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ABSTRACT

This study reports the effects of school burnout of sports science students on their employment
hope. The aim of this study was to investigate the effect of school burnout on employment hope
among students of faculty of sports science. In this study where the causal-comparative research
model was implemented, the population consists of 1st, 2nd, 3rd and 4th-year students who study
in the departments of coaching, sports management, and physical education in the faculty of sports
science of a Turkish university. In the study, 95% confidence interval and 5% margin of error were
used, and convenience sampling, a type of non-probability sampling method, was used to perform
the study. The study sample consisted of a total of 252 students who were 1st, 2nd, 3rd and 4th-
year students at the departments of coaching, sports management, and physical education. The
data were obtained by using the School Burnout Inventory and the Employment Hope Scale. The
data of the study showed normal distribution. According to this result, from parametric tests; Effect
analyzes between variables were performed with ANCOVA, MANOVA and multiple linear
regression. It was found that school burnout experienced by the students had a significant negative
effect on their employment hopes. In conclusion, it was found that measures taken toward
reducing the students' school burnout levels play an important role in the increase in their
employment hope (B=,-613).

Keywords: Psychological empowerment, goal-oriented pathway, school burnout, emotional exhaustion,
employment hope.
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INTRODUCTION

The increased rate of unemployment among young university graduates, which has become a global issue and
negatively affected the social order, is believed to cause a significant level of anxiety among students who are
still studying in the university in terms of becoming unemployed and cause despair. In this regard, our study
focused on the concept of school burnout, which we believe to be a factor that affects the future employment
hopes among students who are still studying in the university. Since the 1900s with their studies in the literature,
especially social scientists have tried to define, analyze, or measure the concept of hope from different
perspectives. Hope is an attribute that can serve as a motivational factor for individuals to initiate and maintain
action toward goals, as well as interacting with concepts such as patience, success, health, and happiness
(Rehman et al., 2014). The concept of hope is important to improve and perpetuate psychological well-being,
positive affectivity, and the advanced strategies for coping with stress (Synder et al., 1991; Synder, 1991). In this
context, it has the power of a character that can have a significant effect on the individuals' cognitive abilities,
emotions, and behavioural aspects (Snyder, 2000). Therefore, it has shown that hope is closely related to
performing much better on academic achievement in school (Lopez et al., 2009). There are many definitions of
hope in the literature. In general, it can be defined as the thought process of individuals on their goals, their
motivation of moving toward their goals, and their ways of achieving these goals (Snyder, 1995; Niles et al.,
2010). In terms of conceptualization of hope, Snyder et al. focused on three essential components of hope. These
can be listed as goals, agency, and pathways. It is when individuals set a goal for academic success, draw a route
for them to reach this goal, and motivate themselves to initiate the necessary efforts along this route and to
make the effort sustainable (Secer & Yazici, 2018). Employment hope, which is integrated with the components
of hope, has also been conceptualized (Hong et al., 2021). Psychological point of view toward self-sufficiency of
individuals was described as employment hope and in order to measure this concept, two sub-dimensions of the
employment hope scale have been developed, which are psychological empowerment and goal-oriented
pathway. Albeit very limited, there are some studies in the literature on the concept of employment hope
(Yakushko & Sokolova, 2010; Kipana, 2017; Demir & Taskiran, 2018). However, there were no studies in the
literature about the effect of school burnout experienced by students yet to graduate on their employment
hopes after graduation. On the other hand, a number of suggestions were received from students studying in
departments with a high probability of finding employment about conducting studies on the relationship
between burnout and employment hope (Secer & Yazici, 2018). Alongside the consequences of stress during
both professional and academic life, the concept of burnout is one of the important factors affecting the lives of
individuals. It can be said that this concept is a consequence of integral chronic stress due to the interaction of
individuals who have psychological, emotional, and physical components with themselves or their environment.
Non-scientifically, the concept of burnout was first used at times when psychology was popularly recognized
(Maslach et al., 2001). However, it was first used in a structure integrating with science and brought into the
current literature by the psychoanalyst Herbert J. Freudenberger, a specialist in his field, in 1974. Since burnout,
which has a long history, has substantial effects on employees in professional life and organizations, it has

become a concept that attracted a lot of attention of and was researched by academia and organizational
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managers (Halbesleben & Buckley, 2004). In terms of its effects, burnout is a very effective argument that causes
significant negativities among the personnel and drives individuals to gradually increasing inner disturbances,
unfolds psychological and emotional problems in the personnel as well as leading to management issues in the
organizations (Renzi et al., 2005). The most important factors leading to burnout can be listed as excessive
workload, level of supervision, unsatisfactory rewards, negative relationships among the personnel and the
organizations, conflicts, and injustices in the work environment (Cullen et al., 2008). Due to the internal structure
of the concept of burnout, it is very difficult to come across a universally acknowledged definition of burnout in
the literature (Rotella, 1991). Burnout is a severe syndrome that occurs in the work environment and caused by
chronic stress in individuals, originates from the disharmony among the personnel, and is a gradually progressing
state of emotional exhaustion (Brenninkmeijer & Yperen, 2003; Maslach, 2003). Predominantly, burnout is a
reaction to chronic stress and involves the interaction between personal characteristics of individuals and
environmental characteristics (Dale & Weinberg, 1989; PerIman & Hartman, 1982; Smith, 1986). Instead of being
considered as something that can be observed only in individuals working in lines of work that require interaction
with humans, Maslach & Leiter (1997) argued that burnout can be experienced by individuals working in any line
of work. According to this statement, burnout is considered to be associated with negative effects of any activity
on individuals, and loss of energy. In addition, although burnout syndrome is known to be predominantly
experienced in professional life, the weight and perpetuity of the academic tasks and responsibilities
demonstrate that going to school and being a student can also be considered a job (Seger & Gengdogan, 2012).
Activities the students have to complete as a requisite for the theoretical/applied courses at school, and their
responsibility to pass from the exams can be defined as “job” (Schaufeli & Taris, 2005). In terms of the students’
psychology, school burnout syndrome can be defined as a physical, cognitive, and emotional exhaustion
syndrome due to chronic exposure to high levels of academic stress (Romano et al., 2021). There are various
studies in the literature on how students who go through challenging academic examination processes have a
higher level of academic stress, and academic stress leads to school burnout (Cherniss, 1988; Shirom, 1989;
Divaris et al., 2012). There are three important sub-dimensions of burnout. These are emotional exhaustion,
depersonalization, and reduced personal accomplishment. Emotional exhaustion is when existing emotional
resources are exhausted and the inability of the personnel to adapt to their work due to the intense stress they
are experiencing. Individuals who experience this cannot meet the demands of others, and report negative
effects such as reduction of professional abilities and lower levels of social communication. (Maslach & Jackson,
1981; Haman & Gordon, 2010). Depersonalization involves principal symptoms such as using derogatory
expressions toward colleagues, unendly chats, and slacking off. With these attitudes, the individual also
experiences a reduced personal accomplishment and therefore will begin to intensely question him/herself.
Reduced personal accomplishment can be defined as the tendency of individual to negatively evaluate him/her
(Cordes & Dougherty, 1993). Problems such as the intensity of both theoretical and applied courses of students
studying at the faculty of sports sciences, and the pressure of exam-oriented success for students can cause
school burnout. It is thought that this situation has a negative effect on students' hope of finding a job, as well

as increasing their anxiety about the future. In this respect, it is thought that the results of the present study will
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not only reveal the effect of school burnout on finding a job, but also have a positive contribution to taking
measures to reduce burnout and therefore to job prospects.Based on this, the aim of our study was to investigate
the effect of school exhaustion among students studying in the coaching, sports management, and physical
education departments of the faculty of sports sciences on their employment hope. In light of this aim, the sub-

goals of the study are listed below.

H1: The school burnout experienced by the students has a significant effect on their employment hopes
H2: Coaching level and class rank have a significant effect on employment hopes
H3: The department variable has a significant effect on school burnout

H4: The department variable has a significant effect on employment hope.

METHOD

Research Model

In this study, which aims to investigate the effect of school burnout among students in the faculty of sports
sciences, a causal-comparative research model was implemented as the research design. Studies in which causal-
comparative research model is implemented are studies performed to determine the variables affecting the
causes of an arising/existing condition or event, or to determine the consequences of an impact (Buyikoztirk,
2012). The purpose of preferring this research design is to perform the impact analyses between dependent and
independent variables. Of the quantitative research methods that aim to determine whether two or more
independent variables have an effect on the dependent variable, a non-experimental research design was used

(Karasar, 2016; Glirbliz & Sahin, 2018).

