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ABSTRACT

Preschoolers’ attitudes toward peers with disabilities are important since the preschool
period/years can be considered as the ideal starting point for TD children to be educated together
with children with disabilities. The purpose of the present study was to determine the increase of
preschoolers’ social acceptance towards children with disabilities through an activity-based
interaction program. The study was carried out with the participation of 24 children with typically
development continuing their education at a preschool in a city in Turkey, as well as 3 teachers.
Children were aged 60—72 months, with an average age of 5.8. 54% of the children were female
(n=13) and 46% were male (n=11). The participating children were implemented a seven-week
social interaction program within the scope of the inclusion approach. The data were collected
through semi-structured interview questions applied to the children and teachers before and after
the implementation. The content analysis technique was used for data analysis and a descriptive
statistics procedure was employed. Results of the study showed the positive impact of the activity-
based interaction program on the social acceptance levels of typically developing children towards
their peers with disabilities. Before the study implementation, a majority of the participants
considered peers with disabilities as individuals who should be pitied and felt sorry for. The
opinions collected after the implementation illustrated that a majority of the children participants
considered children with disabilities as individuals to be helped, communicated with, and
empathized for. The results of the study also revealed that the activity-based interaction program
had various benefits for the children with disabilities. The results are discussed in terms of research
literature and practice.
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INTRODUCTION

Recently, in many countries, the majority of children with disabilities receive inclusive education in regular
schools. One of the main reasons for the advocating of inclusion is that it provides various social interaction
opportunities between children with disabilities and their typically developing (TD) peers. (Diamond, Hong & Tu,
2008; Guralnick, 1994; Wiener & Tardif, 2004). Nonetheless, the researches show that it is not sufficient for
children with disabilities to just be in the same classroom with their TD peers in order to be accepted by their
peers (Avramidis, 2013; Koster, Pijl, Nakken & van Houten, 2010; Pijl, Frostad & Flem, 2008). Many other also
factors affect the acceptance of children with disabilities, such as the lack of knowledge of teachers on inclusion
and their negative attitudes, inadequate educational policies and insufficient support from families. In addition,
the attitudes of TD children play an important role in ensuring that children with disabilities can take part as

active members of the classroom and participate in social and instructional activities (Odluyurt & Batu, 2010).

Triandis (1971) indicated that there are three types of attitudes, which are: a) affective, b) behavioral, and c)
cognitive. The affective component encompasses the amount of negative or positive emotions. This refers
whether or not an individual wants to be a friend of an individual with intellectual disabilities. Behavioral
component indicates an individual’s willingness to interact in any particular way and the intention to interact.
For example, this component expresses whether an individual wants to play games with an individual with
intellectual disability or not. Finally, the cognitive component indicates the thoughts, perceptions, beliefs, ideas,
or mental concepts of an individual. To illustrate, this component involves a child’s ideas on the learning disability
experienced by one of their peers. Even though affective, behavioral, and cognitive components are taken into
consideration separately, researchers have observed significant relationships between them (De Boer, Pijl &
Minnaert, 2012). Therefore, the positive relationship among these three components can also be seen as the
main indicator of the level of success for the social acceptance. With the combination of these components,
social acceptance means whether children are liked by their peers, they are accepted as members of a group,

and they want to play games together (Gifford-Smith & Brownell, 2003).

Social Acceptance towards Children with Disabilities

The attitudes of TD children have a significant impact on whether children with disabilities can successfully make
friends, take part in a group of friends, and feel that they belong to that group. Many studies have reported that
children with disabilities are less preferred as friends by their TD peers (Nepi, Fioravanti, Nannini & Peru, 2015;
Schwab, 2019) resulting in alienation (Ferreira, Aguiar, Correia, Fialho & Pimentel, 2017; Nikolaraizi et al., 2005)
or rejection (Mand, 2007; Odom et al., 2006), or even occasional cases of peer bullying (Norwich & Kelly, 2004).
These undesirable incidents may emerge from the beginning of the early years in individual’s life (Okagaki,
Diamond, Kontos & Hestenes, 1998). It is surprising that, Dyson (2005) found that nearly half of preschool
children do not have an idea of what the disability is and 88% (n=68) of them believe that a person with

disabilities is different from his / her. While a majority of these participants (53%, n=41) stated that they do not
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have a friend with disabilities, the participants who indicated that they actually have friends with disabilities
described their mutual activities as “playing together” (27%, n=21) and “helping them” (13%, n=10). Similarly,
Diamond and Tu (2009) found that preschool children prefer their peers with typical development as friends in
general. They also observed that the impact of impairments on the ability of children with physically disability to
take part in activities affected whether they were selected as friends or not. In addition, researchers suggested
that informing TD children about children with disabilities, about how they can play together, and encouraging
opportunities for games may help change their opinions and attitudes (Diamond & Tu, 2009). Nowicki (2007)
determined that the majority of preschool children do not have sufficient knowledge on learning and physical
disabilities. It is concluded that increasing interaction between TD children and children with disabilities and

informing TD children about disabilities could eliminate the misconceptions about the children with disabilities.

On the other hand, children with intellectual disabilities have the most attention in the special needs groups who
have the most problems in being accepted by their peers, making friends and participate into a group (De Laat,
Freriksen & Vervloed, 2013; Firat & Koyuncu, 2019; Nowicki, 2006). For example, Nabors and Keyes (1995)
reported that preschoolers have more positive attitudes towards individuals with physical disabilities in
comparison with individuals with intellectual disabilities and that they consequently have greater knowledge
about these disabilities. This study also determined that the participants mostly preferred to play with their TD
peers. Graffiand Minnes (1988) confirmed in their study that preschool children have a negative attitude towards
children with Down syndrome. Another significant finding of this study was that preschoolers have a more
positive attitude towards children with disabilities in comparison with 3th grade students. Eliminating these
negative attitudes towards children with intellectual disabilities in early ages could help hinder social exclusion
at the school in later years. Diamond and Hestenes (1996) examined preschool children's level of knowledge
about the children with disabilities by showing photographs of some children with physically, auditory, visually
disabilities, and Down syndrome. While the majority of the children (73%) commented on children having
physical disabilities, their comments on children with hearing (11%) and visual disabilities (41%) were limited.
None of the 46 participants were able to recognize a child with Down syndrome from the photos, thus it was

concluded that they have very limited knowledge about the characteristics of this type of disabilities.

Increasing Social Acceptance

In order to increase the social acceptance of TD children towards children with disabilities, it is first necessary to
consider the factors that impact this acceptance. In other words, the answer to the question of “why do TD
children’s social distance from children with disabilities?” should be sought. Previous studies indicate that
significant factors influencing social acceptance include age, gender, and the type of disability (Dyson, 2005;
Nabors & Keyes, 1995; Nowicki, 2006), in addition to insufficient or erroneous knowledge, and inadequate or
poor-quality interactions between these groups (Favazza & Odom, 1997; Favazza, Phillipsen & Kumar, 2000;
Ferreira, Aguiar, Correia, Fialho & Pimentel, 2019; Hong, Eum, Long, Wu & Welch, 2020; Karadag, Yildiz Demirtas
& Girli, 2014; Meyer & Ostrosky, 2016; Nowicki, 2007). For example, Ferreira et al. (2019) found that social
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interaction between TD children and children with disabilities was low and that this negatively affected social
acceptance. It was also underlined that intense supportive programs are needed to increase social acceptance.
Diamond, Hestenes, Carpenter, and Innes (1997) found that TD children, who have special needs peers in their
class, better understand individuals with physical disabilities and have higher levels of social acceptance for these
individuals. Similarly, Nikolaraizi et al. (2005) found that there is no difference between the social acceptance
levels of Greek and American children despite the higher the social acceptance levels of children in such disability
inclusive classrooms. A study by Diamond (2001) determined that preschool children who interact with at least

one peer with disabilities are more sensitive and accepting towards children with disabilities in general.

The literature also demonstrates the positive impacts that various interventions can have an impact to increase
the acceptance levels of TD preschoolers towards peers with disabilities. For example, Favazza and Odom (1997)
carried out a study that divided preschool children into three groups. The first group of children was asked to
read books and carry out discussions about children with disabilities in order to determine the impacts of direct
and indirect interaction in changing their attitudes. After reading and discussion sessions, these children were
encouraged to interact and play games with their peers with disabilities. The children in the second group were
provided only with an opportunity for direct interaction, and it was ensured that these children met with their
peers with disabilities daily as a part of extracurricular activities (e.g., during breaks, lunches, library time, etc.).
Finally, children in the third group were comprised of individuals who received no knowledge and had no
interaction with children with disabilities. A statistically significant increase was observed in the social acceptance
level of the group with both direct and indirect interaction in comparison with the other two groups. Based on
the previous program designed by Favazza and Odom (1997), Boer, Pijl, Minnaert and Post (2014) applied a
similar intervention six-session-program (three weeks in total) for preschool and primary school children. As a
result of the intervention program, positive changes were observed in the attitudes of the participants towards
individuals with physical and intellectual disabilities in the experimental group. One of the striking results of this
study was that the intervention program was more effective in changing the attitudes of preschoolers than those
of primary school students. Researchers state that it may be easier in early years to change negative attitudes

towards children with disabilities or to gain positive attitudes.

Cooper (2003) classified the preschool children into three groups, ensuring that the children in the first group
interacted and conversed with a wheelchair user. The children in the second group were asked to read books
and watch videos on individuals with physical disabilities. Those who were included in the third group, the control
group, were informed about a different topic determined by their teachers. The study concluded that when
compared with the control group, there were positive changes in the attitudes of children in experimental groups

towards children with disabilities.
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The Significance of the Study

Even though various studies have been carried out to increase the social acceptance levels towards children with
disabilities during preschool, the existing theory and research in this area is still quite limited both globally, and
in the Turkish context. Studies carried out on preschool children in Turkey have determined that the social
acceptance towards children with disabilities are quite low, and that these children are frequently excluded by
their peers (Bakkaloglu, Sucuoglu & Ozbek, 2019; Karadag et al., 2014). Moreover, a study by Bakkaloglu, Yilmaz,
Altun-Konez, and Yalgin (2018) suggested that there are no studies focusing on the effect of inclusion on social
acceptance during the preschool period, as well as the limited number of studies that provide perspective on the
developmental acquisitions of children with developmental disabilities. Therefore, there is a critical gap in the

literature on increasing the social acceptance of TD children towards children with disabilities.

Investigating preschool children’s attitude toward peers with disabilities is important since the preschool
period/years can be considered as the ideal starting point for TD children to be educated together with children
with disabilities. It is possible that erroneous and insufficient knowledge of these children about each other will
lead to negative attitudes during their later life. Odom et al. (2006) reported that social interaction and
acceptance among peers at early ages can be accepted as a strong indicator of social rejection or acceptance
during adulthood. Hence, predicting negative outcomes beforehand and taking the necessary steps to prevent
them are of special importance. In this regard, the purpose of the present study was to determine the increase
of preschoolers’ social acceptance of children with disabilities through an activity-based social interaction
program. For this purpose, the following questions were sought and discussed in the present study.

1. How did the views of TD children about children with disabilities change before and after the

implementation process?
2. How did change the preschoolers’ social acceptance levels of children with disabilities of through

interaction activities?

3.  What are the opinions of teachers an all the implementation process?

METHOD

This section focuses on the research design, participants, data collection, and data analysis.

