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ABSTRACT

Teaching learning conceptions give information about teachers 'preferred learning paths,
learning orientations, the meaning of learning, and students' tasks. Although there are studies
examining the teaching-learning conceptions of teachers and teacher candidates in different
branches in the literature, studies conducted with social studies teachers are limited. Considering
the gap in the field, it is important to determine the teaching and learning conceptions of social
studies teachers.Therefore, it is aimed to determine the teaching-learning conceptions of social
studies teachers.The study is a case study of qualitative research methods. 20 social studies
teachers working in the Ministry of National Education voluntarily participated in the study. The
data of the study were collected using the interview technique and semi-structured interview
form. In the preparation of the semi-structured interview form, the literature information on
determining teachers' teaching and learning conceptionswas used to determine . The interviews
were conducted face-to-face with the participants and recorded on a tape recorder. The study
data were analyzed by content analysis method. The teaching-learning conceptions of the social
studies teachers who participated in the study were examined in the dimensions of teaching,
learning, evaluation and professional development. According to the results of the research, the
teaching-learning conceptions of social studies teachers have a constructivist learning approach
in the dimension of learning and professional development, while they have a traditional
understanding in the dimensions of deciding what to be taught in the assessment dimension,
understanding what learning takes place, and understanding whether the student understands
the subject. As an important result of the study, social studies teachers adopt the constructivist
conception but they do not apply the constructivist conception sufficiently in the teaching
process. It is thought that the study will provide theoretical and practical contributions to
researchers and social studies teachers working in this field.

Keywords: Social studies teacher, teaching-learning conception, constructivist conception,
traditional conception.
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INTRODUCTION

Teaching-learning conceptions provide information about teachers' preferred learning paths, learning
orientations, the meaning of learning, and students' tasks (Aypay 2011; Chan & Elliot 2004). In other words,
learning-teaching conceptions are the ideas of the teacher in the educational process (Chan, 2003). Depending
on the development and changes in the field of education, it is seen that the conceptions of teaching-learning
also differs in different periods of education (Bas & Beyhan 2016; Schrunk 2008). Teaching-learning
conceptions are classified as traditional and constructivist conception (Aypay, 2011; Bas, 2014; Chan & Elliot,

2004; Oguz, 2011; Schurnk 2008).

According to the traditional conception, education is defined as a way of transferring knowledge to the
individual in an explicit manner. According to this conception, the teacher's role in the classroom is to convey
information to students (Ozden, 2005). In the traditional conception of learning, the student listens to the
teacher, takes notes, and writes what is being conveyed by the teacher. Information is gradually presented to
the student, narration and repetition are important. In this conception, the teacher is seen at the center of
education. The teacher presents the knowledge according to the student's level. Teacher-student relations are
strict and disciplined. Students, on the other hand, are people who do not know anything and who take what
the teacher told. While content is seen as information that can be memorized, learning status, attention, and
individual differences are not taken into account (Bilhan, 1991; Shane, 1992) The traditional understanding that
has been effective in the field of education for many years has also been effective in social studies education.
The theory of learning through invention has been influential in the reforms made in the field of social studies
education (Erden, 1996: 6). From the beginning of the 21st century, active learning and critical thinking skills
began to be emphasized instead of traditional understanding and expression methods in social studies
education (Oztiirk & Otluoglu, 2005: 14). It is observed that social studies programs in the world and our
country foresee learning based on problem-solving and collaboration with a constructivist approach (Oztiirk,

2008: 45).

Constructivism is the most important conception affecting education systems and educational research in
recent years. Constructivist conception is seen as a continuation of the cognitive learning approach. In the
constructivist conception, it is believed that the individual creates the information not by the copy of the
outside world, but within the individual and by the individual's activities on objects (Yurdakul, 2005).
Constructivist conception allows a person to learn information by actively interacting with its environment. In
constructivist conception, the teachers do not consider themselves the only source of knowledge, so they must
constantly update their teaching programs and teaching processes (Ozden, 2005). In constructivist conception,
the teacher is not an authority, but an observer within the classroom. As a guide and counselor, the teacher
should fulfill the roles of continuously developing new ideas, creating collaborative environments, and

providing environments where they can express their ideas openly (Brooks & Brooks, 1999: 21). A teacher
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should be providing appropriate learning environments, be open-minded, modern, adaptive to changing

circumstances, respecting personal differences, and learning with the students themselves (Selley, 1999: 22).

The effect of teaching-learning conceptions is important in the creation of educational programs. Education
programs guide a lot of fields ranging from students' behaviors to learning and teaching activities.
Transformation of the basic policies of National Education into practice is achieved through educational
programs. In a vast quantity of countries and schools, education programs are reorganized to keep pace with
the changing world, social conditions, and developments. Since this program also used in our country earlier
failed to meet varied needs and unmanaged to adapt to changing conditions the Ministry of National
Education, Board Of Education, promoted a constructivist conception in the new teaching programs; “it is
recognized to be a conception in which every individual reinterprets new information through filtering of the
previous information, skills, and experiences and reinterprets knowledge in its mind and puts learners into the
center. According to this approach, learning is reinterpreting and restructuring previous learnings through

experiences and practices (Ministry of National Education [MEB], 2005).

As a result of changes and developments in education, there is an improvement from traditional understanding
to student-centered, i.e. constructivist understanding (Duffy & Roehler, 1986). With the reforms in education,
constructivist conception has become an effective conception of the teaching process and the teaching
environments have become a student-centered structure. This structure has brought significant changes in
teacher roles. It made it necessary for teachers to have professional and personal characteristics required by
the information society. Unlike being the bearer or transmitter of knowledge, teachers are seen as professional
managers who facilitate learning and guide knowledge management to gain lifelong learning skills. As teaching
is seen as a professional profession, the necessity of determining professional standards has emerged and
importance has been given to researches on the subject. The traditional roles of teachers have changed,
leaving their place to leading teachers who have the vision required by constructivist conception, manage

education, and have multiple skills related to their field.

The National Council for Social Studies has established standards covering subject areas and pedagogical areas
for social studies teachers to teach social studies more effectively within the framework of a changing
constructivist conception (National Council for the Social Studies (NCSS), 2002). According to these standards,
teachers should know the subject well to make the subject understandable to students (Tatar, 2004: 10).
Teachers should consider their level of development to understand and support students' learning. A task given
without considering a student's level of development disrupts student motivation and can cause them to fail
academically (Darling-Harmond & Baratz-Snowden, 2005: 19). During the course, the teacher is concerned with
how the student learns, not what he or she has learned, and takes into account feedback from the students
(Tatar, 2004: 6). By taking into account students' development levels, the teacher creates activities that will
move them to more advanced learning levels. Teachers should know how to select, configure, and use

assessment tools that show how students learn and what they know (Darling-Harmond & Baratz-Snowden,
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2005: 9). Social studies teachers should be able to use assessment strategies appropriate to the level of
students within the framework of constructivist conception. At the same time, they can use performance
evaluations, asking open-ended questions, portfolio assessment strategies to evaluate what students have
learned (NCSS, 2002: 51). Also, teachers should take into account individual differences in the classroom and
should apply different teaching techniques and take these differences into account in the assessment and
evaluation process. Teachers should have the ability to create a comfortable and safe classroom environment
(Demirel, 1999: 191). Educators need to understand that each individual is unique. Since all individuals have
the capacity to learn, using learning methods that make people active in this process contributes positively to
their learning (Karadeniz & Ata, 2013: 377). In order for each student to succeed, they must create a
democratic classroom environment, create interactive environments among students, and use the time
allocated to teaching well by knowing students well (Ozmen, 2005: 185). To achieve this, teachers should
participate in in-service training, panels, conferences, and seminars and should have sufficient knowledge

about the methods and techniques used in teaching (Gedik, 2010).

In the literature, researches, examining teaching-learning conceptions, are studies with teachers, studies with
social studies teachers, and studies with teacher candidates. While it is observed that there are a lot of studies
with teachers and teacher candidates (Amineh & Asl, 2015; Aypay, 2011; Bas, 2014; Boulton-Lewis et al., 2001;
Chan 2003; Chan & Elliot, 2004; Condon et al., 1993; Kayabasi, 2012; Khalid & Azeem, 2012; Oguz, 2011; Saylan
& Yurdakul, 2005; Sinatra & Kardash, 2004), there is a limited number of studies examining social studies
teachers ' conception of teaching and learning (Aydemir, 2012; Berkant & Arslan, 2015; Burke, 2012; Celikkaya
& Kus, 2009; Duman & ikiel, 2002; Erdogdu, 2010; Russell, 2010; ilter, 2017; Sutton, 2013; Yaylak, 2020).
Accordingly, examining the teaching and learning conceptions of social studies teachers can provide a basis to
understand and meet students' personal interests and needs, as well as designing learning environments that
also support personal development and learning. Because teaching-learning conceptions of teachers provide
evidence of teaching and learning approaches in the classroom (Parker-Katz & Tejero Hughes, 2008). These
conceptions help teachers identify the change or teaching methods, techniques, and strategies adopted,

including what subjects they teach as well as how and why (DeCorte et al., 2008).

It is seen that the researches are mostly conducted with teacher candidates (Aydin et al., 2015; Aypay, 2011;
Bas, 2014; Bikmaz, 2011; Cheng et al., 2009; Engin & Dasdemir, 2015; Oguz, 2011), and they examine the
relationship between the teaching-learning conceptions of the teacher candidates, their epistemological beliefs
(Bikmaz, 2017; Chan & Elliot, 2004; Cheng et al., 2009), self-efficacy perceptions (Kalendar, 2017; Ocak, 2012;

Yener & Yilmaz, 2017), and the educational philosophies (Aslan, 2017) they adopt.

This study is important in terms of examining the teaching-learning conceptions of social studies teachers. It
can be said that the conception of teaching and learning of social studies teachers is also related to their roles
in the classroom, teaching strategies, measurement and evaluation methods, and their professional

development also. Considering the void in the literature, it appears that it is important to determine the
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conception of teaching and learning of social studies teachers. For this purpose, this study aims to determine

the teaching-learning conceptions of social studies teachers.

METHOD

This study was designed as a case study of qualitative research methods. Case studies are a research process
that allows you to understand how an event related to a person, a phenomenon, or a group occurs. It is
preferred by many researchers because the subjects related to education are multifaceted and have a complex
structure (Meriam, 2009). The case study is suitable for situations where the researcher tries to investigate the
social phenomenon in-depth with why and how questions (Creswell, 2013). In this study, it was aimed to

determine teachers' teaching-learning conceptions through in-depth interviews with social studies teachers.

Participants

A convenience sampling method was used to determine the teachers to participate in the study. The
convenience sampling method can provide the opportunity to work with a sample group that will provide the
most accessible and maximum savings on the subject that is planned to be investigated by using time and
resources in the most effective way (Blyukoztiirk et al., 2008). In the study, 20 social studies teachers working
in the MEB were selected as participants. Voluntary participation was ensured as participants were informed
about the study before participating in the study. In accordance with ethical principles, participants' names
were not disclosed and each participant was given a nickname with a name and number from T1 to T20. Before
the study, necessary official permissions were obtained from the Ethics Committee of Zonguldak Bulent Ecevit

University (Protocol number: 887).

Data collection tools

A semi-structured interview form was used to collect study data. The information in the literature regarding
the determination of teachers' teaching and learning conceptions was used in the preparation of the interview
form (Luft & Roehrig, 2007). Content validity of the form was ensured by taking the opinions of 2 field experts.
The form consists of 4 categories and 9 questions to determine teachers' conceptions of learning and teaching.
The teaching category was divided into the subcategories of the teacher's role and deciding on the subject to
teach while the learning category was divided into the subcategories of improvement of learning, the
happening of learning, and how to best learn social studies. The assessment category was divided into the
subcategories of how to be able to understand if the students learned, and how to decide to move on to a new
subject, while the professional development category into strengths and self-development. Interviews were
conducted face-to-face with participants and recorded on a voice recorder after their consent was obtained.

The questions in the semi-structured interview form are given below.

1. Whatis the teacher's role in the classroom? (Teaching)

2. How do you decide on what and how to teach? (Teaching)
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How do you maximize learning? (Learning)
How do students learn a subject best in social studies? (Learning)

How does learning occur in the classroom? (Learning)

3

4

5

6. How do you know that students learned? (Assessment)

7. How do you decide to move on to a new subject? (Assessment)

8. What are your strengths as a teacher? (Professional development)
9

In what area would you like to improve yourself as a teacher? (Professional development)

Data analysis

The data of the study were analyzed with content analysis method. Content analysis is a selfless effort to
minimize qualitative data and achieve harmonious and meaningful things about the essence of some
qualitative material (Yildirim & Simsek, 2008). In this study, firstly the transcripts of the audio recordings of the
interviews were converted into text. Before the data analysis, by reading each interview text from beginning to
end, it was aimed to be able to perceive the participants ' opinions as a whole. Then, based on the order of
guestions in the semi-structured teacher form, the answers given by the participants for each question were
listed one under the other. Thus, the data were collected under sections belonging to a total of 9 questions.
Later, the codes were created by reading the data in each main section repeatedly, the themes were reached
based on the generated codes, and then the comments of the created themes were written. The form related
to data analysis is shown in Table 1. In the presentation of the study findings, direct quotations were made

from the opinions of the participants.

Table 1. Form Used in Data Analysis

Question Theme Code Interview text Opinion of the researcher
Can you describe Teaching Teaching We can define the teacher Describes the teacher as the
the role of a person as the person who conveys person who conveys the
teacher? (Teacher's Leader the knowledge to the other knowledge to the other
role) Communicant  party. party.

Manager A teacher with a traditional

Pioneer conception.

Authoritarian

Role model The teacher should be a Describes the teacher as a

Guide role model in the guide, a role model.

Full of love classroom, approach the A teacher with a

Leading student with interest, and constructivist conception.

Trustworthy be a guide.

Exemplary

character

Creative

Friendly
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The themes created by reading the data dumps independently by the researcher and an expert were compared
and the consensus and differences of opinion were looked at. The reliability of the data analysis was calculated
by using the Miles & Huberman (1994) formula of "Reliability = [Consensus / (Consensus+Disagreement)] x
100". A compliance rate of above 70% is considered reliable for qualitative studies (Miles & Huberman, 1994).
The reliability between the two assessors in the study was found to be 87% and it was considered reliable for

the research.

FINDINGS

Findings of teachers' conception of teaching and learning

The findings regarding the learning-teaching conception of social studies teachers were analyzed according to

the categories of teaching, learning, evaluation, and professional development.

