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ABSTRACT

This current study aims to examine the views of geography teachers on geography education such
as how topics in geography are taught, their perceptions about geography education, and how to
achieve better geography education. The study group of the research consists of 50 geography
teachers working in public schools in Sivas, Erzurum, Kayseri, Yozgat, and Ordu Provinces in the
academic year 2019-2020. This research is a qualitative study and phenomenology, one of the
qualitative research designs, was used in the data collection and analysis process. A semi-structured
interview form was used to collect data. The findings of the study disclosed that teachers' views on
the definition of geography mostly focused on physical environment and human interaction, and in
addition, it was determined that teachers defined geography in physical dimension. Moreover, it was
revealed that the topics, acquisition, and lesson time allocated for geography instruction were
insufficient. As a result of the research, it has been concluded that social studies teachers have the
transfer of physical environment and human interaction regarding the definition of geography,
geography is important in social studies education, the topics, acquisition, and lesson time allocated
for geography instruction is insufficient, activity-based teaching is preferred for studying geography
topics, geography achievements of social studies teachers in the social studies course are
appropriate and clear. In addition, it has been concluded that they mostly preferred the
constructivist approach, learning through presentation as a strategy, and instruction method, and
mostly used the multiple-choice test in the assessment process.

Keywords: Social studies, geography teaching, teacher views.
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INTRODUCTION

Social studies is a multidisciplinary and interdisciplinary field (iskender & Altunaysam, 2006: 143). Social studies
are defined in different ways. According to Aykac (2007), social studies course is one of the effective lessons for
students to learn about the problems of the society they live in and to understand their interpersonal relationships
as an effective, responsible and good individual, and to comprehend universal and national characteristics. Social
studies hold a great importance for learners to realize themselves since social studies include subjects of civic
knowledge such as history, sociology, psychology, geography, philosophy, law, political science, anthropology,
economics, and social sciences, as well as the integration of learning areas under a theme or a unit (Avsar, 2010:
3). Geography, which is a topic dealt within the social studies course context, is a science that draws conclusions
by examining characteristics of societies, human, environment and nature interactions, and economic and human
activities brought about by these interactions in a cause-effect relationship (Oziinal, 2015: 37). In this sense,
integrating geography, which deals with, as aforementioned, human, environment and nature interactions in all
aspects, into educational contexts holds a great importance. Geography is the science that examines the human-
space relationship by establishing relationships within the framework of the causality principle of human and
natural events and distribution(Doganay, 1989: 8; Unlii, 2014: 1; Yeke, 2013: 2) since through geography
education, students begin to understand different places, economies, physical characteristics, citizens, cultures,
and relationships and connections between individuals (Kizilgaoglu, 2006: 82). Learning geography and
understanding it are very important for individuals and countries. Therefore, geography should be well introduced
from a young age, with great care and attention. The main purpose of geography education is to introduce our
country and the world to students and to increase awareness of responsibility for national development. On the
other hand, geography in primary education is to present information and facts about the world, to direct students'
behavior and attitudes towards society and to give them mental skills. Various materials are needed in the process
of gaining these skills. From this aspect, geography is an applied science that needs a laboratory equipped with a

very rich and diverse technic and map rooms (Unlii, 2001: 32).

Geography, one of the basic disciplines within the scope of the social studies course, is the center of the
interdisciplinary transition filled with many different terms and concepts (Beldag & Gegit, 2014: 354). Geography
in social studies has an important place in social studies course in terms of the subjects it has. When the aims of
geography education in social studies programs are examined, they are included to develop the skills of knowing
and understanding the environment, homeland and the world; accordingly, to introduce their environment and
homeland, to gain the necessary map and graphical information and to benefit from them, to investigate and
examine the interaction of people with each other and their geographical environment, people's lifestyles and
ways of living, to provide general information about Turkey's relations with near and distant countries and nations
of the world, to teach how to investigate the causes of geography events and to find out the connections and
relationships between these events. All these purposes are taught in social studies course through geography

discipline (ibret, Karatekin & Avci 2015: 9; Unlii, 2001: 39).
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Examining the related literature, it can be seen that social studies teachers have formed study groups of studies
(Bebe & Unlii, 2012; Kahriman, 2008), furthermore, studies have focused on teachers' opinions on geography
contents in units of the sixth grade social studies curriculum (Kot, 2015), evaluation of geography education (Aksu,
2015), teacher opinions on geography contents in units of the fifth grade social studies curriculum (Sever &
Kogoglu, 2013), teachers’ views on topics in geography in social studies textbooks (Oner & Memisoglu, 2018),
examination of teachers’ views in local geography education (Memisoglu & Koyli, 2015), teachers’ views on
problems and solutions (Akmehmetoglu, 2014), problems faced in social studies education (Topgu, 2013), self-
efficacy of social studies teachers in teaching geography subjects (S6zci, Oguz & Aydinozi, 2016) and evaluating
the methods used in the achievement of objectives with regards to geography education. It can be interpreted as
a general conclusion that studies have mostly focused on a single grade level. This situation does not make it
possible to evaluate geography teaching by considering the integrity among all grade levels. Therefore, in order to
fill the gap in the field, this study includes all grade levels in which social studies course is taught in secondary
school. In addition, it was aimed to examine and explain the issues to be considered in the teaching of geography
subjects within the scope of social studies course, as well as to determine the characteristics of ideal geography
teaching at the secondary school level and to make evaluations by taking the opinions of teachers who teach social
studies lessons. In addition, it is aimed to determine the methods, techniques and suggestions for the practices
and for the problems that arise in the teaching of geography subjects in line with the teachers' opinions. At the
same time, it is aimed to reveal how geography education in social studies course is evaluated by teachers. In line

with this purpose, answers are sought for the following questions.

e How do social studies teachers define geography?

e According to the teachers, how important is geography among different branches of science within the
social studies course?

e According to the teachers, are the subjects related to geography sufficient in the social studies course?

e Arethere any difficulties experienced by social studies teachers in teaching subjects related to geography?

e  What are teachers' views on subjects that students have difficulty in learning in geography education?

e What are teachers' views on subjects that students learn easily in geography education?

e  What are suggestions of social studies teachers for the better processing of geography education in social

studies courses?

METHOD

In this study, phenomenology design, one of the qualitative research methods, was used. Phenomenology is an
explanatory study of how individuals experience a phenomenon. Phenomenological studies focus on the
phenomena that we are aware of but do not have an in-depth and detailed understanding (Bly{ikoztirk et al.,
2008: 19). The purpose of studies using the phenomenology method is to describe the different ways people
experience a particular phenomenon or a particular aspect of reality. Sampling selection methods are very limited
in phenomenological studies. All participants must have experience in the phenomenology under investigation

(Creswell, 2016: 155). Furthermore, a common belief in phenomenological studies is that different people in
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different settings have similar characteristics and / or experiences with a phenomenon, that will reveal similar
patterns for a phenomenon. Phenomenological design is proposed as a powerful design option to reveal
partnerships or patterns between different individuals who share the same attributes of the phenomenon(Patton,
2002). In this context, the teachers participating in this study share some basic characteristics. The common
grounds are that they are from public schools affiliated to the Ministry of National Education, they have at least a
bachelor's degree, and their places of duty have similar characteristics. A report was received from the Social and
Humanities Ethics Committee of Sivas Cumhuriyet University on the basis of scientific ethical rules (dated

21.05.2020 and numbered 60263016-050.06.04-E.40324 ).

Study Group

The study group consisted of 50 social studies teachers working in public schools affiliated to the Ministry of
National Education at secondary school level in Sivas, Erzurum, Yozgat, Ordu and Kayseri provinces in the 2019-
2020 academic year. In qualitative research, the results obtained while forming a study group do not have a
generalization concern to the universe. For this reason, criterion sampling and convenience sampling were used in
the study group. The criterion sampling is the study of all cases that meet a predetermined set of criteria (Baltaci,
2018). The criteria in the research can be determined by the researcher or the list of criteria prepared beforehand
can be used (Marshall & Rossman, 2014). As the criteria in the study: working in public schools affiliated to the
Ministry of National Education, having at least a bachelor's degree and having an experience in geography teaching
were determined. Convenience sampling is defined as choosing the easiest elements that the researcher can
access to determine the participants, which are very convenient in terms of time, labor and cost (Baltaci, 2018).
Physical proximity and time factors were considered in the study. The demographic information for teachers in the

study group is given in the table below.

Table 1. Demographic Characteristics of the Teachers

Provinces f %
Sivas 25 50
Erzurum 10 20
Yozgat 5 10
Ordu 5 10
Kayseri 5 10
Gender
Male 32 64
Female 18 36
Levels of Education
Bachelor's Degree 46 92
Master's Degree 4 8
Graduated Faculty
Faculty of Education 48 96
Faculty of Arts and Sciences 2 4
Teachers' Service Times

1-4 15 30
5-8 13 26
9-14 13 26
15-23 9 18
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Data Collection Tools

During the data collection process, a semi-structured interview form developed by the researchers was used. The
main method used in phenomenological research is interview. Interview is defined as a method in which the
researcher collects information by asking participants questions in a range starting from closed-ended up to open-
ended ones (Buran, 2015: 45). The important thing is to define the meaning of the phenomenon for a limited
number of individuals who have experience with the phenomenon (Creswell, 2016: 162). Semi-structured
interviews are the most widely used interview format for qualitative research. Usually, it is administered once per

person or group and takes between 30 minutes to several hours to complete(Bloom & Crabtree, 2006: 315).

