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ABSTRACT

The aim of this research is to investigate the organizational support perceptions and
organizational commitment levels of educational employees with the meta-analysis method.
With this aim, the research examined whether there was a significant difference in the effect size
related to the moderator variables in studies investigating the relationships between
organizational support perceptions of educational employees and organizational commitment
levels. Studies from 1998 to 2020 investigating the correlation between the organizational
support perceptions and organizational commitment levels of educational employees with
sample sizes and correlation coefficients were included in the research. Studies were included in
the research by using databases such as Proquest, Council of Higher Education (CoHE) National
Thesis Center and Google Academic. The research included 20 studies within the meta-analysis.
Validity and publication bias in the research were investigated with Rosenthal’s failsafe N
method, Begg and Mazumdar’s rank correlation and Egger’s linear regression test and it was
concluded that the research had low publication bias. Normal distribution of studies included
within the scope of the meta-analysis was investigated and the homogeneity test was completed
to identify the meta-analysis model. The random effects model was used to calculate the general
effect size of the studies included in the research. The meta-analysis results identified that the
general effect size for the relationship between organizational support perceptions and
organizational commitment levels of educational employees had moderate level and was
positive. Additionally, there was no significant difference according to the moderator variables of
year, school type and organizational commitment scale used in the studies for the effect size of
studies about the relationship between organizational support perceptions and organizational
commitment levels of educational employees. There were significant differences according to the
moderator variables of publication type, location of the study and organizational support scale
used.

Keywords: Organizational Support, organizational commitment, meta-analysis.
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INTRODUCTION

Awareness that the human capital of an organization is a valuable asset is very important to the same degree
for both the individual and the organization. Perceived organizational support represents the perceptions of an
employee about the importance given to their welfare and the degree of value attached to them by the
organization (Eisenberger, Huntington, Hutchison & Sowa, 1986; Eisenberger, Malone & Presson, 2016).
According to another definition, perceived organizational support represents how secure the employee feels
they are within the organization and that they know there is an organization behind them at all times
(Ozdevecioglu, 2003). Employees who feel supported by their organization display more effort to complete
their duties successfully (Makanjee, Hartzer & Uys, 2006). Due to organizational support, behavior of
employees may be shaped by the organization in a variety of ways. Organizational support is a source of
motivation encouraging action by employees and directing their behavior. The degree of organizational support
is determined by situations like problems, errors and possible reactions to previous performance of employees
in the organization, the organization paying a fair wage, and employees seeing their jobs as meaningful and
interesting. Organizational support increases expectations about rewards for all the efforts made by employees
to reach the targets of the organization. When requirements for praise and approval are met with
organizational support, employees form an emotional bond with the organization and connect with the
organization with a feeling of belonging in addition to including it within their self-identity. Due to emotional
bonding of employees, there is an increase in efforts expended to participate in activities, show high

performance and reach the organization’s targets (Eisenberger et al., 1986).

The organizational support perceptions and emotional commitment levels (Eisenberger et al., 1986; Rhoades &
Eisenberger, 2002) of employees to organizations are closely related to work satisfaction and organizational
citizenship behavior (Riggle, Edmondson & Hansen, 2009), leader-member interaction (Wayne, Shore & Liden,
1997), and innovation (Eisenberger, Fasolo & Davis-LaMastro 1990). Meta-analysis research including 70
studies by Rhoades and Eisenberger (2002) found strong relationships between the predecessors of perceived
organizational support of just behavior of the organization (rational justice and organizational policies),
manager support, rewards and suitable working conditions. The outcomes of organizational support included
direct strong correlations between emotional commitment, work satisfaction, positive mood in work, desire to
stay with the organization and intention to work. Additionally, there was a strong negative relationship
between perceived organizational support and organizational policy perception (Rhoades & Eisenberger 2002;
Sides, 2013). Reward perceptions like positive feelings between managers towards employees in the
organization, compatibility between real wage and expected wage, and performance ratings by management
increase perceived organizational support (Wayne et al., 1997). At the same time, support provided by
organizations reduces work absences among employees (Eisenberger et al., 1986) and increases volunteer

tendencies for overtime and completing unwanted tasks (Shore & Barksdale, 1998).
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Perceived organizational support carries very great importance in terms of education organizations. According
to Holsblat (2014), when teachers feel supported by their schools, they display organizational citizenship
behavior to the same degree. Teachers displaying high rates of organizational citizenship behavior makes the
school climate more enjoyable and increases student success (Holsblat, 2014). Research by Argon and Yilmaz
(2019) identified that perceived organizational support positively affected the mood of teachers about teaching
and it was probable that teachers with high organizational support perceptions have reduced anxiety and
anger, and lower negative feelings, with increased pride, pleasure and hopeful feelings. Stated differently,
teachers receiving high rates of assistance, praise and interest from their school are predicted to have high
positive feelings about teaching and low negative feelings about teaching (Argon & Yilmaz 2019). Research
about the organizational support perception of teachers by Dogan (2014) identified that administrative support
increased the organizational support perception of teachers. There was a negative correlation found between
cognitive, affective and behavioral cynicism attitudes of teachers toward the organization with organizational
support perceptions (Gokyer & Tirkoglu, 2018). According to Terzi and Celik (2016), when school leadership
display democratic leadership behavior, teachers have increased organizational support perceptions, while if
school leadership display autocratic, or disinterested, leadership behavior, the perceived organizational

support levels reduce.

Organizational commitment is defined as the strength of the individual’s identification with the organization
and feeling of belongingness to the organization (Porter, Steers, Mowday & Boulian, 1974). It may be expressed
as the psychological status committing the individual to the organization (Meyer & Allen, 1991, p.14). In
addition to reducing the employee’s thoughts about leaving the organization, voluntary participation and
desire to contribute to the organization beyond the requirements of work are markers of positive commitment
(O'Reilly & Chatman, 1986). Organizational commitment is related to the interlocking relationships ensuring
interaction between managers and employees (Obeng & Ugboro, 2003). Due to the employee’s commitment to
the organization, adjustment to the aims and values of the organization is ensured and the tendency to
voluntarily expend effort for the organization increases (Mowday, Steers & Porter, 1979). It is possible that
employees perform more successful work when they feel they are bonded to the organization. Stated
differently, an individual being committed to an organization will ensure contribution to the efficacy and
efficiency of the organization (Ozdevecioglu, 2003). As the employee’s commitment to the organization
increases, positive situations like increases in feelings of loyalty and responsibility toward the organization,
increases in the individual remaining at work, falls in resignation rates from work and higher work satisfaction
are experienced. If the organizational commitment level is low, negative situations are observed like falls in the
quality of work, ignorance of the organization’s progress, disloyalty toward the organization, reduced duration

at work, reduced desire to go to work, increased absenteeism and high workforce turnover (Kaplan, 2010).

Organizational commitment was classified in three ways by Meyer and Allen (1997) as affective commitment,
continuance commitment and normative commitment of employees. Affective commitment represents the

employee’s participation in the organization, identification with the organization and emotional bond to the

2380



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

organization. Continuance commitment represents awareness of costs related to leaving the organization.
Employees are initially committed to the organization with continuance commitment because they need a job.
Normative commitment represents the feeling of obligation to continue doing the job. Employees feel obliged
to remain with the organization. Normative commitment refers to voluntary or involuntary completion of a
given duty. Normative commitment is strongly correlated with work satisfaction, work participation and
organizational citizenship (Devos, Tuytens & Hulpia, 2014; Meyer & Allen, 1997). Affective, normative and
continuance commitment may be seen as components of organizational commitment because employees may
have varying degrees of all three commitment types in their relationship with the organization. For example, an
individual may have a strong bond with the organization; however, they may not feel any need to remain with
the organization. Another individual may be aware of the need to leave in economic terms but enjoy working
for the organization. Another person again may have the obligation, need and desire to continue working with
the organization. As a result, to obtain a broad perspective it is most correct to consider how strong all three
types of commitment are instead of separately classifying employees’ relationships with the organization
(Meyer & Allen 1991). Additionally, another classification was made by O’Reilly and Chatman (1986). They
classified organizational commitment in three ways as a) adjustment based on external rewards, b)
identification based on desire for membership and c) internalized commitment based on compatibility between

individual and organizational values (O’Reilly & Chatman 1986).

The organizational commitment of teachers is the degree of their psychological commitment to the profession
(Coladarci, 1992), and may be defined as strong belief and acceptance of the aims and values of the school,
volunteering to make important efforts in the name of the school and a strong desire to maintain membership
of the school (Sezgin, 2009). When teachers attach importance to the organizational climate, they feel secure
and feel more responsibility for the students in the school. As a result, they form a bond with the school and
over time high degrees of organizational commitment emerge (Shapira-Lishchinsky & Rosenblatt 2010).
Additionally, teachers with more affective and normative commitment ensure reduced workplace turnover
(Shapira-Lishchinsky & Rosenblatt 2010) and increased academic success of students (Haftkhavani, Faghiharam
& Araghieh, 2012). Teachers with more feeling of commitment to the teaching profession and school will
expend more effort to increase the success of students and will care about and adopt the aims and values of

the school (Sezgin, 2010).

There is much research about organizational commitment in educational organizations. Researchers have
found significant relationships between the organizational commitment levels of educational workers with
organizational culture (Balay & ipek, 2010; Sezgin, 2010), organization health (Sezgin, 2009; Korkmaz, 2011),
leadership styles of school principals Bulug, 2009), transformational leadership style of the leader (Aydin, Sarier
& Uysal, 2010), distributed leadership (Devos, Tuytens and Hulpia, 2014), work satisfaction (Fresko, Kfir &
Nasser, 1997), academic optimism (Coban & Demirtas, 2020), and organizational justice (Ugurlu & Ustiiner,
2011). Organizational commitment may assist in reducing the negative feelings towards the organization.

Research by Yildiz (2013) found that as teachers’ commitment to the organization increased, their opposition
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to the organization and organization cynicism perceptions reduced. According to Cetin, Basim and Aydogan
(2011), the affective commitment and normative commitment of teachers to the organization have negative
effects on emotional burnout. Organizational commitment is the most important tool to increase the efficiency
of workers and to achieve the aims of the organization. Increasing the commitment to the organization of

teachers will increase the power of schools for social transformation (Ugurlu & Ustiiner, 2011).

There are many studies investigating the relationship between perceived organizational support and
organizational commitment in the relevant literature (Celep & Eler-Yilmaztiirk, 2012; Egriboyun, 2013;
Khurram, 2009; Panaccio & Vandenberghe, 2009; Ozdevecioglu, 2013; Richardson, 2019). Riggle, Edmondson
and Hansen (2009) in research on the manufacturing sector investigated the correlation between perceived
organizational support with variables like organizational commitment, work satisfaction, performance and
desire to leave the job with the meta-analysis method. This study presents limited analysis as it was performed
in the processing field and does not provide current information as it was performed in the past. A meta-
analysis study by Kasalak (2020) investigated the effect of organizational support on organizational outcomes
and performed limited analysis by including low numbers of studies revealing the relationships between
perceived organizational support and organizational commitment. Additionally, the study did not reveal the
effect of some moderator variables (publication type, year, location and scale tools used) on the relationship
between perceived organizational support and organizational commitment. Due to these limitations, there is a
need to perform a meta-analysis study to identify the current and more comprehensive state of studies
investigating the relationship between the organizational support perceptions and organizational commitment
levels of educational workers. The meta-analysis study to be performed on this topic will provide important
contributions to the relevant literature by revealing the level of correlation between perceived organizational
support and organizational commitment and also investigating the effect of moderator variables on this

relationship.

The aim of this research is to investigate the relationship between organizational support perceptions and
organizational commitment levels of educational workers with the meta-analysis method. In line with this aim,

the answers to the following questions were sought;

1. What are the frequency and percentage distributions of moderator variables in studies included within
the scope of the meta-analysis?

2. What is the mean effect size of the relationship between the organizational support perceptions and
organizational commitment levels of educational workers?

3. Are there significant differences according to the moderator variables of publication type, year,
location, school type and scale tools used in studies on the effect size of the correlation between

organizational support perceptions and organizational commitment levels of educational workers?
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METHOD

In the research, the relationship between organizational support perceptions and organizational commitment
levels of educational workers was investigated with the meta-analysis method. Meta-analysis groups studies
with similarities in terms of topic, theme or study area according to certain criteria to combine and interpret
the quantitative findings of all the studies (Dinger, 2014, p.13). The meta-analysis method may also predict the
reality of the relationship between variables (Hunter & Schmidt, 2004). Considering the processes and
important points to be performed before data analysis, the analysis was planned as follows; a) selection
process for the data (studies), b) preparation of selected data for analysis, and c) identification of suitable

model in analysis and interpretation of results.

Data Collection Process

In the research, the following criteria were used to identify studies to be included in the meta-analysis:

The first criterion is the databases in which the researches are located. All studies investigating the relationship
between organizational support and organizational commitment levels of educational workers were scanned
based on the Council of Higher Education (CoHE) National Thesis center, Proquest and Google Academic
databases. Studies completed in Turkey were researched using the key words “organizational commitment”
and “organizational support” in the (CoHE) National Thesis center and Google Akademik databases. For studies
outside of Turkey, Proquest and Google Academic databases were searched with the key words “organizational
commitment” and “organizational support”. During screening, sample selection was chosen as educational
employees. As a result of the search, a total of 40 studies, 10 domestic and 30 international, revealing the

relationship between organizational support and organizational commitment were reached.

The second criterion is the suitability of the studies in terms of method. To calculate effect size in meta-analysis
research, care was taken to include empirical studies, performed from 1998-2020, including educators
employed in preschools, primary schools, secondary schools and higher education. As a result of investigation
of samples and methods in the research, it was identified that 9 studies from Turkey and 28 studies from

outside Turkey, a total of 37, abided by this criterion.

The third criterion is accessibility to the data of the studies. The correlation coefficients between dependent
and independent variables and sample sizes were examined for effect size calculations. Studies which did not
calculate correlations for subdimensions of variables were excluded from the research. Due to investigations of
research, a total of 20 studies, 5 from Turkey and 14 from abroad, were identified to abide by the desired
criteria. This research dealt with the thesis study by Egriboyun (2013) as two separate studies. Thus, the

number of studies to be included within the scope of the meta-analysis was identified as 20.
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Preparation of Data for Analysis

In this stage, a coding form was created. Additionally, it was necessary to calculate the individual effect sizes of
studies, to determine studies with negative effects on publication bias which may have large scale effects on
general effect size and normal distribution of data, and to complete the process of deciding whether to remove

any studies based on investigation during the analysis.

