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ABSTRACT

This study aims to identify critical pedagogy levels of pre-service teachers and explore their
perspectives of critical pedagogy. This study also analyzes whether there is a relationship between
critical pedagogy and classroom management styles of pre-service teachers, and presents practical
suggestions for critical pedagogy practices in classroom. An explanatory mixed design has been used
as research method. Participants include 318 pre-service teachers studying in six different
departments; however, after the data violating the normality assumption are removed, the analysis
is carried out with the data obtained from 264 pre-service teachers. On the basis of analysis of
quantitative data, qualitative data is collected from 18 pre-service teachers from the same sample
group using maximum diversity sampling. Correlation analysis, t-test and ANOVA are performed in
the analysis of quantitative data, and content analysis is performed in the analysis of qualitative data.
The findings indicate that pre-service teachers have medium level of participation in critical
pedagogy principles and critical pedagogy subdimensions. Secondly, in terms of classroom
management style, pre-service teachers tend more to authoritative and laissez-faire (democratic)
styles. While there is a positive and significant correlation between Laissez-faire (democratic) style
and critical pedagogy level; there is a significant negative correlation between critical pedagogy level
and authoritative style, and authoritarian/oppressive style. The critical pedagogy levels of freshman
pre-service teachers are higher compared to the senior pre-service teachers. The critical pedagogy
levels of those in primary school education, guidance and counseling education and science
education are significantly higher than those in departments of social studies education and turkish
language education. In qualitative findings, pre-service teachers claim that an instruction based on
critical pedagogy principles in classroom practices should be “progressive, transformative, critical,
sharing power and supporting social justice”. Three themes emerging about the concept of critical
pedagogy include instructional aspect, authority sharing and inclusion. As critical pedagogy
practices, they suggest authority-sharing activities, reverse thinking activities and decentralizing
power activities which suggest well-designed group works that will make each student realize that
s/he is valuable and at the center.

Keywords: Paulo Freire, classroom management styles, critical consciousness, critical pedagogy
principles.
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INTRODUCTION

One of the most influential educational thinkers in twentieth century, Paulo Freire with his emphasis on critical
pedagogy made concern for the oppressed and left a major impact on inequalities at school within educational
system. Written one of the classic texts of critical pedagogy -Pedagogy of the Oppressed-, Freire claims that
oppression hinders individuals’ ontological capacity to be fully human and suggests a new liberating praxis in order
to overcome this situation (Garavan, 2010). The critical pedagogy -voiced by critical educators such as Freire, Apple,
MclLaren, Giroux, Shor- was historically nurtured by the Frankfurt School, which deals with the relationships
between educational system and social institutions in an interdisciplinary context in various disciplines such as
philosophy, sociology, and politics. Attempting to producing a new synthesis of humanist and liberatory pedagogy,
critical pedagogy aims at transforming the dominant culture and oppression (McLaren, 1995). According to
McLaren, schooling is a cultural political issue and schools are part of the existing social and political structure that
defines the dominant society. Likewise, Giroux (2004) refers to his argument that every educational action must
be political and every political action must be pedagogical. Giroux emphasizes that critical pedagogy is a political
project, neither an independent agency nor unconnected to ideologism and politics. Therefore, critical pedagogy

is strictly interested in individual or collectivist consciousness in pedagogy (Kesik & Bayram, 2015).

According to Freire (1991), this current style of pedagogy resembles with banking model of education focusing on
memory, repetition and rote learning which eventually interferes with the purposes of liberation. Freire claims
that ““The educated man is the adapted man, because he is “more fit” for the world” (p.50). However, there should
be “reflection and action upon the world in order to transform it” (p.28). Apple (2004) draw attention that
education is an issue where power and ideology are intertwined, a field of struggle and reconciliation. Education
calls for instilling uniform and desired values in each individual, succeeds this formatting through strict control
practices and curriculum, and holds students responsible for these by measuring them on concrete outputs,
accepted facts. However, it is mostly the market (liberal economic policies) that dominates the curriculum (Apple,
2001: 14-15). There are three main criticism of the banking model education. Firstly, there is an increasing
economic interest in education all over the world, particularly in the recent years following globalization. The
education system is shaped around the needs of companies more and more. This results in loss of classic mission
of schools or educational settings -“enlightment”. Secondly, education is often regarded by majority of the
population as the only effective ladder for social class upgrade. Thus, with this belief, the poor and oppressed
become volunteer to support the current school system which Works for the benefits of economically dominants,
the oppressed support the system because they think their poverty results from not supporting the system/school
sufficiently. However, this is most of the time an illusion. Thirdly, it has disappeared the perception of education
as a pedagogical transformative process under the conditions of globalization. While the masses participate in all
one-dimensional dominant educational practice, pedagogy always takes its place in justifying the status quo

represented by transnational corporations (inal, 2010; Kincheloe, 2004).

Every educational practice symbolizes a theoretical stance from perspective of educator. This theoretical stance

indicates an explanation of the human and the world- sometimes more, sometimes less clearly- (Freire cited in
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Youngman, 1986). There is no such thing as equitable and unbiased pedagogy. Education either serves as a tool for
ensuring conformity with the order by facilitating individuals’ integration with the logic of the current system; or
it serves as a tool and a 'practice of freedom' in which they look at the reality to find themselves with a critical and
creative mind, and discover how to participate in the transformation of their world (Freire, 1991: 14). Ayhan (2009)
emphasizes that the focus concept in Freire's theory of knowledge appears to be praxis, which means conscious
acts. Knowing involves a dialectical movement which proceeds from action to thought; from thinking over action
to a new form of acting. Learner should involve in an authentic abstraction process that helps to reflect on the
action-objects. However, the concept praxis handles with thinking and action in a simultaneous unity; therefore, if
this unity is damaged for the sake of either thinking or acting, this so-called 'praxis' becomes a void theorizing or
mindless activism. Ayhan explains in detail that Freire’s concepts such as witness, re-birth and eastern experience
draw attention in the conceptual framework of his works, and concepts such as boundary-situations, boundary-
actions, intra-subjectivity, intention, and authenticity are borrowed from existentialism and phenomenology from

authors such as Buber, Sartre, and Jaspers.

As an alternative to the banking model, Freire (1991) proposed a problem posing education which can lead to
critical consciousness involving uncovering of reality, emerging of consciousness and critical intervention. Houser
(2007) explains banking model of education as the pedagogy in which isolated bits of information are deposited
into the minds of students. Kirylo et al. (2010) claim that banking model of education is the dominant instruction
process in most of the public schools. Teachers engaging in this model -as the exclusive distributers of official
knowledge- naturally behave authoritarian during their instruction. Students’ attempts to challenge the teachers’
satires are considered to be defiant behaviors. However, critical pedagogy helps students to “recognize the broader
social and historical dimensions of their local concerns, and the search for connections provides a means of
deconstructing dominant modernist ontological assumptions” (Houser, 2007). Aliakbari and Faraji (2011) argue
that the starting point for critical pedagogy is emancipating oppressed people by empowering them with critical
consciousness, saving them from being objects of pedagogy to subjects of their own autonomy which aims to
transform the societal, cultural and even cognitive context they belong to. Through problem-posing education and
guestioning the problematic issues in societal and educational context, students learn to think critically and
develop a critical consciousness which lead to necessary actions to build a more just and equitable society. Aliakbari
and Faraji emphasize that critical pedagogy “challenges any form of domination, oppression and subordination
with the goal of emancipating oppressed or marginalized people. According to Freire (1991), there should ideally
be two types of agents in the classroom which include student-teachers and teacher-students. According to him,
critical pedagogy creating an engagement between student-teacher and teacher-student makes use of dialogue
which aims the purpose of liberatory education and achieve critical cognition where students are critical co-
investigators in dialogue with the teacher (Garavan, 2010). As claimed by Giroux (2009), critical pedagogy in schools
aim to create an environment in which it is possible to discuss and question the relationship between teacher and
students, theory and practice, critical analysis and common sense, learning and social transformation. It is claimed
by Kirylo et al. (2010) that emancipatory education dissolves the teacher/student dichotomy. Teachers become

students which are called student-teachers where students are now co-producers of knowledge. Together, the
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class with its all agents jointly explore multiple perspectives, sources, and curricula. The teacher-student has not
relinquished his/her authority; the teacher-student is still an academic guide; however, it is now pushing
ontological boundaries. This is a humanizing practice in which agents explore and create. All agents involved
become active agents in writing their own histories, in reinventing themselves removing what social conditions

have made of them (Kirylo et al., 2010).

As emphasized by Mclaren (2011), the critical pedagogy approach also aims to provide teachers with a more
unique identity, who are introverted in banking model of education, unable to express themselves and have
identity problems, created by the belief system in current education. In this respect, critical pedagogy stands on
the side of the oppressed (nut just students), and gives directions in terms of historical, cultural and political ethics
for the education agencies who have not lost their hope in order to transform the world. It is illustrated the
significance of critical pedagogy by asking education system whether schools aim to educate students who are
passive and afraid of taking risks; or to educate students who can achieve efforts in different images of the societal
life, and are sensitive to equality and social justice. Also, McLaren emphasizes that classroom should be
transformed into freedom/emancipation environments and guide learners for becoming the figures of hope which
is still dependent upon the practice of critical pedagogy. In this way, critical pedagogy goes one step further than
the educational philosophy movements and serve as the pedagogy of hope for addressing the problems in the
education system (MclLaren, 2011). Critical pedagogy is sometimes misunderstood and criticized for agitating the
situation with a pessimistic perspective of social class in the world. Not reflecting its essence and arguments, critical

pedagogy is not the pedagogy of suffering; rather, it is the pedagogy of hope and freedom. To quote simply:

“Critical pedagogy is a state of becoming, a way of being in the world and with the world, a never-ending process
that involves struggle and pain but also hope and joy shaped and maintained by a humanizing pedagogy” (Macedo,

2006).

The purpose of this study is to explore the critical pedagogy levels of pre-service teachers in a state university of
Turkey. Then, this study aims to explore whether there is a relationship between critical pedagogy principles and
classroom management styles of pre-service teachers. Finally, this study attempts to identify the how critical
pedagogy principles can be practiced as a part of curriculum. Accordingly, this study has the following research

questions:

1. What are the critical pedagogy levels of pre-service teachers?
1.1. How do critical pedagogy levels of pre-service teachers change depending on certain
variables?
2. What are the classroom management styles of pre-service teachers?
3. Is there a relationship between critical pedagogy principles and classroom management styles of pre-
service teachers?
4. What are the perspectives of pre-service teachers’ about critical pedagogy and their suggestions for its

practice in the classrooms?
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METHOD

This research has been designed as an explanatory mixed design study -one of mixed method research. The critical
pedagogy levels of the pre-service teachers have been identified and then it is analyzed depending on what
variables critical pedagogy levels differ. Then, it is analyzed whether there is a relationship between critical
pedagogy levels and classroom management styles of pre-service teachers. Lastly, in order to elaborate the
guantitative findings, pre-service teachers’ perspectives of critical pedagogy and its practice in classroom are
explored. Pre-service teachers from different departments studying at Education Faculty of a state university in
the Black Sea Region are included in the study. This study employs the explanatory sequential mixed design which
puts emphasis on quantitative phase (QUANTITATIVE = qualitative = explanation). Therefore, this study begins
with an initial quantitative survey and the follow-up qualitative interview. According to Li et al. (2015), mixed
methods is both a method and methodology. As a method, it is an approach and techniques to collect, analyze,
and mix qualitative and quantitative data. As a methodology, it involves the integration of qualitative and
guantitative methods in many stages in the research process: from philosophical assumptions to data collection

and analysis.

Explanatory sequential design collects quantitative data and then qualitative data in order to elaborate on the
guantitative results; the rationale of this approach imply that while quantitative type of data give a general picture
of the research problem, qualitative type of data refine, extend or explain the general picture (Creswell & Plano
Clark, 2007). Subedi (2016) expresses that explanatory sequential design is popular among educational researchers
and one out of six mixed method studies is explanatory design in the literature. A process of explanatory mixed

design is included in Figure 1:

’/—\\ ///-\\
Quantitati\'e /,»' F 2 ) \ i 3 ,'/ < N\
: ollowup \ Qualitative /" Interpretation \
) thon with }—»! data collection —>/
and analysis y \
’ \ / and analysis \ g
e \\_//
Figurel. Explanatory Mixed Design
Source: Subedi, 2016
Study Group

In order to explore the critical pedagogy levels and class management styles of pre-service teachers, this study at
first stage started with 318 pre-service teachers which have been selected with convenient sampling and it is aimed
to include as many participants as possible from each department; however, after omitting missing data and those
which violate normal distribution, a total of 264 participants involve in quantitative part of this study. The reason
for selecting only freshmen and senior pre-service teachers is that the findings in the literature indicate such a

difference between them in terms of critical pedagogy. It is aimed to investigate the critical pedagogy levels of the
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participants who are new to education faculties and who are at the graduation stage. Table 1 includes frequencies

about departments and class levels of participants.

Table 1. Frequencies of Participations Depending on Department and Class Level

Class level * Department

Department
Primary
school Turkish Social studies  Psychological counselling and
education Science Teaching  Teaching education guidance Total
Class 1 15 52 24 43 8 142
level 4 17 61 13 6 25 122
Total 32 113 37 49 33 264

Table 1 indicates that preservice teachers study at departments of science teaching (113), social studies education
(n=49), Turkish language teaching (n=37), psychological counselling and guidance (n=33) and primary school
education (n=32). Out of 264 participants, 142 pre-service teachers are freshman, and 122 pre-service teachers
are senior students. Secondly, another study group involves in qualitative part of this study. They are selected with
using maximum diversity sampling. Those who have highest and lowest scores from the scale in each department

are selected for the second group. Table 2 includes frequencies about departments and class levels of participants.

Table 2. Frequencies of Participations in Second Group Depending on Department and Class Level

Class level * Department

Department
Primary
school Science Turkish Social studies  Psychological counselling and
education Teaching Teaching education guidance Total
Class level 1 2 2 2 2 2 10
4 2 2 1 2 1 8
Total 4 4 3 4 3 18

Table 2 indicates that pre-service teachers study at departments of science teaching (4), social studies education
(n=4), turkish language teaching (n=3), psychological counselling and guidance (n=3) and primary school education

(n=4). Out of 18 participants, 10 pre-service teachers are freshman, and 8 pre-service teachers are senior students.

Data Collection Tools

The data in this study have been collected with three different data collection tools. Data collection in quantitative
phase includes The Principles of Critical Pedagogy Scale developed by Yilmaz (2009) and Classroom Management
Style Scale adapted by Aktan and Sezer (2018) [original research of Inventory of Classroom Management Styles
developed by Bosworth (1997)]. Also, data collection in qualitative phase includes a semi-structured interview
form. Qualitative data collection tool has been developed after analysis of quantitative data in order to explain the

results better and elaborate on quantitative data.

a) Critical pedagogy principles scale has Cronbach Alpha coefficient of 0.75. The Cronbach Alpha coefficient of the

scale in this study is calculated as 0.80. The scale consists of 31 items and three sub-dimensions which explain 40
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percent of total variance. Total score indicates to what extent they agree with the principles of critical pedagogy.
The first dimension is called “education system sub-dimension”. The second sub-dimension called “Functions of

Schools Sub-dimension”. The third subdimension is “Emancipator School Subdimension”.

b) Class management style scale has Cronbach Alpha coefficient of 0.80. The Cronbach Alpha coefficient of the
scale in this study is calculated as 0.83. The scale consists of 12 items and four subdimensions which explain 66
percent of total variance. The first dimension is called “authoritarian classroom management”. The second sub-
dimension called “authoritative classroom management”. The third subdimension is “laissez-faire classroom

management”. The last subdimension is “indifferent classroom management”.

c) Semi-structured interview form has been designed after evaluation of quantitative findings and then revised in
accordance with suggestions of three experts working at department of educational studies. This interview form
includes five items aiming exploring how pre-service teachers approach critical pedagogy and its practice in

classroom.

