrates the
possibility of delivering history education for younger age groups. Thereby, it is possible to utilise the Reggio Emilia

approach, which specializes on children younger than 12 years old, for young children.

Helping children to gain experience and scientific (historical) thinking abilities constitute one of the goals of
contemporary history education (Demircioglu, 2007; Iggers, 2003; Schueddekopf, Bruley, Dance & Vigander, 1961;
Stradling, 2003). Gaining of the historical thinking abilities and the centrality of the child in these educational
activities are essential to the contemporary understanding of history education. The child examines history like a
little historian and he himself constructs historical information, with assistance from the teacher (Dilek, 2009). The
image of the child in this understanding of historical education corresponds directly to the Reggio Emilia approach.
In the Reggio Emilia approach, the child is a participator, active social agent, meaning maker, and a co-constructor
of information (Inan, 2012; Swann, 2008). The teacher assumes an assisting role in this construction process where
the child is in the centre of educational activities. The teacher works to organize the historical information and
first-hand material in a way that is suitable for the child’s level and he overall process of construction (Dilek &
Yapici, 2005). Again, this is a common point shared by history education paradigm and the Reggio Emilia approach.
In history education, it is encouraged for the child to learn in cooperation with his peers. This point is related to
the principle in which the role of the environment in the Reggio Emilia approach is discussed. Vygotsky’s concept
of scaffolding can be used as another supporting argument here. According to scaffolding instruction, the teacher
gradually provides less and less assistance to the child as the child gains more experience and knowledge. In this
way, the children begin to take more responsibilities to learn by themselves instead of being merely reactive
learners. Vygotsky’s concept of ‘zone of proximal development’ can also be evaluated in this regard. According to
this notion, the things the subject can do and learn constitute his personal performance and represent the

innermost level of ZPD. However, the highest level of ZPD is represented by the decrease of external support which

Yasar, H. Y. & Pamuk, A. (2020). Reggio Emilia Approach In History Class; Action Research,
1866 International Journal of Eurasian Education and Culture, Issue: 11, pp. (1862-1915).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602 4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

is parallel with the increase of the learning ability of the child (Bodrova & Leong, 2013). Vygotsky’s theoretical
framework is closely related to the image of the child, the role of the teacher, and environment interaction present

both in the Reggio Emilia approach and history education paradigm.

As explained before, an education model which centres around the child is a common characteristic found both in
the Reggio Emilia approach and the contemporary history education paradigm. Along the lines of Collingwood’s
assertion, history can only be examined through evidence; the child, like an inexperienced historian, performs his
own historical construction using the historical arguments the teacher previously structured for him (Collingwood,
1990). The child establishes the relationship and coherence between the historical arguments that are constructed,
appropriated by the teacher before given to students.. The child carries out the construction process through the
concepts of imagery and creativity, also known as historical imagination (Dilek, 2009). Imagery is disciplined while
forming the historical imagination. It is important that history education is expressed in ways that are aligned with
the context. This notion is defined as disciplined historical imagination (Alabas & Dilek, 2014). Historical
imagination, which plays an important role in the child being in the centre of cognitive process, is assessed in
twofold manner. Fines defines these two stages as static historical imagination and dynamic historical imagination.
While the subject portrays the past as it is in static historical imagination stage, during the dynamic stage the
subject reconstructs it (Fines, 2002). Learning in cooperation is crucial in constructing historical imagination.
Similarly, Vygotsky touches upon the importance of social learning as well (Bodrova & Leong, 2013). It is noticeable
that historical imagination and the image of the child in the Reggio Emilia approach show similarities. The child
figure in Reggio Emilia as meaning maker and co-constructor of knowledge mirror the child oriented understanding
of history education. The purposes of history education entail helping the child to gain historical empathy skills.
Historical empathy can be defined as an attempt to understand individuals’ qualities and identities, to comprehend
the past experiences and conditions that shaped these identities, and to be able to assess the effects of historical,
regional, and other sort of factors on individuals’ emotions and behaviours (Dilek, 2007). There are five levels of
historical empathy that can be sorted from basic to complex levels. The base level of historical empathy is the
‘stupid past’” which considers people from the past as stupid because of the actions of these people does not
corresponds to today’s standards of thoughts and behavior. In the next level, general stereotypes, the subject
explains the results of past occurrences through certain cultural and religious stereotypical slogans. The next level
is everyday empathy. In this stage, the subject explains his own thoughts and opinions as if they are coming from
historical figures. He approaches historical events with contemporary standards of judgment and assess historical
figures with today’s values. The level after that is restricted historical empathy. In this stage, the subject judges the
historical figures in their own times, but can only do this for certain events and individuals. The highest level is
contextual historical empathy (Karabag, 2014). As a meaning making tool, historical empathy corresponds with the

principle of the Reggio Emilia approach regarding the role of the environment.

As mentioned earlier, the notion that history education cannot be delivered to young children is not a view shared
by many scholars. Some scholars maintain that children might approach history with an unbiased attitude if they

start receiving history education at a young age (Dilek & Yapici, 2005). Since history education at an early age
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makes it easier to form a connection between the child and the historical figures, and serves to improve the
concepts of historical empathy and sympathy in the child (Dilek, 2009). The question of how to deliver history
education to young children arises in this context, as the cognitive and physiological development of young
children and the quality of historical education is closely related. As mentioned above, contemporary purposes of
history education show similarities with the theoretical framework of the Reggio Emilia approach which focuses
mainly on children of young age. Thus the Reggio Emilia approach appears as a suitable source to be pedagogically
utilised for history education for young children. As any applied research regarding history education and the
Reggio Emilia approach has not been conducted in Turkey, this study aims to both fill in this gap and become the
first study tackling this subject. The study was carried out using the historical abilities which are chosen by the

researcher and therefore limit the subject. The research questions are as follows:

1. How do children gain historical thinking abilities in history lectures designed by means of the Reggio Emilia
approach?

a. How the chronological thinking ability is acquired?

b. How the historical comprehension ability is acquired?

c. How the abilities of historical analysis and interpretation skill are acquired?

d. How the historical imagination ability is acquired?

METHOD

Research Model

The research was conducted by means of qualitative research method. In a qualitative research, it is possible to
make sense of the subject matter thoroughly. Detailed information can be acquired about the way students, who
were observed in their natural environment, understand problems and what reasoning they attach these problems
with their motivations (Neuman, 2013; Punch, 2005; Seidman, 2006). Action research, one of the patterns of
qualitative research, was utilized in the research. In an action research, the aim is to understand, solve, or take
action to come up with a solution to problems. During the research the researcher identified the problems and
attempted to solve or take action to come up with a solution to them. During the investigation process the data is
collected and analysed systematically (Derince & Ozgen, 2015; Patton, 2014; Somekh, 2006; Uzuner, 2005; Yildirim
& Simsek, 2013). Action research include stages of identifying the problem, collecting data, conducting an action
plan, executing the action plan, deciding on an alternative action plan, and evaluation (Buyukozturk, Kilic Cakmak,
Akgun, Karadeniz & Demirel, 2012). Thanks to the underlying drive behind an action research, researches, working
on education, are able to investigate their own approach to education in depth through this research pattern. Due
to the lack in the field, it is needed that the Reggio Emilia approach is taken into consideration and developed. This
subject that is to be taken into consideration and developed is intimately linked with the cohesion of the action
research. Action research allows the research to take place in a real class environment to identify, solve, or

eliminate the problems occurring (Johnson, 2002). As the name suggests, action research operates through
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application. The researcher is involved in the application process. Thereby, the process involves intense interaction
and sharing (Yildirim & Simsek, 2013). This allows the problems to be understood in a clearer way during identifying
and solving processes, a stronger cooperation between participator and executer, and minimizing the problems
that may arise while applying the proposed solutions (Aksoy, 2003; Mills, 2011). In this regard, the research
appears as a praxis that forms a rational link between theory and practice. In addition to this, the educational
process can be directly improved and be altered by the researcher in accordance with the flow of the process.
Action research thus is important in terms of coming up with a professional consensus, executer being able to think
about and develop the application, and the researcher being able to evaluate the quality of his own application.
Action research takes shape during the process itself, thus it has a flexible nature (Cresswell, 2013; Yildirim &
Simsek, 2013). One of the most plausible solutions to the problem of how to deliver education to younger children
using the Reggio Emilia approach which specialises in younger age groups will appear through the data obtained
from educational activities done in the field. For this reason, quality of involving application was a crucial

motivation to choose action research pattern as the methodology of the study.

Study Group

Given the central focus of the research, history education for young age groups, the researcher chose to work with
children of 78-89 months of age. An institution which applies the Reggio Emilia approach and provides a
pedagogical educational approach for young children was chosen. Thus the samples that were chosen were aligned
with the aforementioned purposes of the study. It is expected that regarding purposive sampling, facts and events
that channel certain qualities are to be investigated thoroughly (Buyukozturk, Kilic Cakmak, Akgun, Karadeniz &
Demirel, 2012). For this reason the study group was formed in accordance with purposive sampling. The study
group was picked from a private institution which follows the Reggio Emilia approach. The study involved 18
children in total. Briefings regarding the study itself were delivered to teachers as well as the students. There are
currently no plans for history education within Turkey’s official curriculum oriented towards this age group.
Naturally, it was detected that no activities aiming toward improving historical thinking were being executed in
the institution where the research took place. Students were given cod names starting with ‘S’ for Student. The

following table involves certain qualifications of students and whether they attended the activities or not:

Table 1. Information on Participants

Code Age Gender 1%t Activity 2" Activity 3" Activity 4t Activity
S1 87 months F Attended Attended Attended Attended
S2 88 months F Attended Attended Attended Attended
S3 84 months M Attended Did not Did not Attended

attend the attend the
class class
sS4 84 months M Attended Attended Attended Attended
S5 88 months M Attended Attended Attended Attended
S6 88 months M Attended Attended Attended Attended
S7 85 months F Attended Attended Attended Attended
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S8 78 months F Attended Attended Attended Attended
S9 87 months F Attended Attended Did not Attended
attend the
class
S10 80 months F Attended Attended Attended Attended
S11 84 months F Attended Attended Attended Attended
S12 78 months F Attended Attended Attended Attended
S13 78 months F Attended Attended Attended Attended
S14 89 months F Attended Attended Attended Attended
S15 86 months F Attended Attended Attended Attended
S16 84 months M Attended Attended Did not Attended
attend the
class
S17 85 months M Attended Attended Did not Attended
attend the
class
S18 84 months F Attended Attended Did not Attended
attend the
class

Application Process

Before the study, a set of meetings were held with the founder of the institution and officials. Meetings with the
teacher of the study group followed and approvals were obtained hereafter. Before the application process,
interviews were held with the children as well. Activity process started after. 4 activities in total were executed to
acquire the data. First of these took place in 26. Nisan 2018. In the activity number 1, the current situation of
households and neighbourhoods were discussed with the students. In these discussions all of the students were
included in the dialogue. After that, students were asked to draw the situation of current households and
neighbourhoods. One to one interviews were held with the students regarding the drawings. The second activity
took place in 30 Nisan 2018. For the activity number 2, children were shown gravures and pictures belong to
classical style Ottoman houses. The gravures shown to the children were first-hand drawings of Cesare Biseo,
William Henry Bartlett, L. Fleury, Thomas Allom, Eugéne Flandin. Gravures number 1 and 2 belong to Cesare Biseo,
gravure number 3 to William Henry Bartlett, gravure number 4 to L. Fleury, gravure number 5 and 7 to Thomas
Allom, and gravure number 6 belongs to Eugéne Flandin. These gravures are drawings of 19'™" century Istanbul
neighbourhoods such as Yenikoy, Uskudar, Bosporus, Maiden’s Tower, Salacak, Anatolian Fortress, and Beylerbeyi
(Sevim, 2002). As for the photos, black and white photographs of 20" century Istanbul houses in Uskudar,
Cengelkoy, and Acibadem were shown to the children (Balci, 2010). The photographs were numbered as 8, 9, 11,
and 12. In addition to these, a photograph of a model of a historical structure, mansion of Sekerci Guzeli Hasan
Efendi, which resides in Uskudar, Dogancilar, was shown to the children as well. This visual was referred to as
number 10. The subject matter of these visuals are mansions and seafront residences, neighbourhoods, flora,
fauna, and people of the time period. Thereby, children were shown 7 gravures and 5 pictures that documents
historical mansions, manor houses, and the physical and social space they reside in. A collective interpretation

process with the children began about these houses. Afterwards, the children were asked to draw classical style
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houses. They were interviewed one to one about their drawings. The third activity took place in 07 Mayis2018. In
activity number 3, an adapted historical story was recited to the children. As Levstik maintains, non-fiction stories,
biographies, and autobiographies are suitable materials to introduce children of young age to history (Simsek,
2006a). A good historical story is capable of immersing the listener into its world and allows him to identify himself
with the characters in it, which results in the development of historical empathy and sympathy skills (Blyth, 1989;
Karabag, 2014). In the story, Istanbul in its olden days was narrated and a neighbourhood in Uskudar with its
houses was depicted. A scene set in the Kuzguncuk neighborhood in Istanbul between a Boza, a traditional
fermented millet drink, seller named Ibrahim and his customers in the neighbourhood was narrated as a short
story. The depictions of the neighbourhood and houses were given within the story. The children were asked to
draw pictures of the neighbourhood and houses depicted in the story. One to one interviews were held regarding
their drawings. The fourth activity took place in 09 Mayis2018. For the activity number 4, the children were given
architectural elements of classical and contemporary houses printed on paper. These elements include classical
and contemporary style windows, doors, balconies, and bay windows. Within the scope of the activity each student
was shown pictures of 3 classical and 3 contemporary doors, 4 classical and 4 contemporary windows, 7 bay
windows, and 7 balconies. The children were asked to design a model, either classical or contemporary, using
appropriate elements. In this stage, whether the children could use the elements properly and their creativity were

observed. One to one interviews were held with the children once again.

Data Acquisition Process

Given their young age, the children tend to express themselves in a rather implicit manner, which often requires
further explanation. Through the interviewing method, it is aimed to direct probing questions to children to render
their expressions or impressions about the activities clearer. For this reason, interviewing was chosen as the data
acquisition tool. The data acquired from interviews with the children were noted in a notebook. Interview
guestions were not set beforehand as what sort of a product children would put forward cannot be anticipated.
Unstructured interview model was preferred for this reason. Attitude and behaviour of the children were observed
during class activities in case they can’t express themselves in a clear way. Therefore, observation emerged as
another data acquisition tool of the research. The data acquired from observations were noted on a notebook
(Gerson & Horowitz, 2002; Yildirim & Simsek, 2013). The products the children put forward throughout the
activities they had attended became another set of data the researcher utilised during data acquisition process.
After four different activities, outputs were collected from the children. These outputs were both examined by the
researcher and were talked about with the children in order to understand the meaning tried to be conveyed by

them in detail. The process was evaluated within the light of these factors.

Data Analysis

An objective perspective was tried to be maintained as much as possible throughout data analysis process. It has

been asserted that the situation of confusion of the researcher's bias in action research is high.For this reason, it

Yasar, H. Y. & Pamuk, A. (2020). Reggio Emilia Approach In History Class; Action Research,
1871 International Journal of Eurasian Education and Culture, Issue: 11, pp. (1862-1915).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602 4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

is crucial to be transparent and careful as much as possible throughout the planning and execution of the study,
as well as analysing the data (Buyukozturk, Cakmak, Akgun, Karadeniz & Demirel, 2013). In order to minimize
problems as such, complications should be declared clearly throughout the research. This is defined as criteria of
cogency. The researcher should provide sufficient explanation regarding the research process. This is defined as
transferability criteria. Detailed information about the process of research should be presented. This constitutes
the credibility criteria. The researcher must maintain his impartial position throughout the research. This is defined
as criteria of affirmation (Gay, Mills & Airasian, 2011). In order for data analysis to be as objective as possible,
content and descriptive analysis were used (Patton, 2014; Yildirim & Simsek, 2013). For this process, notes taken
during the interviews and outputs from the activities were analysed and evaluated. The data were sort out and

named within a developed classification system.