Coding Form

After choosing which data to include in the analysis, a coding form created by the researcher was used to code
data. The coding form including information about the author(s) of the study, year, type, location of study,
school type, scale types used in the study, sample size and correlation coefficients. While determining the year
of publication in this coding form, the years in which the researches were common were determined. After
creating the coding form, the variables which will be moderators in this research were identified in line with
the information obtained as: a) publication type of study, b) year the study was performed, c) location the

study was performed, d) school type included in the study and e) scale types used in studies.

Effect Size of Studies

Effect size may be calculated based on the correlation between two variables (Borenstein, Hedges, Higgins &
Rothstein, 2013). In this study, Comprehensive Meta-Analysis (CMA) statistical program was used to calculate
the effect size value for every study included in the meta-analysis, general effect size and data related to

publication bias.

Investigation of Distribution in Studies

The normal distribution of effect sizes should be investigated in studies with the meta-analysis method and
then effect sizes should be combined. Identification of whether the effect sizes of the 20 studies included
within the scope of the meta-analysis displayed normal distribution or not used Q-Q graph, Shapiro-Wilk test,
skewness and kurtosis tests. The Q-Q graph is important as it shows the correlation present between normal
values and observed real values. If the observed values overlap with the expected normal values, a 45-degree
line is forms and a graph with linear increase is drawn. However, interpretation of the linearity of the Q-Q

graph is subjective (Can, 2013). The distribution of effect size values for the 20 studies is presented in Graph 1.
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Normal Q-Q Plot of r

Expected Normal Value

Observed Value

Figure 1. Normal Distribution Graph of Effect Size
According to Graph 1, the effect sizes belonging to the 20 studies combine in linear form. In order to determine
whether the distribution is normal or not, the Shapiro-Wilk test and kurtosis and skewness coefficients were
investigated. As a result of the tests, the values for effect sizes were identified to display normal distribution (S-
W = 268; p > .05). Additionally, the skewness (-.460) and kurtosis (.512) values belonging to the effect sizes
were observed to be within the interval for normal distribution (-1.96 and +1.96). According to these findings,

the decision was made to combine the effect sizes of the 20 studies included in the meta-analysis.

Investigation of Weights Belonging to Studies

When the numerical data belonging to the studies is investigated, it appears some studies were completed
according to large samples (Giindiiz, 2014, n = 819; Giingdr & ilisen, 2018, n = 521; Abdollah, Piri & Azimi,
2013, n = 502) or small samples (Richardson, 2019, n = 27; Khamies & Tripathi, 2016, n = 66; Egriboyun, 2013, n
= 72). It is important that studies included in meta-analyses have similar qualities. If the effect sizes of studies
with large samples have a significant difference compared to other studies or create a significant difference in
the general effect size in a meta-analysis study, it is necessary to exclude them from the scope of the analysis
and to explain this situation in detail (Dinger, 2014). The weights of the studies included within the scope of the
research were investigated according to the random effects model. Variations in the general effect coefficient
was observed with the inclusion of studies in the research. It was concluded that the weights of the studies
were similar and that inclusion in the research did not cause significant changes in effect size and hence, it was

decided there was no need to remove any studies from the analysis.

Investigation of Publication Bias of Studies

When the relevant literature is investigated, the probability of publication appears to be higher for research
obtaining statistically significant results. It can be said there is more probability of publication for research with
high rates of effect size reported compared to research reporting lower rates of effect size. Inclusion of
published research in meta-analysis studies may cause bias in meta-analyses in the literature (Borenstein et al.,

2013, p. 267). As a result, it is necessary to investigate whether these studies involve publication bias or not.
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The funnel plot, Rosenthal’s failsafe N test, Begg and Mazumdar Rank correlations and Egger’s linear regression
method were used for publication bias during this research. When interpreting funnel plots, the location of the
individual effect sizes for research included in the meta-analysis is important. If there is no publication bias, all
research will appear symmetrically within the funnel area. The line in the center of the funnel plot shows the
general effect, and it is expected that the individual effect sizes of the studies will collect around the general
effect. If the effect sizes are not located within the funnel plot, it represents that publication bias is present
(Dinger, 2014). The distribution of effect sizes belonging to studies included in the meta-analysis are presented

in Graph 2.

Funnel Plot of Standard Error by Fisher's Z
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Figure 2. Funnel Plot

When Graph 2 is investigated, the effect sizes belonging to studies included in the meta-analysis are located
symmetrically. Additionally, the effect sizes for studies on Graph 2 were not observed on the line representing
the general effect size. When the funnel plot is investigated, it shows that the 20 studies included in the meta-
analysis do not have publication bias. However, it is necessary to investigate the publication bias statistics for
individual effect sizes which are not symmetrically within the funnel. The reliability tests for publication bias of

studies included within the scope of the meta-analysis are presented in Table 1.

Table 1. Reliability Tests and Results For Bias of Research Included in the Meta-Analysis

Reliability Test Reliability Test Data

Rosenthal’s Failsafe N Test Z-value for investigated research 37.657
p-value for investigated research .000

Alpha .050

Orientation 2
Z value for alpha 1.959

Research number 20
Secure N (FSN) 7364

Tau .063

Begg and Mazumdar’s Rank Z value for tau .389
Correlations p value (1 tail) .348

p value (2 tail) .697
Egger’s Linear Regression Standard error 2.975
95% lower limit (1 tail) -4,067
95% upper limit (2 tail) 8.435

t value 733

sd 18

p value (1 tail) .236

p value (2 tail) 472
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When Table 1 is investigated, according to results for Rosenthal’s failsafe N test, the result for the meta-
analysis appears to be statistically significant (p=.000). Accordingly, for the meta-analysis result not to have
statistical significance, it was identified as necessary to include 7364 studies with effect size of zero and p>0.05.
The Kendall’s tau coefficient found with Begg and Mazumdar’s rank correlation was not statistically significant
(.063 and p=.697), showing the research did not have publication bias. The results of Egger’s linear regression

method (p=.472 >0.5) is an indicator of no publication bias with 95% confidence.

Determination of Analysis Model and Interpretation of Results

Two models are frequently used in the meta-analysis method; the fixed effects model and random effects
model. If the distribution of effect size is identified to be homogeneous, the fixed effects model is appropriate;
if it is not homogenous, the random effects model is appropriate for meta-analysis studies (Sutton and Higgins
2008). In this research, when the studies included in the meta-analysis are investigated, it may be stated that
the random effects model is appropriate and applicable as the studies are in the social sciences field, were
performed in different countries and educational levels, had different research patterns and used scale devices.

The homogeneity test was applied to determine the meta-analysis method for the distribution of effect sizes.

The Q value was obtained with the homogeneity test and was identified to be statistically significant [Q =
436.028, p = .000]. The x2 table value for 95% significance level and 19 degrees of freedom was found to be
30.144. The Q value (Q=436.028) is larger than the critical value for 19 degrees of freedom and x2 distribution
[x2(.95) = 30.144] and the p value (p=.000) is smaller than .05 which means the distribution of effect sizes has
heterogeneous structure. In order to identify whether the heterogeneity of studies exists in a real sense, the I?
value is investigated. I? is not sensitive to the number of studies with effect size, and as a result is a useful
measurement tool to show the homogeneity rate of the total variation for observed effect size (Borenstein et
al., 2013). According to the homogeneity test, the 12 value was observed to be 95.642%. Based on this, 95.462%
of the variability percentage can be attributed to the heterogeneity or variability of the studies. According to
Higgins and Thompson (2002), classification of the |12 value shows that values of 25% are low heterogeneity,
50% is moderate heterogeneity and 75% is high heterogeneity. Based on this classification system, the I value
of 95.642% (12=95.642) may be said to indicate high degree of heterogeneity. All these values (Q=436.028,
p<.05, 12=95.642) show the heterogeneous features of effect size distribution and indicate the use of the

random effects model is most appropriate.

In meta-analysis research, analysis is not performed with direct correlation coefficients. The correlation values
for studies are transformed into Fisher z values and then analyses are performed. In later stages, these values
are reconverted to correlation coefficients for reporting (Borenstein et al., 2013). The effect sizes are calculated
by considering the correlation coefficients for the correlation data and direction of the correlation (positive or

negative).
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Ethics committee approval dated 01/10/2021 and numbered 21817443-050.99- was obtained as a result of
ethical evaluation by Hatay Mustafa Kemal University Social and Human Sciences Scientific Research and

Publication Ethics Committee.

FINDINGS

The first subproblem in this research was determined as “What are the frequency and percentage distributions
of moderator variables in studies included within the scope of the meta-analysis?” With this aim, the frequency
and percentages of the moderator variables (publication type, year, location, school type and scale tools used)

for the studies included within the scope of the research are presented in Table 2.

Table 2. Frequency and Percentage of Moderator Variables in Studies

Moderator Variable f %
Publication type Article 13 65
Thesis 7 35
Year 1998 1 5
2001 1 5
2009 1 5
2011 1 5
2012 3 15
2013 4 20
2014 1 5
2016 2 10
2017 2 10
2018 2 10
2019 1 5
2020 1 5
Location Turkey 5 25
Outside Turkey 15 75
School Type Preschool+ Primary + Secondary 14 70
Higher Education 6 30
Organizational Eisenberger et al. (1986) 17 85
Support Scale Rhoades & Eisenberger (2002) 1 5
Derinbay (2011) 1 5
Hawkins (1998) 1 5
Organizational Allen & Meyer (1990) 10 50
Commitment Scale Meyer, Allen & Smith (1993) 1 5
Mowday et al. (1979) 5 25
Balay (2000) 1 5
Meyer et al. (1993) ve 1 5
Mowday et al. (1979)
Celep (2000) 1 5
Ustiiner (2009) 1 5

When Table 2 is investigated, 65% of studies (f=13) were articles and 35% (f=7) were theses. The majority (20%,
f=4) of the studies were completed in 2013. Among the studies, 75% (f=15) were completed outside of Turkey
and 25% (f=5) were from within Turkey. The majority (70%, f=14) of studies were performed with preschool,
primary school and secondary school samples. The organizational support scales used in the studies were
scales developed Eisenberger et al. (1986) for 85% (f = 17), Rhoades and Eisenberger (2002) for 5% (f = 1),
Derinbay (2011) for 5%, and Hawkins (1998) for 5% (f = 1). In terms of organizational commitment scales, 50%

of studies used tools developed by Allen and Meyer (1990) (f = 10), 25% Mowday et al. (1979) (f = 5), 5% Meyer

2388



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

et al. (1993) (f = 1), 5% Balay (2000) (f = 1), 5% Meyer et al. (1993) and Mowday, Steers and Porter (1979) (f =
1), 5% Celep (2000) (f = 1), and 5% Ustiiner (2009) (f = 1).

The second sub problem in the research was determined as “What is the mean effect size of the relationship
between the organizational support perceptions and organizational commitment levels of educational
workers?” In line with this, the information related to weight, effect size and general effect size for every study

included within the scope of the meta-analysis is presented in Table 3.

Table 3. Information Related to Weight, Effect Size and General Effect Size of Studies (Fisher Z)

Study Effect Size Lower Upper z p Weight
Limit Limit (Random
Effects)
Abdollah, Piri & Azimi (2013) 436 .348 .523 9.731 .000 9.47
Alcan (2018) .887 .785 .989 17.042 .000 7.00
Celep & Eler-Yilmaztiirk (2012) 131 .020 242 2.309 .021 5.92
Ding & Birincioglu (2020) .541 410 .673 8.066 .000 4.21
Donald, Hlanganipai & Richard (2016) .618 .505 732 10.693 .000 5.68
Egriboyun (2013) .670 434 .906 5.566 .000 1.31
Egriboyun (2013) .758 673 844 17.388  .000 9.98
Ghasemizad & Mohammadkhani (2013) 213 .091 .335 3.431 .001 492
Glindiiz (2014) .266 197 .335 7.602 .000 15.49
Giingér & ilisen (2018) .929 0.843 1.015 21.137 .000 9.83
Hawkins (1998) .795 .656 934 11.209 .000 3.78
Hemmati,Talebi, Yari & Hassani (2017) .036 -.078 .050 0.621 .535 5.64
Khamies & Tripathi (2016) .953 .706 1.200 7.562 .000 1.20
Khurram (2009) .548 .397 .699 7.103 .000 3.19
Luxmi & Yadav (2011) .286 .104 467 3.088 .002 2.22
Meador (2001) 741 611 .872 11.171 .000 4.31
Rahaman (2012) 971 772 1.170 9.560 .000 1.84
Richardson (2019) .758 .358 1.158 3.714 .000 .46
Qureshi, Siddig, Majid & Rukhsar (2018) 461 .262 .660 4.542 .000 1.84
Yahya, Mansor & Warokka (2012) .725 .518 .932 6.878 .000 1.71
Fixed Effects .538 511 .565 39.046 .000
Random Effects .580 446 713 8.505 .000

As seen in Table 3, the general effect size for the correlation between organizational support and
organizational commitment was identified as .580 in the random effects model. Accordingly, based on the
classification of Cohen, Manion and Morrison (2007), the general effect size indicates moderate degree of
effect. Based on the random effects model, for the effect size the 95% confidence interval lower limit is .446
and upper limit is .713. The effect size values were identified to be significant in statistical terms (Z = 8.505, p =
.000). According to these findings, it can be said there is a moderate degree and positive correlation between

the mean organizational support and organizational commitment.

The third sub problem in the research was determined as “Are there significant differences according to the
moderator variables of publication type, year, location, school type and scale tools used in studies on the effect
size of the correlation between organizational support perceptions and organizational commitment levels of
educational workers?” With the aim of identifying whether the effect size for the relationship between

organizational support perception and organizational commitment level differed according to the type of the
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study, studies were divided into two types as theses and articles and the distribution and homogeneity test

results for effect size are presented in Table 4.