Table 2. Distribution of Teachers by Their conception of Teaching and Learning

Teaching and learning conceptions of teachers

Categories

Subcategories Traditional Constructivist
Teaching Teacher's role in the T4,T8,T10,T11, T12, T1, T2, T3, T5, T6, T7, T9, T14,
classroom T13,T18 (n:7) T15,T16, T17, T19, T20 (n:13)
Deciding what to teach T2, T3, 715, T6, T7, T10, T11, T13, T1, T4, T8, T9, T12, T17, T19 (n:
T14,T15, T16, T18, T20 (n: 13) 7)
Learning Improving learning T11,T12,T13,T17 (n: 4) T1,T2,T3,T4,T5,T6,T7, T8, T9,
T10, T14, T15, Tl1e, T18, T19,
T20 (n: 16)
Understanding that T1, T2, T3, T4, T5, Te, T8, T10, T7,T9,T12,T19,T20 (n:5)
learning is happening T11, T13, T14,T15,T16, T17, T18
(n:15)
How to best learn social  T6, T8, T11 (n: 3) T1, T2, T3, T4, T5, T7, T9, T10,
studies T12, T13, T14, T15, Ti6, T17,
T18,T19, T20 (n: 17)
Assessment Understanding that T1,T2,T3,T4,T5,T6, T8, T9, T1I0 T7,T20 (n:2)
students learned T11, T12, T13, T14, T15, Tis,
T17,T18,T19 (n: 18)
Decidingto moveonto  T1,T12,T18, T20 (n: 4) T2, T3, T4, T5, T6, T7, T8, T9,
a new subject T10, T11, T13, T14, T15, T1i6,
T17,T19 (n: 16)
Professional  Strengths T1, T12 (n: 2) T2, T3, T4, T5, T6, T7, T8, T9,
development T10, T11, T13, T14, T15, Ti6,
T17,T18,T19, T20 (n: 18)
Desired areas of T11 (n: 1) T1,T2,T3,T4,T5,T6,T7, T8, T9,
development T10, T12, T13, T14, T15, T16,

T17,718,T19,T20 (n: 19)

n " total number
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Teachers' conception of teaching

The teaching conception of social studies teachers was examined under the subcategories of the teacher's role

in class and deciding on what to teach in class.

In terms of the teacher's role in class teachers who used statements like teacher's instructor role in class,
leader, knowledge source, authority in class, were coded as teachers adopting the traditional conception.
Teachers with a traditional conception defined the role of the teacher as "conveying the knowledge to the other
party in the classroom environment (T5)". Similarly, another participant teacher defined it as "giving the
student the desired behavior in line with the objectives of the system (T8)". Teachers who describe the role of
the teacher in the classroom as a role model, guide, contemporary, reassuring, leading and exemplary
character statements are coded as teachers with constructivist conception. When we look at the definitions of
the teacher's role in the classroom, of the teachers with the constructivist conception, it is seen that they

define the teacher as “a model with everything for the student, a leading guide (T2)” “an exemplary person with

sensitive creative ideas and loves people, environment, nature (T14)”.

Another subcategory of the teaching category was identified as deciding what to teach. In this category,
teachers who stated that what the teacher will tell are clear from the beginning, cannot go out of the
curriculum, and annual plans are guidelines are coded as teachers with traditional conception. Statements of
teachers with the traditional conception are “There is a definitive curriculum and we have to follow it, | cannot
on my own decide what to teach(T6)”, ” We teach our lessons following expected questions for TEOG exam-
transition from primary to secondary school-(T2)”. Teachers who stated that teachers made lesson plans
according to individual differences, used different materials taking into account student differences, were
identified as teachers with constructivist conception. Teachers with a constructivist conception have stated
that when deciding what to teach, “/ teach it from simple to complex, from easy to difficult according to the

level of students (T8)”,” it is related to my personal skills, and it differs according to the level of students (T17)”.

Teachers' conception of learning

Teachers' conception of learning has been determined as "improvement of learning", "understanding that

learning is happening", "how to best learn social studies".

In the category of improving learning, teachers who have traditional conception used statements such as |
conduct success-oriented practices, ask questions and assume learning if the answer is correct, and learning
cannot be improved due to crowded classes. In the study teachers with traditional conception stated their
views on learning improvement such; “By applying unit review tests, test exams and general review
practices..(T12)” One week earlier before the exam, general reviews, and short exams...(T11)” Teachers with the
constructivist conception used statements like turning knowledge related to learning improvement into real

life, teaching from simple to complicated, basic to advanced level, personalized activities based on individual
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differences. Statements of teachers with the constructivist conceptions were “Each student has his/her unique

learning level so | select the best method and techniques which suit (T6)”,” | teach students how to attain

knowledge (T7)”.

In the category of understanding that learning takes place, teachers with traditional stated that they assume
that students have learned according to the answers to the questions asked in the lesson, the evaluations
made at the end of the subject, and the results of the TEOG exam. For the question “how to grasp if learning
took place in class?” these teachers responded that “If questions I ask in class are answered it means learning
has been accomplished (T12), “Our questions are related to TEOG exam and if questions are answered, it
means learning has been accomplished (T2)”. Teachers with a constructivist conception stated that the student
have to come up with the answer itself, should actively participate in the lesson, transform knowledge into life,
and be aware of what they had learned in order to understand the realization of learning. These participants'
answers to the question of how to grasp that learning took place are “Getting students' feedbacks via many
different methods, not one method (T9)”, “If the student can practice this knowledge in daily life it means

learning has been accomplished (T7)”.

In the” "how to best learn social studies" category, teachers with traditional conception have expressed the
social studies course as a teaching method that sees it as a teaching-oriented, theoretical course that requires
memorization. Teachers with traditional conception expressed their views as “Direct instruction method via
rote learning can be appropriate (T6)”, “Weekly and monthly revisions should be performed, end-of-unit
assessment questions must be answered (T8)”. Teachers with a constructivist conception stated that as a way
of teaching social studies, they require planning activities such as creating student-based problems, preparing
trip observation activity plans, acting with a sense of curiosity, preparing activities suitable for each student's
characteristics, museum education, and drama applications. Teachers with the constructivist conception
expressed their views such; “Teaching must be conducted via performing, living, traveling and observing by the
student as well as a demonstration (T2)”. “Subjects must be explained by forming associations with daily life

events via examples that match student levels (T12)”.

Teachers' conception of assessment

Teachers' conception of assessment has been determined as "how to be able to understand if the students

learned", and "how to decide to move on to a new subject".

In the category of how to be able to understand if the students have learned, teachers with traditional
understanding stated that they can understand what they have learned by looking at their answers to the
exam, test, and evaluation questions. One of the teachers with a traditional conception answered the question
of “how do you understand that students learned?" with "If questions | ask in class are correctly answered then
it means the student has learned the subject (T12)". Teachers with a constructivist conception stated that they

use active class participation, students' feedbacks, varied activities, and practice sheets to understand if the
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students have learned, when the responses of teachers with constructivist conception are examined, they
stated that the learning takes place as "If the student applies this in its life, then has learned and understood

(T7)".

In relation to the "how to decide to start a new subject" category, teachers with traditional conception stated
that curriculum and the annual plan is effective, tests, exams, and the majority of answers from the students
affect the decision to move on to a new subject. Teachers with this conception responded to the decision to
move to a new subject as “If we have completed the plan fully, then we can start a new subject (T10)”. To
decide to move on to a new subject, teachers with a constructivist conception stated that they ask for student
feedback and check if basic acquisitions were gained to design lesson plans. Teachers with constructivist
conception stated that to decide to move on to a new subject; “If equality of opportunities established and

connection with the subject matter can be formed, then | can start the new topic (T7)”.

Teachers ' conception of professional development

Teachers' conception of professional development has been determined as their strengths and the area in

which they want to improve themselves.

Teachers with traditional conception stated that it is important for teachers to be leaders, strong, someone
who cares about authority, to have disciplined classroom control. In this category teachers with traditional
conception explained their strengths as “/ am good at maintaining distance with students (T12)”,” Leadership
and powerful authority are strengths (T1)”. The teachers who stated that their communication skills were
strong, that they devoted time to the students, were affectionate, following the agenda, and open to self-
improvement as their strengths were coded as having a constructivist conception. These teachers expressed

their strengths as “being able to communicate strongly with my students (T4)".

About the category of desired areas of development, if teachers consider themselves competent as a teacher
and not needing self-development, they were coded as teachers with traditional conception. In this category
one of the teachers with a traditional conception stated that “/ believe | have already fully developed myself
(T11)”. The expressions such as the desire of teachers to specialize in their own or other fields, to improve their
foreign languages, to develop in the field of computer and technology, to follow the developments in the fields
such as current approaches and teaching techniques were coded as teachers with constructivist conception.
Examples of these statements are such; ”“I want to improve myself in the field of computers and technology
(T3), | want to learn a foreign language (T5), | want to learn more knowledge in different branches of my field

such as sociology, and psychology (T10)".

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

This study was carried out to determine the teaching-learning conceptions of social studies teachers. Looking at

the results of the teaching dimension in regards to the teaching and learning conception of the teachers, it was
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found that although there was more constructivist conception among teachers in terms of the role of the
teacher, there were more teachers in the traditional conception of deciding on the subject to be taught. Social
studies teachers who defined their role in class as a mentor caring about personal differences and treating
students kindly adopted a constructivist conception and this is one finding that parallels with other relevant
studies in the literature (Saylan & Yurdakul, 2005; Aglagul, 2009). In a study conducted by Saylan and Yurdakul
(2005) with primary teachers, it is similar to the result that teachers have a constructivist conception of
learning. Additionally in a study by Aglagil (2009), it was identified that teachers who defined their role in class
as a guide were, as suggested in our study as well, in constructivist learning conception. Also, there are studies
for teachers who adopt the traditional conception. In research conducted by Karadag et al. (2008), it was
unveiled that teachers who defined their role as leaders and knowledge transmitters were the ones with the
traditional conception. In education, it is seen that the roles of teachers have changed in the transition from
traditional conception to constructivist. Teachers with a constructivist conception have taken on the role of
facilitating learning and helping when necessary, by getting rid of their roles such as disciplinary and

information distributors in the traditional conception in the educational environment.

In the dimension of deciding what to teach, it was observed that the participant teachers had a more
traditional conception. Teachers have stated that they adhere to textbooks, manuals, and curricula in the
process of deciding what to teach. In this dimension, it is seen that there are a small number of teachers with
constructivist conception who plan the teaching process by taking into account the individual characteristics of
the student in the decision-making process. Although teachers express their role in the classroom in line with
constructivist conception, it seems that there are teachers who are in traditional conception in the dimension
of the teaching process. This result also coincides with some of the literature studies. According to the results
of a study by Anagln et al. (2012) among teachers, even though a vast body of teachers adopt constructivist
conception they still practice a teacher-centered conception in the actual teaching process. This result shows
that teachers adopt constructivist conception, however, they do not implement it in the teaching process. A
constructivist teacher exhibits attitudes and behaviors that facilitate collaboration and interaction in the
classroom. It creates environments to make the items to be learned interesting to students. Constructivist
conception emphasizes that the teacher is not the only source of information that students should take an

active role in the learning process.

Considering the learning dimension, it was determined that although there are more statements about
constructivist conception in the dimensions of improving the learning of teachers and effective ways of learning
social studies, there are more statements for traditional conception in the dimension of understanding that
learning is happening. This result shows that although teachers have statements in favor of constructivist
conception, they still, to a great extent, adopt traditional conception. This result is similar to the results of
other researchers (Aydin et al., 2015; Aypay, 2011; Bas, 2015; Engin & Dasdemir, 2015; Oguz, 2011). Isikoglu et
al. (2009) concluded that teachers practice student-centered teaching style in class. It was concluded that

primary teachers found themselves able in constructivist conception (Ozen¢ & Dogan, 2007), while secondary
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school teachers felt moderately sufficient about constructivist conception (Aykan, 2014). As known, in the year
2005, the MEB initiated updated teaching programs and redesigned structure and operation based on the
constructivist teaching-learning conception. The low number of statements that adopt the traditional
conception of the social studies teachers participating in the study can be evaluated as they could not
completely move away from the traditional conception, although they partially adapted to this transformation
in education. It can be said that teachers in Turkey are in the transition stage from traditional conception to
constructivist conception (Aydogdu & Ay, 2016). Some studies in the literature have concluded that teachers
have difficulty giving up some practices of the traditional conception (Ciftci et al., 2013; Yelken et al., 2010).
Damlapinar (2008) reported that teachers adopt constructivist conception but are not considered adequate in
practice, while Ozbay (2009) concluded that teachers adopt constructivist conception in the course process and
try to use it in their lessons, but cannot completely move away from traditional conception. Yaylak (2020), in
his research to evaluate the teaching methods and practices of social studies teachers, concluded that teachers
adopt the traditional conception in teaching methods and practices. It is seen that teachers concentrate on
traditional practices and do not use methods, techniques, and strategies in accordance with the constructivist
conception (Akgay et al., 2016; Berkant & Arslan, 2015; Covill, 2011; Grasha, 1994; Junst et al., 2003; Marbach
et al., 2001; Oh & Kim, 2013). When we look at the studies examining the methods and techniques used by
social studies teachers, social studies teachers state that they use methods-techniques such as question-
answer, lecture, individual study, discussion, brainstorming more, while they mention using the methods such
as using the resource person, travel-study, project applications, and drama less (Aydemir, 2012; Berkant &
Arslan, 2015; Celikkaya & Kus, 2009). The most common teaching methods used by teachers are lecturing and
question-answer methods (Klein et al., 1999). This situation stems from the inability of teachers to use student-
centered teaching, methods, techniques and strategies based on constructivist conception (Kayabasi, 2012). In
studies conducted with teachers in different branches, it was observed that teachers generally preferred
teacher-centered methods-techniques and strategies because they did not have sufficient knowledge and skills

regarding teaching methods-techniques and strategies in lessons (Dogru & Aydogdu, 2003; Onen et al., 2008).