Data Analysis

Before analysis of data, they are checked for normality, and it is identified that 54 data violate the normality and
omitted. Then, SPSS17.0 package program has been used for statistical analysis of 264 data collected from
“Principles of Critical Pedagogy Scale” and “Classroom Management Style Scale”. Table 3 includes the descriptive

statistical values for the data set whether they show a normal distribution:

Table 3. Findings Regarding the Descriptive Statistics of the Data Set

Kolmogorov-Smirnov?

Kurtosis value Skewness value
Critical Pedagogy Total Score ,258 -,454
Authoritarian style -,411 -,756
Authoritative style -,249 -1,534
Laissez-faire style -,126 -1,099
Indifferent style ,457 -,229

a. Lilliefors Significance Correction

Table 3 indicates that the skewness and kurtosis values are between +2.0 and -2.0 and according to George and
Mallery (2010) and Tabachnick and Fidell (2013), the data is normally distributed when skewness and kurtosis
values are between +2.0 and -2.0 and parametric tests should be utilized for data analysis. For this reason, t test
for independent samples is used for analyzing pre-service teachers according to class level; ANOVA is applied for
analyzing pre-service teachers according to the department and congress participation. Games-Howell test is
preferred as post hoc (significant difference test) in order to identify the source of the difference as samples are
not equal and variances are not homogenous (Games, 1971). Lastly, correlation analysis is used as a statistical
method in order to evaluate the strength of relationship between critical pedagogy principles and classroom

management style.
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For qualitative phase, content analysis has been used for analysis. This occurs by discovering patterns, themes and
categories within the data through coding (Patton, 2014, p. 453). At first stage, codes have been created. Then,
the codes have been categorized under common themes. For reliability, the data have been checked by another
researcher who is working at educational sciences and experienced in qualitative research studies. Qualitative data
and a code definition table created by researcher are given to this expert. The agreement between the researcher
and second coder is calculated with using Miles and Huberman’s (1994, p. 64) formula, and agreement is found to
be 0.82 in instructional aspect theme, .80 in authority sharing theme and .80 in inclusion theme, which all indicate
sufficient agreement, as the percentage of agreement should be over 80% for the reliability of the coding of the

researchers (Miles & Huberman, 1994).

FINDINGS (RESULTS)

The findings are presented in accordance with the research problems. Table 4 includes descriptive statistics to

identify critical pedagogy levels of pre-service teachers and their classroom management styles:

Table 4. Mean Scores of Pre-service Teachers’ Critical Pedagogy Levels and Classroom Management Styles

N Mean Std. Deviation
Critical Pedagogy Total Score 264 92,4411 5,47630
Emancipator School 264 13,5509 3,79860
Functions of Schools 264 29,8630 6,76755
Education System 264 49,0272 7,29291
e g Authoritarian style 264 7,2045 2,31293
8 g & Authoritative style 264 10,5352 3,52137
ﬁ é” 2 Laissez-faire style 264 11,1734 2,26908
O g Indifferent style 264 7,2576 1,76412

In Table 4, it is observed that pre-service teachers moderately agree with the principles of critical pedagogy
(x=92.44). In terms of subdimensions, pre-service teachers moderately agree on functions of school (x=29,86) and
education system (x=49,02); while they agree at a low level on emancipator school (13,55). When it comes to
classroom management styles, it is seen that they tend to adopt laisses-faire (democratic) style (x=11,17) and
authoritative style (x=10.53). However, they are never a firm follower of authoritarian style (x=7.20) or indifferent

style (x=7,25).

Table 5 includes the t-test results related to whether critical pedagogy levels of pre-service teachers change

depending on their class level.

Table 5. Critical Pedagogy Levels with Respect to Class Level Variable

Class Level N Mean Std. Deviation df t P
Critical Pedagogy levels Senior 142 89,8423 5,02211 262 9,78 ,000
Freshman 137 95,4659 4,31774

p<.05
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In Table 5, it is observed that there is a significant difference between critical pedagogy levels of pre-service
teachers depending on the variable of class level (te> = 9.78; p<.05). It is seen that freshman pre-service teachers’

critical pedagogy levels are significantly higher than senior pre-service teachers.

Table 6 includes the ANOVA test results related to whether critical pedagogy levels of pre-service teachers change

depending on their departments.

Table 6. Critical Pedagogy Levels with Respect to Department Variable

Variable Source of Variation Sum of Squares Df Mean Square F ¢}
Between Groups 3665,690 4 916,422 56,223 ,000
Critical Pedagogy Within Groups 4221648 259 16,300
Levels
Total 7887,338 263
p<.05

As a result of ANOVA test, it is seen that there is a significant difference in the mean scores by pre-service teachers
from overall critical pedagogy principles scale (Fs250= 56.22; p<.05). In order to identify between which groups
there is a significant difference, a post hoc test (Games-Howell due to equal variances not assumed) has been
performed. As a result of post hoc analysis, it appears that pre-service teachers in studying at primary education
(x=98.43) and psychological counselling and guidance (x=97.57) have significantly higher critical pedagogy levels
than those studying at science teaching (x=92.55), turkish language education (x=88.58) and social studies
education (x=87.71). Subsequently, pre-service teachers in department of science teaching have significantly
higher levels of critical pedagogy than those in departments of turkish language education and social studies
education. The lowest scores belong to those studying at departments of Social Studies Education and Turkish

Teaching.

Table 7 includes the ANOVA test results related to whether critical pedagogy levels of pre-service teachers change

depending on their congress participation.

Table 7. Critical Pedagogy Levels with Respect to Congress Participation Variable

Variable Source of Variation Sum of Squares Df Mean Square F p
Between Groups 1934,207 2 967,104 42,400 ,000
Critical Pedagogy Within Groups 5953,131 261 22,809
Levels
Total 7887,338 263
p<.05

As a result of ANOVA test, it is seen that there is a significant difference in the mean scores by pre-service teachers
from overall critical pedagogy principles scale (F,261= 42.40; p<.05). In order to identify between which groups
there is a significant difference, a post hoc test (Games-Howell due to equal variances not assumed) has been
performed. As a result of post hoc analysis, it appears that pre-service teachers who participated two or more

(student congress, academic congress, panel discussion or conferences) congress (x=94.84) have significantly
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higher critical pedagogy levels than those who attended only one congress (x=90.59) or never attended (x=89.11).
However, there is found no significant difference in terms of critical pedagogy levels between pre-service teachers

who attended one congress and those who never attended.

Table 8 includes the ANOVA test results related to whether critical pedagogy levels of pre-service teachers change

depending on the variable of feeling themselves equal with strangers in the society.

Table 8. Critical Pedagogy Levels with Respect to “Feeling Equal” Variable

Variable Source of Variation Sum of Squares Df Mean Square F P
Between Groups 1312,546 2 656,273 26,052 ,000
Critical Pedagogy Within Groups 6574,791 261 25191
Levels
Total 7887,338 263
p<.05

As a result of ANOVA test, it is seen that there is a significant difference in the mean scores by pre-service teachers
depending on the variable that they feel equal with strangers in the society or nor (F;,261= 26.05; p<.05). In order
to identify between which groups there is a significant difference, a post hoc test (Games-Howell due to equal
variances not assumed) has been performed. As a result of post hoc analysis, it appears that pre-service teachers
who accept that strangers are “perfectly equal” with them (Syrians, Iraqi, Middle Asians etc.) in the society

Ill

(x=94.73) have significantly higher critical pedagogy levels than those who accept that they are “partially equa
(x=90.87) or “should not be equal” (x=89.46). However, there is found no significant difference in terms of critical
pedagogy levels between pre-service teachers who feel partially equal and those who never accept the concept of

such equality in the society.

Lastly, this study aims to identify where there is a significant relationship between critical pedagogy levels of pre-

service teachers and their classroom management styles. Therefore, correlation results are included in Table 9:

Table 9. Pearson Correlation Results Related to Critical Pedagogy and Classroom Management Styles

Laissez-faire  Authoritarian  Authoritative Indifferent

style style style style

Critical Pedagogy Principles Pearson Correlation 6347 -,454™ -,464™ ,074
p ,000 ,000 ,000 ,228

N 264 264 264 264

** p<.05

Table 9 indicates that although there is a significantly high positive correlation between laissez-faire management
style and critical pedagogy levels (r=.634, p<.05), there is a significantly moderate negative correlation between
authoritarian style and critical pedagogy levels (r=-.454, p<.05), authoritative style and critical pedagogy levels (r=-
464, p<.05). As seen in Table 8, the highest correlation is observed between critical pedagogy and laissez-fair style.

However, there exists no correlation between indifferent management style and critical pedagogy (r=-.074, p>.05).
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Additionally, multiple regression analysis is performed for identifying whether these management styles predict

critical pedagogy levels of pre-service teachers. Table 10 indicates the results of multiple regression analysis:

Table 10. Multiple Regression Analysis Results About Critical Pedagogy Principles

B Std. Error Beta T p
a. Laissez-faire style
,986 ,074 ,634 13,263 ,000
b. Authoritarian style
-1,098 ,130 -,464 -8,471 ,000
c. Authoritative style
-1,096 ,133 -,454 -8,249 ,000

a. R=.63; R?= .40 ; F= (175.89), p=00
b. R=.46; R?= .21; F= (71.57), p=.00
c. R=.45; R2= .20; F= (68.05), p=.00

Table 10 indicates that laissez-faire style is the highest predictor of critical pedagogy (R=.63; R?= .40, p=00). Laissez-
faire management style explains 40 percent of critical pedagogy levels of pre-service teachers. Also, authoritarian

style and authoritative style are still significant predictors but they explain approximately twenty percent of critical

pedagogy (R=.46, R?= .21, p=.00; R=.45, R?= .20, p=.00).

Supporting quantitative findings, content analysis of qualitative findings indicates three themes and eight codes
related to critical pedagogy from perspectives of pre-service teachers. From the very start, pre-service teachers
state that the concept and significance of critical pedagogy is not clear enough within teacher training programs.
The meaning and scope of critical pedagogy is recognized differently by most of the pre-service teachers and it is
not based on educational context. Most of the pre-service teachers (n=11) perceive critical pedagogy as “critical
thinking over a course content” and some of them (n=4) perceive it as “elitism and utopia in education”, and some
pre-service teachers (n=3) view it as “transformation of learner”. Pre-service teachers identify some practical
problems standing in front of critical pedagogy. These problems are listed as “cultural distance of the society
(n=9)", “lack of proper classroom conditions (n=8)", “instructors’ inadequacy in practicing critical pedagogy (n=7)"
and “career concerns of learners (national central exams) (n=7)". Participants also claim that an instruction based
on critical pedagogy principles in classroom practices should be “progressive, transformative, critical, sharing
power and supporting social justice. As a result of content analysis, three themes reflecting the concept of critical

pedagogy include “instructional aspect, authority share and inclusion”. Table 11 includes themes, codes and

sample quotes related to critical pedagogy practices in the classroom:

Yokus, G. (2020). Identifying Pre-Service Teachers’ Critical Pedagogy Levels And Exploring Their
2286 Perspectives of Critical Pedagogy: An Explanatory Mixed Method Study, International Journal of
Eurasian Education and Culture, Issue: 11, pp. (2276-2315).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Table 11. Perceptions About the Concept of Critical Pedagogy as a Part of Curriculum

Theme Codes Sample quotes
Transformative “at schools, students tend to accept what is told by teachers. They
learning never question or argue if that is right, critical pedagogy starts with
- arguing what we know true. These criticism transforms us.” (A7, Male,
§. Psychological Guidance and Counselling)
o Critical thinking “This is a really confusing topic. Most of time we neglect critical thinking
‘_g and keep thinking what we used to think, but students need to know
2 how to think critically.” (A1, Female, Science education)
§ Emancipation “It is difficult to liberate students’ thoughts because they are smashed
E under their responsibilities in education system. They ignore their
- desires and follow traditional roles as information-disc due to national
examinations. However, a true education should introduce us to the
doors of our soul.” (A11, Female, Primary education)
Sharing Critical pedagogy is about sharing power. Classroom is not a place of
power/authority domination by teacher, rather it should be a place where students
in classroom actualize their own potential. This is possible when teachers trust
° students’ decisions, teachers should share their authority letting
- students take some decisions about process of classroom. (A18,
& Female, Primary education)
.*E' Representation of In our education system, teacher is the only one who decide almost
2 learners and their everything -from instruction to grading-. Teachers’ authority is so
5 increasing voice strong, however there should be certain amount of place for students
to say their ideas and affect the instructional process. For instance,
teachers and students can make contract about how to make grades,
this is important as grading is something like a gun to discipline
students. (A5, Male, Science education)
Supporting social  Since our country [referring to Turkey] is home to minorities and foreign
justice nations, our classroom should be inclusive. In educational practices,
teachers should be aware that some practices can be extremely limited
for minorities or historically marginalized groups. However, in terms of
social justice, students from different backgrounds (unemployed, poor,
female etc.) should benefit from school, reach free education, at equal
quality. (A2, Female, Psychological guidance and counselling)
Decentering I think that equality is misunderstood. It is not just gender, color or race.
power among Among of Powers among students is also an example of inequality in
S students classrooms. Sometimes power is centered on specific students
5 especially from high income families. | think critical pedagogy cares
E about this issue, cares about each of us, and deals with preventing that

kind of power centralizations. (A13, Female, Social studies education)

Self-reflection of The educational system relies too much on teachers’ professional
teacher for an adequacy. It is very difficult to say each teacher is qualified enough to
inclusive practice such implementations, and the main responsibility for
instruction implementing critical pedagogy practices is up to the teachers,

themselves. They should think over their educational philosophies and

instructions. They should re-think if they are ignoring some students in

the classroom due to their identities or academic failures. (A17, Male,
Turkish education)

Table 11 indicates that critical pedagogy from perspectives of pre-service teachers is mainly about three areas:
instruction, authority sharing and inclusion. In the theme of instructional aspect, critical pedagogy focuses on
transformative learning, critical thinking and emancipation. In the theme of authority sharing, critical pedagogy is

related to sharing power/authority in the classroom and representation of learners and their increasing voice. In
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the theme of inclusion, critical pedagogy is focused on supporting social justice, decentering power among
students and self-reflection of teacher for an inclusive instruction. As critical pedagogy practices to be
implemented in the classroom, pre-service teachers first and foremost suggest authority sharing activities which
would increase student representation. For example, pre-service teachers suggest allowing learners to have a say
in the design of the curriculum, the way the course is instructed, or grades received from the course. While
designing educational programs at the level of the Ministry of National Education, it is observed that only students
at the secondary education level participate in the program development phase, but not at other levels. A more
participatory approach can be taken in design of curriculums. Secondly, pre-service teachers suggest making
reverse thinking activities which are expected to change traditional thinking ways adopted by individuals. For
example, pre-service teachers suggest such thinking activities which indicate that it can also be true the total
opposite of the thoughts that come first to mind on a subject. Thirdly, pre-service teachers suggest decentralizing
of power activities by designing a classroom climate that will change the power structure in the classroom. The
pre-service teachers argue for not allowing the power to be gathered around certain learners in the classroom, the
center should not be just on a specific group of learners; rather each student should realize s/he is valuable and at

the center which is possible with well-designed group work activities.