Participant

The study population consisted of 1st, 2nd, 3rd, and 4th-year students who study in the departments of coaching,
sports management, and physical education in the faculty of sports science of a Turkish university. In the study,
95% confidence interval and 5% margin of error were used, and convenience sampling, a type of non-probability
sampling method, was used to perform the study. The study sample consisted of a total of 252 students
(male=150, female=102) who were 1st, 2nd, 3rd, and 4th-year students at the departments of coaching, sports

management, and physical education

Data Collection Tools

In this study, personal information form prepared by the researcher that includes the demographic information
of students, and School Burnout Inventory developed by Salmela-Aro et al., (2009) and adapted to Turkish by
Seger et al., (2013), in order to determine the students' school burnout levels were used. The scale is a 5-point
Likert-type scale comprising 9 items and three sub-dimensions that are “emotional exhaustion",

"depersonalization" and "reduced personal accomplishment .” with a total variance of 63.25%. A responder gets
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a score between 9 and 45 from this inventory. School Burnout Inventory has an internal consistency coefficient
of a=0.75 and a split-half reliability coefficient of 0.72. Its emotional exhaustion sub dimension has an internal
consistency coefficient of a=0.75 and a split-half reliability coefficient of 0.71. Its depersonalization sub
dimension has an internal consistency coefficient of a=0.74 and a split-half reliability coefficient of 0.70. Its
reduced personal accomplishment sub dimension has an internal consistency coefficient of a=0.76 and a split-
half reliability coefficient of 0.74. The data regarding the internal consistency, split-half reliability, and test-retest
reliability coefficients demonstrate that the inventory and its sub dimensions are reliable. To collect data on the
employment hope of students, the "Employment Hope Scale" that was developed by Hong et al., (2012) and
adapted to Turkish by Akin et al., (2013) was used. The scale is a 10-point Likert-type scale consisting of 14 items
in total, comprising two sub-scales, which are “Psychological Empowerment” with 4 items and “Goal-Oriented
Pathway” with 10 items. Employment Hope Scale has an internal consistency coefficient of a=0.94, and the
internal consistency coefficiencies of Psychological empowerment and goal-oriented pathway subscales are
a=0.74 and a=0.67, respectively. A responder gets a score between 0 and 140 from this scale. In our study, it was
found that the internal consistency coefficient of School Burnout Inventory was a=0.75, and the internal
consistency coefficients of emotional exhaustion, depersonalization, and reduced personal accomplishment sub
dimensions were a=0.78, a=0.88, and a=0.74, respectively. Employment Hope Scale had an internal consistency
coefficient of a=0.90, and the internal consistency coefficiencies of Psychological empowerment and goal-
oriented pathway subscales were a=0.65 and a=0.90, respectively. According to these results, it can be said that

the scales used in our study had high-reliability values

Data Analysis

In the normality test of the data collected according to the aim of our study, it was found that the data were
normally distributed, and using parametric tests would be appropriate for data analysis. Accordingly, ANOVA
analysis was used to measure the effect of two independent variables on one dependent variable, MANOVA
analysis to measure the differentiation of one independent variable between two dependent variables, and
multiple linear regression analysis was used to measure the effect of multiple independent variables on one

dependent variable.

Process

A correlational research model was used in this research. Participants consist of students from the physical
education teaching, sports management and coaching departments of the Faculty of Sports Sciences. Personal
information form and scales, which are our data collection tools, were sent to the students electronically. In total,
the scales were sent to 300 students. Feedback was obtained from 260 students. Eight of the scales were not

included in the evaluation because they were answered without following the scale rules.
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FINDINGS
Table 1. Descriptive Statistics Regarding the Students
Variables Groups f %
Gender Female 102 40.5
Male 150 59.5
Age 18-20 117 46.4
21-24 135 53.6
Coaching Level 1 64 25.4
Level 2 122 48.4
Level
Level 3 66 26.2
1st 102 40.5
Year 2nd 72 28.6
3rd 50 19.8
4th 28 11.1
Sports management 142 56.3
Department Coaching training 76 30.2
Physical education 34 13.5
n=252

As seen in Table 1, 59.5% of the students are male, 53.6% are between the ages of 21-24, 48% are from the 2nd
level coaching certificate, 40% are from the 1st year students and 56% are from the 1st grade students. , 3 of

them are students studying in the department of sports management.

Table 2. Normality Analysis of the Scales

Scale and Sub-Dimensions X median variance sd skewness kurtosis
School burnout total 28.12 28.00 86.83 9.32 -0.011 -0.756
Emotional exhaustion 12.03 12.00 16.79 4.10 0.256 -0.670
Depersonalization 9.56 10.00 12.64 3.55 -0.137 -0.962
Reduced personal accomplishment 6.53 6.00 5.33 2.31 -0.151 -0.78

Employment hope total 110.21 110.00 435.34 20.86 -0.237 -0.808
Psychological empowerment 33.66 35.00 29.17 5.40 -0.614 -0.338
Goal orientation 76.55 77.50 290.80 17.05 -0.323 -0.756

As seen in Table 2, when the descriptive statistics for the data obtained using scales and their sub-dimensions
were analyzed, it was found that the mean and median values were close to each other, the skewness and
kurtosis values were between + 1.96 (Lin & Shao, 2002; Perry et al., 2002; George & Mallery, 2010). Buytikoztlirk
(2016), suggesting that the data collected for our study were normally distributed. Based on this result, the use

of parametric test analyses was considered to be appropriate for data analysis.

Table 3. Descriptive Statistics Derived from the Scales

Scales n Minimum Maximum x sd
School Burnout Total 252 9 45 28.12 9.32
Employment Hope Total 252 58 140 110.21 20.86

As seen in Table 3, it was found that the school burnout level was moderate (x'=28.12), and the employment

hope level was high (x=110.21) among students participating in the study.

2295



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

Table 4. ANCOVA Analysis of the Effects of Variables on the Students’ Employment Hope

Source Type Il Sum of Squares df Mean Square F p Partial Eta Squared
Corrected model 9515.718a 11 865.07 2.081 0.022 0.087
Intercept 2203168.84 1 2203168.84 5300.638 0.000 0.957
Coaching level 4941.03 2 2470.52 5.944  0.003* 0.047

Year 4615.75 3 1538.59 3.702  0.012%* 0.044
Coaching level*year 1228.18 6 204.70 0.492 0.814 0.012

Error 99754.14 240 415.64

Total 3170141.00 252

Corrected total 109269.85 251

*p<0.05;

As seen in Table 4, it was found that the students' coaching certificate level (p<.05; p=.003) and year variables
(p<0.05; p=.012) have a significant effect on the employment hope. On the other hand, it was found that coaching
level and year simultaneously did not have a significant effect on the employment hope (p>0.05; p=.814). The
effect of coaching level and year on the employment hope was calculated as 4%. According to this result, 4% of
the employment hope can be explained by coaching level and year. According to the results of LSD, one of the
post-hoc tests performed, there was a significant difference between the 1st level and 2nd and 3rd levels, and in

terms of the variable year, there was a significant difference between the 1st and 3rd year.

Table 5. Results of the Analysis of Mean Values Among the Groups

Coaching Level Year x sd
1st 124.15 13.37
2nd 111.88 20.63
Level 1
3rd 105.42 25.83
4th 124.75 21.51
1st 114.65 16.73
2nd 107.63 21.77
Level 2
3rd 107.64 22.89
4th 113.40 21.85
1st 105.90 18.39
2nd 103.33 18.54
Level 3
3rd 96.89 17.50
4th 106.00 32.07

As seen in Table 5, the employment hope levels of 1st year students with level 1 coaching certificate
(X=124.15+13.37) was higher than that of the 3rd year students (x=105.42+25.83). The employment hope level
of 1st year students with level 3 coaching certificate (x=105.90+18.39) was higher than that of the 3rd year
students (x=96.89+17.50). According to this result, it was found that the employment hope of students

decreased as their year of study increased.
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Table 6. MANOVA Analysis of the Effect of Department Variable on the Students' School Burnout and
Employment Hope

Dependent Type Il Sum of Mean Partial Eta
Source Variable Squares df Square F p Squared
School burnout 1459.780a 2 729.89 8.940 0.000 0.067
Corrected Ermol "
model mpH‘c’)‘g:e” 197.320b 2 98.66 0.230 0.798 0.002
School Burnout 147141.008 1 147141.008 1801.76 0.000 0.879
Intercept Empl_'";‘;te”t 2190494.785 1 2190494785  5000.65  0.000 0.953
School Burnout 1459.78 2 729.89 8.940 0.000** 0.067
D t t
epartment  Employment 197.32 2 98.66 0230  0.798 0.002
Hope
School Burnout 20334.649 249 81.665
Error Employment 109072.534 249 438.042
Hope
School Burnout 221046 252
Total Employment 3170141 252
Hope
School burnout 21794.429 251
|
Corrected tota Employment 109269.853 251
Hope

**p<0.01;aR?=.067;Adjusted R?=.059
bR? = .002;Adjusted R?=.006

As seen in Table 6, when the effect of the department students are studying at on school burnout and
employment hope was analyzed, it was found that the department had a significant effect on school burnout
(p=.000; p<0.01), but not on employment hope (p=.798; p>0.05). It was found that the department the students

are studying at explained 5.9% of school burnout (R?=.05).

Table 7. Results of the Analysis of the Mean Scale Scores

Scales Department X sd LSD Difference
Sports management 26.37 9.18
School burnout total Coaching 31.75 8.77 ;:;
Physical Education 27.32 9.00
Sports management 110.97 19.84
Employment hope total Coaching 109.04 22.73
Physical education 109.65 21.18

1=Sports Management; 2=Coaching; 3=Physical Education

As shown in Table 7, a significant difference was detected between the sports management department and
coaching department, and between the coaching department and physical education department. It was found
that the school burnout level of coaching students (x'=31.758.77) was higher than that of sports management

students (x'=26.3749.18) and physical education students (x=27.3249.00).
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Table 8. The Analysis of the Effect of the Students' School Burnout on Employment Hope

. Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Independent Variable
B SH 5 t p Tolerance VIF
Constant 127.455 4.034 31.597 .000
1.000 1.000
School Burnout -.613 0.134 0.274 -4.503  .000**

R2=.029;R=.171
F(1-250=20.276; p=0.000; Durbin Watson=1.855
**p<0.01;

As seen in Table 8, the model regarding the effect of school burnout among the participating students on
employment hope was significant (F(1-250)=20.276; p= 0.000; p<0.01). According to the model, school burnout
(B=-.613) had a significant negative effect on the students' employment hope. School burnout variable explained

2% of the students' employment hope (R? =.02).

Table 9. The Analysis of the Effect of the Students' School Burnout on the Goal Orientation Sub Dimension of
the Employment Hope Scale

Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Independent Variable
B SH f_? t p Tolerance VIF

Constant 9.800 3.286 27.635 0.000
291 3.438

Emotional exhaustion 0.851 460 .204 1.852 .065
Depersonalization -1.484 .605 -.309 -2.452 .015% 223 4.486
Reduced personal accomplishment -1.579 .794 -.214 -1.989 .048* .307 3.258

R2=.12;R=.34
F(3-248)=11.304; p=0.000; Durbin Watson=1.810

*p<0.05;
As seen in Table 9, the model regarding the effect of the sub dimensions of school burnout among the

participating students on the goal orientation sub dimension of the employment hope was significant (F (3-
248)=11.304; p= 0.000; p<0.01). According to the model, depersonalization (B=-.309) and reduced personal
accomplishment (B=-.214) sub dimensions of school burnout had a significant negative effect on the goal
orientation of the students. However, emotional exhaustion did not have a significant effect on the goal
orientation of students (P=.065; p>.05). Depersonalization and reduced personal accomplishment variables

explained 12% of the goal orientation sub dimension of the employment hope scale (R?=.12).

