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ABSTRACT

In this study, seventy-five preschool books in University of London Library were examined within
the framework of the basic principles of children’s literature. The most basic element of children’s
literature is high quality children’s books. The main features determining the quality of these books
is being created in line with the age and developmental characteristics of children and being
structured on the basis of artistic sensitivity and aesthetic concerns. It is a known fact that
academic achievement as well as individual development of children is positively improved
through these books. For this reason, the present study examined seventy-five children’s books.
Qualitative research method was used in the study and seventy-five books were examined through
“categorical analysis” technique, which is one of the analysis types. Features that determine the
quality of children’s books are external structure, internal structure and educational principles.
Characteristics of external and internal structure were discussed to find out the quality of the
aforementioned books. Seventy-five preschool children books in University of London Library
which were chosen randomly were analyzed through descriptive analysis technique under the
titles of “theme, main character, setting, pictures and message” within the framework of the basic
principles of children’s literature. Frequency and percentage measurements were made in data
analysis and the data were tabulated and interpreted. As a result, it was found that the theme with
the highest rate was “child and family, the main character with the highest rate was “child”, the
setting with the highest rate was “home”, the pictures were “good quality” and the message with
the highest rate was “thinking differently”. It was found that the seventy-five books examined were
suitable for preschool period and the books had good quality in terms of external and internal
structure features. The recommendations made in line with the study results are examining these
books based on other criteria of children’s literature; conducting the study in institutions,
organizations and libraries of different countries; making comparisons by examining the books in
the libraries of both countries and carrying out the study on different age groups within the
framework of the characteristics of the specific age.
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INTRODUCTION

Childhood is the most decisive period in the self-development process of the individual, while the most decisive
period of childhood is the preschool period, which is between 0 and 6 years of age. In this period, children’s
encounter with qualified stimuli allows for enriched art and culture in addition to the linguistic, cognitive and
affective development of children. In this context, children’s literature is an area which presents reality of
humans and life through artistic, visual and linguistic texts and which is created with books prepared in a ground
prioritizing the age, developmental characteristics and interests of children (Aslan, 2006; Dilidiizglin, 2008;

Gander and Gardiner, 2007; Kavcar, 1999; Oguzkan, 2013; Russell, 2009; Sever, 2010; Sirin, 2007).

The most basic tool of children’s literature is good quality children’s books. In addition to their place in the
developmental process, good quality books are one of the ways of acquiring knowledge and skills for children
(Dilidlizglin, 2008; Sever, 2010; Temizyirek, Sahbaz and Girel, 2016). In this sense, the quality of books is an
element that has a direct effect on children’s development. The features that determine the quality of children’s
books are discussed within the framework of external structure, internal structure and educational principles
(Sever, 2009). External structure and internal structure are called the structural features of children’s books.
External structure characteristics can be discussed within the headings of size, letters, paper, cover, binding,
picturing, length of plan and story, and information about the book, while internal structure characteristic can
be discussed within the headings of theme, plot, language and expression, protagonists and messages (Demircan,
2006; Koca, 2015; Korukel, 2012; Nalinci, 2018; Sever, 2009; Ural, 2019). Educational principles can be
summarized as “children should be made to think instead of giving them advices; controlling and oppressive
understanding that will supress children’s entrepreneurship and sense of self should not be affirmed; gender
roles should not be separated; children should be made to feel that communication is common way of solving
problems and in fictionalized events, violence should not appear as a general way of communication. Political

and religious suggestions should not be made in books” (Sever, 2007: 51).

While writing children’s literature books, children, who are the basic ground, should be taken into account and
they should be prepared in accordance with the development of children in every aspect in terms of content and
quality. Individuals carry the effects of the stories they hear in early childhood for a lifetime. Most of the
developmental traits have traces of these stories. Therefore, it is extremely important to carefully choose the
books to be introduced and stories to be read to children in the first years because it is a known fact that
personality and academic achievement of children depend on coming across good quality books (Arici, 2016;
Searson, 1999; Strouse, Nyhout and Ganea, 2018; Ural, 2019). As well as the quality of books, competencies of
families and children who act as a bridge between books and children in preschool period are also important.
Adults close to children should choose good quality books, be knowledgeable in effective reading process and
guide this process with conscious efforts. One of the studies on this subjects conducted by Gavora (2020)
examines the effects of reading books to preschool children by mothers with low and high level of education.

Mothers with high level of education were found to show better performance than mothers with low level of
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education in terms of increasing cognitive development, using the child’s time effectively, spending time
together while reading, frequency of reading to children and having more books. In another study, it was found
that the quality of the book introduced to children in preschool period by teachers is also effective in character

education (Turan and Ulutas, 2016).

It is very important for adults in the child’s immediate environment (parents, teachers, etc.) to know about “the
quality of books and effective reading process” in preschool period. In this study, seventy-five preschool books
were examined within the framework of the titles “theme, main character, setting, pictures and message” by
considering the basic principles that determine the quality of a book from internal and external structure
characteristics. The basic principles discussed are briefly as follows: Theme “is a thought, event or situation that
the artist discusses and speaks about in a work” (TDK, 2011). In children’s literature, the theme should be created
by considering children’s reality in a way that the event, phenomenon or problem the author wants to share is
interesting enough to concern children, simple enough to allow them to watch and has an enough complicated
construct to keep children interested (Dilidlizglin, 2004: 93; Ural, 2013: 44). In literary works, the most important
person who leads the event is a called “protagonist”, “hero” or “the main character” (Sever, 2010). In children’s
literature, it is important to present the characters with diversity in terms of age, gender and reality (Karatas,
2014). This diversity allows children to identify with the characters. In addition to creating an artistic stimulant
in early period through characters, healthy character development process includes the examples of healthy
character development and the examples of universal thinking (Prestwich, 2004; Tyra, 2012). For this reason, the
messages in picture books should be carried out on the basis of children’s reality. In a book, setting is discussed
as the place where the situations and events in the book take place. The setting in children's books is another
feature that attracts the child to the book. Because, through the environment in the book, the child has the
opportunity to encounter examples from which he will find feedback related to the environment in which he
lives. In this direction, the main setting in which the fiction takes place in the book is discussed in this study.
Pictures play an important role in reflecting what is not told with words or reflecting reader’s own perspective,
providing learning and developing concepts, giving the first clues about vocabulary, providing examples from life
experiences, giving aesthetic and artistic perspective, learning language according to rules, developing listening
and reading skills, gaining book and reading culture, increasing cognitive and perceptive power and socializing
and strengthening communication (Anderson, Anderson & Shapiro, 2005; Colaklar, 2019; Fletchera and Reese,

2004; Goénen et al., 2014; ipek Yiikselen, 2013; Sever, 2010; Wilson&Bishop, 1998)

In children’s literature, books in preschool period mostly consist of pictures, that is visual texts. For this reason,
books in this period are also called picture books. Children can learn new content from these books and transfer
this content; on the other hand, pictures in these books should be fun, joyful, amusing and above all pleasant;
three quarters of the page should contain pictures, while the rest should contain text (Oguzkan, 2013; Strouse,
Nyhout and Ganea, 2018). Picture books can help child readers to sense the character development processes in
the fiction by changing their perceptions. This way, child readers can see their own life by associating with their

selves or they can get the opportunity to question and understand the lives of the protagonist through empathy
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(Mendoza&Reese, 2001). Message is “the basic thought or view that the artist wants to share with the readers”
(Adali, 2016; Sever, 2007: 52; Sever, 2009: 65). Literary books should not contain definite judgements or
obligatory propositions; that is, the message should be given implicitly in literary texts (Binyazar, 2010; Goktark,
2010; Ozdemir; 2007; Sever 2010) because messages given directly do not allow the readers to think and
communicate with the text. In this context, creating books that nourish emotions, feelings and imagination, free
from elements that adversely affect child’s development; that aim to make the child acquire sensitivity about
the realities of life and humans by following clues and giving the child responsibility of thinking and hearing and
also acquire love of books and reading habit; with messages that give the excitement to research and happiness
to learn will enable children to think critically starting from early periods (Giileryiiz, 2006; Ozdemir, 2000; Sever,
2013). Messages in books also have functions in the personality and cognitive development of children, in
children’s becoming sensitive and thinking individuals and in short in creating cultural consciousness in children.
In summary, analysing books within the framework of external and internal structure characteristics gives

feedback about the quality of books.

When studies reached on the subject of children’s books are examined, few studies can be found:

In Tomlinson (1998)’s “Children’s Books from Other Countries” study, there are more than 700 titles from 29
countries published between 1950 and 1996 and cultural differences are shown. Ozgider (2010)’s study
“Comparison of best seller children’s books in Turkey and England in terms of their stylistic and content features”
aimed to evaluate and compare three best-selling works of Turkish and English children’s literature in 2008 in
terms of stylistic and content features. As a result, it was found that the external and internal structure features
in children’s books of two different cultures were similar. In the study “Analysis of picturing techniques and visual
characteristics of children’s books in different cultures”, Unlii Cetin and Cir (2016) analyzed literary works for
children between the ages of 0 and 8 with different languages and cultures in terms of children’s books picturing
techniques from 22 different countries. The results showed that the pictures in children’s books which were
analyzed differed in terms of the socio-economic and educational characteristics of the societies they were
published in. The study “Statistical analysis of the most read children’s books in Turkey” conducted by Ding (2017)
analyzed the best-selling 20 national and foreign children’s books among 7-14 age group in 2015 tried to find out
the common and different aspects of these books in terms of stylistic and content characteristics. As a result, it
is important to have children read books chosen in parallel with their interests in order to raise the awareness of
reading and get more efficiency from books. Szeremy (2018) examined 96 Turkish, 32 English and 32 French
picture story books published between 2007 and 2017 in his study “Analysis of children’s books in Turkish and
Foreign Languages including the theme of health within the context of children’s books and answers were sought
to the question of which health issues are included in children’s picture story books. As a result of the study, it
was found that children’s story books included health issues such as mouth and dental health, hand and body
cleaning, physical activity and nutrition. While studies reached in relation to the present study showed that there
may be variations in issues and life styles, they also emphasized the significance of having children acquire

reading culture. Within the framework of these studies, when children’s books in foreign countries are examined,
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cultural differences and richness can be seen and it can be seen that there are few studies on foreign children’s

books.