CONCLUSION and DISCUSSION

The findings from this study suggest that pre-service teachers have moderate level of scores in sub-dimensions of
the functions of the school and the education system, but low levels of scores in the sub-dimension of
emancipatory school. Pre-service teachers have some concerns about critical pedagogy principles and they
participate in critical pedagogy principles at a moderate level. When literature about critical pedagogy is reviewed,
many studies find out that teachers and pre-service teachers participate in principles of critical pedagogy at a low
or moderate level (Aslan, 2014; Aslan & Kozikoglu, 2015; Balci & Karatas, 2020; Kesik & Bayram, 2015; Sarigdz &
Ozkara, 2015; Sahin, Demir & Arcagdz, 2016; Tasgin & Kiiciikoglu, 2017; Terzi, Sahan, Celik & Z6g, 2015; Yilmaz &
Altinkurt, 2011). In study of Yilmaz and Altinkurt (2011), they investigate the critical pedagogy levels of pre-service
teachers and find out that pre-service teachers agree most on emancipator school, functions of school and then
education system. Most of the pre-service teachers agree on that teachers must question themselves when
students criticize. However, they agree at a low level in the item which expresses that schools waste individuals
and society. Aslan and Kozikoglu’s (2015) study reveals that pre-service teachers in pedagogical formation training
have a moderate level of participation in critical pedagogy principles. Yilmaz (2009) also find out that pre-service
teachers participate more in critical pedagogy subscale of emancipatory school. Tasgin and Kigik’s (2017) study
indicate that pre-service teachers moderately participate in education system subscale and the functions of schools
subdimension, while they participate more in emancipatory subscale. However, Terzi et al. (2015) find out that
pre-service teachers participate in education system subscale at a moderate level, and in emancipatory school

subscale at low level. The findings of these studies are mostly in parallel with the findings of this study.

Based on the results of this research, it is found out that pre-service teachers’ critical pedagogy levels differ

depending on their grade levels, departments, congress participation status and their attitude towards minorities
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in the society. Freshman pre-service teachers have significantly higher critical pedagogy levels than senior pre-
service teachers, also pre-service teachers in departments of primary education, guidance and counseling
education are significantly higher than those in the departments of science education, social studies education and
turkish language education. Afterwards, those in department of science education have higher levels of critical
pedagogy than those in the departments of turkish language education and social studies education. Similarly, in
study of Yilmaz and Altinkurt (2011), in terms of department, the lowest levels of critical pedagogy belong to those
who study in Social Studies Education. Sarigdz and Ozkara (2015) claim that critical pedagogy is a sociological,
ideological, philosophical and political theory based on social and educational equality which discusses education,
guestions the reason of education, concerned with capacities of emotions, giving importance to social justice.
However, they find out that critical pedagogy differs depending on department, specifically those in department
of Primary School Education have higher levels of critical pedagogy compared to those in departments of Religious
Culture and Moral Teaching and German Education. Pre-service teachers agree most on that educational debates
should be conducted, educational institutions should no longer act as business, education is a service and it should
contribute to economy and labor. Sarigéz and Ozkara (2015) suggest reviewing teaching programs of all courses
from primary education to the secondary education and reorganizing the educational process according to the
principles of critical pedagogy. In addition, they suggest increasing students’ pedagogical skills such as reasoning
and critical thinking by teaching critical pedagogy as a course at certain grades. Tasgin and Kiigikoglu (2017)
analyze pre-service teachers’ critical pedagogy levels and find out that critical pedagogy levels differ depending on
departments of participants, especially in the functions of school subscale. Pre-service teachers in departments of
Turkish Education, English Teaching, Science Teaching, and Primary School Education have higher critical pedagogy
levels. They note that this probably stems from the courses and instructors of courses from whom pre-service
teachers learn. However, as different from the findings of other studies, Kozikoglu and Erden’s (2018) study reveals
that there is no difference by departments in the opinions of pre-service teachers about critical pedagogy

principles. It is seen that the findings of other studies are mostly in parallel with the finding of this study.

Based on the results of this study, it is found out that the critical pedagogy levels of freshman pre-service teachers
are higher while the critical pedagogy levels of the senior pre-service teachers are found to be significantly lower.
Sarigdz and Ozkara (2015) and Sahin et al. (2016) find out that critical pedagogy levels also do not differ depending
on grade level. However, there are studies in literature which indicate a significant difference depending on grade
level. In Yilmaz and Altinkurt's (2011) study, senior pre-service teachers participate more only in the subscale of
functions of school than freshman pre-service teachers; however, in Tasgin and Kiglikoglu's (2017) study,
freshman pre-service teachers have higher critical pedagogy levels than senior pre-service teachers. Terzi et al.
(2015) claim that in terms of grade level, freshman pre-service teachers’ critical pedagogy levels are significantly
higher than senior pre-service teachers. Freshman pre-service teachers are more critical about the functions of
schools. They claim that this finding is so striking as it was expected that pre-service teachers at the end of their
teacher training programs who took many courses about teaching and instruction would have higher critical
pedagogy levels. However, freshman pre-service teacher look more critically at functions of schools, education

system and emancipation. Aslan (2014) conducts a research which analyzes the effect of educational philosophy
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course on freshman pre-service teachers’ critical pedagogy levels. Freshman pre-service teachers mostly adopted
experimentalism philosophy of education. This finding is a supportive argument why freshman pre-service
teachers’ critical pedagogy levels are higher than those of senior. When teacher training programs in Turkey are
reviewed, it is observed that courses such as educational philosophies and educational psychology which promote
reflective and critical thinking are given in first year of undergraduate program. However, as senior pre-service get
closer to realities and challenges of educational system in Turkey and national central examinations in order to
appoint as a teacher, they probably tend to adopt authoritative style and pulling away critical pedagogy principles.
Therefore, it is an expected finding that freshman pre-service teachers’ critical pedagogy levels are higher than
those of senior. In study of Aslan (2014), it is evident that pre-service teachers become more sensitive and tolerant
to differences after the course of educational philosophy which is a must course in education faculties for freshman
pre-service teachers. After the course, pre-service teachers agree most that schools waste the society and
individuals. Schools must work for social justice and be a place for students’ emancipation. To conclude, the

findings of many studies support the finding of this study.

Kesik and Bayram (2015) identify the views of teachers about the education system from the critical pedagogy
perspective. Analysis of the data shows that teachers believe that education system is far from being effective on
such practices as being democratic, objective, avoiding ideologism, providing social justice, emancipating
individuals and transforming society. Kaya and Altan (2019) also assert that critical pedagogy is not fully understood
in the world of adult people with disabilities. They find out that adult people with disabilities establish a
relationship between learning and emancipation; however, it is not the same in the praxis of Freire's which is not
a real fundamental liberation. They fail to emancipate as they do not search for, question and evaluate the world
from a critical perspective. On the contrary, they work to fulfill qualifications asked from them within definite
patterns hoping to have their means and they suppose they are liberated. Aksakalli (2019) also explores the
educational beliefs of teachers about critical pedagogy. It is illustrated that educational beliefs of teachers about
critical pedagogy is related to three parameters in the education system, namely teacher, curriculum, and student.
Teachers view critical pedagogy as an argument which manifests that there is no point in using instructional
principles of traditional pedagogy. Beliefs of teachers about critical pedagogy indicates that there should be made
revisions rather than ignoring critical pedagogy which supports authentic and independent individuals. Teachers
argue that hierarchical relationships damage individuals' personality and self-esteem, and lead to unhealthy
classroom and school environment. Within scope of curriculum, teachers claim that they feel the obligation to
follow the curriculum given to them. However, curriculum should avoid political concerns to guide individuals for
a healthy transformation and positive reconstruction. Ordem and Ulum (2019) intend to examine the views of pre-
service ELT teachers about the content of critical pedagogy and participatory approach. Their study findings
indicate that the participants do not receive or negotiate critical issues in the classrooms and the majority of pre-
service teachers think that the education they get is not sufficient and critical pedagogy is not included in their
undergraduate education. The topics on the agenda are not studied as a part of the curriculum of their
undergraduate program. However, the participants emphasize the fact that these topics such as child abuse,

economic crisis, refuges, lost children, Syria issue, violence against animals, nobel awards etc. must be

Yokus, G. (2020). Identifying Pre-Service Teachers’ Critical Pedagogy Levels And Exploring Their
2290 Perspectives of Critical Pedagogy: An Explanatory Mixed Method Study, International Journal of
Eurasian Education and Culture, Issue: 11, pp. (2276-2315).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

incorporated into their curriculum. Aksakalli (2019) in his study finds out that the most frequent concepts about
critical pedagogy include power relations and hierarchical relations in teacher factor, political regulation, creativity
and transformation in curriculum factor, and lastly critical conscious and enlightened person in student factor.
Teacher-curriculum-student relation would expectedly affect academic achievement of students. Likewise,
Aksakalli, Salar and Turgut (2018) in their study aim to identify the effect of critical pedagogy principles-based
instruction on students' academic achievement in science course and students' views on critical pedagogy. As a
result, it is found out that students who get instructed based on critical pedagogy principles have significantly
higher academic achievement scores than that of the control groups. Students express that they see themselves

as questioning, independent and critical thinking individuals in science teaching thanks to critical pedagogy.

Based on the results of this study, pre-service teachers’ critical pedagogy levels are at moderate level and they
mostly tend to adopt laissez-faire (democratic) and authoritative classroom management style. While there is a
positively significant correlation between laissez-faire (democratic) style and critical pedagogy level; there is a
negatively significant correlation between critical pedagogy level and authoritative style and
authoritarian/oppressive style. Kozikoglu and Erden (2018) carry out a research to identify if there is a relationship
between educational philosophies of pre-service teachers and their critical pedagogy levels. As a result of the
study, it comes out that the educational philosophies that pre-service teachers adopt most include existentialism,
progressivism, reconstructionism, perennialism and essentialism, and they agree with critical pedagogy principles
(and also in subscales of emancipatory school, the functions of school, the education system) at a
medium/moderate level. In the study, there is also found a positively significant relationship between pre-service
teachers' critical pedagogy levels and the educational philosophies they adopt. Additionally, the philosophies of
progressivism, existentialism and reconstructionism explain 12.8 percent of the variance in the pre-service

teachers' participation in critical pedagogy principles.

This study did not explore the gender factor in critical pedagogy; however, Yilmaz and Altinkurt (2011) find out that
in terms of gender, male pre-service teachers’ general critical pedagogy levels are higher than those of females.
Also, they have higher scores from subscale of educational system. However, female pre-service teachers’ scores
in the functions of school are higher than those of males. Yilmaz and Altinkurt (2011) claim that it is interesting and
worth researching why not female pre-service teachers’ critical pedagogy levels high, as females are disadvantaged
in access to education within education system of Turkey. In Yilmaz's (2009) study on primary school teachers,
although there is no significant difference according to gender, critical pedagogy levels of male teachers is found
to be higher. Sahin et al. (2016) also find no significant difference by gender in participation to critical pedagogy
principles. In study of Kozikoglu and Erden (2018), there is also found no difference by gender in the opinions of
pre-service teachers about critical pedagogy principles. Yilmaz and Altinkurt (2011) and Aslan and Kozikoglu (2015)
find out in their research that male pre-service classroom teachers participate more in critical pedagogy principles.
Similarly, Balci and Karatas (2020) find out that male classroom teachers agree more with the principles of critical
pedagogy than females. They explain this males’ higher scores in critical pedagogy mainly by gender roles in the

society. However, they also note that low participation of female pre-service teachers in critical pedagogy
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principles is an issue that needs to be analyzed separately because it is a deep issue that cannot be explained by
only the gender variable. Gender variable is not included in this study, because it is thought that critical pedagogy
has very little to do with gender variable as an explanatory instrument. Balci and Karatas (2020) emphasizes that
further and in-depth research on the critical philosophy of education should be conducted and, accordingly, critical
pedagogy as a 21st century educational philosophy should be integrated into the current education system. They
also suggest reviewing critical pedagogy principles practiced all around the world and discussing its applicability
into Turkish education system. In the context of teacher training in Turkey, they suggest including critical pedagogy
courses as a part of education program to ensure that pre-service teachers look critically at instruction processes
and education system. However, as different from the findings of other studies, Sarigéz and Ozkara (2015) find out
in their study that pre-service teachers in the faculty of education have very little knowledge about critical
pedagogy and its principles, and there is no significant difference between male and female pre-service teachers
in terms of critical pedagogy. Having very little knowledge about critical pedagogy is even common in education
faculties of Turkey. In study of Schreglmann (2019), 93 academic members working in 36 education faculties in
Turkey have participated into research and they claim that alternative education and alternative schools are not
appropriate to the culture of Turkey and its educational philosophy. Academic members believe that serious
conflicts would emerge with existing systems and alternative schools would not work correctly in Turkey. On the
other hand, in the field of teacher training in education faculties, alternative education and schools should be

provided not only theoretically but also practically for a good start.

