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ABSTRACT

The quality of the physical environment in the preschool period from birth until the child starts
primary school is of great importance in his healthy development and education. For this reason,
it is important that children receive pre-school education, which is supported by a qualified
program that supports their holistic development from an early age and provides a quality
education environment. There are many studies that reveal the importance of pre-school
education in terms of reflection on the child's future. How-ever, preschool education becomes
more meaningful and positively affects the development of the child when it is presented in a
suitable and a richly stimulating environment. The aim of this study is to examine the opinions
and expectations of 5-6 year-old children who attend pre-school education about the educational
environment they live in. Phenomenology (Fact Science) design, one of the qualitative research
designs, was used in the study. In the study, 24 children from different types of formal pre-school
education institutions were interviewed. In the formation of the study group, outlier sampling
from the purposive sampling method, which is thought to be useful in the discovery and
explanation of facts and events, was used. For this, before the interviews, classroom and school
environments were observed in different institutions, and contrary examples were determined,
and the children to be interviewed were selected from institutions with sufficient/insufficient
physical environment and facilities. The data were collected by asking each of the children one by
one, the questions prepared in line with the purpose of the study. As a result of the research, it
was seen that the children generally developed a positive attitude towards the educational
environment they were in and liked to come to school. However, it has been observed that these
positive attitudes of children are independent of the adequate and inadequate conditions of the
environment they live. This showed that the expectations of the children were limited to the
opportunities offered to them. At the same time, drew attention to the importance of the
responsibility of adults who responsible for the education of children to provide them with
qualified and rich educational environments for the best interests of children.
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INTRODUCTION

Preschool education is a systematic and planned education process starting from the birth of the child up to
the age of six (0-72 months), given in an educational institution, family or alternative programs. It provides a
rich stimulating envi-ronment to support all developmental areas of the child (cognitive, language, social-
emotional, physical, psycho-motor, personal) in accordance with his developmental characteristics and
individual differences, enabling the child to disco-ver and improve his potential, and to reach mental, social-
emotional competencies, in other words, to get prepared for primary education (Turasli, 2008). Children start
learning rapidly from the moment they are born. The most intense period of learning is the preschool period.
During this period, children are open to all positive and negative effects of the environment as they are in a
receptive position. The physical environment of the child plays an active role in the development of the child's
cogni-tive and social competencies (Maxwell, 2007). In this direction, the ecological systems theory put forward
by Urie Bron-fenbrenner, which has been used frequently in scientific researches recently, focuses on the
quality and content of the child's environment. The basic point set out in the mentioned theory is to reveal
“whether the world surrounding the child supports the development of the child and its effects on the child's
development”. Bronfenbrenner looks at the child’s environment in the context of the system of relationships
and emphasizes that all contextual relationships are complex layers that play a role in the child's development.
According to this conception, each social and cultural environment is under the influence of other social and
cultural environments. The context in which the child first comes into contact is the microsystem layer. This
layer consists of the physical environment in the child's daily life and the family, school, teachers, and peers

with whom he interacts (Kuscu, 2018).

The concepts of school and peer relations, which are the building blocks of the microsystem, are very special
interaction elements that should not be neglected in the early childhood period and cannot be left to chance.
There-fore, a well-organized education environment with a qualified, well-planned and prepared education
program is man-datory. For an efficient and high-quality early childhood educa-tion, a systematic program
should be organized, and appropriate educational environments should be prepared ac-cording to the needs of
children with developmental support (Gliles 2013; Kogyigit, 2014; National Association for the Education of
Young Children [NAEYC] 2009; Oguzkan & Oral 2002; Ozdemir & Beceren, 2018).

Taking the steps to improve pre-school education only quantitatively is not enough to support areas of
development and social competencies. The quantitative increase should be maintained by increasing the
quality of the institutions as well (Zembat, 2007). The quality education a child will receive in these institutions
is possible with both a well-prepared program and a well-organized educational environment. (Ozdemir-
Beceren, 2012). Careful design of educational environments makes significant contributions to the healthy
develop-ment and effective learning of children (Meb, 2013). The policies that have been carried out in our
country since the 90's have increased awareness of the importance of preschool education day by day.

However, children are included in pre-school education at an early age due to the increase in female
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employment and the increase of mothers participating in business life. Preschool education institutions are
important places where children first meet and spend time after their home. For this reason, it is important
that the life and environment in pre-school education institutions are quality. The majority of pre-school
education services in Turkey are given in official kindergartens and practice classes affiliated to the Ministry of
National Education. There are some legal regulations in terms of indoor/outdoor features and equipment
requirements for the establishment of these institutions (Educational Buildings Minimum Design Standards
Guide, 2015). However, from time to time, concerns about quantitative growth cause some of these standards
to be ignored. A quality education is the right of every child. One of the parameters that make up the quality of
education is the places where education is offered. It is very important that these places are organized by
adults to support the developmental needs of children. The physical environments offered to children are
usually designed by adults, and since children do not have the ability to create or choose their own
environment, they have to live within the environmental opportunities that adults offer them. Hence, conflicts
arise from time to time between the environ-ment prepared for children and the needs of children. This is
because the perception and interpretation of the same environment may be different for children and adults
(Babaroglu, 2018). This situation also makes it clear that children do not have their own contribution to the
opportunities they have or may not have. This situation puts great responsibilities on the family, school,

teacher, policy makers, etc. starting from the child's immediate environment, respectively.

Article 12 of the convention on the rights of the child states that “...the right of the child who has the ability to
form his or her views to express his / her views freely on all matters of interest to them should be recognized,

with due dili-gence, in accordance with the child's age and maturity ..". In addition to referring to the opinions
of parents and teach-ers in studies related to the educational environment, it is important to take the opinions
of children who directly experience the pre-school education environment as a stakeholder. This situation is
also important for the child to gain a sense of belonging, to support self-development and to feel valuable. For
this reason, mental, cognitive and physical needs and desires of children should be taken into consideration in
spaces arranged for children (Bika, 1996). Updates should be made by referring to the opinions of children in
order to keep their interest alive in the educational environment and to allow them to have different

experiences. This situation triggers children's associative structures in terms of concept development and

strengthens their imagination and cognitive flexibility acquisition (Celik & Kok, 2007).

Teachers have an important role in pre-school education in developing curriculum and in setting a rich stimu-
lating environment. The complete preparation of a program may not be sufficient by itself, but also the
learning should be made meaningful by providing suitable environments (Ministry of National Education [MEB]
2013). Teachers should create an engaging and respon-sive environment to foster each child's learning and
development (NAEYC, 2009). It should not be forgotten that in a child's education, the environment is the
second teacher and the environment is "the learning itself". Classroom design is an important factor affecting

the quality of education as well as children's classroom behaviors (Ozkubat, 2013) since the physical

2673



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

environments that children are in give covert messages about what they can and cannot do. For example, a
classroom in which tables and chairs are placed in the center of the classroom and there are not enough
learning centers reminds the child of academic expectations. Such a class also tells about the existence of
teacher-centered education rather than student-centered education where the learning by doing philosophy of
education exists. However, children acquire knowledge not from the teach-er, but rather from the
environment and materials presented to them through their own experiences. Development theorists argue
that children construct their own learning. For example, Piaget and Vygotsky's studies are aimed at
determining how the child sees and tries to perceive his environment and the world at different ages (Kol,

2011).

For many years, research has been carried out and quality standards have been established on the quality of
the environments in which children receive education and its effect on the development of children. However,
it is a well-known fact that many children receive education in institutions with minimal facilities which do not
meet these standards. When the literature is examined, many studies on the physical environment of pre-
school education institu-tions are encountered. In addition, there are some studies in which the views of the
child about his / her own educa-tional environment are taken (Babaroglu, 2018; Brooker, 2001; Evans & Fuller,
1998; Kogyigit, 2014; Selimhocaoglu, 2017; Stotz, 2008; Ozdemir 2018; Oztiirk & inal 2017). However, in the
studies conducted in our country to get the views of the children about their educa-tional environment, no
study has been found that examines the opinions of children in the variable that the institutions they attend
have different standards and qualifications. Considering that the vast majority of children are included in pre-
school education today, it is important to investigate how the physical environments that directly affect
children look from their eyes. It is thought that this study will deepen the perspective of the educational
environments in which children live in the context of the ecological system and once again draw attention to
adult responsibilities in environmental opportunities (such as physical space/material and social environment)
offered to children. This study aims to reveal the views of 5-6 year old children who attend pre-school

education about the educational environment they live in.