It is seen that the social studies teachers participating in the study used traditional conception-based teacher-
centered learning methods. The reason for this is that teachers not being able to apply the information they
have learned at the undergraduate level in the classroom (Sutton, 2003), having too many students in the
classes (Dogru & Aydogdu, 2003), and having physical classroom conditions, which restrict the teachers' ability
to apply various teaching methods and techniques. It can also be said that although teachers know various
teaching methods and techniques, they cannot reflect this knowledge to the classroom environment (Celikkaya
& Kus, 2009; Demir & Ozden, 2013; Demircioglu et al., 2015). Looking at these results, it is seen that there is a
gap between theory and practice. According to the data obtained from the teachers, it is seen that a traditional
teaching conception is dominant in social studies courses. However, as stated in both the 2005 Social Studies
course curriculum (MEB, 2005) and the 2017 Social Studies course draft curriculum (MEB, 2017) that collective
teaching and thematic approaches should be adopted and activities suitable for these approaches should be

designed based on the student-centered constructivist conception.
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In the assessment dimension, the teachers stated their opinions with traditional conception. It is an important
result that even teachers with constructivist conception in the teaching dimension give statements of
traditional conception in this dimension. It has been concluded that social studies teachers ask questions in
their classrooms to check students' knowledge level. They stated that they prepared students for exams
generally with test questions. Similar situations have been identified in the studies of various researchers
(Celikkaya et al., 2010; Egri, 2006; Yildirim, 2006). Celikkaya et al. (2010), in their research with social studies
teachers, concluded that teachers prefer traditional assessment and evaluation tools, which they consider
themselves more competent, in determining student achievement. Similarly, there are studies supporting that
teachers mostly use question-answer technique in the course evaluation process (Akgay et al., 2016; Aydemir,
2012; Aykag, 2011; Burke, 2012; Celikkaya & Kus, 2009; Duman, 2008; Oztirk, 2004; Sakalli et al., 2007;
Sariaslan, 2005; Sutton, 2003). Also, some of the teachers stated that they encourage students to benefit from
different sources, regularly used the audio-visual tools required in the course, asked students questions to
improve their mental skills such as thinking, understanding, questioning, etc. and used more than one teaching
method and technique. However, the teachers did not make any statements that they included methods and
techniques to direct students to work in groups, improve their communication skills, and encourage them to
work collaboratively. In terms of constructivist conception, it is important for teachers to conduct collaborative
studies in their classrooms and to include group work. Studies in the literature also show that teachers do not
include collaboration/group work enough in their lessons (Algan, 2008; Diindar, 2008; Gelbal & Kelecioglu,

2007; Klein et al., 1999).

Participating teachers have a constructivist conception in professional development. In this dimension,
teachers have shown that they were open to innovations, desiring to attain knowledge in other areas, and
aspired to be modern teachers aiming to keep up with the needs of the modern era. In this study, too, the
great number of statements about the constructivist teaching-learning conception and the acceptance and
implementation of the change in the roles of the teachers in the traditional conception can be evaluated
positively. Similar situations were found in different studies on this subject (Adiglizel, 2009; Ertiirk, 2009;
Yaylaci, 2013). Looking at these results, it is understood that teachers want to improve themselves. By realizing
that knowledge is constantly being renewed, teachers should look for ways to add new knowledge to their
existing knowledge (Yaylaci, 2013). The desire of the teacher to improve himself and make an effort is a factor

that will increase the quality of education.

According to the findings and discussions of the study, the following conclusions can be reached: teaching-
learning conceptions of social studies teachers pointed to a constructivist learning conception in learning and
professional development dimensions but in relation to assessment dimension, deciding what to teach,
understanding that learning is happening, and understanding whether the students learned the subject; they
adopted traditional conception. It is seen that social studies teachers adopt the constructivist conception,

however, they do not apply this conception sufficiently in the teaching process.
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With the transition to constructivist conception in education, teaching and learning concepts, teacher and
student roles, the teaching process has gained a new meaning. The role of the teacher in constructivist
education is not to transfer information. It is to facilitate learning by making the student active in the classroom
by creating a learning environment in the classroom. The teacher who will provide these opportunities must
also be a teacher who has adopted a constructivist conception. Teachers' teaching-learning conceptions should
be arranged following the constructivist approach. Teachers should use assessment techniques that align with
the constructivist teaching-learning conception. There may be two ways for teachers to apply the constructivist
approach in the classroom. The first way is that the teacher should be a constructivist student in its educational
background. The second way is that teachers must have had long-term in-service training. Otherwise, it would
not be realistic to expect teachers to make constructivist practices in the classroom. Research results also show
that teachers know the constructivist approach as a theory, but it is not applied by teachers. But a teacher who
has been a student in constructivist education will be able to follow this theory in the classroom. For this
reason, it is important for the teacher to attend in-service courses for professional development in order to
make classroom practices based on constructivist approach. Seminars on vocational training for teachers

should be provided continuously. Teachers must undergo long-term in-service training.
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SOSYAL BiLGILER OGRETMENLERININ OGRETME OGRENME ANLAYISLARININ
BELIRLENMESI

(04

Ogretme 6grenme anlayislari dgretmenlerin tercih ettikleri 6grenme yollar grenme yénelimleri,
6grenmenin anlami, 6grencilerin gérevleri hakkinda bilgiler verir. Alan yazinda farkli branslardaki
o6gretmenlerin ve 6gretmen adaylarinin 6gretme 6grenme anlayislarini inceleyen calismalar yer
alirken sosyal bilgiler 6gretmenleriyle yapilan galismalar sinirlidir. Alandaki bosluk géz 6niine
alindiginda sosyal bilgiler 6gretmenlerinin 6gretme ve 6grenme anlayislarinin belirlenmesi 6nemli
gorilmektedir. Bu nedenle arastirmada sosyal bilgiler 6gretmenlerinin 6gretme 6grenme
yaklasimlarinin belirlenmesi amaglanmaktadir. Arastirma nitel arastirma yéntemlerinden durum
¢alismasidir. Arastirmaya Milli Egitim Bakanlig'nda gorev yapan 20 sosyal bilgiler 6gretmeni
gondlla olarak katilmislardir. Arastirma verileri gérisme teknigi ile yari yapilandiriimis gériisme
formu kullanilarak toplanmistir. Yari yapilandirilmis gériisme formunun hazirlanmasinda
o6gretmenlerin 6gretme ve 6grenme anlayislarini tespit etmeye yonelik alan yazinda yer alan
bilgilerden yararlaniimistir. Goértismeler katilimcilarla ylz ylize gergeklestirilerek ses kayit cihazina
kaydedilmistir. Arastirma verileri icerik analiz yontemiyle analiz edilmistir. Arastirmaya katilan
sosyal bilgiler 6gretmenlerinin 6gretme-6grenme anlayislari 6gretim, 6grenme, degerlendirme ve
mesleki gelisim boyutlarinda incelenmistir. Arastirma sonuglarina gore sosyal bilgiler
ogretmenlerinin  6gretme-6grenme  anlayislari  6grenme ve mesleki gelisim boyutunda
yapilandirmaci 6grenme yaklasimina sahipken degerlendirme boyutunda 6gretileceklere karar
verme, O0grenmenin gerceklestigini anlama, 6grencinin konuyu anlayip anlamadigini anlama
boyutlarinda geleneksel anlayisa sahiptir. Arastirmanin énemli bir sonucu olarak sosyal bilgiler
o6gretmenlerinin yapilandirmaci anlayisi benimsedikleri ancak 6gretim sirecinde yapilandirmaci
anlayisi yeterince uygulamadiklaridir. Arastirmanin bu alanda galisan arastirmacilara ve sosyal
bilgiler 6gretmenlerine kuramsal ve uygulamaya doniik katkilar saglayacagi disiintlmektedir.

Anahtar Kelimeler: Sosyal bilgiler 6gretmeni, 6gretme-6grenme anlayisi, yapilandirmaci anlayis,
geleneksel anlayis.
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GiRiS

Ogretme dgrenme anlayislari 6gretmenlerin tercih ettikleri 5grenme yollari 6grenme yénelimleri, 6grenmenin
anlami, 6grencilerin gorevleri hakkinda bilgiler verir (Aypay, 2011; Chan ve Elliot, 2004). Bir baska ifadeyle
O6grenme 6gretme anlayislari 6gretmenin egitim strecindeki fikirleridir (Chan, 2003). Egitim alanindaki gelisim
ve degisimlere bagh olarak egitimin farkh donemlerinde 6grenme 6gretme anlayislarinin da farklilastig
goriilmektedir (Bas ve Beyhan, 2016; Schrunk, 2008). Ogretme 6grenme anlayislari geleneksel ve
yapilandirmaci anlayis olarak siniflandirilir (Aypay, 2011; Bas, 2014; Chan ve Elliot, 2004; Oguz, 2011; Schurnk,
2008).

Geleneksel anlayisa gore egitim bireye bilgiyi acik bir sekilde aktarma yolu olarak tanimlanir. Bu anlayisa gore
dgretmenin siniftaki rolii 6grencilere bilgi aktarmaktir (Ozden, 2005). Geleneksel 6grenme anlayisinda 6grenci
O0gretmeni dinler, not alir ve anlatilanlari yazar. Bilgi asamali olarak &grenciye sunulur anlatim ve tekrarlar
dnemelidir. Bu anlayista dgretmen egitimin merkezindeki kisi olarak gorilir. Ogretmen bilgiyi 6grenci
seviyesine goére sunmaktadir. Ogretmen &grenci iliskileri kati ve disiplinlidir. Ogrenci ise bir sey bilmeyen
dgretmenin anlattigini alan kisilerdir. icerik, ezberletebilecek olan bilgi olarak gériiliirken 6grenme durumlari,
dikkat, bireysel farkhliklar g6z 6niine alinmaz (Bilhan, 1991; Shane, 1992 ). Uzun yillar egitim alaninda etkili olan
geleneksel anlayis sosyal bilgiler egitiminde de etkili olmustur. Sosyal bilgiler egitimi alaninda yapilan
reformlarda bulus yoluyla 6grenme kurami etkili olmustur (Erden, 1996: 6). 21.yy baslarindan itibaren sosyal
bilgiler egitiminde geleneksel anlayis ve anlatim yontemi yerine aktif 6grenme ve elestirel dusiinme
becerilerine 6nem verilmeye baslandi (Oztiirk ve Otluoglu, 2005: 14). Diinyada ve {lkemizde sosyal bilgiler
programlarinin yapilandirmaci anlayisla problem c¢6zme ve isbirligine dayali 6g8renmeyi 6ngordigu

gdzlenmektedir (Oztiirk, 2008: 45).

Yapilandirmaci anlayis son yillarda egitim sistemlerini ve egitim arastirmalarini etkileyen en énemli anlayistir.
Yapilandirmaci anlayis bilissel 6grenme yaklasiminin devami olarak gérilmektedir. Yapilandirmaci anlayista
bireyin bilgiyi dis dinyanin kopyasi degil bireysel olarak bireyin icinde ve bireyin nesneler Uzerindeki
etkinliklerle olusturdugu dustnilmektedir (Yurdakul, 2005). Yapilandirmaci anlayis kisinin cevresiyle aktif
bicimde etkilesime gecerek bilgileri 6grenmesine imkan tanir. Yapilandirmaci anlayista 6gretmen kendini
bilginin tek kaynagi olarak gormez bu nedenle 6gretim programlarini ve ders isleme sireclerini sirekli
yenilemeleri gerekir (Ozden, 2005). Yapilandirmaci anlayista 6gretmen otorite degil sinif icinde gdzlemcidir.
Oretmen yol gdsterici ve rehber olarak siirekli yeni fikirler iretme, isbirligine ydnelik ortamlar olusturma,
fikirlerini acikca ifade edecekleri ortamlar saglamak gibi rolleri yerine getirmelidir (Brooks ve Brooks, 1999: 21).
Ogretmen uygun égrenme ortamlar saglayan, acik fikirli, cagdas, kendini yenileyebilen, bireysel farkhliklari

dikkate alan ve 6grenenlerle birlikte 6grenen olmalidir (Selley, 1999: 22).

Egitim programlarinin olusturulmasinda 6gretim 6grenim yaklasimlarinin etkisi dnemlidir. Egitim programlari
o6grencilerin davranislarindan, 6grenme ve 6gretme etkinliklerine kadar ¢alismalara kilavuzluk eder. Milli Egitim

temel politikalarinin uygulamaya donistlrilmesi egitim programlari araciliyla yapilir. Pek ¢ok (lkede ve

2050 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

okullarda egitim programlari degisen diinya, toplumsal sartlara ve gelisimlere paralel olarak yeniden
diizenlenir. Ulkemizde de daha énce uygulanan programinin pek ¢ok ydénden eksikligi ihtiyaglara cevap
verememesi ve gelisen degisen kosullara uygun olmayisi gibi sebeplerden dolayr Milli Egitim Bakanhgi (MEB)
Talim ve Terbiye Kurulu araciligiyla yapilandirmaci anlayis 6gretim programlarinda “her bireyin yeni bilgiyi
onceki bilgi, beceri ve yasantilarinin siizgecinden gegirerek yeniden yorumladigi ve bilgiyi kendi zihninde
yorumladigindan hareketle 6greneni merkeze alan bir anlayis olarak goriilmistir. Bu anlayisa gore 6grenme
eski bilgilerin deneyim ve yasantilarin yoluyla yeniden yorumlanmasi ve yapilandirmasidir (Millt Egitim Bakanhgi

(MEB), 2005).

Egitimdeki degisim ve gelisimler sonucunda geleneksel anlayistan 6grenci merkezli, yani yapilandirmaci anlayisa
dogru bir gelisim gorilmektedir (Duffy ve Roehler, 1986). Egitimde yapilan reformlarla birlikte yapilandirmaci
anlayisin  6gretim siirecinde etkili olan anlayis olmus 6gretim ortamlari 6grenci merkezli bir yapiya
déniismistiir. Bu yapilanma 6gretmen rollerinde énemli degisikler getirmistir. Ogretmenleri bilgi toplumunun
gerekli kildigi mesleki ve kisisel dzelliklere sahip olmasini gerekli kilmistir. Ogretmenler bilginin tasiyicisi ya da
aktaricisindan farkli olarak 6grenmeyi kolaylastiran, bilgiyi ydneten hayat boyu 6§renme becerilerini kazanmaya
rehberlik eden profosyenel ydneticiler olarak goérilmektedir. Ogretmenlik profesyonel bir meslek olarak
gorilmesiyle birlikte meslek standartlarinin belirlenmesi gerekliligi ortaya ¢ikmis ve konuyla ilgili arastirmalara
dnem verilmistir. Ogretmenlerin geleneksel rolleri degiserek yerini yapilandirmaci anlayisin gerektirdigi vizyon

sahibi olan, egitimi yoneten, alaniyla ilgili coklu becerilere sahip lider 6gretmenlere birakmistir.