FINDINGS

How The Chronological Thinking Ability is Acquired?

Findings regarding the chronological thinking ability were conducting through observing whether the children can
distinguish between models of classical homes and contemporary ones. Identifying whether elements of the house
(window, door, bay window, balcony, etc) belong to the past or present also serve the same purpose of
determining the level of chronological thinking. During the process, products were obtained from the children by
showing them the historical change, sequential and continuity relations. Forasmuch as, Seefeldt also considers
conditions of change and reason as factors that improves chronological thinking (Aktin & Dilek, 2016). To assess
chronological thinking ability within the scope of the research, elements of historical change and continuity were
observed through the children’s ability to distinguish old houses from the new. With regards to the comprehension
of historical change and continuity, the ability to differentiate between contemporary housing model and of the
past was tackled on the basis of verbal communication and activities. The children’s take on contemporary housing

idea were classified as “classical home and flat generalisation; horizontal and vertical architecture”, “concrete and

nature”, “fusty and luxury structures” throughout the research.

Within the scope of classical house and flat generalisation; horizontal and vertical architecture, the data obtained
from activities 1, 2, and 3 were used. In the activity number 1 regarding contemporary housing understanding, S1,
S2,S3, 54,55, 56,57, S8, 59, 510, S11, S12, S14, S15, and S16 put forward works done in vertical architectural style.
Generally, similar statements were expressed by the students in the interviews held before the drawing part of
the activity. In this context, S1 stated that their house is “located in a building complex comprising many buildings”.
She said their building is one of them and it has 15 floors. There is an elevator in S1’s drawing, which suggests a
tall building. S3 said their home is “a tall building of 7 floors”. S17 also said their home is “a tall building”, and S13
said their home is “a 5-floor building and its exterior has colour of something between grey and green”. In her
drawing, S13 depicted what she had described in a better way. The children gravitated towards home descriptions

of the city they live in while talking about the architectural elements used in contemporary houses. In this regard,
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S4 said their home “has many buildings nearby”. When the teacher asked whether they have balconies and
windows in her home, she said there are “many windows and balconies” in their home. The understanding of city;
composed of tall, crowded, and dense buildings were expressed by S15 as “they have a balcony at home, they are
living in a building, and they have an outer door with fences in front of it” and by S9 as the building they live inis a
crowded one, the building is quite big but the flats inside of it are relatively small”. It is understood that general
idea of contemporary housing is tall buildings, plenty of windows and balconies, and buildings with compact flats.

There are very few comments opposing this.

S1, along the similar lines of her statement given above, used her paper vertically and drew her home in a
rectangular way. She also included an elevator looking like a straight line, which can only be in tall buildings. This
is important in terms of reflecting S1’s take on the relationship between contemporary housing and vertical
architecture. S2’s using many windows in her work and, along the same lines, adding buzzers of other flats in the
entrance shows us there are many people living in the building. Same vision of a building comprising numerous,
compact flats is also present in the work of S14. S3 drew a neighbourhood including a café, tables, and chairs
alongside a building named Saray (Palace) with 7 flats. Parallel to what she had expressed, S4 picturised a
rectangular building reflecting vertical architecture and a neighbourhood with traffic. S7 drew a vertical house and
she stated that in order to get home, they “have to go up a hill” during the interview. She also said there is a
“hairdresser and a florist” next to their building and completed her work accordingly. It can be seen that not only
homes, but also reflections of changing and urbanising style of neighbourhoods were imprinted in the children’s
minds. In the activity number 2, chronological thinking abilities within the context of historical continuity and
change through the differences between contemporary and old houses. Although S18 said she did not like gravure
number 1 because there are “too many houses and they are so close to each other”, she said the house is “a nice
house that doesn’t have many floors” about gravure number 5 and “a medium rise house, not too tall, and there
are too many houses nearby” about gravure number 7. S7 said “there is sea in front of it, and because it is a medium
rise house one cannot commit suicide by jumping” about gravure number 7; S15 said “two floor house”, thus not a
tall structure about gravure number 4. It can be said that the fact that the houses in the gravures have few floors,
which goes against the idea of tall buildings, immediately attracted children’s attention and their comments on
them centralised on this particular quality. Here, the child was made the meaning maker by being left alone with
a primary source. Also the “environment” effect, to which Vygotsky give a particular importance and is a
designated teacher within the Reggio Emilia approach, was attempted to be provided. While S1, S2, S4, S5, S6, S7,
S8, S9, S11, 512, 513,514, 515, S17, and S18 constructed houses in horizontal architectural style in their works, S10
and S16 did not use it. Works of S4 and S5 looks very similar to photograph 11. Here, it is striking that S7’s work is
quite authentic. S11’s work, on the other hand, is divided into four parts and according to her, left bottom part is
related to the subject whereas the other ones are independent works. S11 also stated that the house is two-
floored. S14 also draw a house in horizontal architectural style and paint it brown to indicate that it is made of
wood. S18, who interpreted gravure number 7 in horizontal architectural style reflected this in her work. In activity

number 3, the aforementioned story was read to the children and was talked about afterwards. S1, S5, and S8
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stated that the “house in the story comprised two floors”, whereas S18, S10, and S14 said that the “house comprised
two floors and was made of wood”. Again, we can see that the horizontal nature of the house strikes the children’s
attention in the story as well and they comprehended it as something different than contemporary houses. When
we look at the drawing works, S1, S2, S4, S5, S6, S7, S8, S10, S11, S12, S13, S14, and S15 portrayed the house in
horizontal architecture style, and there is no work that did not. Alongside the house, S2 and S17 also drew the hill

that is mentioned in the story and S4 ad S5 included the characters as well.

Within the context of concrete and nature, activities 1 and 2 were taken into consideration. We see that the
children hold sharp perception on nature in relation to historical change and continuity, and chronological thinking.
Reinforced concrete texture of the contemporary houses was provided through children’s observations and
information gathered from the environment. Although children mentioned parks and natural spaces while talking
about contemporary houses, they appear as sample places trapped in confined spaces in their drawings. For
classical style houses, on the other hand, it is understood from the observations and works, the children sought a
form more intertwined with nature. When the activity number 1 is examined in this context, while S1, S2, S3, 54,
S5, 56,57, 58,512,513, 514 and S18 designed contemporary houses and their surroundings in a reinforced concrete
style, S9, S10, S11, S15, S16, and S17 included certain elements related to nature. However, instead of being
intertwined with nature, elements they had included were limited green spaces in confinement. Likewise, for the
location of his house S5 stated that there are “a mosque in front of the house, a forest in front of the window, and
there is a park just nearby, alongside with a grocery and a restaurant in the neighbourhood”. Yet when we look at
S5’s work, we see that the forest he mentioned was only a single tree and the park comprised of a few flowers
stuck in between concrete. Along the same lines, S9 draw a small garden surrounded by fences and included a few
catsinit. Here, the children’s remark regarding contemporary houses being intertwined with nature actually refers
to confined green spaces trapped in the city with dense, high rise buildings. The fact that the children described a
space with a few trees as forest shows us the wide gap between the actual meaning of the word and the meaning
assigned to it by the child. While S17 and S15 stated that there was a park in their neighbourhood, S10 said there
was a forest. There was a small green space with a single tree in S10’s work as well. In the works of S11, S15, and
S16 elements of nature were limited and minimised. Plants in pots and balconies were almost absolutely lost
among crowded and dense buildings. Regarding the activity number 2, while the drawings of S7, S8, S9, S10, S11,
$12, S14, S15, and S18 portrayed classical style houses intertwined with nature; in the works of S1, S2, S4, S5, S6,
S13, S16, and S17 the focus of historical construction was not nature, and the houses were portrayed with regards
to contemporary idea of housing, secluded from nature. S7 and S18 likened gravure 1, which contained a shepherd
tending sheep, to a farm. The children referring to a space with a single tree as forest and thinking of a farm when
shown gravure depicting late 18™ early 19'" century city life with an image of a shepherd tending sheep seem to
be the product of the same sort of mentality. As a matter of fact, image of a shepherd walking with his sheep is a

strange phenomenon for the children who grew up in cities.
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Figure 1: S14’s Work in The 1st Activity

For them, this is a situation that can take place only outside of modern cities. For this reason the gravure was
interpreted as a farm by the children. About the gravure number 3, S15 stated that the “ground was stone and
there was sea in front of it, with flowers on the sides”. This awareness of what is different than contemporary
houses was one of the salient aspects of the research. Since the differences of the classical house style from
contemporary house typology are the most striking characteristics of it. Here, one encounters the descriptions
from the children where they paid attention to natural objects placed on the sides of classical houses instead of
crammed apartments that are shut in traffic and stores. S7 and S18 emphasised the flowers and trees surrounding
the house by describing them. Regarding the same issue, S15 said “two storey house, next to the water and looking
into the sea, with many windows and has a spacious view”, and S13 said “very beautiful, like a restaurant; it is
empty, with trees and close to the sea” about gravure number 4. It is possible to articulate similar comments. About
the gravure number 5, S11 said there is “sea or a river running in front of it” and S18 said expressed the

“contentment she is feeling because the sea and the forest are next to each other”.

Apart from these general comments, S7’s opinions about gravure number 7 are particularly interesting. S7 said it
is “not very safe and burglars can break in easily; also there is sea in front of it and because it is a medium rise
house one cannot commit suicide by jumping”. Here, S7 expresses the understanding, which is a by-product of
modern urbanisation and results in one’s physical and social seclusion from the other, through house typology. In
S7’s understanding of urbanisation, a house meant confined spaces surrounded by walls in the form of building
complexes, which homogenously shelters certain sociocultural and socioeconomic parties and labels the other

resides outside the walls as unsafe.

For this reason, apart from the natural objects that surrounds the house, the texture of the environment which
reflects a diverse sociocultural and socioeconomic homogeneity which is structured through neighbourhood
culture with a collectivist understanding, rather than a house individually integrated with the neighbourhood, feels
strange to S7. This change in building and neighbourhood styles which S7 became aware of and is a reflection of
urban lifestyle essentially constitutes a continuation of the chronological thinking ability that is made apparent

within the context of historical change and continuity.
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Within the context of fustiness and luxury, there are works in which contemporary houses were regarded as
luxurious whereas classical houses were seen as fusty. While the perception of the child is associated with
familiarity and experience, it is also triggered by the fact that classical houses were made of wood. As for the kids,
luxurious and comfortable houses ought to be made of reinforced concrete. Wooden houses look tumbledown
and old. When we look at activity number 2, we can see that classical style houses being wooden and unpainted
resulted in the children perceiving them as “old”. In this regard, S7 stated that “if the houses painted nicely they
would look pretty”. The children who looked at the image of a classical style house in number 9 decided that it was
old and stated it might be haunted. On the picture number 9, S2 said it was a “haunted, old house”; S1, S7, and S13
said “it is a haunted house”. Here, cultural codes play a role as important as the imagination of the children. A
striking example of this might be S17’s comment on picture number 9, “the house might belong to horror movie
character Freddy”. Similarly, S7 stated that “the house is haunted and Freddy or hisgrandmother might be living in
it”. The fact that the children structured their cognitive cognition with Freddy while looking at a classical style
house belonged to Ottoman Era is important to determine where the cultural identity is situated. Comments of

S1, 517, S13, and S7 are compatible with Egan’s mythic phase.

Figure 2: S10’s Work in The 1st Activity

In S1’s work, there is also a tree next to the building. S1 said that tree is a New Year’s tree. When shown two
pictures, number 10 and 11, of two different classical style houses that has very similar architectural elements, she
regarded one of them as walls peeled off and fusty, and other as luxurious. In reality, one of them was a black and
white picture of the house while the other one was a picture of a model of the house. She could not differentiate
between these two classical houses, and interpreted the image of the classical house model (10th visual) as a new
house. She reflected contemporary housing understanding through this particular house. For example, as opposed
to regarding the trees in old pictures as a forest, for the first time, S1 likened the tree there to a New Year’s tree
which belongs to modern day house typology. This is an example of everyday empathy. For this reason, she
regarded contemporary style flats as luxurious while regarding classical style houses as old and useless. S2

portrayed the fagade as peeling off in her work. She stated that the “walls were peeled off” while commenting on
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visual number 11. S11 also drew a similar picture and stated that yellow spots indicate peeling off. While

commenting on picture number 9, S13 said that the house was “old and worn out”.

In activity number 3, we see that opinions that suggest classical style houses being rusty continues. S8 suggests
that it is a “old house”. In the same context S1 stated that the house “is scary and might be haunted” and S17
suggested “the house is the horror movie character Chucky’s house”. Here, the idea that an old, worn out house
could be haunted, and the ghost being interpreted as Chucky can be seen as a result of the cultural difference
between the subject and the object. The environmental factors have a serious effect on the children describing
classical structures as fusty and contemporary houses as luxurious. The role of the social and physical environment
in Reggio Emilia and social learning in Vygotsky is the main element in the development of such ideas by the
children. But also it can be seen that certain children interpreted classical and contemporary houses in such
manner and had an influence on others. It can be seen that the children’s perceptionof past houses centralizes on
the idea of “old”. So, it does not matter whether the house is historical or classical.The only criteria for a house to
be considered in this category is its being old and battered. For instance, it enough for a house to be painted and

maintain a new appearance to be considered a modern hpuse, even though it is in a clasical style.

Figure 3: S8's Work in The 2th Activity

Some children regarding the house in picture number 11 as a new house appears as an example for this.

How The Historical Comprehension Ability is Acquired?

Historical comprehension skill includes establishing a relationship between concepts, phenomena, terms, and
theories that belong to the past and make sense of them (Demircioglu, 2009). The activity number 4 is the one
that appeals the most to the children’s basic ability of sequencing. At this point, the children were given individual
architectural elements of both classical and contemporary style houses and asked to design a house model of
either style. In this activity, it was aimed to improve attitudes oriented towards historical comprehension skills,
such as sequencing and differentiating elements of classical and contemporary style houses. While interpreting

the findings, the architectural elements the children had chosen were sorted out and thematised. Architectural
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elements of doors, windows, bay windows, and balconies were evaluated and distributed to the children. How and

how often would the elements be used was completely left to the children’s choice.

When we look at the works regarding the element of door in activity number 4, we see that S1, S2, S3, S9, S10,
S11, and S12 used one door and put it in the right place except for S3. S5, S6, S8, S13, S14, and S17 used two doors
and both were right choices. Only S6 chose both of them wrong. S4, S15, and S18 used three doors and chose all
of them correctly. 25 doors out of 28 used were chosen correctly. Among these, S1, S4, S5, S8, S9, S14, S17, and
S$18 designed a contemporary style house and used the doors correctly. S2, S4, S5, S10, S11, S12, S13, S15, and S18
designed a classical style house and used the doors correctly. S4, S5, and S18 designed both a classical and
contemporary style house and used the doors correctly in either case. S3 and S6 designed a classical style house
but used a contemporary style door. S7 designed a classical style house, but instead of using a door she ripped that
part of the paper and stated that that was a door. S16 also did not use a door. We see that the children can
differentiate between classical and contemporary door elements and their historical comprehension skills

improved.