METHOD

Research Design: The Phenomenology Pattern, one of the qualitative research methods, was used in the study.
The phenomenology design aims to describe how individuals problematize their own conditions while focusing
on their experiences (Marshall & Rossman, 2006). One of the purposes of using this pattern in educational
research is interpreting the nature of human experiences (Akerlind, 2002). The focus of the phenomenological
approach is subjective experience and it deals with the individual's interpretation of events. The results
obtained with this method are highly environment dependent. In other words, it shows the categories formed
by the perceptions of individuals in communities with different characteristics towards a certain concept and
the differences between these categories (Yildiz et al., 2012). Interview technique, one of the qualitative

research methods, was used within the scope of the study.
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Study Group: The study group of the research consists of 24 children (12 girls and 12 boys) in the 5-6 age group
who attend pre-school education in Sinop. Purposeful sampling method, which is thought to be useful in
discovering and explaining the facts and events, was used in the formation of the study group. One of the
purposive sampling methods is outlier sampling. It is the creation of the sample from the contradictory
(extreme) situations related to the problem. Outliers mostly present sections from the experiences and lives of
the participants in the sample and limit the research context to the experience of the sample (Strauss & Corbin,
2014). The children to be interviewed with this method were selected from institutions with different physical
conditions and facilities. For this, first of all, an observation form was developed in line with the characteristics
specified in the literature review, the regulations of the Ministry of National Education and the 2013 Pre-School
Education Program for qualified education environments. In the observation form, the indoor fea-tures of the
classrooms (such as heating, lighting, ventilation, space per child, materials and learning centers, etc.) and
outdoor features (such as playground, green area, game equipment, etc.) are in-cluded. The form was prepared
in a 3-point rating scale. In terms of the reliability of the research, the observations of the pre-school education
classes were made by two experts at the same time. As a result of the observation, the classes were divided
into two categories, classes with Good/Satisfactory conditions and Classes with Bad/Unsatisfactory conditions.
Then, according to this classification, children from both categories were included in the study equally. Only

children aged 5-6 years were included in the study because they can express themselves more easily.

Table 1. Demographic Characteristics of the Study Group

Participant Characteristics n %
Age 5 22 92
Age Age 6 2 8
Total 24 100
Girl 12 50
Gender Boy 12 >0
Total 24 100
Good 12 50
Financial Situation of the Medium ° >
Family Bad 6 25
Total 24 100
Sufficient 12 50
Physical Conditi f
ysicattonditions o Insufficient 12 50
the School
Total 24 100
1year 14 58,5
P .
reschool qucatlon 2 years 10 41,5
Period
Total 24 100
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Data Collection and Analysis: Research data were collected by interview technique. In order to collect the data,
a semi-structured interview form with questions prepared by taking the opinions of two more experts besides
the researcher was used in order to determine the opinions and expectations of 5-6 year old children in pre-
school education classes about their own educational environment. Necessary permissions were obtained from
the relevant institutions for the interviews. In order for the children to trust the researcher and express
themselves comfortably in the interviews, the researchers spent time in the classrooms before the interviews
were conducted and they were included in their activities. In order to collect the data objectively in the
interviews with the children, one-on-one interviews were made with each child, considering the possibility of
the children being affected by each other. The interviews were recorded by the researcher. The data were
collected in the 2019. Content analysis method was used to analyze the data. The opinions obtained from the
children were first classified in terms of children in sufficient and insuf-ficient educational environments
determined by observation. These classified views were gathered under certain themes and categories with the
coding method, and the frequency of views was revea-led by percentage and frequency. In addition, in order to

support the reliability of the research, the findings were supported with direct quotations.

FINDINGS

In the study, the findings obtained from the children's views were digitized and tabulated and given with

guotations from the interviews.

Table 2. Children’s Views on Their Schools

Theme Category Children with Sufficient Children with Total
Conditions Insufficient Conditions
f % f % f %
Liking School Yes 12 100 12 100 24 100
No 0 0 0 0 0 0
The Reason for Play/Toys 8 66.6 8 66.6 16 66.6
Liking the School
Activities 5 41.6 6 50.0 11 45.8
Friends 3 25.0 6 50.0 9 37.5
Being bored, upset 4 33.3 10 83.3 14 58.33
Watching TV, 6 50.0 4 33.3 10 41.6

playing with tablets

Spending Time

Apart From Playing with toys 6 50.0 2 16.6 8 33.3
School
Spending time 3 25.0 0 0 3 12.5
outside
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When Table 2. is examined, it is seen that all children 100% (f:24) like to be at school and are happy. Within the
scope of this study, 66.6% (f:16) of the children with sufficient and insufficient conditions liked school because
of having toys at school and playing games, 45.8% (f:11) the presence of activities, 37.5% (f:9). ) stated that
they have friends. When the views of children on how they would spend their time if they did not come to
school, the situation of being bored/upset of children with sufficient conditions is 33.3% (f:4), while the
situation is 83.3% (f:10) for children with insufficient conditions. While 50% (f:6) of the children with sufficient
conditions stated the behavior of watching TV/playing a tablet, 33.3% (f:4) of the children with insufficient
conditions emphasized this behavior. While the view of playing with toys is 50% (f:6) in children with sufficient
conditions, it is 16.6% in children with insufficient conditions. While the view of spending time outside was
expressed by 25% of children with sufficient conditions, it was not expressed by children with insufficient

conditions. Direct quotations from the children's views on the table are as follows;

(C11): | love my school very much, we play games here. If | had not come to school, | would have been an

ignorant child watching cartoons at home”

(C20): “Yes, I love it, because there are toys and activities. If | didn't come to school, | would be bored at home, |

would watch TV and play with my brother.”

Table 3. Children’s Views On The Reason They Come to School

Theme Category Children with Children with Total
Sufficient Conditions  Insufficient Conditions

f % f % f %
The Reason Learning something 8 66.6 8 66.6 16 66.6
Children Come to
School Playing with Friends 4 33.3 6 50.0 10 41.6
Activities 4 33.3 5 41.66 9 37.5
Reaching School Age 3 25.0 2 16.6 5 20.8

When Table 3 is examined, 66.6% (f:16) of the reasons for children with sufficient and insufficient conditions to
attend school is to learn something. In addition, while 33.3% (f:4) of children with sufficient conditions stated
playing with friends as the reason for coming to school, this was stated by 50% (f:6) of children with insufficient
conditions. Examining the reasons for children's coming to school, 33.3% (f:4) of the children with sufficient

conditions and 41.6% (f:5) of the children with insufficient conditions expressed their view as doing activities.
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20.8 % of the children included in the interview stated the reason for coming to school as reaching school age.

Direct quotations from the views of some children regarding the reasons for coming to school are as follows;

(C4): “I am coming to learn something and learn the letters.”
(C7): “..I'm coming to play games with my friends so | don't get bored."
(C13): “We come to learn how to write and numbers that we do not know.”

(C23): “..because | am of school age, we have to go to school because we have grown up.”

Table 4. Children’s Views on Their Favourite Place at School

Theme Category Children with Children with Total
Sufficient Conditions Insufficient Conditions
f % f % f %
Dramatic Play 4 33.3 6 50.0 10 41.6
Center
Favorite Place at Play Room/Toys 5 41.6 3 25.0 8 33.3
School/Class area
Playground/Garde 4 333 2 16.6 6 25.0
n
Kinetic Sand 4 333 - - 4 16.6
Center

Looking at Table 4, 33.3% of the children with sufficient conditions (f:4) and 50% of the children with
insufficient conditions (f:6) stated the dramatic play center among the places they like the most in the
institutions they attend. It is seen that 41.6% of the children with sufficient conditions (f:5) express the view of
their favourite place as where the toys are located /play room, and 25% (f:3) of the children with insufficient
conditions. According to the relevant table, while 33.3% (f:4) of the children with sufficient conditions state
that the Playground/Garden is among the favorite places, the rate of children with insufficient conditions is
16.6% (f:2). In addition, it was observed that the kinetic sand center, which was only stated by 33.3% of
children with sufficient conditions, was not mentioned at all by children with insufficient conditions. In line with
this finding, it is possible to say that the children did not mention this issue because they did not see or
experience the kinetic sand center in their classroom/school. In a school included in the study, the kinetic sand
center created by the teacher in his classroom, unlike other centers, attracted the attention of the children and
it was noteworthy that they often expressed this. This showed us that children can only express their opinions
about what they know and experience. Similarly, Kyronlampi-Kylmanen and Maatta (2012), in their study to get
their opinions about the day care center attended by children aged 5-7 and to understand their experiences
revealed that children's experiences are limited to what they see. Some children's views on the subject are

given below:

(C1): “The place where the kinetic sand is. Because we make very enjoyable molds”
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(C6): "where we play house, there are many toys"
(C13): “The play room. Because here | can play more and it is bigger.”

(C22): “The playground in the garden because we can run, swing and slide, we play very well. ”

Table 5. The School Activities Which Children Like/Dislike

Theme Category Children with Children with Total
Sufficient Insufficient
Conditions Conditions
f % f % f %
Play at Centers 10 83.3 7 58.3 17 70.8
Play at the 7 58.3 8 66.6 15 62.5
Playground
School Activities
Liked by Children Painting/Coloring 5 41.6 6 50.0 11 45.83
Sports/Gymnastics 6 50.0 - - 6 25.0
Musical Activities 4 33.3 3 16.6 7 29.1
Cutting/Pasting 8 66.6 10 83.3 18 75.0
School Activities
Disliked by Storytime 9 75.0 8 66.6 17 70.8
Children
Book Work 3 25.0 7 58.3 10 41.6

Table 5 shows the activities that children like and dislike to do at school. The primary activity that children love,
playing at the centers, was stated by 83.3% (f:10) of the children with sufficient conditions, while 58.3% (f:7) of
the children with insufficient conditions. The view of playing in the garden was stated by 58.3% (f:7) of children
with sufficient conditions and 66.6% (f:8) of children with insufficient conditions. In the category of popular
activities, it is seen that the Painting/Coloring activity is liked by 45% (f:11) of children with sufficient and
insufficient conditions. However, it was observed that the Sports/Gymnastics activity expressed by 50% (f:6) of
the children with sufficient conditions was never mentioned by the children with insufficient conditions. This
situation makes us think that these activities are not mentioned by children because such activities are not
done in their schools. The popularity of the music activity was expressed by 29% of the children in sufficient

and insufficient conditions.