Fieldwork was conducted for interview questions; related literature was scanned, and a conceptual framework
was formed. The interview form, which was 15 questions before the pilot phase, was reduced to 10 questions by
consulting expert opinions as some questions were not open-ended and did not serve the purpose, and it was
rendered by piloting with 15 teachers. Expert opinions consisted of three academicians, who were experts in the
field, and a social studies teacher with a degree of Master of Science. The interviews were held face to face and
recorded with a tape recorder. Then, the audio recordings were converted into written documents and submitted

to the approval of the teachers.

Data Analysis

Content and descriptive analysis methods were used in the analysis of the data obtained as a result of interviews
with teachers. In the descriptive analysis, direct quotations were added to the study to clarify the analysis. Codings
of teachers were formed as (T.1, T.2, ..., T.50). In the content analysis, the data were classified and quantified by
comparison and given in the findings section. The data transferred to written documents after the interviews were
independently coded by two researchers and a field expert. As a result of the coding, it was suggested to combine
the category of "human interaction" with the category of "physical environment" and also to transform the
category of "map knowledge and scale" into separate categories. To increase the reliability, both researchers used
the formula of reliability = consensus / consensus + disagreement x100 (Miles & Huberman, 1994, as cited by
Dikmenli and Cifci, 2016: 918). The compatibility between two encoders was calculated to be 87%. Reliability was

ensured in data analysis because the percentage of compatibility was 70% or higher.

FINDINGS (RESULTS)

Findings and comments on questions of the research are included in this section. Table 2 includes the findings of

how social studies teachers define geography.
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Table 2. Teachers' views on what geography means

Opinions f %
As human interaction and physical environment 23 46
As the expression of physical geography 7 14
As the expression of economic and human geography 4 8
As the expression of the regional geography 5 10
Other 11 22
Total 50 100

Examining Table 2, it was observed that 46% (23) of the teachers were of the opinion that geography is a course
which deals with human interaction and physical environment. However, it was observed that 22% (11) of the
participants gave other answers. Some teachers' views on the definition of geography are as follows.

As human interaction and physical environment, one of the teachers stated that "In short, we can define the
environment we live in as a science that we need to learn in order to adapt to life conditions and define the
environment we live in." (T.11.).

Following phrases include other answers.

“Geography is destiny. He who knows geography draws his destiny." (T.1.).

"It is a field of science that studies the earth.”(T.26.).

"Geography is destiny”(T.22.).

"It is the way to make sense of the world”(0.33.).

When the teachers' definitions of geography were examined, different interpretations emerged. In general, it was
observed that their views on the definition of geography concentrated more on the physical environment and
human interaction. Furthermore, it was found that teachers defined geography in physical dimension and the
reason for these views of teachers may be due to the general perception of geography. Table 3 includes the findings

of teachers' views on how important geography is in the Social Studies course

Table 3. Teachers' Views on the Importance of Geography in the Social Studies Course

Importance f %
Those who state that geography is important 19 38
Those who state that it is equally important to history 7 14
Those who satete that it is less important than history 7 14
Those who state that it is equally important to other fields of science 6 12
More important than other sciences 4 8
Those who state that it is unimportant 1 2
Other 4 8
No response 2 4
Total 50 100

Table 3 indicated that 38% (19) of the participants found geography was important while 2% (1) of them found

that it was unimportant. Teachers' views on the importance of geography in the social studies course are as follows
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Following phrases are the statements of those stated that geography was important.
"Geography determines the sociological and economic characteristics, and our history has been shaped by
geography from time to time, so it is of great importance compared to others." (T.23.).
“Geography is important because it is the science that determines locations, directions, surface characteristics of a
region and life.” (T.4.).
According to teachers' opinions, it can be said that the importance of geography is different for everyone. While
geography education was perceived as the most important component for the majority of teachers, it can be said
that the number of teachers who were of the opinion that it was equally important with history education and the
number of teachers who stated that it is less important than history education were equal. This shows us that 50%
of teachers consider geography education important. According to the results, it was observed that there was only
one teacher who thought that geography was unimportant compared to other fields of science in the social studies
course. Generally, geography was perceived as important by teachers participating. Table 4 includes findings
regarding the sufficiency level of the subjects related to geography education in Social Studies course according to

the teachers.

Table 4. Sufficiency Level of Geography Education in Social Studies Course

Sufficiency f %
Matching the lesson time with subjects and goals is insufficient 28 56
Lesson time is insufficient 14 28
Sufficient enough 6 12
Subjects taught under geography are insufficient 2 4
Total 50 100

According to Table 4, 56% (28) of theachers were of the opinion that subjects, objectives and lesson time were
insufficient, 28% (14) of them felt that lesson time was for social studies course was insufficient, 12% (6) of
participants felt that they were sufficient enough, and 4% (2) of them were of the opinion that subjects taught
under geography were insufficient. Some of the teachers' views on the sufficiency level of geography teaching are

as follows:

Followings are statements of teachers regarding lesson time.
“Lesson time may be sufficient if lessons are conducted using direct instruction, however, | conduct my lessons using

games etc., therefore, | try to find time for geography by shortening the lesson time from other objectives” (T.25.).

“Lesson time is insufficient in terms of achieving objectives at an adequate level” (T.29.).

When the teachers views on the sufficiency level of geography education in social studies course were examined,
it was observed that most of teachers found lesson time, objectives, and subjects were insufficient. Social studies
teachers especially stated that the lesson time was insufficient. Therefore, it is considered that Social studies
course should be reviewed again. Table 5 includes the findings obtained from the views of teachers on the teaching

of subjects related to geography:
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Table 5. Expressions Regarding Teaching Subjects Related to Geography

Encountered Difficulties f %
Those who have experienced any difficulty 33 66
Those who have not experienced any difficulty 12 24
Others 5 10
Total 50 100

According to Table 5, 66% (33) of teachers stated that they had difficulties, 24% (12) of participants stated that
they did not experience any difficulty, while 10% (5) of them said they had experienced other difficulties. According
to these findings, it was determined that teachers experienced difficulties in teaching geography subjects. Findings
indicated that these difficulties might have been caused because geography subjects remain abstract regarding

the student level. Some teachers' views on the teaching of subjects related to geography are as follows.

Statements of those who said they experienced difficulties are given below.
“I have experienced difficulties in abstract issues, | try to cope with them using plenty of examples and
concretization” (T.1.).

“Abstract concepts cause difficulties in teaching” (T.34.).

Considering whether social studies teachers experienced difficulties in teaching geography subjects, it was
observed that the rate of teachers who say they experienced difficulties was high. Social studies teachers who
stated that they experienced difficulties stated that they had difficulties because the subjects remained abstract
and students had difficulties in understanding these subjects. In order to eliminate the difficulties, social studies
teachers stated that subjects should be made more concrete and suitable for real life, and they should be explained
more clearly and reinforced with many repetitions, questions and answers. Table 6 includes the findings of the

teachers' views on the subjects that students learn easily in geography education.

Table 6. Easily Learned Subjects in Geography Education

f %
Human geography 19 28.78
Climate 16 24.24
Landforms 12 1821
Plant cover 5 7.57
Economic geography 5 7.57
Basic Concepts 4 6.06
Physical geography 4 6.06
Shape of the earth 1 1.51
Total 66 100

According to Table 6, which evaluated easy-to-learn subjects in geography education, while 28.78% (19) of
theachers found human geography as the easiest subject to learn, 1.51% (1) of them found the shape of the Earth

as the easiest subject to learn. According to these findings, it was concluded by teachers that the verbal-weighted
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concrete subjects were more easy-to-learn in geography education. Human geography attracted the most
opinions, which is what students usually see and hear in their daily lives. Physical geography and the shape of the
Earth were the least common subjects. Some teachers' views on easily learned subjects in geography education

are as follows.

Below are teachers' statements regarding easy-to-learn subjects.
"Geographical regions, population, landforms" (T.33.).
“Concrete issues that students feel close to” (T.5.).

“Agriculture, animal husbandry, migration, population” (T.40.).

According to these findings, teachers have claimed that the verbal-weighted concrete subjects are more easily
learned by students in geography education. It is thought that human geography and climate are directly related
to human beings and their concrete examples are seen in daily life. Table 7 includes the findings of teachers' views

on the subjects that students have difficulty in learning in geography education.

Table 7. Teachers Views on Difficult to Learn Subjects in Geography Education

f %
Mathematical location 20 22.77
Map Infomation 13 14.77
Scale 12 13.63
Geographic location 12 13.63
The shape and movements of the earth 7 7.95
Population 4 6.54
Local time 5 5.68
Economic geography 5 5.68
Physical geography 5 5.68
Human geography 2 2,27
Climate 1 1.13
No response 2 2,27
Total 88 100

According to Table 7, 22% (20) of teachers found mathematical location as the most difficult subject to learn while
1.13% (1) of them found climate as the hardest subject to learn. Some teachers' views on the subjects that students
have difficulty in learning in geography education are as follows:

"The shape of the earth, climate, landforms, altitude, population density" (T.22.).