Research Design

This study has examined the increase of preschoolers’ social acceptance of children with disabilities through an
activity-based social interaction program. In this sense, the study is a case study since it focuses on a process

related with a certain group (Yin, 2011).
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Participants

The study involved three preschool teachers and 24 children continuing their education at a preschool in a
southeastern province of Turkey. One of these teachers (teacher A) works at the preschool of the TD children,
whereas the other two (teachers B and C) work at a special education preschool. While Teacher A has 20 years
of professional experience, Teacher B has five years of experience on working children with intellectual
disabilities, and Teacher C has six years of experience on the field of child development. Participants were aged
60—-72 months, with an average age of 5.8. 54% of the children were female (n=13) and 46% were male (n=11).
The respective school administrations, teachers, and families of these children provided were informed about
the study procedure as well as benefits, and they were asked for approvals for their inclusion in this study. Given
that previous repeated contact with individual with disabilities may affect a children’s attitudes, it was required
of the participants that a) should not have an individual with disabilities in their immediate family (parents,
siblings, etc.), and b) that they have no children with disabilities in their classrooms. The participants included in

the semi-structured interviews were given codes as Sy, S, Ss, ..., S24 in order to keep their identities confidential.

Data Collection

As a data collecting material, the researcher developed interview questions based on the related literature. These
guestions were sent to two experts from the field of special education to get their opinions and suggestions for
them. An interview form was prepared for determining the social acceptance levels of preschool children towards
children with disabilities, as well as the change in their social acceptance levels after the study intervention. The
following questions were included in the interview form: (1) what are your opinions on the children with
disabilities at the special education preschool? (2) Would you want to be in the same class with children with
disabilities? (3) Would you want to play games with children with disabilities? 4 Would you want to befriend
children with disabilities? The interviews with the participants lasted about 10-15 minutes on average and 4
hours 48 minutes in total. The interview data were audio recorded using voice recorders, as well as in the form
of notes taken by the researcher. Interviews with the children were then repeated and recorded after the

implementation, to understand the impact of the study intervention.

The purpose of the research was explained to the teacher who will make the implementation and the interview
form was shown and the identity information was guaranteed to remain confidential. It was stated to the
participants that the research was based on volunteering, and the time of interviews with both children and
teachers was determined separately. Moreover, it was confirmed during this introduction process that some of
the children have never met children with disabilities before. Based on the result of previous studies indicating
that preschoolers do not have sufficient knowledge on children with intellectual disability (Diamond & Kensinger,
2002), the first interviews for gathering the opinions of the participants on children with disabilities were carried

out after the first week of visits to the special education preschool.
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Interviews were also carried out with the teachers of children with typical development and those of the children
with disabilities. During these interviews, the following open-ended questions were directed to the teachers:
“What were your observations when TD children and children with disabilities interacted for the first time?” and
“What were your observations regarding the changes in the behaviors of the two groups of children during this
process?” The interview forms were read separately by the researcher, and were then classified based on the
similarities of the expressions. The classified expressions were compared by the researcher, thus receiving their
final form. The interview forms used before and during the intervention and their classified expressions were

tabulated, after which the frequencies and percentages were calculated.

Implementation Process

The special education preschool where the implementation took place is a school where children aged 60-72
months with intellectual disabilities and/or autism are educated. The selected class consisted of eight children
(six with Down syndrome) with mild intellectual disabilities. Suitable days and times were determined for
children and teachers in both schools before the implementation process started. The administration of the
school attended by TD children provided vehicles to transfer them to the special education preschool. The
implementation process was carried out for a total of seven weeks on specified days and hours. Six weeks of this
period took place at the special education preschool, before the children with disabilities were brought into the
preschool of TD children where they were included in activities together. Seventh week, the children with

disabilities visited the preschool of TD children and they were included in activities together.

An activity-based implementation program was organized for increasing the social acceptance levels of TD
preschoolers towards children with disabilities. The program was prepared based on similar studies in the
relevant literature (Cooper, 2003; Favazza & Odom, 1997). When selecting activities for the intervention
program, tasks that supported interaction and cooperation between these children were favored. The activities
included in the program were designed and prepared by the researcher and the TD children’ preschool teacher.
Then, the opinions of the special education teachers were requested to give the program its final form.
Moreover, this program was sent to an expert who have a PhD degree in the field of special education. The

program was rearranged in line with the opinions and suggestions of these experts.

The implementation process was carried out with the support of preschool teachers of typical children and two
teachers in the special education preschool. The activities were based on both direct and indirect interaction.
Information about individuals with intellectual disabilities was provided to children with typical development
within the scope of indirect interaction; they were also asked to watch related videos and engage in dramatic
role-play. These sessions were held on Wednesdays between 13:30 and 14:00 in the class of the children in
regular preschool. During the direct interaction intervention, these children were transferred to the special

education preschool on Thursdays from 13:00-14:00 to interact with the children with disabilities.
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The sample activities in the special education preschool enabled them to meet TD children with children with
disabilities included the following: First week: TD children were introduced to children with disabilities prior to
starting the activities. In addition, the children were asked to walk their peers around the different sections of
the school (to the dining hall, canteen, etc.) in order to ensure that they could get used to each other and
complete the orientation process for the school. Second week: Small groups were formed, comprised of both TD
children and children with disabilities. Colored play dough and molds were distributed and the children were
asked to choose the colors and molds that they wanted. The children were encouraged to support each other in
placing the dough they selected in their respective molds and form shapes. Moreover, the teachers also
encouraged this process to ensure that the TD children and children with disabilities had maximum interaction.
Third week: The TD children were asked to play a finger game called “Being Happy” with the children with
disabilities. The game was divided into small stages and the children passed onto the next stage as they mastered
each stage. The children with disabilities were encouraged to look to the TD children as models. Finally, all
children completed the game with a musical accompaniment. Fourth week: The children painted their painting
mats with finger paint. To begin, painting mats that the children would like were selected after discussions with
the special education teacher. The children were divided into small groups of 2—3 individuals and it was ensured
that the children with disabilities completed the activity with the help of TD children. Fifth week: Children
participated in a game activity. The children were asked to pass plastic balls through paper rolls by blowing at
them. The purpose of this game was to wait in line and complete the stages of the game in order. The teachers
encouraged the children to teach tactics to one another and to clap for those who were successful. Sixth week:
During this week, the TD children were asked to bring their own toys to the special education school and share
them with the children there. Children with disabilities also took out their own toys and they played together
swapping their toys among themselves. The purpose of this activity was to increase the interaction between the
children as well as their skills of sharing. Seventh week: The children with disabilities visited the school of TD
children during this final week. The TD children walked their peers with disabilities around their school. They had
lunch together at the school’s dining hall, and afterwards they moved to the game hall and played games

together, accompanied by music.

Data Analysis

Content analysis technique was used for analyzing the data related to the social acceptance levels of preschoolers
at the beginning and end of the study intervention. Content analysis involves the coding of the data in a certain
systematic manner, before transforming those codes into themes (Yin, 2011). In this way, the codes/categories
that emerged before and after the process were compared through the content analysis, thereby identifying and
measuring the effect of the intervention program. In this comparison, percentage and frequencies of the
participants’ views are presented according to the codes / categories reached. The reliability formula developed
by Miles & Huberman (1994) was used for ensuring coding reliability. According to this formula, the sum of the
consensus of three experts having Ph.D. degree on special education on the accuracy of the classification was

divided by the total number of opinions, thereby determining the reliability of the study as .88 before the
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implementation and as .94 after. In addition, the opinions of the teachers on the process were directly reflected
within the study and interpreted as suggested by Yin (2011). Moreover, percentage and frequency were also
used to determine the effect of the intervention program on the participants’ attitudes towards “befriending,”
“playing games” with, and becoming a “classmate” of children with disabilities. On the other hand, in order to
increase the validity and reliability of the research, (1) all the data were recorded, the data were examined as is,
(2) the data obtained were supported by interviews during the implementation process, (3) the personal effects
of the researcher were tried to be minimized, (4) the categories are well defined so that other researches can

understand the results and repeat them under similar conditions.

RESULTS

This section presents the results on the opinions of TD children in line with the study objective, both before and
after the implementation. In addition, teacher opinions related to the effectiveness of the program have also

been included.

Findings on the Semi-Structured Interviews

Table 1 in this section presents the themes and categories connected with the opinions of TD children regarding

the children at the special education preschool.

Table 1. Children’ Opinions on Peers with Disabilities

Before the Implementation After the Implementation
Category  Code N Code N
An individual to be helped 4 An individual to be helped 15
Positive  Anindividual to be pitied/felt sorry for 17 Anindividual to be communicated with 5
An individual to establish empathy with 3
Negative  Anindividual to avoid communicating with 2
Neutral No opinion 1 1

As can be seen in Table 1, the participants had positive, negative, and neutral opinions on children with
disabilities both before and after the implementation. The themes and categories generated according to these

expressions are presented below.

Before the Implementation

It was observed during the interviews that the positive thoughts of on children with disabilities were primarily
related to pity and the need for helping. Some of the participants (n=4) considered children with disabilities as
individuals who should be helped. For example, S, stated: “/ want to help them. | would like to share my things

with them”. The majority of the participants (n=17) considered these individuals as people to be pitied, for
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example, S;used the following expression: “I felt bad, because they had disabilities.” and S;3: “Some still can't

hold a pencil, and they can't go to the toilet themselves. This is a sad situation.” he expressed.

Participants with negative opinions on children with disabilities (n=2) considered them as people to be avoided.
For example, S4said: “/ don’t want to play games with them.” On the other hand, there was also a participant
who had no clear opinion about children with disabilities. This participant, S,; said: “I have no opinions about

them, | don’t know.”

After the Implementation

The interviews carried out after the study intervention determined that participants then considered children
with disabilities as individuals to be helped, to be communicated with, and to show empathy for. More than half
of the participants (n=15) considered children with disabilities as individuals to be helped. For example, S, said:
“For example, | would help them cross the street.” Another participant, Si4 said: “/ would help them with the
activities and during the classes.” Some of the participants (n=5) believed that these are individuals to be
communicated with. For example, S;7said: “I would like to draw water color paintings with them and make
activities. | would want to play new games with them.” Some of the participants (n=3) considered children with
disabilities as individuals to show empathy for. For example, S, said: “I want a better school with them, | think
they have to go to schools that are like ours.” One child still had neutral opinions after the implementation
process, explaining that they had no opinions about children with disabilities. For example, S,; said: “/ did not

think anything about them.”

Table 2 shows the opinions of children with typical development on playing with, befriending, and being in the

same class with their peers with disabilities, both before and after the study implementation.

Table 2. Opinions of TD Children on Children with Disabilities Before and After the Implementation

Before After
Yes (%) No (%) Yes (%) No (%)

Would you want to be in the same class with 70.8 29.2 95.8 4.2
children with disabilities?

Would you want to play games with children with 62.5 37.5 95.8 4.2
disabilities?

Would you want to befriend children with 66.6 334 91.6 8.4
disabilities?

Table 2 demonstrates that, after the implementation, there was a 25% increase in the preference of TD children
to be in the same class as children with disabilities. Additionally, there was also a 33% increase in the number of
TD children who would want to play games with children with disabilities. Moreover, there was a 25% increase
in the preference of TD children to befriend children with disabilities. These findings indicate that there was a

noticeable increase in the social acceptance levels of TD children towards their peers with disabilities. In
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conclusion, it can be stated that the interaction program based on activities has been effective in increasing social

acceptance levels.

Teachers' Views on the Implementation Process

Evidence was obtained from the preschoolers’ teachers in order to examine the effect of the program on the TD
children. This section examines the in-depth interviews carried out with the preschool teachers of children with
typical development and children with disabilities. The effect of this process on the children with disabilities was

also seen during these teacher interviews.

Views of the Teacher of TD children

It was determined that the implementation process has been effective in improving the sensitivities of these
children, in addition to improving their sharing and helping skills through the teacher views. The most important
benefit of the implementation process was the improvement in the empathy skills of the children with typical

development.