When the views of the children on the activities that are not liked at school are examined in Table 5, 75% (f:18)
of the children with sufficient and insufficient conditions stated that they did not like the cutting and pasting
activity. Similarly, 70% of children with sufficient and insufficient conditions (f:17) stated that they did not like
the story activity. In addition, the book work, which is among the unpopular activities, was expressed by 25% of
children with sufficient conditions and 58.3% of children with insufficient conditions. Some children's views on

the subject are given below:
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(C4): “1 like going out to the garden the most. It's fun to play there...”

(C16): “I like playing house, building towers with toy blocks and coloring”

(C12): “It's nice to play with puzzles. Our sports teacher comes, we do gymnastics, it's hard, but | think it's fun”
(C8): “Book work is very boring”

(C21): “I don't like sticky things. It is both hard and it sticks to our hands. Painting is better”

Table 6. Children’s Views on Sufficiency of Toys

Theme Category Children with Children with Total
Sufficient Conditions Insufficient
Conditions
f % f % f %
The sufficiency of toys Yes 10 83.3 11 91.6 21 87.5
in the class
No 2 16.6 1 8.3 3 12.5
More desired toys in House Toys 6 50.0 9 75.0 15 62.5
the class
Puzzle and Blocks 3 25.0 5 41.6 8 333
Cars 4 333 3 25.0 7 29.16
Books 2 16.6 1 8.3 3 12.5

In Table 6, children's views on the sufficiency of the toys in the classroom and the toys that are most needed
are given. In the table, it is seen that the majority of children with sufficient and insufficient conditions find the
toys in their classes sufficient, 87.5% (f:21). On the other hand, the toys that children want to have more in
their classrooms are 62.5% (f:15) house toys, 33.3% (f:8) puzzles and blocks, 29.1% (f:7) cars, 12.5% (f:3) stated
that they were books. It is possible to say that children at this age primarily and frequently express the play
materials that will accompany their dramatic plays, since they are in the period of symbolic play. In addition,
many studies (Girpinar, 2006; Ersan, 2011; Oncii, 2017; Ozdemir 2014) revealed that the most favorite centers

of preschool children in classrooms are the dramatic play and block center.

Considering this situation, the fact that children want dramatic play materials, puzzles/blocks and cars more

coincides with the results of the research. Some of the children's views on the subject are as follows.
(C2): “No. There are few toys. We don't have enough hopscotch."
(C4): “Our toys are enough, but there may be more house toys and blocks.”

(C13): “It’s enough. Sometimes it even gets too much. There could be more cars. Everything here looks good to

”

me.
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(C15): “Yes, but | would like to have more barbie dolls. For example, the costumes we wear while playing house

are very entertaining.”
(C18): “Sometimes our toys are not enough for all of us. | want more dolls, puzzles and storybooks.”

Table 7. Teachers' Involvement of Children's Views in Classroom Arrangement

Theme Category Children with Children with Total
Sufficient Insufficient
Conditions Conditions
f % f % f %
Children’s Yes 0 - 0 - 0 -
Involvement in
Classroom No 12 100 12 100 24 100
Arrangement
The Expectations of Playing Games 7 58.3 7 58.3 14 58.3
Children from their
Teachers Doing Activities 7 58.3 5 41.6 12 50.0
Chatting 3 25.0 5 41.6 8 333

According to Table 7, when the teachers' involvement of children's views in the classroom arrangement is
examined, it is seen that 100% (f:24) of all children stated that their teachers did not ask their opinions about
the classroom arrangement. In addition, it was seen that 50% of the children wanted their teachers to do
activities with them, 43% wanted them to play games and 7% wanted them to chat. Some of the children's

statements on the subject are as follows;
(C2): “She doesn't ask. | want my teacher to play games with us.”
(C5): “No. To play games.”

(C20): “No, she doesn't. | would like her to do activities and chat with us.”
CONCLUSION and DISCUSSION

The findings obtained in this study, which examines the views of children attending preschool education and in
classes with different physical conditions (sufficient and insufficient) about the educational environment, were
discussed in the light of the Preschool Education Program and related researches. The research aims to reveal
what the children like, dislike and desire about the environment they are in. As a result of the research, it has
been determined that children in both types of environments have more positive perspectives independent of
the quality of the environ-ment, they are happy in the educational environment they are in, and they develop a
positive attitude towards school. This finding is in line with the findings of previous studies on educational
environments in preschool education. Adak Ozdemir (2018) concluded in his study that preschool children

enjoy spending time in their classrooms. Similarly, in the study conducted by Oztiirk-Samur and inal-Kiziltepe
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(2017) it was concluded that children's perceptions of school were positive. As in this study, Ozer Kocamanoglu
and Acer (2015) found as a result of their research, children stated that they liked the educational environment
they were in and the reason for this was that they had toys and playmates. In another study, it was determined

that preschool children enjoy spending time in their classrooms (Girpinar, 2006).

In the study, the majority of children stated that they came to pre-school education institutions to learn
something and play games with their friends. This finding coincides with the aims of pre-school education and
the findings of previous similar studies (Dahl, 1995; Formosinho & Araujo, 2004; Wiltz & Klein, 2001). In
addition, as a result of Kogyigit's (2014) research, it was revealed that the majority of children came to pre-
school education institutions to study and play games. According to the results of the research, it was
determined that the children mostly liked to spend time in the dramatic play center and in the playroom. In
addition, it has been seen that play in the garden is among the popular activities. Similarly, Ozyiirek and
Aydogan (2011) concluded that the house corner is the place where children spend the most time, and
Ozdemir (2014) and Aral & Aysu (2016) concluded that the center most preferred by children is the dra-matic
play center. Oztiirk-Samur and inal-Kiziltepe (2017) research findings also stated that children's play and art
activ-ities in the garden are the things they most want to do at school. This result is also an important indicator
that children's favorite activity is play. It is possible to say that the reason for emphasizing the dramatic play
center is due to the sym-bolic play period that the children are in. In addition, it can be said that friendship
relations, which are among the rea-sons for children to like and come to school, are more common in group

games in the dramatic play center.

The fact that all children's teachers state that their teachers do not take their opinions in class arrangement in
the data obtained can be considered as an indication that the principle of "adults should take children's views
into account when making decisions about children" in Article 12 of the 1989 Convention on the Rights of the
Child is not taken into account by adults. In addition, the fact that children want their teachers to play games
with them and do activities to-gether draws attention to the fact that it is not enough for the teachers to be
physically in the same environment with the children, and it is important to accompany them to their fun and
emotions. Valeski and Stipek (2001) examined the structure of the classroom, academic performance, and
relationships with teachers in their study of young children's feelings about their school and teachers. As a
result, they explained that the emotions of children with highly struc-tured and teacher-centered educational
environments were more negative than those attending kindergarten. In the study of Farrel et al. (2010) on
"listening to children" in early childhood services for children and families, it was fo-cused on getting the
opinions of children about the service offered to them. The report prepared as a result of the study highlighted
the importance of seeing and hearing children by emphasizing the law of children's rights, stating that children
are largely ignored in matters that concern them in Australia, and that research is generally shaped according

to adult discourses.

2682



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

As a result of the research, it has been shown that the children generally develop a positive attitude towards
the edu-cational environment they are in and they like to come to school. However, it has been observed that
these positive attitudes of children are independent of the sufficient and insufficient conditions of the
environment they live in. Re-search findings have shown that children's expressions and expectations are
limited to the opportunities offered by the educational environment they are in. Besides, in this study, all
children found the toys in their classrooms sufficient, except for 2 children. The fact that every child with
sufficient and insufficient opportunities in terms of physical condi-tion finds toys sufficient despite the
impossibility at school has revealed that unless children see and experience bet-ter, they can be content with
what is available and cannot reason. In order to be able to reason about a subject, to justify one's thoughts and
to reach some conclusions, it is necessary to have sufficient knowledge and experience on that subject (Umay,
2003). A child's ability to make meaningful comparisons or judgments about a situation depends on the
diversity of his previous experiences and whether he sees it better or worse. Bronfenbrenner (1979) states that
people's perceptions of their environment can affect their cognitive, social and emotional aspects, emphasizing
the importance of the environment in which people live (Evans & Fuller 1998). From birth, children strive to
recognize, understand, adapt and learn about their environment in the cognitive, social and emotional
development process. In this process, the environment that the child is in directly affects his development. In
this process, preschool education institutions are responsible for providing a rich stimulating environment to

children and creating a common environ-ment for children with different socio-economic opportunities.