Table 4. Findings Related to Effect Size and Homogeneity Test According to Publication Type Moderator

Variable
Moderator 95% confidence interval Homogeneity test
Publication k ES Lower limit Upper limit QB sd p
Type
Article 13 462 .330 .595 20.912 1 .000
Thesis 7 .814 742 .886

When Table 4 is investigated, according to the moderator variable of publication type for studies, it was
observed that the effect size for articles (0.462) had lower value compared to the effect size for theses (.814). It
can be said that the effect size values obtained for both publication types had moderate level. Additionally, the
results of homogeneity tests performed with the aim of determining whether effect sizes differed according to
publication type found QB value of 20.912. The QB value [QB = 20.912, p = .000] was identified to be
significantly above the predicted critical value on the X2 table for 1 degree of freedom and 95% significance
level [x2(.95) = 3.841]. Additionally, analysis results had p value lower than 0.05 (p=0.00). As a result, it may be
interpreted that there is a significant difference between the effect sizes of groups created according to the
type of study among studies researching the relationship between organizational support perception and
organizational commitment level. Stated differently, it can be said there was a significant difference between
effect size according to the moderator variable of publication type for studies included in the meta-analysis.
With the aim of identifying whether the effect size of studies about organizational support perceptions and
organizational commitment levels differed significantly according to year, studies were divided into five
different classes as 2012, 2013, 2016, 2017 and 2018. There is a need to include at least two studies in each
class to calculate effect size, so the decision was made to remove studies from years with less than two studies
of 1998, 2001, 2009, 2011, 2014, 2019 and 2020 from the analysis. The findings for effect size and homogeneity

test according to the year of the study are shown in Table 5.

Table 5. Findings Related to Effect Size and Homogeneity Test According to Study Year Moderator Variable

Moderator 95% confidence interval Homogeneity test
Year k ES Lower limit Upper Limit QB sd p
2012 3 .604 .052 1.156 1.623 4 .805
2013 4 .515 .262 .768
2016 2 .767 441 1.092
2017 2 483 392 1.358
2018 2 .683 .266 1.100

According to Table 5, the effect size for studies in 2016 (.767) was observed to be higher compared to the
effect size for studies in 2017 (.483). The effect size values obtained for studies in both publication years can be
said to have moderate level. Additionally, the results of homogeneity test performed with the aim of
determining whether effect size differed according to publication year identified the QB value as 1.623. The QB
value [QB = 1.623, p = .805] was identified to be below the predicted critical value on the x2 table for four

degrees of freedom and 95% significance value [x2(.95) = 9.488]. Additionally, the p value for the analysis
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results appeared to be larger than 0.05 (p=.805). In line with this, it may be interpreted that studies researching
the correlation between organizational support perception and organizational commitment levels did not have
a significant difference in effect size when grouped according to the moderator variable of year. With the aim
of identifying whether the effect size of studies about the relationship between organizational support
perception and organizational commitment level differed according to the location of the study, studies were
separated into two types as domestic and foreign and the distribution and homogeneity test results for effect

sizes are presented in Table 6.

Table 6. Findings Related to Effect Size and Homogeneity Test According to Study Location Moderator Variable

Moderator 95% Confidence Interval Homogeneity Test
Location k ES Lower limit Upper limit QB sd p
Foreign 15 515 377 .654 6.641 1 .010
Domestic 5 .769 .634 .903

When Table 6 is investigated, the effect size of studies completed in Turkey (.769) was identified to be higher
than the effect size of studies completed outside of Turkey (.515) when location is taken as moderator variable.
It can be said that the effect size identified for studies from both locations have moderate levels. Additionally,
with the aim of determining whether effect size differed according to the location of the study, the
homogeneity test results found the QB value was 6.641. The p value obtained in the analysis was smaller than
.05 (p=.010). The QB value [QB = 6.641, p = .010] was identified to be significantly above the critical value
[x2(.95) = 3.841] predicted by the x2 table for one degree of freedom and 95% significance level. As a result, it
may be interpreted that there was a significant difference between the effect sizes when studies researching
the correlation between organizational support perception and organizational commitment level were grouped
according to location of the study. Stated differently, it may be said that there was a significant difference
between the effect size according to the moderator variable of location for studies included in the meta-
analysis. With the aim of identifying whether the effect size of studies about the correlation of organizational
support perception and organizational commitment level differed according to school type, studies were
divided into two groups as preschool+primary+secondary and higher education. The results for distribution of

effect size and homogeneity tests are presented in Table 7.

Table 7. Findings Related to Effect Size and Homogeneity Test According to School Type Moderator Variable

Moderator 95% confidence interval Homogeneity test
School type k ES Lower Upper QB sd p
limit limit
Preschool + Primary + 16 .597 429 .766 .175 1 .676
Secondary
Higher Education 4 .538 .318 .758

According to Table 7, the effect size for studies performed in preschool+primary+secondary level (.597) was
higher than the effect size for higher education (.538) when considered according to school type. It can be said
that the effect size values obtained for both groups of studies had moderate levels. Additionally, the

homogeneity test results performed with the aim of determining whether the effect size of studies differed
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according to school type calculated the QB value as .175. The QB value [QB = .175, p = .676] was identified to
be below the critical value [x2(.95) = 3.841] predicted on the x2 table for one degree of freedom and 95%
significance level. Additionally, the analysis results appeared to have p value above 0.05 (p=.676). In line with
this, it may be interpreted that the studies researching the correlation between organizational support and
organizational commitment did not have a significant difference for effect size when grouped according to the
moderator variable of school type. The data related to effect size and homogeneity test results when studies
are examined according to the moderator variable of organizational support scale used are presented in Table

8.

Table 8. Findings Related to Effect Size and Homogeneity Test According to Organizational Support Scale Used
in Studies as Moderator Variable

Moderator 95% Confidence Interval Homogeneity Test
Organizational Support Scale k ES Lower limit Upper limit QB sd p
Eisenberger et al. (1986) 17 .536 .399 .673 10.471 1 .001
Others 3 .840 717 .962

To identify the effect of scale type on general effect size for the moderator variable of organizational support
scale used in the studies, two classifications were made as scales developed by researchers Eisenberger et al.
(1986) and by other researchers. As there is a need for at least two studies in each class to calculate effect size,
the decision was made to remove studies with scale types used in less than two studies from the analysis.
When Table 8 is investigated, the effect size for studies using scale types developed by others (.840) for
organizational support scale was higher compared to the effect size of studies using the scale developed by
Eisenberger et al. (1986). Additionally, homogeneity test results, performed with the aim of determining
whether the effect size differed according to organizational support scale, found the QB value was 10.471. The
QB value [QB = 10.471, p = .001] was identified to be significantly above the critical value [x2(.95) = 3.841]
predicted for 1 degree of freedom and 95% significance level on the x2 table. Additionally, the p value obtained
as a result of the analysis was smaller than 0.05 (p=0.00). As a result, it may be interpreted that for studies
researching the relationship between organizational support perception with organizational commitment levels
the effect size is significantly different when grouped according to the organizational support scale used in the
studies. Stated differently, it may be said there is a significant difference between effect size according to the
moderator variable of organizational support scale for studies included in the meta-analysis. The effect size and
homogeneity test results according to the moderator variable of organizational commitment scale used in the

studies are given in Table 9.

Table 9. Findings Related to Effect Size and Homogeneity Test According to Organizational Commitment Scale
Used in Studies as Moderator Variable

Moderator 95% Confidence Interval Homogeneity Test
Organizational Commitment Scale k ES Lower limit Upper limit QB sd p
Allen & Meyer (1990) 10 .646 .524 .767 2.902 2 .234
Meyer et al. (1993) 2 737 .627 .847
Mowday et al. (1979) 5 470 142 .798
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To identify the effect of scale types used on general effect size for the moderator variable of organizational
commitment scale used in the studies, scales were classified in three ways according to the developing
researchers as Allen and Meyer (1990), Meyer et al. (1993) and Mowday et al. (1979). In order to calculate
effect size, at least two studies are required in each class, so the decision was made to remove studies
completed with scale types used in less than two studies from the analysis. When Table 9 is investigated, the
highest effect size value (.737) was for studies using the scale developed by Meyer et al. (1993), with the lowest
effect size (.470) for studies using the scale developed by Mowday et al. (1979) according to the moderator
variable of organizational commitment scale. For all three scale types, the effect size values obtained had
moderate levels. Additionally, homogeneity test results performed with the aim of determining whether the
effect size of studies differed according to organizational commitment scale found the QB value was 2.902. The
QB value [QB = 2.902, p = .234] was identified to be below the critical value [x2(.95) = 3.841] predicted for two
degrees of freedom and 95% significance level on the x2 table. Additionally, the analysis results had p value
larger than 0.05 (p=.234). As a result, when studies dealing with the relationship between organizational
support and organizational commitment are grouped according to the type of organizational commitment scale

used, there was no significant difference in effect size.

CONCLUSION and DISCUSSION

This research aimed to investigate the mean effect size for the correlation between organizational support
perceptions and organizational commitment levels of educational workers. Twenty studies in the relevant
literature abiding by the inclusion criteria for the research were investigated with the meta-analysis method.
Additionally, it was identified whether the effect size for the correlation between organizational support
perceptions and organizational commitment levels of educational workers differed significantly according to
the moderator variables of publication type, year, location, school type and scales used in the studies. Validity
and publication bias in the research were investigated with Rosenthal’s failsafe N method, Begg and
Mazumdar’s rank correlation and Egger’s linear regression test and it was concluded that the research had low
publication bias. Normal distribution of studies included within the scope of the meta-analysis was investigated
and the homogeneity test was completed to identify the meta-analysis model. According to homogeneity test
results, the random effects model was used in the research. The general effect size was investigated according

to the random effects model for effect sizes of studies included in the meta-analysis.

Firstly in the research, the frequency and percentage distributions related to the moderator variables for
studies included with the scope of the meta-analysis were investigated. It was observed that most studies
about the relationship between organizational support perceptions and organizational commitment levels of
educational employees were articles (f=13, 65%). When studies included in the meta-analysis are investigated,
it appears most studies about the topic were completed in 2013 (f=4, 20%) according to year. The number of
studies performed abroad (f=15, 75%) was observed to be proportionally higher than studies performed

domestically (f=5, 25%). The majority of studies were identified to be completed in preschools, primary and
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secondary schools. The majority of studies used the Survey of Perceived Organizational Support (f=17, 85%)
developed by Eisenberger et al. (1986) to measure organizational support perceptions of educational workers.
To measure the organizational commitment levels of educational employees, the Organizational Commitment

Scale developed by Allen and Meyer (1990) was used (f = 10, 50%).

The second finding in the research showed that there was a moderate degree and positive correlation between
the organizational support perceptions and organizational commitment levels of educational employees.
According to this finding, as the organizational support perception of employees increases, the organizational
commitment levels increase. Meta-analysis studies by Riggle et al. (2009) and Kasalak (2020) revealed that
perceived organizational support affected organizational commitment at a high level and in a positive direction.
Research performed in educational facilities but not included in the meta-analysis (Bryant, 2016; Duygulu,
Ciraklar & Mohan, 2008; Holsblat, 2014; Jais & Mohamad, 2013; Uzun, 2018; Yahya, Mansor & Warokka, 2012)
have the quality of confirming the correlation between organizational support and organizational commitment.
Perceived organizational support represents the perceived support from administrators for employees to
complete their duties effectively and is a measure of organizational commitment (Makanjee et al., 2006). If
individuals can be provided with a comfortable and peaceful working environment, if working conditions are
improved, ideas are given value and complaints are heard, success is praised and rewarded, in short if they feel
valued, organizational commitment will increase (Ozdevecioglu, 2003). When teachers feel that they belong to
the organization, they work more enthusiastically with high emotional commitment and strive to achieve the
organizational goals of the school (Dee, Henkin & Singleton, 2006). Teachers, in addition to having the power to
create a difference in the development of students during the learning-teaching process, can also increase the
efficacy of the school. As a result, commitment, satisfaction and desire to remain working among teachers is

very important for effective schools (Joffres & Haughy, 2001).

The third finding in the research revealed that there was no significant difference in the effect size of studies
about the relationship between organizational support perception and organizational commitment levels for
educational employees according to the moderator variables of year of the study, school type and
organizational commitment scale used in the research. In other words, the year of the study, school type and
organizational commitment scale used in the study were not significant moderator variables for the effect of
perceived organizational support of educational workers on organizational commitment. As a result, it may be
stated that the organizational commitment scale used in the studies, the year of the studies and the school
level where educational workers were employed had no role in the effect of organizational support on
organizational commitment. Research by Kasalak (2020) identified that the teaching level variable was not
significant as a moderator variable for the effect of organizational support perceived by teachers on

organizational commitment.

The effect size for the correlation of organizational support perceptions and organizational commitment levels

of educational workers displayed a significant difference according to the moderator variables of publication
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type, location of the study and organizational support scale used. Stated differently, the type of publication,
location of study and organizational support scale used in the study for research included in the meta-analysis
played the role of moderators in the relationship between organizational support and organizational
commitment. According to publication type, the effect size value for theses (.814) was larger compared to the
effect size for articles (.462). In other words, postgraduate theses investigating the correlation between
organizational support perceptions and organizational commitment levels can be said to have more powerful
effect size compared to articles. According to the location of the studies, studies completed domestically (in
Turkey) had higher effect size value (.634) compared to studies completed abroad (.515). In other words, the
effect size for studies completed domestically (in Turkey) researching the relationship between organizational
support perceptions and organizational commitment levels of educational employees was more powerful
compared to studies completed abroad. According to the organizational support scale used in the studies, the
effect size value for studies using scales developed by other researchers (.840) were observed to have larger
effect size than the studies using scales developed by Eisenberger et al. (1986) (.536). Stated differently, for
studies investigating the correlation between the organizational support perception and organizational
commitment level of educational workers, the effect size value for studies using scales developed by other
researchers is more powerful compared to the effect size of studies using the scale developed by Eisenberger

et al. (1986).

There are some limitations to the research. The correlation coefficients in studies investigating the relationship
between perceived organizational support and organizational commitment were given for subdimensions of
scales rather than in general which limits the studies that could be included in the meta-analysis. In order to
calculate the effect size in meta-analysis, each class is required to contain at least two studies, so studies from
years with less than two studies in 1998, 2001, 2009, 2011, 2014, 2019 and 2020 were removed from the
analysis. As there were some years with no studies abiding by the selection criteria, effect size could not be
calculated for those years. Additionally, as the study did not include sufficient studies in a single school type,

differences in effect size according to school levels could not be identified.