“Maps, scales, parallel and meridians” (T.40.).

“The shape of the earth, latitude-longitude subjects” (T.26.).

When responses of teachers who participated in interviews were examined, it can be stated that it is more difficult
for the students to learn numerically weighted subjects that require a certain level of processing, as well as abstract
subjects, especially in geography. In addition, another reason for these thoughts is that they require mathematical
skills. Furthermore, the fact that the shape of the world is not directly experienced in concrete life can be expressed
as another reason. Table 8 includes the findings of the teachers' suggestions in order to make the process of

geography educatione more effective.
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Table 8. Teachers' Views on the Better Processing of the Geography Education Process

Suggested Changes f %
Increasing weekly course hours 19 27.1
Materials should be used or increased 10 14.2

Abstract issues should be embodied 9 12.8
Geography should be presented as a separate course 9 12.8
Subject or objectives should be appropriate to students' level 7 10.0
Students should have trips and observations 6 8.5
The scope of subjects should be increased 5 7.1
Social studies class should be established 1 1.4
No response 4 5.7

Total 70 100

According to Table 8, 27.1% (19) of teachers were of the opinion that weekly course hours should be increased,
14.2% (10) of teachers thought that materials should be used or increased. In addition, 5.7% (4) of participants

gave no response. Some of teachers' views on the better processing of the geography education are as follows:

Below are statements of teachers regarding increasing weekly course hours:
"Class hours are insufficient:
"It would be appropriate to increase weekly course hours for social studies course" (T.26.).

“Activities should be carried out to increase weekly course hours and to make lessons concrete"(T.29.).

According to findings obtained from Table 8, it can be stated that teachers' views on increasing weekly course
hours regarding the better processing of the geography education process comes to the fore. In addition, it was
emphasized that subjects were abstract to the education level and that they should be concretized. According to
the date obtained from interviews, teachers generally argued the appropriateness of geography teaching to
students and contributions of it to their developments. On the other hand, teachers' opinions on the establishment

of a new class for social studies course was less than the general opinions.

CONCLUSION, DISCUSSION and SUGGESTIONS

Regarding the definition of geography, it was concluded that most of teachers defined geography as “human
interaction and expression of a physical environment”. In addition, participants defined geography as a course that

is the expression of physical, economic, human and regional geography.

Regarding the importance of geography in the social studies course context, most of teachers stated that
geography is important. In addition, it was observed that the number of participants who said that geography was
equal to and less important than history was the same. ibret, Karatekin, and Avci (2015) stated that "after the
discipline of history, they see the discipline of geography among the most influential disciplines that form social
studies course" in their study with novice social studies teachers. There was only one teacher who stated that
geography was not important compared to other fields of science in the social studies course. Based on these

findings, it was concluded that geography teaching held an important place within the social studies course.
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Regarding the question “Are subjects related to geography sufficient enough in the social studies course?" Most
of teachers stated that geography subjects were insufficient in terms of lesson time, subjects and objectives. It was
concluded that the number of participants who gave their opinions on the insufficient lesson time was more than
the number of participants who stated that geography teaching was sufficient in terms of lesson time, subjects
and objectives in social studies course. Yeke (2013) drew attention to the scarcity of geography subjects in the
seventh-grade curriculum. It can be stated that teachers focused on the fact that lesson hours regarding geography
teaching were insufficient. When opinions of Memisoglu and Kéylu (2015) regarding the solution of problems
encountered in the social studies program were examined, it was found that the most commented situation was

to increase lesson hours.

Regarding the question of “Do you have difficulties in teaching subjects related to geography?" , it was found that
the majority of teachers had difficulties in teaching subjects and the number of participants who stated that they
did not have any difficulties was found to be lower. Among the reasons for this, it can be seen that subjects
remained abstract, they were not appropriate to students' level, and students had difficulty in accessing the
material. Teachers in Arslantas’ (2006) study stated that the curriculum was detailed, it was not organized
according to pedagogical principles, it showed abstraction above students' comprehension level, it was not
sufficient in keeping students' interests alive and meeting their learning needs. It was also reported that there was
insufficient time to teach subjects in the curriculum and they had difficulties in finding materials that could be used
in teaching subjects. A similar study was conducted by Atbasi (2007) with sixth and seventh grade social studies
teachers. According to findings, they faced problems in finding materials while preparing for the lesson, found the
curriculum too intense and detailed in terms of its content, and they had difficulties in attracting students' to the
course due to the large number of students in classrooms, students were not at the learning level they should be,
and their ability to use resources around them was not developed. In this regard, the results of these studies have
shown similarities with the results of our study in terms of difficulty in obtaining the materials, the subjects not

suitable for the student level and the subjects remain abstract.

It was seen that the main subjects that students learnt easily within geography education were "climate, plant
cover, human geography, landforms, basic concepts, economic geography, physical geography and the shape of
the earth". It was concluded that easy-to-learn subjects where the participants expressed the most opinions were
climate, human geography and landforms. Subjects that students had difficulty in learning were “map knowledge,
scale population, local time, geographic location, mathematical location, the shape and movements of the earth,
climate, economic geography, human geography and physical geography”. It was concluded that subjects that
students had difficulty in learning were mathematical location, map knowledge, scale and geographic location.
According to these results, it can be said that students understand concrete subjects such as human geography
and economic geography more easily, while they have difficulty in understanding subjects that require

mathematical processing and more abstract subjects, and they are distant to these subjects.

Insufficient concretization of abstract subjects in social studies course and geography education makes geography

education difficult. Dikbas (2002) stated that social studies course is mostly based on narration, but geography
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subjects in social studies course should be more actively involved in the course, demonstration method can be
used by using ready-made materials, concretizing a well-visualized abstract subject makes learning more effective
and permanent. Avsar (2010), on the other hand, emphasizes that unless geography subjects can be concretized,
subjects cannot be taught in a sufficient level in terms of comprehension, perception, learning and remembering,
and using many visual and auditory materials in geography teaching and explaining abstract concepts by

concretizing them makes learning more permanent.

In order for social studies teachers to process geography subjects better, "lesson times should be increased,
materials should be used or the use of materials should be increased, abstract subjects should be concretized,
geography should be presented as a separate lesson, the subject or objectives should be appropriate to students'
level, students should have trips and observations, the scope of subjects should be increased, a social studies class
should be established", furthermore according to 70 responses obtained from 50 teachers who participated in the
study, the situation in which 19 teachers agreed the most was increasing the time allocated for the lesson. Géneng
and Acikalin (2017), Karaca (2017), and Oner and Memisoglu (2018) identified insufficient lesson time as one of
the most important problems in their studies. In terms of the importance of material use, Kan (2006), Yasar (2004),
Akengin and Ibrahimoglu (2010) stated that the use of visual materials positively affected the academic
achievement of students. Studies indicated similar results with regard to the concretization of abstract subjects,
as students cannot understand abstract concepts in geography and cannot visualize concepts in their minds
(Akinoglu & Bakir, 2013; Memisoglu & Oner, 2013). With regards to teaching geography as a separate lesson,
studies indicated that in order for students to see themselves as contemporary individuals, teaching history,
geography and citizenship courses at the secondary school level as separate courses is a must for understanding
the integrity of the subject and the subject better (Topgu, 2017; Sagay, 2007; Unlii, 2001). This reveals that
geography should be given as a separate course from social studies course. Studies revealed that the absence of
social studies classes prevents the activities to be done adequately (Akmehmetoglu, 2014; Caliskan, 2010; Karaca,
2017). Intensity of the curriculum with regards to problems faced by students and inappropriateness of the

curriculum to students' level are seen as important problems in social studies course.

Based on these results, trying to transfer subjects of geography education to students within limited lesson time
makes it difficult to convey subjects that are already thought to be abstract. Results obtained from the study
determined an assessment regarding subjects of geography education in the social studies course. Based on these

results, the following suggestions can be made:

The information obtained in lessons gains importance and value only if they can exist in real life. Providing

geographical information in a way that students can use easily can increase the interest in geography education.

Geography education becomes more interesting if it can be supported with activities, tools, and different methods

and techniques.

Social studies teachers gave opinions on the abstractness of some subjects in geography education. It may be more

effective for students to convey abstract subjects of geography by concretizing.
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Trips to geographical areas can be organized within facilities of the school.