Based on the results of this study, pre-service teachers note that an instruction based on critical pedagogy
principles in classroom practices should be “progressive, transformative, critical, sharing power and supporting
social justice”. They focus on certain concepts related to the concept of critical pedagogy. In terms of instructional
aspect, they connect critical pedagogy with transformative learning, critical thinking and emancipation. In terms
of authority sharing, they connect critical pedagogy with sharing power/authority in classroom and representation
of learners and their increasing voice. In terms of inclusion, they connect critical pedagogy with supporting social
justice, decentering power among students, and teachers’ self-reflection for a better inclusive teaching. Within the
scope of using critical pedagogy in classrooms, they come up with some practices to be implemented in the
classroom. First of all, they suggest authority-sharing activities in the classroom which would increase student
representation. Representation is a key concept in critical pedagogy. For example, they suggest allowing learners
to have a say in the design of the curriculum, the way the course is instructed, and evaluation process (grades)of
the course. Secondly, reverse thinking activities would serve as a good critical pedagogy practice which aim to
change traditional thinking ways of individuals. For example, pre-service teachers suggest such thinking activities
which indicate that it can also be true the total opposite of the thoughts that come first to mind on a subject.
Thirdly, they suggest decentralizing power activities by designing a classroom climate that will change the power
structure in the classroom. The pre-service teachers argue for not allowing the power/center to be gathered
around certain people in the classroom, especially people from high-income families. They suggest well-designed

group works that will make each student realize that s/he is valuable and at the center.
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RECOMMENDATIONS

In line with the obtained results, it is suggested conducting future studies to examine the relationship between
critical pedagogy, politics of education and multicultural education in detail. According to the result of this
research, the following suggestions can be made for future research about how to implement critical pedagogy as
a practice within daily school instruction and including critical pedagogy as a part of teacher training programs.
Also, the effect of social justice, equality and transformative learning can be investigated with students from
different social classes. Lastly, it is suggested conducting future studies for developing critical pedagogy for the

disabilities which is also a disadvantaged group within the society.
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OGRETMEN ADAYLARININ ELESTIREL PEDAGOJi DUZEYLERINiN BELIRLENMESi VE ELESTIREL
PEDAGOJIYE YAKLASIMLARININ KESFEDILMESi: ACIKLAYICI KARMA DESEN ARASTIRMASI

Oz

Bu calisma, 6gretmen adaylarinin elestirel pedagoji diizeylerini belirlemeyi ve elestirel pedagojiye
yaklasimlarini kesfetmeyi amaglamaktadir. Bu galisma ayrica 6gretmen adaylarinin elestirel pedagoji
diizeyleriile sinif yonetimi stilleri arasinda bir iliski olup olmadigini analiz etmeyi, daha sonra sinif igin
elestirel pedagoji uygulamalari 6nermeyi amaglamaktadir. Arastirma yontemi olarak aciklayici karma
desen tasarimi kullanilmistir. Katilimcilar arasinda alti farkli bélimde okuyan 318 6gretmen adayi yer
almaktadir; ancak normallik varsayimina aykiri veriler gikarildiktan sonra 264 6gretmen adayindan

elde

edilen verilerle analiz yapiimistir. Nicel sonuglardan yola ¢ikarak ayni érneklem grubundan

maksimum cesitlilik 6rneklemesiyle nitel asamada yer alacak 18 6gretmen adayi secilmistir. Nicel
verilerin analizinde korelasyon analizi, t-test ve ANOVA, nitel verilerin analizinde ise icerik analizi
yapilmistir. Bulgular, 6gretmen adaylarinin elestirel pedagoji ilkelerine ve alt boyutlarina orta
diizeyde katildiklarini géstermektedir. ikinci olarak, sinif yénetimi stili agisindan, égretmen adaylari
daha ¢ok koruyucu ve laissez-faire (demokratik) stillere egilimlidirler. Laissez-faire (demokratik) stil
ile elestirel pedagoji diizeyi arasinda pozitif ve anlamli bir iliski varken; koruyucu stil ve baskici stil ile
elestirel pedagoji diizeyi arasinda anlamli negatif korelasyon vardir. Birinci sinif 6gretmen adaylarinin
elestirel pedagoji duzeyleri, son siniftaki 6gretmen adaylarina gére daha yuksektir. Sinif egitimi,
rehberlik ve psikolojik danisma ve fen bilgisi egitimi alanlarindakilerin elestirel pedagoji dizeyleri
sosyal bilgiler egitimi ve tilirkgce egitimi bolimlerindekilerden anlamli derecede yiksektir. Nitel
bulgularda 6gretmen adaylari, sinif uygulamalarinda elestirel pedagoji ilkelerine dayali bir 6gretimin
“ilerici, donustilrici, elestirel, glici paylasan ve sosyal adaleti destekleyici” olmasi gerektigini
belirtmektedirler. Elestirel pedagoji kavramina iliskin ortaya c¢ikan lg¢ tema Ogretimsel yon, yetki
paylasimi ve kapsayiciliktir. Elestirel pedagoji uygulamalari olarak ise, otoritenin paylagildig
uygulamalar, ters/zit diisinme etkinlikleri, ve giiclin bir merkezde toplanmasini engelleyen her
6grencinin degerli ve merkezde oldugunu fark etmesini saglayacak iyi tasarlanmis grup calismalari
onerilmektedir.

Anahtar Kelimeler: Paulo Freire, sinif yonetim stilleri, elestirel bilinglilik, elestirel pedagoji ilkeleri.
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GiRiS

Yirminci ylzyillin en etkili egitim distnirlerinden biri olan Paulo Freire, elestirel pedagojiye yaptigi vurguyla
ezilenler olarak tanimladigi dezavantajli gruplarla ilgilenmis ve egitim sistemi icinde okuldaki esitsizlikler Gizerinde
blyik bir etki birakmistir. Elestirel pedagojinin klasik metinlerinden biri olan Ezilenlerin Pedagojisi’ni yazan Freire,
baskinin bireylerin insanhgini tamamlamasini saglayacak varolussal kapasitesini engelledigini iddia etmekte ve bu
durumun Ustesinden gelmek igin yeni bir dzglrlestirici uygulama 6nermektedir (Garavan, 2010). Freire, Apple,
MclLaren, Giroux, Shor gibi elestirel egitimciler tarafindan dile getirilen elestirel pedagoji, tarihsel olarak egitim
sistemi ile sosyal kurumlar arasindaki iliskileri felsefe, sosyoloji ve siyaset gibi disiplinlerarasi bir baglamda ele alan
Frankfurt Okulu'ndan beslenmistir. Himanist ve 6zgirlestirici pedagojinin yeni bir sentezini Gretmeye calisan
elestirel pedagoji, egemen kultiri ve baskiyr donustiirmeyi amaglamaktadir (McLaren, 1995). MclLaren'e gore,
okullagma kiiltirel ve politik bir meseledir ve okullar, egemen toplumu tanimlayan mevcut sosyal ve politik yapinin
bir pargasidir. Benzer sekilde Giroux (2004) her egitimsel eylemin politik olmasi ve her politik eylemin egitimsel
olmasi gerektigi arglimanina atifta bulunmaktadir. Giroux, elestirel pedagojinin politik bir proje oldugunu, bagimsiz
bir eylem olmadigini, dolayisiyla ideoloji ve politikadan kopuk olamayacagini vurgulamaktadir. Bu nedenle elestirel

pedagoji, egitimde kesinlikle bireysel veya kolektivist bilinglenmeyle ilgilenmektedir (Kesik & Bayram, 2015).

Freire’ye (1991) gére mevcut pedagoji akilda tutma, tekrar ve ezberci 6grenmeye odaklanarak bankaci egitim
modeline benzemekte ve nihayetinde 6zgilirlesme amaglarina miidahale etmektedir. Freire, "Egitilmis insan,
uyumlulastiriimis insandir, ¢linki o, diinyaya "daha uyumludur" (s. 50) diye ifade edip; halbuki “onu dénustirmek
icin diinya dlizeni Gzerinde distinmek ve eylem” (s. 28) tzerinde diisiinmelidir demektedir. Apple (2004), egitimin
iktidar ve ideolojinin i ice gectigi bir miicadele ve uzlasma alani olduguna dikkat cekmektedir. Egitim, her bireye
tek tip ve istenen degerleri asilamayi gerektirmekte, bu bicimlendirme siki kontrol uygulamalari ve mifredatla
basariimakta ve somut 6grenme kazanimlari ve dogru olarak kabul edilenler tzerinden 6grenciler dlgme-
degerlendirme yapilarak bunlardan sorumlu tutulmaktadirlar. Halbuki, egitim programlarina egemen olan gii¢
cogunlukla piyasa, yani liberal ekonomi politikalaridir (Apple, 2001: 14-15). Bankaci egitim modeliyle ilgili (ic temel
elestirisi bulunmaktadir. Birincisi, 6zellikle kiiresellesmeyi izleyen son yillarda tim diinyada egitime artan bir
ekonomik ilgi oldugu, egitim sisteminin giderek sirketlerin ihtiyaglari etrafinda sekillenmesidir. Bu, okullarin veya
egitim ortamlarinin klasik “aydinlanma” misyonunun kaybedilmesiyle sonuglanmaktadir. ikincisi, egitim genellikle
nifusun ¢ogunlugu tarafindan sosyal sinif atlama igin tek etkili merdiven olarak kabul edilmektedir. Béylece bu
inangla yoksullar ve magdurlar, ekonomik olarak baskin olanlarin yararina ¢alisan mevcut okul sistemini
desteklemeye gonulli olmaktadir. Ezilenler, yoksulluklarinin sistemi/okulu yeterince desteklememekten
kaynaklandigini diisiindiikleri igin sistemi desteklemektedirler; ancak bu ¢ogu zaman bir yanilsamadir. Ugiinciisi,
kiiresellesme kosullari altinda egitimin dondstirici bir slire¢ olarak algilanmasi ortadan kalkmaktadir. Bir yandan
kitleler tek boyutlu egemen egitim uygulamalarina dahil olurken, pedagoji her zaman ulus 6tesi sirketlerin temsil

ettigi statiikoyu hakl cikarmada yerini almaktadir (inal, 2010; Kincheloe, 2004).

Her egitim uygulamasi, egitimcinin bakis acisindan teorik bir durusu simgelemektedir. Bu teorik durus, insanin ve

dinyanin — bazen daha ortiik, bazen daha acik bir sekilde- nasil agiklandigina isaret etmektedir (Freire aktaran
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Youngman, 1986). Freire’ye (1991) gore adil ve tarafsiz pedagoji diye bir sey mevcut degildir. Egitim, ya bireylerin
mevcut systemin mantigina entegrasyonunu kolaylastirarak diizene uyumu saglamada bir ara¢ olarak hizmet
etmekte; ya da kendilerini elestirel ve yaratici bir zihinle bulmalari igin gergeklige baktiklari ve dinyalarinin
donisumine nasil katilacaklarini kesfettikleri bir arag ve 6zgurlik pratigi olarak hizmet etmektedir (Freire, 1991:
14). Ayhan (2009), Freire'nin bilgi teorisindeki temel kavramin, bilingli eylemler anlamina gelen praksis oldugunu
vurgulamaktadir. Bilmek, eylemden diisiinceye ilerleyen diyalektik bir hareketi icerir; eylem tizerinde dislinmekten
yeni bir eylem bicimine gegilir. Ogrenen, eylem nesneleri {izerinde diisiinmeye yardimci olan otantik bir soyutlama
sirecine dahil olmaldir. Bununla birlikte, praksis kavrami, eszamanl bir bitinlik icinde hem disinme hem
eylemle ilgilenmekte; bu nedenle eger bu biitlinlik, ya dislinme ya da eyleme ge¢me ugruna birinden vazgecilirse,
bu s6zde praksis, bos bir kuramsallastirmaya ya da akildan yoksun bir aktivizme déntsmektedir. Ayhan (2009),
Freire'nin tanik olma, yeniden dogus ve dogu deneyimi gibi kavramlarinin, Freire’nin galismalarinin kavramsal
cercevesinde dikkat ¢eken kavramlar oldugunu belirtmekte, ayrica Freire’in kullandigi sinir-durumlari, sinir-
eylemleri, 6znelerarasilik, niyet ve 6zglinluk gibi kavramlarin Buber, Sartre ve Jaspers gibi yazarlarin varolugguluk

ve fenomenoloji ¢alismalarindan 6diing alindigini ayrintili olarak agiklamaktadir.

Bankaci egitim modeline bir alternatif olarak Freire (1991), gercekligin ortaya c¢ikarilmasini, bilincin ortaya ¢ikmasini
ve elestirel miidahaleyi blinyesinde barindiran elestirel bilince yol agabilecek bir problem kurma siireci d5nermistir.
Houser (2007), bankaci egitim modelini 6grencilerin zihinlerine izole edilmis bilgi parcalarinin depolandigi bir egitim
olarak agiklamaktadir. Kirylo ve digerleri (2010), bankaci egitim modelinin devlet okullarinin ¢ogunda olan baskin
O0gretim sireci oldugunu iddia etmektedir. Resmi dogru bilginin tek dagiticilari olarak bu modeli uygulayan
dgretmenler, o6gretimleri sirasinda dogal olarak otoriter davranmaktadirlar. Ogrencilerin  dgretmenlerin
yargilamalarina karsi gelme girisimleri ise, sapkin davranislar olarak kabul edilmektedir. Bununla birlikte, elestirel
pedagoji 6grencilerin “ilgilerinin daha genis sosyal ve tarihsel boyutlarini fark etmelerine yardimci olur ve bu
baglanti arayisi, baskin modernist varolussal varsayimlarin yapi-sékiim icin bir yol saglar” (Houser, 2007). Aliakbari
ve Faraji (2011) elestirel pedagojinin baslangic noktasinin ezilen insanlari elestirel bilingle glgclendirerek
ozgilrlestirmek, onlari pedagojinin nesneleri olmaktan kurtarmak ve onlarin ait oldugu toplumsal, kiltlrel ve hatta
bilissel baglami donistirebilmeleri oldugunu savunmaktadirlar. Problem kurma sirecinde, toplum ve egitim
baglaminda sorunlu olan konulari sorgulayarak 6grenciler elestirel diisinmeyi 6grenirler ve daha adil ve esitlikgi
bir toplum insa etmek icin gerekli eylemlere yol acan elestirel bir biling gelistirirler. Aliakbari ve Faraji (2011),
elestirel pedagojinin "ezilen veya marjinallestirilmis insanlari 6zgiirlestirmek amaciyla her tiirlt tahakkiim, baski ve
boyun egme bigimine meydan okudugunu vurgulamaktadir. Freire’ye (1991) gore, ideal olarak sinifta 6grenci-
o0gretmenler ve 6gretmen-6grenciler olmak tzere iki tir arag olmalidir. Ona gore, 6grenci-6gretmen ve 6gretmen-
Ogrenci arasinda bir iliski kuran elestirel pedagoji, 6zglrlestirici egitimi amaglayan, 6grencilerin 6gretmenle diyalog
icinde oldugu, 6nemli yardimci arastirmacilar olarak goriildiuga, ve elestirel bilisi elde etmeyi hedefleyen diyalogu
kullanmaktadir (Garavan, 2010). Giroux (2009) tarafindan iddia edildigi gibi, okullarda elestirel pedagoji, 6gretmen
ve Ogrenciler, teori ve uygulama, elestirel analiz ve sagduyu, 6grenme ve sosyal donlisim arasindaki iliskiyi
tartismanin ve sorgulamanin mimkin oldugu bir ortam yaratmayi amaclamaktadir. Kirylo ve digerleri (2010)

dzgirlestirici egitimin 6gretmen/dgrenci ikilemini ¢dzdiigiini belirtmektedir. Ogrenciler artik bilginin ortak
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Ureticileri olmakta, 6gretmenler 6grenci-6gretmen denen 6grenciler olmaktadir. Sinif, tiim temsilcileriyle birlikte
birden c¢ok bakis acisini, kaynagi ve 6gretim programini birlikte kesfetmektedirler. Ogretmen-6grenci olan
o0gretmenin yetkisi devam etmektedir, 6gretmen-6grenci hala akademik bir rehberdir; fakat boyle bir uygulama ile
mevcut varolussal sinirlar zorlanilmaktadir. Bu, hiimanistlesme uygulamasidir. Dahil olan tiim aktorler, sosyal
kosullarin kendilerine bigtigi seyi ortadan kaldirarak, kendi tarihlerini yazmada etkin aktorler haline gelirler (Kirylo

ve digerleri, 2010).