Figure 4: S15’s Work in The 4th Activity

When we look at works in which bay window and balcony pieces were used for activity number 4, S1 used one
piece incorrectly, S2 used 2 pieces, S3 used 4 of 5 pieces, S4 used 5 of 6 pieces, S5 used 1 of 2 pieces, S6 used 2 of
2 pieces, S7 used 1 of 1 piece, S8 used 1 of 1 piece, S9 used 3 of 3 pieces, S10 used 1 of 1 piece, S11 used 1 of 1
piece, S12 used 1 of 1 piece, S13 used 2 of 2 pieces, S14 used 1 of 3 pieces, S15 used 3 of 3 pieces, S16 used 2 of 3
pieces, S17 used 1 of 3 pieces, and S18 used 3 of 3 pieces correctly. S1, S4, S5, S14, and S17 incorrectly placed bay
windows in contemporary style houses. Overall, 34 of 43 pieces were used correctly. They stated that they thought
bay windows should belong to contemporary houses as they look painted and new. This fits well with the
aforementioned theme of luxurious and fusty houses. We see that the children could differentiate between bay

windows and balconies correctly.
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When we look at works in which window pieces were used for activity number 4, for classical style houses; S2 used
4 of 6 pieces, S12 used 2 of 2 pieces, S13 used 1 of 1 piece, and S15 used 2 of 2 pieces correctly. For contemporary
style houses, S1 used 2 of 2 pieces, S14 used 2 of 3 pieces, and S17 used 1 of 2 pieces correctly. Overall, 14 pieces
out of 18 were used correctly. It can be seen that the children were able to differentiate between old and new

windows generally and have historical comprehension skill in broad strokes.

Table 2. Statistics for Historical Comprehension Skill

Code Correct Usage Ratio
S1 75%
S2 77.77%
S3 66.66%
S4 88.88%
S5 75.00%
S6 50.00%
S7 100%
S8 100%
S9 100%

S10 100%
S11 100%
S12 100%
S13 100%
S14 62.5%
S15 100%
S16 33.33%
S17 57.14%
S18 100%

How the Abilities of Historical Analysis and Interpretation Skill are Acquired?

Historical analysis and interpretation skill can be defined as being able to articulate authentic and original
arguments about historical events, and construct a historical situation creatively. Historical analysis and
interpretation refers more to abstract thinking phase. As mentioned earlier, although Piaget maintains a strict
outlook on this issue, Vygotsky and Malaguzzi believes it can betransitional. Indeed, a number of research done in
the past provide findings that would support this argument. The children would structure their ability of historical
construction in accordance with historical context, avoiding anachronism,while maintaining their individuality.
Activities numbered 3 and 4 constitute the ability evaluation process of the research. S6, 57, S11, and S15 provided

works in this regard in activity number 3, while S1, S2, S4, S12, S15 for activity number 4.

In activity number 3, S6 portrayed a house using classical elements, with rocks surrounding the bottom part of the
structure like a belt. This situation is a construction process by using technical elements of the era and building
materials by the child. The work was structured in accordance with historical context in this regard. Although it
was not described in the story, S7 included a few steps in front of her house. It can be seen that the student

included the steps in the gravure number 3 which was included in the second activity. Dynamic historical
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imagination was utilised here. Also, although the well in the story was not described at all, S7 designed an era-
appropriate one that corresponds to technique and material of the period with its pulley and rocky structure using
her historical imagination. Similar situation can be seen in the work of S15. S11, on the other hand, delineated a
neighbourhood in her work. She drew more houses in front of the house in the story and created a neighbourhood.
It can be seen that the houses in the neighbourhood were in accordance with classical architecture. In activity
number 4, even though S1 designed her house in an oval shape, more importantly the array of architectural
elements makes this work resulted in a unique way. Similarly, S2, S4, and S12 structured their houses creatively

and suitable with historical context.

Figure 5: S15’s Work in The 4th Activity

Historical analysis and interpretation skill corresponds with abstract thinking which Piaget defines as advanced
cognitive abilities, and Vygotsky’s description of high cognitive functions. Here, a few of the students, although
limited, produced creative works that are also era-appropriate. As it can be understood from the findings of this
research, it is important to conduct a structured learning process that centres around the individual in order to

unleash historical analysis and interpretation skills in basic terms in young children.

How The Historical Imagination Ability is Acquired?

Historical imagination refers to constructing the gaps within historical events in accordance with historical context
rather than by a historian. During this construction process, the child, like a little historian, is centralised and
allowed to manage the process on the basis of historical facts and in conformity with historical context without
falling into anachronism. The child activates his imagination and cognitive functions. In this regard, historical
imagination is directly related with the Reggio Emilia approach principle cognitive activeness. The teacher guiding
in this process is in coherence with Vygotsky’s scaffolding and convergent development areas. Activities number 2
and 3 are not very restrictive and allow space for the children where they can produce creative works aimed at
historical imagination. For this reason the works the children produced for activity number 2, in which they were
asked to make drawings of old neighbourhoods inspired from pictures and gravures they were shown, and for
activity number 3, where they were asked to make drawings on the basis of a fictionalised story sets in a historical

Istanbul neighbourhood in Kuzguncuk were used as benchmarks. As 2" and 3™ activities are the most suitable
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ones for the children to express their skills and ideas with minimal limitation and in accordance with historical
context. Here, how the children portrayed of architectural elements such as doors, windows, and bay windows
was examined. In the works produced for activity number 2, we see that S4, S5, S6, S7, S9, S12, S14, and S18
worked on doors; S4, S5, S6, S7, S9, S13, and S18 worked on windows; S4, S5, S6, S7, S9, S15, and S18 worked on
bay windows within the scope of historical imagination. When we look at activity number 3, we see that S5 worked

on windows, and S6, S7, S11, S14, and S15 worked on bay windows within the scope of historical imagination.

The door was located between two bay windows in the door models of S4 and S5. This is a remodelling of the door
being in between two bay windows in classical style houses. S6 added engravings on the door he put right under a
bay window. This work is coherent with dynamic historical imagination. S7 and S9, on the other hand, divided the
space by drawing a garden door. S7 wanted to emphasise the door being old by putting dots on it. The doors were
also two winged. The door was shut with the help of a material similar to a metal wire. And S9 portrayed a two
winged garden door with an oval upper section and door handles. Works of S7 and S9 can be considered examples
to dynamic historical imagination. S12 garnished on top of the door she drew on her work with plants that looks
like ivy. Again, this is exemplary work for dynamic historical imagination. S14 used a detail that the others don’t
have, and added a doorknob. S18 emphasised the garden door was made of wood by drawing lines and dots on it.
This situation is evaluated within the context of dynamic historical imagination. In activity number 3, we do not

see any work that appeal to this particular skill.

Figure 6: S9's Work in The 2th Activity

When we look at window elements, we see that S4’s windows were longitudinal, tall, wide, and louvered. It shows
similarities with visual number 12 shown in the 1% activity. S5 also drew longitudinal, tall windows but he made
their upper section in an oval form. S6 included longitudinal and wide windows in a classical style house. It also
shows similarity with the visual number 12. S7, on the other hand, portrayed Embroidered windows Examples of
similar sorts of windows can be seen in pictures shown to the children in the activity number 1. Similarly, S9
portrayed it as a latticed window, showing similarities with the visual number 9. This is an example of static

historical imagination. S13 portrayed a louvered window in her work. It shows similarities with the visual number
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9. 513 works is exemplary of static historical imagination. S18 portrayed a detailed, latticed window. The work was
depicted in accordance with the historical context and using historical imagination. However, as the work was
similar to the visual number 9, it can be considered an example of static historical imagination. In activity number

3, only S5’s window work is striking. The window in the attic was portrayed upright and wide.

The other element, bay window, became most interesting object for children. S4 and S5 added two cantilevers on
the sides of the building in their works they did for the activity number 2. This depiction shows similarities with the
picture number 11 that was shown to them. For this reason, works of S4 and S5 reflect static historical imagination.
S6 portrayed an asymmetrical bay window, the one on the first floor had one and the one on the second floor had
two windows. This is exemplary of dynamic historical imagination. S7, S9, and S15 portrayed bay windows that
recall an architectural style with buttresses. As they are similar to the pictures shown to the children at the start
of the activity, they are examples of static historical imagination. S15 drew two bay windows in the attic. This
exemplifies dynamic historical imagination. In activity number 3, we see a space which connects the first and
second floor in an asymmetrical way. This exemplifies dynamic historical imagination. S7 worked with a bay
window that is supported from the bottom section, which is similar to the examples they were shown. For this
reason, her work exemplifies static historical imagination. S11 railed her bay window, and S14 produced something
similar; whereas S15 used the bay window more like a balcony and blended it in with the house. Works of S11,

S14, and S15 can be considered examples of dynamic historical imagination.

DISCUSSION AND CONCLUSION

As a result of the research, we can see that the children could administer the proximity of the objects to our day,
as in oldness and newness. The children could differentiate the objects as new and old by categorising them in
their mind. Categories of fusty and luxurious, vertical and horizontal architecture, and nature and concrete
emerged as criteria for the children during evaluation process. This situation suggests that children of young age
can employ chronological thinking skill within the scope of priority and recency. Regarding differentiating between
historical object, we see that the children shown outstanding success. In the related activity, there was only one
student who remained below 50%, whereas there were 9 students who scored 100%. This shows that the skill of
historical thinking could be employed by younger children with ease. It was established that more complex skills
of historical analysis and interpretation could appear very limited in young children. The works which the children
designed using their imagination while avoiding anachronism show that historical imagination can be employed
very effectively by young children. Specifically, the works in which the children age-appropriately portrayed the
objects mentioned in the story in the activity number 3 were considered crucial. In this regard, it can be seen that
the findings of this research support similar research in the literature (Aktin & Dilek, 2006; Freidman, 1977;
Freidman, 1997). Thus, one can see that the children can receive history education at a young age. However it is
essential that this education is delivered within a framework of pedagogical methodology and understanding. For
this reason, the findings of the research support the argument that appears in other research in the literature,

which suggests that history education for young children can be delivered to young children in Turkey as well as
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other countries (Aktin and Dilek, 2006). However, history education is not directly included in the official pre-school
and primary school programs. But history subjects are included in social studies class in primary school (MNE,
2018). We encounter some activities related to history subjects within social studies class. It is a standing fact that
these activities should be increased in number. Some research emerge as quite important regarding history
education made suitable to be applied in primary school level (Dere & Kalender, 2019; Kilic, 2018; Safran & Simsek,
2006; Simsek, 2006b; Simsek, 2007). The research done at museums with pre-school children can be said to be
related to the scope of history education. These works can be considered as research that focuses on history
education for young children (Aktin, 2017). There are also reviews which support applied research regarding
history education for young children (Altun & Kaymakci, 2016; Sidekli & Gokdemir, 2016). While there are limited
research on history education in pre-school and primary school, there is no research aiming at delivering history
education to young children using the Reggio Emilia approach. But it can be seen that certain applications in
research using the Reggio Emilia approach can be easily appropriated for history education (Inan & Kayir, 2015).
Thereby, it is safe to say that diverse applied research regarding history education for young children would be

stimulating.

RECOMMENDATIONS

According to the data obtained from Turkish Statistical Institute, children make up for 27,5% of the overall
population. In numbers, this refers to 22,876,798 individual. Schooling rate for children of 5 years old is 75,2% (TSI,
2019). The schooling rate in Turkey is on a rise, thus it is important to decide what sort of a methodology will be
followed for historical education in this regard. According to the findings of the research, history education that
would be delivered to young children should be fitted within a framework which takes their pedagogical needs
into consideration. Correct, age-appropriate choice of historical material, educational tools and techniques is
crucial for history education for young children to result in success. Although history education is not directly
included in the pre-school and primary school programes, it is included in social sciences class specifically. Finding
appropriate material and activities as well as doing more research to diversify them is needed for history topics
delivered to young children efficiently. Although there are some research regarding this in Turkey, it can be seen
that they have not utilised approaches which appeal to children of young age. As a result of this research, it can be
seen that history classes structured using the Reggio Emilia approach could result in a comprehensive framework
that appeal to the children’s needs and expectations. Thus it is momentous that the topics are diversified and
deepened in history education done with young children by using educational approaches centring on young
children. It can be suggested that aside from Reggio Emilia, approaches such as Waldorf, Montessori, Pikler, and
Democratic Education can be used in order to shape history education for children of young age. With this, it would
be possible to enrich the literature regarding history education following alternative education approaches in

Turkey. Thus, it is hoped that this research would be followed by many others to be done in the future.
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TARIH DERSINDE REGGIO EMILIA YAKLASIMI; EYLEM ARASTIRMASI

6z

Kiguk yas gruplariyla tarih derslerinin yapilip yapilamayacagi tartisma konusu olmustur. Ana

hatlariyla Piaget bunun miimkiin olamayacagini sdylese de Vygotsky ve Bruner gibi isimler aksini

iddia etmislerdir. Kiglk yas gruplariyla yapilabilecek tarih egitimi onlarin pedagojik gelisimleriyle

yakindan ilgili olan yontem ve yaklasimlarin yardimiyla mimkin olabilmektedir. Bu sebeple tarih

egitiminin verilmesinde kiiglik yas gruplarina yonelik olan Reggio Emilia yaklasimindan

faydalaniimistir.  inceleme, nitel arastirma y®ntemlerinden eylem arastirmasina gore

yapilandiriimistir. incelemedeki ¢alisma grubuysa amagh 6rnekleme uygun bicimde segilmistir.

Arastirma 2017-2018 egitim 6gretim bahar yariyilinda Nisan ve Mayis aylarinda yapilmistir. Calisma

grubu, Reggio Emilia yaklagimiyla egitim veren 6zel bir okulda bulunan yaslari 78-89 ay arasinda

degisen 18 6grenciden olusmustur. Cocuklarla birlikte yapilan 4 adet etkinlik tizerinden ¢ocuklarin

kronolojik diisinme, tarihsel kavrama, tarihsel analiz ve yorum, tarihsel imgelem baglamindaki

tarihsel diisiinme becerilerini nasil kazandiklari incelenmistir. Bu etkinlikler tarihi istanbul’un ev ve

mahalle hayatini konu alan bir siireg lizerine insa edilmistir. Etkinliklerde 6grencilerin yas gruplarina

uygun hale getirilmis olan 1. elden tarihsel kaynaklar yogunlukta olarak kullaniimistir. Arastirma

sirecinde veriler yapilandiriimamis goriisme ve gozlem yontemi kullanilarak toplanmistir. Ayni

zamanda etkinlikler sonucu elde edilen veriler de degerlendirilmistir. Elde edilen veriler icerik ve

betimsel analiz yontemleriyle yorumlanmistir. Bulgular kronolojik diisinme, tarihsel kavrama,

tarihsel analiz ve yorum, tarihsel imgelem kapsaminda degerlendirilmis ve her baslik altinda ayri ayri

yorumlanmistir. Calisma sonucunda kiiglik yas gruplarindaki cocuklar igin de Reggio Emilia yaklasimi

yardimiyla uygun teknik ve yontemlerle tarih egitiminin verilebilecegi anlasiimaktadir.