RECOMMENDATIONS

In this research, a moderate degree, positive correlation was found between organizational support and
organizational commitment; however, the effect size of organizational support on the subdimensions of
organizational commitment could not be identified. Future research should investigate the correlation between
organizational commitment sub dimensions with organizational support using the meta-analysis method. The
effects of different demographic moderator variables on the relationship between organizational support and
organizational commitment could be investigated. It is necessary to take the required precautions to increase
organizational support perceptions in order to increase the organizational commitment of educational

employees in all school levels.
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ORGUTSEL DESTEK VE ORGUTSEL BAGLILIK ARASINDAKI iLiSKi: BIR META
ANALIZ CALISMASI

0z

Bu arastirmanin amaci, egitim calisanlarinin 6rgitsel destek algilari ile 6rgutsel baglihk dizeyleri
arasindaki iliskinin meta analiz yontemi araciligiyla incelenmesidir. Bu amaca yonelik olarak egitim
calisanlarinin orgiitsel destek algilari ile 6rglitsel baghlik duzeyleri arasindaki iliskileri inceleyen
calismalarda moderator degiskenlerle iligkili olarak etki buyuklikleri arasinda anlamli bir farkliligin
olup olmadigi arastinimistir. 1998-2020 yillarina ait egitim caliganlarinin érgitsel destek algilari ile
orgutsel baghhk dizeyleri arasindaki iliskiyi inceleyen érneklem sayisina ve korelasyon katsayisina
sahip calismalar arastirmaya dahil edilmistir. Proquest, YOK Ulusal Tez Merkezi, Google Akademik
veri tabanlan kullanilarak galismalar arastirmaya dahil edilmistir. Arastirmada 20 ¢alisma, meta
analiz kapsamina alinmistir. Arastirmanin gegerligi ve yayin yanliligi durumu Rosenthal’in Guvenli
N Yontemi, Begg ve Mazumdar Sira Korelasyonlari, Egger'in Dogrusal Regresyon Testi ile
incelenmis ve arastirmanin yayin yanliliginin disiik oldugu sonucuna ulasilmistir. Meta analiz
kapsamina alinan galismalarin normal dagilimi incelenmis olup meta analiz modelinin tespit
etmek lzere homojenlik testi gergeklestirilmistir. Aragstirmaya dahil edilen galismalarin genel etki
baydkliklerinin hesaplanmasinda rastgele etkiler modeli kullaniimigtir. Meta analiz sonucunda
egitim calisanlarinin 6rgitsel destek algilari ile 6rgutsel baghlik diizeyleri arasindaki iliskinin genel
etki bayuklGginin orta dizeyde ve pozitif oldugu tespit edilmistir. Ayrica egitim calisanlarinin
orgutsel destek algilari ile orglitsel baghhk dizeyleri arasindaki iliskinin etki bayuklGga
calismalarin yapildigi yila, okul tirine ve calismalarda kullanilan orgitsel baghhk o6lcegi
moderator degiskenlerine gére anlamli bir farklilik olmadigini; yayin tiriine, ¢alismalarin yapildig
yere, oOrgltsel destek Olgegi moderator degiskenlerine goére anlamh bir farkhlik oldugunu
gostermektedir.

Anahtar kelimeler: Orgiitsel destek, drgiitsel baghlik, meta-analiz.
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GiRiS

Bir orglitte insan sermayesinin degerli bir kaynak oldugunun farkina varilmasi hem birey igin hem de 6rgit icin
ayni derecede 6nem arz etmektedir. Algilanan 6rgltsel destek, orgiitlin galisanlarin refahini 6Gnemsemesini ve
calisanlara ne olgide deger verildigine iliskin onlarin algilarini ifade eder (Eisenberger vd., 1986; Eisenberger
vd., 2016). Baska bir tanima gore algilanan o6rgitsel destek, calisanlarinin kendilerini 6rgltte giliven iginde
hissetmelerini ve her zaman arkalarinda olacak bir 6rgitiin var oldugunu bilmelerini ifade etmektedir
(Ozdevecioglu, 2003). Orgiit tarafindan desteklendigini hisseden calisanlar bir gérevi basariyla tamamlamaya
daha fazla gayret gostereceklerdir (Makanjee vd., 2006). Orgiitsel destek sayesinde galisanlarin davranislari,
érgit tarafindan cesitli sekillerde yénlendirilebilir. Orgiitsel destek, calisanlar harekete geciren ve onlarin
davranislarina yén veren bir motivasyon kaynagidir. Orgiitte calisanlarin sikintilarina, hatalarina ve énceki
performanslarina olasi tepkiler, 6rgitin adil maas 6demesi, ¢alisanlarin isi anlamli ve ilgi ¢ekici gérmeleri gibi
durumlar, érgiitsel destegin derecesini belirlemektedir. Orgiitsel destek, drgiitiin hedeflerine ulasmaya yénelik
olarak calisanlarin tiim ¢abalarinin édiillendirilecegine dair beklentileri arttirir. Ovgii ve onay ihtiyaci, érgiitsel
destek ile karsilandikga ¢alisanlar 6rglte yonelik duygusal bag kurarlar ve 6z kimlikleriyle birlikte 6rgite aidiyet
duygusuyla baglanirlar. Calisanlarin duygusal baglanmalari sayesinde, faaliyetlere katilim ve yiksek performans

ile 6rgltiin hedeflerine ulagsmasini saglama ¢abasinda da artis olmaktadir (Eisenberger vd., 1986).

Calisanlarin orgutsel destek algilari ile 6rgute duygusal baghhk diizeyleri (Eisenberger vd., 1986; Rhoades ve
Eisenberger, 2002); is doyumu ve o6rgitsel vatandaslik davranislari (Riggle vd., 2009), lider Uye etkilesimi
(Wayne vd., 1997), inovasyon (Eisenberger vd., 1990) ile yakin olarak iliskilidir. Rhoades ve Eisenberger (2002)
tarafindan 70 galisma ile yapilan meta analiz arastirmasinda, algilanan 6rgltsel destegin oncillerinden olan
orgutte adil davranilmasi (ussal adalet ve orgltsel politikalar), yonetici destegi, édiller ve uygun is kosullari
arasinda; 6érgitsel destegin sonuglari olarak ise duygusal baglilik, is doyumu, iste olumlu ruh hali, 6rgitte kalma
arzusu, is yapma niyeti arasinda dogrudan gii¢li bir iliski bulunmaktadir. Bununla birlikte algilanan orgitsel
destek, orgiitsel politika algisi ile glicli bir sekilde negatif olarak iliskilidir (Rhoades ve Eisenberger 2002; Sides,
2013). Orgiitte ydnetim tarafindan calisanlara yénelik olumlu duygular, gercek maas ile beklenilen maas
arasindaki uyum, yoénetim tarafindan yapilan performans dereceleri gibi 6dil algilari da algilanan orgtsel
destegi arttirmaktadir (Wayne vd., 1997). Ayni zamanda orgit tarafindan saglanan destek, calisanlarin ise
devamsizligini azaltmakta (Eisenberger vd., 1986) fazla mesai yapmaya ve istenmeyen gorevleri yerine

getirmeye gonillu egilimlerini arttirmaktadir (Shore ve Barksdale, 1998).

Algilanan orgiitsel destek, egitim kurumlari agisindan oldukga biiyiik 6nem tasimaktadir. Holsblat (2014)’a gore
ogretmenler okulda desteklendiklerini hissettikleri 6l¢lide orglitsel vatandaslik davranislari sergilemektedirler.
Ogretmenlerin yiiksek oranda &rgiitsel vatandaslik davranislari sergilemeleri, okul iklimini daha keyifli hale
getirmekte ve 6grenci basarisini arttirmaktadir (Holsblat, 2014). Egitim galisanlari, algilanan 6rgiitsel destek ile
iste daha olumlu bir ruh haline sahip olup, stres ve gerginlik gibi olumsuz duygulara daha az egilimli

olacaklardir. Orgiit tarafindan deger verildigini hisseden 6gretmenlerin daha heyecanli ve enerjik olduklar
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sdylenebilir. Ozellikle sosyal zorluklar gbz éniine alindiginda, algilanan érgiitsel destek ile 6gretmenlerin bu

zorluklarla daha etkili olarak basa cikacaklari ifade edilebilir (LaMastro, 1999).

Argon ve Yilmaz (2019) tarafindan yapilan arastirmada, algilanan o6rgitsel destegin 6gretmenlerin 6gretime
yonelik duygu durumlarini olumlu bir sekilde etkiledigi tespit edilmis olup 6gretmenlerin yiiksek 6rgutsel destek
algilar ile kaygi ve ofkenin azalmasi, olumsuz duygularin daha diisik olmasi saglanirken gurur, haz alma ve
umut duygularinin da artmasi daha olasidir. Baska bir ifade ile okulundan yiksek oranda yardim, takdir ve ilgi
goren Ogretmenlerin 6gretime dair olumlu duygularinin yiiksek ve olumsuz 6gretim duygularinin ise disuk
cikmasi éngérilmektedir (Argon ve Yilmaz 2019). Ogretmenlerin érgiitsel destek algisina yonelik olarak Dogan
(2014) tarafindan yapilan arastirmada yonetim desteginin 6gretmenlerin 6rgiitsel destek algisini arttirdig) tespit
edilmistir. Ogretmenlerin 6rgiite yonelik olarak bilissel, duyussal ve davranissal sinizm tutumlari ile érgiitsel
destek algilari arasinda negatif bir iliski bulunmaktadir (Gokyer ve Turkoglu, 2018). Terzi ve Celik (2016)’e gore
okul liderleri demokratik liderlik davranislari sergiledikleri miiddetge 6gretmenlerin orgiitsel destek algilari da
artmakta, okul liderlerinin otokratik yahut ilgisiz liderlik davranislarini daha fazla sergilemeleri sonucunda

algilanan orgiitsel destek diizeyi de azalmaktadir.

Orgiitsel baglilik, bireyin 6rgiitle 6zdeslesmesi ve 6rgiite aidiyet duyma giicii olarak tanimlanmistir (Porter vd.,
1974). Bireyi orgiite baglayan psikolojik bir durum olarak da ifade edilebilir (Meyer ve Allen, 1991, s.14).
Calisanin, 6rgitten ayrilma distincesinde azalmanin yani sira isin gerekliliginin 6tesinde orglite gonillu katihm
ve katkilar sunmak istemesi olumlu bir baglihk gdstergesidir (O'Reilly ve Chatman, 1986). Orgiitsel baghlik,
yOnetici ve galisan arasindaki etkilesimi saglayan kenetlenmis iliskiler ile ilgilidir (Obeng ve Ugboro, 2003).
Calisanlarin orgute baghliklar sayesinde, 6rgitin amag¢ ve degerlerine uyum saglanir ve oOrgitte caba
harcamaya gonulli olma egilimleri artar (Mowday vd., 1979). Calisanlarin orglite kendilerini bagl hissetmeleri
ile daha bagarili isler yapmalari olasidir. Baska bir ifade ile bireyin drgiite bagh olmasi, érgitin etkinligine ve
verimliligine katki saglayacaktir (Ozdevecioglu, 2003). Calisanlarin érgiite baghliklari arttikca 6rgiite yonelik
sadakat ve sorumluluk duygusunda da artis, birey icin iste kalma siresinde artis, isten ayrilma oranlarinda
diisis ve daha yiiksek is doyumu gibi olumlu durumlar yasanacaktir. Eger orgiitsel baglilik dizeyi dislk ise isin
niceliginde diismeler, 6rgitiin ilerlemesini 6Gnemsememe, 6rgite yonelik sadakatsizlik, iste kalma siresinde
azalma ve ise gitme isteginde azalma, devamsizlik artisi ve yiiksek is glicinin devri gibi olumsuz durumlar

gorilmektedir (Kaplan, 2010).

Orgiitsel bagllik, calisanlarin duygusal baghihgi, devam bagliligi ile normatif baghlik olmak lizere Meyer ve Allen
(1997) tarafindan ¢ sekilde siniflandirilmistir. Duygusal baglilik, calisanlarin 6rgite katilmasi, orgltle
O0zdeslesmesi ve orglte duygusal baglanmasini ifade etmektedir. Devam baghhgi, orgitten ayrilma ile iliskili
maliyetin farkinda olmayi ifade etmektedir. Calisanlar 6ncelikle 6rgiite devam baglihig ile baghdirlar ¢linkl buna
ihtiyaglari vardir. Normatif baglilik, isi yapmayi stirdiirme zorunlulugunu hissetmeyi ifade etmektedir. Calisanlar
orgltte kalmayi stirdiirmeleri gerektigini hissederler. Normatif bagllik, verilen bir gorevi gonilli ya da gonlsiz
yerine getirmeyi ifade etmektedir. Normatif baghlik, is doyumu, ise katilma ve 6rgitsel vatandaslik ile glgli bir

sekilde iliskilidir (Devos vd., Meyer ve Allen, 1997). Duygusal baghhk, normatif ve devam baglihg orgitsel
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bagliligin bilesenleri olarak gortlmelidir. Clinkl galisanlarin orgit ile iliskilerinde her Ug¢ baghhk tirt degisik
derecelerde olabilir. Ornegin bir birey, érgiitle giiclii bir baga sahip olabilir fakat ayni zamanda 6rgiitte kalmak
icin bir zorunluluk hissetmeyebilir. Baska bir birey, ekonomik agidan ayrilma zorlugunun farkindayken orgitte
calismaktan zevk alabilir. Bir baskasi ise orgilitte calismaya devam etme yiikiimluligu, ihtiyaci ve arzusuna sahip
olabilir. Bu sebeple g¢alisanlarin orgiitle olan iliskisini ayri ayri siniflamak yerine lg baghlik tirtinin de ne kadar
glcli oldugunu goz 6nidnde bulundurarak genis bir bakis acisi saglamak en dogrusudur (Meyer ve Allen, 1991).
Ayrica bir baska siniflama O’Reilly ve Chatman (1986) tarafindan yapilmistir. Orgiitsel baghlik a) dissal édiillere
dayali olan uyum, b) uyelik icin istekli olmaya dayali olan 6zdeslesme ve c) bireysel ve orgitsel degerler
arasindaki uyuma dayal baglilik olan igsellestirme olmak lzere (g sekilde siniflandirilmistir  (O’Reilly ve

Chatman, 1986).