McLaren’in (2011) vurguladigi gibi elestirel pedagoji yaklasimi, ayni zamanda bankaci egitim modelinde ice kapall,
kendini ifade edemeyen, mevcut egitim sisteminin neden oldugu kimlik sorunlari olan 6gretmenlere daha 6zgiin
bir kimlik kazandirmay! da amaglamaktadir. Bu noktada elestirel pedagoji, ezilenlerin (sadece 6grenciler degil)
yaninda yer almakta ve diinyayi dénistiirmek icin umudunu yitirmemis egitim aktoérlerine tarihi, kiltiirel ve siyasi
etik agisindan yon vermektedir. Elestirel pedagojinin 6nemi egitim sistemine yoneltilen, okullarin pasif ve risk
almaktan korkan 6grenciler mi yetistirmeyi yoksa toplumsal yasamin farkl tezahirlerinde ¢aba gosterebilen, esitlik
ve sosyal adalete duyarl 6grenciler mi yetistirmeyi amacladiklari sorusu karsisinda daha net ortaya ¢ikmaktadir.
Ayrica MclLaren, siniflarin 6zgiirliik/6zglirlesme ortamlarina dénlstiriulmesi gerektigini ve 6grenenlere hala umut
figlirleri olma konusunda rehberlik etmesi gerektigini, bunun da elestirel pedagoji uygulamalarina dayanarak
yapilabilecegini vurgulamaktadir. Bu sekilde, elestirel pedagoji, egitim felsefesi hareketlerinden bir adim daha ileri
gecmekte ve egitim sistemindeki sorunlari ele almada umudun pedagojisi islevini gérmektedir (McLaren, 2011).
Elestirel pedagoji, diinyada var olan sosyal siniflari kdtimser bir bakis agisiyla ajite ettigi ileri stirilerek bazen yanhs
anlasilmakta ve elestirilmektedir. Halbuki, bu goris elestirel pedagojinin 06zini ve arglimanlarini
yansitmamaktadir; ¢lnki elestirel pedagoji aci gekmenin pedagojisi degil; daha ziyade umudun ve 6zgirligin

pedagojisidir. Daha acik bir sekilde alinti yapmak gerekirse:

"Elestirel pedagoji bir olma halidir, diinyada ve diinya ile birlikte var olmanin bir yoludur ve hig bitmeyen bir suregtir
ki icinde hem miicadele ve aclyi igermekte hem de hiimanist bir pedagoji tarafindan sekillendirilip sirdirilen umut

ve neseyi icermektedir.” (Macedo, 2006)

Bu g¢alismanin amaci, Tirkiye'deki bir devlet lniversitesindeki 6gretmen adaylarinin elestirel pedagoiji diizeylerini
ve elestirel pedagojiye yaklasimlarini belirlemektir. Bu ¢alisma ayrica 6gretmen adaylarinin elestirel pedagoji
ilkelerine katilimlari ile benimsedikleri sinif yonetimi stilleri arasinda bir iliski olup olmadigini arastirmayi

amaglamaktadir. Buna goére, bu ¢alismanin arastirma sorulari su sekildedir:

1. Ogretmen adaylarinin elestirel pedagoji diizeyleri nasildir?

1.1. Ogretmen adaylarinin elestirel pedagoji diizeyleri hangi degiskenlere gére farklilasmaktadir?
2. Ogretmen adaylarinin sinif yénetim stilleri nelerdir?
3. Ogretmen adaylarinin elestirel pedagoji diizeyleri ile sinif ydnetim stilleri arasinda bir iliski bulunmakta
midir?
4. Ogretmen adaylarinin elestirel pedagojiye yonelik yaklasimlari nasildir ve sinifta kullanimina iliskin

onerileri nelerdir?
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YONTEM

Bu ¢alisma, karma yontem arastirmalarindan biri olan agiklayici karma tasarim arastirmasi olarak tasarlanmistir.
Ogretmen adaylarinin elestirel pedagoji diizeyleri belirlenmis ve elestirel pedagoji diizeylerinin hangi degiskenlere
gore farkhlik gosterdigi analiz edilmistir. Daha sonra 6gretmen adaylarinin elestirel pedagoji dizeyleri ile sinif
yonetimi stilleri arasinda bir iliski olup olmadigi incelenmistir. Son olarak da nicel olarak elde edilen bulgularin
detaylandirilmasi ve daha ayrintili hale getirilmesi icin 6gretmen adaylarinin elestirel pedagojiye ve onun sinifta
kullanimina yaklasimlari incelenmistir. Karadeniz Bolgesi'nde bir devlet (iniversitesine bagli Egitim Fakiltesi'nde
6grenim goren farkli bélimlerden 6gretmen adaylari calismaya dahil edilmistir. Bu ¢alisma, nicel asamaya vurgu
yapan aciklayici sirali karma desen tasarimi kullanmaktadir (NiCEL - nitel = agiklama). Bu nedenle, bu ¢alisma ilk
nicel verilerin ¢6zlimlenmesi ve ardindan nitel gériisme ile baslamaktadir. Li ve digerleri (2015), karma yéntemlerin
hem bir yontem hem de metodoloji oldugunu ifade etmektedirler. Yontem olarak nitel ve nicel verileri toplamak,
analiz etmek ve birlestirmek icin bir yaklagim ve tekniktir. Bir metodoloji olarak ise, felsefi varsayimlardan veri
toplama ve analize kadar arastirma sirecindeki bircok asamada nitel ve nicel yontemlerin bitinlestiriimesini

icermektedir.

Aciklayici karma desen, nicel sonuglari detaylandirmak igin nicel verilerin ardindan nitel verileri toplamaktadir. Bu
yaklasimin mantigi, nicel veri tiri arastirma probleminin genel bir resmini verirken, nitel veri tlirtiniin genel resmi
netlestirip, genisletmesi veya agiklamasidir (Creswell & Plano Clark, 2007). Subedi (2016), agiklayici sirali tasarimin
egitim arastirmacilari arasinda popular oldugunu ve literatlirde alti karma yontem calismasindan biri oldugunu

ifade etmektedir. Agiklayici karma desen sireci Sekil 1'de yer almaktadir:

. . / f’/ﬁx \ . ‘//" W\\
Nicel veri / \\ / \
toplama ve ‘.( Arkasindan \ Nitel veri Yorumlama

|
analizi gelen / toplama ve '(\
\, / . '
N / analizi \, /
\ J/ ) . /,
\\\-‘_\_\____’_'_,_,-‘/

Sekil 2. Agiklayici Karma Desen
Kaynak: Subedi 2016

Calisma Grubu

Ogretmen adaylarinin elestirel pedagoji diizeylerini ve sinif yénetimi stillerini incelemek amaciyla, bu calisma ilk
asamada elverigli 6rnekleme yontemiyle segilen 318 6gretmen adayi ile baglamis ve her bélimden miimkiin oldugu
kadariyla fazla katihmciya ulasilmaya calisiimistir; ancak, eksik veriler ve normal dagilimi ihlal eden veriler
¢ikarildiktan sonra, toplam 264 katilimci bu galismanin nicel kisminda yer almistir. Arastirmada birinci ve dérdiincu
siniflarin secilmesinin nedeni alan yazindaki bulgularda elestirel pedagojiyle ilgili farkin genellikle ilk ve son siniftaki

O6gretmen adaylari arasinda ¢ikmasidir. Egitim fakiiltelerine yeni giren ve mezun olma asamasindaki katihmcilarin
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elestirel pedagoiji diizeyleri arastirilmak istenmistir. Tablo 1 nicel asamada yer alan katimcilarin béliimleri ve sinif

seviyeleri ile ilgili istatistikleri icermektedir.

Tablo 1. Katilimcilarin Béliim ve Sinif Seviyelerine iliskin Betimleyici istatistik

Sinif diizeyi * Bolum

BoIlUm
Sinif Tirkge Sosyal Bilgiler Psikolojik Danisma ve
Egitimi Fen Egitimi Egitimi Egitimi Rehberlik Toplam
Sinif 1 15 52 24 43 8 142
diizeyi 4 17 61 13 6 25 122
Toplam 32 113 37 49 33 264

Tablo 1’de 6g8retmen adaylarinin fen egitimi (113), sosyal bilgiler egitimi (n=49), turkge egitimi (n=37), psikolojik
danisma ve rehberlik (n=33) ve sinif egitimi (n=32) boélimlerinde 6grenim goérdikleri goriilmektedir. 264
katihmcidan, 142 6gretmen aday! birinci sinif iken, 122 6gretmen aday! ise son siniftadir. ikinci calisma grubu nitel
asamada yer almaktadir. Katihmcilar maksimum cesitleme yontemiyle secilmistir. Her bolimden olgekten en
yuksek ve en duslik puan alanlar ikinci ¢alisma grubuna secilmistir. Tablo 2’de katilimcilarin bélim ve sinif

dizeylerine iliskin istatistikler yer almaktadir.

Tablo 2. ikinci Grupta Yer Alan Katilimcilarin Bélim ve Sinif Diizeylerine iliskin Betimleyici istatistik

Sinif diizeyi * Bolum

Bolim
Tirkce  Sosyal Bilgiler
Sinif Egitimi  Fen Egitimi Egitimi Egitimi Psikolojik Danigma ve Rehberlik Toplam
Sinif 1 2 2 2 2 2 10
diizeyi 4 2 2 1 2 1 8
Toplam 4 4 3 4 3 18

Tablo 2’de 6gretmen adaylarinin fen egitimi (n=4), sosyal bilgiler egitimi (n=4), tiirkge egitimi (n=3), psikolojik
danisma ve rehberlik (n=3) ve sinif egitimi (n=4) bélimlerinde 6grenim gordiikleri goriilmektedir. 18 katihmcidan,

10 6gretmen adayi birinci sinifta yer alirken, 8 6gretmen adayi ise son sinifta yer almaktadir.

Veri Toplama Araglari

Bu calismadaki veriler (¢ farkli veri toplama araci ile toplanmistir. Nicel asamada veri toplama araglari, Yilmaz
(2009) tarafindan gelistirilen Elestirel Pedagoji ilkeleri Olcegi ve Aktan ve Sezer (2018) tarafindan uyarlama
calismasi yapilan Sinif Yénetimi Stilleri Olgegidir [orijinal olarak Bosworth (1997) tarafindan gelistirilen Sinif
Yénetimi Stilleri Olgegi]. Ayrica, nicel verilerin analizinden sonra o sonuglara dayanarak onlari daha iyi aciklamak ve

detaylandirmak igin nitel veri toplama araci olarak yari yapilandiriimis gériisme formu kullaniimistir.

a) Elestirel Pedagoiji ilkeleri Olgegi’nin orijinal calismasinda Cronbach Alfa giivenirlik katsayisi 0.75’tir. Bu calismada
hesaplanan Cronbach Alfa giivenirlik katsayisi ise 0.80’dir. Olgek 31 madde, (i¢ boyuttan olusmaktadir ve toplam

varyansin yiizde 40'ini aciklamaktadir. Olgcekten alinan toplam puan elestirel pedagoji ilkelerine katiim diizeyini
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‘s

gostermektedir. Birinci boyut “egitim sistemi”, ikinci boyut “okulun islevleri” ve Uglincli boyut ise “6zgirlestirici

okul”dur.

b) Sinif Yénetimi Stilleri Olgegi’nin orijinal calismasinda Cronbach Alfa giivenirlik katsayisi 0.80’dir. Bu ¢alismada
hesaplanan Cronbach Alfa giivenirlik katsayisi ise 0.83'tiir. Olcek 12 madde ile dért boyuttan olugmaktadir ve
toplam varyansin yiizde 66’sini agiklamaktadir. Birinci boyut “baskici sinif yonetimi”, ikinci boyut “koruyucu sinif

yonetimi”, Gglincli boyut “laissez-faire (demokratik) sinif yonetimi”, dérdiincii boyut ise “ilgisiz sinif yonetimi”dir.

c) Yari yapilandiriimis gérisme formu, nicel bulgularin degerlendirilmesinin ardindan onlari daha iyi agiklamak igin
gelistirilmis ve egitim bilimleri alaninda goérev yapan ¢ uzmanin goris ve dizeltmeleri dogrultusunda
dizeltilmistir. Bu gorisme formu elestirel pedagojiye nasil yaklastiklari ve elestirel pedagoji ilkelerinin nasil

uygulamaya koyulabilecegini kesfetmek amaciyla bes soru maddesinden olugsmaktadir.

Veri Analizi

Veriler analiz edilmeden 6nce, normallik varsayimi kontrol edilmis ve normalligi ihlal eden 54 veri belirlenmis ve
analiz diginda tutulmustur. Sonrasinda, SPSS 17.0 paket program kullanilarak Elestirel Pedagoiji ilkeleri Olcegi ve
Sinif Yénetimi Stilleri Olceginden toplanan 264 veri istatiksel olarak ¢dziimlenmistir. Tablo 3’te veri setinin normallik

dagihmina uyup uymadigi ile ilgili betimsel istatistik degerleri yer almaktadir:

Tablo 3. Veri Setinin Normallik Dagilimina iliskin Basiklik ve Carpiklik Degerleri

Basiklik Degeri Carpikhk Degeri
Elestirel Pedagoji Toplam Puan ,258 -,454
Baskici Stil -411 -,756
Koruyucu Stil -,249 -1,534
Laissez-faire (demokratik)Stil -,126 -1,099
ilgisiz Stil ,457 -,229

Tablo 3’te garpiklik ve basiklik degerlerinin +2.0 ile -2.0 arasinda oldugu gorilmektedir. George ve Mallery (2010)
ile Tabachnick ve Fidell'e (2013) gore carpiklik ve basiklik degerlerinin +2.0 ile -2.0 arasinda yer almasi verilerin
normal olarak dagildigini gostermektedir ve veri analizi icin parametrik testlerin kullanilmasi 6nerilmektedir. Bu
nedenle, 6gretmen adaylarinin sinif diizeyi degiskenine gore analiz edilmesinde bagimsiz 6rneklemler igin t-testi;
béliim ve kongre katilimi degiskenlerine gére analizinde ANOVA uygulanmistir. Ornekler esit olmadigi ve varyanslar
homojen olmadigi icin farkin kaynagini belirlemek icin post hoc (anlamli fark testi) olarak Games-Howell testi tercih
edilmistir (Games, 1971). Son olarak, elestirel pedagoiji ilkeleri ile sinif yonetimi stili arasindaki iliskinin gticlint

degerlendirmek igin istatistiksel bir yontem olarak korelasyon analizi kullaniimigtir.

Nitel asamada, veri ¢dziimlemesi icin icerik analizi kullanilmistir. icerik analizi, veri igerisinde kodlama yaparak

driintiiler, temalar ve kategoriler kesfederek gerceklestirilmektedir (Patton, 2014, s. 453). ilk asamada, kodlar
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olusturulmustur. Sonrasinda, kodlar ortak temalar altinda kategorilere ayrilmistir. Glvenirlik icin, veriler egitim
bilimleri alaninda nitel arastirmalarda deneyimli ikinci bir kodlayici tarafindan kontrol edilmistir. Nitel veriler ve
arastirmacinin yaptigi kod tanim tablosu ikinci kodlayiciya verilmistir. Arastirmaci ile ikinci kodlayici arasindaki
uyusum icin Miles ve Huberman’in (1994, s.64) formuli kullanilmis ve uyusum dizeyi birinci tema igin.82, ikinci
tema igin .80, Uglincli tema iginse .80 olarak hesaplanmistir. Arastirmacilarin kodlamalari arasindaki uyusumun
ylzdeligi icin .80 ve lzerinin yeterli oldugunu belirten Miles ve Huberman’a (1994) gore bu calismada yeterli

uyusum gozlenmektedir.