Sosyal Bilgiler Ulusal Konseyi tarafindan degisen yapilandirmaci anlayis ¢ercevesinde daha etkili bir Sosyal
Bilgiler 6gretimi amaciyla sosyal bilgiler 6gretmenleri icin konu alani ve pedegojik alani kapsayan standartlar
belirlenmistir (Sosyal Bilgiler Ulusal Konseyi (NCSS), 2002). Bu standartlara gére 6gretmenler 6grencilere
konuyu anlasilir kilabilmek igin konuyu iyi bilmelidir (Tatar, 2004: 10). Ogretmenler &grencilerin nasil
dgrendiklerini anlamak ve onlari desteklemek icin gelisim seviyelerini dikkate almalidirlar. Ogrencinin gelisim
seviyesi dikkate alinmadan verilen gérev 6grenci motivasyonunu bozar ve akademik olarak basarisiz olmasina
neden olabilir (Darling-Harmond ve Baratz-Snowden, 2005: 19). Ders sirasinda 6gretmen Ggrencinin ne
ogrendigiyle degil nasil 6grendigiyle ilgilenir ve 6grencilerden gelen dontleri dikkate alir (Tatar, 2004: 6).
Ogretmen 6grencilerin gelisim seviyelerini dikkate alarak onlari daha ileri 6grenme seviyelerine tasiyacak
etkinlikler olusturur. Ogretmenler 6grencilerin nasil 6grendiklerini ve ne bildiklerini gésteren degerlendirme
araglari segmeyi, yapilandirmayi ve kullanmayi bilmelidirler (Darling-Harmond ve Baratz-Snowden, 2005: 9).
Sosyal bilgiler 6gretmenleri yapilandirmaci anlayis cercevesinde 6grencilerin seviyelerine uygun degerlendirme
stratejilerini kullanma yetenegine sahip olmalidirlar. Bununla birlikte performans degerlendirmeleri, agik uglu
soru sorma, portfolyo degerlendirme stratejilerinin  6grencilerin  6grendiklerini  degerlendirmek igin
kullanabilirler (NCSS, 2002: 51). Bununla birlikte 6gretmenler siniftaki bireysel farkliliklari dikkate alarak farkli
ogretim teknikleri uygulamali ve o6lgme degerlendirme sirecinde de bu farkliliklari dikkate almalidir.
Ogretmenler rahat ve giivenilir sinif ortami olusturma becerisine sahip olmalidir (Demirel, 1999: 191).

Egitimciler her bireyin farkli oldugunu da unutmamahdir. Bitlin bireyler 6grenme yetenegine sahip olduguna
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gore kisileri stirecte aktif edecek 6grenme yontemlerinin kullanilmasi 6grenme siirecine olumlu yonde katki
saglayacaktir (Karadeniz ve Ata, 2013: 377). Her 6grencinin basarili olmasi icin demokratik sinif ortami
olusturmali, 6grenciler arasinda etkilesimli ortamlar olusturmali, 6grencileri iyi taniyarak 6gretime ayrilan
zamani iyi kullanmalidir (Ozmen, 2005: 185). Ogretmenlerin bunu saglamak icin alaniyla ilgili hizmet igi
egitimlere, panel, konferans ve seminer gibi egitimlere katilimlari, 6gretimde kullanilan yontem ve teknikler

hakkinda yeterli bilgiye sahip olmalari gerekir (Gedik, 2010).

Alan yazinda 6gretme 6grenme anlayiglarini inceleyen arastirmalar; 6gretmenlerle yapilan g¢alismalar, sosyal
bilgiler 6gretmenleriyle yapilan galismalar ve 6gretmen adaylariyla yapilan galismalar olarak yer almaktadir.
Oretmenler ve 6gretmen adaylariyla yapilan ¢alismalarin fazla oldugu gériilirken (Amineh ve Asl, 2015; Aypay,
2011; Bas, 2014; Boulton-Lewis vd., 2001; Chan 2003; Chan ve Elliot, 2004; Condon vd., 1993; Kayabasi, 2012;
Khalid ve Azeem, 2012; Oguz, 2011; Saylan ve Yurdakul, 2005; Sinatra ve Kardash, 2004) ,sosyal bilgiler
O0gretmenlerinin 6gretme 6grenme anlayislarini inceleyen galismalar sinirlidir (Aydemir, 2012; Berkant ve
Arslan, 2015; Burke, 2012; Celikkaya ve Kus, 2009; Duman ve ikiel, 2002; Erdogdu, 2010; Russell, 2010; ilter,
2017; Sutton, 2013; Yaylak, 2020). Buna gore sosyal bilgiler 6gretmenlerinin 6gretme ve 6grenme anlayislarinin
incelenmesi 6grencilerin kisisel ilgi ve ihtiyaglarini anlamaya ve karsilamaya ayrica kisisel gelisim ve 6grenmeyi
destekleyici 6grenme ortamlarini tasarlamaya bir temel saglayabilir. Clinkl 6gretmenlerin 6gretme 6grenme
anlayislari sinif icerisinde gerceklesen 6gretme ve 6grenme yaklasimlarina bir kanit sunmaktadir (Parker-Katz ve
Tejero Hughes, 2008). Bu anlayislar, 6gretmenlerin neyi nasil ve nigin Ogrettikleri de dahil olmak (izere
degisimin veya benimsenen 6gretim yontem, teknik ve stratejilerin belirlemesine yardimci olmaktadir (DeCorte

vd., 2008).

Alan yazinda 6gretmen adaylariyla yapilan galismalar da ¢ogunluktadir (Aydin vd., 2015; Aypay, 2011; Bas,
2014; Bikmaz, 2011; Cheng vd., 2009; Engin ve Dasdemir, 2015; Oguz, 2011). Bu arastirmalar 6gretmen
adaylarinin 6gretme 6grenme anlayislarinin, epistemolojik inanglari (Bikmaz, 2017; Chan ve Elliot, 2004; Cheng
vd., 2009), 6z yeterlilik algilar (Kalendar, 2017; Ocak, 2012; Yener ve Yilmaz, 2017) ve benimsedikleri egitim

felsefeleri (Aslan, 2017) ile iliskilerini inceledikleri gorilmektedir.

Bu arastirma sosyal bilgiler 6gretmenlerinin 6gretme 6grenme yaklasimlarini incelenmesi agisindan énemlidir.
Sosyal bilgiler 6gretmenlerinin 6gretme ve 6grenme anlayislari sinif ici rolleri, 6gretim stratejileri, 6lgme
degerlendirme yontemleri ve mesleki agidan gelisimleriyle de iliskili oldugu sdylenebilir. Alandaki boslukta g6z
online alindiginda sosyal bilgiler 6gretmenlerinin 6gretme ve 6grenme anlayislarinin belirlenmesi 6nemli
gorlilmektedir. Bu amagla arastirmada sosyal bilgiler 6gretmenlerinin 6gretme 6grenme vyaklasimlarinin

belirlenmesi amaglanmistir

YONTEM

Bu calisma, nitel arastirma yontemlerinden bir durum calismasi olarak tasarlanmistir. Durum c¢alismalari bir kisi,

bir olgu ya da bir grupla ilgili olayin isleyisinin nasil gerceklestigini anlasiimasini saglayan arastirma siirecidir.
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Egitimle ilgili konularin ¢ok yonli olmasi ve karmasik yapiya sahip olmasi dolayisiyla birgok arastirmaci
tarafindan tercih edilmektedir (Meriam, 2009). Durum c¢alismasi arastirmacinin neden ve nasil sorulariyla sosyal
olguyu derinlemesine arastirmaya c¢alistigi durumlar icin uygundur (Creswell, 2013). Bu arastirmada sosyal
bilgiler 6gretmenleriyle yapilan derinlemesine gorismelerle 6gretmenlerin 6gretme 6grenme anlayislarini

belirlemek amaglanmistir.
Katilimcilar

Arastirmaya katilacak 6gretmenlerin belirlenmesinde uygun 6rneklem ydntemi kullaniimistir. Uygun 6rneklem
yontemi zaman ve kaynak kullanimini en etkili bir sekilde kullanarak arastirilmasi planlanan konuda en
ulasilabilir ve en Ust diizeyde tasarruf saglayacak bir érneklem grubu ile calisiimasina firsat saglayabilir
(Bayukoztiirk vd., 2008). Arastirmada MEB’de gorev yapan 20 sosyal bilgiler 6gretmeni katilimci olarak
secilmistir. Katihmcilar arastirmaya katilmadan 6nce arastirma hakkinda bilgilendirilmis ve goénulli olarak
arastirmaya katilmislardir. Etik ilkeler geregi katiimcilarin isimleri gizli tutulmus her katilimciya isim ve
numaradan olusan “O1- 020” arasinda degisen rumuz verilmistir. Calisma éncesinde Zonguldak Biilent Ecevit

Universitesi Etik Kurulu'ndan gerekli resmi izinler alindi (Protokol no: 887).
Veri toplama araglari

Arastirma verilerinin toplanmasinda yari yapilandirilmis gorisme formu kullaniimistir. Gorlisme formunun
hazirlanmasinda 6gretmenlerin 6gretme ve 6grenme anlayislarini tespit etmeye yonelik alanyazinda yer alan
bilgilerden yararlaniimistir (Luft ve Roehrig, 2007). Formun kapsam gegerliligi, 2 alan uzmaninin fikirleri alinarak
saglanmistir. Form 6gretmenlerin 6grenme ve 6gretme anlayislarini belirlemeye yonelik 4 kategori ve 9 sorudan
olusur. Ogretim kategorisi 6gretmenin rolii ve dgretilecek konuya karar verme, 6grenme kategorisi 6grenmeyi
arttirma, 6grenmenin gergeklesmesi, sosyal bilgileri 6grenmenin en iyi yolu, degerlendirme kategorisi
O0grencinin 6grendigini anlama, yeni bir konuya ge¢me karari, mesleki gelisim kategorisi ise giiclii yanlar ve
kendini gelistirme olarak alt kategorilere ayrilmistir. Gérismeler katilimcilarla yiz ylize gerceklestirilerek ses

kayit cihazina kaydedilmistir. Yari yapilandiriimisg gériisme formunda yer alan sorular asagida verilmistir.

=

Ogretmenin siniftaki rolii nedir? (Ogretim)

Neyi/Nasil 6gretecegine nasil karar verirsin? (Ogretim)

Ogrenmeyi en {st seviyeye nasil ¢cikarirsin? (Ogrenme)

Sosyal bilgiler dersinde 6grenciler bir konuyu en iyi nasil 6grenir? (Ogrenme)
Sinifinda 6grenme nasil meydana gelir? (Ogrenme)

Ogrencilerin 6grendigini nasil anlarsin? (Degerlendirme)

Yeni bir konuya gegmeye nasil karar verirsin? (Degerlendirme)

Bir 6gretmen olarak en giiglii yanlarin nelerdir? (Mesleki gelisim)

w N o v kW N

Bir 6gretmen olarak kendini hangi alanda gelistirmek istersin? (Mesleki gelisim)
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Verilerin analizi

Arastirma verileri igerik analiz ydntemiyle analiz edilmistir. icerik analizi, nitel verilerin daha aza indirgenmesi ve
bir miktar nitel materyalin 6zline dair uyumlu ve anlamli seyler elde etmek igin sarf edilen 6zverili bir cabadir
(Yldirim ve Simsek, 2008). Bu arastirmada oncelikli olarak goriismelerin ses kayitlarinin dokiimleri metin haline
getirilmistir. Her bir gorlisme metni bastan sona okunarak katilimcilarin gorisleri biitin olarak algilanmaya
cahisilmistir. Daha sonra yari yapilandiriimis 6gretmen formundaki sorularin sirasi esas alinarak, katilimcilarin
her soru igin verdikleri cevaplar alt alta siralanmistir. Boylelikle veriler toplam 9 soruya ait bélimler altinda
toplanmistir. Daha sonra her bir ana bolimdeki veriler tekrar tekrar okunarak kodlar olusturulmus; olusturulan
kodlardan hareketle temalara ulasiimis, ardindan, olusturulan temalara ait yorumlar yazilmistir. Verilerin analizi
ile ilgili form Tablo 1'de gorilmektedir. Arastirma bulgularin sunumunda katilimci gorislerinden dogrudan

ahintilar yapilmistir.

Tablo 1. Veri Analizinde Kullanilan Form

Soru Tema Kod GOriisme metni Arastirmaci goriisi
Bir &gretmenin rolini  Ogretim  Ogreten kisi Ogretmeni ders anlatan Ogretmeni, bilgiyi kars
tarif eder misin? Lider bilgiyi karsi tarafa aktaran tarafa aktaran olarak
(Ogretmenin rolii) Bilgi veren kisi olarak tanimlayabiliriz. tarif ediyor.
Yonetici Geleneksel anlayisa
Onder sahip bir 6gretmen.
Sinifa hakim
Rol model Ogretmen sinifta rol model Ogretmeni rehber, rol
Rehber olmali, 0Ogrenciye ilgiyle model olarak tarif
Sevgi dolu sevgiyle yaklasmali, rehber ediyor.
Yol gésteren olmal. Yapilandirmaci anlayisa
Guven veren sahip bir 6gretmen .
Ornek kisi
Yaratici
Arkadas

Veri dokiimleri arastirmaci ve bir uzman tarafindan birbirinden bagimsiz olarak okunarak olusturulan temalar
karsilastirilarak goris birligi ve goris ayrihgina bakilmistir. Veri analizinin glvenilirligi, Miles ve Huberman’in
(1994) tutarliigin hesaplanmasinda “Uyusum ylizdesi = [GoOrus Birligi / (Gorus Birligi + Gortis Ayriligr)] x 100”
uyusum ylzdesi formili kullanilarak hesaplanmistir. Nitel calismada glvenirlik hesaplarinin %70’in (izerinde
cikmasi, arastirma icin givenilir kabul edilmektedir (Miles ve Huberman, 1994). Arastirmada iki degerlendirici

arasindaki uyusum ylizdesi %87 bulunmus ve arastirma igin giivenilir kabul edilmistir.