Table 10. The Analysis of the Effect of the Students' School Burnout on the Psychological Empowerment Sub
Dimension of the Employment Hope Scale

Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Independent Variable
B SH 5 t p Tolerance VIF
Constant 35.940 1.090 32.982  0.000
291 3.438
Emotional Exhaustion .152 .152 115 .998 319
Depersonalization -.058 .201 -.038 -.290 772 .223 4.486
Reduced Personal Accomplishment -.545 .263 -.233 -2.069 .040* .307 3.258
R?2=.03;R=.18
F(3-248=3.047; p=0.029; Durbin Watson=2.009
*p<0.05

2298



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

As seen in Table 10, the model regarding the effect of the sub dimensions of school burnout among the
participating students on the psychological empowerment sub dimension of the employment hope was
significant (F (3-248)=3.047; p= 0.029; p<0.05). According to the model, reduced personal accomplishment sub
dimension (B=-.233) of school burnout had a significant negative effect on the psychological empowerment of
the students. However, emotional exhaustion (P=.319; p>.05) and depersonalization did not have a significant
effect on the psychological empowerment of students (P=.772; p>.05). Reduced personal accomplishment

variable explained 3% of the psychological empowerment sub dimension of the employment hope scale (R?=.03).

CONCLUSION and DISCUSSION

In this study, which aimed to investigate the effect of school burnout among students in the faculty of sports
sciences on the employment hope, the effect of certain variables included in the personal information form
developed by the researcher on school burnout and employment hope was also investigated. There are many
studies in the literature on burnout, but there are no studies on the effect relationship between variables such
as school burnout and employment hope. In this regard, our study is believed to make a contribution to the
literature. In our study, it was found that the level of school burnout was moderate and the level of employment
hope was high among the students in general (Table 3). There are various studies in the literature on the level of
school burnout among students. In the studies by (Spittle et al., 2015; Sorkkila et al., 2017; Boyaci & Ozhan, 2018;
Tomaszek & Muchacka-Cymerman, 2019) it was found that the level of school burnout among their research
samples was significantly high. The higher level of school burnout found in these studies than our study was
attributed to the fact that the sample was gathered from different schools and the reasons that pushed the
students toward school burnout originated due to different stressors. In our study, it was found that the coaching
level and study year had a significant and positive effect on the employment hope of students. According to the
analysis results, students with level 3 coaching certificate had a higher level of employment hope than students
with level 1 coaching certificate. According to this, it can be said as the coaching level of the student increases,
the employment hope level of the student increases, and future anxiety level decreases. The reason for this is
that, as the student's education and expertise deepen in the branch of sports, which he/she considers as a
profession in the future, the anxiety about finding a job in the sports industry in the relevant branch of sports
and the associated stressors decreases, the student has a better grasp of his/her subject and is much stronger
psychologically and consequently has increased self-esteem and self-confidence and he/she sets a goal and
makes his/her own way toward this goal. It was found that as another variable, the study year, increased, the
students' employment hope levels decreased. According to this, in our study, 1st-year students had a higher
employment hope level than the 3rd year students. In terms of the study year variable alone, it is believed that
the 3rd-year students experience future anxiety toward finding a job and employment as their graduation
approaches, and consequently, the students become more pessimistic about finding a job as their graduation
approaches because of the parents' expectations and social pressure (Table 4). In studies similar to ours by
Kocaeksi (2016), Umutlu & Bayar (2018), and Aydin et al., (2019), the employment hope levels of 1st-year

students were found to be higher than that of the 4th-year students, which corroborates the results of our study.
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The 4th-year students experience desperation due to their future anxieties and the stressors such as whether to
work in the private or public sector, whether to go into academia or try working in another sector. In our study,
it was observed that the department the student is studying had a significant effect on the students’ school
burnout. According to this, the level of school burnout was higher among students in the department of coaching
than the students in sports management and physical education. The reason for this is thought to be due to the
fact that in the coaching department, both applied and theoretical-based courses are more intense, the difficulty
levels of the courses are higher and the applied course load takes more space than the other departments (Table
6). In the study conducted by Kocaeksi (2016), whose results are similar to those of our study, a significant
difference was found between physical education teaching, coaching, and recreation departments in terms of
the mean school burnout level of students. In the study, the highest level of school burnout was observed in the
department of recreation, and the lowest was observed in the department of physical education. The reason
that the results of the study are different from the results of our study can be due to the difference between
samples and the difference between the curriculums and course loads. There are several studies demonstrating
that the students who continue in academia experience a higher level of school burnout than the students who
do not continue in academia (Salmela-Aro et al., 2008). It was found that school burnout had a significant
negative effect (B=-.613) on the students' employment hope (Table 8). According to this result, in addition to the
success expectancy imposed by the test-oriented education system, the pressure from the students' parents and
the society about graduating and finding a job after graduation caused a significant amount of stressor in
students. This resulted in a feeling of getting tired of the school and being bored of the courses among the
students, and consequently, increased their sense of school burnout. Due to the negative effect, taking measures
to reduce this pressure on students, and encouraging students to be successful in order to make the test-oriented
success expectancy, which is perceived as a burden on the students' back, to be channelled toward success, will
reduce the level of school burnout of the students as well as reducing their future anxiety about finding a job
and pursuing a career, which will eventually increase their employment hope levels. Moreover, in our study, we
found that depersonalization (B=-.309) and reduced personal accomplishment (B=-.214) sub dimensions of
school burnout had a significant negative effect on the goal oriented-pathway. According to this result, taking
measures to reduce the depersonalization of students towards lessons, teachers, homework, and exams that
lead to school burnout may contribute to the increase in the employment hopes of students after graduation by
setting a goal, attaching them to a goal, and reinforcing the behaviours toward achieving that goal. In our study,
it was found that reduced personal accomplishment had a significant negative effect on the goal-oriented
pathway. This occurs when the students with reduced personal accomplishment do not have their
accomplishments appreciated and esteemed. Students experiencing this situation are faced with losing their self-
respect and self-confidence as a result of questioning their own abilities. Environments, where reduced personal
accomplishment is experienced the most are the environments where people work together in a group or take
part in a project (Cordes et al., 1997). Based on these findings, it is believed that appreciating and esteeming the
students who experience this problem for their success in their classes and theoretical and applied exams,

assigning them tasks in projects on sports, and giving them responsibility will decrease their school burnout level,
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draw a roadmap toward setting a goal and attaching to the goal, and increase their employment hope for the

future.

In this study performed on students in the departments of sports management, coaching, and physical education
about the effect of school burnout on the employment hope, we found that in general, the school burnout level
of students was moderate and employment hope level was high. It was found that the school burnout level of
students in the department of coaching was higher than that of the students in other departments. In our study,
we found that students with 3rd level coaching certificates had a higher level of employment hope than the
students with 1st level coaching certificates. On the other hand, it was found that 3rd-year students had a lower
level of employment hope than the 1st year students. It was found that school burnout experienced by the
students had a significant negative effect on their employment hopes. In this respect, making improvements and
taking measures in terms of the factors that cause school burnout in students (heavy applied and theoretical
course loads, the pressure of academic success expectancy on students) can reduce school burnout and increase
the level of employment hope. In our study, it was found that depersonalization, the sub dimension of school
burnout, had a significant negative effect on the goal-oriented pathway, the sub dimension of employment hope.
According to this result, by removing the elements that desensitize students to school, projects and both applied
and theoretical courses, the level of depersonalization of students can be reduced by attaching the students to
a certain goal, appreciating their accomplishments, and esteeming them and the students can be made more
sensitive and their employment hopes can be increased. We also found that reduced personal accomplishment
had a significant negative effect on psychological empowerment. It is believed that appreciating students'
achievements in applied / theoretical courses and projects and esteeming the students will increase their sense
of accomplishment, self-confidence, and self-esteem, which will contribute to the psychological empowerment
of students and increase their employment hope. In our study, the effect of school burnout on employment hope
was significantly negative (B = -.613), but taking the necessary measures to minimize the school burnout
experienced by students will also increase their future employment hopes after graduation. The burnout levels
of students can be reduced by minimizing the factors that cause this burnout, such as the excessive burden placed
on students in theoretical and applied courses, under appreciation, and underestimation of their
accomplishments. The results of the study provide preliminary evidence to support the findings of subsequent
studies on the effect of school burnout on job prospects. In future academic studies, samples from different
faculties can be collected and more broad-based studies can be conducted on the impact of school burnout and
hope of finding a job. Thus, the levels of school burnout can be determined and mitigation measures can be

taken.

RECOMMENDATIONS

Students should be encouraged to provide the 3rd level coaching certificate suitable for their own sports branch.