BULGULAR

Bulgular, arastirmanin problemleri dogrultusunda sunulmustur. Tablo 4’te 6gretmen adaylarinin elestirel pedagoji

dizeyleri ve sinif yonetim stillerine iliskin betimsel istatistikler yer almaktadir:

Tablo 4. Ogretmen Adaylarinin Elestirel Pedagoji Diizeyleri ve Sinif Yonetim Stilleri Puan Ortalamalari

N X Std. Sapma

Elestirel Pedagoiji ilkeleri Toplam Puan 264 92,4411 5,47630
Ozgiirlestirici Okul 264 13,5509 3,79860

Okulun Islevleri 264 29,8630 6,76755

Egitim Sistemi 264 49,0272 7,29291

g Baskici Stil 264 7,2045 2,31293
= & Koruyucu stil 264 10,5352 3,52137
;.>_' & Laissez-faire (demokratik) Stil 264 11,1734 2,26908
E ilgisiz Stil 264 7,2576 1,76412

Tablo 4’te, 6gretmen adaylarinin elestirel pedagoiji ilkelerine “orta diizeyde” katilim gosterdikleri gorilmektedir
(x=92.44). Elestirel pedagoji altboyutlari agisindan ise 6gretmen adaylarinin okulun islevleri (x=29,86) ve egitim
sistemi (x=49,02) altboyutlarina orta diizeyde katilirken; 6zgirlestirici okul altboyutuna disiik diizeyde katildiklari
(x=13,55) goriilmektedir. Sinif yonetimi stillerinde ise, 6gretmen adaylarinin daha ¢ok laissez-faire (demokratik)
stili (x=11,17) ve koruyucu stili (x=10.53) benimsedikleri gériilmektedir. Ogretmen adaylari baskici stil (x=7.20) veya

ilgisiz stile (x=7,25) egilim gostermemektedirler.

Tablo 5’te Ogretmen adaylarinin elestirel pedagoji diizeylerinin sinif dizeyi degiskenine goére farkhlasip

farkhlasmadigina iliskin t-testi sonuclari yer almaktadir:

Tablo 5. Sinif Diizeyi Degiskenine Goére Elestirel Pedagoji Duzeyleri

Sinif diizeyi N X Std. Sapma sd t p
Elestirel Pedagoji ilkeleri 1. Sinif 142 89,8423 5,02211 262 9,78 ,000
4. Sinif 122 95,4659 4,31774

p<.05

Yokus, G. (2020). Identifying Pre-Service Teachers’ Critical Pedagogy Levels And Exploring Their
2303 Perspectives of Critical Pedagogy: An Explanatory Mixed Method Study, International Journal of
Eurasian Education and Culture, Issue: 11, pp. (2276-2315).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN: 2602-4047)
Vol / Cilt: 5 Issue / Sayi: 11 Year / Yil: 2020

Tablo 5’'te, 6gretmen adaylarinin elestirel pedagoji diizeylerinin sinif degiskenine gore anlaml sekilde farklilastig
gorilmektedir (t26,=9.78; p<.05). Birinci siniftaki 6gretmen adaylarinin elestirel pedagoji diizeylerinin dérdinci

siniftaki 6gretmen adaylarindan anlamli sekilde daha yiiksek oldugu gorilmektedir.

Tablo 6’da 06gretmen adaylarinin elestirel pedagoji dizeylerinin bolim degiskenine gore farkhlasip

farkhlasmadigina iliskin ANOVA testi sonuglari yer almaktadir:

Tablo 6. Bolim Degiskenine Gore Elestirel Pedagoji Dlizeyleri

Varyasyonun Kareler
Degisken Kaynagi KarelerToplami sd Ortalamasi F p
Gruplararasi 3665,690 4 916,422 56,223 ,000
I.EIe§t|rfeI Pedagoji Gruplarigi 4221,648 259 16,300
llkeleri
Toplam 7887,338 263
p<.05

ANOVA testi sonucunda, 6gretmen adaylarinin toplam puanlarinda boélim degiskenine gére anlamh bir sekilde
farklilasma oldugu goériilmektedir (Fs,250= 56.22; p<.05). Anlamli farklilik bulunan gruplari belirlemek icin, post hoc
testi (varyanslar esit olmadigi icin Games-Howell testi) gergeklestirilmistir. Post hoc testi sonucunda, sinif egitimi
(x=98.43) ile psikolojik danisma ve rehberlik béliimiinde (x=97.57) okuyan 6gretmen adaylarinin elestirel pedagoji
dizeylerinin fen egitimi boliminde (%x=92.55), tirkce egitimi bolimiinde (x=88.58) ve sosyal bilgiler egitimi
boliminde (x=87.71) 6grenim géren 6gretmen adaylarina gére anlamli diizeyde yiksek oldugu ortaya cikmistir.
Sonrasinda da, fen egitiminde 6grenim goéren 6gretmen adaylarinin tirkge egitimi ve sosyal bilgiler egitimi
bolimindeki 6gretmen adaylarina gore elestirel pedagoji dizeylerinin anlamli diizeyde daha yiksek oldugu
belirlenmistir. Elestirel pedagoji dizeyleri en disik olan katilimcilarin sosyal bilgiler egitimi ve tirkce egitimi

boéliminde yer aldiklari gérilmektedir.

Tablo 7’de 6gretmen adaylarinin elestirel pedagoji diizeylerinin kongrelere katihm degiskenine gore farkhlasip

farkhlasmadigina iliskin ANOVA testi sonuglari yer almaktadir:

Tablo 7. Kongrelere Katilim Degiskenine Gore Elestirel Pedagoji Diizeyleri

Varyasyonun Kareler
Degisken Kaynagi KarelerToplami sd ortalamasi F P
Gruplararasi 1934,207 2 967,104 42,400 ,000
I.E|e§t|rt-e| Pedagoji Gruplarigi 5953,131 261 22,809
llkeleri
Toplam 7887,338 263
p<.05

ANOVA testi sonucunda, 6gretmen adaylarinin elestirel pedagoji diizeylerinin kongrelere katilim degiskenine gore
anlamli diizeyde farklilastig goriilmektedir (F2,261= 42.40; p<.05). Anlamh farklilik bulunan gruplar belirlemek igin,
Games-Howell post hoc testi (varyanslar esit olmadigi durumlar icin) gerceklestirilmistir. Post hoc analizi
sonucunda, iki ya da daha fazla kongreye katilan 6gretmen adaylarinin (6grenci kongreleri, akademik kongreler,

paneller, konferanslar vb.) elestirel pedagoji diizeylerinin (x=94.84), tek kongreye katilan (x=90.59) ya da hig
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kongreye katilmamis olan 6gretmen adaylarina (x=89.11) gore anlamli dizeyde yilksek oldugu goériilmektedir.
Fakat, sadece bir kez kongreye katilan 6gretmen adaylari ile hi¢ katilmayan 6gretmen adaylari arasinda elestirel

pedagoji agisindan anlamh bir farkhihk bulunmamustir.

Tablo 8'de 6gretmen adaylarinin elestirel pedagoji dizeylerinin toplumda yabancilarla kendini esit gérme

degiskenine gore farkhlasip farklilasmadigina iliskin ANOVA testi sonuglari yer almaktadir:

Tablo 8. Toplumda Yabancilarla Kendini Esit Gorme Degiskenine Gore Elestirel Pedagoji Diizeyleri

Varyasyonun Kareler
Degisken Kaynagi Kareler Toplami sd ortalamasi F p
Gruplararasi 1312,546 2 656,273 26,052 ,000
I_Elestlrfel Pedagoji Gruplarigi 6574,791 261 25191
Ilkeleri
Toplam 7887,338 263
p<.05

ANOVA testi sonucunda, 6gretmen adaylarinin elestirel pedagoji diizeylerinin toplumda yabancilarla kendini esit
gorme degiskenine gore anlamli sekilde farkhlastigl gérilmektedir (F2,261=26.05; p<.05). Anlamli farklilik bulunan
gruplari belirlemek icin, Games-Howell post hoc testi gerceklestirilmistir. Post hoc analizi sonucunda, toplumdaki
yabancilarla (Suriyeliler, Iraklilar, Orta Asya Tirk Cumhuriyetleri’'nden gelenler vb.) kendini “tamamen” esit géren
o6gretmen adaylarinin elestirel pedagoiji diizeylerinin (x=94.73), “kismen esit” goren 6gretmen adaylarina (x=90.87)
ve “esit olmamaliyiz” diyen 6gretmen adaylarina gore(x=89.46) anlamli diizeyde yiksek oldugu gorilmektedir.
Fakat, toplumdaki yabancilarla kendini kismen esit géren 6gretmen adaylari ile esit olmamasi gerektigini belirten

O0gretmen adaylari arasinda elestirel pedagoji diizeyleri agisindan bir farkhlik bulunmamaktadir.

Son olarak, bu calismada 6gretmen adaylarinin elestirel pedagoji diizeyleri ile sinif ydnetimi stilleri arasinda bir iliski

olup olmadigi incelenmistir. Tablo 9’da buna iliskin gerceklestirilen korelasyon testi sonuglari yer almaktadir:

Tablo 9. Elestirel Pedagoji ilkeleri ile Sinif Yonetimi Stilleri Arasindaki iliskiyi Belirlemeye Yénelik Pearson

Korelasyon Sonuglari

Laissez-faire
(demokratik) Stil Baskici Stil Koruyucu Stil ilgisiz Stil

Elestirel Pedagoji ilkeleri Pearson Korelasyon 634" -,454™" -, 464" ,074
P ,000 ,000 ,000 ,228
N 264 264 264 264
** p<. 0.0

Tablo 9’da laissez-faire (demokratik) sinif yonetimi stili ile elestirel pedagoji dizeyleri arasinda yiksek diizeyde
pozitif anlamh bir iliski (r=.634, p<.05) bulunmaktadir. Baskici sinif yénetimi stili ile elestirel pedagoji duzeyleri
arasinda orta diizeyde negatif anlaml bir iliski (r=-.454, p<.05); koruyucu sinif yonetimi stili ile elestirel pedagoji
ilkeleri arasinda orta diizeyde negatif anlamli bir iliski (r=-.464, p<.05) bulunmaktadir. Tablo 9’da goruldigi Uzere
en ylksek korelasyon elestirel pedagoji ilkeleri ile laissez-fair (demokratik) sinif yonetimi stili arasindadir. Fakat,

ilgisiz sinif yonetimi stili ile elestirel pedagoji ilkeleri arasinda anlamli bir iliski bulunmamaktadir (r=-.074, p>.05).
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Ayrica, sinif ydnetimi stillerinin 6gretmen adaylarinin elestirel pedagoji dlizeylerini yordayip yormadigini belirlemek

icin coklu regresyon analizi gercgeklestirilmistir. Tablo 10’da coklu regresyon analizi sonuglari yer almaktadir:

Tablo 20. Elestirel Pedagoji ilkelerine iliskin Coklu Regresyon Analizi Sonuglari

B Std. Hata Beta T p
a. Laissez-faire (demokratik)Stil 1986 074 634 13,263 ,000
b. BaskiciStil -1,098 ,130 -,464 -8,471 ,000
c. Korucuyustil -1,096 ,133 -,454 -8,249 ,000

a. R=.63; R?= .40 ; F= (175.89), p<.01
b. R=.46; R?= .21; F= (71.57), p<.01
c.R=.45; R%= .20; F= (68.05), p<.01

Tablo 10’da laissez-faire (demokratik) sinif yonetimi stilinin elestirel pedagojinin en yiksek yordayicisi oldugu
gérilmektedir (R=.63; R?=.40, p<.01). Laissez-faire sinif yénetimi stili elestirel pedagoji diizeyinin yiizde 40'ini
actklamaktadir. Ayrica, koruyucu sinif yonetimi stili ve baskici sinif yonetimi stili de anlamli yordayicilar olmasina
ragmen elestirel pedagojinin ancak yiizde 20’ye yakinini aciklayabilmektedirler (R=.46, R?= .21, p<.01; R=.45, R?=
.20, p<.01).

Nitel bulgular incelendiginde ise, icerik analizi sonucunda 6gretmen adaylarinin bakis agilarindan elestirel pedagoji
ile ilgili Gig tema ve sekiz kod ortaya cikmistir. Ogretmen adaylari ilk basta elestirel pedagoji kavraminin ve dneminin
O0gretmen yetistirme programlarinda yeterince agik olmadigini belirtmislerdir. Elestirel pedagojinin ne anlama
geldigi ve kapsami, 6gretmen adaylarinin ¢cogu tarafindan farkli sekillerde anlasildigi goriilmektedir ve ¢cogunlukla
bu anlayislar elestirel pedagojiye iliskin egitimsel bir baglama dayanmamaktadir. Ogretmen adaylarinin ¢cogu (n=11)
elestirel pedagojiyi “ders icerigi Gizerinde elestirel distinme”, bazilari (n=4) “egitimde elitizm ve ltopya”, diger
dgretmen adaylari ise (n=3) bunu “6grenenin déniisimi” olarak gérmektedirler. Ogretmen adaylari, elestirel
pedagojinin 6niinde duran birtakim Pratik sorunlari da belirlemislerdir. Bu sorunlar, toplumun bu kavrama kiiltirel
olarak uzak olmasi (n=9), uygun sinif kosullarinin olmamasi (n=8), elestirel pedagojiyi uygulamada egitimcilerin
yetersizligi (n=7) ve 6grenenlerin kariyer kaygilari (ulusal merkezi sinavlar vb.) (n=7) olarak siralanmistir. Katimcilar
ayrica, sinif uygulamalarinda elestirel pedagoiji ilkelerine dayali bir 6gretimin “ilerici, donlisturic, elestirel, glicii
paylasan ve sosyal adaleti destekleyici” olmasi gerektigini vurgulamislardir. Nicel bulgulari destekler nitelikte ve
aciklayici olarak nitel bulgularda elestirel pedagoji kavramina iliskin (ic tema ortaya ¢ikmaktadir: “6gretimsel yon,
yetki paylasimi ve kapsayicilik”. Tablo 11, siniftaki elestirel pedagoji uygulamalari ile ilgili temalari, kodlari ve 6rnek

alintilari icermektedir:
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Tablo 11. Elestirel Pedagoji Kavramina iliskin Ogretmen Adaylarinin Yaklasimlari

Tema Kodlar Ornek Alintilar
Donastiirici “okullarda, 6grenciler kendilerine 6gretmen ne anlattiysa onu kabul etmeye
Ogrenme egilimli oluyorlar. Bu dogru mu degil mi asla sorgulamiyorlar, elestirel pedagoji

sorgulama ile baslar, Ozellikle dogru bildiklerimizi. Sorguladiklarimiz bizi
donusturar.” (A7, Erkek, Psikolojik danisma ve rehberlik )