Anahtar Kelimeler: tarih egitimi, Reggio Emilia yaklasimi, okul 6ncesi, tarihsel diisiinme becerileri,
alternatif egitim
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GiRiS

Egitim tarihi boyunca okulun amaci ve buna uygun olarak izlenecek metodolojinin ne olacagina dair pek ¢ok
tartisma yapilmistir. Dolayisiyla okulun amaciyla egitim metodolojisi arasinda dogal bir bag s6z konusudur. 1789’da
yasanan Fransiz ihtilali’'nin getirmis oldugu yeni fikirler senkronizasyon, standartizasyon ve merkeziyetcilik
baglaminda okulun anlamini yeniden kurgulayarak buna uygun egitim metotlari ve araglari gelistirmistir (Glindlz,
2013; Saribay, 2001). XIX. Yuzyil Avrupa’sinin siyasal ve sosyal beklentilerine uygun olarak eril ve militarist bir
soylem Uzerine insa edilen egitsel amag, modern 6ncesi Tanri-kul miinasebeti yerine toplum-birey iliskilerini esas
alan bir yapiya donlismustir (Durkheim, 2014). Ayrica bilgi ve onun elde edilis bigimi hiyerarsik bir dizgide
donltsime ugramis ve torensel araglarla ele alinmistir (Giorgetti, 2016). Tarih dersleri de ortaya ¢ikan bu egitsel
amaglara hizmet edebilecek bicimde sekillendirilerek hedefe uygun hareket eden ve bunlari i¢sellestirmis “makbul
vatandaslar” yetistiren kimlik belirleyici bir derse déniismistiir (Copeaux, 2016; Ersanli; 2018; Oral, 2015; Oztan,
2013; Pamuk, 2014; Ustel, 2004). XX. Yiizyilda elestirilen okullarin artik ideolojik bir aktarim aracina déniistiigii ve
muktedirin kendi denetim ve iktidarini siirdiirmek icin kullandigi ideolojik aygitlarin en énemlilerinden biri oldugu
soylenmistir (Althusser, 2016; Ferrer, 2014). Okulun, bilgi ve onu isleyis tarzina olan bakis agisi da nakilci ve
aktarmaci olarak degerlendirilmis ve bu durum bankaci egitim olarak tanimlanmistir. Bilginin hiyerarsik bigcimde
elde edilis tarzi Gzerine konumlanan bu elestiri okulda olusan dikey yondeki sosyal iliskilere ve oradan da
dezavantajli gruplarin egitimine dek uzanmistir (Apple, 2012; Freire, 2017). Bu nedenle lllich, okulu kiliseye,
O0gretmeni papaza, ders kitabini kutsal kitaba benzeterek sekuler teolojik bir tarifte bulunmustur. Béylece okul asil
maksadindan ¢ikmis ve egitim aragsallastirilarak orta sinifin kapitalist iktisadi dizlemde bir Ust sosyoekonomik
mertebeye ulasmak icin okulu bir vasita olarak kullanmalarina yol agmistir (lllich, 2016). Egitim paradigmasindaki
elestiriler degisimi de beraberinde getirmis ve yeni yaklasimlar olusmustur (Gatto, 2018). Bunlardan bir tanesi de

Reggio Emilia yaklasimi olmustur.
Reggio Emilia Yaklagimi Nedir?

Il. Diinya Savasindan sonra egitime iliskin yogunlasan tartismalarin bir benzeri de italya’da ortaya ¢ikmistir. Bu
yaklasim adini, ortaya ¢iktig italya’nin kuzeyindeki Emilia Romagna bélgesinde bulunan Reggio Emilia kentinden
almistir. 1945’te Reggio Emilia’ya bagh Villa Cella koylindeki halk kendi imkanlariyla okul kurmaya karar
vermislerdir. Okul arazisi ciftciler tarafindan bagislanmis, Alman ordusunun geri gekilirken biraktiklar tank ve
kamyonlar satilmis, nehirden kum, savas sirasinda yikilmis evlerdense saglam tuglalar tedarik edilmis, geceleri ve
Pazar gilinleri galisilarak okul 8 ayda tamamlanmistir. Kéye gelen Malaguzzi'nin 6gretmen oldugunu 6grenen
koyliler, onun kendi okullarinda gérev yapmasini teklif etmislerdir. Malaguzzi de psikoloji egitimi almak icin
Roma’ya gitmis ardindan da Reggio Emilia sehrine dénerek ¢ocuklara yardimci olabilmek igin belediyenin agtigi
psikolojik danisma merkezinde ise baslamistir. Malaguzzi artan zamanlarinda ailelerin kurdugu kiicik okullara
giderek buralarda calismistir. Bu siireg icerisinde Reggio Emilia yaklasimi ortaya ¢ikmistir. Reggio Emilia okullar
1968’de italyan hiikiimeti tarafindan da destek gérmustiir (Aslan, 2005; Cadwell, 2011; Dereli, 2013; Malaguzzi,

1998). Yaklasim, John Dewey, Jean Piaget, Lev Vygotsky, Adolphe Ferriére, Edouard Claparéde, Ovide Decroly,
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Célestin Freinet, Anton Makarenko, Urie Bronfenbrenner, Pierre Bovet, Henri Wallon ve Erik Erikson gibi zamanin
onde gelen bilim insanlarinin ¢alismalarini incelemistir. Dolayisiyla Reggio Emilia yaklasimi kuramsal diizlemde
sosyal yapisalciligl kapsayan igerik tasimaktadir. Yaklasimin temel prensipleri cocuk imaji, 6gretmenin rolQ,

dékiimantasyon, projeler, cevrenin rolii ve kiiciik 6grenimler olarak siralanabilir (inan, 2007; Malaguzzi, 1998).

Cocuk imajina gore bilgi ve gocuk arasindaki kavramsal anlam yeniden kurulmustur. Reggio Emilia aktarmaci bir
anlayis yerine ¢ocugun dogustan zeki, merakli ve 6grenmeye acik oldugunu sdylemektedir. Bu nedenle bilgilerin
aktarimiyerine ¢ocugun mevcut ilgi ve yeteneklerinin farkina varmasi saglanarak kendi bilgi ve deneyim pratiklerini
kesfedip insa etmesi saglanmaya calisiimistir. Boylece cocuk egitim siireci icerisinde anlam yapici olarak
konumlandirilmistir. Burada c¢ocuklarin ilgi ve yeteneklerinin, bilgiyi isleme sekillerinin farkli olabilecegi
disinuldigu icin Malaguzzi cocugun bilgi ve deneyimlerini farkli bicimlerde aktarabilecegini ifade etmistir.
Malaguzzi buna gocugun yiiz dili adini vermistir (Fraser ve Gestwicki, 2002; Gandini, 2005; inan, 2012). Bu egitsel
anlayis tim pratiklerinde ¢ocugu egitim siirecinin merkezine koymustur. Reggio Emilia yaklasiminin bir diger
prensibiyse 6gretmenin rollidir. Bilginin hiyerarsik bir aktarim araci olarak kurgulandigi egitim modelinde
epistemik dokunulmazhga sahip olan 6gretmenin Reggio Emilia yaklasimindaki rolu egitsel anlayisa uygun olarak
yeniden kurgulanmistir. Ogretmen siireg icerisinde cocukla beraber 6grenen, ¢ocugun égrenme siirecinde ona
rehberlik eden, cocugun ilgi ve yeteneklerini fark edip gelistirmesini saglayan ve onu bu yénde destekleyen bir
anlayisla insa edilmistir (Birinci, 2018; Edwards, 1998, Gandini, 2005; Oztiirk, 2006; Temel ve Dere, 1999).
Ogretmen, cocugun bilgiyle olan iligkisinde organizatér ve kolaylastirici bir danisman olarak ifade bulmustur. Reggio
Emilia en esnek 6gretim programina sahip yaklasimlardan birisidir. Bilginin cocuk tarafindan yapilandirildigi egitsel
siirec etrafinda sekillendiginden énceden belirlenmis bir 6gretim programina sahip degildir. Ogretim programi
siireg icerisinde ¢ocugun bilgiyle kurmus oldugu iliski, cocugun ilgi ve merakina gore sekillenecek bigimde insa
edilmistir. Ogretmen ve cocuklar yapacaklari etkinlikler konusunda ¢ember etrafinda konusarak miisterek bir
ogretim programi olusturmaktadirlar (Arseven, 2014; Edwards, Gandini ve Nimmo, 2015; Pekdogan, 2012).
Ogretmen bu 6gretim programinin olusturulmasinda diizenleyici role sahip olup &grencilerin ilgi, ihtiya¢ ve
yeteneklerini esnek, demokratik ve disiplinler arasi bir perspektifle 6gretim programina yansitmalidir. Reggio Emilia
yaklasimindaki diger dnemli prensip dokiimantasyondur. Ogrencinin yapmis oldugu calismalar dosyalanarak onun
gelisimi egitsel sirec icerisinde degerlendirilir. Dokiimantasyon, her adimi bir 6nceki basamagin tizerine kurulan
bir sonrakini de belirleyici nitelige sahip olan, merakla sorgulama siirecini yansitir. D6kiimantasyon geriye donik
genis bir arsiv niteligi de tasimaktadir (inan, 2012; Keskin, 2015). Dolayisiyla sonug¢ odakli degerlendirme

anlayislarindan uzaktir.

Reggio Emilia yaklasiminin diger prensibiyse cevrenin rollidiir. Cevre Gglincli 6gretmen olarak nitelendirilmistir
(Wilson ve Ellis, 2007). Bu gevre fiziki ve sosyal olmak (izere iki yonlidir. Reggio Emilia okullarindaki mekan
tasarimlarinin, cocugun kendisini ve yeteneklerini kesfetmesini, duyussal gelisimini, psikolojik ve sosyal gelisimini,
motor gelisimini, ders gereclerinin diizenlenmesini, cevre etkilesiminin egitimle iliskilendirilmesini desteklemesi
gerekmektedir. Reggio Emilia okullarinda bu amaca hizmet edebilecek pek ¢ok bélim bulundugu gibi atdlyeler

(atelier) de mevcuttur (Gandini, 2005; Hill, 2005; Schwall, 2005). Burada is birlikli calismalar, yasayarak ve yaparak
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0grenme pratikleri pekistirilmektedir. Piazza adli alan sosyal ve fiziksel g¢evrenin ortak kullanimina 6rnek
gosterilebilecek egitsel bolumdir (Pekdogan, 2012). Cevre, ¢ocuklarin 6grenimini kolaylastiran bir unsurdur. Bu
nedenle Reggio Emilia yaklasiminda ¢evre, 6grenme siirecinin 6nemli bir belirleyicisi olarak ele alinmaktadir. Diger
prensipse projeler ve kiiciik 8grenimlerdir. Ogrenci merkezli bir yaklasim olan Reggio Emilia’da ¢ocuklarin ilgi ve
ihtiyaglari dogrultusunda projeler olusturulmaktadir (Abramson, Robinson ve Ankenman, 1995). Dolayisiyla
dnceden belirlenen bir 6gretim programi bulunmamaktadir. Ogretim programi siireg icerisinde gelismektedir. Bu
sebeple bu prensip icin italyanca’da énceden tayin edilmis program anlamina gelen “programmazione” teriminin
yerine bunun zit anlamina gelen “progettazione” kavrami kullaniimistir (inan, 2012; Rinaldi, 1998). Cocuklarin ilgi
ve ihtiyaglari 6gretmen tarafindan yapilandirilarak bir projeye dénustiriiliir. Ogretmen proje konusu hakkinda bilgi
toplar ve egitim slreci boyunca ¢ocuklarin gelisimini kademeli bicimde takip eder. Projenin nasil siirecegi ve ne
kadar devam edecegi dnceden belli olmayip tamamen ¢ocuklarin ilgisi ve 6gretmenin buna gore sekillendirecegi

programa baghdir.

Reggio Emilia Yaklagimi ve Tarih Egitimi

Tarih egitiminin amaclari zamana ve mekana gore degisiklikler gbstermis olsa da ozellikle XX. ytzyilin ikinci
yarisindan itibaren ortaya ¢ikan anlayisla Reggio Emilia’nin pedagojik olgiitleri benzerlik gdstermektedir. Ancak
Reggio Emilia’nin 6nemli kuramcilarindan Piaget, insani bilissel kategorilere ayirarak tarih egitiminin Reggio
Emilia’nin odak noktasi olan 12 yas 6ncesi soyut islemlerin baslamadig yasta verilemeyecegini ifade etmistir.
Reggio Emilia’nin diger bir 6nemli kuramcisi Vygotsky, bilissel gelisimi kati kategorilere ayirmamis ve soyut
kavramlarin daha erken yaslarda da algilanabilecegini sdylemistir (Bodrova ve Leong, 2013; Freeman, 2011).
Malaguzzi de bu noktada Piaget’in yapmis oldugu bu kategorizasyonu sinirlandiriimis bulmustur. Malaguzzi, cocugu
dogumundan baslamak Uzere sosyal etkilesime ilgi duyan, merakli ve zeka dolu bir yapida tarif etmistir (Aslan,
2005; Fraser ve Gestwicki, 2002; Hewett, 2001; New, 2007). Viygotsky’nin bu gériisii 6zellikle ingiltere’de yapilan
tarih egitimine dair calismalarla da desteklenmistir (Nichol, 1991). Ornegin, Friedman yapmis oldugu ¢alismalarda
4 yasindaki cocuklarin genel olarak birbirine yakin zaman dilimlerini ifade edebildiklerini ve ayirabildiklerini, Strube,
Weber ve Friedman 5 yasindaki ¢ocuklarin tarihi olaylarin gliniimiize yakinlik ve uzaklk derecelerini tayin
edebildiklerini (Friedman, 1991; Friedman, 1977) Aktin ve Dilek 52-60 ve 62-72 aylk ¢ocuklarla da tarih egitiminin
belli kosullarla yapilabilecegini bilimsel olarak ortaya koymuslardir (Aktin ve Dilek, 2016). Tirkiye’de bunu
destekleyen benzer diger ¢alismalar az da olsa bulunmaktadir (Coskun Keskin ve Daysal Ersoy, 2012; Culha Ozbas
ve Dogan, 2012). Kiglik yaslarda tarih egitiminin yapilabilecegine dair bir diger goriisse Egan’a aittir. Egan, tarihsel
gelisim evresini 4 kademede degerlendirmektedir. Bunlari mitsel (4-9 yas), romantik (9-15 yas), felsefi (15-20 yas)
ve ironik (+20 yas) olarak tasnif etmistir. Mitsel evrede gocuk diinyay zitlklarla kavrar. Tarihsel baglami anlamasini
saglayacak yer, zaman, nedensellik ve 6tekilik kavramlarindan yoksundur. Romantik evredeyse cocuk kendisiyle

tarihsel kahramanlar arasinda 6zdeslik kurar (Egan, 2010).

Tarih egitiminin ¢agdas amaclarindan birisi de 6grencilere deneyim ve bilimsel (tarihsel) disinme becerileri

kazandirmak olarak ifade edilebilir (Demircioglu, 2007; Iggers, 2003; Schueddekopf, Bruley, Dance ve Vigander,
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1961; Stradling, 2003). Tarihsel disinme becerilerinin edinimi ve bu kapsamda gocugun egitsel faaliyetlerde 6zne
olarak merkeze alinmasi ¢cagdas tarih egitim yaklasimlarinda esastir. Cocuk, tarihi kiguk bir tarihgi gibi inceler ve
tarihsel bilginin insa sirecini 6gretmenin yardimiyla gerceklestirir (Dilek, 2009). Tarih egitiminin bu yoni Reggio
Emilia yaklagimindaki ¢gocuk imajiyla dogrudan 6rtiismektedir. Zira Reggio Emilia’da gocuk katihmcidir, aktif sosyal
bireylerdir, anlam yapicidirlar ve bilginin ortak yapilandiricilaridir (inan, 2012; Swann, 2008). Bu siiregte 6gretmen
destekleyici bir konumdadir. Ogretmen tarihi bilgilerle dgrenciye sunulacak birinci elden tarihi kaynaklari
yapilandirarak cocugun seviyesine ve inga siirecine uygun hale getirir (Dilek ve Yapici, 2005). Bu durum ¢agdas tarih
egitim paradigmasi ve Reggio Emilia yaklasimindaki 6gretmenin rolilyle de benzesmektedir. Tarih egitiminde
cocugun diger akranlariyla is birligi icerisinde 6grenmesi desteklenmektedir. Bu durum Reggio Emilia
yaklasimindaki ¢cevrenin roli prensibiyle iliskilidir. Vygotsky’nin yapi iskelesi adini verdigi yaklasim da konuya iliskin
bir diger destek noktasidir. Yapi iskelesine gore ¢ocuga yardim eden 6gretmen, 6grenim gercgeklestikce kademe
kademe bu yardimi azaltarak cocugun beceriyi kazanmasina yardimci olur. Bu sekilde beceriyi kazanan gocuk artik
tepkisel 6grenenler olmaktan ¢ikarak kendi kendilerine 6grenmek icin daha fazla sorumluluk almaya baslarlar.
Vygotsky’nin PGA (Potansiyel Gelisim Alani) adini verdigi durum da bu baglamda degerlendirilebilir. Buna goére
bireyin tek basina yapip 6grenebildikleri onun bagimsiz performansi olup PGA’nin en alt dlizeyini temsil etmektedir.
Ancak ¢ocugun 6grenme dizeyinin artisina paralel olarak azalan dis destekle 6grenmesi durumu PGA’nin en Ust
dizeyini temsil etmektedir (Bodrova ve Leong, 2013). Vygotsky’nin bu kuramsal temeli Reggio Emilia ve tarih

egitimindeki gocuk imaji, 6gretmen roli ve gevre etkisiyle yakindan iliskilidir.