Ogretmenlerin &rgiitsel baglihg, 6gretmenlik meslegine psikolojik bagliligin derecesi olup (Coladarci, 1992),
glcli bir inang ile okulun amaclarini ve degerlerinin kabul etme, okul adina 6nemli gabalarda bulunmaya
gondlli olma, okula dyeligini strdirmek igin gicli bir istek duyma olarak tanimlanabilir (Sezgin, 2009).
Ogretmenler, 6rgiitsel iklimi 6nemsedikleri zaman, kendilerini giivende hissederler ve okulda 6grencilere karsi
daha fazla sorumluluk hissederler. Bunun sonucunda okul ile bir bag kurulur ve zamanla yiiksek derecede
orgutsel baglhk meydana gelir (Shapira-Lishchinsky ve Rosenblatt 2010). Ayrica 6gretmenlerin duygusal ve
normatif baghliklarinin daha fazla olmasi, isten ayrilmayi azaltmakta (Shapira-Lishchinsky ve Rosenblatt 2010)
ve Ogrencilerin akademik basarilarinin artisini saglamaktadir (Haftkhavani, Faghiharam ve Araghieh, 2012).
Ogretmenlik meslegine ve okula ydnelik baghlik duygusu fazla olan bir 6gretmen, &grencilerin basarilarinin
arttirilmasi i¢in daha fazla ¢aba sarf edecek ve okulun amag ve degerlerini Gnemseyip benimseyecektir (Sezgin,

2010).

Egitim kurumlarinda orgutsel baghhk ile ilgili yapilan pek ¢ok arastirma bulunmaktadir. Yapilan arastirmalarda
egitim calisanlarinin érgiitsel baghlik diizeyleri ile érgiitsel kiiltiir (Balay ve ipek, 2010; Sezgin, 2010), 6rgiit
saghgi (Sezgin, 2009; Korkmaz, 2011), okul muddrlerinin liderlik stilleri (Bulug, 2009), liderin déntisimcd liderlik
stili (Aydin, Sarier ve Uysal, 2010), dagitici liderlik (Devos vd., 2014), is doyumu (Fresko vd., 1997), akademik
ivimserlik (Coban ve Demirtas, 2020), orgiitsel adalet (Ugurlu ve Ustiiner, 2011) arasinda anlamli iliskiler
bulunmustur. Orgiitsel baghlik, rgiite yénelik olumsuz duygularin azalmasina da yardimci olabilmektedir. Yildiz
(2013) tarafindan yapilan arastirmada 6gretmenlerin 6rgite bagliliklari arttikga 6rgiite yonelik muhalefet ve
orgutsel sinizm algilari da azalmaktadir. Cetin vd. (2011)'ne gore 6gretmenlerin 6rglte duygusal bagliliklari ve
normatif baglliklari, duygusal tilkenme iizerinde negatif bir etkiye sahiptir. Orgiitsel bagllk, calisanlarin
verimliliginin arttirilmasi ve érgiitiin amaglarina ulasmasinin en énemli aracidir. Ogretmenlerin érgiite yénelik

baghliklarinin arttiriimasi, okullarin toplumsal déniisimdeki gliciinii de arttiracaktir (Ugurlu ve Ustiiner, 2011).

Alanyazinda algilanan o6rgiitsel destek ile oOrgitsel baglihk arasindaki iliskiyi inceleyen pek c¢ok arastirma
bulunmaktadir (Celep ve Eler-Yilmaztiirk, 2012; Egriboyun, 2013; Khurram, 2009; Panaccio ve Vandenberghe,
2009; Ozdevecioglu, 2013; Richardson, 2019). Riggle vd. (2009) tarafindan isletme sektériinde yapilan

arastirmada algilanan orgitsel destek ile orgitsel baghhk, is doyumu, performans, isten ayrilma niyeti
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degiskenleri arasindaki iliski meta analiz yontemi ile incelenmistir. Bu g¢alismada isletme alaninda yapilmig
olmasi ve eski bir tarihte yiritilmis olmasindan o6tirt glincel bilgiler vermedigi icin sinirli bir analiz
sunulmustur. Alanyazinda Kasalak (2020) tarafindan 6rgitsel destegin orgiitsel sonuglari izerindeki etkisinin
incelendigi meta analiz galismasinda algilanan orgutsel destek ile 6rgitsel baglilik arasindaki iligkiyi ortaya
koyan az sayida galismaya yer verilmig olup sinirli bir analiz yapilmistir. Bununla birlikte g¢alismada, bazi
moderatdr degiskenlerin (¢alismanin yayin tard, yapildigi yil, yer ve g¢alismada kullanilan &lgeklerin tird)
algilanan orgitsel destek ile 6rgitsel baglilik iliskisi Gzerindeki etkisini ortaya konmamistir. Bu sinirliliklardan
oturu egitim galisanlarinin orgiitsel destek algilari ve 6rgutsel bagllik dizeyleri arasindaki iliskinin incelendigi
¢alismalarin giincel ve daha kapsaml halinin tespit edilmesi icin meta analiz ¢alismasinin yapilmasina ihtiyag
vardir. Bu konuda yapilacak meta analiz galismasi algilanan orgiitsel destek ile 6rgitsel baglilik arasindaki
iliskinin duzeyini ortaya koyacak olmasi ile ayrica moderatér degiskenlerin bu iliski Uzerinde etkisinin

incelenmesi alanyazina dnemli katkilar saglayacaktir.

Bu arastirmanin amaci, egitim calisanlarinin orgitsel destek algilari ile 6rgitsel baghlik dizeyleri arasindaki
iliskinin meta analiz yontemi araciligiyla incelenmesidir. Bu amag dogrultusunda asagidaki alt problemlere yanit

aranmistir:

1. Meta analiz kapsamina alinan galismalarin moderator degiskenlerine ait frekans ve ylizde dagilimlari
nasildir?

2. Egitim calisanlarinin 6rgitsel destek algilari ile 6rgutsel baghhk diizeyleri arasindaki iliskinin ortalama
etki buyuklGgl nedir?

3. Egitim calsanlarinin 6rgilitsel destek algilari ile orglitsel baglihk dizeyleri arasindaki iliskinin etki
blylklGgl; calismalarin yayin tiirl, yapildigi yil, yer, okul tiri ve galismalara ait olgeklerin tiiri

moderator degiskenlerine gére anlamli bir farklilik géstermekte midir?
YONTEM

Bu bolim igerisinde arastirmanin modeli, evren-6rneklem, galisma grubu, veri toplama araglari, gegerlik-
glivenirlik, verilerin analizi gibi alt basliklar yer almalidir. Arastirmanin deseni bu kisimda ayrintili olarak

aciklanmahdir. Yontemin kuramsal taniminin verilmesi yerine siire¢ detayh sekilde bastan asagi anlatiimalidir.

Arastirmada egitim ¢alisanlarinin orgiitsel destek algilari ile 6rgutsel baghhk diizeyleri arasindaki iliski meta
analiz yontemi ile incelenmistir. Meta analiz bir konuya, temaya ya da ¢alisma alanina ait benzerlikleri olan
calismalarin belirli kriterlere gore gruplandirihp bu galismalardaki nicel bulgularin birlestirilip yorumlanmasidir
(Dinger, 2014, s.13). Meta analiz yontemi ile ayrica degiskenler arasi iliskinin gercekligi tahmin edilebilir (Hunter
ve Schmidt, 2004). Verilerin analizinden 6nce yapilacak islemler ve 6nemli noktalar géz 6niine alinarak analiz su
sekilde planlanmistir: a) verilerin (arastirmalarin) secim siireci, b) secilen verilerin analiz hazirligi, c) analize

uygun model tespiti ve sonuglarin yorumlanmasi.

2406



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

Verilerin Segim Siireci
Bu arastirmada meta analize dahil edilecek ¢alismalarin tespit edilmesi su kriterlere gére hazirlanmistir:

Birinci 6l¢ut, arastirmalarin bulundugu veri tabanlaridir. Egitim ¢alisanlarinin 6rgitsel destek ve orgiitsel baglilik
diizeyleri arasindaki iliskiyi inceleyen calismalarin timii YOK Ulusal Tez Merkezi verileri, Proquest ve Google
Akademik veri tabanlari temel alinarak taranmistir. Tiirkiye’de yiiritiilen calismalar icin YOK Ulusal Tez Merkezi
ve Google Akademik veri tabanlari ile “Orgitsel baghhk” ve “6rgiitsel destek” anahtar kelimeleri ile arama
yapilmistir. Tirkiye disinda yapilan ¢alismalarda ise Proquest ile Google Akademik veri tabanlari araciligiyla
“organizational commitment” ve “organizational support” anahtar kelimeleri ile arama yapilmistir. Tarama
esnasinda orneklem secgimi, egitim calisanlari olarak ele alinmis olup arama soncunda o6rgitsel destek ve
orgutsel baghlik arasindaki iliskiyi ortaya koyan yurt icinde yiritilen 10, yurt disinda yuritilen 30 olmak zere

toplam 40 ¢alismaya ulasiimistir.

ikinci &lglit arastirmalarin yéntem agisindan uygunlugudur. Meta analiz arastirmalarinda etki biyikligini
hesaplamada arastirmalarin ampirik ¢alismalar olmasina, 1998-2020 yillarinda yapilmis olmasina, okul dncesi,
ilkogretim, ortadgretim ve ylksekdgretimde gorev yapan egitimciler Gzerinde yiritilmis olmasina dikkat
edilmistir. Arastirmalara ait 6rneklemler ve yontemlerin incelenmesi sonucunda Tirkiye'de 9, Tirkiye disinda

28 olmak lizere 37 arastirmanin istenilen élgltlere uygun oldugu tespit edilmistir.

Uclinci 6lgiit arastirmalarin verilerine erisilebilirliktir. Etki biyikliikleri hesaplamalari icin bagimli ve bagimsiz
degiskenlerin arasindaki korelasyon katsayisina ve 6rneklem biyikliiklerine bakilmistir. Degiskenlerin alt

boyutlarina ait korelasyon katsayilari hesaplanmayan ¢alismalar, arastirmada analiz disi birakilmistir.

Arastirmalarin incelenmesi neticesinde Turkiye’den 5, yurt disindan 14 toplam 20 ¢alismanin istenen kriterlere
uygun oldugu tespit edilmistir. Bu arastirmada Egriboyun (2013) tarafindan yapilan tez ¢alismasi iki ayri calisma

seklinde ele alinmigtir. Boylelikle meta analiz kapsamina alinacak ¢alisma sayisinin 20 oldugu tespit edilmistir.
Verilerin Analize Hazirlanmasi

Bu asamada kodlama formu olusturulmustur. Ayrica bu asamada calismalarin bireysel etki buyuklikleri
hesaplanmasi, genel etki buyukliginde biiylik oOlgiide etkisi olan ayni zamanda yayin yanhhgina sebep
olabilecek ve verilerin normal dagilimina dair olumsuz etkilere sahip ¢alismalarin belirlenmesi, incelenip analiz

esnasinda ¢ikarilip ¢ikarilmayacagina karar verilmesi siirecinin gergeklestirilmesi gereklidir.
Kodlama Formu

Analize dahil edilecek verilerin seciminden sonra, verileri kodlamak igin arastirmaci tarafindan olusturulan
kodlama formundan yararlaniimistir. Kodlama formundan calismanin yazar ve yazarlarina, yilina, tirline,
yapildigi yere, okul tirtine, ¢alismada kullanilan 6lgek tiirtine, 6rneklem biyikliglne, korelasyon katsayisina
iliskin bilgiler yer almaktadir. Bu kodlama formunda yayin yili belirlenirken arastirmalarin yaygin oldugu yillar

tespit edilmistir. Kodlama formu olusturulduktan sonra elde edilen bilgiler sonucunda bu arastirmada
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moderator olacak degiskenler su sekilde tespit edilmistir: a) Calismalarin yayin tird, b) Calismalarin yapildigi yil,

c) Calismalarin yapildigi yer, d) Calismalarin yapildigi okul turd, e) Calismalarda kullanilan 6lgeklerin tiir(.
Calismalarin Etki Biiyiikliigii

Etki buytklugl, iki degisken arasindaki korelasyona dayali olarak da hesaplanabilmektedir (Borenstein vd.,
2013). Bu arastirmada meta analize dahil edilen her ¢alismanin etki buylkliik degeri, genel etki buyikligi ile
yayin vyanliligina ait verileri hesaplamak icin Comprehensive Meta Analysis (CMA) Istatistiksel Paket

programindan faydalanilmistir.
Calismalara ait Dagihminin incelenmesi

Meta analiz yonteminde calismalara ait etki biyikliklerinin normal dagihimi incelenmeli ve etki bayukltkleri
birlestirilmelidir. Meta analiz kapsamina alinan 20 c¢alismanin etki bilyukliklerinin normal dagihm gosterip
gostermediginin tespit edilmesinde Q-Q grafigi, Shapiro-Wilk testi, basiklik ve garpiklik testinden
faydalanilmistir. Q-Q grafigi, normal degerlerin ve gozlenen gercek degerlerin arasinda var olan iliskiyi
gosterdigi icin onemlidir. Gozlemlenen degerler ile beklenen normal degerler 6rtustiraldigiinde, 45 derece agi
olusturan ve dogrusal artis gosteren bir grafik ortaya cikar. Fakat aslinda Q-Q grafiginde dogrusalliginin
yorumlanmasi 6zneldir (Can, 2013). 20 calismaya ait etki buyuklikleri degerlerinin dagihmi Grafik 1'de

sunulmustur.