RECOMMENDATIONS

This study has once again revealed the importance of the responsibility of adults in the educational
environment and opportunities offered to children, which are of great importance in the development and
education of children. The importance of the environment in which children live in terms of their holistic
development should be well known by the authorities, administrators and teachers who pro-vide them with
these environments, and the best interests of the child should be considered. It should not be forgotten that
the development of children is limited to the opportunities offered to them. It can be suggested that a similar
study be carried out only with children who have experienced different kindergarten environments. Thus, it will

be possible to see the comparison skills of children.
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OKUL ONCESi COCUKLARIN OKULLARINA iLiSKiN GORUSLERI: EGITIMSEL
CEVRENIN COCUKTA YANSIMALARI

0z

Cocugun dogumundan ilkokula baslayacagi zamana kadarki siireci kapsayan okul 6ncesi dénemde
icinde bulundugu sosyal ve fiziksel ortamin niteligi onun saglikh gelisimi ve egitiminde blyuk bir
o6neme sahiptir. Bu nedenle gocuklarin erken yastan itibaren bitlinsel gelisimlerini destekleyici
nitelikli bir programla desteklenen ve kaliteli egitim ortaminin sunuldugu okul 6ncesi egitim
almalari 6nemlidir. Cocugun ileriki yaslarina yansimasi agisindan okul oncesi egitimin énemini
ortaya koyan bircok ¢alisma mevcuttur. Ancak okul 6ncesi egitimden beklenen yararin saglanmasi
ve ¢ocugun gelisimini olumlu yonde etkileyebilmesi icin egitimin cocuga uygun, uyaran yoninden
zengin bir ortamda sunulmasi gerekir. Bu ¢alismanin amaci, okul 6ncesi egitim siniflarinda
bulunan g¢ocuklarin kendi egitim ortamlari ile ilgili gorlis ve beklentilerinin neler oldugunu ortaya
koymaktir. Calismada nitel arastirma desenlerinden Fenomenoloji (Olgu Bilim) deseni
kullaniimigtir. Arastirmada farkh tirdeki resmi okul 6ncesi egitim kurumlarindan 5-6 yasinda 24
cocukla gorusilmustir. Calisma grubunun olusturulmasinda olgu ve olaylarin kesfedilmesinde ve
actklanmasinda yararli oldugu diisiiniilen amach 6rnekleme yénteminden aykiri durum érneklemi
kullaniimistir. Bunun igin gorismelerden 6nce farkli kurumlarda sinif ve okul ortamlari gézlenmis
aykin ornekler tespit edilerek gériisme yapilacak cocuklar yeterli/yetersiz fiziksel cevre ve
imkanlara sahip kurumlardan segilmistir. Arastirmanin amaci dogrultusunda hazirlanmis sorular
cocuklarin her birine tek tek sorularak veriler toplanmistir. Arastirma sonucunda cocuklarin
bulunduklari egitim ortamiyla ilgili genel olarak olumlu bakis agisina sahip olduklari ve okula
gelmeyi sevdikleri gorilmistir. Ancak cocuklarin bu olumlu tutumlarinin icinde bulunduklar
ortamin yeterli ve yetersiz kosullara sahip olmasindan bagimsiz oldugu gorilmistir. Bu durum
¢ocuklarin beklentilerinin kendilerine sunulan imkanlarla sinirli oldugunu goéstermistir. Ayni
zamanda c¢ocuklarin egitiminden sorumlu yetiskinlerin g¢ocuklarin Ustiin yarari agisindan onlara
nitelikli ve zengin egitim ortamlari sunma sorumluluklarinin dnemine dikkat gekmektedir.

Anahtar kelimeler: Egitim ortamlari, erken ¢ocukluk, okul 6ncesi egitim, gocuk gorisleri.
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GiRiS

Okul oncesi egitim; cocugun dogumundan alti yasina kadar olan siire iginde, ¢cocugun butinsel gelisimini
desteklemek, mevcut potansiyelini en Ust dizeye ¢ikarmak ve ilkdgretime hazirlik agisindan zihinsel, sosyal-
duygusal yeterliliklere ulasmasini saglamak icin uygun gevre kosullari icinde sunulmasi gereken sistemli ve planli
bir egitim sirecidir (Turash, 2008). Cocuklar diinyaya geldikleri andan itibaren hizla 6grenmeye baslarlar.
Ogrenme hizinin en yogun oldugu dénem ise okul 8ncesi dénemdir. Bu dénemde gocuklar, icinde bulunduklari
¢evrenin tim olumlu ve olumsuz etkilerine agiktir. Cocugun igcinde bulundugu fiziksel ¢evre, cocugun bilissel ve
sosyal yetkinliklerinin gelisiminde etkin bir rol oynar (Maxwell, 2007). Bu dogrultuda 6zellikle son déonemde
bilimsel arastirmalarda sik¢a kullanilan Urie Bronfenbrenner’in 1970°li yillarda ortaya koydugu ekolojik
sistemler kurami, cocugun cevresinin kalitesi ve icerigi iizerine odaklanmaktadir. ilgili kuramda yola ¢ikilan
temel nokta “cocugu cevreleyen diinyanin, ¢ocugun gelisimini destekleyip desteklemedigini ve ¢ocugun
gelisimine etkilerini” ortaya koymaktir. Bronfenbrenner cocuga icinde bulundugu cevreyle iliskileri baglaminda
bakar ve tim baglamsal iliskilerin cocugun gelisiminde rolii olan karmasik katmanlar olduguna vurgu yapar. Bu
anlayisa gore, her bir sosyal ve kiltlrel ortam diger sosyal ve kiltiirel ortamlarin etkisi altindadir. Cocugun ilk
temasta bulundugu baglam ise mikrosistem katmanidir. Bu katman ¢ocugun gilinliik hayatinda icinde bulundugu

fiziksel gevre ve etkilesim igerisinde oldugu aile, okul, 6gretmenler ve akranlardan olusur (Kuscu, 2018).

Mikrosistemi olusturan yapitaslarindan okul ve akran iligkileri kavramlari erken gocukluk siirecinde ihmal
edilmemesi gereken, tesadiife birakilmayacak kadar 6zel etkilesim unsurlaridir. Bu nedenle verimli ve kaliteli bir
erken ¢ocukluk egitimi icin sistemli bir program diizenlenmeli, gelisimsel destek ile cocuklarin bireysel 6zellikleri
ve ihtiyaglari dogrultusunda uygun egitim ortamlari hazirlanmalidir (Giles 2013; Kogyigit, 2014; National
Association for the Education of Young Children[NAEYC] 2009; Oguzkan & Oral 2002; Ozdemir ve Beceren,
2018). Okul oncesi egitimi gelistirmek icin nicel tedbirler almak cocuklarin gelisim alanlarini ve sosyal
yeteneklerini desteklemek igin yeterli degildir. Niceliksel bliyiimeyi slirdlirmenin yani sira kurumlarin kalitesi de
iyilestirilmelidir (Zembat, 2007). Cocuklarin bu kurumlarda alacaklari kaliteli egitim, ancak iyi hazirlanmis planlar
ve iyi organize edilmis bir egitim ortami ile miimkiindiir. (Ozdemir-Beceren, 2012). Egitim ortamlarinin dikkatli
ve Ozenli bicimde tasarlanmasi cocuklarin saglkh gelismelerine ve etkin 6grenmelerine 6nemli katkilar
saglamaktadir (MEB, 2013). Ulkemizde 6zellikle 90’ I yillardan bu yana sirdiiriilen politikalar okul &ncesi
egitimin 6nemi konusunda her gegen giin farkindaligin artmasini saglamistir. Bununla birlikte kadin istihdamin
¢ogalmasi ve is hayatina dahil olan annelerin sayisinin artmasi nedeniyle ¢ocuklar okul éncesi egitime erken
yasta dahil olmaktadir. Okul 6ncesi egitim kurumlari ¢cocuklarin evlerinden sonra ilk karsilastiklari ve zaman
gecirdikleri 6nemli mekanlardir. Bu nedenle okul dncesi egitim kurumlarindaki yasamin ve ortamin kaliteli
olmasi 6nem tasimaktadir. Tlrkiye de okul dncesi egitim hizmetlerinin ¢ogunlugu Milli Egitim Bakanhgina bagl
resmi anaokullari, anasiniflari ve uygulama siniflarinda verilmektedir. Bu kurumlarin agilmasi igin gerekli i¢/dis
mekan ozellikleri ve donatim gereklilikleri agisindan bazi yasal dizenlemeler bulunmaktadir (Egitim Yapilari

Asgari Tasarim Standartlari Kilavuzu, 2015). Ancak zaman zaman nicel biylimeye iliskin kaygilar bu standartlarin

2688



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 6, Issue: 15 2021

bir kisminin géz ardi edilmesine neden olmaktadir. Nitelikli bir egitim her ¢ocugun hakkidir. Egitimin niteligini
olusturan parametrelerden biri de egitimin sunuldugu mekanlardir. Bu mekanlarin yetiskinler tarafindan
cocuklarin gelisimsel ihtiyaclarini ve 6grenmelerini destekleyici nitelikte dizenlenmesi olduk¢a Gnemlidir.
Clnki ¢ocuklara sunulan fiziksel ortamlar genellikle yetiskinler tarafindan tasarlanmakta ve gocuklar kendi
cevrelerini olusturma veya se¢me yeterliligi olmadigindan yetiskinlerin onlara sundugu cevresel imkanlarin
icinde yasamak zorunda kalmaktadir. Bu nedenle ¢ocuklar i¢in hazirlanan bu ortam ile ihtiyaglari arasinda ¢ogu
zaman gatismalar yasanmaktadir. Clinkii gocuklar ve yetiskinler ayni ortama iligkin farkli algi ve yorumlara sahip
olabilmektedir (Babaroglu, 2018). Bu durum ayni zamanda c¢ocuklarin sahip olduklari veya olamadiklari
imkanlarda kendi katkilarinin olmadigini da agik¢a ortaya koymaktadir. Bu durum gocugun yakin gevresinden

baslayarak sirasiyla aile, okul, 6gretmen politika yapicilar vb. yetiskinlere biylk sorumluluklar yiklemektedir.