BULGULAR

Ogretmenlerin OGgretme Ogrenme Anlayislariyla ilgili Bulgular

Sosyal bilgiler 6gretmenlerinin 6grenme 6gretme anlayisina iliskin bulgular 6gretim, 6grenme, degerlendirme

ve mesleki gelisim kategorilerine gore incelenmistir.
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Tablo 2. Ogretmenlerin Ogretme-Ogrenme Anlayiglarina Gére Dagilimi

Ogretmenlerin Ogretme ve Ogrenme Anlayislar

Kategoriler

Alt kategoriler Geleneksel Yapilandirmaci
Ogretim Ogretmenin siniftaki 04, 08, 010, 011, 0 01, 02, 03, 05, 06, 07, 09,
roli 12, 013, 018 (s:7) 014, 015, 016, 017, 019, 020
(s:13)
Ogretileceklere karar 02, 03, 05, 06, 07, 010, 011, 01, 04, 08, 09, 012, 017, 019
verme 013, 014, 015, 016, 018, 020 (s:7)
(s:13)
Ogrenme Ogrenmenin 011, 612, 013, 017 (s:4) 01, 02, 03, 04, 05, 06, 07, 08,
arttirilmasi 09, 010, 014, 015, 016, 018,
019, 620 (s:16)
Ogrenmenin 01, 02, 03, 04, 05, 06, 08, 010, 07, 09, 012, 019, 020 (s:5)
gerceklestigini 011, 013, 014, 015, 016, 017,
anlama 018 (s:15)
Sosyal bilgileri 06, 08, 011 (s:3) 01, 02, 03, 04, 05, 67, 09,
dgrenmenin en iyi 010, 012, 013, 014, 015, O1s,
yolu 017, 018, 019, 020 (s:17)
Degerlendirme Ogrencilerin 01, 02, 03, 04, 05, 06, 08, 09, 07, 020 (s:2)

dgrendigini anlama 010 011, 012, 013,014, 015,
016, 017, 018, 019 (s:18)

Yeni bir konuya 01,012, 018, 020 (s:4) 02, 03, 04, 05, 06, 07, 08, 09,
gecme karari 010, 011, 013,014, 015, O1s,
017, 019 (s:16)
Mesleki gelisim  Guiglii yanlar 01, 012 (s:2) 02, 03, 04, 05, 06, 07, 08, 09,

010, 011, 013,014, 015, O1s,

617, 018, 619, ©20 (s:18)
Kendini gelistirmek 011 (s:1) 01, 02, 03, 04, 05, 06, 07, 08,
istedigi alan 09, 010, 012, 013,014, 015,

816, 017, 918, 619, 620 (5:19)

s "toplam sayi

Ogretmenlerin dgretim ile ilgili anlayislar

Sosyal bilgiler 6gretmenlerinin 6gretme 6grenme anlayislari 6gretim anlayislari 6gretmenin siniftaki roli ve

ogretileceklere karar verme anlayisi olarak incelenmistir.

Ogretmenin siniftaki roliyle ilgili 5gretmenin sinifta 6greten kisi, lider, bilgi veren, sinifa hakim, konumunda gibi
ifadeleri kullanan 6gretmenleri geleneksel anlayisa sahip 6gretmenler olarak degerlendirilmistir. Geleneksel
anlayisa sahip 6gretmenler, dgretmenin roliini “Sinif ortaminda bilgiyi karsi tarafa aktaran (05)“ olarak
tanimlamistir benzer sekilde diger bir katilimci “Sistemin hedefleri dogrultusunda 6grenciye istendik davranis
kazandiran (08)” olarak tanimlamistir. Ogretmenin siniftaki roliinii rol model, rehber, cagdas, giiven veren, yol
gosteren, ornek kisi olarak betimleyen o6gretmenler yapilandirmaci anlayisa sahip 6gretmenler olarak
degerlendirilmistir. Yapilandirmaci anlayisa sahip 6gretmenlerin 6gretmenin siniftaki roline iliskin tanimlarina
baktigimizda 6gretmeni “Her seyiyle dgrenciye model, yol gésterici bir rehber (62)”, “insani, ¢evreyi, dogayi

seven, duyarli yaratici fikirleriyle 6rnek kisi (014)” olarak tanimladiklar gériilmektedir.
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Ogretim kategoriyle ilgi bir baska alt kategori 6gretileceklere karar verme olarak belirlenmistir. Bu kategoride
O0gretmeninin neyi anlatacagl bastan bellidir, mifredat disina ¢ikamaz, yillik planlar kilavuzdur gibi ifadelere
sahip 6gretmenler geleneksel anlayisa sahip 6gretmenler olarak degerlendirilmistir. Geleneksel anlayisa sahip
Ogretmenlerin ifadeleri “Belli bir miifredat var onun disina ¢ikamiyoruz bunun kararini ben vermiyorum
(06)”,”TEOG sinavinda ne sorulacaksa biz de ona gére anlatiyoruz (02)” seklindedir. Ogretmenlerin dgrenci
farkhhgini gdz ondne alarak, bireysel farkhliklara gore ders plani yaptigini, 6grenci farkhhgina goére farkl
materyaller kullandigini ifade eden Ogretmenler vyapilandirmaci anlayisa sahip 6gretmenler olarak
belirlenmistir. Yapilandirmaci anlayisa sahip 6gretmenler dgretileceklere karar verirken “Ogrencilerin seviyeleri
dogrultusunda basitten karmasida, kolaydan zora dogru anlatinm (88)”,” Benim kisisel becerilerimle alakalidir

ddrencilerin diizeylerine gére farkhlik gosterir (017)” seklinde ifade etmislerdir.
Ogretmenlerin 6grenme ile ilgili anlayislari

Ogretmenlerin dgrenme ile ilgili anlayislari 6grenmenin arttirilmasi, 6grenmenin gercgeklestigini anlama, sosyal

bilgileri 6grenmenin en iyi yolu olarak belirlenmistir.

Ogrenmenin arttiriimasi kategorinde geleneksel anlayisa sahip égretmenler basari odakli uygulamalar yaptigini,
ders anlatimlarinda soru cevap teknigini kullandiklari, sorduklari sorularin cevaplari dogruysa 6grenmenin
gerceklestigini, siniflarin  kalabalik olusundan 6grenmenin arttirilamayacagi ifadelerini kullanmislardir.
Arastirmaya katilan geleneksel anlayisa sahip 6gretmenlerin 68renmeyi arttirmaya yonelik ifadeleri “Konu
tarama testleri, deneme sinavlari genel tekrar anlaminda uygulamalarla..(012)” , “Yazili éncesinde bir hafta
oncesi genel tekrarla, kisa sinavlarla...(011)” seklindedir. Yapilandirmaci anlayisa sahip 6gretmenler ise
6grenmeyi arttirmaya yonelik bilgiyi yasantiya dénistiirme, kolaydan zora, basitten karmasiga dogru anlatimin
yapilacagi, bireysel ozellikler dikkate alinarak kisisel etkinliklerin yaptirilacagi gibi ifadeler kullanmiglardir.
Yapilandirmaci anlayisa sahip 6gretmenlerin ifadeleri “Her 6grencinin 6grenme diizeyi farklidir bunun igin en

uygun yéntem ve teknikleri segerim (06), 6grencilere bilgiye nasil ulasacaklarini 6§reterim (07).” seklindedir.

Ogrenmenin gerceklestigini anlama kategorisinde geleneksel anlayisa sahip 6gretmenler derste sorulan
sorulara verilen cevaplara, konu sonunda yapilan degerlendirmelere ve TEOG sinavi sonuglarina gore
ogrencilerin 6grendiginin anlasilacagini ifade etmislerdir. Benzer sekilde 6gretmenler “sinifinda 6grenmenin
gerceklestigini nasil anlarsin?” sorusuna “Ders sirasinda sordugum sorulara cevap verebiliyorsa Grenmistir
(012), “TEOG sinavina yénelik sorular soruyoruz bunlari yapabiliyorsa 6§renmis demektir (02)” cevaplarini
vermislerdir.  Yapilandirmaci anlayisa sahip 6gretmenler ise 6grenmenin gergeklestiginin anlasilmasi igin
6grencinin cevabi kendisinin gikarmasi gerektigini, 6grencinin derse aktif olarak katilmasi gerektigini, bilgiyi
yasantiya donustlirmesi gerektigini ve 0Ogrendiklerinin farkina varmasi gerektigini ifade etmislerdir.
Ogretmenlerin sinifinizda 8grenmenin gergeklestigini nasil anlarsiniz?” sorusuna verdikleri cevaplar “Tek
yéntem dedil farkli yéntemlerle éGrencilerden déniit alarak (09)”, “Cocuk giindelik yasaminda bu bilgiyi

uygulayabiliyorsa 6§renmis demektir (07)” seklindedir.
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Sosyal bilgileri 6grenmenin en iyi yolu kategorisinde geleneksel anlayisa sahip 6gretmenler sosyal bilgiler dersini
ogretim odakli, teorik bir ders olarak géren 6gretim yontemi olarak ezber gerektiren bir ders olarak ifade
etmislerdir. Geleneksel anlayisa sahip 6gretmenler gorislerini “Ezber bir ders diiz anlatim uygun olabilir
(06)”, “Haftalik aylik olarak tekrar yapilmali, iinite sonunda dederlendirme sorulari cevaplandiriimali (08) ”
olarak ifade etmislerdir. Yapilandirmaci anlayisa sahip 6gretmenler ise sosyal bilgileri 6gretme yolu olarak
ogrenci temelli problemler olusturma, gezi gozlem etkinlik planlari hazirlama, merak duygusuyla hareket etme,
her 6grencinin Ozelliklerine uygun etkinlikler hazirlama, muze egitimi, drama uygulamalar gibi etkinlikler
planlama gerektirdigine dair ifadeler kullanmislardir. Yapilandirmaci anlayisa sahip 6gretmenler gorislerini
“Yaparak, yasayarak, gezi-inceleme yoluyla é§renci gérerek gostererek éGretim yapilmali (02), konular é§renci
seviyesine uygun érneklerle giincel hayattan olaylarla iliskilendirilerek anlatiimali (012)” olarak ifade

etmislerdir.
Ogretmenlerin degerlendirme ile ilgili anlayislan

Ogretmenlerin degerlendirme ilgili anlayislari 6grencilerin 6grendiklerini anlama, yeni bir konuya ge¢cmeye

karar verme olarak belirlenmistir.

Geleneksel anlayisa sahip 6gretmenler 6grendigini anlama kategorisinde sinav, test, degerlendirme sorularina
verdikleri cevaplara bakarak 6grendiklerini anlarim ifadelerine sahiptirler. Geleneksel anlayisa sahip
o6gretmenlerden biri “6grencilerin 6grendigini nasil anlarsin?” sorusuna “ Ders sirasinda sordugum sorulara
dogru yanit veriyorsa anlamistir. (012)” seklinde ifade etmistir. Yapilandirmci anlayisa sahip 6gretmenlerin
ifadeleri ise derse aktif katilim, 6grencilerin verdigi dénutler, farkli etkinlikler ve calisma kagitlari kullanarak
ogrendiklerini anlamaya calistiklari seklindedir. Yapilandirmaci anlayisa sahip 6gretmenlerin yanitlari
incelendiginde 6grenmenin gergeklestigini “Cocuk hayatinda bunu uyguluyorsa 6grenmis, anlamis demektir

(07)” seklinde ifade etmektedir.

Ogretmenlerin yeni bir konuya gecme kararini nasil verdigine iliskin ifadelerinde miifredat etkilidir, yillik plana
gore hareket ederim, testler araciligiyla karar veririm, sinav yaparim, ¢ogunluga gore karar veririm gibi ifadelere
sahip 6gretmenler geleneksel anlayisa sahiptir. Bu anlayisa sahip 6gretmenler yeni bir konuya gegme kararina
iliskin “Yillik planda yazilmis konuyu eksiksiz olarak islediysek yeni konuya gecebiliriz demektir (010)” seklinde
cevaplamislardir. Yapilandirmaci anlayisa sahip 6gretmenler yeni bir konuya gecme kararini donitler alirim,
kazanimlarin kazanilmis olma durumuna bakarim, planlarim seklinde ifadeler kullanmislardir. Yapilandirmaci
anlayisa sahip 6gretmenlerin yeni bir konuya ge¢cme kararini “Eger firsat esitligi sansi dogmussa konuyla ilgili

baglanti kurabiliyorsa diger konuya gecebilirim (07)” seklinde ifade etmislerdir.
Ogretmenlerin mesleki gelisim ile ilgili anlayislari

Oretmenlerin mesleki gelisim ile ilgili anlayislari giicli yanlari ve kendini gelistirmek istedikleri alan olarak

belirlenmistir.
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Geleneksel anlayisa sahip 6gretmenlerin giglii yanlarina yonelik anlayislarinin belirlenmesinde 6gretmenlerin
lider olma, gliclli, otoriteye dnem veren 6gretmen olma, disiplinli sinif kontroll icin 6nemli oldugunu ifade
etmislerdir. Bu kategoride geleneksel anlayisa sahip 6gretmenler gicli yonlerini “Mesafeyi koruduguma
inaniyorum (012) , liderlik, gii¢lii bir otorite diyebilirim (O1)” seklinde ifade etmislerdir. iletisim becerilerinin
glcli oldugunu, 6grencilere vakit ayiran, sevecen, giindemi takip eden, kendini gelistirmeye acgik oldugunu
glcli yonleri olarak ifade eden katilimcilar yapilandirmaci anlayisa sahip olarak degerlendirilmistir. Bu

dgretmenler giiclii yonlerini “Odrencilerimle kuvvetli iletisim kurabilmek (04)” olarak ifade etmiglerdir.

Kendini gelistirmek istedigi alan kategorine gore 6gretmenler kendilerini bir 6gretmen olarak yeterli gorip
gelismeye yonelik bir gereklilik gormuyorlarsa geleneksel anlayisa sahip 6gretmen olarak degerlendirilmistir. Bu
kategoride geleneksel anlayisa sahip 6gretmen ifadesi “Kendimi yeterince gelistirdigime inaniyorum (011)”
seklindedir. Ogretmenler kendi alanlarinda ya da baska alanlarda uzmanlasma istemeleri, yabanci dillerini
gelistirme istekleri, bilgisayar ve teknoloji alaninda gelisme istekleri, glincel yaklasimlari, 6gretim teknikleri gibi
alanlardaki gelisimleri takip etme istekleri gibi ifadeler yapilandirmaci anlayisa sahip 6gretmenler olarak
degerlendirilmistir. Bu 6gretmenlere ait 6rnek ifadeler “Bilgisayar ve teknoloji alaninda kendimi gelistirmek

isterim (03), yabanci dil 6§renmek isterim (05), kendi alanimda farkli branslarda (sosyoloji, psikoloji)yeni bilgiler

dgrenmek isterim (010)” seklindedir.