The shortage of time allocated for social studies course and geography education was expressed by participants.
Therefore, it can be said that increasing lesson time for social studies course will be enough to eliminate concerns

about time.
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SOSYAL BiLGILER DERSINDE COGRAFYA OGRETiMi: OGRETMEN GORUSLERININ
DEGERLENDIRILMESi

0z

Sosyal bilgiler 6gretmenlerinin cografya 6gretimine dair goruslerinin incelenmesi adina hazirlanan
bu calismada; cografya konularinin nasil islendigi ve daha iyi bir cografya 6gretiminin nasil
gerceklestirilebilecegine dair 6gretmen gorislerinin degerlendirilmesi amaglanmistir. Arastirmanin
¢alisma grubunu, 2019-2020 egitim-6gretim yilinda Tirkiye’de devlet okullarinda gérev yapan 50
sosyal bilgiler 6gretmeni olusturmaktadir. Bu ¢alismada nitel arastirma deseni kullanilmistir. Veri
toplama ve analiz siirecinde nitel arastirma desenlerinden biri olan olgubilim (fenomenoloji)
kullanilmigtir.  Verilerin  toplanmasinda yari yapilandirilmis  goérisme formu kullaniimistir.
Arastirmanin bulgularinda cografyanin tanimina iliskin 6gretmen géruslerinin daha ok fiziki ortam
ve insan etkilesiminin Gzerinde yogunlastigi gorilmis ve buna ek olarak, 6gretmenlerin cografyayi
fiziki boyutta tanimladiklari tespit edilmistir. Ayrica 6gretmen goérislerine gore, sosyal bilgiler dersi
icerisinde cografya ile ilgili konu, kazanim ve ders saatlerinin yetersiz oldugu saptanmistir. Arastirma
sonucunda sosyal bilgiler 6gretmenleri; cografyanin tanimina iliskin fiziki ortam ve insan etkilesiminin
aktarimi oldugu, cografyanin sosyal bilgiler egitiminde 6nemli oldugu, cografya ile ilgili konu, kazanim
ve ders saatinin yetersiz oldugu, cografya konularinin islenmesinde etkinlik temelli 6gretimin tercih
edildigi, sosyal bilgiler dersi icerisinde cografya kazanimlarinin diizeye uygun, acik ve net oldugunu
belirtmislerdir. Ayrica yaklasim olarak en fazla yapilandirmaci yaklasimi, strateji olarak sunus yoluyla
o6grenmeyi, yontem-teknik olarak ise anlatim yéntemini tercih ettikleri, 6lcme ve degerlendirme
sirecinde ise en fazla ¢coktan segmeli testi kullandiklari sonucuna ulasiimistir.

Anahtar Kelimeler: Sosyal bilgiler, cografya 6gretimi, 6gretmen goérisleri.
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GiRiS

Sosyal bilgiler, cok disiplinli ve disiplinler arasi bir alandir (iskender ve Altunaysam, 2006: 143). Sosyal bilgilerle ilgili
yapilan tanimlamalara bakildiginda degisik sekillerde tanimlandigini goririz. Aykag (2007)'a gore; sosyal bilgiler
dersi, 6grencilerin iginde bulunduklari toplumun problemleri hakkinda bilgi sahibi olmalarinda ve etkin, sorumlu,
iyi bir birey olarak kisilerarasi iliskilerini anlamalarinda, evrensel ve milli 6zellikleri kavramalarindaki etkili
derslerden birisidir. Sosyal bilgiler, cocugun toplum icerisinde kendini gergeklestirebilmesine imkan tanimak
maksadiyla; tarih, sosyoloji, psikoloji, cografya, felsefe, hukuk, siyaset bilimi, antropoloji, ekonomi gibi vatandaghk
bilgisi konularini ve sosyal bilimleri blinyesinde barindiran ayni zamanda 6grenme alanlarinin bir tema veya Unite
altinda butanlestirilmesini icermektedir (Avsar, 2010: 3). Sosyal bilgiler dersi icerisindeki bir 6gretim alani olan
cografya, kisilerin icinde bulundugu toplumun 6zelliklerini, insan-cevre ve doga etkilesimini ve bu etkilesimle kisinin
meydana getirdigi ekonomik ve beseri etkinlikleri, neden-sonug iliskisi iginde inceleyerek sonuglar ¢ikaran bir bilim
dalidir (Oziinal, 2015: 37). Bu anlamda insan-cevre-doga etkilesimini tiim yonleriyle ele alan cografyanin 6gretim
sirecine dahil edilmesi bliylik anlam tasimaktadir. Cografya, insan mekan iliskisini, beseri ve dogal olaylarin
nedensellik ilkesi ve dagilis cercevesinde iliskiler kurarak inceleyen bilimdir (Unli, 2014: 1; Yeke, 2013: 2). Giinkii
cografya Ogretimi aracihigiyla 0Ogrenciler dinyanin farkli mekanlarini, ekonomilerini, fiziki 0Ozelliklerini,
vatandaslarini, kiltarlerini ve bireylerin diger insanlarla olan iliskilerini ve baglantilarini anlamaya baslarlar
(Kizilgaoglu, 2006: 82). Cografya 6grenmek ve cografyayi anlamak bireyler ve tlkeler icin cok dnemlidir. Bu nedenle,
cografya genc yastan itibaren iyi bir sekilde, gayet 6zenli ve dikkatlice tanitilmaldir. Cografya egitiminin temel
amaci; tilkemizi ve diinyayi 6grencilere tanitmak, ulusal kalkinma icin sorumluluk bilincini arttirmaktir. Ote yandan
ilkoégretimde cografya; diinya ile ilgili bilgi ve gercekleri sunmak, 6grencilerin topluma yonelik davranis ve
tutumlarini yonlendirmek ve onlara zihinsel beceriler kazandirmaktir. Bu becerilerin kazandirilmasi sirecinde,
cesitli materyallere ihtiyag duyulmaktadir. Bu yoniyle bakildiginda cografya, ¢cok zengin, ¢esitli teknik ve harita

odalari ile donanimli laboratuvara ihtiyag duyan uygulamali bir bilimdir (Unlii, 2001: 32).

Sosyal bilgiler dersi kapsaminda ele alinan temel disiplinlerden biri olan cografya, igerisinde pek ¢ok farkli terim ve
kavramla dolu disiplinler arasi ge¢isin merkezi durumundadir (Beldag ve Gegit, 2017: 354). Sosyal bilgiler igerisinde
cografya, icerdigi konular bakimindan sosyal bilgiler dersinde o6nemli bir yere sahiptir. Sosyal bilgiler
programlarinda cografya egitimine yonelik amaclar incelendiginde; cevreyi, yurdu ve diinyayr tanima, anlama
becerilerini gelistirmektir. Buna bagli olarak gevrelerini ve yurdunu tanitmak, gerekli harita ve grafik bilgileri
kazanarak onlardan yararlanabilmek, insanlarin birbirleriyle ve cografi gcevreleriyle etkilesimini, insanlarin yasama
bicimlerini ve gecinme sekillerini arastirmak ve incelemek, Tirkiye'nin yakin ve uzak tlkeler ile diinya milletleriyle
olaniliskileri hakkinda genel bilgi kazandirmak, cografya olaylarinin nedenlerini arastirmayi ve bu olaylar arasindaki
baghlik ve iliskileri bulup ¢ikarmayi 6gretmektir. Tim bu amacglar sosyal bilgiler dersinde cografya disiplini yoluyla

dgretilir (ibret, Karatekin ve Avci 2015: 9; Unlii, 2001: 39).

Alan yazin incelendiginde; calisma grubunu sosyal bilgiler 6gretmenlerinin olusturdugu (Bebe ve Unlii, 2012;
Kahriman, 2008), 6. sinif sosyal bilgiler programinin cografya icerikli tnitelerine iliskin 6gretmen gorusleri (Kot,

2015), cografya 6gretiminin degerlendirilmesi (Aksu, 2015), 5. sinif sosyal bilgiler dersinin cografya icerikli

2472 Tagyildiz, Y. & Cifgi, T. (2020). Geography education in social studies courses: evaluation of
teacher views, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2456-2485).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Unitelerine iliskin 6gretmen gorisleri (Sever ve Kogoglu, 2013), 4. sinif sosyal bilgiler dersinde cografya konularinin
ogretimine iliskin 6gretmen gorisleri (Degirmenci, 2019), sosyal bilgiler ders kitaplarindaki cografya konularina
iliskin &gretmen gorisleri (Oner ve Memisoglu, 2018), yerel cografya 6gretimindeki &gretmen gériislerin
incelenmesi (Memisoglu ve Koyll, 2015), sorunlar ve ¢éziim yollarina iliskin 6gretmen gorisleri (Akmehmetoglu,
2014), sosyal bilgiler 6gretiminde 6gretmenlerin karsilastigi sorunlar (Topgu, 2013), sosyal bilgiler 6gretmenlerinin
cografya konularinin 6gretimine iliskin 6z yeterlikleri (S6zcli, Oguz & Aydinozi, 2016) calismalari mevcuttur.
Yapilan galismalarin ortak sonucu olarak ¢alismalarin daha ¢ok tek bir sinif diizeyinde oldugu gérilmistir. Bu
durum cografya 6gretimini siniflar arasindaki bitinltgld goéz onlinde bulunudurarak degerlendirmeyi mimkin
kilmamaktadir. Calismamizda ise ortaokul sosyal bilgiler dersinin islendigi tim sinif diizeyleri dahil edilerek alandaki
bosluk giderilmeye calisilmistir. Ayrica sosyal bilgiler dersi kapsamindaki cografya konularinin islenisinde dikkat
edilmesi gereken hususlari belirlemek, incelemek ve agiklamak ayni zamanda ortaokul kademesinde ideal cografya
Ogretiminin sahip olmasi gereken 6zellikleri belirleyip, sosyal bilgiler dersine giren 6gretmenlerin gérusleri alinarak
degerlendirmelerde bulunmak amaglanmistir. Ayrica cografya konularinin 6gretiminde ortaya gikan problemlerle
uygulamaya yonelik yontem, teknik ve oOnerilerin de Ogretmen gorisleri dogrultusunda belirlenmesi
hedeflenmistir. Ayni zamanda sosyal bilgiler dersinde cografya 6gretiminin nasil degerlendirildigi 6gretmen
gorisleri alinarak ortaya konulmasi amaglanmistir. Bu amag dogrultusunda asagida yer alan problemlere ¢6ziim

aranmistir:

e Sosyal bilgiler 6gretmenleri cografyayi nasil tanimlamaktadir?

e Ogretmenlere gore Sosyal bilgiler dersi icerisinde yer alan bilim dallari arasinda cografya ne kadar éneme
sahiptir?

o  Ogretmenlere gore Sosyal bilgiler dersi icerisinde yer alan cografya ile ilgili konular yeterli midir?

e Sosyal bilgiler 6gretmenlerinin cografya ile ilgili konularin 6gretiminde yasadiklari gticlikler var midir?

e Cografya 6gretiminde 6grencilerin 6grenmekte zorlandigi konulara dair 6gretmen gorisleri nelerdir?

e  Cografya 6gretiminde 6grencilerin kolay 6grendigi konulara dair 6gretmen gorisleri nelerdir?

e Sosyal bilgiler dersi icerisinde verilen cografya 6gretimine iliskin slirecin daha etkili olmasi adina

o6gretmenlerin onerileri nelerdir?