The main purpose of this study is to examine whether children’s books in a children’s library in a foreign country
are quality books within the context of the basic principles of children’s literature. In other words, the main
problem of this study is to examine seventy-five children’s books chosen randomly in London University Library

within the framework of “theme, main character, setting, pictures and message”.

METHOD

The present study which discussed preschool children’s books in a university library aimed to show the quality
of books in a library outside of Turkey within the context of children’s literature criteria. Qualitative research
method was used for this purpose. Qualitative researches aim to research and understand the concepts that
emphasize the context (humans, entities, events and social cases, etc.) within their natural environment. They
provide researchers the opportunity to make sense of the subjects through various semantic units and sub-sets
by ways such as comparison, contrast and creating patterns (Yildirim and Simsek, 2006: 38-39; Neuman, 2006:

232).

Data Collection
The children’s books section in London University Library was determined by the researcher and two hundred
(200) randomly selected books in preschool period was read for two months. After the reading process, when
the two hundred books were restricted in terms of the suitability of age (by two experts), it was determined that
seventy-five of these books were within the age range of 3-6. Accordingly, seventy-five books were examined by
using “categorical analysis” technique, which is one of the analysis types. These books were analyzed with
descriptive analysis technique within the framework of “theme, main character, setting, pictures and message”
in line with the purposes of the research in terms of the external and internal structure characteristics of
children’s literature. These titles were discussed within the framework of the following questions (Sever, 2010):

1. Whatis the theme in the examined books?

2. Who is the main character in the examined books?

3. What is the setting of the examined books?

4. Do the pictures in the examined books have features that will contribute to the child’s desire to

communicate with visual texts, examples of different emotional states and art education?

5.  What is the main message of the books examined?

A framework was created for data analysis in this direction; the data obtained were processed according to

the titles in the theoretical framework, and then these data were organized and interpreted.
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Data Analysis

In order to determine the reliability of the study, 15 books randomly selected from the seventy-five books were
examined separately by two experts and then the consistency between the evaluations of the two experts was
checked. The formula of “Reliability= Consensus/Consensus+Disagreement” (Tavsancil and Aslan, 2001: 81; Miles
and Huberman, 2019) was used for reliability between encoders. As a result of the calculation, the consistency
between the experts was found to be higher than 70 (.93). Frequency and percentage calculations were made in

data analysis; the data were tabulated and interpreted.

FINDINGS

In this section, seventy-five books were examined and tabulated in terms of “theme, main character, setting,
pictures and message”, which are external and internal characteristics of children’s literature and examples from

the books were included.

Table 1. Themes in Examined Children’s Books

Theme f %

Child and family 18 24
Creativity 13 17.3
Curiosity 11 14.6
Animal love 7 9.3
Ambiguous 5 6.6

The desire to play 4 5.3
Dreaming 2 2.6

Old age 2 2.6
Laziness 1 1.3
Shyness 1 1.3
Museum education 1 1.3
Adoption 1 1.3
History of humanity 1 1.3
Babysitter and child relationship 1 1.3
Fear of birthday 1 1.3
Child’s development 1 1.3
Trip 1 1.3

Career choice 1 1.3
Not wanting to go to school 1 1.3
Disease (Alzheimer’s) 1 1.3

According to Table 1, of the 75 books examined, the theme with the highest rate was found as “child and family”
in 64% of the books, while the theme with the second highest rate was found as “creativity” in 17.3%, and the
theme with the third highest rate was found as “curiosity” in 14.6%. The other themes found were “animal love”
in 9.3%, “ambiguous” in 6.6%, “the desire to play” in 5.3%, “dreaming” and “old-age” in 2.6%, “laziness, shyness,
museum education, adoption, history of humanity, babysitter and child relationship, fear of birthday, child’s

development, trip, career choice, not wanting to go to school, disease” in 1.3%.
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For example?;

In B219, what happens between the child and father is told under the title “child and family”. The things a child

whose father snores at night experiences between fear and curiosity are told in a humorous way.

B51 addresses the topic of “creativity”. It is about a child who wakes up in the morning and gets bored because
his parents do not wake up; the child then comes out of the home environment through his imagination playing

games with his dog Mr. B.

B11 addresses the topic of “curiosity”. Angelica’s dress has pockets of different colours and what is inside these
pockets arouses the curiosity of neighbouring children. The theme that starts on the basis of curiosity continues

on the axis of creativity and imagination.

B60 addresses the topic of “career choice”. In the book, a father who improves his hobbies while doing a job he
does not like quits his job and becomes rich is narrated by his son. On the other hand, this book also focuses on

self-actualization and creating solutions.

B70 addresses the topic of “disease”. The things a child whose grandmother has Alzheimer’s disease experiences
are told from the perspective of the child. Thus, it can be seen that every subject, including diseases, can be

addressed in children’s books.

Table 2. Main Character in Examined Children’s Books

Main character f %
Child 48 64
Animals 25 33.3
Family 19 25.3

Toys 4 5.3
Nephew-niece-cousin 2 2.6
Doctor dog 2 2.6
Man-uncle 2 2.6
Items in a museum 1 1.3
Twins 1 1.3
Maternal aunt 1 1.3
Babysitter 1 1.3
Woman 1 1.3

Artist 1 1.3
Imaginary friend 1 1.3
Grandfather 1 1.3
Author and the protagonist of the 1 1.3

book panda

Train 1 13

According to Table 2, of the 75 books examined, the main character with the highest rate was found as “child”

in 64% of the books, while the main character with the second highest rate was found as “animals” in 33.3% and

1 In the context of the limitation of the study, the most striking examples are given while giving examples from the books.
2 B, is the short form of Book. The book list is at the end of the study.
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the main character with the third highest rate was found as “family” in 25.3%. The other main characters were
“toys” in 5.3% of the 75 books, “nephew-niece-cousin”, “doctor dog” and “man-uncle” in 2.6%, “items in a

museum”, “twins”, “maternal aunt”, “babysitter”, “woman”, “artist”, “imaginary friend”, “grandfather”, “author

and the protagonist of the book panda” and “train” in 1.3%.

For example;

The main character in B5 is two siblings and animals in a farm, a child and younger sibling in B10, a child and a
mother in B13, a child and babysitter in B15, a snail in B16, a child and father in B22, a toy clown in B25, an old
woman and a bird in B26, a train in B33, a doctor dog in B36, a child and uncle in B41, a child and his imaginary
friend in B46, a fox and his friends in B59, a penguin and those around in B64, a child and toys in B67, and animal
farms in B73. In this context, it was found that “child” was the most used main character in the 75 books

examined and many animate and inanimate elements, real or imaginary, were found as the main character.

Table 3. Setting in Examined Children’s Books

Setting f %

Home 48 64
Street 16 21.3
Nature 14 18.6

School 4 5.3
Museum 1 1.3

Farm 1 1.3

Sky 1 1.3

Sea 1 1.3

The inside of the book 1 1.3

According to Table 3, of the 75 books, the setting with the highest rate was found as “home” in 64% of the books,
the setting with the second highest rate was found as “street” in 21.3% of the books and the setting with the
third highest rate was found as “nature” in 18.6%. The other settings in books was school in 5.3%, “museum”,

“farm”, “sky”, “sea” and “inside of the book” in 1.3%.
For example;

In B1, two cats walk around in a “museum”, B6 tells about the adventures of a giraffe in “nature”, B15 tells about
a babysitter and a child at “home”, B25 tells about a toy clown in the “Street”, B31 tells about the adventures of
a child in the “sky” with flying sailboat, B33 tells about the trip of a train in “nature”, B38 tells about the
adventures of the author with the main character panda “inside the book”, B43 tells about the adventures of the
snail and the child as a result of wondering about the “nature”, B54 tells about what two siblings experience in
the “bedroom (home)” before sleep, B64 tells about the adventures of baby penguin in the “sea”, B69 tells about
the adventures of a child who does not want to go to school at “home” and at “school”, B74 tells about two kids

having a “bath”.
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Table 4. Pictures in Examined Children’s Books

Pictures f %
Good quality 68 90.6
Bad quality 7 9.4

According to Table 4, of the 75 books examined, 90.6% had “good quality” pictures, while 9.4% had “bad quality”

pictures.

For example;

B1 shows the visual texts that transform the museum environment from being ordinary to a different and fun

process from the eyes of two cats.

[The Oronge Hisser ran straight in through,
ad Otioliow quickly followe. Inside, there
HpeopleJaughing and polating ot somethirg. g,

In B11, the pictures showing the love of mother and baby bear were found to be of good quality in terms of the

child’s perceiving artistic sensitivity, communicating with the picture and seeing different environments.

[ 1OVE You

a5 B [ as the
y \Noﬂa

In B14, the pictures that were telling a child’s believing that his mother had X-ray in her eyes enable children to

communicate with the visual text with a humorous understanding.