SONUC, TARTISMA VE ONERILER

Bu ¢alisma, sosyal bilgiler 6gretmenlerinin 6gretme-6grenme anlayiglarini belirlemek amaciyla yapilmistir.
Ogretmenlerin 6gretme &grenme anlayislarinin 6gretim boyutundaki sonuglarina bakildiginda &gretmenler
arasinda 6gretmenin roli bakimindan yapilandirmaci anlayis fazla olmasina ragmen 6gretilecek konuya karar
verme konusunda geleneksel anlayista 6gretmenlerin fazla oldugu gorilmuistlr. Sosyal bilgiler 6gretmenlerinin
siniftaki rollin yol, gosteren, bireysel 6zelliklere 6nem veren, sevecen gibi niteliklere sahip olarak betimleyen
yapilandirmaci anlayisa sahip olmasi alanyazindaki diger arastirmalarla da ortiismektedir (Aglagil, 2009; Saylan
ve Yurdakul, 2005). Saylan ve Yurdakul (2005) tarafindan sinif 6gretmenleriyle yapilan arastirmada
O6gretmenlerin yapilandirmaci 68renme anlayisina sahip olduklari sonucuyla benzerdir. Ayrica Aglagil (2009)’tin
arastirmasinda da oOgretmenlerin sinif igindeki rolini yol gosteren olarak betimleyen seklinde ifade eden
yapilandirmaci 6grenme anlayisina sahip 6gretmenler oldugu sonucuyla ortlismektedir. Bunun yaninda
geleneksel anlayisi benimseyen 6gretmenlere yonelik arastirmalarda mevcuttur. Karadag vd. (2008) tarafindan
yapilan arastirmada Ogretmen rollerini lider, bilgi aktaran olarak betimleyen geleneksel anlayisa sahip
o6gretmenlerin oldugu tespit edilmistir. Egitimde geleneksel anlayistan yapilandirmaci anlayisa geciste 6gretmen
rollerinin degistigi gorllmektedir. Yapilandirmaci anlayisa sahip 6gretmenler egitim ortaminda geleneksel
anlayistaki sinifta disiplin saglayici, bilgi dagitici gibi rollerinden siyrilarak 6grenmeyi kolaylastirici ve gerekli

durumlarda yardimci olacak rehber rola tstlenmistir.

Ogretileceklere karar verme boyutunda ise katiimci 6gretmenlerden geleneksel anlayisa sahip olanlarin fazla

oldugu gorilmistiir. Ogretmenler dgretileceklere karar verme siirecinde ders kitaplari, kilavuz kitaplara ve
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miifredata bagli kalmakta olduklarini ifade etmislerdir. Bu boyutta Ogretileceklere karar verme sirecinde
o0grencinin bireysel ozelliklerini géz oniine alarak 6gretim sireci planlayan yapilandirmaci anlayisa sahip
dgretmenlerin az sayida oldugu goriilmektedir. Ogretim boyutuna bakildiginda 6gretmenler siniftaki roliini
yapilandirmaci anlayisa uygun olarak ifade etmesine ragmen 6gretim siireci boyutunda geleneksel anlayista
olan 6gretmenlerin oldugu gorilmektedir. Bu sonug alan yazindaki bazi arastirmalarla da uyusmaktadir.
Anagiin vd. (2012)’lin 6gretmenlerle yaptigi arastirma sonucuna gore 6gretmenlerin ¢ogunun yapilandirmacilig
benimsemesine ragmen ogretmen merkezli 6gretim asamasinda oldugu ortaya c¢ikmistir. Bu sonug¢ da
ogretmenlerin yapilandirmaci anlayisi benimsedigi ancak 6gretim siirecinde uygulamadiklarini géstermektedir.
Yapilandirmaci anlayisa sahip 6gretmen sinifinda isbirligi ve etkilesimi kolaylastiran tutum ve davranis sergiler.
Ogrenilecek 6geleri 6grenciler tarafindan ilging hale getirmek icin ortamlar olusturur. Yapilandirmaci anlayis

Ogrencilerin 6grenme siirecinde aktif rol almasi gerektigini 6gretmenin tek bilgi kaynagi olmadigini vurgular.

Ogrenme boyutuna bakildiginda égretmenlerin 8grenmenin arttirilmasi ve sosyal bilgilerin 6grenilmesinin etkili
yollari boyutlarinda vyapilandirmaci anlayisa yonelik ifadelerin fazla olmasina ragmen 6grenmenin
gerceklestigini anlama boyutunda geleneksel anlayisa yonelik ifadelerin fazla oldugu belirlenmistir. Bu sonug
ogretmenlerin yapilandirmaci anlayisa yonelik ifadeleri olmasina ragmen hala geleneksel anlayisi 6nemli 6lglide
benimsediklerini ortaya koymaktadir. Bu sonug baska arastirmacilarin sonuglarina benzerdir (Aydin vd., 2015;
Aypay, 2011; Bas, 2015; Engin ve Dasdemir, 2015; Oguz, 2011). Isikoglu vd. (2009) 6gretmenlerin 6grenci
merkezli 6gretim uygulamalarinin olduguna ulasmistir. Bir baska arastirmada da sinif 6gretmenlerinin
yapilandirmaci anlayis konusunda kendilerini yeterli goériirlerken (Ozen¢ ve Dogan, 2007), ortaokul
o6gretmenlerinin yapilandirmaci anlayis ile ilgili orta dizeyde yeterli hissettikleri sonucuna ulasiimistir (Aykan,
2014). Bilindigi Uzere MEB 2005 yilindan itibaren 6gretim programlarini giincelleyerek programlarin yapi ve
isleyisini yapilandirmaci 6gretme-6grenme anlayisina gore olusturmustur. Arastirmaya katilan sosyal bilgiler
ogretmenlerinin geleneksel anlayisi benimseyen ifadelerin az sayida olmasi egitimde yasanan bu doénisime
kismen ayak uydurmakla birlikte geleneksel anlayistan da tam anlamiyla uzaklasamadiklari seklinde
degerlendirilebilir. Turkiye’de 6gretmenlerin geleneksel anlayistan yapilandirmaci anlayisa gegis asamasinda
olduklari soylenebilir (Aydogdu ve Ay, 2016). Alanyazindaki bazi c¢alismalarda 6gretmenlerin geleneksel
anlayisin gerektirdigi bazi uygulamalardan vazgecmekte zorlandigi sonucuna ulasilmistir (Ciftci vd., 2013; Yelken
vd., 2010). Damlapinar (2008), 6gretmenlerin yapilandirmaci anlayisi benimsedigi ancak uygulamada yeterli
diizeyde gériilmedigini bildirirken, Ozbay (2009) &gretmenlerin dersin islenisinde yapilandirmaci anlayis
oldukca benimsedikleri ve derslerinde kullanmaya c¢alistiklari, fakat geleneksel anlayistan da tamamen
uzaklasamadiklari sonucuna ulasmistir. Yaylak (2020) sosyal bilgiler 6gretmenlerinin 6gretim yontem ve
uygulamalarini  degerlendirmek amaciyla yaptigl arastirmasinda 6gretmenlerin, Ogretim yontem ve
uygulamalarinda geleneksel yaklasimi benimsedikleri sonucuna ulasmistir. Ogretmenlerin geleneksel
uygulamalara agirlik verdikleri yapilandirmaci anlayisa uygun yontem, teknik ve stratejileri kullanmadiklari
gorulmektedir (Akgay vd., 2016; Berkant ve Arslan, 2015; Covill, 2011; Grasha, 1994; Junst vd., 2003; Marbach
vd., 2001; Oh ve Kim, 2013). Sosyal bilgiler 6gretmenlerin kullandiklari yéntem ve teknikleri inceleyen

arastirmalara baktigimizda sosyal bilgiler 6gretmenleri soru-cevap, diiz anlatim, bireysel ¢alisma, tartisma,
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beyin firtinasi gibi yontem-teknikleri kullandiklarini ifade ederlerken, kaynak kisiden yararlanma, gezi-inceleme,
proje uygulamalari, drama gibi yontem-teknikleri ise az kullandiklarini ifade etmektedirler (Aydemir,2012;
Berkant ve Arslan, 2015; Celikkaya ve Kus,2009). Ogretmenlerin en yaygin olarak kullandigi 6gretim yéntemleri
diz anlatim ve soru-cevap yontemleridir (Klein vd., 1999). Bu durum 6gretmenlerin yapilandirmacilik anlayisin
temel alindigi 0Ogrenci merkezli 6gretim, yontem, teknik ve stratejilerini kullanmalari konusundaki
yetersizliklerinden kaynaklanmaktadir (Kayabasi, 2012). Farkh branslardaki 6gretmenlerle yapilan ¢alismalarda
da ogretmenlerin derslerde 6gretim yontem-teknik ve stratejilere iliskin yeterli bilgi ve beceriye sahip
olmadiklarindan, genellikle 6gretmeni merkeze alan yontem-teknik ve stratejileri tercih ettikleri gézlenmistir

(Dogru ve Aydogdu, 2003; Onen vd., 2008).

Arastirmaya katilan sosyal bilgiler 6gretmenlerinin geleneksel anlayis temelli 6gretmen merkezli 6grenme
yontemleri kullanildigi gorilmektedir. Bu duruma sebep olarak; 6gretmenlerin lisans diizeyinde 6grendikleri
bilgileri sinif ortaminda uygulayamadiklari (Sutton, 2003), sinif mevcutlarinin fazla olmasi (Dogru ve Aydogdu,
2003), Turkiye’deki okullarin fiziki yapilarinin 6gretmenlerin rahat hareket edebilecek cesitli 6gretim yontem ve
teknikleri uygulayabilecek esnek yapiya sahip olmadiklari, 6gretmenlerin gesitli 6gretim yontem ve teknik
bilmelerine ragmen sinif ortamina bu bilgilerini yansitamadiklari (Celikkaya ve Kus, 2009; Demir ve Ozden,
2013; Demircioglu vd., 2015) sdylenebilir. Bu sonuglara bakildiginda teori ve pratik arasindaki bosluk oldugu
goriilmektedir. Ogretmenlerden elde edilen verilere gore sosyal bilgiler derslerinde ¢ogunlukla geleneksel bir
Ogretim anlayisinin hakim oldugu gozikmektedir. Oysaki gerek 2005 Sosyal bilgiler dersi 6gretim programi
(MEB, 2005) gerekse 2017 Sosyal bilgiler dersi taslak 6gretim programinda (MEB, 2017) yapilandirmaci anlayis
temel alinarak 6grenci merkezli, toplu 0gretim ve tematik yaklasimlarin benimsenmesi ve bu yaklasimlara

uygun etkinliklerin tasarlanmasi gerektigi belirtilmistir.

Degerlendirme boyutunda 6gretmenler geleneksel anlayisa sahip gérisler belirtmislerdir. Ogretim boyutunda
yapilandirmaci anlayistaki 6gretmenlerin bile bu boyutta geleneksel anlayisa yonelik ifadelerde bulunmasi
onemli bir sonugtur. Sosyal bilgiler 6gretmenlerinin siniflarinda 6grencilerin bilgilerini yoklayan sorular
sorduklari sonucuna ulasiimistir. Genellikle test sorular ile 06grencilere sinavlara hazirladiklarini ifade
etmislerdir. Cesitli arastirmacilarin yaptiklar ¢alismalarda (Celikkaya vd., 2010; Egri, 2006; Yildirim, 2006)
benzer durumlar tespit edilmistir. Celikkaya vd., (2010) sosyal bilgiler 6gretmenleriyle yaptiklari arastirmada
O0gretmenlerin 6grenci basarisinin belirlenmesinde, kendilerini daha yeterli olarak gordikleri geleneksel 6lgme
degerlendirme araglarini tercih ettikleri sonucuna varmislardir. Benzer sekilde Ogretmenlerin dersi
degerlendirme sirecinde daha ¢ok soru-cevap teknigini kullandigini destekleyen calismalar vardir (Akcay vd.,
2016; Aydemir, 2012; Aykag, 2011; Burke, 2012; Celikkaya ve Kus, 2009; Duman, 2008; Oztiirk, 2004; Sakalli vd.,
2007; Sariaslan, 2005; Sutton, 2003). Bunun yaninda, 6gretmenlerin bazilari, 6grencileri degisik kaynaklardan
yararlanmaya tesvik ettikleri, derste gerekli olan gorsel-isitsel araclari dizenli olarak kullandiklari, 6grencilere
duslinme, anlama, sorgulama vb. zihinsel becerilerini gelistirici sorular sorduklari, birden ¢ok 6gretim yéntem
ve teknik kullandiklarini ifade etmislerdir. Ancak 6gretmenler 6grencileri grupca ¢alistirmaya yonlendirecek,

iletisim becerilerini gelistirecek, isbirligi halinde ¢alismaya tesvik edecek yontem ve tekniklere yer verdiklerine
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dair herhangi ifadede bulunmamislardir. Ogretmenlerin siniflarinda isbirlik¢i calismalar yaptirmalari, grup
calismalarina yer vermeleri yapilandirmaci anlayis agisindan o6nemlidir. Alinyazindaki ¢alismalar da
6gretmenlerin derslerde isbirligi/grup calismalarina yeterince yer vermediklerini géstermektedir (Algan, 2008;

Diindar, 2008; Gelbal ve Kelecioglu, 2007; Klein vd., 1999).

Katihmci 6gretmenler mesleki gelisim boyutunda yapilandirmaci anlayisa sahiptir. Bu boyutta 6gretmenlerin
yeniliklere acik olduklarini, farkli alanlarda bilgi sahibi olmak istemeleri, modern ¢agin gereklerine ayak
uydurmak isteyen g¢agdas Ogretmenler olmak isteklerini gostermistir. Bu calisma yapilandirmaci 6gretme-
o6grenme anlayisina yonelik ifadelerin fazla olmasi ve arastirmaya katilan 6gretmenlerin geleneksel anlayistaki
rollerdeki degisimin kabull ve uygulanmasi agisindan olumlu olarak degerlendirilebilir. Bu konuda yapilan farkh
arastirmalarda (Adigtizel, 2009; Ertiirk, 2009; Yaylaci, 2013) benzer durumlar tespit edilmistir. Bu sonuglara
bakildiginda 6gretmenlerin kendilerini gelistirmek istedikleri anlasilmaktadir. Ogretmenler bilginin sirekli
yenilenir oldugunun farkina vararak mevcut birikimleri tizerine yeni bilgi birikimleri katma yollari arayisi icinde
olmalidirlar (Yaylaci, 2013). Ogretmenin kendini gelistirmek istemesi ve bir caba icerisine girmesi egitimin

kalitesini arttiracak bir unsurdur.