With this method, their burnout can be reduced and their hope of finding a job can be increased. The current
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study was limited to the students of the faculty of sports sciences. Research can be conducted on the mediating

variable of the stress management variable in its effect on hope
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OKUL TUKENMISLIGININ i$ UMUDU UZERINE ETKiSi: SPOR BiLiMLERI
FAKULTESi OGRENCILERi UZERINDE BiR UYGULAMA

0z

Bu calisma da okul tukenmisliginin is umudu Uzerinde etkisini inceleyen ve literatiir de bu
degiskenleri ele alan herhangi bir arastirmaya rastlanilmadigindan, spor bilimleri fakiltesi
ogrencilerinin okul tukenmiglerinin is umudu Uzerindeki etkisinin incelenmesi amaglanmistir.
iliskisel karsilastirmali arastirma modelinin kullanildigi calismanin evreni Usak {niversitesi spor
bilimleri fakiltesinin antrendérlik, spor yoneticiligi, beden egitimi 6gretmenligi bolimlerinde
O6grenim goren 1., 2., 3. ve 4. sinif 6grencilerinden olusmaktadir. %95 gliven araligi ve %5 hata
payinin kullanildigi, olasilikli olmayan érnekleme yéntemlerinden kolayda érnekleme yontemi ile
ylratilen arastirmanin 6rneklemi (erkek=150, kadin=102) olmak tzere toplamda 252 antrenérliik,
spor yoneticiligi ve beden egitimi 6gretmenligi bolimlerinde 6grenim goren 1., 2., 3. ve 4. sinif
dgrencilerinden olusmaktadir. Veri toplama araglari Okul Tikenmislik Olgegi ve Is Umudu Olgegi
kullanilarak toplanilmistir. Calismanin verileri normal dagilm gostermistir. Bu sonuca gore
parametrik testlerden; ANCOVA, MANOVA ve coklu dogrusal regresyon ile degiskenler arasi etki
analizleri gergeklestirilmistir. Okul tikenmisliginin is bulma umudu lzerinde negatif yonde anlamli
etkisi oldugu belirlenmistir. Ayrica egitim alinan bolim ile okul tikenmislik diizeyleri arasinda
anlamli farklilik belirlenmistir. Ogrencilerin yasadiklari okul tikenmisliklerinin is bulma umutlan
Uzerinde negatif yonde anlamli bir etkisi oldugu gorilmustir. Okul tiikenmislik diizeylerini azaltici
yonde onlemlerin alinmasi 6grencilerin is umudu dizeylerinin artmasinda dnemli rol oynadigl
bulgulara dayanarak tespit edilmistir (B=,-613). Ayrica antrenoérlik béliminde 6grenim goren
ogrencilerin okul tikenmislik dizeylerinin, spor yoéneticiligi, beden egitimi 6gretmenliginde
O0grenim goren 6grencilere gére daha yiksek diizeyde oldugu gorilmustir.

Anahtar kelimeler: Psikolojik gliclendirme, amag¢ yoénelimli yol, duygusal tikenmislik,
duyarsizlasma, dislik kisisel basari hissi.
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GiRiS

Son yillarda kiresel bir sorun haline gelen ve toplumsal diizeni olumsuz etkileyen geng liniversite mezunlari
arasindaki issizlik oraninin ylikselmeye baslamasi, Universitede egitim agamasindaki 6grencilerin de igsiz kalma
konusunda 6nemli dlgiide kaygilandigi ve onlari umutsuzluga diisirdigia distnilmektedir. Bu agidan galismada
Universite egitimi asamasindaki 6grencilerin gelecege yonelik is bulma umutlarini etkiledigini diistintlen okul
tikenmisligi kavrami lzerinde durulmustur. Literatiirde umut kavramina yonelik yapilan arastirmalar
1900’lerden beri 6zellikle sosyal bilimciler tarafindan farkh perspektiflerden agiklanmaya, analiz edilmeye ya da
Olgtlmeye calisiimistir (Secer & Yazici, 2018). Bu dogrultuda Umut kavrami igin, bireylerin belirlenen hedeflere
yonelik bir eylemi baslatmak ve bunu kalici sekilde strdirmek igin glidiilenme faktori olarak etki edebilen, ayrica
sabir, basari, saghk ve mutluluk gibi kavramlarla etkilesime giren bir 6zelliktir (Rehman, A., Rehman, S., Razzaq,
S. & Wali, A.., 2014). Umut kavrami psikolojik refahi, pozitif duygulanimi, stresle gelismis basa ¢ikma stratejilerini
ilerletmek ve kalicilastirmak agisindan 6nemlidir (Synder vd., 1991; Synder, 1991). Bu baglamda bireylerin bilissel
becerileri, duygulari ve davranigsal yonleri izerinde 6nemli derecede etkisi olabilecek bir karakter giiciini de
taslyabilmektedir (Snyder, 2000). Bu nedenle umudun okuldaki akademik basari (izerinde ¢ok daha iyi
performans sergilemekle yakindan iliskili oldugunu gostermistir (Lopez vd., 2009). Literatlirde umut kavramina
yonelik bircok tanimlama mevcuttur. Genel olarak bireylerin hedefleri ile ilgili disiinme sireci, bu hedeflerine
dogru hareket etme motivasyonu ve bu amaglara ulasma yollari olarak tanimlanabilir (Snyder, 1995; Niles vd.,
2010). Umudun kavramsallastiriimasi noktasinda, Snyder ve arkadaslari (1994) umut kuramina yonelik lg¢ temel
bilesenden Ulzerinde durmugslardir. Bunlar amaglar, eyleme gecme ve yollar seklinde siralanabilir. Bireylerin
akademik basari konusunda bir amag edinmesi, bu amaca ulasmak adina kendilerine bir yol ¢izmesi ve amaca
ulasmak icin belirledigi yolda gereken g¢abayi baslatmak ve onu sirdirebilir hale getirmek icin kendini motive
etmesidir (Secer & Yazici, 2018). Umudun bilesenleri ile entegre edilen is umudu da kavramsallastiriimistir (Hong
vd., 2021) Bireylerin kendi kendilerine yetebilmesine yonelik psikolojik bakis agisi, is umudu olarak tanimlanmig
ve bu olguyu 6lgmek adina is umudu 6lgeginin psikolojik gliclendirme ve amag yonelimli yol olmak tzere iki alt
boyutu gelistirilmistir. Literatlirde is umudu kavrami ile ilgili ¢cok sinirlida olsa bazi ¢alismalara rastlaniimistir
(Yakushko & Sokolova, 2010; Kiipana, 2017; Demir & Taskiran, 2018). Ancak henliz mezun olmamis 6grencilerin
yasadiklari okul tikenmisliginin mezuniyetten sonraki is umutlarini etkiledigi yonde, literatlir de yapilan
¢alismalar sinirhdir. Ancak is bulma olasiligi yiksek olan bolimlerde 6grenim goren 6grencilerden tiikenmislik ve
is umudu iliskisine yonelik ¢alismalarin yapilmasi yoninde bazi 6nerilere rastlaniimistir (Secer & Yazici, 2018).
Tikenmislik kavramiise gerek is yasaminda gerekse egitim siirecinde stresin getirdigi sonuglarla birlikte bireylerin
yasamini etkileyen 6nemli unsurlardan birisidir. Bu kavram, insanlarin psikolojik, duygusal ve fiziksel bilesenlerle
sahip olan insanlarin kendisi ya da gevresiyle etkilesime girerek olusan bitiinsel bir kronik stresin sonucu oldugu
soylenebilir. Tukenmislik kavrami ilk olarak bilimsel dlgltlere uymayan bir sekilde psikolojinin popiler olarak
bilindigi zamanlarda kullanilmistir (Maslach vd., 2001). Ancak daha sonra bilimle biitlinlesen bir yapi iginde
kullanilmasi, alaninda uzman olan psikanalist Herbert j. Freudenberger tarafindan 1974 yilinda mevcut alan
yazina kazandirilmistir. Bu kadar uzun bir gegmise sahip olan tiikenmisligin is yasaminda calisanlar ve orgitler

Uzerinde hatiri sayilir etkileri bulunmasi sebebiyle akademik ¢evrelerce ve o6rgiit yoneticileri agisindan oldukga
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dikkat ceken ve arastirilan bir kavram olmustur (Halbesleben & Buckley, 2004). Tiikenmisligin etkileri agisindan
disindldiginde, is gorenlerin tzerinde ciddi olumsuzluklara neden olan ve bireyleri gittikce artan igsel
huzursuzluklara yonelten, is gorenlerde psikolojik ve duygusal sorunlari ortaya ¢ikarmasinin yani sira orgiitlerdeki
yonetsel sikintilarin yasanmasinda oldukga etkili bir argiimandir (Renzi vd., 2005). Tikenmislige yol agan
unsurlarin en dnemlisi asiri is yiki, denetim dlzeyi, tatmin etmeyen &diller, is gérenler ve orgutler arasinda
ortaya ¢ikan olumsuz iliskiler, catismalar ve is ortaminda ortaya ¢ikan adaletsizlikler sayilabilir (Cullen vd.,
2008).Tukenmislik kavraminin kendi icindeki yapisindan dolayi literatiirde evrensel olarak kabul goren bir
tanimlamaya rastlamak olduk¢a zordur (Rotella, 1991).Tukenmislik, galisma ortaminda meydana gelen ve
bireylerdeki kronik stresin neden oldugu, is gorenlerin kendi aralarindaki uyumsuzluklarindan kaynaklanan
siddetli bir sendrom hali olmasinin yani sira yavas yavas ilerleyen duygusal tikenme durumudur (Brenninkmeijer
& Yperen, 2003; Maslach, 2003). Agirlikli olarak tikenmislik, bireylerin kisisel ozellikleri ile cevresel 6zellikler
arasindaki etkilesimi igeren, kronik strese yonelik verilen bir reaksiyondur (Dale & Weinberg, 1989; Perlman &
Hartman, 1982; Smith, 1986). Tikenmislik kavraminin G¢ onemli alt boyutlari vardir. Duygusal tikenmislik,
duyarsizlagsma ve diisuk kisisel basari hissi. Duygusal tikenmislik, duygusal agidan var olan kaynaklarin tikenmesi,
is gorenlerin yasadiklari yogun stresten kaynakl kendilerini islerine verememesi durumunun yasanmasidir.
Tikenmislik kavrami sadece beseri iliskilerde etkilesime girmeyi zorunlu kilan bazi is kollarina mensup insanlarda
gorilebilecegine yonelik bir paradigmadan ziyade Maslach & Leiter (1997) bireyler, yasamlarinda sorumlu
olduklari herhangi bir is ile ilgili de tikenmislik sendromu yasayabilmektedirler. Bu ifadeye gore, tikenmisligin
yapilan herhangi bir aktivitenin insanlarin tGzerinde biraktig olumsuz etkiler ve enerjinin yitimi ile ilgili oldugu
disinilmektedir. Bunun yani sira tiikenmislik sendromunun agirlikh olarak is yasaminda gerceklesen bir sendrom
olarak bilinse de 6grencilerin akademik alanlarindaki édev ve sorumluluklarinin agirligi ve stirekliligi de okula
gitmenin ve o6grenciligin bir is olarak kabul edilebilecegini gostermektedir (Secer & Gengdogan, 2012).
Ogrencilerin okuldaki teorik/uygulamali dersleri ile ilgili zorunluluk kapsaminda yapmasi gereken aktiviteler ve
sinavlari gegme sorumluluklari is olarak tanimlanabilmektedir (Schaufeli & Taris, 2005). Ogrencilerin psikolojisi
acisindan bakildiginda, okul tikenmislik kavrami, yiiksek derecede akademik strese kronik olarak maruz kalmaya
bagh fiziksel, bilissel ve duygusal tikenme sendromu olarak ifade edilebilir (Romano vd., 2021). Zorlu akademik
sinav sureglerinden gecen 6grencilerin akademik stres diizeylerinin diger 6grencilere gére daha yiiksek oldugunu,
literatirde akademik stresin okul tiikenmisligine yol agan bazi arastirmalara rastlaniimistir (Cherniss, 1988;
Shirom, 1989; Divaris vd., 2012). Bu durumu yasayan bireyler, diger kisilerin taleplerini karsilayamamakta,
mesleki yeteneklerinin azalmasi, sosyal iletisimde diislisler yasanmasi gibi olumsuz etkileri ifade etmektedir
(Maslach & Jackson, 1981; Haman & Gordon, 2010). Duyarsizlasma, bireyler birlikte calistigi kisilere karsi
asagilayici ifadeler kullanmasi, bitmek bilmeyen sohbetler ve isten kagmalar seklinde kendini gésteren belli basli
semptomlardir. Kisi kendisini bu sekilde degerlendirdikce dislik kisisel basari hissini de yasayacak ve bu durum
kendi icinde kendini yogun bir sekilde sorgulamasina yol agmaktadir. Distik kisisel basari hissi de bireyin kendini
negatif degerlendirme egilimi olarak ifade edilebilir (Cordes & Dougherty, 1993). Spor bilimleri fakiltesinde
O0grenim goren 6grencilerin gerek teorik derslerin gerekse uygulamali derslerin yogunlugu, 6grencilere yonelik