The teacher of these children stated her opinions as follows:

We were already using activities on individual differences, such as Down syndrome Awareness Day or
International Day of People with Disabilities. Despite all these activities, my children were very sad and
shocked when they entered the classroom at the special education preschool. Yet, the classroom we went
to was comprised of children with disabilities. Their reaction was negative even though | informed them
about the children there before going to the school. For example, some of the children asked, “Are these
children sick?” or, “Are they babies?”, “Why do they have diapers?” etc. On the other hand, | was able to

observe the positive changes in their attitudes starting from the second week of the implementation.

After the sadness stage was over, they started respecting individual differences. There were positive
changes in their behaviors towards others and towards each other. They became more sensitive. They

started asking questions like: “What can we do for them?” and “How can we help them?”

Teacher A explained that the implementation process was effective in helping children with disabilities to

develop communication and social skills. The teacher expressed the benefits of the implementation as follows:

This process was beneficial for my children as well as for the special children. | observed improvements
in their communication skills. They started expressing themselves more comfortably and interacting

more with our TD children.

When considered from the perspective of this teacher, informing the children has a significant and positive

impact on ensuring inclusion. It has been observed that the most effective method for eliminating the negative
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opinions of TD children on children with disabilities is to have them spend time together. It has also been

emphasized that this process is effective for both TD children and children with disabilities.

Views of the Teachers of Children with Disabilities

During the interview with the teachers at the special education preschool, they emphasized that the study
implementation process was effective in improving the social, emotional, and communication skills of the
children with disabilities. The important changes caused by the implementation process on the children with
disabilities were increased sharing, improvements in their imitation skills, an ability to express themselves better

and improvements in their friendship skills. Teachers explained their opinions as follows:

What TD children did during the activities attracted the attention of our students and they were trying
to do the same. Our students reacted positively when they (typically developing) helped during the

activities. They were taking the TD children as role models (Teacher B)

Our students were happy when welcoming them. Indeed, they kept on looking at the door on the day of
the activity until TD children arrived. We felt that they enjoyed spending time together. In this regard, |

can say that our students are ready for inclusion with TD children (Teacher C)

These teachers described the significant changes caused by the implementation process on the TD children as
improvements in awareness, helping each other, sharing, and friendship. The teachers explained the benefits of

this process on TD children as follows:

TD children were a bit hesitant at first, they did not want to sit with our students, and they wanted to sit
with their own friends. They mixed in with the others when their teacher warned them. However, they
adapted in the following weeks. They kept on trying to help our students. For example, they held the

hands of our students when playing dough and gave physical support (Teacher B)

The teachers emphasized that even though children with disabilities acquire many different social and
communication skills at special education preschools, they have to be supported in interactions outside of these
contexts in order to be more generalized. Another point they emphasized is that children with disabilities are
actually ready and willing for inclusion education. The teachers indicated that these children can easily be
educated at regular schools with their TD peers. The main question that special education teachers asked was:
“Are TD students ready for inclusion education?”. This has been considered as possible within the scope of the

implementation process in this study.
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CONCLUSION and DISCUSSION

The purpose of this study was to determine the increase of preschoolers’ social acceptance of children with
disabilities through an activity-based social interaction program. Three main conclusions were reached from the
findings of the study. First, before the study implementation, a majority of the participants considered peers with
disabilities as individuals who should be pitied and felt sorry for. Even though pitying of the participants to
children with disabilities and feeling sorry for them are considered positive at first, such attitudes are not
beneficial for children with disabilities. Indeed, thoughts like these most often push children with typical
development to do nothing for children with disabilities forcing them to remain passive. In addition, a small
number of the participants (n=2) considered their peers with disabilities as individuals to avoid communication
with. It is likely that these participants thought this way due to various prejudices and lack of knowledge about
children with disabilities. Previous studies have determined that preschoolers do not have sufficient knowledge
on children with disabilities, especially those with intellectual disabilities (Diamond, 1993; Diamond & Hestenes,
1996; Diamond & Kensinger, 2002). On the other hand, the current study ensured during the implementation
process that the children took part in activities together, and helped each other. The opinions collected after the
implementation illustrated that a majority of the children participants considered children with disabilities as
individuals to be helped, communicated with, and empathized for. Thus, it can be stated that the interactions of
children during the activities they carried out together made positive changes in their opinions towards each

other.

Second, this research determined that the social acceptance of preschoolers towards their peers with disabilities
increased following the social interaction program. This result supports the results of the literature (Bildiren,
2018; De Boer et al., 2014; Favazza & Odom, 1997). Indeed, Favazza (1998) depicts that it is not possible to
increase the social acceptance of TD children towards children with disabilities without the use of intervention
programs. The positive results of the intervention can be attributed to various reasons. The first could be the
fact that the intervention program is based on interaction. Allport (1954) emphasizes the “contact theory” that
interaction among individuals is effective in eliminating prejudices and negative attitudes. Accordingly, TD
children were trained about children with disabilities, and they watched videos and participated in
dramatizations. Thus, it was ensured through these activities that the participants established indirect
interaction with children with disabilities. Afterwards, the participants established direct interaction with these
children with disabilities, equipped with the awareness they acquired as a result of their previous indirect
interactions. It can be stated that the interaction between these children increased social acceptance. Indeed,
researches have demonstrated that interactions between TD children and children with disabilities increased

their social acceptance (Diamond, 2001; Kwon, Hong & Jeon, 2017; Nikolaraizi et al., 2005).

Another aspect that makes the implementation in the present study effective is the guaranteed interaction
between the children through planned and programmed activities. The children helped each other and

cooperated during these activities thus, they enjoyed participating in activities together, which ended up
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increasing the quality of their interactions. Siperstein, Bak and O'Keefe (1988) pointed out that it is highly likely
that children who take part in mutual activities will end up being friends. In this regard, inclusion cannot be
limited to solely placing children with disabilities in the same classroom with TD children. Inclusion is planned
practices that allow children with disabilities to participate in class and extra-curricular activities, to enter the
group of friends, in short, to be a part of the class. As such, it is important for teachers who aim to increase the
social acceptance of the inclusion student in his/her classroom to incorporate interaction-based activities.
Choosing mutual interests and activities that these children can carry out together may also be an effective
method for encouraging them to interact. In conclusion, the quality as well as the quantity of interaction is

important for fostering the social acceptance of children with disabilities.

”u

Third, improvements of around 25% to 33% were observed at the end of the study in the “befriending,” “playing
games” with, and becoming a “classmate” of attitudes of the participants towards children with disabilities. The
interviews with the teachers demonstrated that the implementation process increased the interaction between
TD children and children with disabilities. In this context, it is reasonable to assert that the study resulted in
observable positive changes in the behaviors of the participants, as well as in their attitudes towards children
with disabilities. Similarly, Piercy, Wilton and Townsend (2002) observed in their study that the social acceptance
of TD children towards children in a special education class increased with the social interaction program
employed, and that there was also an increase in the popularity of children with disabilities. In addition, another
result obtained from interviews with teachers in the present study was that the intervention has been beneficial
to children with disabilities as well as their peers with typical development. For example, the teachers
emphasized that the implementation process contributed to the TD children’ empathy, sensibilities, sharing, and
helping; in addition to being beneficial for improving the social, emotional, and communication skills of the
children with disabilities. Similarly, Jenkins, Odom and Speltz (1989) determined that children with disabilities
scored higher on measures of social competence after interacting with TD children. This result is noteworthy
because low social competence levels can have adverse impacts on children’s friendships (Guralnick, Neville,
Hammond & Connor, 2007). All of these results indicate a significant relationship between social interaction and
social competence. Moreover, the result obtained in the present study suggests that structured social interaction

between children with high and low social competence may be beneficial for all children.

Additionally, children with disabilities visited the school of TD children during the final week of the present study.
TD children walked the children with disabilities around their school (through the game hall, classrooms, dining
hall, rest areas, etc.) and they participated in activities together after lunch. This implementation was important
for the children to generalize their social interactions with each other. In addition, the teachers explained in their
interviews that the families of the children with disabilities were happy that their children got to visit the
preschool of TD children. As an example, Teacher C stated that: “The visit that our students made to the preschool
of students with typical development excited their parents. Indeed, one of the families wanted to send their child

even though he was sick on that day. | want my child to go to a regular school even if it is only for one day.” In
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conclusion, the intervention program had positive impacts on many different areas, even if it was intended to

increase only the social acceptance of TD children towards children with disabilities.

It is possible to summarize the results of the study as follows: Negative attitudes of TD children towards children
with disabilities do not appear by themselves, and it does not seem possible that they will be entirely eradicated
on their own. Thus, there is a need for intervention programs designed to correct these negative attitudes
towards children with disabilities (Favazza, 1998; Favazza & Odom, 1997). The present study determined that
only a seven-week interaction between TD children and their peers with disabilities at a special education
preschool can result in positive changes in the social acceptance of the participants. In this sense, it is seen that
activities similar to the implementation in the present study that increase the interaction among children are

effective in changing attitudes towards children with disabilities.

LIMITATIONS and IMPLICATIONS

There are some limitations in the present study. First, an important limitation to note is that there was no control
group for comparing the effect of the program. The effect of the program can be examined in future studies by
way of experimental and control groups. Second, the study measured the effect of a seven-week program applied
on 24 children at a preschool in Turkey. The social acceptance of children towards their peers with disabilities
can be determined through a longitudinal study that specifically compares the attitudes of children both inside
and outside of the program, in order to determine the program’s long-term impact. Third, this study determined
whether the children who participated wanted to “befriend,” “play games with,” and “be classmates” with their
peers with disabilities. An in-depth study can be carried out by asking about the reasons underlying these
responses. Fourth, the program was implemented focusing only on children with intellectual disabilities. Various
intervention programs that will enable TD children to interact with individuals from different disability type of
groups can be conducted in future studies. Thus, the effectiveness of the intervention program in accepting social
acceptance for different types of disability groups can be investigated comparatively. Although, the code "An
individual to be pitied/felt sorry for" was taken as a positive attitude in the study, it is possible for other
researchers to consider it negatively. Finally, one of the most important factors that will enable the interaction
between children to start and continue in preschool period is teachers (David & Kuyini, 2012; Diamond & Huang,
2004; Hestenes & Carroll, 2000). In this regard, teachers have significant responsibilities for observing the
children inside the classroom, selecting the proper activities, making adjustments to the activities, and involving

the children in these activities.
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OKUL ONCESi COCUKLARININ ENGELLI OLAN AKRANLARINA YONELIK SOSYAL KABULLERI:

ETKINLIKLERE DAYALI BiR ETKILESIM PROGRAMINDAN YANSIMALAR

6z

Okul 6ncesi ¢ocuklarinin engelli olan akranlarina yénelik tutumlari dnemlidir. Clinkii okul éncesi
dénemi/ yillari normal gelisim gosteren cocuklarin engelli olan ¢ocuklarla birlikte egitim gérmeleri
icin ideal bir baslangi¢ noktasi olarak dustnilebilir. Bu arastirmanin amaci, etkinliklere dayali bir
etkilesim programi ile normal gelisim gosteren okul 6ncesi ¢ocuklarinin engelli olan akranlarina
yonelik sosyal kabullerinin artisini belirlemektir. Arastirma, Tiirkiye’nin bir sehrindeki anaokulunda
6grenim goren 24 normal gelisim gosteren gocuk ve 3 6gretmenin katilimiyla gergeklestirilmistir.
Cocuklar (60-72 aylik) 5.8 yasinda ve c¢ocuklarin %540 kiz (n=13) ve %46’si erkektir (n=11).
Calismada katihmcilara kaynastirma yaklasimi dogrultusunda yedi haftalik bir sosyal etkilesim
programi uygulanmistir. Arastirmanin verileri, cocuklarla ve 6gretmenlerle uygulama éncesinde ve
sonunda yapilan yari-yapilandiriimis gériisme formuyla elde edilmistir. Verilerin analizinde icerik
analizi teknigi kullanilmis ve betimsel istatistikler yapilmistir. Arastirma sonuglari etkinliklere dayali
etkilesim programinin, normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik sosyal
kabul dizeyinin artmasinda olumlu bir etkisinin oldugunu ortaya ¢ikarmistir. Uygulama 6ncesinde
katilimcilarin ¢ogunlugu engelli olan akranlarini acinacak ve uziintl duyulacak kisiler olarak
gormustlir. Oysaki, uygulama sonrasindaki goriislere bakildiginda ise, normal gelisim gosteren
cocuklarin bliyiik bir cogunlugu engelli olan ¢ocuklari yardim edilecek, iletisim kurulacak ve empati
duyulacak kisiler olarak gormistir. Ayrica uygulanan programin engelli olan ¢ocuklara da cesitli
faydalarinin oldugu belirlenmistir. Elde edilen sonuglar alanyazin ve uygulamalar agisindan
tartisiimistir.