WATCH OUTI VOMS KNOw EVERYTHING!
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B38 used a different and interesting approach and told the author’s experiences with the main character Panda
during the process of writing the book with a humorous narration and this situation was reflected skillfully in the

pictures.

That’s it! Everybody out of my book! WhY aren’t YOU.
& listening to me?!
MY BOE

by Mark Pett
d 1 g
::.\’,’ (and no one else)

W

In B59, the pictures on the cover of the book and inside of the book reflected the reality of photograph directly

You know what's
even more fun
than pull tabs?

and did not include artistic visual texts that can stimulate the aesthetic sensitivity of the child such as interest,

curiosity and creativity.

FOX AND
HIS FRIENDS

by Edword Morshol  picures by Jomes Monbol

Table 5. Message in Examined Children’s Books

Message f %
Importance of thinking different 15 20
Importance of family 9 12
Importance of animal love 8 10.6
Introducing concepts 8 10.6
Curiosity 8 10.6

Empathy 6 8

Child and humour 6 8

Desire for self-actualization 6 8
Importance of creative thinking 5 6.6
Dreaming 5 6.6

Ambiguous 3 4

Breaking fears 2 2.6
Friendship 2 2.6
Importance of museum 1 1.3
Importance of being hardworking 1 1.3
Importance of playing 1 1.3
Loneliness 1 1.3

Not trusting everyone 1 1.3
Finding solution 1 1.3
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According to Table 5, of the 75 books examined, the message with the highest rate was “importance of thinking
different” in 20% books, the message with the second highest rate was “importance of family” in 12% books and
the message with the third highest rate was “importance of animal love”, introducing concepts” and curiosity in
10.6%. The other messages included were “empathy”, “child and humour” and “desire for self-actualization” in
8% of the books, “importance of creative thinking” and “dreaming” in 6.6%, “ambiguous” in 5%, “breaking fears”

” o« VAN

and “friendship” in 2.6%, “importance of museum”, “importance of being hardworking”, “importance of playing”,

» u

“loneliness”, “not trusting everyone” and “finding solution” in 1.3%.

For example;

B6 conveys the message of “thinking differently”. The book tells Giraffe Cardwell biting a tree with an enthusiasm
caused by thirst in the heat of Africa and getting its neck tied up to the tree and the different suggestions of other

forest animals to protect his head from the tree in a humorous and critical way.

B14 tells the “importance of family” through an adopted child receiving a toy koala as a gift, the child’s getting
used to that family environment by associating between himself and the child. In this process, a striking story
fiction was formed with the child taking care of the koala, supported with sub-messages such as taking

responsibility and associating.

In B14, “the importance of family” is told based on creativity and imagination with a child believing that the
mother has an X-ray in her eyes which shows the inside of everything. This is because the mother has
interpretations and foresight about what will happen in any situation. From the perspective of a child, mother

character is revealed in an original way, humorously.

In B31, the element of “curiosity” is told with the process of two friends walking in the beach seeing a wrecked
boat. The adventure starts when they want to repair the sailboat and the two friends understand that it can fly
in the sky. They experience different adventures in every place they stop to help humanity. The basis of the
message of curiosity emphasizes the importance of human and animal cooperation in terms of the world’s being

a better place.

In B55, “creativity” is told in a funny language; the parents of two siblings rent two separate houses sine they
have a disagreement and solve problems by putting things that they want in the two houses. It is shown through
this book that a situation that can have negative effects on children’s world of emotions and thoughts such as

divorce can have a place positively in children’s literature through children’s creating solution.

CONCLUSION and DISCUSSION

This study examined seventy-five preschool books chosen randomly at London University Library under the titles
of “theme, main character, setting, pictures and message”. In the seventy-five books examined, it was found that

the theme with the highest rate was “child and family”; main character with the highest rate was “child”, the
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setting with the highest rate was “home”, the pictures were “good quality” and message with the highest rate

was “thinking differently”.

Among the 75 books examined under the title of “theme”, it was found that the theme with the highest rate was
“child and family” in 64% of the books, while the theme with the second highest rate was “creativity” in 17.3%,
and the theme with the third highest rate was “curiosity” in 14.6%. In children’s literature, it is expected for
books to be created by giving importance to the developmental characteristics of children. For this reason, the
fact that family, which is the first and most effective element especially in preschool period among the
developmental stages of children, ranks the first among themes is an approach that determines the quality of
boks (Aydemir ve Firat, 2019; Giizelyurt ve Ozkan, 2018; Yagan Giider ve Giiler Yildiz, 2016). The second and third
most common themes are creativity and curiosity. Theme should include national and universal values of children
in their cognitive and linguistic development (Aytekin, 2016; Nalinci, 2018). There are also studies which
emphasize that some topics are dealt with less frequently and therefore they should be given more weight
(Uzmen, 1993; Tugrul and Feyman, 2007). On the other hand, inclusion of creativity and curiosity concepts as the
theme of the books examined allows for an environment that attracts the child to the book and drives the act of
thinking. It has been stated that in order to attract the attention and curiosity of children, especially those in
preschool period, themes such as machines, vehicles, traffic, gender, communication, world countries, concept
of time, protecting one’s rights, controlling anger, being patient, respecting differences, being honest, accepting
that everyone can be successful in different areas, lives of disabled individuals, game, toys, motion and sports
should be included. In a study conducted in 2012 by Koériikgi, themes included were “environment, animals and
personal characteristics”. In Saracho&Spodek (2010)’s study, it was found that in preschool period, families
mostly read modern fiction with their children. In Samur (2021)’s study, it was found that the person who read
books to children at home in preschool period was mothers, followed by fathers. This shows the place and
importance of family in children’s meeting books in preschool period. In this context, the fact that the most used
theme in the books examined under the title theme was “child and family” shows that the books have good

quality.

Of the 75 books examined under the title main character, the main character with the highest rate was found as
“child” in 64% of the books, while the main character with the second highest rate was found as “animals” in
33.3% and the main character with the third highest rate was found as “family” in 25.3%. Children’s literature is
an area structured on the basis of children and it is in parallel with the fact that most of the main characters in
books examined were children. The main character’s being a child is a positive approach in terms of the child’s
identification and empathy. On the other hand, it is a known fact that with characters that tell the events
according to a child affects the child’s personal development positively. In a study by Erdogan Horasan (2015), it
was stated “The main characters in Zeynep Cemali’s stories are children. These characters are from life.” On the
other hand, since animals and family play an important role in the child’s life, including these in books is
important in terms of attracting the child’s attention. In this context, the fact that the main character most used

in the examined books was “child” shows that the books had good quality.
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Of the 75 books examined under the title “setting”, the setting with the highest rate was found as “home” in 64%
of the books, the setting with the second highest rate was found as “street” in 21.3% of the books and the setting
with the third highest rate was found as “nature” in 18.6%. The fact that the most used setting in books was
home, which is the place where children spend most of their life, is important in terms of children’s connecting
with their own life. As children grow up, their environment gets larger, they have the freedom to go out in the
street and further from the home environment. On the other hand, the fact that street and nature were the
second most used settings is important in terms of children’s knowing and learning about places other than the
home environment. In this context, the fact that the most used setting in the books examined was “home” shows

that the books had good quality3.

Of the 75 books examined under the title pictures, it was found that 90.6% were “good quality”, while 9.4% were
bad quality. Pictures, in other words visual texts, are important stimuli in terms of children’s making sense of and
interpreting books in preschool period. The quality of pictures paves the way for developing a creative reading
environment with artistic stimuli such as meeting the artistic sensitivity of children and providing aesthetic
pleasure. In this context, it is a positive feedback that approximately 92% of the books examined within the scope
of the study contain good quality pictures. In their study, Arizpe and Styles (2015) showed that children were
competent readers of visual texts and they could make sense of complicated images in real, visual and figurative
levels. Through this study, the authors found that children could understand different perspectives, they could
analyze moods, messages and emotions and they could express their personal response to picture books. In this

context, most of the books examined under the title pictures were determined as good quality.

Of the 75 books examined under the title “messages”, the message with the highest rate was “thinking different”
in 20% books, the message with the second highest rate was “importance of family” in 12% books and the
message with the third highest rate was “animal love”, introducing concepts” and curiosity in 10.6%. It is known
that the development of thinking skills in children depends on the acquisition of critical thinking. Critical thinking
allows for the formation and expression of different thoughts and contributes to the formation of a creative
process. It is a known fact that the thinking skills of children in preschool period will be stimulated through quality
books. In their study, Byrne&Nitzke (2002) showed that even the desire to eat a new vegetable could be
increased through preschool story books. Freeman (2014) emphasized that messages are important in
children’s books and they should include messages for children’s world instead of elements of violence. In this

context, it was found that most of the books examined under the title messages had good quality.

As a result, it was found that the seventy-five books examined were suitable for preschool period and the books
were highly qualified in terms of external and internal structure characteristics. On the other hand, although it is

preschool period, the diversity of the subjects (divorce, death, illness, sexuality, etc.) in the examined books, the

3 Since no directly related studies were found when studies were reviewed under the title setting, they were not included
here.
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treatment of the subjects, the life styles of the heroes, the enrichment of the environments with post-imaginary
and real elements, the creation of the pictures with artistic and aesthetic concerns, the messages being original
and free dream/ reflecting the power of thought, these books reveal examples from a foreign country in social

and cultural terms.

RECOMMENDATIONS

The present study can be conducted in institutions, organizations and libraries in other countries in terms of

providing information about how children’s literature in other countries is created.

In order to gain information about countries and libraries, the books in libraries of two countries can be analyzed

and compared.

The seventy-five books examined can also be examined based on the other criteria of children’s literature.