-
% Elestirel Disiinme “Bu ¢ok karmasik bir konu. Cogu zaman elestirel diislinmeyi ihmal ediyoruz ve
@ aliskin oldugumuz gibi disiinmeye devam ediyoruz, fakat 6grencilerin nasil
g elestirel distineceklerini bilmeleri gerekiyor.” (A1, Kadin, Fen egitimi)
=
En Ozgiirlesme “Ogrencilerin dusiincelerini 6zgiirlestirmek zor ¢iinkii egitim sisteminde onlara
‘0 disen sorumluluklarin altinda ezilip duruyorlar. Kendi arzularini gézden
cikariyorlar ve merkezi sinavlar yiiziinden harici disk olarak geleneksel rollerini
surduruyorlar. Gergek bir egitim bizi kendi ruhumuzun kapilarina goétiirmelidir.”
(A11, Kadin, Sinif egitimi)
Sinifta “Elestirel pedagoji glicli paylasmakla ilgilidir. Sinif 6gretmenin domine ettigi bir
glict/otoriteyi yer degildir, daha ziyade 6grencilerin kendi potansiyellerini gergeklestirecekleri
paylasma yerdir. Bu da 6gretmenler égrencilerin kararlarina giivenirse olur. Ogrencilerin
_ siniftaki sireclerle ilgili birtakim kararlar alabilmesi icin 6gretmen otoritesini
% paylasmalidir.” (A18, Kadin, Sinif egitimi)
(T
E Ogrenenlerin “Egitim sistemimizde, 6gretmen nerdeyse her seye tek basina karar verir.
] temsiliyeti ve Ogretime de notlamaya da tek basina. Ogretmenin otoritesi ¢cok glicl ... biraz
E seslerinin gogalmasi  da  6grencilerin  goérislerini  ifade  edebilecegi, 6gretim  silrecini
etkileyebilecekleri bir alan taninmali. Ornegin, notlarin nasil verilecegi ile ilgili
ogretmenler ve o6grenciler bir sdzlesme yapabilir. Bu 6nemli ¢linkii not
ogrencileri yola getirmek icin bir silah gibi bir sey.” (A5, Erkek, Fen egitimi)
Sosyal adaleti  “Bizim ulkemiz azinliklar ve yabanci milletlere evsahipligi yapiyor, o ylzden
destekleme siniflarimiz da kapsayici olmali. Egitim uygulamalarinda, 6gretmenler farkina
varmali, ... bazi uygulamalar yabancilar ya da marjinal kalmis gruplar igin
oldukga sinirlayici kalabilir. ... sosyal adalet agisindan, farkli arka planlardan
gelen 6grenciler (issiz aileler, yoksullar, kadinlar vb.) okuldan yararlanabilmeli,
digerleriyle esit kalitede Ucretsiz egitim alabilmeli.” (A2, Kadin, Psikolojik
danisma ve rehberlik)
Ogrenciler arasinda “Bence esitlik yanlis anlasiliyor. Bu sadece cinsiyet, renk ya da irkla ilgili degildir.
glicun belirli Ogrenciler arasinda da giic var maalesef. Bu giiciin belirli merkezlerde
merkezlerde toplanmasi da sinifta esitsizligin bir 6rnegidir. Bazen gug, ylksek gelirli
toplanmasini ailelerden gelen belirli 6grenciler etrafinda toplanir. Bence elestirel pedagoji bu
engelleme konuyla ilgilenir ve bu tir giictin belirli yerlerde toplandigi durumlari 6nlemeye
cahsir.” (A13, Kadin, Sosyal bilgiler egitimi)
Ogretmenin daha “.. egitim sistemi 06gretmenlerin yeterliligine fazla giveniyor. Bu tilr
kapsayici bir 6gretim  uygulamalari yapmak icin her 6gretmenin yeterliliginin bulundugu séylemek
icin O0z-yansitma zor, ve bu elestirel pedagoji uygulamalari yapmakta asil sorumluluk
yapmasi dgretmenlerin kendisine kalmis. Ogretmenler kendi egitim felsefeleri ve
i:‘ ogretimleri  Gzerinde  dusiinmeli.  Kimliklerinden  veya  akademik
; basarisizliklarindan dolayi sinifta bazi 6grencileri gézden gikariyorlar mi tekrar
g tekrar diisinmeliler.” (A17, Erkek, Tlirkce egitimi)
]
N4
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Tablo 11’de, 6gretmen adaylarinin elestirel pedagojiye yaklasimlarinin 6gretimsel boyut, yetki paylasimi ve
kapsayicilik olmak iizere ii¢ temel alanla ilgili oldugu gériilmektedir. Ogretmen adaylarina gére dgretimsel boyut
temasinda, elestirel pedagoji donistirici 6grenme, elestirel disiinme ve 6zglrlesmeye odaklanmaktadir. Yetki
paylasimi temasinda elestirel pedagoji, sinifta glic/otorite paylasimi ile 6grenenlerin temsiliyeti ve seslerinin
¢ogalmasina odaklanmaktadir. Kapsayicilik temasinda ise, elestirel pedagoji sosyal adaleti destekleme, 6grenciler
arasindaki gticlin belirli merkezlerde toplanmasini engelleme ve daha kapsayici bir 6gretim icin 6gretmenin 6z-
yansitma yapmasina odaklanmaktadir. Ogretmen adaylari ilk basta sinifta uygulanabilecek elestirel pedagoji
uygulamalari olarak dgrenci temsiliyetini artiran yetki paylagimi etkinliklerini 6nermektedirler. Ornegin, 6gretmen
adaylar egitim programlarinin tasariminda, dersin ne sekilde isleneceginde ve dersin 6lgme-degerlendirmesinde
ogrencilerin de s6z sahibi olmasini 6nermektedirler. Milli Egitim Bakanhgl dizeyinde egitim programlari
tasarlanirken program gelistirme agamasina sadece ortadgretim dlzeyinde 6grenciler katihm saglarken, diger
ogretim dizeylerinin katihm saglamadigi gériilmektedir. Program tasarim asamasinda daha katilimci bir yaklagim
benimsenebilir. ikinci olarak, bireyler tarafindan benimsenen geleneksel diisiinme bicimlerini degistirmek icin
ters/zit diisiinme etkinliklerini 5nermektedirler. Ornegin 6gretmen adaylari, bir konuda ilk akla gelen diistincelerin
tam tersinin de dogru olabilecegini gdsteren diisiinme etkinliklerini dnermektedirler. Uglincii olarak, égretmen
adaylan siniftaki giic yapisini degistirecek bir sinif iklimi tasarlayarak gticlin belirli kisiler ve merkezler etrafinda
toplanmasini engelleyecek etkinlikler 6nermektedirler. Ogretmen adaylari, sinifta belirli kisilerin merkez haline
gelmesini elestirel pedagoji agisindan bir sorun olarak gérmekte, bunun yerine her 6grencinin kendisini degerli ve

merkezde oldugunu fark etmesini saglayacak iyi tasarlanmis grup ¢alismalarini 6nermektedirler.

SONUC ve TARTISMA

Bu arastirmadan elde edilen bulgular 6gretmen adaylarinin elestirel pedagoji diizeylerinin genel olarak orta
diizeyde oldugunu gostermektedir. Alt boyutlar agisindan ise 6gretmen adaylarinin elestirel pedagoiji diizeyleri,
okulun islevleri ve egitim sistemi alt boyutlarinda orta diizeyde, 6zgirlestirici okul alt boyutunda ise disik
diizeydedir. Ogretmen adaylarinin elestirel pedagoiji ilkeleri hakkinda birtakim endiseleri oldugu ve elestirel
pedagoji ilkelerine orta diizeyde katildiklari gériilmektedir. Elestirel pedagoji ile ilgili alan yazin incelendiginde,
bircok arastirma o6gretmenlerin ve 6gretmen adaylarinin elestirel pedagoji ilkelerine diisiik veya orta diizeyde
katildiklarini géstermektedir(Aslan, 2014; Aslan & Kozikoglu, 2015; Balci & Karatas, 2020; Kesik & Bayram, 2015;
Sarigdz & Ozkara, 2015; Sahin, Demir & Arcagdz, 2016; Tasgin & Kiiciikoglu, 2017; Terzi, Sahan, Celik & Z6g, 2015;
Yilmaz & Altinkurt, 2011). Yilmaz ve Altinkurt (2011) calismasinda 6gretmen adaylarinin elestirel pedagoji
dizeylerini inceleyerek 6gretmen adaylarinin en ¢ok 6zgirlestirici okul, okulun islevleri ve ardindan egitim sistemi
ile ilgili maddelere katihm gésterdiklerini bulmuslardir. Ogretmen adaylarinin ¢ogu, 6grenciler elestirdiginde
o6gretmenlerin kendilerini sorgulamasi gerektigi konusunda hemfikirdirler. Ancak, okullarin bireyleri ve toplumu
heba ettigi konusuna disik diizeyde katilmaktadirlar. Aslan ve Kozikoglu (2015) da pedagojik formasyon egitimi
alan fen-edebiyat alanindan olan 6gretmen adaylarinin elestirel pedagoji ilkelerine orta diizeyde katildiklarini
belirtmektedirler. Yilmaz (2009) da 6gretmen adaylarinin elestirel pedagoji kapsaminda 6zgirlestirici okul alt

Olgegine daha ¢ok katildiklarini belirlemistir. Tasgin ve Kiglik (2017) 6gretmen adaylarinin egitim sistemi alt
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Olcegine ve okullarin islevleri alt Olcegine orta dizeyde, 6zgirlestirici alt 6lcege ise daha fazla katildiklarini
belirlemislerdir. Terzi ve digerleri (2015) ise 6gretmen adaylarinin egitim sistemi alt Glcegine orta dlzeyde,
ozglirlestirici okul alt 6lgegine ise dislik diizeyde katildiklarini saptamislardir. Bu arastirmanin bulgularinin alan

yazindaki ¢calismalari destekledigi gorilmektedir.

Bu arastirmanin sonuglarina gore 6gretmen adaylarinin elestirel pedagoji diizeyleri sinif diizeylerine, bélimlerine,
kongre katilim durumlarina ve toplumdaki yabancilara yonelik tutumlarina gore farkhilagsmaktadir. Birinci sinif
o0gretmen adaylarinin doérdiincii sinif 6gretmen adaylarina gore elestirel pedagoji diizeyleri daha yuksektir. Ayrica,
sinif egitimi, psikolojik danisma ve rehberlik bélimlerindeki 6gretmen adaylarinin elestirel pedagoji dizeyleri
sosyal bilgiler egitimi ve tlrkce egitimi bolimlerindeki 6gretmen adaylarina goére anlamh diizeyde yliksektir. Fen
bilgisi egitimi bolimdeki 6gretmen adaylarinin elestirel pedagoji diizeyleri tirkce egitimi ve sosyal bilgiler egitimi
boélimindeki 6gretmen adaylarina gére anlamh diizeyde yiksektir. Yilmaz ve Altinkurt'un (2011) c¢alismasinda
bolim agisindan en disiik elestirel pedagoji diizeyleri sosyal bilgiler egitimi alanindaki 6gretmen adaylarina aittir.
Sarigdz ve Ozkara (2015) elestirel pedagojinin egitimi tartisan, egitimin nedenini sorgulayan, duygularin
kapasiteleriyle ilgilenen, sosyal adalete 6nem veren, sosyal ve egitimsel esitlige dayal sosyolojik, ideolojik, felsefi
ve politik bir teori oldugunu ileri sirmektedir. Bununlabirlikte, elestirel pedagojinin bolime gore farkhlik
gosterdigini, oOzellikle sinif egitimi bolimlerindekilerin, din kiltird ve ahlak bilgisi ve alman egitimi
bélimlerindekilere gére daha yiiksek diizeyde elestirel pedagojiye sahip olduklarini géstermislerdir. Ogretmen
adaylarinin en ¢ok katildiklari konular, egitim tartismalarinin yapilmasi, egitim kurumlarinin artik ticari kurumlar
olarak hareket etmemesi, egitimin bir hizmet oldugu ve ekonomiye ve emege katki saglamasi gerektigidir. Sarigdz
ve Ozkara (2015), ilkdgretimden ortadgretime kadar tiim derslerin gretim programlarinin gézden gegirilmesini ve
egitim slrecinin elestirel pedagoji ilkelerine gore yeniden diizenlenmesini 6nermektedirler. Ek olarak, elestirel
pedagojiyi belirli siniflarda ders olarak 6greterek 6grencilerin akil yiriitme ve elestirel diisiinme gibi pedagojik
becerilerini artirmayi 6nerirler. Tasgin ve Kigukoglu (2017) 6gretmen adaylarinin elestirel pedagoji diizeylerini
inceleyerek elestirel pedagoji diizeylerinin katilimcilarin bélimlerine, 6zellikle de okulun islevleri alt 6lgegine gore
farkhihk gdsterdigini belirtmektedirler. Tiirkce egitimi, ingiliz dili egitimi, fen egitimi ve sinif egitimi béliimlerinde
gorev yapan Ogretmen adaylarinin elestirel pedagoji dizeylerinin daha yiksek oldugu gorilmustir. Bunun
muhtemelen 06gretmen adaylarinin aldiklari derslerden ve bu dersleri veren 06gretim elemanlarindan
kaynaklandigini belirtmislerdir. Ancak Kozikoglu ve Erden (2018) calismalarinda 6gretmen adaylarinin elestirel
pedagoji ilkelerine iliskin gorislerinde bolim bazinda anlamh bir farklihk bulmamiglardir. Alan yazindaki

¢alismalarin bulgularinin gogunlukla bu galismanin bulgularini destekledigi goriilmektedir.

Bu arastirmanin sonuglarina gore birinci sinif 6gretmen adaylarinin elestirel pedagoji diizeyleri daha yliksekken,
son sinif 6gretmen adaylarinin elestirel pedagoji diizeylerinin birinci siniflara gére anlamli derecede distk oldugu
ortaya cikmistir. Fakat; Sarigéz ve Ozkara (2015) ile Sahin ve digerleri (2016) elestirel pedagoji ilkelerine katilim
diizeyinin sinif seviyesine bagl olarak degismedigini belirtmislerdir. Alan yazinda sinif diizeyine gére 6nemli
farkliliklar bulan birgok ¢alisma bulunmaktadir. Yilmaz ve Altinkurt'un (2011) ¢calismasinda sinif 6gretmeni adaylari

arasinda birinci siniflarin sadece okulun islevleri alt 6lgegine yliksek oranda katildigi goérilirken; Tasgin ve
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Kigikoglu’nun (2017) arastirmasinda ise birinci sinif 6gretmen adaylarinin elestirel pedagoji diizeylerinin son sinif
O6gretmen adaylarina gére daha yliksek oldugu gorilmektedir. Terzi ve digerleri (2015), sinif diizeyi agisindan birinci
sinif 6gretmen adaylarinin elestirel pedagoji diizeylerinin son siniftaki 6gretmen adaylarina goére anlamli diizeyde
daha ylksek oldugunu ifade etmektedirler. Birinci sinif 6gretmen adaylari okullarin islevleri konusunda daha
elestirel dislinmektedirler. Bu bulgunun ¢ok garpici oldugunu, 6gretmen yetistirme programlarinin son asamasina
gelmis olan, egitim ve 6gretimle ilgili cok sayida ders alan 6gretmen adaylarinin daha yiksek elestirel pedagoji
seviyelerine sahip olmasinin beklendigini vurgulamaktadirlar. Ancak, birinci sinif 6gretmeni adaylari okullarin
islevlerine, egitim sistemine ve 6zglirlesmeye daha elestirel bakmaktadir. Aslan (2014), egitim felsefesi dersinin
birinci sinif 6gretmen adaylarinin elestirel pedagoji diizeyleri izerindeki etkisini inceleyen bir arastirma yapmis ve
birinci sinif 6gretmen adaylarinin cogunlukla deneyselcilik egitim felsefesini benimsediklerini belirtmistir. Bu bulgu,
birinci sinif 6gretmen adaylarinin elestirel pedagoji diizeylerinin son siniftaki 6gretmen adaylarindan neden daha
yuksek oldugunu destekleyici bir kanit olabilir. Tirkiye'deki 6gretmen yetistirme programlari incelendiginde, lisans
programinin ilk yilinda yansitici ve elestirel diisinmeyi tesvik eden egitim felsefesi ve egitim psikolojisi gibi derslerin
verildigi gorulmektedir. Bununla birlikte, son siniftaki 6gretmen adaylari Turkiye'deki egitim sisteminin
gercekleriyle tanistikca ve 6gretmen atamalari icin ulusal merkezi sinavlara yaklastikga, muhtemelen otoriter bir
tarzi benimseme egiliminde olabilirler. Bu nedenle, birinci sinif 6gretmen adaylarinin elestirel pedagoji diizeylerinin
son siniftakilerden daha yiiksek olmasi olasi bir bulgudur. Aslan'in (2014) ¢alismasinda 6gretmen adaylarinin egitim
felsefesi dersinden sonra farkhliklara karsi daha duyarl ve hosgorilii hale geldigi goriilmistiir. Bu ders sonrasinda
ogretmen adaylari en ¢ok okullarin toplumu ve bireyleri heba ettigi konusuna katilmislardir. Onlara gore artik

okullar sosyal adalet icin calismali ve 6grencilerin 6zglirlesmesi icin bir yer olmalidir.