Cocugun egitimin bir 6znesi olarak ele alinmasi durumu cagdas tarih egitimi paradigmalarinda ve Reggio Emilia
yaklasiminda ortak noktadir. Collingwood’un tarihin, kanitin yorumlanmasiyla islenebilecegi s6ziinde oldugu gibi
¢ocuk acemi bir tarihgi gibi 6gretmenin yapilandirmis oldugu tarihsel arglimanlari kullanarak kendi tarihsel insa
surecini gercgeklestirir (Collingwood, 1990). Cocuk, 6g8retmen tarafindan yapilandiriip uygun hale getirildikten
sonra kendisine verilen tarihsel arglimanlar arasindaki iliskileri ve bltinligl insa eder. Bu insa siirecini tarihsel
imgelem olarak ifade edilebilecek diis giicli ve yaraticilik gibi kavramlarla beraber yiirGtir (Dilek, 2009). Bu tarihsel
imgelem olusturulurken diis giict disipline edilir. Tarihsel imgelemin, baglama uygun olabilecek sekillerde ifade
edilmesi 6nemlidir. Bu durum disipline edilmis tarihi imgelem olarak ifade edilmektedir (Alabas ve Dilek, 2014).
Tarihsel imgelem iki sekilde degerlendirilmektedir. Fines, bunu duragan tarihsel imgelem ve siiregen tarihsel
imgelem olarak tasnif etmektedir. Duragan tarihsel imgelemde kisi gegmisi oldugu gibi goriip resmederken,
suregen tarihsel imgelemde birey ge¢misi yeniden kurarak insa eder (Fines, 2002). Tarihsel imgelemin
olusturulmasinda is birlikli 6gretim 6nemlidir. Vygotsky de sosyal 6grenme kapsaminda is birlikli 6grenmenin
onemini dile getirmistir (Bodrova ve Leong, 2013). Goruldigi Uzere tarihsel imgelemle Reggio Emilia
yaklasimindaki cocugun imaji durumu birbirine benzemektedir. Reggio Emilia’da ¢cocugun anlam yapici ve bilginin
ortak insacisi olma durumuyla tarih egitiminin 6grenci merkezli anlayisi birbiriyle iliskilidir. Tarih egitiminin ¢agdas
amaclar arasinda tarihsel empati becerisinin de kazandirilmasi bulunmaktadir. Tarihsel empati insanlarin
ozelliklerini ve kimliklerini anlamaya ¢alisma, bu kimliklere yon veren ge¢mis deneyimleri ve sartlari anlayabilme,

tarihin, cografyanin ve diger etkenlerin insan dlstince, davranis ve duygularina etkisini degerlendirebilme yetisi
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olarak ifade edilebilir (Dilek, 2007). Tarihsel empatiye iliskin 5 diizey bulunmaktadir. Bunlar basitten karmasiga
dogru siralanacak olursa, aptal gegmis, en alt diizey tarihsel empati yetisi olup eskiden insanlarin giinimuzdekiler
gibi distiniip davranmadiklarindan dolayi aptal olarak niteler. Bir Ust dizeyde bulunan klise genelleme tarihsel
olaylarin sonuglarini dini, kiltlrel bir takim basmakalip sloganlarla ifade eder. Bir Ustteyse gunlik empati
bulunmaktadir. Ginlik empati fikir ve dislincelerini sanki tarihi karakterin fikir ve dusiinceleriymis gibi onun
agzindan aciklar. Tarihi olaylara glinlimiiz deger yargilari agisindan bakar ve ge¢miste yasayan insanlari buginin
sartlanyla bir tutar. Bir Ustte sinirli tarihsel empati yer almaktadir. Sinirli tarihsel empati tarihsel karakterleri kendi
zamanlarinda degerlendirir ama bunu sadece belli olaylar ve kisiler igin yapabilir. En Ust diizey evredeyse baglama
uygun tarihsel empati yer almaktadir (Karabag, 2014). Tarihsel empati bir anlam yapici olarak Reggio Emilia’daki

cocuk imaji ve sosyal cevre baglaminda gevrenin roli ilkeleriyle uyusmaktadir.

Tarih egitiminin erken yaslarda yapilamayacagi anlayisi yukarida da belirtildigi tizere pek ¢cok arastirmaci tarafindan
dogru bulunmamaktadir. Bazi arastirmacilar tarih egitime erken yaslarda baslanmasinin g¢ocuklarin tarihe
onyargisiz bakmasini saglayabilecegini de ifade etmektedirler (Dilek ve Yapici, 2005). Zira erken yaslarda yapilacak
tarih egitimi ¢ocukla tarihi karakterler arasinda daha kolay képriiniin kurulmasini saglayacak ve gocukta tarihsel
empati ve tarihsel sempati kavramlarinin gelismesini saglayacaktir (Dilek, 2009). Bu baglamda erken yaslardaki
cocuklara tarih egitiminin nasil verilebilecegi sorusu giindeme gelmektedir. Zira erken yaslardaki gcocuklarin bilissel
ve fizyolojik gelisimleriyle uygulanacak tarih egitiminin niteligi yakindan iliskilidir. Yukarida da ifade edildigi gibi
tarih egitiminin cagdas amaglari erken yasta ¢ocuklar uzerinde odaklanan Reggio Emilia yaklagiminin kuramsal
temelleriyle benzesmektedir. Dolayislyla erken yaslardaki cocuklar icin yiritllecek tarih egitiminde Reggio Emilia
yaklasimi pedagojik anlamda faydalanilabilecek bir kaynak olarak ortaya ¢ikmaktadir. Tirkiye’de tarih egitimi ve
Reggio Emilia yaklagimina dair uygulamali bir arastirmanin olmamasi da bosluk yaratmaktadir. Calisma hem alana
dair bu boslugu doldurmayi hem de konuyla alakal Tiirkiye’deki ilgiyi arttirmayi amaclamaktadir. incelemede
arastirmaci tarafindan secilen ve konunun sinirlandirilmasini saglayan tarihsel beceriler Gzerinden ¢alisma

yuratllmistir. Konuyla alakali olarak su sorulara yanit aranmaya calisiimistir:

1. Reggio Emilia yaklasimiyla tasarlanan tarih derslerinde cocuklar tarihsel diisinme becerilerini nasil
kazanmaktadir?

a. Kronolojik diislinme becerisi nasil kazanilmaktadir?

b. Tarihsel kavrama becerisi nasil kazaniimaktadir?

c. Tarihsel analiz ve yorum becerisi nasil kazanilmaktadir?

d. Tarihsel imgelem becerisi nasil kazanilmaktadir?

YONTEM

Arastirma Modeli

inceleme nitel arastirma ydnteminden yararlanilarak yapilmistir. Nitel arastirmada incelenen konunun nedenlerine

iliskin derinlemesine bilgi elde etmek mimkindir. Boylelikle arastirma sireci boyunca dogal ortaminda
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gozlemlenen 6grencilerin problemi nasil anlamlandirdigli ve bunun hangi nedenlerle iliskilendirildigi hakkinda
gerekceleriyle detayll bilgiler elde edilebilmektedir (Neuman, 2013; Punch, 2005; Seidman, 2006). incelemede,
nitel arastirma desenlerinden eylem arastirmasindan faydalaniimistir. Eylem arastirmasinda sorunlar anlasiimaya,
ivilestirilmeye veya c¢oziilmeye calisilir. inceleme siirecince yapilan etkinlikler esnasinda arastirmaci sorunun
anlasilmasi, iyilestirilmesi veya ¢oziimiine yonelik eylem gelistirme ¢abasi icerisine girmistir. Bu inceleme sireci
boyunca veriler sistematik bir bicimde toplanilarak analiz edilir (Derince ve Ozgen, 2015; Patton, 2014; Somekh,
2006; Uzuner, 2005; Yildirim ve Simsek, 2013). Eylem arastirmasi, problem durumunu belirleme, veri toplama, veri
analizi, eylem plani belirleme, eylem planini uygulama, alternatif eylem planina karar verme ve degerlendirme
asamalarindan olusmaktadir (Blyukoztirk, Kilig Cakmak, Akgiin, Karadeniz ve Demirel, 2012). Eylem arastirmasinin
temelinde yer alan mevcut durumun nasil daha iyi yapilabilecegi anlayisi sayesinde egitim konusunda calisan
arastirmacilar kendi egitim yaklasimlarini bu arastirma deseniyle sistemli sekilde inceleme imkani bulmaktadirlar.
Reggio Emilia yaklasimindan faydalanilarak kiiclik yas gruplarina tarih egitimi verme disilincesi alandaki bosluk
itibariyla gelistirilmeye ve izerinde distiniilmeye muhtag bir konudur. Gelistirilmesi ve ¢6zlim onerileri getirilmesi
gereken bu konu, eylem arastirmasinin anlam butunlGguyle yakindan iliskilidir. Eylem arastirmasi, egitime dair
sorunlari belirlemek, onarmak veya gidermek igin incelemenin gercek sinif ortaminda yapilmasina imkan
saglamaktadir (Johnson, 2002). Eylem arastirmasi uygulamaya donik bir ¢calismadir. Arastirmaci da uygulama
siirecinin icerisinde yer almaktadir. Dolayisiyla slire¢ boyunca yogun bir etkilesim ve paylasim mevcuttur (Yildirm
ve Simsek, 2013). Bu, problem durumunun tespiti ve giderilmesinde sorunun daha net anlagiimasini, uygulayici ve
katilimci arasinda is birliginin giglendiriimesini ve oOnerilen ¢o6ziimlerin uygulamaya aktarilmasi noktasinda
dogabilecek sorunlari an aza indirilmesini saglamaktadir (Aksoy, 2003; Mills, 2011). Bu anlamda ¢alisma teorik ve
pratik arasinda rasyonel bir bag kuran bir praksis olarak ortaya g¢ikmaktadir. Bununla beraber 6gretim sireci,
dogrudan gelistirilebilmekte ve uygulama esnasinda arastirmaci tarafindan ortaya ¢ikabilecek durumlardan dolayi
degistirilebilmektedir. Bu agidan eylem arastirmasi mesleki bir kaniya varilmasi, uygulama tizerine arastirmacinin
disinup degistirebilmesi ve arastirmacinin kendi uygulamalarinin niteligini degerlendirebilmesi agisindan
o6nemlidir. Eylem arastirmasi sireg igerisinde sekillenmektedir. Bu yonuyle esnek bir yapiya sahiptir (Creswell,
2013; Yildirnm ve Simsek, 2013). Odak noktasi kiiclik yas gruplarindaki ¢cocuklar olan Reggio Emilia yaklasimindan
faydalanarak bu yas grubundaki cocuklara nasil bir egitim verebilecegi sorununa getirilebilecek en makul ¢6zim
onerilerinden birisi de sahada yapilan egitsel faaliyetler sonucunda elde edilen verilerin sistemli bir bicimde
analiziyle ortaya gikacaktir. Bu nedenle galismanin uygulamali olma gerekliligi eylem arastirmasinin segilmesinde

o6nemli rol oynamistir.

Calisma Grubu

inceleme erken yas grubundaki cocuklarla tarih egitimini esas aldigi icin 78-89 aylik ¢ocuklarla calisiimasi tercih
edilmistir. Bunun icin Reggio Emilia yontemiyle egitim veren bir kurumda g¢alisma yapilmak istenmistir. Dolayisiyla
calismanin yapilmasi icin secilen 6rneklem bu amaglara uygun olmak durumundaydi. Amacli 6rneklemede de belli
ozellikleri blinyesinde barindiran olgu veya olaylarin segilip derinlemesine arastirilmasi beklenmektedir

(Bayukoztirk, Kilic Cakmak, Akglin, Karadeniz ve Demirel, 2012). Bu nedenle arastirmada calisma grubu amach
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drnekleme uygun olarak segilmistir. Calisma grubu istanbul’da Reggio Emilia yaklasimiyla egitim veren &zel kurum
olan bir okuldan segilmistir. Toplamda 18 ¢ocukla ¢alisilmistir. Calisma hakkinda okul 6gretmenleri ve 6grencilerine
kisa bilgilendirme konusmalari yapilmistir. Bu yas grubundaki cocuklar icin Turkiye’deki resmi mifredat icerisinde
tarih dersi bulunmamaktadir. Dolayisiyla ¢alismanin yapildigi kurumda da tarihsel dislinceyi gelistirmeye yonelik
etkinlik yapilmadigi tespit edilmistir. Cocuklara 6grencinin ilk harfi O kodu verilmistir. Cocuklara ait dzellikler ve

etkinliklere katilip katilmadiklarina iliskin bilgiler asagidaki tabloda belirtilmistir:

Tablo 1. Katimcilara Ait Bilgiler

Kod Yas Cinsiyet 1. Etkinlik 2. Etkinlik 3. Etkinlik 4. Etkinlik
01 87 ay K Katildi Katild Katildi Katildi
02 88 ay K Katildi Katild Katildi Katildi
03 84 ay E Katildi Derse Derse Katildi
Gelmedi Gelmedi
04 84 ay E Katildi Katild Katildi Katildi
05 88 ay E Katildi Katild Katildi Katildi
06 88 ay E Katildi Katild Katildi Katildi
07 85 ay K Katildi Katild Katildi Katildi
08 78 ay K Katildi Katildi Katild Katildi
09 87 ay K Katildi Katildi Derse Katildi
Gelmedi
010 80 ay K Katildi Katildi Katildi Katildi
011 84 ay K Katildi Katildi Katildi Katildi
012 78 ay K Katildi Katildi Katildi Katildi
013 78 ay K Katildi Katildi Katildi Katildi
014 89 ay K Katildi Katildi Katildi Katildi
015 86 ay K Katildi Katild Katildi Katildi
016 84 ay E Katildi Katild Derse Katildi
Gelmedi
017 85 ay E Katildi Katild Derse Katildi
Gelmedi
018 84 ay K Katildi Katild Derse Katildi
Gelmedi

Uygulama Siireci

Calismaya baslanmadan uygulamanin yapilacagi 6zel okul kurucusu ve vyetkilileriyle gérismeler yapilmistir.
Ardindan uygulamanin yapilacagi grubun 6gretmeniyle gorisiilmis ve etkinliklerin yapilmasina yonelik izinler bu
goriismeler neticesinde alinmistir. Uygulama siirecinden 6nce g¢ocuklarla tanisilmis ve bu baglamda onlarla
gorismeler yapilmistir. Ardindan etkinlik sirecine baslanmistir. Verilerin toplanmasi icin 4 adet etkinlik yapiimistir.
Bunlardan ilki 26 Nisan 2018 tarihinde yapilmistir. 1 numarali bu etkinlikte 6grencilerle ginimiz ev ve
mabhallelerinin nasil oldugu tartisiimistir. Burada ¢ocuklarla toplu diyaloga girilmistir. Ardindan glinimiiz ev ve
mabhallelerinin nasil oldugunun resmedilmesi istenmistir. Bu resimler izerinden ¢ocuklarla tek tek gértsilmustdr.
ikinci etkinlik 30 Nisan 2018 tarihinde yapilmistir. 2 numarali bu etkinlikte gocuklara klasik Osmanli evlerine ait bazi
gravir ve fotograflar gosterilmistir. 1 ve 2 numarali gravir Cesare Biseo’nun, 3 numaral graviir William Henry