sinav odakli basari baskisi gibi sorunlar okul tiikenmisligine neden olabilmektedir. Bu durum 6grencilerin is bulma
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umudu Uzerine olumsuz etkisi oldugu gibi gelecege yonelik kaygilarinin da yikselmesine neden oldugu
disinilmektedir. Bu agidan mevcut g¢alismanin sonuglari okul tikenmisliginin is bulma Uzerine etkisi ortaya
koyacag gibi, tiikenmisligi azaltacak dnlemlerin alinmasina ve dolaysiyla is bulma umutlari tizerine olumlu bir
katkisi olacagl dusinulmektedir. Bu 6zden hareketle ¢alismamizin amaci spor bilimleri fakultesinin antrendrlik,
spor yoneticiligi ve beden egitimi 6gretmenligi bolimlerinde 6grenim goren 6grencilerin okul tiikenmisliklerinin
is bulma umutlar Gzerine etkisinin incelenmesidir. Bu amag¢ dogrultusunda calismanin hipotezleri asagida

siralanmustir.

H1: Ogrencilerin yasadig okul tiikenmisliklerinin is umutlari tizerinde anlamli bir etkisi vardir.
H2: Antrendrliik kademesi ve sinif derecelerinin is umudu tzerinde anlamli etkisi vardir.
H3: Ogrenim gériilen bdlim degiskeninin okul tiikkenmisligi tizerinde anlaml etkisi vardir.

H4: Ogrenim gériilen bdlim degiskeninin is umudu Gzerinde anlamli etkisi vardir.

YONTEM

Arastirma Modeli

Spor bilimlerinde 6grenim goren 6grencilerin okul tiikenmisliginin is umudu (zerine etkisinin incelenmesinin
amaglandigi bu ¢alismada, arastirma desenlerinden iligkisel karsilagtirmali aragtirma modeli kullanilmistir.
Nedensel karsilastirmali modelin kullanildigi arastirmalar, ortaya ¢ikmis/var olan bir durumun ya da olayin
nedenlerini etkileyen degiskenleri ya da bir etkinin sonugclarini belirlemeye yonelik bir arastirma tartdir
(BUyukoztirk, 2012). Bu arastirma deseninin segilmesinin amaci, bagimli ve bagimsiz degiskenler arasindaki etki
analizlerini gerceklestirmektir. iki ya da daha fazla bagimsiz degiskenin bagimli degisken lizerinde etkisi olup
olmadigini belirlemeyi amaclayan nicel arastirma yontemlerinden iliskisel tarama deseni kullaniimistir (Karasar,

2016; Glirbuiz & Sahin, 2018).
Calisma Grubu

Calismanin evreni bir Turk Universitesinin spor bilimleri fakiltesinin antrendrlik, spor yoneticiligi ve beden
egitimi 6gretmenligi bolimlerinde egitim alan 1., 2., 3. ve 4. sinif 6grencilerinden olusmaktadir. %95 giiven diizeyi
ve %5 hata payinin kullanildigi, olasilikh olmayan 6rnekleme yéntemlerinden kolayda érnekleme yontemi ile
yuritilen arastirmanin 6rnekleminiise (erkek=150, kadin=102) olmak tizere 252 antrenorliik, spor yoneticiligi ve

beden egitimi 6gretmenligi boliimlerinde 6grenim goren 1., 2., 3. ve 4. sinif 6grencilerinden olusmaktadir.

Veri Toplama Araglari

Okul Titkenmislik Olcedi

Bu calismada arastirmacinin belirledigi ve oOgrencilerin demografik bilgilerini iceren kisisel bilgi formu ile
ogrencilerin okul tikenmislik diizeylerini belirlemek amaciyla Salmela-Arovd, (2009) tarafindan gelistirilen, Secer

vd., (2013) tarafindan Tiirkge’ye uyarlanan Okul Tiikenmislik Olcegi kullanilmistir. Olgek 5’li likert tipli, 9
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maddeden olusan ve duygusal tiikenmislik, Duyarsizlik ve Diisiik Basari Hissi olmak Uzere toplam varyansin
%63,25 aciklandigl l¢ alt 6lgekten meydana gelmistir. Bir yanitlayici 6lgekten 9 ile 45 puan arasinda puan
almaktadir. Okul Tiikenmislik Olgeginin i¢ tutarlik katsayisi a=0,75 iki yari giivenirlik katsayisi ise a=0,72 olarak
bulunmustur. Olgegin alt boyutlarinda ise duygusal tiikkenme alt boyutu icin i¢ tutarlilik giivenirlik katsayisi a=0,75
iki yari glivenirligi a=0,71 olarak bulunmustur. Duyarsizlagma alt boyutunda ig tutarlihk katsayisi a=0,74 ve iki yari
glvenirlik katsayisi a=0,70 olarak bulunmustur. Dusik kisisel basari alt boyutunda ise i¢ tutarlilik katsayisi a=0,76
ve iki yari glivenirlik katsayisi a=0,74’tiir. i¢ tutarlilik, iki yari glivenirligi ve test-tekrar test giivenirlik katsayilarina

iliskin veriler 6lgegin tamaminin ve alt boyutlarinin glivenilir sonuglar tasidigini géstermektedir.

is Umudu Olgegi

Ogrencilerin is umudu diizeylerine iliskin verileri toplamak amaciyla Hong, Polanin & Pigott, (2012) tarafindan
gelistirilmis ve Akin vd., (2013) tarafindan Tiirkgeye uyarlanan is Umudu Olgegi kullanilmistir. Olgek 5’li likert tipli,
14 maddeden olusan ve 4 maddeden olusan Psikolojik Gliglendirme, 10 maddeden olusan Amag Yénelimli Yol
olmak tlizere iki alt dlcekten meydana gelmistir. is umudu 6lgeginin maddeler arasinda i¢ tutarlik katsayisi
(a=0,94), Psikolojik gliclendirme alt boyutunun maddeler arasindaki i¢ tutarhlik katsayisi (a=0,74), amag yonelimli
yol alt boyutunun ise (a=0,67) olarak belirlenmistir. Bir yanitlayici Olgekten O ile 140 puan arasinda
puanlandirilmaktadir. Mevcut ¢alismada ise is umudu 6lcegi maddelerinin arasinda i¢ tutarhilik katsayisi (a=,92),
duygusal tikenmislik alt boyutunun (a=,78), duyarsizlasma alt boyutunun (a=,88) ve disik basari hissi alt
boyutunun ise (a=,74) olarak belirlenmistir. is umudu dlcegi maddelerinin arasinda i¢ tutarhlik katsayisi (a=,90),
psikolojik gligclendirme alt boyutunun (a=,65), amag yonelimli yol (a=,90) olarak belirlenmistir. Bu sonuglara gére

arastirmamiz kapsaminda kullanilan 6lgeklerin glivenilir oldugu séylenebilir.

Verilerin Analizi

Calisma amacina uygun sekilde toplanan verilerin yapilan normallik analizi sonucunda, verilerin normal dagilima
uygun oldugu gorulmis ve verilerin analizinde parametrik testlerin yapilmasina karar verilmistir. Toplanan
verilerin ortalama, medyan degerlerinin birbirlerine yakinligi ile verilerin ¢carpiklik ve basiklik degerlerinin 1,96
degerleri arasinda olup olmadigi durumuna bakilarak normal dagilim analizine bakilmis ve bu bulgulara goére
parametrik testlerin yapilmasina karar verilmistir. (Tablo 2). Bu dogrultuda iki bagimsiz degiskenin bir bagiml
degisken Uzerindeki etkisini 6lcmek amaciyla ANOVA analizi, bir bagimsiz degiskenin iki bagimh degisken
arasindaki farkhlastirmayi 6lgmek amaciyla MANOVA analizi, birden ¢ok bagimsiz degiskenin bir bagimh degisken

Uzerindeki etkisini 6lgmek amaciyla ¢oklu dogrusal regresyon analizleri kullaniimigtir.