Kesik ve Bayram (2015) elestirel pedagoji perspektifinden 6gretmenlerin egitim sistemi hakkindaki goruslerini
belirlemislerdir. Bulgular, 6gretmenlerin egitim sisteminin demokratik olma, nesnel olma, ideolojiden kaginma,
sosyal adalet saglama, bireyleri 6zglirlestirme ve toplumu donistlirme gibi uygulamalarda etkili olmaktan uzak
olduguna inandiklarini gostermektedir. Kaya ve Altan (2019), engelli yetiskinlerin dinyasinda da elestirel
pedagojinin tam olarak anlasiimadigini ileri sirmektedir. Engelli yetiskinlerin 6grenme ve 6zglirlesme arasinda bir
iliski kurdugunu; ancak, bunun gercek bir temeli bulunmadigini ve Freire'in praksisindeki 6zglirlesme ile ayni
olmadigini ifade etmektedirlerr. Calismaya katilan engelli yetiskinlerin diinyayi elestirmedikleri, sorgulamadiklari
ve degerlendirme yapmadiklari igin 6zgiirlesmekte basarisiz olduklari gériilmektedir. Aksine, kendilerinden istenen
nitelikleri belirli kaliplar iginde yerine getirmek ve hedefledikleri imkanlar sahip olmak igin ¢alismakta ve
Ozgurlestiklerini sanmaktadirlar. Aksakalli (2019) calismasinda 6gretmenlerin elestirel pedagoji ile ilgili egitimsel
inanclarini arastirmistir. Ogretmenlerin elestirel pedagojiye yodnelik egitim inanglarinin egitim sistemindeki (g
parametreyle; dgretmen, egitim programi ve 6grenci ile iliskili oldugu gosterilmistir. Ogretmenler, elestirel
pedagojiyi geleneksel egitimin 6gretim ilkelerini kullanmanin bir anlami olmadigini ortaya koyan bir argliman olarak
gdrmektedirler. Ogretmenler, gercekten otantik ve dzgiirlesen bireyleri destekleyen elestirel pedagojiyi gormezden
gelmek yerine ciddi sistemsel revizyonlaryapilmasi gerektigini belirtmektedirler. Ogretmenler, hiyerarsik iliskilerin
bireylerin kisiligine ve Ozsaygisina zarar verdigini ve ayrica saglksiz sinif ve okul ortamina yol actigini iddia

etmektedirler. Egitim program kapsaminda 6gretmenler kendilerine verilen mifredati takip etme zorunlulugu
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hissettiklerini vurgulamaktadirlar. Ancak egitim programinin bireylere saglikli bir dénlisim ve olumlu bir yeniden
yapilanma amach rehberlik edebilmesi icin siyasi kaygilardan kaginmalidir. Ordem ve Ulum (2019), dil egitimi
alaninda 6grenim goren 6gretmen adaylarinin elestirel pedagojinin icerigi hakkindaki goruslerini incelemislerdir.
Calismanin bulgulari, katihmcilarin siniflarda kritik konulari gérmediklerini, tartismadiklarini ve 6gretmen
adaylarinin g¢ogunlugunun aldiklari egitimin yeterli olmadigini ve elestirel pedagojinin lisans egitimlerinde yer
almadigini dusiandiklerini gostermektedir. Glindemdeki konular, lisans programlarinin bir parcgasi olarak ele
alinmamaktadir. Ancak katilimcilar, gcocuk istismari, ekonomik kriz, siginmacilar, kayip ¢ocuklar, Suriye sorunu,
hayvanlara yonelik siddet, nobel 6dilleri vb. konularin mifredatlarina dahil edilmesi gerektigini vurgulamaktadir.
Aksakalli (2019) elestirel pedagojiyle ilgili en sik kullanilan kavramlarin 6gretmen faktor alaninda giig iliskileri ve
hiyerarsik iliskiler, egitim programi faktériinde vyaraticilik ve donisiim, 6grenci faktord alaninda elestirel
bilinglenmis ve aydinlanmis kisi oldugunu da belirtmektedir. Ogretmen-egitim program-6grenci iliskisi beklendigi
gibi akademik basariyi da getirmesi olasidir. Bununla ilgili olarak, Aksakalli, Salar ve Turgut (2018) ¢alismalarinda
elestirel pedagoji ilkelerine dayali 6gretimin 6grencilerin fen dersindeki akademik basarilari ve 6grencilerin elestirel
pedagoji hakkindaki goruslerine etkisini belirlemislerdir. Sonug olarak, elestirel pedagoji ilkelerine gore egitim alan
ogrencilerin, control grubundakilere gore anlamli derecede daha yiiksek akademik basari puanlarina sahip olduklari
belirlenmistir. Ogrenciler, elestirel pedagoji sayesinde fen egitiminde kendilerini sorgulayan, 6zgiir ve elestirel

disinen bireyler olarak goérdiklerini ifade etmektedirler.

Bu arastirmanin sonuglarina gore sinif yonetimi stili agisindan 6gretmen adaylarinin laissez-faire (demokratik)
yonetim stiline ve koruyucu yoénetim stiline daha ¢ok yoneldikleri gériilmektedir. Laissez-faire (demokratik) stil ile
elestirel pedagoji diizeyi arasinda pozitif ve anlamh bir iliski varken; elestirel pedagoji dizeyi ile baskici stil ve
koruyucu stil arasinda anlamli ve negatif bir korelasyon vardir. Kozikoglu ve Erden (2018) 6gretmen adaylarinin
egitim felsefeleri ile elestirel pedagoji diizeyleri arasinda bir iliski olup olmadigini belirlemek igin bir arastirma
yapmislardir. Arastirma sonucunda 6gretmen adaylarinin en ¢ok benimsedikleri egitim felsefelerinin varolusculuk,
ilerlemecilik, yeniden yapilandirmacilik, daimicilik ve esasicilik oldugu ve elestirel pedagoji ilkelerine orta diizeyde
katildiklar goralmustir. Arastirmada 6gretmen adaylarinin elestirel pedagoji diizeyleri ile benimsedikleri egitim
felsefeleri arasinda pozitif yonde anlamli bir iliski bulunmustur. Ek olarak, ilerlemecilik, varolusculuk ve yeniden
yapilanma felsefelerinin 6gretmen adaylarinin elestirel pedagoji ilkelerine katilimindaki toplam varyansin yiizde

12,8'ini acikladig gorilmektedir.

Yilmaz ve Altinkurt (2011) cinsiyet agisindan erkek 6gretmen adaylarinin genel elestirel pedagoji diizeylerinin kadin
o6gretmen adaylarina gore daha yuksek oldugunu, 6zellikle egitim sistemi alt 6lceginden daha yiksek puanlara sahip
olduklari bulgusuna ulasmislardir. Ancak, kadin 6gretmen adaylarinin okul islevlerine iliskin puanlari daha
yuksektir. Yilmaz ve Altinkurt, Tirkiye'deki egitim sistemi icinde egitime erisimde kizlarin dezavantajli olmasi
nedeniyle, kadin 6gretmen adaylarinin elestirel pedagoji diizeylerinin ylksek olmamasinin ilging ve arastirmaya
deger oldugunu vurgulamaktadir. Yilmaz'in (2009) ilkokul 6gretmenleri tizerinde yaptigi calismada, cinsiyete gore
anlamli bir farkhlk olmasa da erkek 6gretmenlerin katilimi daha ylksek bulunmustur. Sahin ve digerleri (2016)

ayrica elestirel pedagoji ilkelerine katilimda cinsiyete gére dnemli bir fark olmadigini belirtmislerdir. Kozikoglu ve
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Erden’in (2018) calismasinda da 6gretmen adaylarinin elestirel pedagoji ilkelerine iliskin goériislerinde cinsiyete gore
farkhhik bulunmamistir. Yilmaz ve Altinkurt (2011) ile Aslan ve Kozikoglu (2015), yaptiklari arastirmada erkek sinif
O0gretmen adaylarinin elestirel pedagoji ilkelerine daha ¢ok katildiklarini bulmuslardir. Benzer sekilde, Balci ve
Karatas (2020) erkek sinif 6gretmenlerinin elestirel pedagoji ilkelerine kadin sinif 6gretmenlerinden daha ¢ok
katildiklarini bulmuslardir. Onlar, erkeklerin elestirel pedagojideki ylksek puanlarini esas olarak toplumdaki
cinsiyet rolleriyle agiklamaktadir. Bununla birlikte, kadin 6gretmen adaylarinin elestirel pedagoiji ilkelerine diisiik
katiliminin, ayri analiz edilmesi gereken bir konu oldugunu, ¢linki elestirel pedagojinin yalnizca cinsiyet degiskeni
ile aciklanamayacak derin bir konu oldugunu belirtmislerdir. Elestirel pedagojinin aciklayici bir arag olarak cinsiyet
degiskeni ile ¢ok az ilgisi oldugu dlsuntldigiinden, cinsiyet degiskeni yapilan bu mevcut calismaya dabhil
edilmemistir. Balci ve Karatas (2020), elestirel egitim felsefesi (zerine daha fazla ve derinlemesine arastirma
yapilmasi ve buna bagl olarak 21. ylzyilhn egitim felsefesi olarak elestirel pedagojinin mevcut egitim sistemine
entegre edilmesi gerektigini vurgulamaktadirlar. Ayrica tim diinyada uygulanan elestirel pedagoji uygulamalarini
gbzden gecirmeyi ve Turk egitim sistemine uygulanabilirligini tartismayi dnermektedirler. Tirkiye'de 6gretmen
yetistirme baglaminda, 6gretmen adaylarinin 6gretim sireglerine ve egitim sistemine elestirel bakmalarini
saglamak igin egitim programinin bir parcasi olarak elestirel pedagoji derslerinin dahil edilmesini de
dnermektedirler. Bu calismalarin bulgularindan farkli olarak, Sarigéz ve Ozkara (2015) dgretmen adaylarinin
elestirel pedagoiji ve ilkeleri hakkinda ¢ok az bilgiye sahip olduklarini ve kadin ve erkek 6gretmen adaylari arasinda
anlamh bir farklilik bulunmadigi bulgusuna ulasmislardir. Elestirel pedagoji hakkinda ¢ok az bilgiye sahip olma
durumunun Tarkiye'deki egitim fakiltelerinde bile yaygin oldugu gorilmektedir. Schreglmann'in (2019)
calismasinda Turkiye'de 36 egitim fakiltesinde gorev yapan 93 6gretim Gyesi arastirmaya katilmislar ve alternatif
egitim/okullarin Turkiye’nin kiltirine ve egitim felsefesine uygun olmadigini iddia etmektediler. Akademisyenler,
alternatif egitim/okullarla Turkiye'deki mevcut system arasinda ciddi catismalarin ¢ikacagina ve alternatif okullarin
diizgiin calismayacagina inandiklarini belirtmektedirler. Ote yandan, egitim fakiltelerinde &gretmen yetistirme
alaninda, iyi bir baslangi¢ icin sadece teorik olarak degil, uygulamali olarak da alternatif egitim/okullarla ilgili

egitimlerin saglanmasi gerektigi ifade edilmektedir.

Bu calismada 6gretmen adaylari tarafindan sinif uygulamalarinda elestirel pedagoji ilkelerine dayal bir 6gretimin
“ilerici, donlsturici, elestirel, gicii paylasan ve sosyal adaleti destekleyici” olmasi gerektigi de belirtilmistir.
Ogretmen adaylari, 6gretim siirecinin bir parcasi olarak sinifta uygulamak icin birtakim yararl elestirel pedagoji
uygulamalari dnermektedirler. Sinifta elestirel pedagoji cercevesinde belirli kavramlara odaklaniimasi gerektigi
belirtiimektedir. Ogretimsel boyut agisindan, elestirel pedagojiyi déniistiiriicii dgrenme, elestirel disiinme ve
ozgurlesme ile iliskilendirmektedirler. Yetki paylasimi agisindan, elestirel pedagojiyi sinifta gli¢/otorite paylasimi ve
O0grenenlerin temsiliyeti ve seslerinin ¢ogalmasi ile iliskilendirmektedirler. Kapsayicilik agisindan, elestirel
pedagojiyi sosyal adaleti destekleme, 6grenciler arasinda giiciin belirli kisiler etrafinda toplanmasini engelleme ve
daha kapsayici bir 6gretim icin 6gretmenlerin 6z-yansitici dustinmeleri ile iliskilendirmektedirler. Elestirel
pedagojinin bir parcasi olarak, 6gretmen adaylari sinifta uygulanacak birtakim uygulamalar da 6énermektedir.
Oncelikle, sinifta 6grenci temsiliyetini artiracak yetki paylasimi etkinlikleri &nerilmistir. Temsiliyet, elestirel

pedagojide anahtar bir kavramdir. Ornegin, 6grencilere egitim programinin tasariminda, derslerin islenis
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bicimlerinde ve derslerde dlcme-degerlendirme siireclerinde s6z sahibi olma hakki vermeyi dnermektedirler. ikinci
olarak, ters/zit dusiinme etkinlikleri, bireylerin geleneksel disiinme bicimlerini degistirmek icin iyi bir elestirel
pedagoji uygulamasi olarak énerilmektedir. Ornegin dgretmen adaylari, bir konuda ilk akla gelen diisiincelerin tam
tersinin de dogru olabilecegini gdsteren diisinme etkinlikleri yapmayi énermektedirler. Uglinciisii, siniftaki giig
yapisini degistirecek bir sinif iklimi tasarlayarak gliclin belirli kisiler ve merkezlerde toplanmasini engelleyecek
etkinlikleri 6nermektedirler. Ogretmen adaylar, giiciin/merkezin sinifta dzellikle yiiksek gelirli ailelerden gelen
belirli 6grencilerin etrafinda toplanmasina izin verilmemesini savunmakta ve her 6grencinin kendisinin degerli ve

merkezde oldugunu fark etmesini saglayacak iyi tasarlanmis grup ¢alismalarini 6nermektedirler.

ONERILER

Elde edilen sonuglar dogrultusunda elestirel pedagoji, egitim politikalar ve ¢ok kultirli egitim arasindaki iliskiyi
ayrintili olarak incelemek igin arastirmalar yapilmasi 6nerilmektedir. Bu arastirmanin sonucuna gore, elestirel
pedagojinin glnlik sinif 6gretiminde bir pratik olarak nasil uygulanacagina iliskin arastirmalar ve 6gretmen
yetistirme programlarinin bir parcasi olarak elestirel pedagojinin dahil edilmesine iliskin arastirmalar yapilmasi
onerilmektedir. Ayrica farkl sosyal siniflardan 6grenciler izerinde sosyal adalet, esitlik ve donistirici 6grenmenin
etkisi arastirilabilir. Son olarak, toplum iginde dezavantajli bir grup olan engelliler igin elestirel bir pedagoji

gelistirmeye yonelik calismalar yapilabilir.
ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.
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