The present study can be conducted on different age groups within the scope of characteristics of the specific

age.
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OKUL ONCESi DONEMDEKi COCUK KiTAPLARININ COCUK EDEBiYATI BAGLAMINDA
INCELENMESi: LONDRA UNIVERSITESI KUTUPHANESi ORNEGI

0z

Bu calismada, Londra Universitesi Kiitiiphanesinde bulunan okul éncesi déneme ait yetmis bes
kitap, cocuk edebiyatinin temel ilkeleri gercevesinde incelenmistir. Cocuk edebiyatinin en temel
ogesi, nitelikli gocuk kitaplaridir. Bu kitaplarin niteligini belirleyen &zelliklerin baginda cocugun yas
ve gelisim o6zellikleri dogrultusunda olusturulmasi; sanatgi duyarlihg ve estetik kaygl temelinde
yapilandiriimasi gelmektedir. Kitaplar araciligiyla ¢ocugun bireysel gelisimi kadar akademik
basarisinin da olumlu yonde gelistigi bilinmektedir. Bu nedenle ¢alismada yetmis bes cocuk kitabi
inceleme konusu olarak ele alinmistir. Calismada nitel arastirma yontemi kullaniimis ve yetmis bes
kitap, ¢oziimleme tirlerinden “kategorisel ¢cziimleme” teknigiyle incelenmistir. Cocuk kitaplarinin
niteligini belirleyen 6zellikler; dis yapi, ic yapi ve egitsel ilkelerdir. S6zi edilen kitaplarin niteligini
belirlemek amaciyla dis ve i¢ yapi 6zellikleri ele alinmistir. Londra Universitesi Kiitiiphanesinde
rastlantisal olarak segilen okul 6ncesi ddnemdeki yetmis bes kitap, gocuk edebiyatinin temel ilkeleri
cercevesinde “konu, ana kahraman, ortam, resimler ve ileti” basliklari altinda betimsel analiz
teknigi ile ¢ozlimlenmistir. Verilerin ¢ézimlenmesinde siklik (frekans) ve ylizde hesaplamalari
yapilmis, veriler tablolastirilarak yorumlanmistir. Sonug olarak incelenen kitaplarda en yiksek
oranla konularin “cocuk ve aile”; ana kahramanlarin “cocuk”; ortamlarin “ev”; resimlerin “nitelikli”;
iletilerin “farkli diisiinme” oldugu tespit edilmistir. Ozl{ belirlemeyle incelenen yetmis bes kitabin
okul 6ncesi déneme uygun oldugu ve kitaplarin dis ve i¢ yapi 6zellikleri baglaminda nitelikli oldugu
belirlenmistir. Calisma sonuglari dogrultusundaki dneriler ise bu kitaplar cocuk edebiyatinin baska
Olgutleri temel alinarak da incelenebilir; ¢ocuk kitaplari aracihigiyla baska Ulkedeki cocuk
edebiyatinin nasil olusturulduguna iliskin bilgi vermesi agisindan benzer ¢alismalar, baska
Ulkelerdeki kurum, kurulus ve kiitiiphanelerde de yapilabilir; tilkelere ve kitliphanelere iliskin bilgi
edinmek adina iki Glke kiitiiphanesindeki kitaplar incelenerek karsilastirma yapilabilir; farkli yas
dizeyleri de ele alinarak o yas grubunun 6zellikleri ¢cercevesinde uygulanabilir seklindedir.

Anahtar kelimeler: Cocuk edebiyati, cocuk kitaplari, dis ve i¢ yapi 6zellikleri.
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GiRiS

Bireyin kendini gelistirme siirecindeki en belirleyici donem, ¢ocukluktur. Cocuklugun en belirleyici evresi de 0-6
yas arasl olan okul 6ncesidir. Okul 6ncesi donemde ¢ocugun nitelikli uyaranlarla karsilagsmasi dilsel, biligsel ve
duyussal gelisiminin yani sira sanat ve kiltlr alanlarinda zenginlesmesine de olanak saglar. Bu baglamda ¢ocuk
edebiyati, insan ve yasam gercekligini sanatsal, gorsel ve dilsel metinlerle sunan; gocugun yas, gelisim o6zellikleri

ve ilgi alanlarini 6nceleyen bir paydada hazirlanmis kitaplarla olusturulan bir alandir (Aslan, 2006; Diliduzgin,

2008; Gander ve Gardiner, 2007; Kavcar, 1999; Oguzkan, 2013; Russell, 2009; Sever, 2010; Sirin, 2007).

Cocuk edebiyatinin en temel araci, nitelikli cocuk kitaplarndir. Gelisim siirecindeki yeri kadar ¢ocuklarin bilgi ve
beceri edinme yollarindan biri de nitelikli kitaplardir (Dilidlizglin, 2008; Sever, 2010; Temizylrek, Sahbaz ve Giirel,
2016). Cocuk kitaplarinin nitelikli olmasi, ¢ocugun gelisimini dogrudan etkileyen bir 6gedir. Cocuk kitaplarinin
niteligini belirleyen 6zellikler; dis yap, i yapi ve egitsel ilkeler basliklari gergevesinde ele alinir (Sever, 2009). Dis
yapl ve i¢ yapi, ¢ocuk kitaplarinin yapisal 6zellikleri olarak adlandirilir. Dis yapi 6zellikleri: boyut, harfler, kagit,
kapak, cilt, resimleme, plan ve 6ykl uzunlugu, kiinye bilgileri; ic yapi 6zellikleri: tema, konu, dil ve anlatim,
kahramanlar, iletiler (Demircan, 2006; Koca, 2015; Koriikgt, 2012; Nalinci, 2018; Sever, 2009; Ural, 2019 )
basliklari cercevesinde ele alinabilir. Cocuk kitaplarindaki egitsel ilkelerde “Cocuklara 6git vermek yerine
disinmesi saglanmali; cocugun girisimciligini, benlik duygusunu bastiracak denetimci ve baskici anlayislar
olumlanmamali; cinsel roller ayristirilmamali; sorunlarin ¢dziimiinde iletisim kurmanin genel-geger bir yol oldugu
¢ocuklara duyumsatilmah; kurgulanan olaylarda siddet, kaba gliclin bir sorun ¢6zme yontemi olarak

oy
|

belirlenmemesi gerektigi, kitaplarda siyasal ve dinsel telkinlerde bulunulmamasi gerektigi” mesaji verilmektedir

(Sever, 2007:51).

Cocuk edebiyati kitaplari yazilirken temel payda olan ¢ocuklar dikkate alinmali, igerik ve nitelik yoniinden gocugun
her acidan gelisimine uygun sekilde hazirlanmaldir. Birey, erken ¢ocuklukta dinledigi 6ykdilerin etkisini 6mur
boyu tasir. Gelisim 6zelliklerinin ¢ogunda bu 6ykulerin izleri vardir. Bu ylUzden ilk yillarda ¢ocukla tanistirilacak
kitaplari ve okunacak oykuleri titizlikle se¢mek son derece 6nemlidir; ¢uinki gocuklarin kisilik ve akademik
basarisinin nitelikli kitaplarla etkili bir sekilde bulusmasina bagl oldugu bilinmektedir (Arici, 2016; Searson, 1999;
Strouse, Nyhout ve Ganea, 2018; Ural, 2019).

Kitaplarin niteligi kadar okul 6ncesinde kitaplarla gocuk arasinda képri gorevi géren aile ve 6gretmenlerin de bu
konudaki yetkinlikleri 6nemlidir. Cocuklarin yakinindaki yetiskinlerin, nitelikli kitaplari segmeleri, etkili okuma
slirecinde bilgili olmalari ve bilingli cabalarla bu sireci yonlendirmeleri gerekir. Bu konudaki calismalardan biri,
Gavora (2020)'nin yaptigl, Ust ve alt diizey egitimli annelerin okul 6ncesi donemdeki ¢cocuklara kitap okumalarinin
etkilerinin arastiriimasidir. ilgili calismada yiiksek diizey egitimli anneler, bilissel gelisimi artirmak, cocugun
zamanini etkili kullanmak, okurken birlikte vakit gecirmek, cocuga okuma siklig1 ve kitap sayisinin fazla olmasi
bakimindan diisiik dlizey egitimli annelerden daha iyi performans gostermistir. Baska bir calismada da
o0gretmenlerin okul 6ncesi donemde gocuklara tanistirdiklar kitabin niteliginin karakter egitiminde etkili oldugu