Arastirmanin bulgu ve tartismalarina goére su sonuglara ulasilabilir: Arastirmaya katilan sosyal bilgiler
ogretmenlerinin 6gretme-6grenme anlayislari 6grenme, mesleki gelisim boyutlarinda yapilandirmaci 6grenme
anlayisina sahipken degerlendirme boyutunda 6gretileceklere karar verme, 6grenmenin gergeklestigini anlama,
Ogrencinin konuyu anlayip anlamadigini anlama boyutlarinda geleneksel anlayisa sahiptir. Sosyal bilgiler
ogretmenlerin yapilandirmaci anlayisi benimsedigi ancak 6gretim sirecinde yapilandirmaci anlayisi yeterince

uygulamadiklari gériilmektedir.

Egitimde yapilandirmaci anlayisa gegisle birlikte 6gretme 6grenme kavramlari, 6gretmen ve 6grenci rolleri,
O0gretme sireci yeni bir anlam kazanmistir. Yapilandirmaci egitimde 6gretmenin roll bilgi aktarmak degildir.
Sinifta 6grenme ortami olusturarak Ogrenciyi sinifta etkin hale getirerek 6grenmeyi kolaylastirmaktir. Bu
olanaklari saglayacak Ogretmenin de vyapilandirmaci anlayisi benimsemis bir 6gretmen olmasi gerekir.
Oretmenlerin 6gretme 6grenme anlayislarinin yapilandirmaci anlayisina uygun olarak diizenlenmesi gerekir.
Ogretmenlerin yapilandirmaci 6gretme 6grenme anlayisina uygun degerlendirme tekniklerini kullanmalari
gerekir. Ogretmenlerin yapilandirmaci yaklasimi sinifta uygulayabilmesi icin iki yol olabilir. Birinci yol
dgretmenin egitim gegmisinde yapilandirmaci bir dgrenci olmalidir. ikinci yol ise dgretmenlerin uzun sireli
hizmet ici egitimden ge¢mis olmasi gerekir. Aksi takdirde 6gretmenlerin sinifta yapilandirmaci uygulamalar
yapmasini beklemek gercekci olmaz. Arastirma sonuclari da 6gretmenlerin yapilandirmaci yaklasimi kuram
olarak bildiklerini fakat ©gretmenler tarafindan uygulanmadigini goéstermektedir. Ancak yapilandirmaci
egitimde 6grenci olmus 6gretmen bu kurami sinifta uyulabilecektir. Bu nedenle 6gretmenin yapilandirmaci
yaklasim temelli sinif uygulamalari yapabilmesi icin mesleki gelisim amaciyla hizmet igi kurslara katiimalari
dnemlidir. Ogretmenlere ydnelik mesleki egitime iliskin seminerler siireklilik kazandirilmalidir. Ogretmenler

uzun sireli hizmet igi egitimden gegirilmelidir.

2061 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.”
KAYNAKCA

Adigiizel, Y. (2009). Sinif 6gretmenlerinin 6grenme etkinliklerini dizenleme ve gergeklestirme gabalarinda
zorlanma  dizeyleri.  VYiiziincii  Yil  Universitesi  E§itim  Fakiiltesi  Dergisi, 6(2), 89-110.
https://dergipark.org.tr/en/pub/yyuefd/issue/13712/166015

Aglagiil, D. (2009). Besinci Sinif Sosyal Bilgiler Dersinde Sinif Ogretmenlerinin Yapilandirmaci Odrenme Ortami
Diizenleme Becerilerinin Dederlendirilmesi. [Yayinlanmamis Yiiksek Lisans Tezi], Cukurova Universitesi
Sosyal Bilimler Enstitiisu.

Akgay, O. N., Akcay, A. ve Kurt, M. (2016). Ortaokul 6gretmenlerinin 6gretim yontem ve tekniklerine yonelik
goriis ve yeterliliklerin incelenmesi. Egitim ve Ogretim Arastirmalari Dergisi, 5(1), 333-342.

Alesandrini, K. ve Larson, L. (2002). Teachers bridge to constructivism. Clearing House, 75(3), 118-121.
https://doi.org/10.1080/00098650209599249

Algan, S. (2008). ilkégretim 6. ve 7. Sinif Sosyal Bilgiler Dersi Ogretim Programinin Olcme ve Dederlendirme
Ogesinin Ogretmen Gériisleri Agisindan incelenmesi. [Yayimlanmamis Yiksek Lisans Tezi], Cukurova
Universitesi.

Amineh, R. J. ve Asl, H. D. (2015). Review of constructivism and social constructivism. Journal of Social Sciences,
Literature and Languages, 1(1), 9-16.

Anagin, S., Yalcinoglu, P. ve Ersoy, A. (2012). An investigation of primary school teachers’ beliefs on teaching-
learning processes in science and technology course in terms of constructivism. Journal of Theoretical
Educational Science , 5(1), 1-16. https://dergipark.org.tr/en/pub/akukeg/issue/29344/314019

Aydemir, H. (2012). Sosyal Bilgiler 6gretmenlerinin 6gretim yontem, teknik ve stratejileri kullanma yeterlikleri.
Hikmet Yurdu Dergisi, 5(9), 81-100. http://dx.doi.org/10.17540/hy.v5i9.165

Aydin, 0., Tunca, N. ve Sahin, S. (2015). Fen Bilgisi 6gretmen adaylarinin 8gretme ve 6grenme anlayislarinin
gesitli  degiskenler agisindan incelenmesi. K.U.Kastamonu Egitim Dergisi, 23(3), 1331-1346.
https://dergipark.org.tr/tr/pub/kefdergi/issue/22598/241388

Aydogdu, B. ve Selanik-Ay, T. (2016). Determination of teacher characteristics which support constructivist
learning environments. Eurasian Journal of Educational Research, 63, 293-310.http://dx.doi.org/
10.14689/ejer.2016.63.17

Aykag, N. (2011). Hayat Bilgisi dersi 6gretim programinda kullanilan ydéntem ve tekniklerin 6gretmen
goruslerine gore degerlendirilmesi (Sinop ili 6rnegi). Kastamonu Egitim Dergisi, 19(1), 113-126.
https://dergipark.org.tr/en/download/article-file/817550

Aypay, A. (2011). Ogretme ve dgrenme anlayislar dlceginin Tirkce uyarlamasi ve epistemolojik inanclar ile

O0gretme ve 6grenme anlayislari arasindaki iliski. Kuram ve Uygulamada Egitim Bilimleri, 11(1), 7-29.

2062 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).


https://doi.org/10.1080/00098650209599249
https://dergipark.org.tr/en/pub/akukeg/issue/29344/314019
https://dergipark.org.tr/tr/pub/kefdergi/issue/22598/241388

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Bas, G. ve Beyhan, 0. (2013). Ogretmen adaylarinin 6gretme-6grenme anlayislari ile 6grenci kontrol ideolojileri
arasindaki iliski. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, Ozel Sayi(1), 14-26.

Bas, G. (2014). ilkdgretim 6gretmenlerinin 6gretme-6grenme anlayislarinin bazi degiskenler agisindan
degerlendirilmesi.  Dicle  Universitesi Ziya Gékalp  E§itim  Fakiiltesi Dergisi, 22, 18-30.
https://dergipark.org.tr/en/download/article-file/786780

Bas, G. (2015). Correlation between teachers’ philosophy of education beliefs and their teaching-learning
conceptions. Education and Science, 40(182), 111-126. https://doi: 10.15390/EB.2015.4811

Berkant, H. G. ve Arslan, T. (2015). Sosyal bilgiler 6gretim programinda yer alan 6gretim yontem ve tekniklerinin
uygulanmasina yoénelik 6gretmen gorisleri. Electronic  Turkish  Studies, 10(11), 293-312.
http://dx.doi.org/10.7827/TurkishStudies.8643

Bikmaz F. (2017). Investigating the teaching and learning conceptions and scientific epistemological beliefs of
pre-service teachers’: A longitudinal study. Education and Science, 42(189), 183-196. https://doi:
10.15390/EB.2017.4601

Bilhan, S. (1991). Egitim felsefesi. Ankara Universitesi Egitim Bilimleri Fakdiltesi Yayinlari.

Boulton-Lewis, G. M., Smith, D. J. H., McCrindle, A. R., Burnett, P. C. ve Campbell, K. J. (2001). Secondary
teachers’ conceptions of teaching and learning. Learning and Instruction, 11(1), 35-51.

Brooks, J. G. ve Brooks, M. G. (1999). The case for constructivist classrooms. Alexandria Press.

Burke, L. (2012). Reading practices in social studies classrooms: Teacher support for middle-school students with
ASC. [Unpublished PhD dissertation], Northern lllinois University.

Biiyiikoztirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S. ve Demirel, F. (2009) Arastirma yontemleri(4. baski).
Pegem Akademi.

Chan, K. W. ve Elliott, R. G. (2004). Relational analysis of personal epistemology and conceptions about
teaching and learning. Teaching and Teacher Education, 20(8), 817-831.
https://doi.org/10.1016/j.tate.2004.09.002

Chan, K. W. (2003). Hong Kong teacher education students’ epistemological beliefs and approaches to learning.
Research in Education, 69(1), 36-50. https://doi.org/10.7227/RIE.69.4

Cheng, M. M., Chan, K. W., Tang, S. Y. ve Cheng, A. Y. (2009). Pre-service teacher education students'
epistemological beliefs and their conceptions of teaching. Teaching and Teacher Education, 25(2), 319-
327. https://d0i:10.1080/09523980600926242

Coskun, E. (2005). ilkdgretim dérdiincii ve besinci sinif 8gretmen ve 6grencilerinin yeni Tiirkce dersi 6gretim
programi’yla ilgili gérisleri tizerine nitel bir arastirma. Kuram ve Uygulamada Egitim Bilimleri Dergisi, 5 (2),
421-476.

Covill, A. E. (2011). College students perceptions of the traditional lecture method. College Student Journal,
45(1), 92-101.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed methods approaches. Sage.

2063 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).


https://dergipark.org.tr/en/download/article-file/786780
about:blank

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Celikkaya, T., Karakus, U. ve Oztiirk Demirbas, C. (2010). Sosyal bilgiler 6gretmenlerinin 6lgme-degerlendirme
araclarini kullanma diizeyleri ve karsilastiklari sorunlar. Ahi Evran Universitesi E§itim Fakiiltesi Dergisi,
11(1), 57-76.

Celikkaya, T. ve Kus, Z. (2009). Sosyal bilgiler 6gretmenlerinin kullandiklari yéntem ve teknikler. Uludag
Universitesi Egitim Fakiiltesi Dergisi, 22(2), 741-758. https://dergipark.org.tr/en/download/article-
file/153392

Ciftci, S., Stinbil, A. M. ve Koksal, 0. (2013). Sinif 6gretmenlerinin yapilandirmaci yaklasima gore diizenlenmis
mevcut programa iliskin yaklasimlarinin ve uygulamalarinin degerlendirilmesi. Mersin Universitesi E§itim
Fakiiltesi Dergisi, 9 (1), 281-295. https://dergipark.org.tr/tr/pub/mersinefd/issue/17382/181602

Damlapinar, G. (2008). ilkégretim 1. kademe &6gretmenlerinin yapilandirmaci 6§renme yaklasimina iliskin
gériislerinin incelenmesi. [Yayinlanmamisg yiiksek lisans tezi], Selcuk Universitesi Sosyal Bilimler Enstitiisi.

Darling-Hammond, L. ve Baratz-Snowden, J. (Eds.). (2005). A good teacher in every classroom. Jossey-Bass.

DeCorte, E., Vershaffel, L. ve Depaepe, F. (2008). Unravelling the relationship between students' mathematics-
related beliefs and the classroom culture. European  Psychologist, 13(1), 24-36.
https://doi.org/10.1027/1016-9040.13.1.24

Demir, S. ve Ozden, S. (2013). Sinif &gretmenlerinin dgretimsel stratejilere yontemlere ve tekniklere iliskin
gorisleri: Hayat bilgisi dersine yonelik tanilayici bir calisma. Pamukkale Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 14, 59-75. https://dergipark.org.tr/en/download/article-file/411276

Demircioglu, i. H., Geng, i. ve Demircioglu, E. (2015). Sosyal Bilgiler 6gretmen adaylarinin 8gretim strateji,
yontem ve teknikleriyle ilgili bilgi diizeylerinin degerlendiriimesi. Abant izzet Baysal Universitesi Egitim
Fakiiltesi Dergisi, 15(USBES Qzel Sayisi 1), 18-34.

Demirel, 0. (1999). Planlamadan dederlendirmeye é§retme sanati. Pegem A. Yayincilik

Dogru, M. ve Aydogdu, M. (2003). Fen Bilgisi 6gretiminde kullanilan yontemlerde karsilasilan sorunlar ile ilgili
dgrenci goriisleri. Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 1(13), 150-158.

Duffy, G. ve Roehler, L. (1986). Constraints on teacher change. Journal of Teacher Education, 35, 55-58.

Duman, B. ve ikiel, C. (2002). Yapilandirmaci 6grenme kuramina goére sosyal bilgiler dgretimi. Firat Universitesi
Sosyal Bilgiler Dergisi, 12(2), 245-262.

Duman, E. Z. (2008). Ortadgretimde égretimde Ggretim ilke, yontem ve teknikler acisindan mantik égretimi.
[Yayinlanmamus Yiiksek Lisans Tezi], Gazi Universitesi, Egitim Bilimleri Enstitiisi.

Diindar, S. (2008). ilkégretim Sosyal Bilgiler dersi 6Grenme ortamlarinin yapilandirmaci ézellikler agisindan
degerlendirilmesi. [Yayinlanmamis doktora tezi], Marmara Universitesi Egitim Bilimleri Enstitiisi.

Egri, G. (2006). Cografya Odretmenlerinin Olcme Dederlendirme Yapabilme Yeterlilikleri. [Yayimlanmamis
Yiiksek Lisans Tezi], Gazi Universitesi Egitim Bilimleri Enstitiisi.