Anahtar Kelimeler: Sosyal kabul, engelli olan gocuklar, normal gelisim gosteren gocuklar, okul
oncesi cocuklari
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Gunumuzde pek ¢ok tlkede engelli olan ¢ocuklarin cogunlugu normal okullarda kaynastirma egitimi almaktadir.
Kaynastirma uygulamasinin savunulmasindaki temel nedenlerden biri, engelli olan ¢ocuklar ile normal gelisim
gosteren akranlari arasinda gesitli sosyal etkilesim firsatlari saglamasidir (Diamond, Hong ve Tu, 2008; Guralnick,
1994; Wiener ve Tardif, 2004). Diger taraftan yapilan arastirmalar engelli olan ¢ocuklarin normal gelisim gésteren
akranlar ile ayni sinifta egitim almalarinin bu c¢ocuklarin akranlari tarafindan kabul edilmeleri icin yeterli
olmadigini géstermektedir (Avramidis, 2013; Koster, Pijl, Nakken ve Van Houten, 2010; Pijl, Frostad ve Flem,
2008). Bunun beklenen diizeyde gerceklesmemesinde, 6gretmenlerin kaynastirma hakkinda bilgi yetersizligi ve
olumsuz tutumlari, Glkelerin yanlis egitim politikalari, ailelerin gerekli destegi saglayamamasi vb. pek ¢ok unsurun
neden oldugundan bahsedilebilir. Bunlarla birlikte, engelli olan ¢ocuklarin sinifin aktif bir Giyesi olmasinda, sosyal
ve 6gretimsel etkinliklere aktif katilmasinda normal gelisim gosteren gocuklarin tutumlari da dnemlidir (Odluyurt

ve Batu, 2010).

Triandis (1971) tutumlarin a) duyussal, b) davranissal ve c) bilissel olmak lzere lg¢ bilesenden olustugundan
bahsetmektedir. Duyussal bilesen, birine karsi olumlu veya olumsuz duygu miktarini icerir. Ornegin, bireyin zihin
engelli biriyle arkadas olmayi isteme veya istememe durumunu ifade eder. Davranissal bilesen bireyin bir seye
dogru belirli bir sekilde davranma istegini, etkilesim niyetini belirtir. Ornegin bireyin zihin engelli biriyle oyun
oynamak isteme veya istememesini ifade eder. Bilissel bilesen ise, bireyin dislincelerini, algilarini, inanglarini,
fikirlerini veya zihinsel kavramlarini gosterir. Ornegin bireyin égrenme giicliigiiniin ne oldugunu hakkindaki
fikirleridir. Bu boyutlar ayr ayri ele alinmasina ragmen, bunlar arasinda 6nemli bir iliski oldugundan
bahsedilmektedir (De Boer, Pijl ve Minnaert, 2012). Dolayisiyla Ug¢ bilesen arasindaki olumlu iliski olmasi ayni
zamanda sosyal kabuliin ne diizeyde basarili olacaginin da temel gdstergesi olarak gorilebilir. Clinkl sosyal kabul,
cocuklarin akranlari tarafindan sevilme/sevilmeme, grubun bir lyesi olarak gorilmeleri veya reddedilmeleri,

beraber oyunlar oynamayi isteme/istememe durumlarini ifade edilmektedir (Gifford-Smith ve Brownell, 2003).
Engelli Olan Cocuklara Yoénelik Sosyal Kabul

Engelli olan ¢ocuklarin arkadas edinmeleri, bir arkadas grubuna girmeleri ve bir gruba ait hissetmelerinde normal
gelisim gosteren cocuklarin tutumlarinin 6nemli etkiye sahip oldugundan bahsedilebilir. Diger taraftan yapilan
pek ¢ok calismada engelli olan ¢ocuklarin normal gelisim gosteren akranlari tarafindan arkadas olarak daha az
tercih edildigine (Nepi, Fioravanti, Nannini ve Peru, 2015; Schwab, 2019), dislandigina (Ferreira, Aguiar, Correia,
Fialho ve Pimentel, 2017; Nikolaraizi vd., 2005), ret edildigine (Mand, 2007; Odom vd., 2006) hatta bazilarinin
akran zorbaligina maruz kaldigina (Norwich ve Kelly, 2004) rastlanmaktadir. Bu olumsuzluklar kendisini okul
dncesi ddnemden itibaren gdsterebilmektedir (Okagaki, Diamond, Kontos ve Hestenes, 1998). Ornegin, Dyson
(2005) yaptigl arastirmada okul dncesi ¢ocuklarinin yariya yakini engelliligin ne oldugu ile ilgili bir fikre sahip
olmadigl ve %88'nin (n=68) engelli olan bir kisinin kendisinden farkli olduguna yéniinde inanca sahip oldugunu

belirlemistir. Katilimcilarin ¢ogunlugu (%53, n=41) engelli bir arkadasi olmadigini ifade ederken, engelli bir
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arkadasi oldugunu bildiren katilimcilar ise “birlikte oynama” (%27, n=21) ve “onlara yardim etme” (%13, n=10)
etkilesiminde bulundugunu belirtmislerdir. Benzer olarak, Diamond ve Tu (2009) okul 6ncesi cocuklarinin arkadas
olarak normal gelisim gosteren akranlarini daha fazla tercih ettiklerini tespit etmistir. Ayrica fiziksel yetersizligi
olan g¢ocuklar igin, fiziksel engelin etkinliklere katilmayi etkilemesinin arkadas olarak segilmelerini etkiledigi
gorllmustir. Diger taraftan arastirmada, normal gelisim gosteren ¢ocuklarin engelli olan akranlari hakkinda
bilgilendirmenin, birlikte oyun oynama vyollari hakkinda bilgi vermenin ve oyun oynama firsatlarini
desteklemenin, normal gelisim gosteren cocuklarin engelli olan akranlarina yonelik fikirlerini ve tutumlarini
degistirmenin bir yolu olabilecegi sdylenmistir (Diamond ve Tu, 2009). Ayni paralelde Nowicki (2007) okul 6ncesi
donemdeki ¢ocuklarin biyik bir cogunlugunun 6grenme glicligi ve fiziksel yetersizlik hakkinda pek bilgi sahibi
olmadigini belirlemistir. Ayrica, arastirmada normal gelisim gésteren ¢ocuklarin engelli olan ¢ocuklar hakkindaki
yanlis dusliince ve inaniglarinin ortadan kaldirilabilmesi icin daha fazla etkilesimde bulunmalar ve

bilgilendirilmeleri gerektigi sonucuna ulasiimistir.

Diger taraftan yapilan calismalarda akranlari tarafindan kabul edilme, arkadas edinme ve bir gruba girebilme
konusunda en fazla sorun yasayan 6zel gereksinim gruplarin basini zihinsel yetersizligi olan cocuklar dikkat
cekmektedir (De Laat, Freriksen ve Vervioed, 2013; Firat ve Koyuncu, 2019; Nowicki, 2006). Ornegin, Nabors ve
Keyes (1995) okul 6ncesi ¢cocuklarinin, zihinsel yetersizligi olan bireylerle karsilastirildiginda fiziksel yetersizligi
olan bireylere yonelik daha olumlu tutumlara sahip olduklarini ve onlar hakkinda daha fazla bilgiye sahibi
olduklarini belirlemistir. Arastirmada ayrica, katilimcilarin en gok normal gelisim gdsteren akranlari ile oynamayi
tercih ettikleri tespit edilmistir. Graffi ve Minnes (1988) calismasinda okul dncesi ¢ocuklarinin Down sendromlu
cocuklara yonelik tutumlarinin olumsuz oldugunu bulmustur. Arastirmadaki dikkat cekici bir diger bulgu ise,
engelli olan ¢ocuklara yonelik olarak okul 6ncesi ¢ocuklarinin ilkokul Giglinct sinif 6grencilerine gére daha olumlu
tutumlara sahip olmalaridir. Dolayisiyla mevcut arastirmada amacglandigi gibi eger kiiglik yaslardan itibaren zihin
engelli bireylere yonelik bu olumsuz tutumlar ortadan kaldirilmaya calisilirsa, daha sonraki yillarda veya okul
kademelerinde sosyal dislama gibi olumsuzluklarla karsilagiimayabilir. Diamond ve Hestenes (1996) okul 6ncesi
cocuklarina fiziksel, isitme, gorme engelli ve down sendromlu ¢ocuklarin fotograflarini géstererek, cocuklarin bu
engel gruplari hakkindaki bilgi diizeylerini incelemistir. Cocuklarin bliyiik bir cogunlugu (%78) fiziksel yetersizligi
olan g¢ocuklara yonelik yorum yaparken, isitme (%11) ve gérme engelli (%41) olan ¢ocuklara yonelik yorumlar
sinirl diizeyde kalmigtir. Arastirmadaki 46 katilimcidan higbiri gdsterilen fotograftan Down sendromlu bir cocugu

taniyamadigi ve katilimcilarin bu ¢ocuklar hakkinda oldukga sinirli bilgiye sahip olduklari bulunmustur.

Sosyal Kabullii Artirma

Normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik sosyal kabul diizeylerini artirabilmek igin
oncelikle sosyal kabulii distiren etmenlere bakmak gerekmektedir. Bir diger ifadeyle “Normal gelisim gosteren
cocuklar nicin engelli olan akranlarina sosyal mesafe koymaktadir?” sorusuna yanit aranmahdir. Yapilan
arastirmalar bunu yas, cinsiyet ve engelin tiiri gibi nedenlere baglamak beraber (Dyson, 2005; Nabors ve Keyes,

1995; Nowicki, 2006) yetersiz veya yanlis bilgiler ile nitelik ve nicelik agisindan etkilesim azhiginin da 6nemli
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sebepler oldugu ifade edilmektedir (Favazza ve Odom, 1997; Favazza, Phillipsen ve Kumar, 2000; Ferreira, Aguiar,
Correia, Fialho ve Pimentel, 2019; Hong, Eum, Long, Wu ve Welch, 2020; Karadag, Yildiz Demirtas ve Girli, 2014;
Meyer ve Ostrosky, 2016; Nowicki, 2007). Bu yonde yapilan c¢alismalar incelendiginde, 6rnegin, Ferreira vd.
(2019), normal gelisim gosteren gocuklar ile engelli olan gocuklar arasindaki sosyal etkilesimin disiik oldugunu
ve bunun sosyal kabull olumsuz etkiledigini bulmuslardir. Arastirmacilar ayrica, sosyal kabulii artirmak igin yogun
destekleyici programlara ihtiya¢ oldugunun altini gizmistir. Diamond, Hestenes, Carpenter ve Innes (1997)
yaptiklari ¢alismada sinifinda kaynastirma 6grencisi olan ¢ocuklarin, fiziksel yetersizligi olan bireyleri daha iyi
anladiklarini ve bu bireylere yonelik sosyal kabul diizeylerinin yiksek oldugunu bulmuslardir. Benzer olarak,
Nikolaraizi vd. (2005) Yunan ve Amerikali ¢cocuklarin sosyal kabul diizeyleri arasinda fark bulmazken, sinifinda
kaynastirma 6grencisi olan cocuklarin sosyal kabul diizeylerinin daha ylksek oldugu bulmustur. Diamond (2001)
yaptigi calismada ise engelli bir akrani ile etkilesimde bulunan okul dncesi gocuklarinin, bulunmayan akranlarina

gore engelli olan gocuklara yonelik daha duyarli ve daha kabul edici oldugunu bulmustur.