YONTEM

Bu galismada nitel arastirma yontemlerinden fenomenoloji (olgubilim) deseni kullaniimistir. Olgubilim, bireylerin
bir olguyu nasil tecriibe ettiklerini aciklayici ¢alismadir. Olgubilim c¢alismalari, farkinda oldugumuz ancak
derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanir (Bliyukoztirk ve dig., 2008: 19).
Olgubilim (fenomenoloji) yontemini kullanan ¢alismalarin amaci, insanlarin belirli bir olgu veya gercegin belirli bir
yonini tecriibe etmekte kullandiklari farkli yollari tanimlamaktir. Olgubilim calismalarinda 6rneklem secim
yontemleri oldukga sinirlidir. Katilimcilarin tamaminin arastirilan olgubilime yénelik tecribelerinin olmasi sarttir
(Creswell, 2016: 155). Ayrica fenomenolojik ¢alismalara dair yaygin bir inang, farkli ortamlardaki farkli insanlarin

benzer 6zelliklere ve / veya bir fenomenle ilgili deneyimlere sahip olmalarinin, bir fenomene yonelik benzer

2473 Tagyildiz, Y. & Cifgi, T. (2020). Geography education in social studies courses: evaluation of
teacher views, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2456-2485).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

desenleri ortaya gikaracagi yoniindedir. Fenomenik tasarim, fenomenle ilgili ayni nitelikleri paylasan farkh bireyler
arasindaki ortakliklari veya kaliplari ortaya gikarmak igin glicli bir tasarim secenegi olarak énerilmektedir (Patton,
2002). Bu baglamda arastirmaya katilan 6gretmenler bir takim temel 6zellikleri paylasmaktadir. MEB’e bagli devlet
okullarindan olmalari, en az lisans mezunu olmalari ve gorev yapilan yerlerin birbiri ile benzer 6zellikler tagimalari
ortak paydalar olarak gosterilebilir. Sivas Cumhuriyet Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri

Bilimler Kurulundan 21.05.2020 tarihli ve 60263016-050.06.04-E.40324 sayil karart ile etik kurul izni alinmistir.

Calisma Grubu

Calisma grubunu Sivas, Erzurum, Yozgat, Ordu ve Kayseri illerinde 2019-2020 egitim-6gretim yili ortaokul
kademesinde Milli Egitim Bakanhgi’'na baglh devlet okullarinda goérev yapan 50 sosyal bilgiler 6gretmeni
olusturmustur. Nitel arastirmalarda calisma grubu olusturulurken elde edilen sonuglar evrene genelleme kaygisi
tagimamaktadir. Bu nedenle ¢alisma grubu, amaglh 6rnekleme tiirlerinden &lgilit 6rnekleme ve uygun érnekleme
kullanilmistir. Onceden belirlenmis bir dizi 6lciiti karsilayan bitiin durumlarin ¢ahsiimasi dl¢iit drneklemedir
(Baltaci, 2018). Arastirmada Olgit arastirmaci tarafindan belirlenebilir ya da 6nceden hazirlanan dlgutler listesi
kullanilabilir (Marshall ve Rossman, 2014). Arstirmada 6lgiit olarak MEB’e bagl devlet okullarinda gorev yapilmasi,
en az lisans mezunu olunmasi ve cografya 6gretimi konusunda bir deneyime sahip olunmasi belirlenmistir. Zaman,
emek ve maliyet agisindan oldukga uygun olan ve arastirmacinin katihmcilari belirlemek amaciyla erisebilecegi en
kolay unsurlari tercih etmesi uygun 6rnekleme olarak tanimlanmaktadir (Baltaci, 2018). Arastirmada fiziki yakinlik

ve zaman faktorleri gozetilmistir.

Asagida calisma grubunda yer alan 6gretmenlere yonelik demografik bilgilere tablo halinde yer verilmistir:

Tablo 1. Ogretmenlerin Demografik Ozellikleri

iller f %
Sivas 25 50
Erzurum 10 20
Yozgat 5 10
Ordu 5 10
Kayseri 5 10

Cinsiyet
Erkek 32 64
Kadin 18 36

Egitim Durumlularn
Lisans 46 92
Yiiksek lisans 4 8
Mezun Olunan Fakiilte
Egitim Fakiiltesi 48 96
Fen Edebiyat Fakiltesi 2 4
Ogretmenlerin Hizmet Siireleri

1-4 15 30
5-8 13 26
9-14 13 26
15-23 9 18
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Veri Toplama Araglari

Verilerin toplanmasi sirecinde arastirmacilar tarafindan gelistirilen yari yapilandirilmis gorisme formu
kullanilmistir. Olgubilim arastirmalarinda kullanilan temel yontem goriismedir. Gériismenin tanimi incelendiginde
arastirmacinin katilimcilara kapali ugludan baslayarak agik uglu sorulara dogru giden sorular sorarak bilgi topladigi
bir ydntem oldugu gériilmektedir (Buran, 2015: 45). Onemli olan husus; fenomenle alakali tecriibeleri olan sinirl
sayidaki bireyler icin fenomenin anlamini tanimlamadir (Creswell, 2016: 162). Yari yapilandirilmis gérismeler, nitel
arastirmalar i¢in en yaygin kullanilan goriisme bicimidir. Genellikle, bir kisi veya grup igin bir kez yapilir ve
tamamlanmasi 30 dakika ila birkag saat arasi surer (Bloom ve Crabtree, 2006: 315).

Gorusme sorulari olusturulurken ilgili alan yazin taranmistir. Pilot uygulama 6ncesinde 15 soru olarak belirlenmis
olan goriisme formu uzman goérisleri neticesinde bazi sorularin agik uglu olmamasi ve amaca hizmet etmemesi
nedeniyle 10 soruya disuriilmus ve 15 6gretmen ile pilot uygulama yapilarak son sekli verilmistir. Uzman gorusi
olarak, 3 alan uzmani akademisyen ve 1 bilim uzmani sosyal bilgiler 6gretmeninin goérislerine basvurulmustur.
Gorusmeler ylizylze yapilmis ve ses kayit cihazi yardimiyla kaydedilmistir. Ardindan ses kayitlari yazili dokiimanlara

donustirultp 6gretmenlerin onayina sunulmustur.

Verilerin Analizi

Ogretmenler ile yapilan gériisme neticesinde elde edilen verilerin analizinde igerik ve betimsel analiz ydntemleri
kullanilimistir. Betimsel analizde, calismaya dogrudan alintilar ekleyerek analizlere aciklik getirilmeye calisiimistir.
Ogretmenlere ait kodlamalar (0.1, 0.2, .., 0.50) seklinde olusturulmustur. icerik analizinde ise veriler

karsilastirilarak tasnif edilip nicel hale getirilmis ve bulgular kisminda bu sekilde verilmistir.

Gorusmeler sonrasinda yazili dokiimanlara donistirilen veriler bagimsiz olarak iki arastirmaci ve bir alan uzmani
tarafindan ayri ayri kodlanmistir. Kodlama sonucunda “insan etkilesimi” kategorisi ile “ fiziki ortam” kategorisinin
birlestirilmesi ve ayrica “harita bilgisi ve 6lcek” kategorisinin ayri kategorilere donistirilmesi 6nerilmistir.
Guvenirligi artirmak icin glvenilirlik = gorus birligi /goris birligi + goris ayriligr x100 formultni kullanmistir (Miles
ve Huberman, 1994; akt. Dikmenli ve Cifgi, 2016: 918). Kodlayicilar arasindaki uyusum %87 olarak hesaplanmistir.

Uyusum ylzdesi %70 veya daha yiksek oldugu igin veri analizinde glivenilirlik saglanmistir.