Cocuk haklarina dair sézlesmenin 12. Maddesinde; “...g6riislerini olusturma yetenegine sahip ¢ocugun kendini
ilgilendiren her konuda gériislerini serbestce ifade etme hakkini bu gériislere ¢ocugun yasi ve olgunluk
derecesine uygun olarak, gereken 6zen gdsterilmek suretiyle taninmasi gerektigi...” belirtilmektedir. Egitim
ortamiyla ilgili calismalarda aile ve 6gretmen goéruslerine basvurmanin yani sira okul 6ncesi egitim ortamini
dogrudan yasayan ¢ocuklarin, paydas konumuyla gorislerinin alinmasi bu anlamda 6nem arz etmektedir. Bu
durum ¢ocugun aidiyet duygusu kazanmasi, benlik gelisiminin desteklenmesi ve kendini degerli hissetmesi
acisindan da énemlidir. Bu nedenle gocuklar igin diizenlenen mekanlarda ¢ocuklarin zihinsel, bilissel ve fiziksel
ihtiyaclar ve istekleri de g6z 6niinde bulundurulmalidir (Bika, 1996). Cocuklarin egitim ortaminda ilgilerini canli
tutmak, farkli deneyimler yasamalarina firsat tanimak igin onlarin goruslerine de basvurularak gilincellemeler
yapilmasi gerekmektedir. Bu durum cocuklarin kavram gelisimi, agicisindan ¢agrisim yapilarini tetikler ve hayal

gugleriyle bilissel esneklik edinimlerini giiglendirir (Celik ve Kok, 2007).

Okul 6ncesi egitimde program gelistirmede ve zengin uyaricili ortam dizenlemede 6gretmenlerin énemli bir
rolU vardir. Bir programin eksiksiz hazirlanmasi tek basina yeterli olmayabilir, ayni zamanda uygun ortamlar da
saglanarak dgrenmeler anlaml hale getiriimelidir (Milli egitim Bakanhigi [MEB], 2013). Ogretmenler, her
gocugun O6grenmesini ve gelisimini tesvik etmek icin gekici ve duyarli bir ortam yaratmalidir (NAEYC, 2009).
Cocugun egitiminde ¢evrenin ikinci Ogretmen oldugu ve ortamin “6grenmenin kendisi” oldugu
unutulmamalidir. Sinifin tasarimi egitimde kalitenin yani sira ¢ocuklarin sinif ici davranislarini da etkileyen
dnemli bir husustur (Ozkubat, 2013). Ciinkii ¢ocuklarin iginde bulunduklari fiziksel ortamlar ¢ocuklara ne yapip
ne yapamavyacaklari konusunda ortiili mesajlar verirler. Ornegin masa ve sandalyelerin sinifin merkezine
kondugu, yeterli 6grenme merkezi bulunmayan bir sinif cocuga akademik beklentileri cagristirir. Boyle bir sinif
ayni zaman da yaparak yasayarak egitim felsefesinin strdirtldigi 6grenci merkezli egitimden ¢ok 6gretmen
merkezli egitimin varligini anlatir. Oysa ¢ocuklar bilgiyi 6gretmenden degil, daha ¢ok kendi deneyimleri yoluyla
ona sunulan ortam ve materyallerden edinirler. Gelisim kuramcilari, cocuklarin, kendi 6grenmelerini
kendilerinin yapilandirdigini savunmaktadir. Ornegin Piaget ve Vygotsky’nin calismalari ¢ocugun cevresini ve

diinyayi farkli yaslarda nasil gordiaglini ve algilamaya calistigini belirlemeye yoneliktir (Kol, 2011).
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Cocuklarin egitim aldiklari ortamlarin kalitesi ve bunun cocuklarin gelisimi Gzerine etkisi konusunda uzun
yillardir arastirmalar yapilmakta ve kalite standartlari olusturulmaktadir. Ancak birgok cocugun bu standartlarin
saglanmadigl ve asgari diizeyde imkanlara sahip kurumlarda egitime dahil olduklar da bilinen bir gergektir.
Literatdr incelendiginde, okul oncesi egitim kurumlarinin fiziksel ortamlarina yonelik bir¢cok calisma ile
karsilagilmaktadir. Bunun yani sira cocugun kendi egitim ortamina iliskin gorislerinin alindigi bazi calismalar da
bulunmaktadir (Babaroglu, 2018; Brooker, 2001; Evans & Fuller, 1998; Kogyigit, 2014; Selimhocaoglu, 2017;
Stotz, 2008; Ozdemir 2018; Oztiirk & inal 2017). Ancak iilkemizde cocuklarin devam ettigi okullarin egitim
ortamina iliskin goruslerinin alinmasina yonelik yapilan galismalarda, ¢ocuklarin gorislerini icinde bulunduklari
kurumlarin farkh standartlara ve yeterlilikler sahip olmasi degiskeninde inceleyen bir ¢calismaya rastlanmamaistir.
Glinimuzde gocuklarin blyuk ¢ogunlugunun okul dncesi egitime dahil oldugu gbéze déniine alindiginda gocuklari
dogrudan etkileyen fiziksel ortamlarin onlarin géziyle nasil gériindiginin arastirilmasi énem tasimaktadir.
Yapilan bu galismanin ¢ocuklarin icinde bulundugu egitim ortamlarina ekolojik sistem baglaminda bakis agisini
derinlestirilecegi ve cocuklara sunulan cevresel imkanlarda (fiziksel mekan/materyal ve sosyal cevre gibi)
yetiskin sorumluluklarina bir kez daha dikkat ¢ekecegi dislinilmektedir. Bu c¢alismanin amaci, okul 6ncesi
egitim siniflarinda bulunan 5-6 yas cocuklarin kendi egitim ortamlari ile ilgili gbris ve beklentilerinin neler

oldugunu ortaya koymaktir.

YONTEM

Arastirma Modeli: Calismada, nitel arastirma yontemlerinden Fenomenoloji (Olgu Bilim) Deseni kullaniimistir.
Bu desen, kisilerin deneyimlerini ve kendi kosullarini nasil betimlediklerini ortaya ¢ikarmayi amaglar (Marshall
ve Rossman, 2006). Bu desenin egitim arastirmalarinda kullanim amaclarindan biri; insan deneyimlerinin
dogasini yorumlamaktir (Akerlind, 2002). Fenomenolojik yaklasimin odak noktasi, 6znel deneyimdir ve bireyin
olaylari yorumlamasiyla ilgilenir. Bu yontem ile elde edilen sonuglar yiksek diizeyde ortam bagimlidir. Yani
farkh ozelliklere sahip topluluklarda yer alan bireylerin belirli bir kavrama yonelik algilayislarinin olusturdugu
kategoriler ve bu kategoriler arasindaki farkhliklari géstermektedir (Cekmez, Yildiz ve BUtlner 2012) Calisma

kapsaminda nitel arastirma yontemlerinden gorisme teknigi kullanilmistir.

Calisma Grubu: Arastirma resmi okul éncesi egitim kurumlarina devam eden 24 ¢ocuk ile yapilmistir. Calisma
grubunun belirlenmesinde olgu ve olaylarin kesfedilmesinde ve agiklanmasinda yararl oldugu diistinilen amagli
ornekleme yontemi kullanilmistir. Amagh o6rnekleme yontemlerinden biri aykirt durum 6rneklemedir.
Orneklemin problemle ilgili olarak birbirine aykiri (ug) durumlardan, érneklerden olusturulmasidir. Aykiri
durumlar, genellikle calisilan katilimcilarin tecriibe ve deneyimlerinden parcalar sunmakta ve arastirmayi
orneklemin yasantisi ile sinirlandirmaktadir (Strauss ve Corbin, 2014). Bu yontemle gorisilecek cocuklar farkli
fiziki ortam ve imkanlara sahip kurumlardan segilmistir. Bunun icin 6ncelikle alanyazin taramasinda, MEB
mevzuatlarinda ve 2013 Okul Oncesi Egitim Programinda nitelikli egitim ortamlari icin belirtilen 6zellikler
dogrultusunda gozlem formu gelistirilmistir. Gozlem formunda siniflarin ic mekan ozellikleri (1sinma,

aydinlanma, havalandirma, cocuk basina disen alan, materyal ve 6grenme merkezleri vb gibi.) ile dis mekan
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ozelliklerine (oyun alani, yesil alan, oyuna arag gerecleri vb gibi.) yer verilmistir. Form 3’li dercelendirme
Olgeginde hazirlanmistir. Aragtirmanin givenirliligi agisindan okul dncesi egitim siniflarinin gézlemleri iki uzman
tarafindan ayni anda yapilmistir. Yapilan gézlem sonucunda siniflar iki kategoriye ayrilarak, lyi/Yeterli kosullara
sahip siniflar ve Koti/Yetersiz kosullara sahip siniflar olarak siniflandirilmistir. Daha sonra bu siniflandirmaya
gore her iki kategoriden esit oranda cocuklar ¢alismaya dahil edilmistir. Arastirma kendilerini daha kolay ifade

edebilecekleri nedeniyle 5-6 yas ¢cocuklari ile sinirlandiriimistir.