Diger taraftan, alanyazinda normal gelisim gésteren okul dncesi ¢ocuklarinin engelli olan akranlarina yonelik
sosyal kabul dizeylerini artirmak igin cesitli mudahale programlarinin uygulandigini gérmek mimkindur.
Ornegin, Favazza ve Odom (1997), anaokulu gocuklarinin engelli olan akranlarina yénelik tutumlarini degistirmek
amaciyla normal gelisim gosteren cocuklarinin engelli olan akranlariyla dogrudan ve dolayli etkilesimde
bulunmalarini saglamistir. Bu amacla ¢ocuklar t¢ gruba bolinmistir. Birinci gruptaki ¢ocuklara, engelli olan
¢ocuklarla ilgili kitap okunmus ve tartisilmig, daha sonra engelli olan ¢cocuklarla oyun oynamalari saglanarak yogun
bir etkilesime girmeleri desteklenmistir. ikinci gruptaki cocuklara sadece dogrudan etkilesim olanag verilerek bu
cocuklarin engelli olan akranlarini ders disi etkinliklerde gérmeleri saglanmistir (6rnegin, tenefiis, 6gle yemegi,
kitiiphane vb.). Uglincii gruba ise engelli olan gocuklarla ilgili herhangi bir etkilesim ve bilgi almayan grup olarak
secilmistir. Arastirma sonucunda hem dolayli hem de dogrudan etkilesimde bulunan grubun diger iki gruba gore
sosyal kabul diizeyinde 6nemli bir artis oldugu belirlenmistir. Favazza ve Odom’min (1997) midahale
programindan yararlanarak Boer, Pijl, Minnaert ve Post (2014) okuldncesi ve ilkokul 6grencilerine yonelik alti
oturumluk bir midahale programi uygulamistir. Uygulanan midahale programi ile katilimcilarin fiziksel ve
zihinsel yetersizligi olan bireylere yonelik tutumlarinda 6nemli diizeyde olumlu degismeler oldugu belirlenmistir.
Bu arastirmadaki carpici sonuclardan birisi uygulanan miidahale programinin anaokulu 6grencilerinin tutumlarini
degistirmede ilkokul 6grencilerine gore daha etkili olmasidir. Cooper (2003) yaptigi ¢alismaya dahil ettigi okul
oncesi ¢cocuklarini Gi¢ gruba ayirmistir. Birinci gruptaki cocuklarin, tekerlekli sandalye kullanan biriyle etkilesime
girmeleri ve sohbet etmeleri saglamistir. ikinci gruptaki cocuklarin, fiziksel yetersizligi olan bireyler hakkinda
kitaplar okumalari ve videolar izlemeleri saglanmistir. Uglincii, yani kontrol grubu segilen &grenciler ise
o6gretmenlerinin belirlemis oldugu farkli bir konu hakkinda bilgilendirilmislerdir. Arastirma sonucunda midahale
uygulanan her iki grubun engelli olan bireylere yonelik tutumlarinda kontrol grubundaki cocuklara gére olumlu

gelismeler oldugu gorilmdistir.
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Arastirmanin Onemi

Yapilan bitin bu arastirmalar incelendiginde, okuléncesi donemde engelli olan ¢ocuklarin sosyal kabul diizeyini
artirmaya yonelik belirli diizeyde calismalarin yapildigi gérilmekle beraber bunlarin sinirli sayida oldugunu
soylemek mimkindar. Bu sinirlihigin Tirkiye icinde séz konusu oldugu sdylenebilir. Tirkiye’de okul 6ncesi
cocuklarina yonelik yapilan arastirmalarda, engelli olan ¢ocuklarin sosyal kabul dizeylerinin disik oldugu ve
akranlari tarafindan dislandiklari tespit edilmistir (Bakkaloglu, Sucuoglu ve Ozbek, 2019; Karadag vd., 2014).
Bunlarla birlikte, Bakkaloglu, Yilmaz, Altun-Kénez ve Yalgin (2018) yaptiklari gcalismada, genel olarak okul 6ncesi
kaynastirmanin etkililigine iliskin bir calisma olmadigini, uygulamalara katilan gerek normal gelisim gosteren
gerekse gelisimsel yetersizligi olan ¢ocuklar icin gelisimsel kazancglarinin nasil oldugu perspektifini saglayacak
arastirmalarin azligina dikkat cekmektedir. Dolayisiyla normal gelisim gosteren ¢ocuklarin, engelli olan ¢ocuklara
yonelik sosyal kabullini artirmayr amaglayan ¢alismalarin 6nemli oldugu duslinilmektedir. Diger taraftan
anaokulu déonemi normal gelisim gosteren gocuklar ile engelli olan gocuklarin birlikte egitim almalari igin ideal bir
baslangi¢ noktasi olarak kabul edilebilir. Bu dénemde ¢ocuklarin birbirileri hakkinda sahip olduklari yanlis ve
yetersiz bilgiler, ¢esitli olumsuz dusinceler ilerdeki yasam siireglerinde de gorilebilecektir. Odom vd. (2006),
erken yaslarda akranlar arasindaki sosyal etkilesimin ve kabuliin, yetiskinlik doneminde sosyal ret veya kabuliin
glclu bir gostergesi oldugunu belirtmislerdir. Dolayisiyla olusabilecek olumsuzluklarin 6nceden belirlenmesi ve
bunlara yonelik miidahalelerin yapilmasinin ayrica 6nemli oldugu distnilmektedir. Bu dogrultuda arastirmanin
amaci, etkinliklere dayal bir etkilesim programi ile normal gelisim gosteren okul éncesi cocuklarinin engelli olan
akranlarina yonelik sosyal kabullerinin artisini belirlemektir. Bu amagla, bu arastirmada asagidaki sorular aranmis

ve tartisiimistir.

1. Normal gelisim gosteren cocuklarin engelli olan akranlarina hakkindaki gorusleri uygulama siirecinin

oncesinden ve sonrasina nasil degisti?

2. Etkilesime dayali uygulamalar normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik

sosyal kabul diizeylerini nasil degistirdi?
3. Ogretmenlerin uygulama siireci hakkindaki gériisleri nelerdir?
YONTEM

Bu bolimde arastirmanin desenine, katilimcilarin 6zelliklerine, veri toplama aracinin yapisina verilerin nasil analiz

edilecegine deginilmistir.
Arastirma Deseni

Bu calismada, aktivitelere dayali bir etkilesim programi ile okul 6ncesi cocuklarinin engelli olan ¢ocuklara yonelik
sosyal kabullerinin artisi incelenmistir. Bu anlamda, ¢alisma belirli bir grupla ilgili bir sirece odaklandigi igin bir

vaka calismasidir (Yin, 2011).

Firat, T. (2020). Preschoolers’ Social Acceptance towards Peers with Disabilities: Reflections from
1001 an Activity-Based Social Interaction Program, International Journal of Eurasian Education and
Culture, Issue: 9, pp. (978-1014).



IJOEEC (International Journal of Eurasian Education and Culture) (ISSN:2602-4047)
Vol / Cilt: 5 Issue / Sayi: 9 Year / Yil: 2020

Arastirmanin Katihmcilarn

Bu arastirma, Tirkiye'nin glineydogusundaki bir sehirdeki anaokulunda 6grenim géren 24 ¢ocuk ve {i¢ anaokulu
o6gretmeninin katihmiyla gercgeklestirilmistir. Bu 6gretmenlerden biri (A 6gretmeni) normal gelisim gosteren
cocuklarin anaokulunda; diger ikisi ise 6zel egitim anaokulunda (B ve C Ogretmenleri), gérev yapmaktadirlar. A
o0gretmeni anaokulunda 20 yillik mesleki deneyime sahip iken, B 6gretmeni zihin engelliler alaninda bes yil, C
o6gretmeni ise cocuk gelisimi alaninda alti yil mesleki deneyime sahiptir. Cocuklar ise (60-72 aylik) 5.8 yasindadir.
Katilimcilarin %54’ kiz (n=13) ve %46’s1 erkektir (n=11). Arastirmaya dahil edilen gocuklar igin dncelikle okul
idarelerinden gerekli izinler alinmistir. Daha sonra Cocuklarin 6gretmenleri ve ailelerinden gerekli izinler
alinmistir. Katiimcilarin yakin ailesi ve siniflarinda engelli olan birilerinin olmasinin tutumlarini etkileyebilecegi
g6z 6nunde bulundurularak arastirmaya dahil edilecek cocuklar icin a) yakin ailesinde (anne, baba, kardes) engelli
olan birinin olmamasi b) siniflarinda herhangi bir engelli olan birinin olmamasi kosullari aranmistir. Yari
yapilandinimis gorisme yapilan katihmcilarin kimliklerini gizli tutmak amaciyla kendilerine Si, S, Ss, ..., S

seklinde kodlar verilmistir.

Veri Toplama Siireci

Okuldncesi ¢cocuklarinin engelli olan gocuklara yonelik sosyal kabul diizeylerini ve bunun degisimini tespit etmek
amaciyla goérisme formlari hazirlanmistir. Bu ¢alismada kullanilan gérisme formlari, literatiirden yararlanarak
gelistirilmistir. Daha sonra 6zel egitim alanin iki uzmanindan sorular hakkinda goérisleri alinmistir. Yapilan
elestiriler dogrultusunda, gériisme formuna son sekli verilmistir. Ogrenci gériisme formunda yer alan sorular su
sekildedir: (1) Ozel egitim okulundaki engelli olan ¢ocuklar hakkinda ne diisiiniiyorsun? (2) Engelli olan ¢ocuklarla
ayni sinifta okumak ister misin? (3) Engelli olan ¢ocuklarla oyun oynamak ister misin? (4) Engelli olan ¢ocuklarla
arkadas olmak ister misin? Katihmcilarla yapilan goriismeler ortalama 10-15 dakika toplam dort saat 48 dakika
sirmuistlr. Veriler, ses kayit cihaziyla ve zaman zaman goériisme esnasinda arastirmacilar tarafindan notlar
alinarak kayit altina alinmistir. Uygulama siireci tamamlandiktan sonra ¢ocuklarla gériisme tekrarlanmis, kayda

gegirilmistir.

Uygulamayi yapacak olan 6gretmene arastirmanin amaci anlatilarak, gorisme formu gosterilmis ve kimlik
bilgilerinin gizli kalacagi garantisi verilmistir. Gonallllik esasinin arandig belirtilerek, 6gretmenden randevu
alinmistir. Ayrica bu silrecgte cocuklarin bazilarinin engelli olan c¢ocuklarla daha 6nce hi¢ karsilasmadiklari
belirlenmistir. Yapilan ¢alismalarda da okul 6ncesi ¢ocuklarinin zihin engelli ¢ocuklar hakkinda pek fazla bilgi
sahibi olmadiklarindan (Diamond ve Kensinger, 2002) yola ¢ikarak, katihmcilarin engelli olan ¢ocuklar hakkinda
fikirlerini ortaya cikarabilmek icin ilk gorismeler 6zel egitim anaokulu ziyaretinin yapildigi birinci haftadan sonra
yapilmistir. Randevu alinan 0Ogretmenler ve gonilli  ¢ocuklarla goriismeler arastirmaci tarafindan

gerceklestirilmistir.