BULGULAR
Bu bolimde arastirmanin alt problemlerine iliskin bulgular ve yorumlar yer almaktadir. Tablo 2’de Sosyal bilgiler

O0gretmenlerinin cografyayi nasil tanimladiklarina ait bulgulara yer verilmistir:

Tablo 2. Cografyanin Tanimlanmasina Dair Ogretmen Gériisleri

Gorisler f %
insan etkilesimi ve fiziki ortam olarak 23 46
Fiziki cografyanin anlatimi olarak 7 14
Bolgesel cografyanin anlatimi olarak 5 10
Ekonomik ve beseri cografyanin anlatimi olarak 4 8
Diger 11 22
Toplam 50 100
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Tablo 2 incelendiginde; cografya Ogretiminin tanimina iliskin sosyal bilgiler 6gretmenlerinin gorislerine ait
bulgulara gore; 6gretmenlerin %46’s1 (23) cografyanin insan etkilesimi ve fiziki ortam olan bir ders oldugu
gorusinde olduklari tespit edilmistir. Ancak 6gretmenlerin %22’sinin (11) diger cevabini verdikleri gorilmastar.
Cografyanin tanimina iligkin bazi 6gretmenlerin gérigleri soyledir:

insan etkilesimi ve fiziki ortam olarak; “Kisacasi yasadigimiz cevreyi tanimak olarak tanimlayip ve hayat kosullarina
uyum sadlamak icin 6G§renmemiz gereken bilim dali diyebiliriz” (0.11.).

Diger; “Codrafya kaderdir. Cografyayi bilen kaderini ¢izer” (0.1.).

“Yeryiiziinii inceleyen bilim dalidir” (0.26.).

“Cografya kaderdir’ (0.22.).

“Diinyay! anlamlandirma bigimi” (0.33.).

Bu bulgulara gore; 6gretmenlerin cografya tanimlamalarina bakildiginda farkli yorumlar ortaya ¢ikmaktadir. Genel
olarak, cografyanin tanimina iliskin gorislerin daha ¢ok fiziki ortam ve insan etkilesiminin lzerinde yogunlastig
gorilmektedir. Buna ek olarak, 6gretmenlerin cografyayi fiziki boyutta tanimladiklari da tespit edilmistir. Ayrica

O0gretmenlerin bu gorislerinin nedeninin cografyanin genel algisi oldugu distintiimektedir.

Tablo 3’te Sosyal bilgiler dersi icerisinde yer alan bilim dallari arasinda cografyanin ne kadar 6neme sahip olduguna

dair 6gretmen gorislerine ait bulgular yer almaktadir:

Tablo 3. Sosyal Bilgiler Dersi icerisinde Cografyanin Onemine Dair Ogretmen Goriisleri

Onem f %
Cografyanin 6nemli oldugunu belirtenler 19 38
Tarih ile esit diizeyde 7 14
Tarihten daha az 6neme sahip 7 14
Diger bilimlerle esit diizeyde 6 12
Diger bilimlerden daha 6nemli 4 8
Onemsiz 1 2
Diger 4 8
Cevap yok 2 4
Toplam 50 100

Tablo 3’de verilen sosyal bilgiler dersi icerisinde cografyanin dnemine iliskin 6gretmenlerin %38’i (19) cografyanin
onemli oldugu, %2’sinin (1) ise 6nemsiz oldugu gorisiinde olduklari tespit edilmistir. Sosyal bilgiler dersi igerisinde
cografyanin 6nemine dair bazi 6gretmen gorusleri soyledir:

Cografyanin onemli oldugunu belirtenler; “Cografya sosyolojik ve ekonomik ézellikleri belirler ayrica tarihimizde
zaman zaman cografyaya gére sekillenmistir o yiizden digerlerine gére biiyiik 5neme sahiptir” (0.23.).

“Konum, yén, bulunulan bélgenin yiizey 6zelliklerini, yasayislarini belirleyen bilim oldudu icin nemlidir” (0.4.).

Ogretmen goriislerine gdre; cografyanin dneminin herkes icin farkli oldugu sdylenebilir. Cografya &gretiminin
onemi bakimindan ¢ogunlugu olusturan 6gretmenler icin ilk sirada yer aldigini ve tarih 6gretimi ile esit dizeyde
oldugu gorisiinde olan 6gretmenler ile tarih 6gretiminden daha az 6neme sahip oldugu gorisiinde olan

O0gretmenlerin sayisinin esit oldugunu soyleyebiliriz. Bu bulgulara gore, 6gretmenlerin %50’sinin cografya
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ogretimini onemli gordiglni sdyleyebiliriz. Veriler degerlendirildiginde cografya ve tarih dersleri ile
iliskilendirmelerin daha fazla yapildigi buna karsin sosyal bilgiler dersi icerisinde diger bilim dallarina gore
cografyanin 6nemsiz oldugu goristinde bulunan sadece bir 6gretmen bulundugunu sdéylemek mimkiindiir. Genel
olarak cografya, g¢alismaya katilim gosteren 6gretmenler tarafindan 6nemli gériilmektedir.

Tablo 4’te 6gretmenlere gore Sosyal bilgiler dersi icerisinde yer alan cografya ile ilgili konularin yeterlilik diizeyine

iliskin bulgulara yer verilmistir:

Tablo 4. Sosyal Bilgiler Ogretmenlerine Gére Cografya Ogretiminin Yeterlilik Diizeyi

Yeterlilik f %
Konu, kazanim ve ders saati yetersiz 28 56
Ders saati yetersiz 14 28
Yeterli 6 12
Konular yetersiz 2 4
Toplam 50 100

Tablo 4’e gbre sosyal bilgiler dersi igerisinde cografyanin yeterlilik diizeyine iliskin 6gretmenlerin %56’si (28) konu,
kazanim ve ders saatinin yetersiz; % 28’i (14) ders saatinin yetersiz; %12’si (6) yeterli; %4’U (2) konunun yetersiz
oldugu gorusinde olduklari tespit edilmistir. Cografya 6gretiminin yeterlilik diizeyine iliskin bazi 6gretmen gorisleri
soyledir:

Ders saati yetersiz; “Ders saati genel olarak az diiz anlatim yapilirsa yetebilir ancak oyun vs. seklinde yaptigim igin
diger kazanimlardan ders kisaltip cografya icin zaman bulmaya calistyorum” (0.25.).

“Kazamimlarin yeterli bir diizeyde aktarilmasi agisindan ders saati yetersiz kalmaktadir” (0.29.).

Ogretmenlerin Sosyal bilgiler ders igeriginde cografya 6gretiminin yeterlilik diizeyi hususundaki gérisleri
incelendiginde genel olarak konu, kazanim ve ders saatinin yetersiz oldugu saptanmistir. Sosyal bilgiler
ogretmenleri 6zellikle ders saatinin yetersiz oldugu yoninde goéris bildirmislerdir. Sosyal bilgiler dersinin yeniden

gozden gecirilmesi distinilmektedir.

Tablo 5’te Sosyal bilgiler 6gretmenlerinin cografya ile ilgili konularin 6gretimine iliskin gorislerine ait bulgulara yer

verilmistir:

Tablo 5. Sosyal Bilgiler Ogretmenlerinin Cografya ile ilgili Konularin Ogretimine iliskin Gérisleri

Gigliiklerle Kargilagsma Durumu f %
Guglik Yasayan 33 66
Guglik Yasamayan 12 24
Diger 5 10
Toplam 50 100

Tablo 5’de verilen bulgulara gére 6gretmenlerin cografya ile ilgili konularin islenmesinde; %66’si (33) guglik
yasadigini, %24’G (12) glglik yasamadigini, %10’u (5) diger cevabini vermistir. Bu verilere gore 6gretmenlerin

cografya konularinin 6gretiminde guglikler ile karsilastiklari tespit edilmistir. Bu durumun cografya konularinin

2477 Tagyildiz, Y. & Cifgi, T. (2020). Geography education in social studies courses: evaluation of
teacher views, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2456-2485).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

0grenci diizeyine gore soyut kalmasindan kaynaklandigi diisiintilmektedir. Cografya ile ilgili konularin 6gretimine
iliskin bazi 6gretmen gorisleri:

Guclik yasayan; “Soyut konularda giigliik cekiyorum, bol érnek ve somutlastirma ile basa ¢cikmaya ¢calisiyorum”
(0.1.).

“Kavramlarin soyut olmasi é§retimde giicliik yasatiyor” (0.34.).

Sosyal bilgiler 6gretmenlerinin cografya konularinin 6gretiminde giigliik yasayip yasamama durumuna bakildiginda
gugluk yasadigini sdyleyen 6gretmenlerin oraninin fazla oldugu gorilmektedir. Gugluk yasadigini belirten sosyal
bilgiler 6gretmenleri konularin soyut kalmasindan ve bu konulari 6grencilerin anlamasinda zorluk gektiklerinden
dolayi sikinti yasadiklarini, konularin daha somutlastirilip gercek yasama uygun olmasi gerektigini, konularin daha

anlasilir sekilde anlatilip bol tekrar ve soru cevap ile pekistirilmesi gerektigini belirtmislerdir.