Siire¢

Bu arastirmada iliskisel arastirma modeli kullaniimistir. Katilimcilar, Spor Bilimleri Fakiltesi beden egitimi
ogretmenligi, spor yoneticiligi ve antrendrlik boélimlerinden 6grencilerden olusmaktadir. Veri toplama araglari

olan kisisel bilgi formu ve o&lcekler elektronik ortamda &grencilere génderilmistir. Olcekler toplamda 300
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dgrenciye gonderilmistir. 260 6grenciden geri bildirim alinmistir. Olceklerden sekizi 6lcek kurallarina uyulmadan

yanitlandigi icin degerlendirmeye alinmamistir.

BULGULAR
Tablo 1. Ogrencilere iliskin Tanimlayici istatistikler
Degiskenler Gruplar f %
Cinsiyet Kadin 102 40,5
Erkek 150 59,5
18-20 117 46,4
Yasiniz 2124 135 53,6
. 1.Kademe 64 25,4
A;;;eer:::;k 2.Kademe 122 48,4
3.Kademe 66 26,2
1.Sinif 102 40,5
2.Sinif 72 28,6
Sinifiniz
3.5inif 50 19,8
4.Sinif 28 11,1
Spor Yoéneticiligi 142 56,3
Bolumiiniiz Antrenorlik 76 30,2
Ogretmenlik 34 13,5
n=252

Tablo 1’ de goéruldGgu gibi, 6grencilerin %59,5’i erkeklerden, %53,6’s1 21-24 yas arasinda, %48’i 2.Kademe
antrenorlik belgesine sahip, %40’1 1.Sinif 6grencilerinden ve %56,3’l spor yoneticiligi bolimiinde 6grenim goren

ogrencilerden olugsmaktadir.

Tablo 2. Olgeklere iliskin Normallik Analizi

Olgek ve Alt Boyutlari X median variance sd skewness kurtosis
Okul tikenmisligi genel 28,12 28,00 86,83 9,32 -0,011 -0,756
Duygusal tiikenmislik 12,03 12,00 16,79 4,10 0,256 -0,670
Duyarsizlasma 9,56 10,00 12,64 3,55 -0,137 -0,962
Duslik kisisel basari hissi 6,53 6,00 5,33 2,31 -0,151 -0,78
is umudu genel 110,21 110,00 435,34 20,86 -0,237 -0,808
Psikolojik gliclendirme 33,66 35,00 29,17 5,40 -0,614 -0,338
Amag yonelimli 76,55 77,50 290,80 17,05 -0,323 -0,756

Tablo 2’de gorildigu gibi olgekler ve alt boyutlarina iliskin betimleyici istatistikler incelendiginde ortalama,
medyan degerlerinin birbirlerine yakin olmasi, carpiklik ve basiklik degerlerinin +1,96 (Lin & Shao, 2002; Perry vd.
2002; George & Mallery 2010) arasinda degerler olmasi galismamiz igin toplanan verilerin normal dagilima uygun
oldugu tespit edilmistir. Bu sonuca goére verilerin ¢oziimlenmesinde parametrik test analizlerinden

faydalanmasina karar verilmistir.

Tablo 3. Olceklerden Elde Edilen Betimsel istatistikler

Olgekler n Minimum Maximum X sd
Okul tilkenmisligi genel 252 9 45 28,12 9,32
is umudu genel 252 58 140 110,21 20,86
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Tablo 3’te goriildigi gibi arastirmaya katilan 6grencilerin okul tiikenmislik diizeyleri orta dizeyde (3’E =28,12), is

umudu dizeyleri ise yiksek diizeyde (x_ =110,21) oldugu séylenebilir.

Tablo 4. Ogrencilerin is Umudu Uzerindeki Degiskenlere iliskin Ancova Analizi

Source Type Il Sum of Squares df Mean Square F p Partial Eta Squared
Corrected Model 9515,718a 11 865,07 2,081 0,022 0,087
Intercept 2203168,84 1 2203168,84 5300,638 0,000 0,957
Antrenorlik Kademesi 4941,03 2 2470,52 5,944  0,003* 0,047
Sinif 4615,75 3 1538,59 3,702  0,012* 0,044
Antrenorlik Kademesi*Sinif  1228,18 6 204,70 0,492 0,814 0,012
Error 99754,14 240 415,64
Total 3170141,00 252
Corrected Total 109269,85 251

*p<0,05

Tablo 4’te goruldigu gibi 6grencilerin sahip oldugu antrenorlik belgesinin kademe derecesinin (p<,05;p=,003) ve
sinif diizeyi degiskeninin (p<0,05;p=,012) is bulma umudu tzerinde anlamli bir etkisi oldugu belirlenmistir. Buna
karsilik antrendrlik kademe derecesi ile sinif derecesinin ayni anda is bulma umudu tzerinde anlamli bir etkisi
belirlenmemistir (p>0,05;p=,814). Antrendrlik kademe derecesi ile sinif derecesinin is bulma umudu Gzerindeki
etkisi %4 olarak belirlenmistir. Bu sonuca gore is bulma umudunun %4’ antrendrlik kademe derecesi ile sinif
derecesi tarafindan agiklanmaktadir. U¢ ve daha fazla gurup sayisi oldugu icin post-hoc testlerinden LSD testinin
yapilmasi uygun gorilmustir. Bu sonucuna gore 1.kademe ile 2. kademe ve 3. kademe arasinda, sinif

degiskeninde 1. sinif ile 3. sinif arasinda anlamli bir farklilik belirlenmistir.

Tablo 5. Gruplar Arasindaki Ortalamalara iliskin Analiz Sonuglari

Antrenorlik Kademesi Sinifiniz X sd
1.Sinif 124,15 13,37
1 Kademe 2.Sinif 111,88 20,63
3.Sinif 105,42 25,83
4.Sinif 124,75 21,51
1.Sinif 114,65 16,73
> Kademe 2.5inif 107,63 21,77
3.5inif 107,64 22,89
4.Sinif 113,40 21,85
1.Sinif 105,90 18,39
3 Kademe 2.Sinif 103,33 18,54
3.Sinif 96,89 17,50
4.Sinif 106,00 32,07

Tablo 5’te goriildigi gibi 1. kademe antrendrlik belgesine sahip ve 1. sinifta egitim géren 6grencilerin is bulma

umudu diizeyleri (3’E =124,15+13,37) 3. sinifta egitim géren 6grencilerin diizeylerine (3’E =105,42+25,83) gore daha
yiiksek oldugu tespit edilmistir. 3. kademe antrendrliik belgesine sahip ve 1. sinifta egitim goren 6grencilerin is
bulma umudu duzeyleri (3’E =105,90+18,39) 3. sinifta egitim goéren 6grencilerin dizeylerine (x_ =96,89+17,50) gore

daha yiksek oldugu tespit edilmistir. Bu sonuca gore 6grencilerin egitim aldiklari sinif derecesi arttikga is bulma

umutlarinin distigi belirlenmistir.
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Tablo 6. Ogrencilerin Okul Tiikenmisligi ve is Umudu Uzerindeki Béliim Degiskenine iliskin Manova Analizi

Partial
Dependent Type Il Sum of Mean Eta
Source Variable Squares df Square F p Squared
Corrected Okul Tukenmisligi 1459,780a 2 729,89 8,940 0,000 0,067
Model is Umudu 197,320b 2 98,66 0,230 0,798 0,002
Intercept Qkul Tukenmisligi 147141,008 1 147141,008 1801,76 0,000 0,879
Is Umudu 2190494,785 1 2190494,785 5000,65 0,000 0,953
e Okul Tikenmisligi ~ 1459,78 2 729,89 8,940 0,000** 0,067
Boluimiiniiz -
Is Umudu 197,32 2 98,66 0,230 0,798 0,002
Error Qkul Tikenmigligi 20334,649 249 81,665
Is Umudu 109072,534 249 438,042
Total Qkul Tikenmisgligi 221046 252
Is Umudu 3170141 252
Okul Tukenmigligi 21794,429 251
Corrected Total 5 du 109269,853 251

**p<0,01;aR?=,067;Adjusted R?=,059
bR? = ,002;Adjusted R?=,006

Tablo 6'da goriligi gibi 6grencilerin 6grenim gordikleri bolim degiskeni ile okul tikenmisligi ve is umudu
arasindaki farklilik incelendiginde, 6grencilerin okuduklari bélim ile okul tiikenmisligi arasinda anlamli bir farklilik
oldugu belirlenmisken (p=,000;p<0,01), is umudu ile arasinda anlamli bir farkhlik olmadigi gorilmustir

(p=,798;p>0,05). Ogrencilerin egitim aldiklari bsliimiin okul titkenmisliginin %5,9’unu acikladigi belirlenmistir

(R%=,05).
Tablo 7. Olceklerin Ortalamalarina iliskin Analiz Sonuglari
Olgekler B&limiiniiz X sd LSD Farklilik

Spor Yéneticiligi 26,37 9,18 12

Okul Tukenmisligi Genel Antrenorlik 31,75 8,77 3¢2
Ogretmenlik 27,32 9,00
Spor Yoneticiligi 110,97 19,84
is Umudu Genel Antrenorluk 109,04 22,73
Ogretmenlik 109,65 21,18

1=Spor Yéneticiligi;2=Antrenérliik;3=Beden Egitimi Ogretmenligi

Tablo 7’de gorildugi gibi, spor yoneticiligi bolima ile antrendrliik bolimi arasinda, antrenorlik ile 6gretmenlik
bolimu arasinda anlamh bir farkhlik oldugu belirlenmistir. Antrendrlilk bélimiinde 6grenim géren 6grencilerin
okul tikenmisligi duzeyleri (x=31,75%8,77) spor yoneticiligi (x=26,37+9,18) ve beden egitimi 6gretmenligi

(x=27,3249,00) bélumlerinde 6grenim goren 6grencilere gére daha yuksek oldugu goérilmustur.