Bu siirece yonelik ayrica hem normal gelisim gosteren ¢ocuklarin 6gretmeni hem de engelli olan ¢ocuklarin

o6gretmeni ile gorismeler yapilmistir. Bu gorismelerde 6gretmenlere “Normal gelisim gésteren ¢ocuklar ile
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engelli olan ¢cocuklar ilk defa etkilesimde bulunduklarinda neler gézlemlediniz?”, ve “Siireg icerisinde her iki cocuk
grubunun davranislarinda ne tiir degisimler gézlemlediniz?” sorulari yoneltilmistir. Gorlisme formlari arastirmaci
tarafindan ayri ayri okunarak ifadelerin benzerligine goére gruplanarak tasnif edilmistir. Tasnif edilen ifadeler
arastirmaci tarafindan karsilastirilarak, son sekli verilmistir. Uygulama 6ncesi ve sonrasinda uygulanan gérisme

formlari ve tasnif edilen ifadeler tablo haline getirilerek frekans ve yilizdelikleri elde edilmistir.

Uygulama Siireci

Uygulama, 60-72 aylik, otizm ve/veya zihinsel yetersizligi olan ¢ocuklara hizmet veren bir 6zel egitim anaokulunda
yapilmistir. Uygulama igin segilen sinif ise hafif dizeyde zihinsel yetersizligi olan toplam sekiz gocuktan (altis
Down sendromlu) olusmaktadir. Uygulama siirecine gecilmeden 6nce her iki okuldaki ¢cocuklar ve 6gretmenler
icin uygun glin ve saatler belirlenmistir. Normal gelisim gosteren ¢ocuklarin 6zel egitim anaokuluna gidebilmeleri
icin okul idaresince arag olanagi saglanmistir. Uygulama sireci belirlenen giin ve saatlerde olmak lizere toplamda
yedi hafta boyunca gergeklestirilmistir. Bunun alti haftasi 6zel egitim anaokulunda gergeklestirilmistir. Son hafta
yani yedinci hafta ise, engelli olan ¢ocuklar normal gelisim gésteren cocuklarin anaokuluna getirilerek burada

normal gelisim gosteren gocuklarla etkilesime girmeleri saglanmistir.

Normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik sosyal kabul diizeylerini artirmak amaciyla
etkinliklere dayali bir uygulama programi hazirlanmistir. Miidahale programi alinyazindaki ¢alismalar (Cooper,
2003; Favazza ve Odom 1997) incelenerek hazirlanmistir. Programda yer alan etkinlikler arastirmaci ve normal
anasinift 6gretmeni tarafindan olusturulmus daha sonra oOzel egitim anaokulundaki sinifindaki gorevli
ogretmenlerin gorusleri alinarak programa son hali verilmistir. Ek olarak programin son hali 6zel egitim alaninda

doktora yapmis bir uzman tarafindan degerlendirilmis, goris ve onerileri dogrultusunda yeniden diizenlenmistir.

Programindaki etkinlikler segilirken bu etkinliklerin gocuklar arasinda etkilesimi ve isbirligini desteklemesine
dikkat edilmistir. Uygulama siireci normal gelisim gosteren ¢ocuklarin 6gretmeni ve 6zel egitim anaokulundaki iki
o0gretmenin destegi ile ylratilmustir. Etkinlikler dolayli ve dogrudan etkilesime dayali olusturulmustur. Dolayh
etkilesim kapsaminda normal gelisim gosteren anaokulundaki cocuklara zihin engelliler ile ilgili bilgiler verilmis,
videolar izletilmis ve dramatizasyonlar yapiimistir. Bu oturumlar garsamba giinleri saat 13:30 ile 14:00 arasinda
normal gelisim gosteren cocuklarin sinifinda yapilmistir. Dogrudan etkilesim igin ise, normal gelisim gosteren
cocuklar engelli olan ¢ocuklarin egitim aldigi anaokuluna goétirilerek, burada etkilesime girmeleri saglanmistir.

Bu oturumlar persembe glinleri, 13:00 ile 14:00 saatleri arasinda gergeklestirilmistir.

Ozel egitim okulunda yapilan 6rnek etkinlikler, birinci hafta: Oncelikle etkinliklere gecilmeden &nce normal
gelisim gosteren cocuklar ile engelli olan ¢ocuklarin tanismalari saglandi. Ayrica ¢cocuklarin birbirilerine alismalari
ve okula oryantasyonlarinin saglanmasi igin beraber okulun bolimlerini (yemekhane, kantin vb.) gezmeleri
saglandi. ikinci hafta: Normal gelisim gdsteren cocuklar ve engelli olan ¢ocuklardan kiiciik gruplar olusturuldu.
Renkli oyun hamurlari ve kaliplar gosterilerek, ¢cocuklarin renkleri ve kaliplari segmeleri saglandi. Cocuklar

sectikleri oyun hamurlarini kaliplara yerlestirmeleri ve sekilleri olusturmalari konusunda birbirilerine yardim
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etmeleri konusunda desteklendi. Ayrica bu sliregte normal gelisim gosteren ve engelli olan cocuklarin birbirleriyle
maksimum diizeyde etkilesimde bulunmalari igin 6gretmenleri tarafindan tesvik edildi. Ugiincii hafta: etkinlik
programi gercevesinde normal gelisim gosteren cocuklardan 6grenmis olduklar “Mutlu olmak” adh parmak
oyununu engelli olan ¢ocuklarla birlikte oynamalari istendi. Oyun kiguk asamalara bollinmus ve her bélimde
engelli olan c¢ocuklar uzmanlastik¢a diger asamaya gegcildi. Engelli olan gocuklarin normal gelisim gosteren
cocuklari model almalari saglandi. En son biitiin ¢ocuklar mizik eslinde oyunu tamamlandi. Dérdiincii hafta:
cocuklar bu hafta resim matlarini parmak boyasi ile boyadi. Oncelikle, engelli olan cocuklarin égretmeni ile
yapilan gérismeler neticesinde ¢ocuklarin hosuna gidecek resim matlari belirlendi. Cocuklarin 2-3 kisilik kiiglik
gruplara boliinerek engelli olan ¢ocuklar ile normal gelisim gosteren ¢ocuklarin etkinligi beraber tamamlamalari
saglandi. Besinci hafta: Kuralli oyun etkinligi yapildi. Cocuklarin kagit rulolarinin izerine dizilmis plastik toplari
Ufleyerek devirmeleri saglandi. Oyunda c¢ocuklarin siraya girmeleri ve oyun igindeki agsamalari sirasiyla
tamamlamalar amaglandi. Cocuklarin oyunda birbirilerine taktik vermesi ve basarili olanlarin alkislanmasi igin
ogretmenler cocuklari tesvik etti. Altinci hafta: Bu hafta normal gelisim gosteren ¢ocuklarin kendi oyuncaklarini
da 6zel egitim okuluna goturmeleri saglandi. Cocuklar engelli olan akranlari ile oyuncaklarini paylasti ve bu
oyuncaklarla beraber oyun oynadi. Bu etkinlikle cocuklarin hem etkilesim diizeylerinin artmasi hem de paylasma
becerilerinin gelismesi amaclandi. Yedinci hafta: Son hafta engelli olan ¢ocuklar, normal gelisim gosteren
cocuklarin okulunu ziyaret etti. Normal gelisim gosteren c¢ocuklar engelli olan ¢ocuklara okullarini gezdirdi.
Cocuklarin okulun yemekhanesinde beraber yemek yemeleri saglandi. Daha sonra oyun salonuna gegilerek

burada beraber mizik eslinde oyun oynamalari saglandi.

Verilerin Analizi

Hem uygulamanin basinda hem de sonunda okuldncesi ¢ocuklarinin sosyal kabul dizeylerine iliskin verilerin
analizinde igerik analizi teknigi kullanilmistir. igerik analizi, elde edilen verilerin belli bir sistematik dahilinde
kodlanarak kategori ve temalara dénustirilmesidir (Yin, 2011). Bu yolla icerik analizi sonucunda silire¢ 6ncesinde
ve sonrasinda ortaya ¢ikan kod/kategoriler karsilastirilarak uygulanan programin etkisi ortaya gikarilmistir. Bu
karsilastirma yapilirken katilimcilarin ulasilan kod/kategorilere iliskin yiizde ve frekanslar sunulmustur. Ayrica,
katilimcilarin, engelli olan ¢ocuklarla “arkadas olma”, “oyun oynama” ve “sinif arkadasi” tercihleri tzerinde
uygulanan programin etkisini gorebilmek amaciyla yiizde ve frekans kullaniimistir. Kodlama gtvenirligini
saglamak igin Miles ve Huberman (1994) tarafindan gelistirilen glivenirlik formald kullanilmistir. Bu formdile gore,
yapilan siniflandirmalarin dogru kategoride olduguna iliskin 3 uzmanin (6zel egitim alanin doktora derecesine
sahip) goris birliklerinin toplami, toplam gorise sayisina boliinerek arastirmanin giivenirligi uygulama dncesi icin
.88, uygulama sonrasi igin ise .94 bulunmustur. Ayrica 6gretmenlerin sireg ile ilgili gérusleri Yin (2011) 6nerdigi
gibi dogrudan calismaya yansitiimis ve yorumlanmistir. Ote yandan, arastirmanin gegerligini ve giivenirligini
artirmak amaciyla, (1) tim veriler kayit altina alinmis, veriler oldugu gibi incelenmis, (2) elde edilen veriler
uygulama siirecinde yapilan goriismelerle desteklenmis, (3) arastirmacinin kisisel etkileri en aza indirilmeye
calisiilmig, (4) kategoriler iyi tanimlanarak diger arastirmalarin sonuglari anlayabilmesi ve benzer sartlarda

tekrarlayabilmesi saglanmaya calisiimistir.
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BULGULAR

Bu béliimde arastirmanin amaci dogrultusunda normal gelisim gosteren ¢ocuklarin engelli akranlarina yonelik
uygulama 6ncesi ve sonrasi gorisleri sunulmustur. Ayrica uygulama siirecine iliskin 6gretmen gorislerine de yer

verilmistir.

Yari-yapilandirilmig Goriismeyle Elde Edilen Bulgular

Bu bolimde igerik analizi sonucunda normal gelisim gosteren c¢ocuklarin engelli olan g¢ocuklar igcin ne

dasilindikleri hakkinda tema ve kategoriler Tablo 1’de sunulmustur.

Tablo 1. Cocuklarin Engelli Olan Akranlari Hakkinda Diistinceleri

Uygulama Oncesi Uygulama Sonrasi
Tema Kategori N Kategori N
Yardim edilecek kisi 4 Yardim edilecek kisi 15
Olumlu Acinilacak/lzintl duyulan kisi 17 iletisim kurulacak kisi 5
Empati yapilacak kisi 3
Olumsuz iletisimden kacinilacak kisi 2
Notr Fikri yok 1 1

Tablo 1’'de gorildigi gibi katilimcilarin uygulama 6ncesinde ve sonrasinda engelli olan akranlarina yonelik
olumlu, olumsuz ve nétr disiincelerinin oldugu gorilmektedir. Bu ifadeler dogrultusunda elde edilen tema ve

kategoriler agsagida sunulmustur.