Bartlett’in, 4 numarali gravir L. Fleury, 5 ve 7 numarali graviir Thomas Allom, 6 numarali graviirse Eugéne Flandin’e
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aittir. Bu graviirler XIX. yizyil istanbul’'unun Yenikdy, Uskiidar, Bogazigi, Kiz Kulesi, Salacak, Anadolu Hisari,
Beylerbeyi gibi ¢esitli noktalarina ait cizimleridir. (Sevim, 2002). Fotograf olarak Uskiidar, Cengelkdy ve Acibadem
bolgelerinde bulunan tarihi evlerin XX. ylzyilda cekilmis siyah beyaz fotograflar cocuklara gosterilmistir (Balci,
2010). Fotograflar 8, 9, 11 ve 12 seklinde numaralandirilmigtir. Bunlarin diginda Ergin Tinaz'in yaptigi Uskidar,
Dogancilar'da bulunan ve tarihi bir yapi olan Sekerci Giizeli Hasan Efendi kdskiiniin maketine ait fotograf da
cocuklara gdsterilmistir. Bu gérselse 10 seklinde belirtilmistir. Bu gorsellerin konulariysa istanbul’a ait tarihi
konaklar ve yalilar, mahalleler, flora, fauna ve o dénemde yasayan insanlardir. Dolayisiyla ¢ocuklara tarihi konak,
yali, kbsk ve bunlarin bulundugu sosyal ve fiziki cevreye ait 7 adet graviir ve 5 adet fotograf gosterilmistir. Bu evlerle
alakall ¢ocuklarla beraber toplu bir yorumlama sirecine girilmistir. Ardindan c¢ocuklardan klasik tarzda ev
resmetmeleri istenmistir. Cizilen resimler hakkinda cocuklarla tek tek gérisiilmustiir. Uclincii etkinlik 07 Mayis
2018 tarihinde yapilmistir. 3 numaral bu etkinlikte ¢ocuklara, uyarlanan tarihsel bir hikaye okunmustur. Zira iyi bir
tarihsel hikaye dinleyiciyi icine cekerek buradaki kahramanlarla 6zdesim kurulmasina ve tarihsel empati ile tarihsel
sempati becerilerinin gelismesine katki sunmaktadir (Karabag, 2014; Blyth, 1989; Simsek, 2006a). Okunan hikayede
istanbul gecmis haliyle anlatilmis ve Uskiidar’daki bir mahalleyle buradaki evler betimlemistir. Karli soguk bir kis
gecesinde istanbul, Kuzguncuk sokaklarinda boza satan Bozaci ibrahim ile ondan alisveris yapan mahalleli arasinda
gecen olay kisa bir bicimde kurgulanmistir. Mahalleye ve evlere ait betimlemelerse bu olay etrafinda ¢ocuklara
aktarilmistir. Hikaye okunduktan sonra gocuklarla beraber yorumlanmistir. Ardindan hikayede tasvir edilen ev ve
mahallenin resmedilmesi istenmistir. Ortaya ¢ikan Urilnler hakkinda ¢ocuklarla tek tek goriigiilmistir. Dordinci
etkinlikse 09 Mayis 2018 tarihinde yapilmistir. 4 numarali bu etkinlikte klasik (eski) ve glinimiz evlerine ait mimari
unsurlar kagida basilip parcalar halinde ¢ocuklara verilmistir. Bunlar klasik ve giinimiz evine ait pencere, kapi,
balkon/cumba 6geleridir. Etkinlik kapsaminda her bir cocuga 3 adet klasik 3 adet glinimtiz evine ait kapi fotografi,
4 adet klasik 4 adet glinimiz evine ait pencere fotografi, 7 adet cumba 7 adetse balkon fotografi verilmistir.
Cocuklardan pargalari dogru bicimde kullanarak klasik ya da glinimiiz evine ait bir model olusturmalari istenmistir.
Burada gocuklarin pargalari dogru kullanip kullanmadiklari ve yaraticiklari gdzlemlenmistir. Ortaya gikan Urlinlerle

ilgili cocuklarla yapilan bire bir gériismelerle bilgi alinmstir.
Veri Toplama Siireci

Cocuklarin yaslarinin kiigciik olmasi sebebiyle ifadelerinin ucunun kapali olabilme ve bu nedenle izaha ve agiklamaya
muhtag olabilme durumu bulunmaktadir. Gorlisme yontemi sayesinde ¢ocuklarin ucu kapal ifadelerinin veya
etkinliklerdeki ¢alismalarina dair yorumlarinin sondaj sorulari ile daha agik bir hale getirilmesi amaglanmistir. Bu
sebeple veri toplama araci olarak goriisme yéntemi kullanilistir. Ogrencilerle yapilan goriismelerle elde edilen
veriler not defterine kaydedilmistir. Cocuklarin ortaya nasil bir Grlin koyacaklari énceden kestirilemeyecegi igin
goriisme sorulari 6nceden hazirlanmamistir. Bu nedenle yapilandiriimamis goriisme tercih edilmistir. Cocuklarin
kendilerini net olarak ifade edememe ihtimaline karsi onlarin sinif icindeki etkinliklere dair hal ve hareketleri de
gozlemlenmistir. Bu nedenle gézlem de arastirmanin bir diger veri toplama araci olmustur. Gézlem sonucu elde
edilen veriler not defterine kaydedilmistir (Gerson ve Horowitz, 2002; Yildirrm ve Simsek, 2013). Cocuklarin

katildiklari etkinlikler sonunda ortaya cikarttiklari Griinler de arastirmacinin veri toplama siirecinde faydalandigi
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diger bir unsur olmustur. Yapilan 4 etkinligin her birinin sonunda gocuklar tarafindan yapilmis olan giktilar elde
edilmistir. Bu ciktilar hem arastirmaci tarafindan incelenmis hem de gerekli durumlarda g¢iktiya ¢ocuk tarafindan

yiklenen anlamin daha detayli olarak anlasiimasi i¢in ¢ikti hakkinda ¢ocuklarla gorisilmastar.

Verilerin Analizi

Verilerin analizi sirecinde olabildigince nesnel bir yontem izlenmeye calisilmistir. Eylem arastirmasinda
arastirmacinin yanliiginin karismasi durumunun yiksek oldugu ifade edilir. Bu nedenle incelemenin planlanmasi,
yuritilmesi ve verilerin ¢oziimlenmesinde olabildigince seffaf ve dikkatli olmak gerekmektedir (Blyukoztirk,
Cakmak, Akgln, Karadeniz ve Demirel, 2013). Bu sorunlari en aza indirmek igin arastirmaci slire¢ boyunca tiim
karisikliklari agikca beyan etmelidir. Bu inandiricilik kriteri olarak ifade edilmektedir. Arastirmaci, inceleme siireciyle
ilgili yeterli agiklamalari yapmalidir. Bu transfer edilebilirlik kriteri olarak tanimlanmaktadir. Arastirma sireci
hakkinda detayli bilgiler sunulmalidir. Bu glivenilebilirlik kriteridir. Arastirmaci siire¢ boyunca tarafsizlik konusunda
dikkatli davranmalidir. Bu onaylanabilirlik kriteri olarak ifade edilmektedir (Gay, Mills ve Airasian, 2011). Bu
baglamda arastirma verilerinin analizinin olabildigince objektif olabilmesi icin icerik analizi ve betimsel analiz
kullaniimistir (Patton, 2014; Yildinm ve Simsek, 2013). Bunun icin gériisme ve gézlem sirasinda kaydedilen notlar,
etkinlik giktilari ¢oziimlenmis ve degerlendirilmistir. Bu veriler kendi iclerinde tasnif edilmis ve uygun bir kategori
gelistirilerek adlandiriimislardir. Kategoriklestirilen ciktilar kendi iclerinde arastirmaci tarafindan yorumlanarak
bulgular basligl altinda ifade edilmislerdir. Verilerin sundugu icerikler degerlendirildigi gibi imkan &l¢tisinde

bunlarin oransal olarak bulgularda sunulmasina da gahsilmistir.

BULGULAR

Kronolojik Diisiinme Becerisi Nasil Kazanilmaktadir?

Yapilan etkinliklerde kronolojik diisiinme becerisine iliskin tespitler eski ve bugiinkii ev modellerinin ayrimina
yonelik olmustur. Bununla beraber evin pargalarinin da tek tek eski veya yeni eve ait olduguna iliskin kronolojik
alginin dlizeyini tespite yoneliktir. Calismada kronolojik diisinme becerilerinin tespitinde evlerin eski ve yeni olarak
tasnif edilebilmesi lizerinden tarihsel degisim ve sureklilik 6geleri gozlemlendi. Tarihsel degisim ve sirekliligin
algilanmasinda gocuklarin zihninde yer alan giiniimiz ev modellemesiyle gegmisteki evin arasindaki farklarin neler
olabilecegi hem s6zIi hem de etkinlik temelli olarak anlasilmaya galisiimistir. Calisma siiresince ¢ocuklarin gliniimiiz
ev anlayisina uygun olarak ortaya koyduklari algilar “klasik ev ve apartman ev genellemesi; yatay mimari-dikey

mimari”, “beton ve doga”, “kdhne ve liks yapilar” olarak siniflandiriimistir.

Klasik ev ve apartman ev genellemesi; yatay mimari-dikey mimari kapsaminda 1, 2 ve 3 numaral etkinlik
verilerinden faydalanilmistir. 1 numarali etkinlikte giiniimiiz evine iliskin algida 012’nin resmi haric diger 17 cocuk
01, 02, 03, 04, 05, 06, 07, 08, 09, 010, 011, 013, 014, 015, 016 dikey mimari tarzda ¢alisma ortaya
koymuslardir. 01 “evlerin site oldugunu ve pek cok binadan olustugunu” sdylemistir. Kendi apartmanlarinin da 15

kattan olustugunu ifade etmistir. 01’in yaptigi resimde de binada onun yiiksek olduguna isaret eden bir asansér
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bulunmaktadir. Bu konuda O3 “evlerinin 7 kat oldugunu ve yiiksek bir apartman oldugunu” séylemektedir. 017
“evlerinin yiiksek bir apartman oldugunu”, 013 “evlerinin 5 katli bir apartman oldugunu séyleyip disinin gri ile yesil
arasi bir renk oldugunu” séylemektedir. 013 cizmis oldugu resimde ifade etmis oldugu tarifi daha giizel bir sekilde
tasvir etmistir. Bu konuda 04 “evlerinin yaninda pek ¢ok binalar oldugunu” séylemistir. Ogretmenin evlerinde
balkon ve pencere olup olmadigina iliskin sorusuna “evierinde pek ¢ok pencere ve balkon oldugunu” soyleyerek
cevaplamistir. Sehir hayatinin yiiksek, kalabalik ve sik binalarinin bulundugu anlayisint 015 “evlerinde balkon
oldugunu bir apartmanda oturduklarini ve dis kapisinin bulundudunu bunun éniinde de ¢itler oldugunu” 09
“oturduklari binanin kalabalik oldugunu, binalarinin ¢ok biiyiik ancak icindeki evlerin apartmana oranla kiigiik
oldugunu” soyleyerek ifade etmislerdir. Ginimuiz evlerine dair genel alginin yiksek binalarin, bol pencere ve

balkonlarin, sik evlerin bulundugu binalar oldugu anlasiimaktadir.

01 yukaridaki yorumuna uygun bicimde yaptigi resim calismasinda kagidi dikey bir vaziyette kullanarak evi dik bir
dikdortgen halinde resmetmistir. Ayni zamanda binanin ortasina ancak yiiksek katli yapilarda bulunabilecek gizgi
seklinde bir asansér de ilave etmistir. Bu O1’in zihnindeki giinimiiz evlerinin dikey mimari ile olan iliskisini
yansitmasi agisindan énemlidir. 02 calismasinda pek ¢cok pencere kullanmasi ve bunlara paralel olarak kapi girisine
pek ¢ok dairenin zilini eklemesi binada ¢ok kisinin yasadigini bize gdstermektedir. Bu tarzda yiksek pek ¢ok
daireden olusan, sikisik bina tasavvuru 014’iin calismasinda da dikkat cekmektedir. 03, 7 adet dairenin bulundugu
Saray isimli apartmanin yani sira kafenin, sandalye ve masalarinda bulundugu bir mahalle cizmistir. O4’te benzer
bir sekilde yukarida ifade ettigine paralel olarak dik dikdértgen formda cizdigi dikey mimariye ait bir evi ve trafik
icerisindeki bir mahalleyi resmetmistir. Yine 07 dikey bir ev resmetmis ve gériisme sirasinda “evlerine gitmek igin
yokustan gectiklerini” soyledi. “Apartmanlarinin hemen yaninda bir kuafér ve cicek¢i oldugunu” sdylemis ve
anlattigi gibi de galismasini tamamlamistir. Sadece evlerin degil ayni zamanda mahallelerin de degisen ve sehirlesen

hayat tarzinin birer yansimasi olarak ¢ocuklarin zihninde yer aldigi goérilmektedir.

Sekil 1: 014’tin 1. Etkinlikteki Calismasi
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2 numarali etkinlikteyse gliniimUiz evleri ile gegmisteki evler arasinda bulunan benzerlikler ve farkliliklar tGizerinden
tarihsel streklilik ve degisim baglaminda kronolojik disiinme becerileri tespit edilmeye calisilmistir. 1 numarali
graviir hakkinda O18 “cok fazla ev oldugunu, sikis sikis oldudunu ve bu yiizden sevmedigini” séylese de 5 numarali
gravir hakkinda “evin ¢ok katli olmayan giizel bir ev oldugunu” 7 numarali graviir hakkinda “evin orta boylu
oldugunu ve ¢ok yiiksek bir bina olmadigini, yanlarinda ¢cok fazla ev oldugunu” séylemektedir. 07, 7 numarali graviir
hakkinda “éniinde deniz oldudu ve orta boylu bir bina oldudu icin atlanarak intihar edilemeyecegini” 015, 4
numarali graviir hakkinda “evin iki katli” yani yiksek olmayan bir yapi oldugunu belirtmistir. Genel manada
gravirdeki evlerin az kath olmasi durumunun yiiksek katli ev algisina karsi ¢ocuklarin dikkatini hizlica ¢ektigi ve
yorumlarin bu ydnde toplandigi sdylenebilir. Etkinlige katilanlardan 01, 62, 04, 05, 6, 07, 08, 09, 011, 612, 013,
014, 015, 017 ve 018 yaptiklari calismalarda yatay mimari tarzinda evler insa ederlerken 010 ve 016 bu tip bir
calisma yapmamislardir. 04 ve 05’in calismalari fotograf 11’e cok benzemektedir. Burada O7’nin calismasi 6zgiin
nitelikte oldugu gbze carpmaktadir. 011’in resmine baktigimizdaysa resmini dért pargaya béldiigi ve kendisinin
ifadesine gore konu ile ilgili resmini sol alta yaptigini digerlerininse serbest ¢alismalari oldugu anlasiimaktadir. Yine
011 evi iki kath oldugunu sézel olarak ifade etmistir. 014 de yatay mimariye ait bir ev resmetmis ve evin ahsaptan
yapilmis oldugunu belirtmek igin evi kahverengiye boyamistir. 7 numarali graviri yatay mimari seklinde

yorumlayan 018 ayni sekilde bu yorumunu resme de yansitmustir.