Table 1. Calisma Gurubunda Yer Alan Cocuklarin Demografik Ozellikler

Katihma Ozellikleri n %
Yas 5vyas 22 92
6 yas 2 8
Toplam 24 100
Cinsiyet Kiz 12 50
Erkek 12 50
Toplam 24 100
Ailenin Ekonomik Durumu iyi 12 50
Orta 6 25
Kéta 6 25
Toplam 24 100
Devam Ettigi Okullarin Yeterli 12 50
Fiziksel Kosullari
Yetersiz 12 50
Toplam 24 100
Okul Oncesi Egitimi Alma 1yl 14 58,5
Durumu
2yl 10 41,5
Toplam 24 100

Veri Toplama ve Analiz: Arastirma verileri goriisme teknigi ile toplanmistir. Verileri toplamak igin okul éncesi
egitim siniflarinda bulunan 5-6 yasinda olan gocuklarin kendi egitim ortamlari ile ilgili gérls ve beklentilerini
belirlemek amaciyla arastirmaci disinda iki uzman goériisii daha alinarak hazirlanmis sorularin bulundugu yari
yaptlandiriimis gortisme formu kullaniimistir. Gorlsmeler icin ilgili kurumlardan gerekli izinler alinmistir.
Cocuklarin arastirmaciya giivenmesi ve gortismelerde kendini rahat ifade edebilmesi agisindan gorismeler

yapilmadan o6nce siniflarda zaman gecirilmis onlarin etkinligine dahil olunmustur.

Cocuklarla yapilan gértismelerde verilerin objektif toplanmasi icin ¢ocuklarin birbirinden etkilenme olasilig1 g6z
onlinde tutularak her gocukla birebir gorisime yapilmistir. Goriismeler arastirmaci tarafindan kayit altina

alinmigtir. Veriler 2019 yilinda toplanmistir. Verilerin ¢ézlimlenmesinde igerik analizi yontemi kullanilmistir.
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Cocuklardan elde edilen gorisler 6ncelikle daha 6nceden gézlem yoluyla belirlenen iyi/yeterli ve kotl/yetersiz
egitim ortamlarinda bulunan gocuklar agisindan ele alinarak siniflandiriimistir.  Siniflandirilan bu gorisler
kodlama yéntemi ile belirli tema ve kategoriler altinda toplanarak goriis sikligi yizde ve frekans yoluyla ortaya
konulmustur. Ayrica arastirmanin givenirliligini desteklemek adina bulgular dogrudan alintilarla desteklenmeye

cahisilmistir.

BULGULAR

Calismada c¢ocuk gorislerinden elde edilen bulgular sayisallastirilarak tablolar haline getirilmis ve

gorismelerden alintilarla verilmistir.

Tablo 2. Cocuklarin Okula iliskin Gérisleri

Tema Kategori Yeterli kosullara sahip Yetersiz kosullara sahip Toplam
gocuklar gocuklar
f % f % f %
Okulu Sevme Evet 12 100 12 100 24 100
Durumu Hayir 0 0 0 0 0
Oyun/Oyuncaklar 8 66.6 8 66.6 16 66.6
Okulu Sevme Etkinlikler 5 416 6 50.0 11 458
Nedeni
Arkadaslar 3 25.0 6 50.0 9 37.5
Sikilma, tizilme 4 333 10 83.3 14 58.33
TV izleme, tabletle 6 50.0 4 333 10 41.6
Okul olmasaydi oynama
zaman nasl| Oyuncaklarla 6 50.0 2 16.6 8 333
gegerdi oynama
Disarida vakit 3 25.0 0 0 3 12.5

gegirme

Tablo 2. incelendiginde tim c¢ocuklarin %100 (f:24) okulda bulunmayi sevdikleri ve mutlu olduklari
goriilmektedir. Bu ¢alisma kapsaminda yeterli ve yetersiz kosullara sahip ¢ocuklarin okulu sevme nedenleri
olarak %66,6 (f:16) okulda oyuncaklarin olmasi ve oyun oynandigi icin, %45,8 (f:11) etkinliklerin varhgi, %37,5

(f:9) ise arkadaslarinin olmasini belirtmislerdir.

Cocuklarin okula gelmeselerdi nasil zaman gegireceklerine iliskin gorisleri incelendiginde yeterli kosullara sahip

¢ocuklarin sikilma/tzilme durumu %33,3 (f:4) iken yetersiz kosullara sahip ¢ocuklar da durum %83,3 (f:10) tur.

Yeterli kosullara sahip ¢ocuklarin %50’si (f:6) TV izleme/tablet oynama davranisini belirtirken yetersiz kosullara
sahip cocuklarin %33,3 (f:4) G bu davranisa vurgu yapmistir. Oyuncaklarla oynama gorisu yeterli kosullara sahip
¢ocuklarda %50 (f:6) iken, yetersiz kosullara sahip ¢ocuklarda %16,6 dir. Disarida vakit gecirme gorusi yeterli

kosullara sahip ¢ocuklarda %25 dile getirilirken yetersiz kosullara sahip ¢ocuklar tarafindan belirtiimemistir.

Tablo ile ilgili olarak ¢ocuklarin gorislerinden dogrudan alintilar su sekildedir;
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(€11): Okulumu ¢ok seviyorum burada oyun oynuyoruz. Gelmeseydim evde ¢izgi film izleyerek bilgisiz bir cocuk

olurdum”

(€20): “Evet seviyorum, ¢linkii oyuncaklar ve etkinlikler var. Okula gelmeseydim evde sikilirdim, televizyon

izlerdim, bir de kardesimle oynardim.”

Tablo 3. Cocuklarin Okula Neden Geldiklerine iliskin Gériisleri

Tema Kategori Yeterli kosullara Yetersiz kosullara Toplam
sahip ¢ocuklar sahip ¢ocuklar
f % f % f %
Cocuklarin Okula Bir seyler 6grenme 8 66.6 8 66.6 16 66.6
Gelme Nedenleri Arkadagslarla oynama 4 33.3 6 50.0 10 41.6
Etkinlik yapma 4 333 5 41.66 9 37.5
Okul Yasina Gelme 3 25.0 2 16.6 5 20.8

Tablo 3. incelendiginde yeterli ve yetersiz kosullara sahip ¢ocuklarin okula gelme nedenlerinin basinda %66,6
(f:16) bir seyler 6grenmek ifadesi yer almaktadir. Bunun yani sira yeterli kosullara sahip ¢ocuklarin %33,3’l (f:4)
okula gelme nedenleri olarak arkadaslarla oynamayi ifade ederken bu durum yetersiz kosullara sahip ¢ocuklarin
%50’si (f:6) tarafindan belirtilmistir. Cocuklarin okula gelme nedenlerine bakildiginda yeterli kosullara sahip
cocuklarin %33,3’G (f:4), yetersiz kosullara sahip cocuklarin %41,6’s1 (f:5) etkinlik yapma seklinde goris
belirtmiglerdir. Gérlismeye dahil olan gocuklarin %20,8 i ise okula gelme nedeni olarak okul yasina gelmis

olmayi ifade etmislerdir.
Tabloyla ilgili bazi gocuklarin okula gelme nedenlerine iliskin gorislerinden dogrudan alintilar su sekildedir;

(C4): “Bir seyler 6grenmek ve harfleri 6grenmek igin geliyrum.”
(C7): “.sikilmayayim arkadaslarimla oyun oynayayim diye geliyorum.”
(€C13): “Yazmayi ve bilmedigimiz sayilari 6grenmek icin geliyoruz.”

(€23): “..¢clinkii okul yasima geldim, biiytdiigimiiz igin okula gitmemiz gerekir.”

Tablo 4. Cocuklar Tarafindan En Cok Sevilen Mekanlara iligkin Gériisler

Tema Kategori Yeterli kosullara sahip Yetersiz kosullara Toplam
gocuklar sahip kosullar
% f % f %

Dramatik oyun 4 333 6 50.0 10 41.6
merkezi

Okul/Sinifta en Oyuncaklarin 5 41.6 3 25.0 8 333

sevilen mekan oldugu yer /Oyun
odasl

Park/Bahge 4 333 2 16.6 6 25.0

Kinetik kum 4 333 - - 4 16.6
merkezi

Tablo 4’e bakildiginda g¢ocuklarin devam ettikleri kurumlarda en ¢ok sevdikleri mekanlar arasinda yeterli

kosullara sahip gocuklarin %33,3’l (f:4) yetersiz kosullar sahip ¢ocuklarin %50’si (f:6) dramatik oyun merkezini
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belirtmistir. Oyuncaklarin oldugu yer/Oyun odasi gorisiinii ise yeterli kosullara sahip gocuklarin %41,6's1 (f:5)
yetersiz kosullara sahip cocuklarin ise %25’inin (f:3) ifade ettigi goriilmektedir. ilgili tabloya gore yeterli
kosullara sahip ¢ocuklarin %33,3’U (f:4) Park/Bahgenin sevilen mekanlar arasinda oldugunu belirtirken yetersiz
kosullar sahip ¢ocuklarin bunu belirtme orani %16,6 (f:2) dir. Ayrica sadece yeterli kosullara sahip ¢ocuklarin
%33,3'li tarafindan belirtilen kinetik kum merkezinin yetersiz kosullar sahip c¢ocuklar tarafindan hig
belirtilmedigi gorilmistir. Bu bulgu dogrultusunda cocuklarin sinifinda/okulunda kinetik kum merkezini
gormedikleri ve deneyimlemedikleri igin bu konuyu dile getirmediklerini séylemek miimkindir. Calismada yer
alan bir okulda 6gretmenin diger merkezlerden farkli olarak sinifinda olusturmus oldugu kinetik kum merkezi
¢ocuklarin oldukga ilgilerini cekmis ve bunu her defasinda dile getirmeleri dikkat ¢ekmistir. Buda bize ¢ocuklarin
ancak bildikleri deneyimledikleri seylere iliskin fikir beyan edebildiklerini gostermistir. Benzer sekilde
Kyronlampi, Kylmanena ve Maattdb (2012) 5-7 yas arasi cocuklarin katildiklari gindiz bakimevi ile ilgili
fikirlerini almak ve sahip olduklari deneyimleri anlamak igin yapmis olduklari ¢alismada g¢ocuklarin
deneyimlerinin sadece gordukleri ile sinirl oldugunu ortaya koymusglardir. Konuyla ilgili bazi gocuklarin gérisleri

asagida belirtilmistir:

(C1): “Kinetik kumun oldugu yer. Ciinkii cok zevkli kalip ¢cikariyoruz”
(¢6): “evcilik oynadigimiz yer orada ¢ok oyuncak var”
(€13): “Oyun odasi. Ciinkii burada daha ¢ok oynayabiliyorum ve daha genis.”