Uygulama Oncesi

Yapilan gérismelerde katilimcilarin engelli olan ¢ocuklara yonelik olumlu duslncelerinin bu bireylere yonelik
acima ve yardim etme ihtiyacindan kaynaklandigi gérilmektedir. Katilicilarin bir kismi (n=4) engelli olan ¢ocuklari
yardim edilecek kisiler olarak gdérmektedir. Ornegin S,: “Onlara yardim etmek istiyorum. Onlarla bir seylerimi
paylasmak isterim.” seklinde ifade etmistir. Katimcilarin blyik bir cogunlugu (n=17) ise bu bireyleri acinacak kisi
olarak diisiinmektedir. Ornegin Sa: “Kendimi kétii hissettim. Ciinkii onlar engellilerdi.” ve Si3: “Bazilar hala kalemi

tutamiyor, tualete gidemeyenler var. Bu (iziicii bir durum.” ifadelerini kullanmistir.

Katihmcilarin olumsuz distinceye sahip olanlar (n=2) ise bu c¢ocuklar iletisimden kaginilacak kisiler olarak
goérmektedir. Ornegin Sz4: “Onlarla oyun oynamak istemiyorum” ifadesini kullanmistir. Diger taraftan engelli olan
cocuklara ydnelik herhangi bir fikri olmayan katilimci da mevcuttur. Ornegin S»1: “Onlar hakkinda hicbir diisiincem

yok, bilmiyorum.” seklinde ifade etmistir.

Uygulama Sonrasi

Uygulama sonrasinda yapilan goriismelerde ise katilimcilarin ¢ogu engelli olan ¢ocuklari yardim edilecek kisi,

iletisim kurulacak kisi ve empati yapilacak kisi olarak gérmektedir. Katilicilarin yaridan fazlasi (n=15) engelli olan
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gocuklari yardim edilecek kisiler olarak gérmektedir. Ornegin S;: “Mesela trafikte yolun karsisina gegmelerine
yardim ederim.” seklinde ifade etmistir. Bir baska katiimci S14: “Onlara etkinliklerde yardim eder, sinifta yardimci
olurdum.” ifadesini kullanmistir. Katihmcilarin bir kismi (n=5) bu cocuklari iletisim kurulacak kisi olarak
diisiinmektedir. Ornegin S17: “Onlara suluboya yapmak, etkinlik yapmak isterdim. Onlarla yeni oyunlar oynamak
isterdim” ifadesini kullanmistir. Katihmcilarin bir kismi (n=3) bu ¢ocuklari empati yapilacak kisiler olarak
gdrmektedir. Ornegin Sz: “Onlar icin daha iyi bir okul istiyorum, onlarinda bizimki gibi okulda okumalar:
gerektigini diisiiniiyorum” seklinde ifade etmistir. Katilimcilardan birisinin uygulama sonrasindaki notr diisiincesi
ise bu cocuklar hakkinda fikrinin olmadigi olarak gériilmektedir. Ornegin S;i: “Onlar hakkinda bir sey

diisiinmedim.” seklinde ifade etmistir.

Normal gelisim gosteren cocuklarin uygulama dncesi ve uygulama sonrasi engelli olan akranlari ile oyun oynama,

arkadag olma ve ayni sinifta okumaya iligkin gériigleri Tablo 2’de sunulmustur.

Tablo 2. Cocuklarin Uygulama Oncesi ve Uygulama Sonrasi Gériisleri

Once Sonra
Evet% Hayir % Evet% Hayir%
Engelli olan ¢ocuklarla ayni sinifta okumak ister misin? 70,8 29.2 95.8 4.2
Engelli olan gocuklarla oyun oynamak ister misin? 62.5 37.5 95.8 4.2
Engelli olan ¢ocuklarla arkadas olmak ister misin? 66.6 33.4 91.6 8.4

Tablo 2 incelendiginde normal gelisim gdsteren ¢ocuklarin engelli olan akranlari ile ayni sinifta okumaya yonelik
tercihleri uygulama oncesine gére %25 artmistir. Diger taraftan normal gelisim gosteren ¢ocuklarin engelli olan
akranlari ile oyun oynamaya yonelik tercihleri uygulama dncesine gére %33 artmistir. Ayrica normal gelisim
gosteren ¢ocuklarin engelli olan akranlari ile arkadas olmaya yonelik tercihleri ise uygulama dncesine gore %25
artmistir. Bu bulgular, normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik sosyal kabul
dizeylerinde farkedilir bir artis oldugunu géstermektedir. Sonug olarak, etkinliklere dayali etkilesim programinin

engelli olan ¢ocuklara yonelik sosyal kabulii artirmada etkili oldugu séylenebilir.
Ogretmen Goriislerine Gore Uygulama Siireci

Yapilan uygulamanin normal gelisim gosteren okul dncesi ¢ocuklarinin Gzerindeki etkisini inceleyebilmek igin
o6gretmenlerinden de bilgi alinmistir. Bu bolimde uygulama siirecine dahil edilen normal gelisim gosteren
¢ocuklarin 6gretmeni ve engelli olan g¢ocuklarin 6gretmenleri ile yapilan derinlemesine goriismeler analiz
edilmistir. Ogretmenlerle yapilan gdriismelerde ayrica bu siirecin engelli olan g¢ocuklar {zerindeki etkileri

hakkinda da bilgi edinilmistir.
Normal Gelisim Gésteren Cocuklarin Ogretmenin Goriisleri

Normal gelisim gosteren ¢ocuklarin 6gretmeni ile yapilan gériismede bu uygulamanin normal gelisim gbsteren

cocuklarin duyarhhgini artirdigi ve paylasma, yardimci olma gibi becerilerinin gelismesinde etkili oldugu
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belirlenmistir. Normal gelisim gosteren g¢ocuklara uygulama slirecinin sagladigl en biyiik yarar ise empati

becerilerinin gelismesi olmustur.

Normal gelisim gosteren ¢ocuklarin 6gretmeni bu konuda distncilerini sdyle agiklamistir:

Okulumuzda bireysel farklilara yénelik etkinlikler yapiyorduk zaten. Orn. Down sendromlular farkindalik giind,
engelliler haftasi gibi. Buna ragmen 6zel egitim okulundaki sinifa girdigimizde 6grencilerim ¢ok (ziildiiler, sok
oldular. Oysaki gittigimiz sinif hafif diizeydi yetersizligi olan ¢ocuklardi. Okula gitmeden énce Ggrencilerimi
buradaki cocuklar hakkinda bilgilendirmeme ragmen tepkileri olumsuz oldu. Ornedin bazi cocuklar égretmenim
bunlar hasta mi? ya da bunlar kiigiik mii? Niye bez bagli? gibi sorular sordular. Diger taraftan uygulamanin ikinci

haftasindan itibaren bakis agilarindaki olumlu degisimi gézlemleyebiliyordum. (A)

Uziintii evresi gectikten sonra bireysel farkliliklara saygr duymaya basladilar. Baskalarina ve birbirilerine yénelik
davranislarinda da olumlu anlamda degisimler oldu. Daha fazla duyarl hale geldiler. Cocuklarin bu siirecte

sordugu sorular artik: “Onlar igin ne yapabiliriz?” ve “Onlara nasil yardimci olabiliriz” sekline déndisti. (A)

Normal gelisim gosteren ¢ocuklarin 6gretmeni bu slrecin engelli olan ¢ocuklarin iletisim ve sosyal beceriler

kazanmalarinda etkili oldugunu ifade etmistir. Ogretmen bu uygulamanin faydasini ise séyle aciklamistir:

Bu siire¢ benim égrencilerime oldugu kadar, engelli olan ¢ocuklar icinde faydali olmustur. iletisim becerilerinin
gelistigini g6zlemledim. Kendilerini daha rahat ifade etmeye basladilar. Normal égrencilerimizle daha fazla

etkilesime girdiler. (A)

Ogretmenin goéziinden bakildiginda, kaynastirmanin saglanmasi cocuklarin bilgilendirilmesinin belirli diizeyde
etkisinin olabilecegidir. Normal gelisim gosteren ¢ocuklarin engelli olan ¢ocuklara yonelik olumsuz diislincelerinin
ortadan kaldirabilmenin en 6nemli yolunun birlikte nitelikli zaman gecirmeleri ile miimkiin oldugu gérilmektedir.

Bu suirecin, normal gelisim gosteren ve engelli olan ¢ocuklarin hepsi icin faydali oldugu vurgulanmigtir.

Engelli Olan Cocuklarin Ogretmenlerinin Goriisleri

Ozel egitim anaokulundaki 6gretmenlerle yapilan goriismede bu uygulanin engelli olan cocuklarin sosyal,
duygusal ve iletisim becerilerini gelistirmesinde etkili oldugu vurgulanmistir. Uygulama siirecinin engelli olan
cocuklarda yarattigi 6nemli degisimlerin, yardimlasma, taklit becerilerinin gelismesi, paylasma, kendilerini daha

iyi ifade etme ve arkadaslik becerilerinin gelismesi olmustur.

Engelli olan ¢ocuklarin 6gretmenleri bu konuda distincilerini soyle agiklamistir:

Normal gelisim gésteren ¢ocuklarin etkinliklerde yaptiklari bizim égrencilerin dikkatlerini ¢ekiyordu, onlarin
yaptiklarini yapmaya ¢ahlisiyorlardi. Etkinlikler sirasinda onlar (normal ¢ocuklar) yardim edince bizim

ogrencilerimizde olumlu tepkiler veriyorlardi. Onlari model aliyorlard.. (B)
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Bizim ddrenciler onlari karsilarken ¢ok mutlu oluyorlardi. Hatta etkinligin olacadi giin normal gelisim gdésteren
6grenciler gelinceye kadar grencilerimizin gézii kapida oluyordu. Onlarla gecirdikleri zamandan keyif aldiklarini
hissediyorduk. Bu agidan bizim égrencilerin normal gelisim gésteren égrencilerle kaynastirma uygulamasina hazir

olduklarini séyleyebilirim. (C)

Engelli olan ¢ocuklarin 6gretmenleri, uygulama sirecinin normal gelisim gosteren ¢ocuklarda yarattigi 6nemli
degisimlerin, farkindahk, yardimlasma, paylasma ve arkadaslik becerilerinin gelismesi olarak belirtmislerdir.

Ogretmenler bu siirecin normal olan ¢ocuklara olan faydasini ise séyle agiklamistir:

Normal gelisim gdésteren ¢ocuklar basta biraz ¢ekingen durdular, bizim g¢ocuklarin yaninda oturmak istemediler,
kendi arkadaslarinin yaninda oturmak istediler. Ogretmenleri uyarinca aralarina gectiler. Buna karsin sonraki
haftalarda alistilar. Siirekli bizim 6§rencilere yardim etmeye calistilar. Ornedin, hamur oyununda bizim

6drencilerin ellerinden tutularak, fiziksel yardimda bulundular. (B)

Ogretmenler 6zel egitim anaokulunda engelli olan gocuklara bircok sosyal ve iletisim beceriyi kazandirmalarina
ragmen bunlarin genellenebilmesi icin kaynastirmanin gerektigini vurgulanmaktadir. Vurguladiklari bir diger
nokta ise aslinda engelli olan ¢ocuklarin kaynastirma egitimine uygun ve hazir oldugudur. Bu ¢ocuklarin normal
okullarda normal gelisim gosteren akranlariyla birlikte ¢ok rahatlikla egitim alabilecekleridir. Engelli olan
cocuklarin 6gretmenlerinin sorduklari asil soru ise: “Normal gelisim gosteren ¢ocuklar kaynastirma egitimine

hazir mi?” olmustur. Bu calisma cercevesindeki uygulama siireci bunun miimkiin olabilecegini gbstermektedir.