3 numarali etkinlikteyse hikaye okunmus ve sonrasinda cocuklarla hikaye hakkinda konusulmustur. 01, 05, 08,
hikayede sézii gecen evin “2 katl bir ev oldugunu” 018, 010 ve 014 “evin ahsap ve 2 katl oldugunu” ifade etmistir.
Hikayede de c¢ocuklarin evin yatay kisminin ilgilerini ¢ektigini ve bunu giinimuiz evlerinden ayri bir 6zellik olarak
zihinlerinde yapilandirdiklarini gérmekteyiz. Hikayeyi resmedenlere baktigimizdaysa 01, 02, 04, 05, 06, 07, 08,
010, 011, 012, 613, 014, 015 yatay mimaride evler resmederken aksi bir calisma bulunmamaktadir. Bunlardan

02 ve 07 evin yani sira hikayede bahsedilen yokusu, 04 ve O5 hikayede gegen kahramanlari da tasvir etmislerdir.

Sekil 2: 010’un 1. Etkinlikteki Calismasi

Beton ve doga kapsamindaysa 1 ve 2 numarali etkinlikler esas alinmistir. Bazi gocuklar glinlimiiz evlerinde dogadan

bahsetseler de yaptiklari galismalarda bunlarin sinirli alanlara hapsolmus bir yesil alan oldugu goruliir. Bu baglamda
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yapilan 1 numarali etkinlige bakildiginda giinimiize evlerini ve gevresini 01, 02, 03, 04, 05, 06, 07, 08, 012, 013,
014 ve O18 betonarme bir bigcimde tasarlarken 09, 010, 011, 015, 316 ve 017 dogaya iliskin bir takim unsurlarla
resmetmislerdir. Fakat doga ile i¢ ice olmaktan ziyade bu yukarida da bahsedildigi gibi sinirlari belli cok az yesillikten
ibaret bir gériinim arz etmektedir. Zira O5 bu konuda “evlerinin hemen 6niinde bir cami oldugunu, pencerelerinin
6niinde orman oldugunu ve hemen yaninda da park oldugunu séyleyip, mahallelerinde bakkal ve lokantanin da
oldugunu” ifade etmektedir. Ancak 05’in ¢alismasina baktigimizda orman olarak ifade ettigi yerin yalnizca bir
agactan olustugunu ve park olarak soz ettigi yerinse betonlarin arasinda sikismis birkag cicekten ibaret oldugu
goriilmektedir. Yine 09 da citlerle gevrili ufak bir bahce yapmis ve icerisine birkac kedi resmetmistir. Burada
cocuklarin glinimiiz evlerine iliskin doga ile i¢ ice sOylemi bile aslinda kalabalik, yiksek binalarla 6érili ve sikisik
sehirde mahsur kalmis birkag yesil alandan ibarettir. Orman olarak kastedilen yerin bir agac ile ifade edilmesiyse
kelimenin anlami ve ¢ocuk tarafindan ona yiiklenen manayla arasindaki ugurumu bizlere géstermektedir. 017 ve
015 mahallelerinde park oldugunu ifade ederken 010 orman bulundugunu sdylemistir. Yine O10’un galismasinda
ormandan ziyade, tek bir agactan ibaret yesil alan goriilmektedir. 011, 015 ve 016’nin calismalarindaysa dogaya

iliskin unsurlar sinirlandirilmis ve minimalize edilmis bir bicimde tasvir edilmistir.

2 numarali etkinlige bakildigi zaman 07, 08, 09, 010, 011, 012, 014, 015 ve 018’in ¢alismalari klasik evleri dogayla
ic ice gdstermekteyken 01, 02, 04, 05, 06, 013, 016 ve O17’in calismalarinda klasik evlere dair tarihsel insa odag,
doga olmamis ve giiniimiiz ev algisindan yola cikarak dogadan tecrit edilmis evler resmedilmistir. 07 ve 018, 1
numarall gravire bakarak sokaklarda koyunlarini gezdiren g¢oban gormeleri sebebiyle burasini bir ciftlige
benzetmektedirler. Cocuklarin ormanla kastettikleri durumu resmederken tek bir agacla ifade etmesi ile XVIII.
ylzyilin sonu XIX. ylzyilhin basi bir donemi konu edinen graviirde sehrin sokaklarinda koyunlarini ilerleten ¢obani
goren ¢ocuklarin burayi ciftlik sanmasi ayni zihni Griiniin bir neticesi olmalidir. Nitekim sehirlerde dogup blyliyen
cocuklar icin sokaklarda yirittlen koyunlar uzak bir olgudur. Onlar igin bu durum ancak modern sehirlerin disinda
yasanabilirdi. 015, 3 numaral graviir hakkinda “Zeminin tastan oldugunu ve karsisinin deniz oldugunu ve
yanlarinda da gicekler bulundugunu” ifade etmistir. Yine 07 ve 018’de evin gevresinde agaglar ve gicekler oldugunu
ifade ederek bu 6zellige vurgu yapmislardir. Ayni konuya iliskin 015, 4 numarali graviir igin “evin iki katli doga
icinde suyun yaninda ve denize baktigini ve cok pencereli, ferah manzaral bir ev” oldugunu 013 ayni graviir
hakkinda “cok giizel, restoran gibi dedi. ici bos, adacli ve denize yakin” demektedir. Benzer yorumlari uzatmak
miimkindiir. 5 numaral gravirle ilgili O11 “burasinin éniinden deniz veya nehir aktigini” 018 “orman ve denizin

o

yan yana olmasindan duydugu ferahligi” ifade etmistir.
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Sekil 3: 08'in 2. Etkinlikteki Calismasi

Tim bu genel yorumlarin haricinde O7’nin 7 numaral graviir hakkindaki diistinceleri ilgingtir. 07 “burasinin pek
korunakli olmadigini ve hirsizlarin her an girebilecegini ayrica 6niinde deniz oldugu ve orta boylu bir bina oldugu
icin atlanarak intihar edilemeyecegini” séylemektedir. Zira 07 icin evler, siteler seklinde duvarlarla gevrili belirli
sosyokiiltirel ve sosyoekonomik ziimreleri homojen bir bicimde igerisinde barindiran ve duvarin diger tarafinda
bulunan &tekileri glivensiz ilan eden bir sehirlesme anlayisina sahiptir. Bu nedenle 07 evin tabiat unsurlari ile i¢ ice
olmasinin yani sira mahalle ile bitiinlesmis bir bicimde ferdi degil kolektivist bir anlayisla mahalle kiiltiri Gzerinden
sekillenen farkli sosyokiiltiirel ve sosyoekonomik heterojen yapisina da yabanci hissetmektedir. Bu durum tarihsel
degisim ve sireklilik baglaminda farkindaligi saglanan kronolojik dislinme becerisinin bir uzantisini

olusturmaktadir.

Kéhne ve liiks yapi algisi kapsamindaysa glinimiiz evlerinin liks geleneksel evlerin kdhne oldugu yoéninde
calismalara rastlanmistir. Klasik evlerin ahsap olusu cocuklardaki bu anlayisi tetiklemistir. 2 numaral etkinlige
baktigimizda evlerin ahsap olmasi ve boyasiz vaziyette bulunmasi cocuklarin klasik evlere karsi “eski” algisina sahip
olmalarina neden olmustur. Bu konuda 1 numarali graviir hakkinda O7 “evler giizel bir sekilde boyanirsa ¢ok hos
duracagini” beyan etmistir. 9 numarada gosterilen klasik eve bakan ¢ocuklar buranin eskimis olduguna kanaat
getirerek hayaletlerle dolu olabilecegini sdylemislerdir. 9 numarali fotograf hakkinda 02 “hayaletli ve eski bir ev
oldugunu”, 01, 07 ve 013 de 9 numarali fotografta “evin hayaletli oldugunu” séylemislerdir. Buna daha carpici bir
drnek olarak 017’nin 9 numarali fotograftaki klasik ev hakkindaki “evin korku filmi kahramani Freddy’nin evi
olabilecedini” yorumu gosterilebilir. Benzer bir bicimde 07 ayni fotograf icin “evin hayaletli oldugunu ve burada
Freddy’nin veya onun bliyiikannesinin olabilecegini” ifade etmistir. Klasik eve ait fotografa bakarak biligsel insa
sureglerini Freddy ile yapilandirmalari kiiltirel kimligin konumlandigi yerin tespiti agisindan da 6nemlidir. Yukarida

s6zi edilen 01, 017, 013 ve 07’nin yorumlari Egan’in mitsel evresiyle uyumludur.

01’in yapmis oldugu calismaya bakildiginda binanin yaninda bir agaca rastlamaktadir. 01 bu agacin yilbasi agaci
oldugunu ifade etmistir. 01’in cok benzer mimari 6gelere sahip olan iki klasik ev gérseli olan 11 ve 10 yorumlarken
birisine duvarlari soyulmus kéhne digerine liks demistir. Aslinda bunlardan birisi siyah beyaz bir fotografla

gosterilirken digeri klasik eve ait bir maket gorseliydi. Burada iki klasik evin ayrimini yapamamis ve boyali bir halde
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olan klasik eve ait maket gorselini yeni bir ev sanarak yorumlamistir. Bu ev Uzerinden glinimuiz ev algisini
yansitmistir. Ornegin eski fotograflarda agaglarin bir orman olarak yorumlanmasina karsi 01 ilk defa olarak
buradaki agaci giiniimiiz ev tipolojisine yer alan yilbasi agacina benzetmistir. Bu giinliik empatiye bir 6rnektir. 02
yaptigi calismada evin dis cephesini soyulmus olarak resmetmistir. 11 numaral gorseli de yorumlarken “burasinin
duvarlarinin soyulmus oldugunu” séylemektedir. 013 de eski eve ait calismasinda benzer bir resim tasvir etmis ve
sarl noktalarin soyulmus yerler oldugunu ifade etmistir. 013, 9 numarali gérseli yorumlarken evin “eski ve kirik

dokiik oldugunu” ifade etmistir.

3 numarali etkinlikteyse yine klasik evlerin kéhnelesmis olduguna iliskin var olan gorislerin devam ettigini
gdrmekteyiz. 08 “eski bir ev oldugunu” ifade etmektedir. Bu baglamda O1 “evin korkung ve hayaletli olabilecegini”,
017 “evin korku filmi karakteri olan Chucky’nin evi oldugunu” séylemektedir. Burada eskimis yikik dékiik evlerin
hayaletli olabilecegi imaji ve hayaletin de Chucky olarak yorumlanmasi 6zneyle nesne arasindaki kilttrel farkliligin
bir neticesi olarak gorulebilir. Cocuklarin gegmis ev algisinin “eski” kavrami altinda toplandigi anlasiimaktadir. Yani
evin tarihi veya klasik olmasinin bir 6nemi yoktur. Eski ve yipranmis olmasi onu bu kategoriye sokan kistastir.

Ornegin ev klasik olsa bile onun boyali ve yeni gibi olmasi evin modern bir ev olarak yorumlanmasina yetmistir.

Tarihsel Kavrama Becerisi Nasil Kazanilmaktadir?

Tarihsel kavrama becerisi gegmise ait olan kavram, olgu, terim ve teoriler arasinda miinasebet kurmayi ve bunlari
anlamlandirmayi igerir (Demircioglu, 2009). Cocuklarin basit diizeyde siralama becerilerine en iyi hitap eden
etkinlik 4 numarali etkinliktir. Burada g¢ocuklar klasik ve giinimiiz evine dair karisik olarak verilen mimari 6geleri
kullanarak klasik veya glinimize ait bir ev tasarlamislardir. Klasik ve giinim{z evlerine dair mimari malzemeler
olarak kapi, pencere, cumba ve balkon unsurlari degerlendirmeye alinip ¢cocuklara dagitilmistir. Malzemelerden

hangilerini ne kadar ve nasil kullanip kullanmayacaklari tamamen gocuklara birakilmistir.

4 numarali etkinlik sonucu kapi unsuruna dair ortaya ¢ikan iriinlere bakildiginda 01, 02, 63, 09, 010, 011 ve
012’nin 1 tane kapi kullandiklarini ve O3 haricinde bunlari dogru olarak yerlestirdikleri gériilmektedir. 05, 06, 08,
013, 014 ve 017’i 2 tane kapi kullandiklarini ve 2’sini de dogru sectikleri gériilmektedir. Bunlar arasindan sadece
06, 2 secimini de yanls yapmistir. 04, 015 ve 018, 3 parga kapi kullanmis ve 3’linii de dogru olarak se¢mistir.
Kullanilan 28 parca kapidan 25 tanesi dogru olarak secilmistir. Bunlardan glinimiize ait ev tasarlayip bunlara ait
kapiy1 dogru olarak kullananlar 01, 04, 05, 08, 09, 014, 017 ve 018'dir. Klasik ev tasarlayip ona ait kapiy! dogru
olarak kullananlar 02, 04, 05, 010, 011, 012, 013, 015 ve 018’dir. 04, 05 ve 018 hem klasik hem giiniimiize ait
tasarim yapmis ve kapi unsurunu ikisinde de dogru olarak kullanmislardir. O3 ve 06 klasik bir ev tasarlamis ancak
kullanmis oldugu kapi giiniimiize aittir. Klasik bir ev tasarlayan 07 kapi kullanmak yerine evin kap bdlimiini yirtmis
ve buranin kapi oldugunu ifade etmistir. 016 da kapi kullanmamistir. Cocuklarin klasik ve giiniimiiz evlerine iliskin

bir mimari 6ge olan kapi se¢cimlerinde ayirt edebildiklerini ve tarihsel kavrama becerilerinin gelistigini gormekteyiz.

4 numarali etkinlik sonucu cumba ve balkon unsuruna dair ortaya ¢ikan iiriinlere bakildiginda 01, 1 pargayi yanlis

olarak, 02, 2 parcayi, 03, 5 parcanin 4’iinli, 04, 6 parganin 5’ini, 05, 2 parcanin 1’ini, 06, 2 par¢anin 2’sini, 07, 1

Yasar, H. Y. & Pamuk, A. (2020). Reggio Emilia Approach In History Class; Action Research,
1904 International Journal of Eurasian Education and Culture, Issue: 11, pp. (1862-1915).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602 4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

parcanin 1’ini, 08, 1 parganin 1’ini, 09, 3 par¢anin 3’iini, 010, 1 parganin 1’ini, 011, 1 parcanin 1’ini, 012, 1
parcanin 1’ini, 013, 2 parcanin 2’sini, 014, 3 parcanin 1’ini, 015, 3 parcanin 3’iin{i, 016, 3 parcanin 2’sini, 017, 3
parcanin 1’ini, 018, 3 parcanin 3’iinii dogru olarak kullanmistir. 1, 04, 05, 014 ve 017 se¢cmis olduklari parcalarda
cumbalari yanhs olarak giinimiiz evlerine yerlestirmislerdir. 43 parcadan 34’U dogru olarak kullanilmistir.

Cocuklarin balkon ve cumbalari dogru bicimde ayirt ettikleri gorilmektedir.

Sekil 4: 015’in 4. Etkinlikteki Calismasi

4 numarali etkinlik sonucu pencere unsuruna dair ortaya gikan iriinlere bakildiginda klasik eve iliskin 02, 6 parcanin
4'Gni, 012, 2 parganin 2’sini, 013, 1 parcanin 1’ini, 015, 2 parcanin 2’sini dogru kullanmiglardir. Giiniimiiz evine
iliskin calisma yapanlardan 01, 2 parganin 2’sini, 014, 3 parganin 2’sini, 017, 2 par¢anin 1’ini dogru kullanmislardir.
18 pargadan 14’0 dogru kullaniimistir. Cocuklarin pencerenin eski veya yeni ayrimini genel olarak yapabildikleri ve

tarihsel kavrama becerisine genel hatlariyla sahip olabildikleri goriilmektedir.

Tablo 2. Tarihsel Kavrama Becerisine iliskin istatistik

Kod Dogru Kullanma Orani
61 %75
62 %77.77
63 %66.66
64 %88.88
65 %75.00
06 %50.00
67 %100
68 %100
09 %100
610 %100
611 %100
012 %100
613 %100
014 %62.5
015 %100
016 %33.33
617 %57.14
618 %100
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Tarihsel Analiz ve Yorum Becerisi Nasil Kazanilmaktadir?