Normal Q-Q Plot of r

Expected Normal Value

T T
00 02 04 08 05 10 12

Observed Value

Grafik 1. Etki BliyUkliklerine Ait Normal Dagilim Grafigi

Grafik 1’e gore 20 ¢alismaya ait etki biyuklikleri dogrusal olarak bir araya gelmektedir. Dagilimin normal olup
olmadigina karar vermek igin ayrica Shapiro-Wilk testi ile de basiklik ve ¢arpikliga ait katsayilar incelenmistir.
Test sonucunda etki blyukltklerine ait degerlerin normal olarak dagilim gosterdigi tespit edilmistir (S-W = 268;
p > .05). Bununla birlikte etki blytkliklerine ait ¢arpiklik (-.460) ve basiklik (.512) degerlerinin normal dagilimin
araliginda oldugu (-1.96 ve +1.96) gérulmustiir. Bu bulgulara gore meta analize dahil edilen 20 g¢alismanin etki

baykliklerinin birlestirilmesine karar verilmistir.
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Calismalara ait Agirhklarinin incelenmesi

Calismalara ait sayisal veriler incelendigi zaman galismalardan bir kisminin digerlerine gére biyik 6rneklemler
(Giindiiz, 2014, n = 819; Giingdr ve ilisen, 2018, n = 521; Abdollah vd., 2013, n = 502) ya da kiiciik &rneklem
(Richardson, 2019, n = 27; Khamies ve Tripathi, 2016, n = 66; Egriboyun, 2013, n = 72) Uzerinde yiratuldigu
gorulmugtir. Meta analize dahil edilecek galismalarin benzer nitelikte olmasi 6nemlidir. Bir meta analiz
¢alismasinin 6rneklemi biyik olan ¢alismalara ait etki biylkluginin diger galismalara gére anlamh bir farklihg
varsa veya genel etki blyuklGgline dair anlamli olarak farklilik yaratiyorsa analiz kapsami disinda tutulmasi ve
bu durumun ayrintili olarak agiklanmasi gerekir (Dinger, 2014). Arastirma kapsamindaki ¢alismalarin rastgele
etkiler modeline gore agirliklari incelenmistir. Calismalarin arastirmaya dahil edilmesi ile genel etki
katsayisindaki degisimler gozlemlenmistir. Calismalarda agirliklarin benzer olusu ve arastirmaya alinmasi ile etki
blylklGgiinin anlamh olarak degismeyecegi sonucuna ulasiimis ve bu sebeple ¢alismalarin analiz kapsamindan

¢ikariimasina gerek olmadigina karar verilmistir.
Calismalarin Yayin Yanhginin incelenmesi

Alanyazin incelendiginde, arastirmalarda istatistiki olarak anlamli sonuglara ulasan arastirmalarin yayimlanma
olasiliginin daha yiiksek oldugu goriilmektedir. Yiiksek oranda etki biyiklugi rapor edilen arastirmalarda, daha
disik oranda etki blyukluga rapor edilen arastirmalara gore yayimlanmasinin daha olasi oldugu sdylenebilir.
Meta analizin icinde yayimlanan arastirmalar olmasi nedeniyle, literatiirdeki yanhliklar meta analizde de ortaya
¢ikmaktadir (Borenstein vd., 2013, s. 267). Bu sebeple galismalarin yayin yanliligi meydana getirip
getirmediginin incelenmesi gereklidir. Arastirma siirecinde yayin yanhlig i¢in huni diyagrami, Rosenthal’in

Guvenli N Testi, Begg ve Mazumdar Sira Korelasyonlari, Egger’in Dogrusal Regresyon yontemi kullaniimistir.

Huni diyagrami yorumlanirken, meta analize dahil edilen arastirmalarin bireysel etki buytkliklerinin
diyagramda bulundugu yer énemlidir. Eger yayin yanliligi yoksa, arastirmalarin hepsi huni alaninin icinde olup
simetrik sekilde oldugu goérulir. Huni diyagraminin ortasinda bulunan gizgi ise genel etkiyi gostermekle birlikte
arastirmalarin bireysel etki blytkliklerinin genel etkinin ¢evresinde toplanmasi beklenir. Etki biyukliklerinin
huni diyagrami icinde bulunmamasinin yayin yanlhgina neden oldugu ifade edilebilir (Dinger, 2014). Meta

analize dahil edilen calismalara ait etki biyuklikleri sagiimi Grafik 2’de sunulmustur.

Funnel Plot of Standard Error by Fisher's Z

0,0
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0.4
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Fisher's 2

Grafik 2. Huni Diyagrami
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Grafik 2 incelendiginde meta analize dahil edilen galismalara ait etki buyiklikleri huni iginde simetrik olarak bir
arada bulunmaktadir. Bununla birlikte Grafik 2'de ¢alismalara ait etki blyulkliklerinin genel etki bayiklaguna
temsil eden gizgide bulundugu gézlemlenmemistir. Huni diyagrami incelendiginde meta analize dahil edilen 20
¢alismada yayim yanliligi olmadig ifade edilebilir. Fakat tim ¢alismalarin bireysel etki buytkliklerinin huni
icinde simetrik olmadigi icin yayin yanhhgin istatistiklerinin de incelenmesi gerekir. Meta analiz kapsamina

alinan galismalarin yayin yanhligina ait gliven testleri ile sonuglari Tablo 1'de sunulmustur.

Tablo 1. Meta Analize Kapsamina Alinan Arastirmalarin Yanhligina ait Glven Testleri ve Sonuglari

Glven Testleri Glven Test Veriler
Rosenthal’in Giivenli N Testi incelenen arastirmalarin Z-degeri 37.657
incelenen arastirmalarin p-degeri .000
Alfa .050
Yoén 2
Alfa igin Z degeri 1.959
incelenen arastirma sayisi 20
Giivenli N (FSN) 7364
Tau .063
Begg ve Mazumdar Sira Tau igin z degeri .389
Korelasyonlari p degeri (1 kuyruklu) .348
p degeri (2 kuyruklu) .697
Egger’in Dogrusal Regresyonu Standart Hata 2.975
%95 alt limit (1 kuyruklu) -4,067
%95 Ust limit (2 kuyruklu) 8.435
t degeri .733
sd 18
p degeri (1 kuyruklu) .236
p degeri (2 kuyruklu) 472

Tablo 1 incelendiginde Rosenthal’in Giivenli N Testi sonuglarina gore, meta analize ait sonucun istatistiki olarak
anlamli oldugu (p = .000) goézlenmistir. Meta analiz sonucuna gore istatistiksel olarak anlamhliginin yok
olmasinda baska bir ifade ile p > .05 olmasinda etki blytkligl degeri sifir olan 7364 calismaya daha gerek
oldugu tespit edilmistir. Begg ve Mazumdar Sira Korelasyonlari ile bulunan Kendall'in Tau katsayisi istatistiki
olarak anlamli olmadigindan 6tlri (.063 ve p = .697) arastirmada yayin yanliligi olmadig séylenebilir. Egger’in

Dogrusal Regresyon yontemi sonucu (p =.472 > .05) %95 giivenle yayin yanliligi olmadiginin bir gostergesidir.
Analiz Modelinin Belirlenmesi ve Sonuglarinin Yorumlanmasi

Meta analiz yonteminde sabit etkiler modeli ve rastgele etki modeli olmak uzere iki model siklkla
kullanilmaktadir. Etki buyukligl dagihmi homojen olarak tespit edilmisse sabit etkiler modeli, aksine
homojenlik yoksa rastgele etki modeli meta analiz calismasi icin uygundur (Sutton ve Higgins 2008). Bu
arastirmada meta analiz kapsamina alinan ¢alismalar incelendiginde c¢alismalarin sosyal bilimler alanindan
olmasi, farkli tlke ve egitim kademelerinde yapilmasi, arastirmalarin deseni ve 6lgeklerin farkhlk géstermesi
nedeniyle meta analizde rastgele etkiler modelinin uygun oldugu ve uygulanabilecegi ifade edilebilir. Etki

blyukltkleri dagihmina ait meta analiz modelini belirlemek igin Homojenlik Testi uygulanmistir.

Homojenlik testi ile Q degeri elde edilmis olup istatistiksel olarak anlamli oldugu tespit edilmistir [Q = 436.028,
p =.000]. x2 tablosu, %95 anlamhlik diizeyi ve 19 serbestlik derecesi degeri 30.144 bulunmustur. Q degeri (Q =
436.028) 19 serbestlik derecesi ve x2 dagilimina ait kritik degerine gére [x2(.95) = 30.144] daha buyik
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olmasindan o6tlri ve p degeri (p = .000) .05'ten kiigik olmasindan 6tiri etki blyukliklerine ait dagihimin
heterojen bir yapida oldugu ifade edilebilir. Calismalarda heterojenligin gercek anlamda var olup olmadiginin
tespiti icin 12 degeri incelenmistir. 12, calismalarin sayisi ile etki buytkligiine karsi hassas olmayip, gdzlenen etki
buyukliglindeki toplam degisimin homojenlik oranini gésterdigi bu ylizden kullanigh bir 6lgme araci oldugu
séylenebilir (Borenstein vd., 2013). Homojenlik testine gore 12 degeri %95.642 oldugu gérilmistir. Buna dayali
olarak, calismalara ait heterojenlige veya degiskenlige yonelik atfedilecek degiskenlik ylzdesinin %95.642
oldugu tespit edilmistir. Higgins ve Thompson (2002)’a gore 1% degerlerine gére siniflamada %25’in dusuk,
%50’nin, orta ve %75’in yiksek 6lglide heterojenligi gosterdigi sdylenebilir. Bu siniflandirma sistemine dayal
olarak hesaplanmis olan 12 degeri %%95.642 (1> = 95.642) olup yiiksek 6lglide heterojenlige isaret ettigi ifade
edilebilir. Tum bu degerlerin (Q = 436.028, p < .05, 1> = 95.642) etki blyuklukleri dagihminda heterojen bir

ozellik gosterdigi ve rastgele etki modelinin kullanilmasinin daha uygun oldugu ifade edilebilir.

Meta analiz arastirmalarinda, dogrudan korelasyon katsayilari ile analiz yapilmamaktadir. Calismalara ait
korelasyon degerleri Fisher z degerine donustiiriildikten sonra analizler yapilmaktadir. Sonraki asamada ise
degerler tekrar korelasyon katsayisina doénistirilerek raporlama yapilmaktadir (Borenstein vd., 2013).
Korelasyon verilerine ait korelasyon katsayisi, iliskinin yont de (pozitif yahut negatif) géz 6niine alinarak etki
blylklGgi olarak hesaplanir.

Arastirmada Hatay Mustafa Kemal Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu

tarafindan etik degerlendirme sonucunda 01/10/2021 tarihli 21817443-050.99- sayih etik kurul onayi alinmistir.

BULGULAR

Bu arastirmada birinci alt problem, “Meta analiz kapsamina alinan galismalarin moderatér degiskenlerine ait
frekans ile yuzde dagilimlari nasildir?” olarak belirlenmisti. Bu amagla arastirma kapsamina alinan ¢alismalara
ait moderator degiskenlerin (galismanin yayin tird, yapildigi yil, yer, okul tiir ile galismada kullanilan &lgeklerin

tirt) frekans ve yuzdeleri Tablo 2’de sunulmustur.

Tablo 2. Calismalara ait Moderatér Degiskenlerin Frekans ve Yizdeleri

Modoratoér f %
Degisken

Yayin Tird Makale 13 65

Tez 7 35

il 1998 1 5

2001 1 5

2009 1 5

2011 1 5

2012 3 15

2013 4 20

2014 1 5

2016 2 10

2017 2 10

2018 2 10

2019 1 5

2020 1 5

Yer Tirkiye 5 25

Tirkiye digi 15 75

Okul tiirii Okul Oncesi+ ilkdgretim+Ortadgretim 14 70
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Yiiksekogretim 6 30
Orgiitsel Destek Eisenberger vd. (1986) 17 85
Olgegi Rhoades ve Eisenberger (2002) 1 5
Derinbay (2011) 1 5
Hawkins (1998) 1 5
Orgitsel Baghlik Allen ve Meyer (1990) 10 50
Olgegi Meyer vd. (1993) 1 5
Mowday vd. (1979) 5 25
Balay (2000) 1 5
Meyer vd. (1993) ve 1 5

Mowday vd. (1979)
Celep (2000) 1 5
Ustiiner (2009) 1 5

Tablo 2 incelendiginde ¢alismalarin %65’i (f = 13) makale tiirline, %35’i (f = 7) tez tiirline aittir. Calismalarin
blylk bir kismi %20'si (f = 4) 2013 yilinda yarittalmustir. Calismalarin %75’i (f = 15) Turkiye disinda, %25’ini (f =
5) Turkiye’de yapilan ¢alismalardan meydana gelmektedir. Calismalarin biyuk bir kismi %70%i (f = 14) Okul
Oncesi, ilkdgretim, Ortadgretim érneklemine gére yapilmistir. Calismalarda érgiitsel destek dlgeklerinin %85’ini
(f = 17) Eisenberger vd. (1986), %5’ini Rhoades ve Eisenberger (2002), %5’ini (f = 1) Derinbay (2011), %5’ini (f =
1) Hawkins (1998) tarafindan gelistirilen 6lgeklerden meydana gelmektedir. Galismalarda orgitsel baglilik
Olgeklerinin %50’sini (f = 10) Allen ve Meyer (1990), %25’ini (f = 5) Mowday vd. (1979), %5’ini (f = 1) Meyer vd.
(1993) %5’ini (f = 1) Balay (2000), %5’ini (f = 1) Meyer vd. (1993) ile Mowday vd. (1979), %5’ini (f = 1) Celep
(2000), %5’ini (f = 1) Ustiiner (2009) tarafindan gelistirilen dlgekler olusturmaktadir.

Arastirmada ikinci alt problem olarak, “Egitim galisanlarinin orglitsel destek algilari ile 6rgiitsel baglihk dizeyleri
arasindaki iliskiye ait genel etki bliylikligl nedir?” olarak belirlenmisti. Bu dogrultuda meta analiz kapsamina
alinan her bir arastirmanin agirligina, etki blylkligine ve genel etki buyldkligine ait bilgiler Tablo 3'te
sunulmusgtur.