(€22): “Bahgedeki parki ¢iinkii, kosabiliyoruz, sallaniyoruz ve kayiyoruz ¢ok giizel oyun oynuyoruz. ”

Tablo 5. Cocuklarin Okulda Sevdigi ve Sevmedigi Etkinlikler

Tema Kategori Yeterli kosullara sahip Yetersiz kogullara Toplam
gocuklar sahip kogullar
f % f % f %
Merkezlerde Oyun 10 83.3 7 58.3 17 70.8
Bahgede Oyun 7 58.3 8 66.6 15 62.5
Okulda Sevilen Resim/'BolY?ma 5 41.6 6 50.0 11 45.83
Etkinlikler Etkinligi _
Spor/Jimnastik 6 50.0 - - 6 25.0
Etkinligi
Mizik Etkinligi 4 33.3 3 16.6 7 29.1
Kesme -Yapistirma 8 66.6 10 83.3 18 75.0
Okulda Sevilmeyen Etkinligi
Etkinlikler Hikaye Etkinligi 9 75.0 8 66.6 17 70.8
Kitap Galismasi 3 25.0 7 58.3 10 41.6

Tablo 5’te ¢ocuklarin okulda yapmaktan hoslandiklari ve hoslanmadiklari etkinlikler gériilmektedir. Cocuklarin
sevdigi etkinliklerin basinda merkezlerde oyun yeterli kosullara sahip gocuklarin %83,3’G (f:10) tarafindan
belirtilirken yetersiz kosullara sahip g¢ocuklarin %58,3’u (f:7) tarafindan ifade edilmistir. Bahgede oyun gorisu
ise yeterli kosullara sahip ¢ocuklarin %58,3’U (f:7) yetersiz kosullara sahip ¢ocuklarin %66,6’si (f:8) tarafindan
belirtilmistir. Sevilen etkinlikler kategorisinde Resim yapma /Boyama etkinliginin yeterli ve yetersiz kosullara

sahip c¢ocuklarin %45’i (f:11) tarafindan sevildigi gorilmektedir. Bununla birlikte yeterli kosullara sahip
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cocuklarin %50’si (f:6) tarafindan ifade edilen Spor/Jimnastik etkinliginin yetersiz kosullar sahip g¢ocuklar
tarafindan hig dile getirilmedigi gortlmustir. Bu durum yetersiz kosullara sahip ¢ocuklarin okullarinda bu tir
etkinliklere yer verilmedigi icin gocuklar tarafindan dile getiriimedigini dislindirmektedir. Mizik etkinliginin

sevilme durumunu ise yeterli ve yetersiz kogullardaki cocuklarin %29’u tarafindan dile getirilmistir.

Tablo 5’te ¢ocuklarin okulda sevilmeyen etkinliklere iliskin gérisleri incelendiginde yeterli ve yetersiz kosullara
sahip cocuklarin %75’i (f:18) kesme ve yapistirma etkinligini sevmediklerini ifade etmislerdir. Benzer sekilde
yeterli ve yetersiz kosullara sahip ¢ocuklarin %70'i (f:17) Hikaye etkinligini sevmediklerini belirtmislerdir. Ayrica
sevilmeyen etkinlikler arasinda bulunan Kitap ¢alismasi yeterli kosullara sahip ¢ocuklarin % 25’i yetersiz
kosullara sahip gocuklarin %58,3’u tarafindan dile getirilmistir. Konuyla ilgili bazi cocuklarin gorisleri asagida

belirtilmistir:

(C4): “En ¢ok bahgeye ¢ikmayi seviyorum. Orada oynamak ¢ok zevkli... ”

(C16): “ evcilik oynamayi, legolarla kule yapmayi, boyamayi seviyorum”

(C12): “Yapbozlarla oynamak giizel. Spor 6gretmenimiz geliyor jimnastik yapiyoruz zor ama bence eglenceli”
(C8): “Kitap ¢calismasi ¢cok sikicr”

(C21): “yapistirmah seyleri sevmiyorum. Hem zor hem ellerimize yapisiyor. Resim yapmak daha giizel ”

Tablo. 6 Cocuklarin Oyuncak Yeterliligine iliskin Gorusleri

Tema Kategori Yeterli kosullara Yetersiz kosullara Toplam
sahip cocuklar sahip kosullar

f % f % f %
Sinifta oyuncaklarin Evet 10 83.3 11 91.6 21 87.5
yeterligi Hayir 2 16.6 1 83 3 125
Sinifta daha gok Evcilik oyuncaklari 6 50.0 9 75.0 15 62.5
istenilen oyuncaklar -~y oo Ve Legolar 3 25.0 5 416 8 333
Arabalar 4 33.3 3 25.0 7 29.16
Kitaplar 2 16.6 1 8.3 3 12.5

Tablo 6’da sinifta bulunan oyuncaklarin yeterliligine ve daha c¢ok ihtiya¢ hissedilen oyuncaklarin ne olduguna
iliskin cocuk gorisleri yer almaktadir. Tabloda yeterli ve yetersiz kosullara sahip ¢ocuklarin blyiik bir
¢ogunlugunun %87,5(f:21) siniflarinda bulunan oyuncaklari yeterli buldugu goérilmektedir. Bununla birlikte
cocuklar siniflarinda daha ¢ok bulunmasini istedikleri oyuncaklarin ise %62,5 (f:15) evcilik oyuncaklari, %33,3
(f:8) yapboz ve legolar, %29,1 (f:7) arabalar, %12,5 (f:3) kitaplar oldugunu belirtmislerdir. Cocuklarin bu
yaslarda sembolik oyun doneminde oldugu icin dramatik oyunlarina eslik edecek oyun materyallerini 6ncelikle
ve siklikla dile getirdiklerini séylemek mimkindir. Bunun yani sira yapilan birgok arastirmada (Gurpinar, 2006;
Ersan, 2011; Ozdemir 2014; Oncii, 2017) okul &ncesi egimde cocuklarin siniflarda en sevdigi merkezlerin
basinda dramatik oyun ve blok merkezi oldugu ortaya konmustur. Bu durum dikkate alindiginda gerek dramatik
oyun materyalleri gerekse yapbozlar/Legolar ve arabalarin ¢ocuklar tarafindan daha ¢ok istenmesi arastirma

sonuglariyla da 6rtiismektedir. Konuyla ilgili bazi cocuklarin gorisleri su sekildedir.
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(€2): “Hayir.. Oyuncak az. Sekseklerimiz yetmiyor.”

(¢4): “ oyuncaklarimiz yetiyor ama daha ¢ok evcilik oyuncaklari ve legolar olabilir.”

(€13): “Yeterli. Bazen fazla bile geliyor. Daha ¢ok araba olabilir. Buradaki her sey benim igin giizel géziikiiyor.”
(¢15): “Evet, ama daha da ¢ok barbi bebek olsun isterim. Mesela evcilik oynarken giydigimiz kostiimler ¢cok
eglenceli..”

(€18): “Oyuncaklarimiz bazen hepimize yetmiyor. Daha ¢ok bebek,, yap-boz ve hikaye kitabi olsun.”

Tablo 7. Ogretmenlerin Sinif Diizenlemede Cocuk Gériislerine Yer Verme Durumu

Tema Kategori Yeterli kosullara Yetersiz kosullara Toplam
sahip ¢ocuklar sahip kosullar
f % f % f %
Sinif Dlizenlemede Evet 0 - 0 - 0 -
Cocuk Katilimi
Hayir 12 100 12 100 24 100
Cocuklarin Oyun Oynamasi 7 58.3 7 58.3 14 58.3
Ogretmenlerinden
Beklentileri Etkinlik Yapmasi 7 58.3 5 41.6 12 50.0
Sohbet Etmesi 3 25.0 5 41.6 8 33.3

Tablo 7’e gore 6gretmenlerin sinif dizenlemede gocuklarin gorislerine yer verme durumlari incelendiginde tim
cocuklarin %100 (f:24) sinif dizeniyle ilgili oOgretmenlerinin kendi fikirlerini almadigini belirttikleri
gorilmektedir. Ayrica ¢ocuklarin %50’si 6gretmenlerinin kendisiyle etkinlik yapmasini, %43’ oyun oynamasini

ve %7’si de sohbet etmesini istedikleri gérilmistir. Konuyla ilgili bazi ¢ocuklarin ifadeleri su sekildedir;

(€2): “Sormuyor. Ogretmenimin bizimle oyun oynamasini isterim.”
(€5): “Hayir. Oyun oynamasini.”

(€20): “Hayir almiyor. Bizimle birlikte etkinlik yapmasini ve sohbet etmesini isterim.”