ortaya konulmustur (Turan ve Ulutas, 2016).
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Okul 6ncesi donemdeki “kitaplarin niteliginin ve etkili okuma suirecinin” gocugun yakin cevresindeki yetiskinler
(anne-baba, 6gretmen vs.) tarafindan bilinmesi olduk¢a 6nemlidir. Bu ¢alismada, dis ve i¢ yapi 6zelliklerinden bir
kitabin niteligini belirleyen temel ilkeler ele alinarak “konu, ana kahraman, ortam, resimler ve ileti” basliklari
cercevesinde, okul oncesi diizeyinde yetmis bes yabanci ¢ocuk kitabi incelenmistir. Ele alinan bu ilkeler kisaca
sOyledir: Konu; “bir yapitta sanatginin ele aldigi, Gzerinde s6z séyledigi duslince, olay ya da durumdur” (TDK,
2011). Cocuk edebiyatinda konu, paylasilmak istenen olay, olgu veya sorunun g¢ocugu sirikleyecek kadar ilging;
izleyebilecegi kadar basit; ilgisini tutacak kadar karmasik bir kurgu ile cocuk gergekliginin géz 6niinde
bulundurularak olusturulmalidir (Dilidlizgiin, 2004: 93; Ural, 2013: 44). Kahraman; “edebiyat yapitlarinda, olayi
yonlendiren en dnemli kisiye “kahraman” “baskisi” ya da “temel kisi” denir (Sever, 2010). Cocuk edebiyatinda
karakterlerin yas, cinsiyet, gerceklik agisindan gesitlilikle sunulmasinda yarar vardir (Karatas, 2014). Bu gesitlilik,
cocuklarin karakterlerle 6zdesim kurmasina olanak saglar. Karakterler araciligiyla erken dénemde sanatsal bir
uyarici ortam olusturmanin yani sira saglikh karakter gelisim siireci, ulusal ve evrensel diisinmenin érnekleri yer
almaktadir (Prestwich, 2004; Tyra, 2012). Bu nedenle resimli kitaplardaki iletilerin, cocugun yas ve gelisim
ozelliklerine gére ¢ocuk gercekligi temelinde olusturulmasi gerekmektedir. Ortam, kitapta yasanan durumlarin
ve olaylarin gectigi yer olarak ele alinmaktadir. Cocuk kitaplarinda ortam, ¢ocugu kitaba geken baska bir 6zelliktir.
Clnku cocuk, kitaptaki ortam araciligiyla kendi yasadigi ortamla iliskili donatler bulacagi 6rneklerle karsilasma
olanagl bulur. Bu dogrultuda kitaptaki kurgunun gectigi ana ortam, bu calisamada ele alinmistir. Resimler,
sozclklerle anlatilamayani ya da okurun kendi bakis agisini yansitmasina olanak saglamasi, kavram 6grenimi ve
gelisimi saglamasi, s6zclk varligina iligkin ilk ipuglarini vermesi, yasama iliskin deneyimlerden érnekler sunmasi,
estetik ve sanatcl bakis agisi kazandirmasi, dili kurallarina gére 6grenmesinde, dinleme ve okuma becerisinin
gelismesinde, kitap ve okuma kiltiri kazanmasinda, bilissel ve algilama glicliniin artmasinda, sosyallesme ve
iletisimin gliclenmesinde (Anderson, Anderson & Shapiro, 2005; Colaklar, 2019; Fletchera&Reese, 2004; Gonen
vd., 2014; ipek Yiikselen, 2013; Sever, 2010; Wilson&Bishop, 1998) 6nemli rol oynar.

Cocuk edebiyatinda okul 6ncesi donemdeki kitaplar, daha ¢ok resimlerden yani gérsel metinlerden olusur. Bu
nedenle bu donemdeki kitaplara resimli kitaplar da denilmektedir. Resimli kitaplardan ¢ocuklar yeni icerikler
Ogrenebilir ve bunlari aktarabilir 6te yandan bu kitaplardaki resimler eglendirici, nese verici, glildirici ve her
seyden once sevimli olmali; sayfanin dortte licl resme, dortte biri yaziya ayrilmahdir (Oguzkan, 2013; Strouse,
Nyhout ve Ganea, 2018). Resimli kitaplar, gocuk okurun algilarini devindirerek kurgu icindeki karakter gelisimi
sireglerini sezinlemesine yardimci olmaktadir. Boylece, 6zbenligi ile iliski kurarak kendi yasamini gorebilir ya da
empati yaparak kahramanlarin yasamini sorgulama ve anlama olanagi bulabilir (Mendoza&Reese, 2001). ileti;
“sanatginin, okurla paylasmak istedigi temel diistincedir, goristir”(Adali, 2016; Sever, 2007: 52; Sever, 2009: 65).
Yazinsal nitelikli kitaplar, kesin yargilar ya da zorunlu 6nermeler icermemelidir yani yazinsal metinlerde ileti, 6rtik
bicimde ele alinmalidir (Binyazar, 2010; Géktiirk, 2010; Ozdemir; 2007; Sever 2010). Ciinkii dogrudan verilen
iletiler okurun diisinmesine ve metinle iletisim kurmasina olanak saglamaz. Bu baglamda st diizey disliinme
sireglerinin devindirilmesi duygu, dislince ve hayal glcini besleyen; ¢ocugun gelisimini olumsuz etkileyen

ogelerden arindiriimis; ¢ocuga duyma-diisinme sorumlulugu yikleyip ipuglarini izleyerek yasam ve insan
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gercegine iliskin duyarliklar kazandiran, kitap sevgisi ve okuma aliskanhigl edindirmeyi amaglayan, arastirma
heyecani ve 6grenme mutlulugu yasatan iletilerle kitaplarin olusturulmasi, erken dénemden baslayarak
cocuklarin elestirel diisiinmesine olanak saglamaktadir (Giileryiiz, 2006; Ozdemir, 2000; Sever, 2013). Ozli
belirlemeyle kitaplardakiiletiler, okul dncesindeki gocugun kisilik ve biligsel gelisiminde; duyarli, dislinen bir birey
olmasinda kisaca gocukta kiltirel bilincin olusmasina olanak saglayan bir géreve de sahiptir. Sonug olarak

kitaplari dis ve i yapi 6zellikleri gercevesinde incelemek kitaplarin niteligi hakkinda doniitler verir.

Bu calismayla ilgili olarak yabanci ¢ocuk kitaplari konusuyla ulasilan ¢alismalar ag sayfasinda arastirildiginda az

sayida oldugu dikkati cekmektedir:

Tomlinson (1998), “Children’s Books from Other Countries” adli ¢alismada, 1950 ile 1996 arasinda basilimis 29
farkh tlkeden 700'den fazla bashk yer almakta ve kiltiirlerarasi farkliliklar g6z éniine serilmektedir. Ozgider
(2010), “Tirkiye'de ve ingiltere’de Cok Satilan Cocuk Kitaplarinin Bicimsel ve icerik Ozellikleri Agisindan
Karsilastirilmasi” adli calismada, 2008 yilinda Tiirk ve ingiliz cocuk edebiyatindan en cok satilan liger yapitin bigim
ve icerik ozellikleri bakimindan degerlendirilmeleri ve karsilastirilmalari amaglanmistir. Sonug olarak, iki farkli
kiiltiriin gocuk kitaplarindaki dis ve i¢ yapi dzelliklerinin benzer nitelikte oldugu belirlenmistir. Unlii Cetin ve Cir
(2016), “Farkli Kiiltiirlerdeki Cocuk Kitaplarinin Resimlendirme Tekniklerinin ve Gérsel Ozelliklerinin incelenmesi”
adli calismada, farkl dil ve kilttrlerdeki 0-8 yas cocuklarina yonelik edebi eserler 22 farkli tilkeden edinilmis cocuk
kitaplari resimlendirme teknikleri bakimindan incelenmistir. Sonuglar, incelenen gocuk kitaplarindaki resimlerin
yayimlandiklari toplumlarin sosyo-ekonomik ve egitim 6zelliklerine gore farklilastigini géstermistir. Ding (2017),
“Tiirkiye'de En Cok Okunan Cocuk Kitaplarinin istatistiksel Analizi” adl ¢alismada Tiirkiye'de 2015 yilinda 7-14 yas
grubundaki en ¢ok satilan 20 yerli ve yabanci ¢ocuk kitabi analiz edilerek; bu kitaplarin bigim ve icerik 6zellikleri
bakimindan ortak ve farkli ydnleri ortaya gikarilmaya galisilmistir. Sonug olarak ¢alismada, kitap okuma bilincinin
kazandirilmasi ve kitaplardan daha fazla verim alinmasi iin cocuklarin ilgi alanlari dogrultusunda segilen kitaplarin
cocuklara okutulmasi énemli oldugu sonucuna ulasiimalidir. Szeremy (2018), “Saghk Temasini iceren Tiirkce ve
Yabanci Dillerdeki Cocuk Kitaplarinin incelenmesi” adli calismada Tiirkce ve yabanci dillerde, 2007-2017 yillar
arasinda basilmis, 4-8 yas arasi 96 Tiirkge, 32 ingilizce ve 32 Fransizca resimli dykii kitabi, gocuk sagligi temasi
kapsaminda incelemis ve resimli cocuk 6yki kitaplarinda hangi saglik konularina yer verildigi sorusuna yanit
aramistir. Arastirma sonunda, cocuk 6yki kitaplarinda, en ¢ok agiz ve dis saghgi, el ve vicut temizligi, fiziksel
aktivite, beslenme gibi saglk konularina yer verildigi goriilmistir. Alanyazinda ulasilan ¢alsmalar, kiiltirel
farkhhklarin konularda ve yasam sekillerinde ¢esitlilik olabilecegini gosterirken ¢ocuk kitaplarinin nitelikli olup
olmamasi konusunun ¢ocugun okuma kultiiri edinmedeki 6nemini vurgulamaktadir. Bu calismalar ¢ergevesinde,
yabanci Ulkelerdeki cocuk kitaplari incelendiginde kultlrel farkliliklarin ve zenginliklerin ortaya giktig1 ve yabanci

cocuk kitaplari hakkinda galismalarin sayica az oldugu gérilmektedir.

Bu calismanin temel amaci, yabanci bir (ilkedeki ¢ocuk kitliphanesinde yer alan ¢ocuk kitaplarinin, ¢ocuk

edebiyatinin temel ilkeleri baglaminda nitelikli olup olmadigini arastirmaktir. Baska bir soyleyisle bu ¢calismanin
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temel sorunsali, Londra Universitesi Kiitiiphanesinde yer alan okul 8ncesi dénemde ulasilan ve rastgele segilen

yetmis bes kitabin “konu, ana kahraman, ortam, resimler ve ileti” basliklari cercevesinde incelenmesidir.