Tablo 3. Calismalarin Agirliklarina, Etki Buyukliklerine ve Genel Etki BuyuklUgUune ait Bilgiler (Fisher Z)

Calisma Etki Alt Ust Sinir Z p Agirhk
BlyuklGga Sinir (Rastgele

Etkiler)
Abdollah, Piri ve Azimi (2013) 436 .348 .523 9.731 .000 9.47
Alcan (2018) .887 .785 .989 17.042 .000 7.00
Celep ve Eler-Yilmaztirk (2012) 131 .020 .242 2.309 .021 5.92
Ding ve Birincioglu (2020) 541 410 .673 8.066 .000 4.21
Donald, Hlanganipai ve Richard (2016) .618 .505 732 10.693 .000 5.68
Egriboyun (2013) .670 434 .906 5.566 .000 1.31
Egriboyun (2013) .758 .673 .844 17.388 .000 9.98
Ghasemizad ve Mohammadkhani (2013) 213 .091 .335 3.431 .001 492

Glnduz (2014) .266 197 .335 7.602 .000 15.49
Giingér ve ilisen (2018) .929 0.843 1.015 21.137 .000 9.83
Hawkins (1998) .795 .656 .934 11.209 .000 3.78
Hemmati,Talebi, Yari ve Hassani (2017) .036 -.078 .050 0.621 .535 5.64
Khamies ve Tripathi (2016) .953 .706 1.200 7.562 .000 1.20
Khurram (2009) .548 .397 .699 7.103 .000 3.19
Luxmi ve Yadav (2011) .286 .104 467 3.088 .002 2.22
Meador (2001) 741 611 .872 11.171 .000 431
Rahaman (2012) 971 772 1.170 9.560 .000 1.84
Richardson (2019) .758 .358 1.158 3.714 .000 .46
Qureshi, Siddig, Majid ve Rukhsar (2018) 461 .262 .660 4.542 .000 1.84
Yahya, Mansor ve Warokka (2012) 725 .518 .932 6.878 .000 1.71

Sabit etkiler .538 511 .565 39.046 .000
Rastgele etkiler .580 446 713 8.505 .000
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Tablo 3’te goruldigu gibi orglitsel destek ve orglitsel bagllik arasindaki iliskiye ait genel etki bliytkligu rastgele
etkiler modelinde .580 olarak tespit edilmistir. Buna gére Cohen vd. (2007) siniflamasi temel alinarak genel etki
blylklGgiinin orta derecede bir etkiye sahip oldugu ifade edilebilir. Rastgele etkiler modeli temel alindiginda
etki blylklugu %95 guven araliginda alt sinirda .446 ve st sinirda .713 oldugu goérilmustir. Etki buyukltkleri
degerlerinin istatistiki agidan anlaml oldugu tespit edilmistir (Z = 8.505, p = .000). Bu bulgulara gére orgtsel
destek ve orgitsel baghlik arasindaki iliski ortalamalarinin arasinda orta derece ve pozitif yénde bir iliski oldugu

ifade edilebilir.

Arastirmanin Gglincl alt problemi, “Egitim ¢alisanlarinin 6rgutsel destek algilari ile 6rgitsel baghlik duzeyleri
arasindaki iliskinin etki blyukligu; calismalarin yayin tird, yapildigi yil, yer, okul tiri ve galismalara ait
Olgeklerin tiri moderator degiskenlerine gore anlamh bir farkhilik gostermekte midir?” olarak belirlenmisti.
Orgiitsel destek algisi ile 6rgiitsel baghlik diizeyi arasindaki iliskinin etki biyiklGgiinin calismalarin yapildigi tiire
gore farklilagip farklilasmadigini tespit etmek amaciyla galismalar tez ve makale olarak iki tiire ayrilmistir ve etki

baykluklerine ait dagihm ve homojenlik test sonuglari Tablo 4’te sunulmustur.

Tablo 4. Yayin Tiri Moderatér Degiskenine Gore Etki Baylkligi ve Homojenlik Testine ait Bulgular

Moderator %95 Guven Araligi Homojenlik Testi
Yayin Tiri k EB Alt sinir Ust Sinir QB sd p
Makale 13 462 .330 .595 20.912 1 .000
Tez 7 .814 742 .886

Tablo 4 incelendiginde c¢alismalarin yayin tirli moderatdr degiskenine gbére makale tiirline ait etki
blyliklGginin (.462) tez tlrlne ait etki buyukliginden (.814) daha ylksek degerde oldugu gozlemlenmistir.
Her iki yayin turi icin elde edilen etki blyliklugl degerlerinin orta dizeyde oldugu soylenebilir. Ayrica etki
biyukliklerinin yayin tiriine gore farkhlasip farklilasmadigini belirlemek amaciyla yapilan homojenlik testi
sonucunda QB degeri 20.912 olarak bulunmustur. QB degeri [QB = 20.912, p = .000] x2 tablosunda 1 serbestlik
derecesi ve %95 anlamlilik dlizeyi igin 6ngorilen kritik degerinin [x2(.95) = 3.841] Gizerinde anlamli oldugu tespit
edilmistir. Bununla birlikte analiz sonucunda elde edilen p degeri 0.05'den kuglktir (p=0.00). Dolayisiyla
orgutsel destek algisi ile orgltsel baghhk dizeyi arasindaki iliskiyi arastiran ¢alismalarin yapildig tiire gore
olusturulan gruplarin etki biyuklikleri arasinda anlamli bir fark oldugu yorumu yapilabilir. Baska bir ifade ile
meta analize dahil edilen ¢alismalarin yayin tiri moderatér degiskenine gore etki buydklikleri arasinda anlamli
bir farkhlik oldugu sdylenebilir. Orgiitsel destek algisi ile 6rgiitsel baghlik diizeyi arasindaki iliskinin etki
buyukliginin galismalarin yapildigi yila gore farkhlasip farklilasmadigini tespit etmek amaciyla galismalar 2012,
2013, 2016, 2017 ve 2018 olmak {izere bes farkli sinif seklinde diizenlenmistir. Etki buydklGglinin
hesaplanmasinda bir sinifa ait en az iki galismanin gerekliliginden 6tiri ikiden az ¢alismaya sahip olan yillarin
1998, 2001, 2009, 2011, 2014, 2019 ve 2020 analizden gikartiimasina karar verilmistir. Calismalarin yapildigi yila

ait etki buylkligi ve homojenlik testine ait bulgular Tablo 5’te gdsterilmistir.
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Tablo 5. Galismalarin Yapildigi Yil Moderator Degiskenine Gore Etki Buyukliigli ve Homojenlik Testine ait

Bulgular
Moderator %95 Guven Araligi Homojenlik Testi
Yil k EB Alt sinir Ust Sinir QB sd p
2012 3 .604 .052 1.156 1.623 4 .805
2013 4 515 .262 .768
2016 2 .767 441 1.092
2017 2 483 .392 1.358
2018 2 .683 .266 1.100

Tablo 5’e gére ¢alismalarin yapildigi yila gore 2016 yili etki blyikliginiin (.767); 2017 yili etki buyukliginden
(.483) daha yuksek oldugu gézlemlenmistir. Her iki yayin yili icin elde edilen etki bliyukligu degerlerinin orta
diizeyde oldugu sdylenebilir. Ayrica etki biyikluklerinin yayin yilina gére farkhlasip farkhlagsmadigini belirlemek
amaciyla yapilan homojenlik testi sonucunda QB degeri 1.623 olarak tespit edilmistir. QB degerinin [QB = 1.623,
p = .805] x2 tablosunda dort serbestlik derecesi ve %95 anlamlilik diizeyi i¢in 6ngorilen kritik degerini [x2(.95) =
9.488] altinda oldugu tespit edilmistir. Ayrica analiz sonucunda p degerinin de 0,05’den biyik oldugu
gorulmustir (p=.805). Bu dogrultuda orglitsel destek algisi ile 6rgutsel baghhk diizeyi arasindaki iliskiyi arastiran
calismalarin yapildigi yil moderatér degiskenlerine gore olusturulan gruplarin etki blytklikleri arasinda anlamh
bir farkliigin olmadigi yorumu yapilabilir. Orgiitsel destek algisi ile drgiitsel baghlik diizeyi arasindaki iliskinin
etki blyUkligunin ¢alismalarin yapildigi yere gore farklilagip farklilasmadigini tespit etmek amaciyla ¢alismalar
yurt disi ve yurt ici olarak iki tire ayrilmistir ve etki blyukliklerine ait dagihm ve homojenlik test sonuglari Tablo

6’da sunulmustur.

Tablo 6. Calismalarin Yapildigi Yer Moderator Degiskenlerine Gore Etki Bliylikligu ve Homojenlik Testine ait

Bulgular
Moderator %95 Glven Araligi Homojenlik Testi
Yer k EB Alt sinir Ust Sinir QB sd p
Yurt Disi 15 .515 377 .654 6.641 1 .010
Yurt igi 5 .769 .634 .903

Tablo 6 incelendiginde ¢alismalarin yapildig yer moderator degiskenine gore Turkiye'de yiritilen galismalarin
etki buyukligiunin (.769), Turkiye disinda yirutilen calismalarin etki buyikliginden (.515) daha biyik oldugu
tespit edilmistir. Her iki yayin tirl icin tespit edilen etki blylkligli degerlerinin orta diizeyde oldugu
soylenebilir. Ayrica etki blyukliklerinin ¢alismalarin yapildigi yere gore farklilasip farklilagsmadigini belirlemek
amaciyla yapilan homojenlik testi sonucunda QB degeri 6.641 olarak bulunmustur. Bununla birlikte analiz

sonucunda elde edilen p degeri .05’den ki¢uktir (p=.010).

QB degeri, [QB = 6.641, p = .010] x2 tablosunda bir serbestlik derecesi ve %95 anlamlilik diizeyi igin 6ngorilen
kritik degerin [x2(.95) = 3.841] lzerinde anlamh oldugu tespit edilmistir. Dolayisiyla 6rgiitsel destek algisi ile
orgitsel baghlik diizeyi arasindaki iliskiyi arastiran calismalarin yapildigl yere gére olusturulan gruplarin etki
blyukltkleri arasinda anlaml bir fark oldugu yorumu yapilabilir. Baska bir ifade ile meta analize dahil edilen
¢alismalarin yayin yili moderatér degiskenine gore etki biyilklikleri arasinda anlamli bir farklilik oldugu
sdylenebilir. Orgiitsel destek algisi ile &rgiitsel baglilik diizeyi arasindaki iliskinin etki biyiikligiiniin ¢alismalarin

yapildigi  okul tlriine gore farklilasip farklilasmadigini  tespit etmek amaciyla c¢alismalar okul
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oncesi+ilkdgretim+ortadgretim ve yuksekodgretim olarak iki tiire ayrilmistir ve etki bilyukliklerine ait dagilim ve

homojenlik testi sonuglarina ait veriler Tablo 7’de sunulmustur.

Tablo 7. Calismalarin Yapildigi Okul Tlri Moderatér Degiskenine Gore Etki Baylkligi ve Homojenlik Testine ait

Bulgular
Moderator %95 Glven Araligi Homojenlik Testi
Okul Tairi k EB Alt sinir Ust Sinir QB sd p
Okul Oncesi+ 16 .597 429 .766 175 1 .676
ilkégretim+Ortadgretim
Yiksekogretim 4 .538 .318 .758

Tablo 7’ye gore calismalarin yapildigi okul tiirline gére okul dncesi+ilkdgretim+ortadgretim etki blylikliguniin
(.597), ylksekogretim etki buyukliginden (.538) daha biyik oldugu gozlemlenmistir. Her iki yayin tard igin
elde edilen etki blUyuUkliglu degerlerinin orta dizeyde oldugu soylenebilir. Ayrica etki buydkliklerinin
calismalarin yapildigi okul tlrine gore farkhlasip farklilasmadigini belirlemek amaciyla yapilan homojenlik testi
sonucunda QB degeri .175 olarak hesaplanmistir. QB degeri, [QB = .175, p = .676] X2 tablosunda bir serbestlik
derecesi ile %95 anlamlilik diizeyi igin 6ngorilen kritik degerin [x2(.95) = 3.841] altinda oldugu tespit edilmistir.
Ayrica analiz sonucunda p degerinin de 0,05’den buyiik oldugu gorilmustir (p=.676). Bu dogrultuda orgltsel
destek ile orgitsel baghlik arasindaki iliskiyi arastiran calismalarin yapildigi okul tiri moderator degiskenine
gore olusturulan gruplarin etki buyukliklerine ait anlamh bir fark olmadigl yorumu yapilabilir. Calismalarda
kullanilan orgiitsel destek olgegi moderator degiskenine gore etki biyilklikleri ve homojenlik test sonuglarina

ait veriler Tablo 8'de sunulmustur.

Tablo 8. Calismalarda Kullanilan Orgiitsel Destek Olcegi Tiirli Moderatér Degiskenine Gére Etki Buyiklugi ve

Homojenlik Testine ait Bulgular

Moderator %95 Guven Araligi Homojenlik Testi
Orgiitsel Destek Olgegi k EB Alt sinir Ust Sinir QB sd p
Eisenberger vd. (1986) 17 .536 .399 .673 10.471 1 .001
Digerleri 3 .840 717 .962

Calismalarda kullanilan orgiitsel destek olcegi moderator degiskeninin genel etki buyukliginin Gzerindeki
etkisini tespit etmek icin Olgek tirleri arasinda, olgegi gelistiren arastirmacilar, Eisenberger vd. (1986) ile
digerleri olarak iki farkh siniflama yapilmigtir. Etki blyuklGginin hesaplanmasi igin bir sinifa ait en az iki
¢alismanin gerekliliginden 6tird ikiden daha az ¢alismaya ait gelistirilen dlgek tirlerinin analizden gikartiimasina
karar verilmistir. Tablo 8 incelendiginde, ¢alismalarda kullanilan orgutsel destek olgegi tiiriine gore digerleri
tarafindan gelistirilen 6lcegin etki buyukligiunin (.840), Eisenberger vd. (1986) tarafindan gelistirilen 6lgegin
etki blyukliginden daha yiksek oldugu gozlemlenmistir. Her iki yayin tiri icin elde edilen etki blytklGg
degerlerinin orta diizeyde oldugu soylenebilir. Ayrica etki bulyukliklerinin yayin tirliine goére farkhlasip
farklilasmadigini belirlemek amaciyla yapilan homojenlik testi sonucunda QB degeri 10.471 olarak bulunmustur.
QB degeri [QB = 10.471, p = .001] x2 tablosunda 1 serbestlik derecesi ve %95 anlamlilik diizeyi icin 6ngorilen
kritik degerinin [x2(.95) = 3.841] lzerinde anlamli oldugu tespit edilmistir. Bunula birlikte analiz sonucunda elde
edilen p degeri 0.05'den kiglktlr (p=0.00). Dolayisiyla orgutsel destek algisi ile 6rgitsel baghlik dizeyi

arasindaki iliskiyi arastiran g¢alismalarin, kullanilan 6rgitsel destek 6lgegi tiiriine gére olusturulan gruplarin etki
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buyuklikleri arasinda anlamli bir fark oldugu yorumu yapilabilir. Baska bir ifade ile meta analize dahil edilen
¢alismalarin kullanilan 6érgitsel destek 6lgegi moderator degiskenine gore etki biyukliikleri arasinda anlamh bir
farkhhk oldugu soylenebilir. Calismada kullanilan 6rgiitsel baghlik 6lgegi moderatér degiskenine gore etki
buyukliikleri ve homojenlik test sonuglari Tablo 9'da verilmistir.