TARTISMA ve SONUC

Okul oncesi egitime devam eden ve farkh fiziksel kosullara sahip (yeterli ve yetersiz) siniflarda bulunan
cocuklarin egitim ortamlarina iliskin gorislerinin incelendigi bu calismada elde edilen bulgular Okul Oncesi
Egitim Programi ve ilgili arastirmalar isiginda tartisilmistir. Arastirmada c¢ocuklarin bulunduklari ortama iliskin
sevdikleri, sevmedikleri ve isteklerinin neler oldugu ortaya cikarilmaya c¢alisiimistir. Arastirma sonucunda her iki
tir ortamdaki gocuklarin, ortamin kalitesinden bagimsiz olumsuz bakis agisi yerine daha ¢ok olumlu bakis
acisina sahip olduklari, bulunduklari egitim ortaminda mutlu olduklari ve okula karsi olumlu tutum gelistirdikleri
belirlenmistir. Bu bulgu, okul 6ncesi egitimde egitim ortamlari ile ilgili daha 6nce yapilan benzer calisma
bulgulariyla &rtiismektedir. Adak Ozdemir (2018) calismasinda okul &ncesi ¢ocuklarinin siniflarinda vakit
gecirmekten oldukca hoslandiklari, Oztiirk-Samur ve inal-Kiziltepe (2017) tarafindan yapilan arastirmada da

cocuklarin okula yénelik algilarinin olumlu oldugu sonucuna ulasiimistir. Bu arastirmada oldugu gibi Ozer
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Kocamanoglu ve Acer (2015) arastirmalarinin sonucunda ¢ocuklarin bulunduklari egitim ortamini sevdiklerini
bunun nedenin ise oyuncaklar ve oyun arkadaslarinin olmasi oldugunu ifade ettiklerini belirtmislerdir. Diger bir
¢alismada da okul 6ncesi donem c¢ocuklarinin siniflarinda vakit gecirmekten hoslandiklari tespit edilmistir
(Gurpinar, 2006). Calismada cocuklarin biyik cogunlugu okul 6ncesi egitim kurumlarina bir seyler 6grenmek ve
arkadaslariyla oyun oynamak icin geldikleri gorilmustir. Elde edilen bu sonug, okul dncesi egitimin gelisimsel
amaclari ve daha 6nce yapilan benzer arastirmalarin bulgulariyla da 6rtiismektedir (Dahl, 1995; Formosinho ve
Araujo, 2004; Wiltz ve Klein, 2001). Ayrica Kogyigit (2014) arastirmasinin sonucunda da gocuklarin biyuk
¢ogunlugunun okul oncesi egitim kurumuna egitim gormek ve oyun oynamak amaciyla geldiklerini ortaya
koymustur. Arastirmanin sonucuna gore ¢ocuklarin en ¢cok dramatik oyun merkezinde ve oyun odasinda vakit

gecirmeyi sevdikleri saptanmistir.

Bunun yani sira bahgede oyunun sevilen aktiviteler arasinda oldugu gérilmustir. Benzer bicimde, Aydogan ve
Ozyirek (2011) evcilik kdsesinin, cocuklarin en cok vakit gegirdigi mekan oldugu, Ozdemir (2014) ve Aral ve
Aysu (2016) calismalarinda ¢ocuklarin en fazla tercih ettikleri merkezin dramatik oyun merkezi oldugu sonucuna
ulasmislardir. Oztiirk-Samur ve inal-Kiziltepe (2017) arastirma bulgulari da gocuklarin bahgede oyun ve sanat
etkinliklerini okulda en ¢ok yapmak istedigi seyler olarak belirtmislerdir. Bu sonug¢ ayni zamanda gocuklarin en
favori aktivitesinin oyun oldugunun 6nemli bir gostergesidir. Dramatik oyun merkezine vurgu yapilmasinin
nedenin ise ¢ocuklarin icinde bulunduklari sembolik oyun déneminden kaynaklandigini séylemek mimkindr.
Bununla birlikte gocuklarin okulu sevme ve okula gelme nedenleri arasinda yer alan arkadaslik iliskilerinin

dramatik oyun merkezindeki grup oyunlari icinde daha fazla olmasi ile iliskili oldugu da soylenebilir.

Elde edilen verilerde biitin ¢ocuklarin 6gretmenlerinin sinif diizenlemede fikirlerini almadigini belirtmesi, 1989
tarihli Cocuk Haklari Sézlesmesi'nin 12. Maddesinde “yetiskinlerin ¢ocuklar hakkinda alacaklari kararlarda
cocuklarin gériislerini dikkate almalari gerektigi” ilkesinin yetiskinlerce pek dikkate alinmadiginin gostergesi
olarak kabul edilebilir. Ayrica ¢ocuklarin 6gretmenlerinin kendileri ile oyun oynamasini ve birlikte etkinlik
yapmasini istemesi 6gretmenlerin fiziksel olarak ¢ocuklarla ayni ortamda olmasinin cocuklar igin yeterli
olmadigi, onlarin eglencelerine ve duygularina eslik etmesinin 6nemli olduguna dikkat ¢cekmektedir. Valeski ve
Stipek (2001) kiglik ¢ocuklarin okullari ve 6gretmenleri ile ilgili duygularini inceledigi ¢alismada sinifin yapisi,
akademik performans ve 6gretmenlerle iliskileri ele almistir. Sonugta anaokuluna devam eden gocuklardan
ylksek diizeyde yapilandirilmis ve 6gretmen merkezli egitim ortamlarina sahip ¢ocuklarin duygularinin daha
olumsuz oldugunu agiklamiglardir. Farrel ve dig. (2010) cocuga ve aileye yonelik erken ¢ocukluk hizmetlerinde”
cocuklari dinlemek” Uzerine yapmis olduklari ¢alismada cocuklarin kendilerine sunulan hizmet ile ilgili
duslincelerinin alinmasina odaklaniimistir. Calisma sonucunda hazirlanan rapor Avusturalya da kendilerini
ilgilendiren konularda ¢ocuklarin biylk 6l¢tide goz ardi edildigini arastirmalarin genellikle yetiskin séylemlerine
gore sekillendigini belirterek cocuk haklari yasasina vurgu yapmis c¢ocuklarin gorilmesi ve duyulmasinin

onemini glindeme tasimistir.
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Arastirma sonucu g¢ocuklarin bulunduklari egitim ortamina dair genel olarak olumlu tutum gelistirdikleri ve
okula gelmeyi sevdiklerini gdstermistir. Ancak cocuklarin bu olumlu tutumlarinin iginde bulunduklari ortamin
yeterli ve yetersiz kosullara sahip olmasindan bagimsiz oldugu gérulmustir. Clnku arastirma bulgulari
cocuklarin ifadelerinin ve beklentilerinin bulunduklari egitim ortaminin kendilerine sundugu imkanlarla sinirli
oldugunu gostermistir. Bununla birlikte bu galismada 2 ¢ocuk disinda diger tim g¢ocuklar siniflarindaki
oyuncaklari yeterli bulmustur. Fiziksel durum agisindan yeterli ve yetersiz imkanlara sahip her cocugun okuldaki
imkansizhiga ragmen oyuncaklari yeterli bulmasi, ¢ocuklarin daha iyisini gormedikge ve deneyimleyemedikge var
olanla yetinebilecegini ve muhakeme yapamayacaklarini ortaya koymustur. Ciinkd bir konuda muhakeme
yapabilmek, disiincelerini gerekgelendirmek ve bazi sonuglara ulagsmak igin, o konuda yeterli diizeyde bilgi ve
deneyim sahibi olmak gerekir (Umay, 2003). Bir ¢gocugun bir durum hakkinda anlaml bir sekilde karsilastirma
veya muhakeme yapabilmesi onun 6nceki deneyimlerinin cesitliligi ve daha iyisini/k6tusini gorip gérmesine
baghdir. Bronfenbrenner (1979), insanlarin gevreleriyle ilgili sahip olduklari algilarin onlarin bilissel, sosyal ve
duygusal yonlerini etkileyebilecegini belirtmekte insanin iginde bulundugu ortamin énemine vurgu yapmaktadir
(Evans ve Fuller 1998). Cocuklar dogumundan itibaren bilissel, sosyal ve duygusal gelisim siirecinde gevresini
tanima, anlama, uyum saglama ve 6grenme cabasindadir. Bu siirecte ¢cocugun icinde bulundugu ortam onun
gelisimini dogrudan etkilemektedir. Okul 6ncesi egitim kurumlari bu siiregte ¢ocuklara zengin uyarici bir gevre
sunma ve farkli sosyo ekonomik imkanlara sahip ¢ocuklar igin ortak nitelikli bir ¢evre olusturmaktan
sorumludur. Bu calisma c¢ocuklarin gelisim ve egitiminde bliyiik bir neme sahip egitimsel cevre diizenleme ve

¢ocuga sunulan imkanlar konusunda yetiskinlere diisen sorumlulugun 6nemini bir kez daha ortaya koymustur.

ONERILER

Cocuklarin icinde bulunduklari gevrenin bitiinsel gelisimleri agisindan ne denli 6nemli oldugu ona bu ortamlari
sunan yetkililer, ydneticiler ve 6gretmenler tarafindan cok iyi bilinmeli ve ¢gocugun Ustln yarari gézetilmelidir.
Cocuklarin gelisimlerinin kendilerine sunulan imkanlarla sinirli oldugu unutulmamalidir. Benzer calismanin
sadece farkli anaokulu ortamlarini deneyimlemis ¢ocuklarla yapilmasi dnerilebilir Béylece cocuklarin kiyaslama

becerilerini gormek mimkin olabilecektir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.

Yazarin Katki Orani Beyani: Makalede yazar katki orani %100 dr.
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