YONTEM

Bir Universite kitiphanesinde okul dncesi doneme yonelik kitaplari ele alan bu arastirmada, nitel arastirma
yontemi kullanilmistir. Nitel arastirmalar, baglama vurgu yapan kavramlari (insanlari, varliklari, olaylari ve sosyal
olgulari vs.) kendi dogal ortamlarinda arastirmaya ve anlamaya yoneliktir. Arastirmacilara karsilastirma yapma,
zithk kurma, oOriinti olusturma gibi yollarla ¢esitli anlamsal birimler ve alt kiimeler (zerinden konuyu

anlamlandirma olanagi verebilmektedir (Yildirim ve Simsek, 2006: 38-39; Neuman, 2006: 232).

Verilen Toplanmasi

Arastirmaci tarafindan Londra Universitesi Kiitiiphanesindeki ¢ocuk kitaplari bélimii belirlenmis ve okul éncesi
donemde, rastgele (random) secilen iki yiiz (200) kitap iki ay siresince okunmustur. Okuma sirecinin ardindan,
¢ocuk edebiyatinin yas diizeyine uygunlugu bakimindan (iki uzman tarafindan) iki yiiz kitap sinirlandirilarak bu
kitaplar arasinda yetmis bes kitabin 3-6 yas araliginda oldugu belirlenmistir. Bu dogrultuda yetmis bes kitap
¢6zimleme tirlerinden “kategorisel ¢oziimleme” teknigi kullanilarak incelenmistir. Bu kitaplar, cocuk
edebiyatinin dis ve i¢ yapi 6zelliklerinden arastirma amaclari dogrultusunda “konu, ana kahraman, ortam,
resimler ve ileti” cercevesinde betimsel analiz teknigi ile ¢ozimlenmistir. Bu bagslklar asagidaki sorular

cergevesinde ele alinmistir (Sever, 2010):

1.incelenen kitaplarin konusu nedir?
2.incelenen kitaplarin ana kahramani kimdir?
3.incelenen kitaplar hangi ortamda gecmektedir?
4.incelenen kitaplardaki resimler, cocukta gérsel metinlerle iletisim kurma istegi, degisik duygu durumlarinin
ornekleri ve sanat egitimine katki saglayacak o6zellikler tasiyor mu?
5.incelenen kitaplarin temel iletisi nedir?
Bu dogrultuda veri analizi icin bir cerceve olusturulmus; elde edilen veriler tematik cercevedeki basliklara gore

islenmis; ardindan bu veriler diizenlenmis ve yorumlanmistir.

Verilerin Analizi

Calismanin glvenirligini belirlemek igin yetmis bes kitaptan rastgele segilen 15 kitap, iki uzman tarafindan ayri
ayriincelenmis, daha sonra iki uzmanin degerlendirmeleri arasindaki tutarlliga bakilmistir. Bunun icin kodlayicilar
arasli guvenirlik, “Guvenirlik = Gorus Birligi/Gorus Birligi + Gorts Ayriligl” (Tavsancil ve Aslan, 2001: 81; Miles ve
Huberman’in, 2019) formuli kullaniimistir. Yapilan hesaplama sonucunda uzmanlar arasindaki tutarhlik ylzde
70’in tzerinde (.93) bulunmustur. Verilerin ¢ézimlenmesinde siklik (frekans) ve yizde hesaplamalari yapilmis,

veriler tablolastirilmis ve yorumlanmistir.
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BULGULAR

Bu bolimde yetmis bes kitap, ¢ocuk edebiyatinin dis ve i¢ yapi 6zelliklerinden “konu, ana kahraman, ortam,

resimler ve ileti” bakimindan incelenerek tablolastirilmis ve kitaplardan 6rneklere yer verilmistir.

Tablo 1. incelenen Cocuk Kitaplarinda Konu

Konu f %

Cocuk ve aile 18 24
Yaraticilk 13 17,3
Merak etme 11 14,6
Hayvan sevgisi 7 9,3
Belirsiz 5 6,6

Oyun oynama istegi 4 5,3
Hayal kurma 2 2,6
Yaghhk 2 2,6
Tembellik 1 1,3
Utangachk 1 1,3
Muze egitimi 1 1,3
Evlat edinme 1 1,3
insanlik tarihi 1 1,3
Bakici ve gocuk iliskisi 1 1,3
Dogumglini korkusu 1 1,3
Cocugun geligimi 1 1,3
Yolculuk 1 1,3
Meslek segimi 1 1,3
Okula gitmek istememe 1 1,3
Hastalik (Alzheimer) 1 1,3

Tablo 1’e gore, incelenen 75 kitaptan en yiiksek oranla % 64’tinde konularin “cocuk ve aile”; ikinci en yliksek
oranla % 17,3’Ginde “yaraticilk”; G¢linct en yliksek oranla %14,6’sinda “merak etme” oldugu belirlenmistir. Diger
konularin oranlari sirasiyla 75 kitaptan % 9,3’linde “hayvan sevgisi”; % 6,6’sinda “belirsiz”; % 5,3’tinde “oyun
oynama istegi”; % 2,6’sinda “hayal kurma” ve “yaslilik”; % 1,3’linde “tembellik, utangacglik, miize egitimi, evlat
edinme, insanlik tarihi, bakici ve ¢ocuk iliskisi, dogumgtini korkusu, cocugun gelisimi, yolculuk, meslek secgimi,

okula gitmek istememe, hastalik” olarak belirlenmistir.
Ornegin®;

K>19’da “cocuk ve aile” bashgi altinda cocuk ve baba arasinda yasananlar ele alinmaktadir. Geceleri babasi

horlayan bir cocugun korku ile merak arasindaki yasadigi durumlar, mizahi bir Gslupla ele alinmaktadir.

K51’'de “yaraticilik” konusu ele alinmaktadir. Bir ¢ocugun sabah uyandiginda, anne- babasinin uyanmadigi igin
sikilmasi ve ardindan képegi Mr. B ile yaratici oyunlar araciligiyla ev ortamindan hayal diinyasi araciligiyla ¢gikmasi

anlatiimaktadir.

4 calismanin sinirhligi baglaminda, kitaplardan érnekler verilirken en carpici 6rnekler belirtilmistir.
5 K, Kitabin kisaca yazimidir. Kitap listesi, galismanin sonunda yer almaktadir.
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K11’de “merak” konusu ele alinmaktadir. Angelica’nin elbisesinin Gizerinde farkli renklerde cepler bulunmaktadir
ve bu ceplerin iglerinde neler oldugu komsu ¢ocuklarin meraklarini cekmektedir. Merak temelinde islenen konu,

yaraticilik ve hayal glici ekseninde stirmektedir.

K60’'da “meslek se¢imi” konusu ele alinmaktadir. Kitapta, sevmedigi isi yaparken hobileri araciligiyla zengin olup,
sevmedigi isi birakan bir baba, oglu tarafindan anlatiimaktadir. Ote yandan bu kitapta kendini gerceklestirme ve

¢O6zUm Uretme Gzerinde de durulmaktadir.

K70’de ‘hastalik” konusu ele alinmaktadir. Anneannesi Alzheimer hastaligina yakalanan bir cocugun yasadiklari
¢ocuga gore bir Uslupla anlatiimaktadir. Boylelikle bir ¢cocuk kitabinda her konunun hastalik da olmak lzere ele

alinabilecegi gorilmektedir.

Tablo 2. incelenen Cocuk Kitaplarinda Ana Kahraman

Ana Kahraman f %
Cocuk 48 64
Hayvanlar 25 33,3
Aile 19 25,3
Oyuncaklar 4 5,3
Yegen-kuzen 2 2,6
Doktor kopek 2 2,6
Adam-amca 2 2,6
Muzedeki ogeler 1 1,3
ikiz kardesler 1 1,3
Hala 1 1,3
Bakici 1 1,3
Kadin 1 1,3
Sanatgl 1 1,3
Hayali arkadas 1 1,3
Dede 1 1,3
Yazar ve kitabin kahramani panda 1 1,3
Tren 1 1,3

Tablo 2’ye gore, incelenen 75 kitaptan en yiiksek oranla % 64’iinde ana kahramanin “gocuk”; ikinci yiiksek oranla
% 33,3’lUnde “hayvanlar”; Gglinci yiksek oranla % 25,3’tnde “aile” oldugu belirlenmistir. Oranlarina gore diger
ana kahramanlar sirasiyla 75 kitaptan % 5,3’linde “oyuncaklar”; % 2,6’sinda “yegen-kuzen”, “doktor kdpek” ve
“adam-amca”; % 1,3’Unde “miizedeki ogeler”, “ikiz kardesler”, “hala”, “bakicl”, “kadin”, “sanatgl”, “hayali

arkadas”, “dede”, “yazar ve kitabin kahramani panda” ve “tren” olarak belirlenmistir.
Ornegin;

K5’te iki kardes ve bir ¢iftlikteki hayvanlar; K10’da ¢cocuk ve kigik kardes; K13'te cocuk ve anne; K15’te ¢ocuk ve
bakici; K16’da salyangoz; K22'de ¢ocuk ve baba; K25’de oyuncak palyago; K26’da yash kadin ve kus; K33'te tren;
K36’da doktor kdpek; K41 cocuk ve amca; K46’da ¢ocuk ve hayali arkadasi; K59'da tilki ve arkadaslari; K64'te
penguen ve cevredekiler; K67'de gocuk ve oyuncaklar; K73'te ¢iftlik hayvanlari ana kahraman olarak yer
almaktadir. Bu baglamda incelenen 75 kitapta, ana kahramanlar arasinda “cocuk” ilk sirada yer alirken, gercek ve

hayali olmak (izere yasamda varolan canli cansiz bircok 6genin ana kahraman olarak bulundugu belirlenmistir.
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Tablo 3. incelenen Cocuk Kitaplarinda Ortam