Tablo 9. Calismalarda Kullanilan Orgiitsel Baghlik Olgegi Tirii Moderatér Degiskenine Gore Etki Buyiikligi ve
Homojenlik Testine ait Bulgular

Moderator %95 Guven Araligi Homojenlik Testi
Orgiitsel Baglihk Olcegi k EB Alt sinir Ust Sinir QB sd p
Allen ve Meyer (1990) 10 .646 .524 .767 2.902 2 .234
Meyer vd. (1993) 2 737 .627 .847
Mowday vd. (1979) 5 470 142 .798

Calismalarda kullanilan érgutsel baglilik 6lgegi moderatdr degiskeninin genel etki buytklGgin tzerindeki etkisini
tespit etmek icin Olgek tirleri, 6lgegi gelistiren arastirmacilara gore Allen ve Meyer (1990), Meyer vd. (1993) ve
Mowday vd. (1979) olarak tg farkli sekilde siniflandiriimistir. Etki blyaklGginin hesaplanmasi igin bir sinifa ait
en az iki calismanin gerekliliginden 6tirl ikiden daha az galismaya ait gelistirilen Olgek tiirlerinin analizden
¢ikartilmasina karar verilmistir. Tablo 9 incelendiginde ¢alismalarda kullanilan érgitsel baghlik 6lgegi moderatér
degiskenine gore en blyiik etki blylklGgi degeri (.737) Meyer vd. (1993) tarafindan gelistirilen 6lgek; en disik
etki bUyUklugu degeri (.470) Mowday vd. (1979) tarafindan gelistirilen 6lgek igin hesaplandigi tespit edilmistir.
Her (¢ Olgcek tirl icin elde edilen etki blylikligl degerlerinin orta dizeyde oldugu soylenebilir. Ayrica etki
bayklaklerinin calismalarda kullanilan orgiitsel baghhk olcegi gore farklilasip farkhlasmadigini belirlemek
amaciyla yapilan homojenlik testi sonucunda QB degeri 2.902 olarak bulunmustur. QB degeri, [QB = 2.902, p =
.234] x2 tablosunda iki serbestlik derecesi ve %95 anlamhlik diizeyi i¢in 6ngorilen kritik degerin [x2(.95) =
3.841] altinda oldugu tespit edilmistir. Ayrica analiz sonucunda p degerinin de 0,05'den biylik oldugu
gorialmustir (p=.234). Dolayisiyla orgitsel destek ile 6rgitsel baglilik arasindaki iliskiyi ele alan g¢alismalarin,
kullanilan o&rgltsel baghhk olgegi tirine goére olusturulan gruplarin etki buyukliklerine anlamli farklilik

bulunmamaktadir.
TARTISMA ve SONUC

Bu arastirmada egitim calisanlarinin orgiitsel destek algilari ile 6rgiitsel baglilik dizeyleri arasindaki iliskinin
ortalama etki buyukligiinin incelenmesi amaglanmistir. Yapilan alanyazin incelemesinde arastirmaya dahil
olma olcutlerini taslyan 20 calisma meta analiz yontemi ile incelenmistir. Ayrica egitim calisanlarinin 6rgitsel
destek algilari ile 6rglitsel baghlik diizeyleri arasindaki iliskinin etki blytklGgl; calismalarin yayin tird, yapildigi
yil, yer, okul tlri ve ¢alismalarda kullanilan 6lgek tiiri moderatoér degiskenlerine gore anlamli bir farklilik
gosterip gostermedigi de tespit edilmistir. Arastirmanin gegerligi ve yayin yanhlig durumu Rosenthal’in Glvenli
N Yontemi, Begg ve Mazumdar Sira Korelasyonlari, Egger’in Dogrusal Regresyon Testi ile incelenmis ve
arastirmanin yayin yanhhginin diisiik oldugu sonucuna ulasiimistir. Meta analiz kapsamina alinan galismalarin
normal dagilimi incelenmis olup meta analiz modelinin tespit etmek UGzere homojenlik testi gerceklestirilmistir.
Homojenlik testi sonucuna gore bu arastirmada rastgele etkiler modeli kullanilmistir. Meta analiz kapsamina

alinan galismalarin etki blyuklikleri rastgele etkiler modeline gore genel etki biy(kligl incelenmistir.
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Arastirmada ilk olarak meta analiz kapsamina alinan ¢alismalarin moderatér degiskenlerine iligskin frekanslar ve
yluzde dagilimlari incelenmistir. Egitim calisanlarinin orgltsel destek algilari ile orgiitsel baghhk dizeyleri
arasindaki iliskiyi konu edinen c¢alismalarin ¢cogunlukla makale (f = 13, %65) oldugu gozlemlenmistir. Meta
analize dahil edilen ¢alismalar incelendiginde 2013 yilinda (f = 4, %20) diger yillara gére konu ile ilgili daha fazla
calisma yapildigi goralmastir. Yurt disinda yapilan galismalarin sayisinin (f = 15, %75), yurt i¢inde yapilan
¢alismalara (f =5, %25) oranla daha fazla oldugu gézlemlenmistir. Calismalarin blyiik cogunlugunun okul éncesi,
ilkogretim, ortadgretim kurumlarinda gergeklestirildigi tespit edilmistir. Calismalarda c¢ogunlukla egitim
calisanlarinin érgiitsel destek algilarini 8lgmek icin Eisenberger vd. (1986) tarafindan gelistirilen Orgiitsel Destek
Olgegi (f =17, %85); egitim calisanlarinin &rgiitsel baghlik diizeylerini 6lgmek icin ise Allen ve Meyer (1990)
tarafindan gelistirilen Orgiitsel Baghlk Olgegi (f = 10, %50) kullaniimistir.

Arastirmanin ikinci bulgusu, egitim calisanlarinin 6rgitsel destek algilari ile 6rgiitsel baghlik dizeyleri orta
derecede ve pozitif ydonde bir iliskinin oldugunu gostermektedir. Bu bulguya goére, egitim ¢alisanlarinin orgitsel
destek algisi arttikga orglitsel baghlik diizeyleri de artmaktadir. Riggle vd. (2009) ile Kasalak (2020) tarafindan
yapilan meta analiz ¢alismalarinda algilanan 6rgitsel destegin orglitsel bagliligi yiksek diizeyde ve pozitif yonde
etkiledigi ortaya konmustur. Meta analize dahil olmayip egitim kurumlarinda yapilan arastirmalar da (Bryant,
2016; Duygulu vd., 2008; Holsblat, 2014; Jais ve Mohamad, 2013; Uzun, 2018; Yahya vd., 2012) 6rgiitsel destek
ile 6rgutsel baghlik arasindaki iliskiyi dogrular niteliktedir. Algilanan érgitsel destek, calisanlarin bir gorevi etkin
bir sekilde tamamlamak igin yoneticiden aldiklari destegi ifade eder ve orgitsel baghhginin bir dlgimudir
(Makanjee vd., 2006). Bireyler rahat ve huzurlu bir calisma ortaminda g¢alismalari saglanirsa, ¢alisma kosullar
iyilestirilirse, fikirlerine deger verilir ve sikayetleri dinlenirse, basarilari 6vilip, odillendirilirse kisaca
kendilerinin dnemsendigini algilarlarsa érgiitsel baghliklari da artacaktir (Ozdevecioglu, 2003). Ogretmenler,
kendilerini orgiite ait hissettiklerinde yiksek duygusal baglilik ile daha istekli ¢alsirlar ve okulun orgitsel
amaglarina ulasmasi icin gayret gosterirler (Dee vd., 2006). Ogretmenler, 6grenme &gretme siireci boyunca
ogrencilerin gelisiminde bir fark yaratma glicline sahip olmalarindan o6tari okulun etkililigini arttirabilirler. Bu
sebeple 6gretmenlerin baghhgi, memnuniyeti ve iste kalmasi etkili okullar i¢in ¢ok 6nemlidir (Joffres ve Haughy,

2001).

Arastirmanin {glnct bulgusu, egitim calisanlarinin orglitsel destek algilar ile 6rglitsel baghlik dazeyleri
arasindaki iliskinin etki buyikligu; ¢alismalarin yapildigi yila, okul tiiriine ve ¢alismalarda kullanilan orgitsel
baghlik 6lcegi moderator degiskenlerine gére anlamli bir farklilik olmadigini ortaya koymustur. Baska bir ifade
ile calismalarin yapildigi yil, okul tiiri ve ¢alismalarda kullanilan orglitsel baghlik 6lcegi degiskenleri egitim
¢alisanlarinin algiladiklari 6rgiitsel destegin 6rgltsel baglhk tGzerindeki etkisinde moderator degiskenler olarak
anlamh degildir. Dolayisiyla galismalarda kullanilan 6rgitsel baglilik 6lgegi ile calismalarin yapildigi yil ve egitim
calisanlarinin gorev yaptiklari okul kademesi, orglitsel destegin orglitsel baglilk izerindeki etkisinde herhangi
bir roliniin olmadig1 ifade edilebilir. Kasalak (2020) tarafindan yapilan arastirmada 6gretim kademesi
degiskeninin 6gretmenlerin algiladiklari orgilitsel destegin 6rgitsel baglilk Uzerindeki etkisinde moderator

degisken olarak anlamli olmadig tespit edilmistir.
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Egitim calisanlarinin 6rgltsel destek algilari ile 6rgitsel baglhk duzeyleri arasindaki iliskinin etki biyiklugu,
yayin tirine, ¢alismalarin yapildigi yere, érgitsel destek Olgegi moderator degiskenlerine gére anlamh bir
farkhhk oldugunu gostermektedir. Baska bir ifade ile meta-analiz kapsamina alinan arastirmalarin yayin
tlrdnun, yapildigi yerin ve arastirmalarda kullanilan 6rgitsel destek olgegi tiirliniin érgltsel destek ve drgutsel
baglilik arasindaki iliskide moderator rol oynamaktadir. Calismalarin yayin tiriine gore tez tiriine ait etki
blylklGgi degerinin (.814) makale tlrG etki bayukliga degerinden (.462) daha biyik oldugu tespit edilmistir.
Baska bir ifade ile egitim calisanlarinin 6rgitsel destek algilari ile 6rgiitsel baghhk dizeyleri arasindaki iliskiyi
inceleyen lisansustu tezlerin makale tiirline gore daha giiglu bir etki buytkligl oldugu séylenebilir. Calismalarin
yapildig yere gore yurt icinde (Tlrkiye’de) yaratilen galismalarda etki blyUklGgu degerinin (.634) yurt disinda
yuratilen calismalarin etki blylkligh degerine gére (.515) daha bilylk oldugu ortaya konmustur. Baska bir
ifade ile egitim calisanlarinin orgiitsel destek algilari ile 6rgitsel baglihk dizeyleri arasindaki iliskiyi inceleyen
galismalarin yurt icinde (Turkiye’de) yiritilen galismalarin etki buyuklGgunin, yurt disinda yuritilen
calismalara goére, daha gli¢li bir etki buyikligine sahip oldugu soylenebilir. Calismalarda kullanilan 6rgitsel
destek Olgegi tirline gbre diger arastirmacilar tarafindan gelistirilen 6lgegin etki blylkligu degerinin (.840),
Eisenberger vd. (1986) tarafindan gelistirilen 6lgegin etki biytkligline ait degerinden (.536) daha biyik oldugu
gorialmustar. Baska bir ifade ile egitim calisanlarinin orgltsel destek algilar ile 6rgltsel baghlik dizeyleri
arasindaki iliskiyi inceleyen calismalarda, diger arastirmacilar tarafindan gelistirilen Olgegin etki blyuklGgu

degerinin Eisenberger vd. (1986) ‘a gore daha glglu bir etki biiytkligine sahip oldugu soylenebilir.

Arastirmanin bazi sinirliliklari bulunmaktadir. Algilanan orgutsel destek ile orglitsel baglilik arasindaki iliskiyi
inceleyen c¢alismalarin korelasyon katsayilarinin 6lgeklerin alt boyutlari olarak verilip genelinde verilmemesi
meta analize dahi edilecek ¢alismalari sinirlandirmistir. Meta analizde etki blyikliglinin hesaplanabilmesi igin
her bir sinifa ait asgari iki ¢calismanin gerekliliginden 6tird ikiden az galismaya sahip olan yillarin 1998, 2001,
2009, 2011, 2014, 2019 ve 2020 analizden gikarilmis olup bazi yillarda ise se¢im kriterlerine gore ¢alismalar
olmadigindan bu yillara ait etki blyklikleri de hesaplanmamistir. Ayrica ¢alismalarda tek bir okul tiiriine ait
yeterince ¢alisma olmamasindan oturi etki biylkliklerinin farkh okul kademelerine gére farklihk gosterip

gostermedigi tespit edilememistir.
ONERILER

Bu arastirmada orglitsel destek ile orgitsel baghlk arasinda orta derecede pozitif bir iliski bulunmus fakat
orgutsel destegin, orgltsel baghhgin alt boyutlari Gzerindeki etki buytklugi tespit edilememistir. Bundan sonra
yapilacak arastirmalarda orgitsel bagliligin alt boyutlari ile 6rgiitsel destek arasindaki iliski meta analiz yontemi
ile incelenebilir. Orgiitsel destek ve 6rgiitsel baghlik iliskisi farkli demografik moderatdr degiskenlerin etkisi
incelenebilir. Tum okul kademelerinde, egitim calisanlarinin 6rgiitsel bagliliklarinin artiriimasi icin onlarin

orgutsel destek algilarini gliclendirecek 6nlemlerin alinmasi gereklidir.
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