Tablo 8. Ogrencilerin Okul Tiikenmisliginin is Umudu Uzerine Etkisine iliskin Analizi

. .. Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Bagimsiz Degisken
B SH 5 t p Tolerance VIF
Constant 127,455 4,034 31,597 000
! ’ ’ ! 1,000 1,000
Okul Tikenmisligi -,613 0,134 0,274 -4,503 ,000** ’ ’

R?=,029;R=,171
F(1-250=20,276; p=0,000; Durbin Watson=1,855
**p<0,01;Bagiml Degisken: is Umudu; Standardize edilmemis degerler kullanilmistir.

Tablo 8’'de gorildigi gibi arastirmaya katilan 6grencilerin okul tikenmisliginin is umudu lzerine etkisine iliskin

modelin anlamh oldugu belirlenmistir (F(1-250=20,276;p=0,000;p<0,01). Modele gére okul tiikenmisliginin (B=-
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,613) 6grencilerin is umudu (izerinde negatif yénde anlaml bir etkisi oldugu gérilmistiir. Ogrencilerin Is

umudunun %2’si okul tiikenmisligi degiskeni tarafindan agiklanmaktir (R?=,02).

Tablo 9. Ogrencilerin Okul Tiikenmisliginin is Bulma Olceginin Amag Yénelimi Uzerine Etkisine iliskin Analizi

y .. Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Bagimsiz Degisken
B SH i) t p Tolerance VIF
Consfant _ 9,800 3,286 27,635 0,000 201 3,438
Duygusal Tiikenmislik 0,851 ,460 ,204 1,852 ,065
Duyarsizlasma -1,484 ,605 -,309 -2,452 ,015* ,223 4,486
Diislik Basari Hissi -1,579 ,794 -,214 -1,989 ,048* ,307 3,258

R?=,12;R=,34
F(3-248=11,304; p=0,000; Durbin Watson=1,810
*p<0,05;Bagimli Degisken: Amag Yonelimli Yol; Standardize edilmis degerler kullaniimistir.

Tablo 9’da gorulGgu gibi arastirmaya katilan 6grencilerin okul tiikenmisliginin alt boyutlarinin is umudu alt
Olceklerinden amag yonelimi (izerine etkisine iliskin  modelin anlamh oldugu belirlenmistir (F@-
248)=11,304;p=0,000;p<0,01). Modele gére okul tiikenmisliginin duyarsizlasma (Bf=-,309) ve distik kisisel basari
hissi (B=-,214) alt boyutlarinin 6grencilerin amag yonelimi Gzerine negatif yonde anlamli bir etkisi oldugu
gorulmistir. Ancak duygusal tikenmisligin 6grencilerin amag yonelimi lzerinde anlamli bir etkisi yoktur
(P=,065;p>,05). Is umudu 6lgeginin dgrencilerin amag yéneliminin %12’si duyarsizlasma ve diisiik basari hissi

degiskenleri tarafindan aciklanmaktir (R?=,12).

Tablo 10. Ogrencilerin Okul Tikenmisliginin is Bulma Olgeginin Psikolojik Gliglendirme Uzerine Etkisine iliskin

Analizi
y y Unstandardized Coefficients Standardized Coefficients Collinearity Statistics
Bagimsiz Degisken

B SH 5 t p Tolerance VIF

Consfant _ 35,940 1,090 32,982 0,000 201 3438
Duygusal Tiikenmislik ,152 ,152 ,115 ,998 ,319

Duyarsizlasma -,058 ,201 -,038 -,290 ,772 ,223 4,486
Diisuik Basari Hissi -,545 ,263 -,233 -2,069 ,040 ,307 3,258

R?=,03;R=,18
F(3-248)=3,047; p=0,029; Durbin Watson=2,009
*p<0,05;Bagimli Degisken: Psikolojik Gliglendirme; Standardize edilmis degerler kullaniimistir.

Tablo 10’da goraluga gibi arastirmaya katilan 6grencilerin okul tiikenmisliginin alt boyutlarinin is umudu alt
Olgceklerinden psikolojik gliclendirme Uzerine etkisine iliskin modelin anlamh oldugu belirlenmistir (F-
248)=3,047;p=0,029;p<0,05). Modele gore okul tikenmisliginin dusik basar hissi (B=-,233) alt boyutunun
ogrencilerin psikolojik gliclendirme (izerine negatif yonde anlamli bir etkisi oldugu goériilmistiir. Ancak duygusal
tikenmisligin (P=,319;p>,05) ve duyarsizlasmanin 6grencilerin psikolojik gliclendirme lizerinde anlamli bir etkisi
yoktur (P=,772;p>,05). is umudu 6lgeginin dgrencilerin psikolojik giiglendirmenin %3G disiik basari hissi

degiskeni tarafindan aciklanmaktir (R?=,03).

TARTISMA ve SONUC

Spor bilimleri fakiltesinde egitim alan 6grencilerin okul tiikenmisliginin is umudu lzerine etkisinin incelenmesinin
amaclandigi bu ¢calismada, ayni zaman da arastirmaci tarafindan gelistirilen kisisel bilgi formunda yer verilen bazi

degiskenlerin de okul tiikenmisligi ve is umudu Uzerine etkileri arastiriimistir. Literatlrde tlikenmislik Gzerine ¢ok
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sayida ¢alismaya yer verilmistir; ancak okul tiikenmigligi ve is umudu gibi degiskenler arasindaki etki iligkisini ele
alan galismalar sinirlidir. Bu agidan ¢alismamizin literatiire katki saglayacagi diisiinilmektedir. Calismada genel
olarak 6grencilerin okul tikenmisligi diizeyleri orta diizeyde, is umudu diizeyleri de yliksek diizeyde oldugu tespit
edilmistir (Tablo 3). Literatlrde 6grencilerin okul tikenmislik diizeyleri ile ilgili bazi calismalara rastlaniimistir.
Spittle vd., 2015; Sorkkila vd., 2017; Boyaci & Ozhan, 2018; Tomaszek & Muchacka-Cymerman, 2019 tarafindan
yapilan galismalarda, kullanilan 6rneklemin okul tikenmislik dizeylerinin oldukca yiksek oldugu sonucuna
varmislardir. Bu sonucun mevcut ¢alisma sonuglarindan daha yiliksek ¢ikmasi, érneklemin farkli okullardan
toplanilmasi ve 0Ogrencileri okul tikenmisligine iten sebeplerin farkli stresorlerden kaynaklandig
disinilmektedir. Calismada antrenorliik kademesi derecesinin ve sinif diizeylerinin 6grencilerin is umudu
Gzerine anlamli ve pozitif bir etkisi oldugu belirlenmistir. Yapilan analiz sonucuna gore 3. kademe antrendrlik
belgesi olanlarin 1. kademe antrendrliik belgesine sahip olan 6grencilere gore is umudu diizeylerinin daha yliksek
oldugu gorilmustir. Buna gore, 6grencilerin sahip oldugu antrendrlik kademesinin derecesi yiikseldikge, is
umudu dizeylerinin de arttigi ve gelecek kaygilarinin azaldigi séylenebilir. Bunun sebebinin ise gelecekte meslek
olarak diisiindlgl spor dalina iliskin aldigi egitim ve alandaki uzmanligi derinlestikge, mezun olduktan sonra ilgili
spor dalinda, spor sektoriinde is bulma konusundaki kaygilarinin ve buna yénelik yasadigi stresorlerin azaldigi,
alanina daha ¢ok hakim oldugu, psikolojik yonden daha gii¢lii olmasi onun 6zgliveninin ve 6zsaygisinin artmasina,
bir amaca baglanip bu amaca yonelik olarak kendi yolunu ¢izdigi séylenebilir. Arastirma da kullanilan bir baska
degisken olan sinif diizeyi derecesinde ise 6grencilerin sinif diizeyleri arttikga is umudu diizeylerinde azalma
oldugu gorilmistir. Buna gore arastirmada 1.sinifta 6grenim goren 6grencilerin 3. sinifta 6grenim goéren
Ogrencilere gore daha yiksek is umudunu tasidiklari gériilmistir. Bunun sebebinin sadece sinif degiskeni bazinda
distndldiginde, 3. sinif 6grencilerin okuldan mezun olma durumlari yakinlagtik¢a is bulma ve ¢alisma
konusundaki gelecege yonelik kaygi tasidiklari, mezun olma zamani yaklastikga alaninda is bulma konusunda
gerek ailelerinin bu yondeki beklentileri gerekse toplum baskisinin olusturdugu stresin etkisiyle is bulma
konusunda daha karamsar bir yapiya birindukleri distnilmektedir (Tablo 4). Calismayla benzerlik gosteren
(Kocaeksi, 2016; Umutlu & Bayar, 2018; Aydin vd., 2019) tarafindan yapilan galismalarinda, 1. sinif 6grencilerin is
umudu dizeylerinin 4. sinif 6grencilerinden daha yiksek bulunmasi ¢alismanin sonuglarini destekler niteliktedir.
4. sinif 6grencilerin gelecege yonelik kaygi tasimalari, kamu ya da 6zel sektérde calisma ikilemi yasamalari,
akademik kariyer ile farkh bir sektdrde ¢alisma konusundaki kararsizlik yasamalari gibi stresorlerin etkisiyle

ogrenciler is bulmaya yonelik bir umutsuzluk yasamaktadirlar.