Ortam f Yizde

Ev 48 64

Sokak 16 21,3

Doga 14 18,6
Okul 4 5,3
Miize 1 1,3
Ciftlik 1 1,3
Gokyuzl 1 1,3
Deniz 1 1,3
Kitabin igi 1 1,3

Tablo 3’e gore, incelenen 75 kitaptan en yiiksek oranla % 64’G “ev” de; ikinci ylksek oranla % 21,3’'inde
“sokak”ta; lglincli yuksek oranla % 18,6’s1 “doga”da gecmektedir. Diger ortamlarin oranlari sirasiyla 75 kitaptan

% 5,3’Unde “okul”da; % 1,3’linde “muze”de, “ciftlik”te, “gdkylizi”nde, “deniz”de ve “kitabin ici”nde gegmektedir.
Ornegin;

K1 iki kedinin “mizede” dolasmasi; K6 bir zirafanin “doga”daki yasadiklari; K15 bakici ve ¢ocugun “evde”
yasadiklari; K25 oyuncak palyagonun “sokak”ta yasadiklari; K31 ¢ocugun ugan yelkenliyle “gokylzii”nde yasadigi
maceralar; K33 bir trenin “doga”daki yolculugu; K38 yazarin ana kahramani Panda ile yasadiklarini anlattigi kendi
“kitabinin ici”; K43 salyangoz ve cocugun “doga”yi merak etmeleriyle olusan maceralari; K54 iki kardesin
uyumadan Once “yatak odasi”nda (evde) yasadiklari; K64 bebek penguenin “denizde” yasadiklari; K69 okula
gitmek istemeyen bir ¢cocugun “evde” ve “okulda” yasadiklari; K74 iki ¢ocugun “banyo” yapmasi belirtilen

ortamlarda gegmektedir.

Tablo 4. incelenen Gocuk Kitaplarinda Resimler

Resimler f Yizde
Nitelikli 68 90,6
Niteliksiz 7 9,4

Tablo 4’e gore, incelenen 75 kitaptan % 90,6’si resimleri bakimindan “nitelikli”; % 9,4’G “niteliksiz” olarak

belirlenmistir.
Ornegin;

K1'de, mize ortamini siradanliktan c¢ikararak iki kedinin gdztinden farkli ve eglenceli bir siirece dontstiliren gorsel

metinler gorilmektedir.
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K11’'de, anne ve yavru ayinin sevgisi gorsel metnin destegiyle cocukta sanatgi duyarligini sezme, resimle iletisim

kurma ve farkh ortamlari gérme agisindan nitelikli olarak belirlenmistir.
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K14’de bir gocugun annesinin gdziinde X-Ray cihazi olduguna inanmasiyla olusturulan resimler, gocugun mizahi

bir anlayisla gorsel metinle iletisim kurmasina olanak saglamaktadir.
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K38'de, ilging ve farkh bir yaklasimla kitabin yazarinin kitabin ana kahramani Panda ile kitabi yazma siirecinde

yasadiklari anlatilirken, mizahi bir anlatim kullaniimis, bu durum resimlere de ustaca yansitilmistir.
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K59’da, kitabin kapagi ve icindeki resimler birebir fotograf gercekligini yansitmakta, ¢ocukta ilgi, merak, yaraticilhk

gibi estetik duyarhgini devindirecek sanatsal gorsel metinlerin yer almadigi belirlenmistir.

| ) renounn vouno renoes

FOX AND
HIS FRIENDS

Tablo 5. incelenen Cocuk Kitaplarinda ileti

ileti f %

Farkli distinmenin 6nemi 15 20
Ailenin 6nemi 9 12
Hayvan sevgisinin 6nemi 8 10,6
Kavramlari tanitma 8 10,6
Merak 8 10,6

Empati yapma 6 8

Cocuk ve mizah 6 8

Kendini gergeklestirme istegi 6 8
Yaratici distinmenin 6nemi 5 6,6
Hayal kurma 5 6,6

Belirsiz 3 4
Korkularin Gistiine gitme 2 2,6
Arkadaslik 2 2,6
Mizenin 6nemi 1 1,3
Caliskan olmanin 6nemi 1 1,3
Oyun oynamanin énemi 1 1,3
Yalnizlik 1 1,3

Herkese glivenmeme 1 1,3
Cozim Uretme 1 1,3

Tablo 5’e gore, iletileri bakimindan incelenen 75 kitaptan en yiiksek oranla % 20’si “farkli disinmenin énemi”;
ikinci yuksek oranla % 12’si “ailenin dnemi”; Ulglincl ylUksek oranla % 10,6’si “hayvan sevgisinin 6nemi”,
“kavramlari tanitma” ve “merakli olma” olarak belirlenmistir. Diger iletilerin oranlari sirasiyla, 75 kitaptan % 8’si

n u

“empati yapma”, “cocuk ve mizah” ve “kendini gergeklestirme istegi”; % 6,6’s1 “yaratici dislinmenin 6nemi” ve
“hayal kurma”; % 5’i “belirsiz”; % 2,6’si “korkularin lstiine gitme” ve “arkadashk”; % 1,3’G “mizenin 6nemi”,
“caliskan olmanin 6nemi”, “oyun oynamanin énemi”, “yalnizlik”, “herkese giivenmeme” ve "¢6ziim lretme”

olarak belirlenmistir.

Ornegin;
K6'da “farkli dislinmenin 6nemi” iletisi anlatilmaktadir. Kitapta, Zirafa Cardwell’in Afrika’nin sicaginda, bir agaci
susuzlugun verdigi gereksinimle isirmasi ile boynunun digiim olmasini ve diger orman hayvanlarinin onun

boynunu agactan kurtarmak icin sunduklari farkli 6nerileri, mizahi ve elestirel bir sekilde dile getiriimektedir.
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K4'te “ailenin 6nemi” evlat edinilen bir cocugun kendine hediye edilen oyuncak yavru koala ile 6zdesim kurarak
aile ortamina alismasi araciligiyla anlatilmaktadir. Bu siirecte, koalaya sahip ¢ikan ¢ocugun, aile sevgisi temelinde

sorumluluk alma, 6zdesim kurma gibi yan iletilerle de desteklendigi, carpici bir dyki kurgusu olusturulmustur.

K14’te “ailenin 6nemi”, bir ¢gocugun, annesinin géziinde X-Ray cihazi yani her seyin icini gésteren bir rontgen
cihazinin olduguna inanmasi, yaraticilik ve hayal gliciine dayanilarak anlatilir. Clinkii anne, her durumda 6nceden
olacaklar hakkinda yorum ve 6ngori sahibidir. Mizahi bir Gslupla, bir cocugun géziinden anne karakteri 6zgin bir

sekilde ortaya konulmaktadir.

K31'de “merakli olma” ogesi, sahilde yiriyen iki arkadasin, enkaz durumundaki bir yelkenli ile karsilagsmasi
sureciyle anlatilir. Yelkenliyi tamir etmek istediklerinde macera baslar ve gokyiziinde ugabilen bir yelkenli
oldugunu iki arkadas anlar. Gokyiziinde gezerken insanliga yardim etmek igin durduklari her farkh yerde degisik
serlivenler yasarlar. Merak iletisinin temelinde insan ve hayvan yardimlasmasinin diinyanin daha iyi bir yer olmasi

acgisindan 6nemi vurgulanmaktadir.

K55’te “yaratici disinmenin 6nemi”, iki kardesin annesinin ve babasinin anlagmazlik yasamasi sonucunda onlara
iki ayri ev tutmalari ve bu evlere onlarin istedigi seylerden koyarak sorunlarin ¢éziilmesi komik bir dille anlatilir.
Bosanma kavrami gibi ¢ocuklarin duygu ve dislince diinyalarini olumsuz etkileyebilecek bir durumun, yine
cocuklarin ¢6zim Uretmesi ile olumlu bir sekilde ¢ocuk edebiyatinda yer alabilecegini bu kitap araciligiyla

gostermektedir.

TARTISMA ve SONUC

Bu calismada, Londra Universitesi Kiitiiphanesi'nde rastlantisal olarak secilen okul &ncesi dénemine ydnelik
yetmis bes kitap, “konu, ana kahraman, ortam, resimler ve ileti” basliklari altinda incelenmistir. incelenen yetmis
bes kitapta en yiiksek oranla konularin “cocuk ve aile”; ana kahramanlarin “cocuk”; ortamin “ev”; resimlerin

“nitelikli”; iletilerin “farkli distinme” olarak yer aldigi belirlenmistir.