Engin, G. ve Dasdemir, i. (2015). Sinif 6gretmenlerinin 6gretme ve dgrenme anlayislarinin cesitli degiskenler
acgisindan incelenmesi. International Journal of Social Science, 33, 425-432.
http://dx.doi.org/10.9761/JASSS2782

Erden, M. (1996) . Sosyal bilgiler 6gretimi( 6. baski). Alkim Yayinevi.

2064 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).


https://app.trdizin.gov.tr/makale/TVRBd05UQTVPUT09/sosyal-bilgiler-ogretmenlerinin-olcme-degerlendirme-araclarini-kullanma-duzeyleri-ve-karsilastiklari-sorunlar
https://app.trdizin.gov.tr/makale/TVRBd05UQTVPUT09/sosyal-bilgiler-ogretmenlerinin-olcme-degerlendirme-araclarini-kullanma-duzeyleri-ve-karsilastiklari-sorunlar
https://app.trdizin.gov.tr/makale/TVRBd05UQTVPUT09/sosyal-bilgiler-ogretmenlerinin-olcme-degerlendirme-araclarini-kullanma-duzeyleri-ve-karsilastiklari-sorunlar
https://app.trdizin.gov.tr/makale/TVRBd05UQTVPUT09/sosyal-bilgiler-ogretmenlerinin-olcme-degerlendirme-araclarini-kullanma-duzeyleri-ve-karsilastiklari-sorunlar
https://app.trdizin.gov.tr/makale/TVRBd05UQTVPUT09/sosyal-bilgiler-ogretmenlerinin-olcme-degerlendirme-araclarini-kullanma-duzeyleri-ve-karsilastiklari-sorunlar
https://dergipark.org.tr/tr/pub/mersinefd/issue/17382/181602

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Erdogdu, E. (2010). Sosyal bilgiler égretmenlerinin kullandiklari yontem/teknikler ve karsilastiklari kullanim
glicliikler. [Yayinlanmamis yiiksek lisans tezi], Kiitahya Dumlupinar Universitesi.

Ertlirk, M. (2009). Sinif 6gretmenlerinin ve o6gretmen adaylarinin kendilerini gelistirme isteklerinin
degerlendirilmesi (Afyonkarahisar il 6rnegi). Kuramsal Egitimbilim, 2(2), 44-59.

Gedik, H. (2010). Glncel olaylarin ilkogretim Sosyal Bilgiler derslerinde kullanimi ve 6grenci gorusleri. Ahi Evran
Universitesi egitim Fakaltesi Dergisi, 11(2), 97-118. [Online]:
http://kefad.ahievran.edu.tr/archieve/pdfler/Cilt11Sayi2/JKEF_11_2 2010 _97- 118.pdf [Erisim tarihi:
31.10.2020]

Gelbal, S. ve Kelecioglu, H. (2007). Ogretmenlerin élcme ve degerlendirme ydntemleri hakkindaki yeterlik
algilari ve karsilastiklari sorunlar. Hacettepe Universitesi Egitim Fakiiltesi Dergisi (H. U. Journal of
Education) 33, 135-145. https://dergipark.org.tr/en/download/article-file/87640

Grasha, F. A. (1994). A matter of style: The teacher as expert, formal authority, personal model, facilitator,
delegator. College Teaching, 42(4), 142-149. https://www.jstor.org/stable/27558675?0origin=JSTOR-
pdf&seq=1 [Erigim tarihi: 14.11.2020]

ilter, i. (2018). Ogretmenlerin sosyal bilgiler derslerinde 6gretim ydntemleri ve uygulamalari {izerine bir
degerlendirme. Kuramsal Egitimbilim Dergisi [Journal of Theoretical Educational Science], 11(1), 1-29.
http://dx.doi.org/10.30831/akukeg.338520

Isikoglu, N., Basturk, R. ve Karaca, F. (2009). Assessing Iin-service teachers' instructional beliefs about student-
centered education: A Turkish perspective. Teaching and Teacher Education, 25(2), 350-356.
https://doi.org/10.1016/j.tate.2008.08.004

Jungst, S., Licklider, L. L. ve Wiersema, J. (2003). Providing support for faculty who wish to shift to a learning-
centered paradigm in their higher education classrooms. The Journal of Scholarship of Teaching and
Learning, 3(3), 69-81.

Karadag, E., Deniz, S., Korkmaz, T. ve Deniz, G. (2008). Yapilandirmaci 6grenme yaklasimi: Sinif 6gretmenleri
gorisleri kapsaminda bir arastirma. Uludad Universitesi Egitim Fakiiltesi Dergisi, 21(2), 383-402.
https://dergipark.org.tr/tr/download/article-file/153346

Karadeniz, O. ve Ata, B. (2013). Sosyal bilgiler dersinde proje fuarinin kullanilmasina iliskin 6grenci gorusleri.
Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, Sosyal Bilgiler Ogretimi Ozel Sayisi, 6(14), 375-410.

Kayabasi, Y. (2012). Ogretmenlerin dgretim siirecinde kullandiklari 6gretim yéntem ve teknikleri ile bunlar
tercih etme nedenleri. Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi, 15(27), 45-65.

Khalid, A. ve Azeem, M. (2012). Constructivist Vs Traditional: Effective Instructional Approach in Teacher
Education.

Klein, B. S., Matkins, J. J. ve Weaver, S. D. (1999). Initiation of a collaborative approach for elementary science
methods courses: Teaching across collaborative highways (TEACH). Electronic Journal of Science
Education, 4(1). https://ejrsme.icrsme.com/article/view/7622 [Erisim tarihi: 14.11.2020]

Luft J. ve Roehrig G. (2007). Capturing science teachers' epistemological beliefs: The development of the

teacher beliefs interview. Electronic Journal of Science Education, 11(2): 38-63.

2065 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).


http://dx.doi.org/10.30831/akukeg.338520
https://dergipark.org.tr/tr/download/article-file/153346
https://ejrsme.icrsme.com/article/view/7622

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Marbach-Ad, G., Seal, O. ve Sokolove, P. (2001). Student attitudes and recommendations on active learning.
Journal of College Science Teaching, 30(7), 434-438. https://www.learntechlib.org/p/91978/.[Erisim tarihi:
14.11.2020]

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. Jossey Bass.

Miles, M. B. ve Huberman, A. M. (1994). Qualitative data analysis.Sage Publication.

MillT Egitim Bakanhg (MEB). (2005). ilkégretim sosyal bilgiler dersi (4- 5. Siniflar) 6Gretim programi. Talim Ve
Terbiye Kurulu Baskanhgi Devlet Kitaplari MidUrlGgi Basim Evi.

Milll Egitim Bakanhgi. (2017). Sosyal Bilgiler dersi 6dretim programi (ilkégretim 5.6.7.Siniflar). Ankara.
http://ttkb.meb.gov.tr/www/ogretim-programlari/icerik/72, [Erisim tarihi: 11.11.2020].

NCSS [National Council for the Social Studies] (2002). Position statement: A vision of powerful teaching and
learning in the social studies: Building social understanding and civic efficacy. Social Education, 57(5), 213—
223. https://www.socialstudies.org/sites/default/files/NCSSTeacherStandardsVol1l-rev2004.pdf

Ocak, G. (2012). An evaluation of teachers’ success in building constructivist learning environments by pre-
service and In-service teachers. Education and Science, 37(166), 25-40.

Ocak, G., Ocak, I. ve Kutlu Kalender, M. (2017). Ogretmenlerin &z-yeterlik algilari ile dgretme-6grenme
anlayislari arasindaki iliskinin incelenmesi. Kastamonu Egitim Dergisi, 25(5), 1851-1864.

Oguz, A. (2011). Ogretmen adaylarinin demokratik degerleri ile 6gretme ve 6grenme anlayislarinin incelenmesi.
XX. Ulusal Egitim Bilimleri Kurultayi, 8-10 Eylil 2011, Burdur: Mehmet Akif Ersoy Universitesi.

Oh, P. S. ve Kim, K. S. (2013). Pedagogical transformations of science content knowledge in Korean elementary
classrooms. International Journal of Science Education, 35(9), 1590-1624.
https://doi.org/10.1080/09500693.2012.719246

Onen, F., Saka, M., Erdem, A., Uzala, G. ve Giirdal, A. (2008). Hizmet ici Egitime katilan Fen Bilgisi
ogretmenlerinin 6gretim tekniklerine iliskin bilgilerindeki degisimin tespiti: Tekirdag 6rnegi. Ahi Evran
Universitesi Kirsehir E§itim Fakiiltesi Dergisi (KEFAD), 9(1), 45-57.

Ozden, Y. (2005). Ogrenme ve é§retme(5. baski). Pegem A Yayincilik.

Ozbay, A. F. (2009). Yapilandirmacilik kuramina dayali olarak ingilizce dersinin islenisine iliskin 6§retmen
gériisleri. [Yayinlanmamus yiiksek lisans tezi], Afyon Kocatepe Universitesi Sosyal Bilimler Enstitiisii.

Ozeng, M. ve Dogan, C. (2007). Sinif dgretmenlerinin yapilandirmaci yaklasim yeterlik diizeylerinin belirlenmesi.
Abant izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 12(1), 67-83.

Ozmen, F. (2005). Egitimde okul ve sinif. Taspinar, M. (Ed.), Editim bilimine giris. Universite Kitabevi.

Oztiirk, C. (2008). Sosyal bilgiler: Toplumsal yasama disiplinlerarasi bir bakis. Pegem Akademi.

Oztiirk, C. ve Otluoglu, R. (2001). Sosyal bilgiler é§retiminde edebi iiriinler ve yazili materyaller. Pegem A
Yayincihk.

Oztirk, C. (2004). Ortadgretim cografya ogretmenlerinin 6gretim ydntem ve teknikleri kullanabilme

yeterlilikleri. Gazi Universitesi Kirsehir E§itim Fakiiltesi, 5(2), 75-83.

2066 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Parker-Katz, M. ve Tejero Hughes, M. (2008). Preparing special education mentors using classroom artifacts as
a vehicle for learning about teaching. Teacher Education and Special Education, 31(4), 268-282.
https://doi.org/10.1177/0888406408330646

Russell, W. B. (2010). Teaching social studies in the 21st century: A research study of secondary social studies
teachers' instructional methods and practices. Action in Teacher Education, 32(1), 65-72.
https://doi.org/10.1080/01626620.2010.10463543

Sakalli, M., Hiirsen, C. ve Ozginar, Z. (2006). Odretmen adaylarinin gézlemlerine gére éGretmenlerin égretim
yéntemlerini kullanma sikliklari. 6th International Educational Technology Conference: KKTC, Dogu
Akdeniz Universitesi

Sariaslan, Y. (2005). Sosyal Bilgiler 6gretiminde sinif égretmenlerinin 6gretim yéntemleri ile ilgili bilgi ve
becerilerini uygulama durumlari. [Yayinlanmamis Yiiksek Lisans Tezi], Gazi Universitesi, Egitim Bilimleri
Enstitisa.

Saylan, N. ve Yurdakul, B. (2005). ilkégretim program tasarilarinin gerektirdigi yapilandirmaci &gretmen
ozelliklerine sinif 6gretmenleri ile aday 6gretmenlerin sahip olma dizeyleri”. XIV. Ulusal Egitim Bilimleri
Kongresi iginde (ss.459-467) , Denizli.

Schunk, D. H. (2008). Learning theories: An educational perspective. Pearson Education, Inc.

Shane, S. A. (1992 ). Why to some societies invent more than others. Journal of Business Venturing, 7(1), 29-46.
https://doi.org/10.1016/0883-9026(92)90033-N

Selley, N. (1999). The art of constructivist teaching in the primary school. David Fulton Publishers.

Sinatra, G. M. ve Kardash, C. M. (2004). Teacher candidates' epistemological beliefs, dispositions, and views on
teaching as persuasion. Contemporary Educational Psychology, 29(4), 483-498.
https://doi.org/10.1016/j.cedpsych.2004.03.001

Sutton, S. E. (2003). A study of elementary school teachers’ perceptions regarding the match between teachers’
teaching styles and students’ learning styles. [Doctoral Dissertational], Seton Hall University

Tatar, A. (2004). Etkili 6gretmen. VYiziincii Yil  Universitesi Egitim  Fakiiltesi Dergisi, 1(2).
https://dergipark.org.tr/tr/pub/yyuefd/issue/13722/166079

Yaylaci, A . (2013). Ogretmenlerin kendilerini gelistirmelerine iliskin yaklasim sorunu . Usak Universitesi Sosyal
Bilimler Dergisi, 6(0YGE Ozel Sayisl), 25-40.
https://dergipark.org.tr/en/pub/usaksosbil/issue/21642/232633

Yaylak, E. (2020). Sosyal bilgiler 6gretmenlerinin 6gretim yéntem ve uygulamalarinin degerlendirilmesi. Ahi
Evran Universitesi Sosyal Bilimler Enstitiisi Dergisi, 6(1), 187-205.
https://doi.org/10.31592/aeusbed.621664

Yelken T. Y., Uredi, L., Tanriseven, I. ve Kilig, F. (2010). ilkégretim miifettislerinin yapilandirmaci program ile
dgretmenlerin yapilandirmaci 6grenme ortami olusturma diizeylerine iliskin gorisleri. C.U. Sosyal Bilimler

Enstitiisii Dergisi, 19(2), 31-46. https://dergipark.org.tr/tr/pub/cusosbil/issue/4384/60185

2067 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).


https://dergipark.org.tr/tr/pub/cusosbil/issue/4384/60185

IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Yener, D., Yilmaz, M. (2017). Ogretmen adaylarinin égrenme 6gretme anlayiglari ve fen &gretimine yonelik
dzyeterlik inanglarl. Abant lzzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 17(2), 1016-1038.
https://doi.org/10.17240/aibuefd.2017.17.30227-326612

Yildirim, A. (2006) ilkégretim Okullari ikinci Kademede 6lcme Dederlendirmeye iliskin Gériisler ( Diyarbakir ve
Elazig Ornedi). [Yayinlanmamis Yiksek Lisans Tezi], Firat Universitesi Sosyal Bilimler Enstitiisii Egitim
Bilimleri Bolimd.

Yildirim, A. ve Simsek, H. (2008). Sosyal bilimlerde nitel arastirma ydntemleri. Segkin Yayinlari.

Yurdakul, B. (2008). Yapilandirmaci 6grenme yaklasiminin sosyal-bilissel baglamda bilgiyi olusturmaya katkisi.

Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi, 11(20), 39-67.

2068 Tung Sahin, C. (2020). Determining the Teaching and Learning Conception of Social Studies
Teachers, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2029-2068).