Tablo 6’da cografya 6gretiminde 6grencilerin kolay 6grendigi konulara dair 6gretmen goruslerine ait bulgulara yer

verilmistir:

Tablo 6. Cografya Ogretiminde Kolay Ogrenilen Konulara Dair Ogretmen Gorisleri

f %
Beseri cografya 19 28,78
iklim 16 24,24
Yer sekilleri 12 18,21
Bitki ortusu 5 7,57
Ekonomik cografya 5 7,57
Temel kavramlar 4 6,06
Fiziki cografya 4 6,06
Dinyanin sekli 1 1,51
Toplam 66 100

Tablo 6’da elde edilen bulgulara gore cografya 6gretiminde kolay 6grenilen konulara bakildiginda, 6gretmenlerin
%28,78'i (19) beseri cografya ile ilgili konularin, %1,51’i (1) ise Diinya’nin sekli ile ilgili konularin kolay 6grenildigini
belirtmislerdir. Bu bulgulara gore 6gretmenlerin 6grenciler tarafindan cografya 6gretiminde soézel agirlikh somut
konularin daha kolay 6grenildigi gorilmektedir. En ¢ok goris bildirilen konular beseri cografya konulari olmustur.
Beseri cografya konulari, genellikle 6grencilerin giinliik yasantilarinda gérduikleri, duyduklari konulardir. En az goris
bildirilen konularin ise fiziki cografya ve Diinya’nin sekli ile ilgili oldugu saptanmistir. Cografya 6gretiminde kolay

Ogrenilen konulara iliskin bazi 6gretmen gorisleri:

Kolay 6grenilen konular: “Codrafi bélgeler, niifus, yeryiizii sekilleri” (0.33.).
“Somut ve kendilerine yakin hissettikleri konular” (0.5.).

“Tarim, hayvancilik, gég, niifus” (0.40.).

Bu bulgulara gore 6gretmenlerin 6grenciler tarafindan cografya 6gretiminde sozel agirlikli somut konularin daha
kolay 6grenildigi gorilmektedir. Bu durumun ortaya ¢ikmasinin sebebinin, beseri cografyanin, iklimin dogrudan

insani ilgilendirmesi ve somut olarak giinliik yasamda orneklerini gérdiiklerinden kaynaklandigi diistintilmektedir.
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Tablo 7'de cografya 6gretiminde 6grencilerin 6grenmekte zorlandigi konulara dair 6gretmen gorislerine ait

bulgulara yer verilmistir:

Tablo 7. Cografya Ogretiminde Zor Ogrenilen Konulara Dair Ogretmen Gorisleri

f %
Matematik konum 20 22,77
Harita Bilgisi 13 14,77
Olgek 12 13,63
Cografi konum 12 13,63
Dinyanin sekli ve hareketleri 7 7,95
Nifus 4 6,54

Yerel saat 5 5,68
Ekonomik cografya 5 5,68
Fiziki cografya 5 5,68
Beseri cografya 2 2,27
iklim 1 1,13

Cevap yok 2 2,27
Toplam 88 100

Tablo 7’den elde edilen bulgulara gore cografya 6gretiminde zor 6grenilen konulara bakildiginda, 6gretmenlerin
%22’si (20) matematik konum ile ilgili konularin, %1,13’i (1) ise iklim ile ilgili konularin zor 6grenildigini

belirtmislerdir. Cografya 6gretiminde zor 6grenilen konulara iliskin bazi 6gretmen gorusleri:

Zor dgrenilen konular: “Diinyanin sekli, iklim, yeryiizii sekilleri, yiikselti, niifus yogunlugu” (0.22.).
“Haritalar, éicekler, paralel ve meridyenler” (0.40.).

“Diinyanin sekli, enlem-boylam konulan” (0.26.).

Gorusmeye katilan 6gretmenlerin verdikleri yanitlar incelendiginde; 6gretmenlerin 6grenciler tarafindan ozellikle
cografyaicerisinde sayisal agirlikl, belirli diizeyde islem gerektiren konularin ve ayni zamanda soyut kalan konularin
ogrenilmesinin daha zor oldugu séylenebilir. Ayrica bu dislincelerin bir baska nedeninin ise, matematik becerisi
gerektirmesinden kaynaklandigi distntlmektedir. Ayrica somut yasantida diinyanin seklinin dogrudan

deneyimlenmemesi de bir baska neden olarak ifade edilebilir.

Tablo 8de Sosyal bilgiler dersi icerisinde verilen cografya 6gretimine iliskin sirecin daha etkili olmasi adina

o6gretmenlerin onerilerine ait bulgulara yer verilmistir:

Tablo 8. Cografya Ogretimi Siirecinin Daha Etkili Olmasina Yénelik Ogretmen Gérisleri

Degisiklikler f %
Ders saatinin artirilmasi 19 27,1
Materyal kullaniimali veya artiriimal 10 14,2

Soyut konular somutlastiriimali 9 12,8
Cografya ayri bir ders olarak sunulmall 9 12,8

Konu veya kazanimlar 6grenci diizeyine uygun olmal 7 10,0
Ogrencilere gezi-gdzlem yaptiriimali 6 8,5
Konularin kapsami artirilmali 5 7,1

Sosyal bilgiler sinifi olusturulmal 1 1,4

Cevap yok 4 5,7

Toplam 70 100

2479 Tagyildiz, Y. & Cifgi, T. (2020). Geography education in social studies courses: evaluation of
teacher views, International Journal of Eurasian Education and Culture, Issue: 11, pp. (2456-2485).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Tablo 8 incelendiginde cografya 6gretim siirecinin daha iyi islenebilmesine dair 6gretmenlerin; %27,1’i (19) ders
saatinin artirilmasi, % 1,4°G (1) ise sosyal bilgiler sinifi olusturulmali yoniinde goris belirttikleri tespit edilmistir.
Ayrica 6gretmenlerin %5,7’si (4) cevap yok yanitini vermislerdir. Cografya 6gretimi slirecinin daha etkili olmasina
yonelik bazi 6gretmenlerin gorigleri sdyledir:

Ders saatinin artirilmasi; “Ders saatleri yetersiz: “Sosyal bilgiler dersinin ders saatinin artirilmasi yerinde olacaktir”
(0.26.).

“Ders saatinin artirilmasi ve somutlastirmaya yénelik etkinlikler yapiimahdir” (0.29.).

Sosyal bilgiler 6gretmenlerinin cografya konularinin 6gretimine yonelik olarak ders saatinin artirilmasi gértisiinin
on plana ciktig1 soylenebilir. Ayrica, konularin 6gretim diizeyine gore soyut oldugu ve somutlastiriimasinin
gerekliligi vurgulanmistir. Gorlisme verilerine gore 6gretmenler, genellikle cografya 6gretiminin Ogrenciye
uygunlugu ve onun gelisimine katki saglamasi yoniinde gorus belirtmislerdir. Buna karsin daha az ihtiyag duyulan

egitim gereksinimi ise yeni bir sinif olusturulmasina dair goris olmustur.

SONUC, TARTISMA ve ONERILER

Ogretmenlerin cografyayi daha ¢ok “insan etkilesimi ve fiziki ortam anlatimi” olarak tanimladiklari tespit edilmistir.
Ayrica, 6gretmenlerin cografyayi fiziki cografyanin anlatimi, ekonomik ve beseri cografyanin anlatimi ve bélgesel

cografyanin anlatimi olan bir ders olarak tanimladiklari sonucuna ulasiimistir.

Sosyal bilgiler dersi icerisinde cografyanin dnemine iliskin 6gretmenlerin biyik kismi cografyanin dnemli oldugunu
belirtmistir. Bunun yani sira tarih ile esit diizeyde ve tarihten daha az 6neme sahip diyenlerin sayisinin ayni oldugu
gorilmistir. Ibret, Karatekin ve Avci (2015), sosyal bilgiler dgretmen adaylari ile yaptiklari ¢alismada tarih
disiplininden sonra sosyal bilgileri olusturan en etkili degerlerin arasinda cografya biliminin yer aldigi sonucuna
ulagsmiglardir. Arastirmamizda da cografyanin diger bilimlerden 6nemsiz oldugu yoniinde gorus bildiren sadece 1
o6gretmen bulunmaktadir. Buradan hareketle cografya 6gretiminin, sosyal bilgiler dersi icerisinde énemli bir yere

sahip oldugu sonucu elde edilmistir.

“Sosyal bilgiler dersinde cografya ile ilgili konular yeterli midir?” sorusuna iliskin 6gretmenlerin biyik kismi
cografya konularinin ders saati, konu ve kazanim olarak yetersiz oldugunu ifade etmislerdir. Ders saatinin yetersiz
olmasi durumu ile alakali goérus bildiren 6gretmen sayisinin, sosyal bilgiler icerisinde cografya 6gretiminin ders
saati, konu, kazanim olarak yeterli oldugu yoniinde goris bildiren 6gretmen sayisindan fazla oldugu sonucuna
ulagilmistir. Yeke (2013) calismasinda, 7. Sinif mifredatindaki cografya konularinin azligina dikkat ¢ekmistir.
Ogretmenlerin, cografya dgretimi hususu ile ilgili ders saatlerinin yetersiz oldugu sonucuna ulasmistir. Memisoglu
ve Koyli (2015) de sosyal bilgiler programinda karsilasilan sorunlarin ¢éziimiine yonelik gorisleri incelendiginde
en ¢ok gorus bildirilen durumun ders saatlerinin artirilmasi oldugu tespit edilmistir. Arastirmamizda ulastig§imiz
sonuglar bu ¢calismalar ile parelellik géstermektedir. Yapmis oldugumuz ¢alismada Sosyal bilgiler 6gretmenlerinin