Konu baslig altinda incelenen 75 kitapta en ylksek oranla % 64’liinde “cocuk ve aile”; ikinci en yliksek oranla %
17,3’Gnde “yaraticiik”; Giglincli en yliksek oranla %14,6’sinda “merak etme”ye yer verildigi belirlenmistir. Cocuk
edebiyatinda ¢cocugun gelisim 6zelliklerine 6nem verilerek kitaplarin olusturulmasi beklenir. Bu nedenle ¢cocugun
gelisim asamalarinda ozellikle okul 6ncesi donemde ilk ve en etkili 6ge olan ailenin de kitaplardaki konularda ilk
sirada yer almasi, kitaplarin niteligini belirleyen bir yaklasimdir (Aydemir ve Firat, 2019; Giizelyurt ve Ozkan, 2018;
Yagan Giider ve Giiler Yildiz, 2016). ikinci ve {iclincii olarak ise yaraticilik ve merak égelerine yer verilmistir. Konu,
¢ocugun bilissel ve dilsel gelisiminde ayni zamanda ulusal ve evrensel degerleri tasiyan yapida (Aytekin, 2016;
Nalinci, 2018) olmalidir. Bazi konularin daha az islendigini bu nedenle bunlara daha ¢ok agirlik verilmesi
gerektigini vurgulayan calismalar da vardir (Uzmen, 1993; Tugrul ve Feyman, 2007). Ote yandan incelenen
kitaplarin konularinda yaraticilik ve merak kavramlarinin yer almasi, ¢cocuk edebiyatinda ¢ocugu kitaba ¢eken ve

diisinme eylemini devindiren bir ortam olusmasina olanak saglar. Cocuklarin okul 6ncesi donemde o6zellikle ilgi
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ve meraklarini gekmek igin makineler, tasitlar, trafik, cinsiyet, haberlesme, dlinya tlkeleri ve zaman kavramlariyla
ilgili konulara yer veren; kendi haklarini koruma, 6fkesini kontrol etme, sabirli olma, farkhliklara saygl duyma,
bireylerin birbirine karsi diirist olmasi, herkesin baska alanlarda basarili olabilecegini kabul etme, engelli
bireylerin yasami, oyun, oyuncak, hareket, spor gibi konularin ¢cocuk kitaplarinda daha g¢ok islenmesi gerektigi
belirtilmistir. Koriikgli (2012)'niin yaptigi calismada, konular sirasiyla “cevre, hayvanlar ve kisisel 6zellikler” olarak
belirlenmistir. Saracho&Spodek (2010), okul dncesi dénemde ailelerin ¢ocuklariyla daha ¢ok modern kurgu
okuduklarini ortaya koyan bir ¢calisma yapmislardir. Samur (2021)’un ¢alismasinda, okul 6ncesi donemde ¢ocuga
evde ilk sirada kitap okuyan kisinin anne ve sonrasinda ise babanin geldigi belirlemesine ulagmistir. Sonug olarak
okul 6ncesi donemde, cocugun kitapla bulusmasinda ailenin yeri ve 6nemi ortaya ¢ikmaktadir. Bu baglamda konu
bashg! altinda incelenen kitaplardaki konularda ilk sirada “gocuk ve aile”ye yer verilmesi, cocuga gore bir

yaklasimla kitaplarin nitelikli oldugunu ortaya koymaktadir.

Ana kahraman bagligi altinda incelenen 75 kitaptan en yiiksek oranla % 64’(inde “gocuk”; ikinci yiksek oranla %
33,3’'linde “hayvanlar”; tglinci yliksek oranla % 25,3’Ginde “aile”ye yer verildigi belirlenmistir. Cocuk edebiyati,
¢ocuk temelinde yapilandirilan bir alandir ve incelenen kitaplardaki ana kahramanlarin ¢ogunlugunun gocuk
olmasi bulgusuyla 6rtiismektedir. Cocugun 6zdesim kurmasi ve empati yapmasi agisindan ana kahramanin gocuk
olmasi olumlu bir yaklasimdir. Ote yandan olaylari ¢cocuga gore bir dille anlatan kahramanlar ile cocukta kisilik
gelisiminin olumlu etkilendigi bilinmektedir. Erdogan Horasan (2015)’in yaptigi calismada da “Zeynep Cemali’nin
dykiilerinin ana kahramanlari gocuklardir. Bu kahramanlar yasamin igcindedir”. Ote yandan hayvanlarin ve ailenin
de ¢ocugun yasaminda basat rol oynamalari bakimindan kitaplarda yer almasi gocugun ilgisini gekmek agisindan
onemlidir. Bu baglamda ana kahramanlar basligi altinda incelenen kitaplarda ilk sirada “gocuk” kavraminin yer

almasi kitaplarin nitelikli oldugunu ortaya koymaktadir.

Ortam basligl altinda incelenen 75 kitaptan en yiliksek oranla % 64’tG “ev”de; ikinci yiksek oranla % 21,3’linde
“sokak”ta; Uglincl ylksek oranla % 18,6’sinda “doga”da gegmektedir. Cocugun yasaminin en ¢ok gectigi yer olan
ev ortaminin incelenen kitaplarda ilk sirada yer almasi, cocugun kendi yasamiyla bag kurmasi agisindan énemlidir.
Cocuk biyltdikge cevresi genislemekte ev ortamindan sokaga ve daha uzak yerlere gidebilme 6zgirliigiine
kavusmaktadir. Ote yandan kitaplarda cocugun ev ortami disindaki yerleri tanimasi, 6grenmesi agisindan sokak
ve doga ortamlarinin ikinci en yiksek oranla ¢ikmasi da degerli bir veridir. Bu baglamda ortam basligi altinda

incelenen kitaplarda ilk sirada “ev” kavraminin yer almasi kitaplarin nitelikli oldugunu ortaya koymaktadir®.

Resimler bashgi altinda incelenen 75 kitaptan % 90,6’sinin “nitelikli”; % 9,4’ inlin “niteliksiz” oldugu belirlenmistir.
Resimler yani gorsel metin 6zellikle okul dncesi donemde ¢ocugun kitabi anlamlandirmasi ve yorumlamasi
acisindan oldukg¢a 6nemli bir uyarandir. Resimlerin niteligi, cocukta sanatgi duyarhgiyla bulusma ve estetik zevk

kazandirma gibi sanatsal uyaranlar ile yaratici okuma ortaminin olusmasina zemin hazirlar. Bu baglamda galisma

® Ortam baslig altinda ¢alismalar tarandiginda dogrudan iliskili baska bir calismaya rastlanilmadigi igin burada yer
verilememistir.
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kapsaminda incelenen kitaplarin yaklasik ylizde doksaninin nitelikli resimler icermesi olumlu bir donttir. Arizpe
and Styles (2015), yaptiklari calismada ¢ocuklarin gorsel metinlerin yetkin okuyuculari olduklarini ve karmasik
gorintuleri gercek, gorsel ve mecazi dizeylerde anlamlandirabildiklerini gosterdi. Bu arastirma sayesinde
yazarlar, c¢ocuklarin farkli bakis acilarini anlayabildiklerini, ruh hallerini, mesajlari ve duygulari analiz
edebildiklerini ve resimli kitaplara kisisel tepkilerini ifade edebildiklerini belirlediler. Bu baglamda resimler bashgi
altinda incelenen kitaplarin gogunlugu nitelikli olarak belirlenmistir.

iletiler bashgi altinda incelenen 75 kitaptan en yiiksek oranla % 20’sinde “farkh diisiinmenin 6nemi”; ikinci yiiksek
oranla % 12’sinde “ailenin énemi”; liglincl yliksek oranla % 10,6’sinda “hayvan sevgisinin 6nemi”, “kavramlari
tanitma” ve “merakli olma” olarak yer verildigi belirlenmistir. Cocukta diisiinme becerisinin gelisiminin elestirel
disinmenin edinilmis olmasina da bagli oldugu bilinmektedir. Elestirel distinme, farkli distincelerin olusumuna
ve ifade edilmesine olanak saglar, bdylelikle yaratici bir siirecin olusmasina katki saglanir. iste nitelikli kitaplar
aracihgiyla da ozellikle okul 6ncesi donemdeki ¢ocuklarin diisiinme becerisinin devindirilecegi bilinmektedir.
Byrne & Nitzke (2002), yaptiklari calismada da okul 6ncesi donemdeki 6yki kitaplari araciligiyla yeni bir sebze
yeme isteginin bile arttirilabilecegi ortaya konulmustur. Freeman (2014) yaptigi calismada da ¢ocuk kitaplarinda
iletilerin 6nemli oldugunu ve siddet iceren 6geler yerine gocuk diinyasina yonelik iletilerin yer almasi gerektigini
vurgulamistir. Bu baglamda iletiler bashg altinda incelenen kitaplarin ¢ogunlugunun nitelikli oldugu
belirlenmistir.

Sonug olarak incelenen yetmis bes kitabin okul éncesi doneme uygun oldugu ve kitaplarin yiksek oranda dis ve
ic yap! 6zellikleri baglaminda nitelikli oldugu belirlenmistir. Ote yandan okul &ncesi dénem olmasina karsin
incelenen kitaplardaki konularin c¢esitliligi (bosanma, o6lim, hastalk, cinsellik vs.), konularin islenisi,
kahramanlarin yasam bicimleri, ortamlarin hayal 6tesi ve gercek 6gelerle zenginlestirilmesi, resimlerin sanatsal
ve estetik kaygiyla olusturulmasi, iletilerin 6zgin ve 6zglr dis/disince giicini yansitmasiyla bu kitaplar, sosyal

ve kultlirel agidan yabanci bir ilkeden 6rnekleri ortaya koymaktadir.

ONERILER

Cocuk kitaplari araciligiyla baska tlkedeki gocuk edebiyatinin nasil olusturulduguna iliskin bilgi vermesi agisindan
bu calisma, baska tilkelerdeki kurum, kurulus ve kitliphanelerde de yapilabilir.

Ulkelere ve kiitiiphanelere iliskin bilgi edinmek adina iki {ilke kiitiiphanesindeki kitaplar incelenerek karsilastirma
yapilabilir.

incelenen yetmis bes kitap, cocuk edebiyatinin diger 6lgiitleri temel alinarak da incelenebilir.

Bu ¢alisma, farkli yas diizeyleri de ele alinarak o yas grubunun 6zellikleri cercevesinde uygulanabilir.

Etik Metni
Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlaller tarafima aittir.

Yazar(lar) Katki Orani: Yazarin bu makaleye katki orani %100'dr.
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