Tarihsel analiz ve yorum becerisi tarihsel durumlar Gzerinde 6zgiin ve orijinal ¢ikarimlarda bulunmak, tarihsel
durumu yaratici bir bicimde insa edebilme becerisi olarak degerlendirilebilir. Tarihsel analiz ve yorum becerisi daha
¢ok soyut islemler dénemine hitap eden bir kavramdir. Calismanin 3 ve 4 numaral etkinlikleri becerinin
dlclimlenmesine ydnelik olmustur. 3 numarali etkinlikte 06, 07, 011 ve 015, 4 numarali etkinlikteyse 01, 02, 04,

012 ve 015 bu beceriye yénelik calismalarda bulunmustur.

Sekil 5: 015’in 4. Etkinlikteki Calismasi

3 numarali etkinlikte O6 yaptigi calismada klasik unsurlari barindiran evin alt kismini bir kusak gibi saran taslarla
kapli olarak resmetmistir. Boylece devrin teknik unsurlari ve yapi malzemelerine uygun perspektif ortaya
konulmustur. Calisma bu yonuyle tarihsel baglama uygun olarak olusturulmustur. Hikayede tasvir edilmemesine
ragmen O7 calismasinda evinin &niine birkag basamak merdiven eklemistir. 2 numaral etkinlikte gdsterilen 3
numarall gravirde yer alan merdivenlerin buraya yeniden yapilandirilarak eklendigi gorilmektedir. Siiregen
tarihsel imgelem burada kullanilmistir. Ayni zamanda hikayede gegen kuyu hicbir sekilde tasvir edilmezken 07
makarasi ve tas yapisi ile kuyuyu dénemin yapi teknik ve malzemeleriyle ortlsir bir bicimde kendi imgelem glicini
kullanarak tasarlamistir. Benzer durum 015’in calismasinda da goriilmektedir. 011 hikayede anlatilan evin
karsisina evler cizerek bir klasik mimariye uygun mahalle olusturmustur. 4 numarali etkinlikteyse O1 evi oval olarak
tasarlamissa da bundan 6nemlisi mimari unsurlarin siralanisi 6zgiin bicimde ¢alismanin neticelenmesini saglamistir.

02, 04 ve 012 de tarihsel baglama uygun olarak dzgiin sekilde binayi yapilandirmstir.

Tarihsel analiz ve yorum becerisi Piaget'in st dizey bilissel beceriler olarak adlandirdigi soyut disinme
Vygotsky’nin yiksek bilissel fonksiyonlari tasnifine denk gelmektedir. Burada ¢ocuklarin ¢ok azi sinirh bir bicimde
olmus olsa da tarihsel baglama uygun ve 6zgiin ¢alismalar ortaya koyabilmislerdir. Bu ¢calismanin verilerinde de
anlasilacagl lizere tarihsel analiz ve yorum becerisinin basit sekillerde kiiglik yaslardaki g¢ocuklarda ortaya

cikarilabilmesi icin birey merkezli ve yapilandirilmis bir egitim siireci 6nemlidir.
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Tarihsel imgelem Becerisi Nasil Kazanilmaktadir?

Tarihsel imgelem, tarihi olaylar arasindaki bosluklarin tarihgi tarafindan tarihi baglama uygun olarak insa edilmesini
ifade eder. Bu insa siirecinde ¢cocuk merkeze alinarak ufak bir tarihgi gibi anakronizme sapmadan tarihsel baglama
uygun olarak ve tarihsel olgulara dayali olarak slreci yonetir. Tarihsel imgelem bu 6zellikleriyle Reggio Emilia
yaklasiminda bilissel aktiflik ilkesi ile dogrudan iliski icerisindedir. Calismada yer alan 2 ve 3 numarali etkinlikler
cocuklarin tarihsel imgeleme yonelik yaratici ¢alismalarda bulunabilecekleri ve sinirliliklarin daha az oldugu bir
alandir. O sebeple 6lgit olarak yukarida bahsedilen 2 ve 3 numarali etkinliklerin Grinleri kullaniimigtir. Zira 2 ve 3
numarali etkinlikler cocuklarin tarihsel baglama uygun kalarak kendi yetenek ve diisiincelerini en az sinirlandirilarak
ifade edebilecekleri etkinlikler konumundadir. Buradaki mimari 6gelerden kapi, pencere ve cumbanin gocuklar
tarafindan nasil resmedildigi incelenmistir. 2 numarali etkinlige baktigimizda tarihsel imgeleme ydnelik 04, 05, 06,
07, 09, 012, 014 ve 018’in kapi, 04, 05, 06, 07, 09, 013 ve 018’in pencere ve 04, 05, 06, 07, 09, 015 ve 018'in
cumba Uzerinde galistiklarini gérmekteyiz. 3 numaral etkinlige baktigimizda tarihsel imgeleme yénelik 05’in

pencere ve 06, 07, 011, 014 ve 015 cumba lizerine ¢alistiklarini gormekteyiz.

04 ve 05’in yapmis oldugu kapi modellerine bakildiginda kapi iki cumbanin arasindadir. Bu kapinin, klasik evde yer
alan cumbalarin ortasina yerlestirilerek yeniden yorumlanmasidir. 06 cumbanin hemen altina ilistirdigi kapinin
Gzerine klasik tipteki evlerdekine benzer islemeler naksetmistir. Bu ¢calisma sliregen imgeleme uygun bir tasvirdir.
07 ve 09 bahge kapisi cizerek mekani ayirmislardir. 07 kapinin lizerine noktalar koyarak onun eski bir kapi
oldugunu vurgulamak istemistir. Yine kapi tel benzeri bir maden madde ile tutturularak kapatilmistir. Ayni zamanda
kapilar gift kanath olarak tasvir edilmistir. O9 da cift kanatl ancak iizeri oval olan ve kapi kollarina sahip bir bahge
kapisi tasvir etmistir. 07 ve 09’un calismalari da siiregen tarihsel imgeleme 6rnek gosterilebilir. 012 ¢izmis oldugu
resimde kapinin Ust kismini asma salkim seklinde bitkilerle siislemistir. Stregen tarihsel imgeleme uygun bir
calismadir. 014 digerlerinde olmayan bir ayrintiyi isleyerek kapiya tokmak eklemistir. Giinimiiz evlerinde bulunan
zilin yerine ¢6ziim olarak tarihsel baglama uygun bigimde 014 tokmak eklemistir. 018 resmettigi bahge kapisinin
Uzerine dikey cizgiler ¢ekip noktalar koymak suretiyle eski ve ahsaptan imal edilmis oldugunu vurgulamaktadir. Bu
durum siiregen tarihsel imgelem kapsaminda degerlendirilmektedir. 3 numarali etkinlikteyse bu beceriye uygun

bir calismanin yapilamadigi gorilmektedir.
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Sekil 6: 09’un 2. Etkinlikteki Calismasi

Pencere unsuruna bakildiginda 04’iin ¢izmis oldugu pencereler panjurlu, diklemesine uzun ve genis bir bigimde
tasvir edilmistir. 1 numaral etkinlikte gdsterilen 12 numarali gérsele benzer bicimde yapilandirilmistir. 05’in
calismasindaysa diklemesine uzun tarzda bir pencere yapmis ancak pencerelerin st kisimlarini oval bir bicimde
tasvir edilmistir. Bu calisma 11 numarali gérsele benzemektedir. 06 dik ve genis pencereleri klasik eve
yerlestirmistir. Ayni sekilde 12 numarali gorsele de benzemektedir. O7 calismasinda penceresini dantel gibi
islemistir. Buna benzer pencere o6rneklerini 1 numarali etkinlikte cocuklara gosterilen gorsellerde gormek
mimkiindiir. 09’da benzer bicimde 9 numaral gorsele yakin bir bicimde kafesli olarak resmetmistir. 09’un

¢alismasi duragan tarihsel imgeleme bir 6rnektir.

Diger unsur olan cumbaysa ¢ocuklarin en fazla dikkatini ceken obje olmustur. 04 ve 05, 2 numaral etkinlikte
binanin sagina ve soluna boydan boya iki tane ¢ikma eklemislerdir. Bu calisma resim 11’e benzediginden 04 ve
05’in galismasi duragan tarihsel imgeleme &rnektir. 06 cephede bulunan ilk kati tek ikinci kati ¢ift pencereli,
asimetrik bir cumba resmetmistir. Stiregen tarihsel imgeleme 6rnek gésterilebilir. 07, 09 ve 015 calismalarinda eli
bogriinde olarak tarif edilebilecek bir bicimde cumba resmetmislerdir. Gosterilen 6rneklere benzediginden
duragan tarihsel imgeleme 6rnek olarak gosterilebilir. 015 catisinda ikiser tane cumba resmetmistir. Siiregen
tarihsel imgeleme 6rnektir. 3 numarali etkinlikteyse evin birinci ve ikinci katini asimetrik olarak baglayan bir alan
goriilmektedir. Siiregen tarihsel imgeleme drnektir. 07 drneklerde gdsterilen alttan destekli bir cumba calismistir
ki duragan tarihsel imgeleme 6rnektir. 011 cumba ¢izimini parmakliklarla siislemis, 014 buna benzer bir ¢alisma
yapmis, 015 cumbay! balkona benzer bir tarzda ev ile biitiinlestirmistir. 011, 014 ve 015’in calismalari siiregen

tarihsel imgeleme 6rnek olarak gosterilebilir.
SONUC VE TARTISMA

Arastirma sonuglari neticesinde objelerin eski ve yeni olarak glinimiize yakinligi ve uzakhginin ¢cocuklar tarafindan
tayin edilebildigi tespit edilmistir. Cocuklarin objeleri zihinlerinde siniflandirarak dogru bicimde eski ve yeni olarak

ayirt edebilmektedirler. Kéhne ve liks, dikey ve yatay mimari, doga ve beton gibi nitelendirmeler ¢ocuklarin bu
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tasnifte genel degerlendirme kistaslarindan olmustur. Bu durum erken yaslardaki ¢cocuklarin kronolojik diistine
becerisini 6ncelik ve sonralik baglaminda anlamlandirabileceklerini gdstermektedir. Tarihsel objelerin ayirt
edilmesi noktasinda ¢ocuklarin yiksek basari gosterdigi gézlemlenmistir. Konuya iliskin etkinlikte %50’nin altinda
kalan tek bir 6grenci varken %100 basari gésteren 9 6grenci bulunmaktadir. Bu durum tarihsel kavrama becerisinin
erken yas gruplarinca kolaylikla edinilebilecegini gostermektedir. Daha kompleks bir tir olan tarihsel analiz ve
yorum becerisininse erken yaslardaki ¢cocuklarda ancak ¢ok sinirh bir bicimde ortaya cikabilecegi tespit edilmistir.
Cocuklarin anakronizme sapmayacak sekilde hayal gliglerini kullanarak olusturduklari irlinlerse tarihsel imgelemin
erken yas gruplarindaki ¢ocuklar igin ne kadar etkin kullanilabilecegini gostermektedir. Bu baglamda ¢alisma
sonucunda elde edilen bulgularin literatlirdeki benzer ¢alismalari destekledigi gérilmektedir (Aktin ve Dilek, 2016;
Aktin ve Dilek, 2014; Friedman, 1977; Friedman, 1997). Dolayisiyla erken yaslardaki ¢ocuklarin tarih egitimi
alabilecegi gorulmektedir. Ancak bunun belirli pedagojik yéntem ve anlayislar cergevesinde yapilmasi goéz 6nline
alinmasi gereken bir husustur. Ancak Tirkiye’de okul éncesi ve ilkokul 6gretim programlarinda dogrudan tarih
dersleri bulunmamaktadir. Fakat ilkokulda verilen hayat bilgisi 6gretim programinda tarihe dair konular yer
almaktadir (MEB, 2018). Hayat bilgisi dersi igerisinde bulunan tarih konularina iliskin az da olsa ¢alismalar
bulunmaktadir (Dere ve Kalender, 2019; Kilig, 2018; Safran ve Simsek, 2006; Simsek, 2006b; Simsek, 2007). Yine
okul 6ncesi donem icin miizede yapilan ¢alismalarin da tarih egitimiyle ilgisi oldugu sdylenebilir (Aktin, 2017). Erken
yas gruplarindaki tarih egitimine dair bu tir uygulamali calismalari destekleyecek incelemeler de bulunmaktadir
(Altun ve Kaymakci, 2016; Sidekli ve Gokdemir, 2016). Tirkiye’de okul dncesi ve ilkokullarda tarih egitimine dair
sayica az olsa da bazi galismalar yer almakla birlikte Reggio Emilia yaklasimindan faydalanarak erken yas
gruplarindaki cocuklara tarih egitimi vermeyi amaclayan bir ¢alismaya rastlaniimamistir. Ancak Reggio Emilia
yaklagimiyla yapilan bazi ¢alismalardaki uygulamalarin tarih egitimine de rahatlkla uygun hale getirilebilecegi
gorilmektedir (inan ve Kayir, 2015). Kiiglik yas gruplarindaki cocuklara tarih egitimi verilebilmesi noktasinda

cesitlendirilerek yapilacak uygulamali arastirmalar bu konuda ufuk agici olacaktir.

ONERILER

2019 yili TUIK verilerine gére Tiirkiye’de niifusun %27,5’ini cocuklar olusturmaktadir. Bu sayisal olarak 22 milyon
876 bin 798 insana tekabil etmektedir. Bunlar icerisinde 5 yasindaki cocuklarin okullasma oraninin %75,2 oldugu
goriilmektedir (TUIK, 2019). Okullasma oraninin erken yas gruplarindaki cocuklarda giderek arttigi Gilkemizde tarih
egitiminin bu alana dair nasil bir yontem takip edecegi 6nemlidir. Arastirma sonuglarina gére erken yas
gruplarindaki ¢ocuklara verilecek tarih egitiminin onlarin pedagojik ihtiyaglari gézeterek verilmesi gerekmektedir.
Yas gurubuna uygun tarihsel materyallerin, 6gretim arag ve tekniklerinin secilmesi erken yas gruplarinda tarih
egitiminin basariya ulasabilmesinde kilit roldedir. Okul 6ncesi ve ilkokul 6gretim programlarinda tarih dersine dair
dogrudan bir ifade bulunmasa da 6zellikle hayat bilgisi dersi icerisinde tarih konulari kendisine yer bulmustur. Erken
yas gruplarindaki cocuklarla bu tarih konularinin verimli bicimde islenebilmesi icin uygun materyal ve etkinliklerin
olusturulmasi ve bunu cesitlendirecek daha fazla arastirma yapilmasi gerekmektedir. Turkiye’de bu baglamda bazi
¢alismalar bulunsa da bunlarin genel anlamiyla erken ¢ocukluk dénemine cevap veren vyaklasimlardan

faydalanmadigi gérilmistir. Arastirma sonucuna gore bu yaklasimlardan biri olan Reggio Emilia’dan yararlanilarak
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olusturulacak tarih derslerinin gocuklarin ihtiya¢ ve beklentilerine karsi daha kapsaml bir gergeve gizebilecegi
gorllmustir. Dolayisiyla tarih egitimi erken yas gruplarindaki cocuklarla yapilirken erken ¢cocukluk donemine dair
yaklasimlardan faydalanilarak konunun cesitlendirilmesi ve derinlestirilmesi mihimdir. Reggio Emilia haricinde
Waldorf, Montessori, Pikler ve Demokratik Okul gibi alternatif yaklagimlardan da faydalanilarak erken gocukluk
doénemine ait tarih derslerinin Uretilmesi ve sekillendirilmesi tavsiye edilebilir. Boylelikle Tirkiye’de alternatif
yaklasimlara dayal tarih egitimine dair literatlirin zenginlestirilmesi miimkin olabilecektir. Bu nedenle

arastirmanin daha sonra yapilacak benzer galismalara igik tutmasi Umit edilmektedir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.
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