cografya konularinin 6gretimine yonelik olarak ders saatinin artiriimasi gértisiiniin 6n plana ¢iktig1 gérilmektedir.
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“Cografya ile ilgili konularin 6gretiminde guglikler yasiyor musunuz?” sorusuna iliskin 6gretmenlerin blyuk
¢ogunlugunun konularin 6gretiminde gliclik yasadigi sonucuna ulasiimistir. Bunun sebepleri arasinda; konularin
soyut kalmasi, konularin 6grenci diizeyine uygun olmamasi, 6grencilerin materyale ulasmada giglik yasamalari
gosterilebilir. Arslantas (2006) ¢alismasinda 6gretmenlerin; mifredatin detayli oldugunu, pedagojik ilkelere gore
diizenlenmedigini, 6grencilerin kavrama dizeylerinin lzerinde soyutluk gosterdigini, 6grencilerin alakalarini canh
tutmada ve 6grenme ihtiyaclarini karsilamada yeterli olmadigini ifade ettiklerini belirmistir. Yine ayni calismada
O0gretmenlerin mufredattaki konulari 6gretmekte zamanin yetersiz oldugu ve konularinin &gretiminde
kullanilabilecek arag gere¢ bulmakta zorluk yasandigi rapor edilmistir. Atbasi (2007) tarafindan yapilmis benzer bir
calismada, 6. ve 7. sinif sosyal bilgiler 6gretmenlerinin derse hazirlik yaparken ara¢ gere¢ bulma noktasinda
sorunlar ile karsilastiklari, 6gretmenlerin mifredati icerik yonliinden agir ve detayli bulduklari, siniflardaki 6grenci
sayisinin fazla olmasi nedeniyle 6grencilerin derse ilgi ve dikkatini cekmede zorlandiklari, 6grencilerin olmalari
gereken O0grenme seviyesinde olmadiklari ve kaynaklari kullanma yeteneklerinin gelismemis oldugunu tespit
etmistir. Bu calismalarin sonuglari ile yapmis oldugumuz g¢alismanin sonuglari materyallere ulasmada guclik,

konularin 6grenci diizeyine uygun olmamasi ve konularin soyut kalmasi yoniinden benzerlik géstermektedir.

Sosyal bilgiler dersi 6gretmenlerinin cografya konularini 6gretirken 6grencilerin kolay 6grendigi konularin basinda:
“iklim, bitki ortasi, beseri cografya, yer sekilleri, temel kavramlar, ekonomik cografya, fiziki cografya ve Dinya’nin
sekli” gibi konularin geldigi gériilmektedir. Ogretmenlerin en fazla géris bildirdigi kolay dgrenilen konularin ise;
iklim, beseri cografya ve yer sekilleri oldugu sonucuna ulasiimistir. Ogretmenlerin belirttigi dgrencilerin
ogrenmekte zorluk yasadiklari konular “harita bilgisi, 6lgek, niifus, yerel saat, cografi konum, matematik konum,
Dinya’nin sekli ve hareketleri, iklim, ekonomik cografya, beseri cografya ve fiziki cografya konularidir”. Bu
¢alismaya benzer sekilde Dogar ve Basibliylik (2005)'(in 5, 7 ve 9. siniflar izerine yaptigi arastirmaya gore 6grenciler
hava ve iklim olaylarini kavrayamamislardir. Buna karsin 6rneklemde yer alan 6gretmenlerin ¢ogunlugu Tirkiye
ikliminin verilmesini olumlu karsilamislardir. Ogrencilerin 6grenmede en fazla zorluk yasadiklari konularin ise;
matematik konum, harita bilgisi, 6lcek ve cografi konum oldugu sonucu elde edilmistir. Bu sonuglara gore;
ogrencilerin beseri cografya ve ekonomik cografyaya dair somut konulari daha kolay anladiklari, matematiksel

islem gerektiren ve daha soyut konularda ise anlamakta zorlandiklari ve bu konulara mesafeli olduklari sdylenebilir.

Sosyal bilgiler dersindeki cografya 6gretiminde bulunan soyut konularin yeterince somutlastirilamamasi cografya
Ogretimini zorlastirmaktadir. Dikbas (2002), sosyal bilgiler dersinin daha ¢ok anlatima dayali oldugunu belirtmistir.
Ancak sosyal bilgiler dersi icerisindeki cografya konularinin 6gretiminde, 6grencilerin derse daha aktif bir sekilde
katilmasini saglamanin, eldeki materyalleri kullanarak gosteri yontemi kullanmanin, iyi gorsellestirilmis soyut bir
konunun somutlastirilarak anlatmanin 6grenmeyi daha etkili ve kalici hale getirdigini savunmustur. Avsar (2010)
ise cografya konularinin somutlastirilamadigi sirece konularin kavrama, algilama, 6grenme ve hatirlama
bakimindan vyeterli seviyede 06gretilememekte ve cografya ogretiminde bircok goérsel ve isitsel materyali

kullanmanin, soyut kavramlari somutlastirarak anlatmanin 6grenimi daha kalici hale getirdigini vurgulamaktadir.

Sosyal bilgiler 6gretmenlerinin, cografya konularini daha iyi isleyebilmesi igin; “ders saati artirilmali, materyal

kullanilmal veya materyal kullanimi artirilmali, soyut konular somutlastiriimali, cografya ayri bir ders olarak
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sunulmali, konu veya kazanimlar 6grenci dizeyine uygun olmali, 6grencilere gezi-gdzlem yaptiriimali, konularin
kapsami artirilmali, sosyal bilgiler sinifi olusturulmali’”” yoniinde goris bildirdikleri ve ayrica arastirmaya katilan 50
o6gretmenin verdigi 70 yanita gore 19 6gretmenin en fazla gorus bildirdigi durumun ders saatinin artirilmasi oldugu
sonucu elde edilmistir. Benzer seklilde Géneng ve Agikalin (2017); Karaca (2017); Oner ve Memisoglu (2018)
¢alismalarinda cografya ders saatinin yetersiz olmasini en énemli sorunlardan biri olarak tespit etmislerdir.
Calismamizin bir baska sonucu olan materyal kullanimin énemi agisindan benzerlik gosteren Kan (2006); Yasar
(2004); Akengin ve ibrahimoglu (2010), gérsel materyal kullaniminin grenci iizerinde akademik anlamda basariy:
olumlu yonde etkiledigi ifade etmislerdir. Ayni sekilde soyut konularin somutlastirilmasi gerektigi konusunda
calismamiz Akinoglu ve Bakir (2013); Memisoglu ve Oner (2013)’in, 6grencilerin cografyadaki soyut kavramlari
anlayamamalari ve kavramlari kafalarinda canlandiramamalari sonucu ile benzerlik géstermektedir. Calismamizin
bir diger sonucu olan cografyanin ayri bir ders olmasi gerektigi sonucu ile benzerlik gésteren ¢alismalar mevcuttur
(Topgu, 2017; Sagay, 2007; Unlii, 2001). Karaca (2017); Akmehmetoglu (2014); Caliskan (2010) calismalarinda,
sosyal bilgiler siniflarinin olmamasi etkinliklerin yeterince yapilmasini engellemektedir. Ogretmenler sosyal bilgiler
dersinin 6gretiminde karsilastiklar sorunlara yonelik mifredatin yogun olmasini ve 6grencinin hazirbulunugluk

seviyesine uygun olmamasini dnemli bir sorun olarak gérmektedir.

Bu sonuglardan hareketle, sosyal bilgiler dersi icerisinde cografya 6gretimi konularinin sinirh saatler ile 6grenciye
aktarilmaya calisiilmasi beraberinde soyut oldugu dusinilen konularin aktarilmasini da gliclestirmektedir.
Arastirmadan elde edilen bu sonuglar ile sosyal bilgiler dersi icerisinde cografya konularinin 6gretimine iliskin

ogretmenlerin gorusleri degerlendirilmistir. Elde edilen bu sonuglara dayanarak asagidaki 6nerilerde bulunulabilir:

Derslerde elde edilen bilgiler ancak yasamin icinde var olabiliyorsa 6nem ve deger kazanir. Cografi bilgilerin
ogrencilerin uygulama imkani bulabilecegi sekilde dersin igeriginin olusturusmasi 6grencilerin dersin cografya

ogretimine iliskin ilgiyisini artirabilir.
Sosyal bilgiler dersinde cografya konulari islenirken etkinlik ve arag-gerecler ile desteklenebilir.
Farkli ydntem ve teknikler ders icerisinde kullanilarak cografya 6gretimi daha ilgi gekici hale getirilebilir.

Cografya konularinda sosyal bilgiler 6gretmenleri bazi konularin (diinyanin sekli, enlem, boylam vb.) soyut olmasi
hususunda goriis bildirmislerdir. Cografya dersinin soyut olan konularinin somutlastirma yoluna gidilerek

aktarilmasi 6grenci boyutunda daha etkili olabilir.
Okulun imkanlari dahilinde cografi alanlara geziler diizenlenebilir.

Arastirma bulgularinda sosyal bilgiler ders saatinin ve cografya konularinin 6gretimine ayrilan siirenin azlhgi
ogretmenler tarafindan ifade edilmistir. Bu nedenle sosyal bilgiler ders saatinin artirilimasi, siire konusunda

yasanan endiseleri ortadan kaldirmaya yetecegi sdylenebilir.
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ETiK METNi

"Bu yazida dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makalede ortaya cikabilecek tiim ihlallerden yazarlar sorumludur."
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