Calismada o6grencilerin 6grenim gordikleri bollimlerinin okul tliikenmislikleri tGzerinde anlamli etkisi oldugu
belirlenmistir. Buna gore antrendrlik bélimiinde 6grenim goren 6grencilerin okul tikenmislik diizeylerinin spor
yoneticiligi ve beden egitimi 6gretmenligi bélimlerinde 6grenim goren 6grencilere gére daha yiksek oldugu
gorilmistir. Bunun sebebinin antrendrlitk boliminidn hem uygulamali hem de teorik bazl derslerinin daha
yogun olmasi, derslerin zorluk derecelerinin daha yiiksek olmasi ve uygulamali ders yiiklerinin diger bolimlere
nazaran daha fazla yer tutmasindan kaynaklandigi disiiniiimektedir (Tablo 6). Mevcut ¢alismanin sonuglari ile

benzerlik gosteren (Kocaeksi, 2016) tarafindan yapilan ¢alismasinda, 6grencilerin okul tikenmisliginin
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ortalamalari ile beden egitimi 6gretmenligi, antrendrliik ve rekreasyon boliimleri arasinda anlamli bir farklilik
belirlemistir. Calismada en yiksek okul tiikenmisligi rekreasyon boliminde, en disik dizey ise beden egitimi
ogretmenligi bolimlerinde gergeklesmistir. Calismanin sonuglarindan farkh gikmasinin sebebinin farkh 6rneklem
farkliligindan ve uygulanan ders programlarinin, ders yiklerinin farklihgindan kaynaklandigi diigtinilmektedir.
Akademik yolda yiriiyen 6grencilerin bu yolda olmayan 6grencilere goére daha ylksekokul tiikenmisligi
yasadiklarini da ortaya koyan bazi ¢alismalar yer almaktadir (Salmela-Aro vd., 2008). Okul tikenmisliginin
ogrencilerin is umudu Gzerinde negatif yonde anlamli bir etkisi (B=-,613) oldugu belirlenmistir (Tablo 8). Bu
sonuca gore sinav odakli egitim sisteminin dayattigi basari beklentisinin yaninda, 6grencilere ailelerinin ve
toplumun mezun olma ve mezuniyet sonrasi is bulma yoniinde yaptiklari baskidan dolayi 6grencilerde énemli
oranda stresor olusturmasina yol agmistir. Bu durum 6grencilerin okuldan bikma, derslerden sikilma gibi nedenler
okul tiikenmislik hissinin de artmasina neden olmustur. Bu dogrultuda 6grencilerin Gzerindeki sinav odakli basarili
olma baskisi yerine, onlari basarili kilacak motive edici énlemlerin alinmasi hem 6grencilerin yasadiklari okul
tikenmisligi hissini azaltacak hem de gelecekte is bulma ve meslek edinmeye yonelik pozitif dislincelerini

arttirmaya yardimci olabilir.

Ayrica galismada, okul tiikenmisliginin duyarsizlasma (B=-,309) ve dusik kisisel basari hissi (B=-,214) alt
boyutlarinin is umudunun alt boyutu olan amag yoénelimli yol tzerinde negatif yonde anlaml bir etkisi oldugu
belirlenmistir. Bu sonuca gore 6grencilerin okul tikenmisligine yol acan derslere, 6gretmenlere, 6devlere ve
sinava yonelik duyarsizlagsmalarini diistirticii 6nlemlerin alinmasi, mezuniyetten sonra 6grencilerin is umutlarinin
yukseltilmesinde bir amag edinme, onlari bir amaca baglama ve o amaci gergeklestirmeye yonelik davraniglarini
pekistirici yonde katki saglayabilir. Mevcut ¢calismada distik kisisel basari hissinin 6grencilerin amag yénelimli yol
Uzerinde negatif yonde anlamli bir etkisi oldugu gorilmistir. Bu durumda disik kisisel basari hissi yasayan
ogrencilerin elde ettigi basarilarin takdir edilmemesi ve deger gormemesi sonucunda ortaya ¢ikan bir durumdur.
Bu durumu yasayan o&grenciler kendi yeteneklerini sorgulamaya baslamalarinin sonucunda 0Ozsaygi ve
ozglvenlerini kaybetme gibi bir durumla karsi karsiya kalmaktadirlar. Duslik kisisel basari hissinin en ¢ok
yasandigl ortamlar bir toplulukla beraber galisma ya da projede gérev alma gibi ortamlarda yasanmaktadir
(Cordes vd., 1997). Buna goére bu hissi yasayan 6grencilerin derslerde, teorik ve uygulamali sinavlarda elde
ettikleri basarinin takdir edilmesi ve bu anlamda 6gretmenleri tarafindan deger gérmeleri, spora yonelik yapilan
projelerde 6grencilere goérev verilmesi ve sorumluluk tagimalari hem okul tiikenmisligini yasama dizeylerini
disirecegi gibi hem de bir amag edinme ve amaca baglanmak igin yol cizilecegi, gelecekte is bulma umutlarn
dizeylerinde artis olacagi dislintilmektedir. Spor bilimleri fakiltesinin spor yoneticiligi, antrenorliik ve beden
egitimi 6gretmenligi bolimlerinde 6grenim goren ogrencilerin okul tiikenmisliginin is umudu (zerine etkisini
konu alan bu galismada, genel olarak 6grencilerin okul tikenmislik dizeylerinin orta dizeyde is umudu
dizeylerinin ise yiksek diizeyde oldugu belirlenmistir. Antrenorliik bolimi 6grencilerinin okul tiikenmislikleri,
diger bolimde egitim goren oOgrencilere gore daha yiliksek oldugu tespit edilmistir. Calismada 3. kademe
antrenorlik belgesine sahip 6grencilerin is bulmaya déniik umutlari 1. kademe belgesi olanlara gore daha yiiksek

oldugu belirlenmistir. Buna karsin 3. sinif 6grencilerin 1. sinif 6grencilere gore is umudu diizeylerinin daha disiik
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oldugu gérilmistir (Tablo 5). Ogrencilerin okul tikkenmisliklerinin is umutlari Gizerine negatif yénde anlamli etkisi
belirlenmistir (Tablo 9). Bu acidan o6grencilerin okula yonelik tikenmisliklerine neden olan faktorlerde
(uygulamali ve teorik ders yiklerinin fazla olmasi, akademik basari beklentilerinin 6grenciler Gzerindeki baskisi)
iyilestirme yapilmasi ve 6nlemler alinmasi 6grencilerin okul tiikenmisligini azaltarak is umudu diizeylerini
arttirabilir. Calismada 6grencilerin okul tiikenmisligin alt boyutu olan duyarsizlagmanin is umudunun alt boyutu
olan amag y6nelimli yol Gzerine en yliksek negatif yonde anlamli bir etkisi oldugu belirlenmistir. Bu sonuca gore
ogrencileri okula, projelere ve gerek uygulamali gerekse teorik derslere yonelik duyarsizlastiran unsurlarin
ortadan kaldiriimasi yolu ile 6grencileri belirli bir amaca baglayarak, onlarin elde ettikleri basarilari takdir ederek
ve onlara deger vererek duyarsizlasma dizeylerinin diismesi dolaysiyla daha duyarl hale getirip is umutlarini
arttirici yonde katki saglayabilir. Ayrica 6grencilerin diisiik basari hissinin psikolojik giiclendirme Uzerine negatif
yonde anlamli etkisi oldugu belirlenmistir. Ogrencilerin uygulamali/teorik derslerde ve projelerde elde ettikleri
basarilarin takdir edilmesi ve bu anlamda deger gérmeleri basari hislerini, 6zglivenlerini ve 6zsaygilarini
yukselmesine bunun da 6grencilerin psikolojik gliclenmesine katki saylayacagini ve is umudu dizeylerini
arttiracagl yoninde katki saglayacagl dusinilmektedir. Calismada okul tiikenmigliginin is bulma umudu
Uzerindeki etkisi negatif yonde yiksek diuzeyde gikmasi (B=-,613), 6grencilerin yasadigi okul tiikenmisliginin en
aza indirmek icin gerekli dnlemlerin alinmasiyla mezun olduktan sonraki gelecege yonelik is umudu dizeylerini
de yukseltecektir. Sonug olarak bu tiikenmislige neden olan faktorler; teorik ve uygulama derslerinin 6grencilere
binen asir ylk, basarilarin begenilmemesi ve takdir edilmemesi gibi durumlari en asgari diizeye indirgeyerek
tikenmislik dizeyleri azaltilabilir. Calismanin sonuglari okul tikenmisligin is bulma umudu tzerine etkisine iligkin
sonraki caligmalarin bulgularini destekleyecek 6n kanitlar sunmaktadir. Gelecekte yapilmasi diislintilen akademik
¢alismalarda farkli fakiltelerden 6rneklemler toplanip okul tiikenmisligi ile is bulma umudu tzerindeki etkisine
yonelik daha genis tabanli calismalar yapilabilir. Béylece yasanan okul tiikenmigliginin diizeyleri belirlenip azaltic

onlemler alinabilir.

ONERILER

Ogrencilere ydnelik kendi spor dallarina uygun 3. Kademe antrenérliik belgesinin verilmesi yéniinde egitimler
tesvik edilmeli. Bu yontemle tikenmislikleri azalabilir ve is bulma umutlari arttirilabilir. Mevcut ¢alismada spor
bilimleri fakiltesi 6grencileri ile sinirli kalinmistir. Gelecek c¢alismalar igin farkh fakilte de 6grenim goéren
Ogrenciler arastirmaya dahil edilebilir. Okul tiikenmisligi is bulma umudu Gzerine etkisinde, stres yonetimi

degiskeninin araci degisken olmasina iliskin arastirmalar yapilabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Bu calismada Usak Universitesi Etik Kurulundan 197-197-06 karar numarali etik kurul onayi alinmistir.
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Yazar(lar)in Katki Orani Beyani: Yazarlar herhangi bir ¢ikar catismasi beyan etmediler. Bu c¢alismaya birinci

yazarin katki orani %70, ikinci yazarin katki orani %30’dur.
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