SONUC ve TARTISMA

Bu arastirmada, etkinliklere dayal bir etkilesim programi ile okul 6ncesi ¢cocuklarinin engelli olan akranlarina
yonelik sosyal kabullerindeki artisin belirlenmesi amaglanmistir. Bu baglamda ii¢ temel sonuca ulasilmistir. ilk
olarak, uygulama 6ncesinde katilimcilarin gogunlugu engelli olan akranlarini acinacak ve iziintli duyulacak kisiler
olarak gormektedir. Katihmcilarin engelli olan gocuklara acimasi ve o gocuklara yonelik Gziinti duymalari
gorinirde olumlu olarak goriilse de bunun engelli olan ¢ocuklara herhangi bir faydasi olmamaktadir. Hatta bu
disiince ¢cogu zaman normal gelisim gosteren ¢ocuklari, engelli olan bireyler hakkinda higbir sey yapmamaya yani
eylemsiz kilmaya neden olacaktir. Bununla birlikte katilimcilardan azda olsa bir kismi (n=2) ise engelli olan
akranlariniiletisimden kaginilacak kisiler olarak gérmustir. Katilimcilarin bu disilincelerinin engelli olan gocuklara
yonelik cesitli 6nyargilarindan ve bilgi yetersizliklerinden kaynaklandigi distiniiimektedir. Nitekim yapilan
¢alismalarda da okul 6ncesi cocuklarinin dzellikle zihinsel yetersizligi olan ¢ocuklar hakkinda pek fazla bilgi sahibi
olmadigi tespit edilmistir (Diamond, 1993; Diamond ve Hestenes, 1996; Diamond ve Kensinger, 2002). Diger
taraftan uygulama sireciyle birlikte cocuklarin birlikte etkinliklere katilmalari ve birbirilerine yardim etmeleri
saglanmistir. Uygulama sonrasindaki goriislere bakildiginda ise, normal gelisim gosteren g¢ocuklarin biyik bir
cogunlugu engelli olan ¢ocuklari yardim edilecek, iletisim kurulacak ve empati duyulacak kisi olarak gérmustdir.
Bu baglamda cocuklarin etkinlikler araciligiyla birbirileriyle etkilesimde bulunmalarinin birbirilerine yonelik

duslincelerinde olumlu degisimler olusturdugu séylenebilir.
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ikinci olarak, etkinliklere dayali etkilesim programi ile normal gelisim gdsteren cocuklarin engelli olan akranlarina
yonelik sosyal kabul diizeyinin arttigi belirlenmistir. Bu sonu¢ daha énce yapilan arastirmalarin (Bildiren, 2018;
De Boer vd., 2014; Favazza ve Odom, 1997) sonuglarini desteklemektedir. Nitekim Favazza (1998) miidahale
programlari olmaksizin normal gelisim gosteren ¢ocuklarin engelli olan akranlarina yonelik sosyal kabul
dizeylerini artirmanin pek mimkin olmadigini ifade etmektedir. Mevcut arastirmada uygulanan programin
olumlu sonuglar ortaya ¢ikarmasi birkag nedene baglanabilir. Bunlardan birisi uygulanan programin etkilesime
dayali olmasindan kaynaklandigi sdylenebilir. Allport (1954) ortaya koydugu “Contact Teorisi” ile etkilesimin
bireyler arasindaki ényargilar ve olumsuz tutumlari ortadan kaldirmada etkili oldugunu vurgulanmaktadir. Bu
dogrultuda mevcut arastirmada, normal gelisim gosteren ¢ocuklara engelli olan ¢ocuklarla ilgili bilgiler verilmis,
videolar izletilmis ve dramatizsyonlar yapilmistir. Boylelikle normal gelisim gosteren ¢ocuklarin engelli olan
akranlariyla dolayli etkilesime girmeleri saglanmistir. Daha sonra katilimcilar kazanmis olduklari bu farkindalikla
engelli olan ¢ocuklarla dogrudan etkilesime girmistir. Ogrenciler arasindaki bu etkilesimin sosyal kabulii artirdigi
soylenebilir. Nitekim, yapilan diger arastirmalarda normal gelisim gosteren cocuklarin engelli olan ¢ocuklarla
etkilesimde bulunmalarinin sosyal kabul diizeylerini artirdigi goriilmistir (Diamond, 2001; Kwon, Hong ve Jeon,

2017; Nikolaraizi vd., 2005).

Mevcut arastirmada uygulamayi etkili kilan bir diger nokta ise normal gelisim gosteren ve engelli olan ¢ocuklar
arasindaki etkilesimin birlikte yaptiklar etkinliklerle saglanmis olmasidir. Cocuklar arasindaki etkilesim planh ve
programli etkinliklerle yapilmistir. Cocuklar etkinlikler sirasinda birbirilerine yardim etmis ve isbirliginde
bulunmuslardir. Boylelikle etkinlikleri birlikte yapmaktan keyif almis ve etkilesimlerinin niteligi artmistir.
Siperstein, Bak ve O'Keefe, (1988) ortak etkinlikte bulunan cocuklarin, birbirilerini arkadas olarak se¢melerinin
yuksek olasilik olabilecegini belirtmistir. Bu baglamda kaynastirma uygulamasi sadece normal gelisim gosteren
ogrencileriyle ayni sinifta bulunmasini degildir. Kaynastirma, engelli olan ¢ocuklarin ders ici ve ders disi
etkinliklere katilmasini, arkadas grubunu igine girebilmesini, kisacasi sinifin bir parcasi olmasini saglayan planh
uygulamalardir. Bu vylzden, sinifindaki kaynastirma Ogrencisinin sosyal kabullini artirmayr amaglayan
ogretmenlerin, 6grenciler arasinda etkilesimi temele alan etkinliklere yer vermeleri 6nem arz etmektedir. Bu
noktada normal gelisim gosteren ve engelli olan ¢ocuklarin ortak ilgilerini ve beraber yapabilecekleri etkinlikleri
secmek ve cocuklari bu etkinlerle etkilesimde bulunmaya tesvik etmek etkili bir yol olabilir. Sonug olarak,

etkilesimin niceligi kadar niteligi de engelli olan gocuklarin sosyal kabulii agisindan 6nem arz etmektedir.

” u

Uglincii olarak, arastirma sonucunda katilimcilarin engelli olan gocuklarla “arkadas olmaya”, “oyun oynamaya”
ve “sinif arkadasi olmaya” yénelik tercihlerinde %25 ile %33 arasinda bir iyilesme tespit edilmistir. Ogretmenlerle
yapilan goriismelerde de uygulama siirecinin normal gelisim ¢ocuklarin engelli olan ¢cocuklarla etkilesimi arttirdig
belirlenmistir. Bu baglamda yapilan ¢alismanin katilimcilarin engelli olan ¢ocuklara yénelik tutumlarinda yaptigi
degisimle beraber davranislarinda gézlenebilir olumlu degisimler olusturdugu sdylenebilir. Benzer olarak, Piercy,
Wilton ve Townsend, (2002) uygulanan sosyal etkilesim programi ile normal gelisim gosteren cocuklarin 6zel
egitim sinifindaki 6grencilere yonelik sosyal kabul diizeylerin arttigini ve engelli olan ¢ocuklarin popiilerliklerinde

bir artis oldugunu ortaya koymustur. Ayrica mevcut arastirmada 6gretmenlerle yapilan gériismelerde elde edilen
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bir diger sonug, uygulama siirecinin normal gelisim gosteren ¢ocuklarla beraber engelli olan g¢ocuklara da
faydalarinin oldugudur. Ornegin, 6gretmenler uygulama siirecinin normal gelisim gésteren cocuklarin empati,
duyarllik, paylasma ve yardimci olma gibi becerilenin gelismesine katki sagladigini vurgulanirken; engelli olan
¢ocuklarin sosyal, duygusal ve iletisim becerilerinin gelismesinde faydali oldugu vurgulanmistir. Benzer olarak,
Jenkins, Odom ve Speltz (1989), normal gelisim gosteren ¢ocuklarla sosyal etkilesimde bulunan engelli olan
cocuklarin sosyal yeterlilik puanlarinin daha yiiksek oldugunu belirlemistir. Diger taraftan, ¢ocuklarin sosyal
yeterliliklerinin diisiik olmasi, arkadaslik iliskilerini olumsuz yonde etkilemektedir (Guralnick, Neville, Hammond
ve Connor, 2007). Bitlin bunlar, sosyal etkilesim ile sosyal yeterlilik arasinda karsilikli bir etkilesimin oldugunu
gostermektedir. Mevcut arastirmada elde edilen bu sonug, sosyal becerileri performansi yiksek ve diisiik olan

cocuklar arasindaki sosyal etkilesimin bitiin cocuklara gesitli faydalar saglayabilecegini gbstermektedir.

Diger taraftan arastirmanin son haftasinda engelli olan ¢ocuklar normal gelisim gésteren ¢ocuklarin okulunu
ziyaret etmislerdir. Normal gelisim gosteren ¢ocuklar, engelli olan akranlarina okullarini (oyun salonu, siniflar,
yemekhane, dinlenme salonu vb.) gezdirmis ve onlarla beraber yemek yedikten sonra ortak etkinlikte
bulunmuslardir. Bu uygulama g¢ocuklarin birbiri ile olan sosyal etkilesimlerini genelleyebilmeleri agisindan énemli
olmustur. Ayrica 6gretmenlerle yapilan goriismelerde engelli olan gocuklarin ailelerinin de bu uygulamadan
memnun oldugu belirlenmistir. Ornegin 6gretmen C: “Odrencilerimizin normal gelisim gésteren cocuklarin
anaokulunu bir giinliigiine de olsa ziyaret etmeleri aileleri cok heyecanlandirdi. Hatta ailelerinden biri cocuklari o
glin hasta olmasina ragmen okula géndermek istedi. Ebeveynler bir giinliigiine de olsa ¢ocuklarinin normal bir
okula gitmesini istedigini belirtmisti.” seklinde bir ifade kullandi. Sonug olarak uygulanan program sadece normal
gelisim gosteren cocuklarin engelli cocuklara olan sosyal kabuliini artirmaya yonelik olsa da etkilerinin bircok

alanda hissedildigi belirlenmistir.

Sonuglar 6zetleyecek olursak, normal gelisim gosteren cocuklarin, engelli olan gocuklara yonelik olumsuz
tutumlari kendiliginden ortaya c¢ikmadigi gibi bu tutumlarin kendiliginden ortadan kalkmasi da muimkiin
gorinmemektedir. Dolayisiyla engelli olan gocuklara yonelik olumsuz tutumlari ortadan kaldirabilmek igin
miidahale programlarina ihtiya¢ duyulmaktadir (Favazza, 1998; Favazza ve Odom, 1997). Bu arastirmada, normal
gelisim gosteren cocuklarin engelli olan akranlan ile yedi hafta gibi kisa slre etkilesimde bulunmalarinin
katilimcilarin sosyal kabul diizeylerinde olumlu yonde degisimler olusturdugu belirlenmistir. Bu manada cocuklar
arasinda etkilesimi artirici etkinliklerin engelli olan g¢ocuklara yonelik tutumlari degistirmede etkili oldugu

gorlilmustdr.
SINIRLILIKLAR ve ONERILER

Bu arastirmada bazi sinirliliklarda séz konusudur. ilk olarak, arastirmada uygulama programinin etkisini
karsilastirilacak kontrol grubunun olmamasi énemli bir sinirlilik olusturmaktadir. ilerde yapilacak ¢alismalarda,
deney ve kontrol grubu olusturularak programin etkisi incelenebilir. ikinci olarak, arastirmada bir anaokulu

sinifindaki 24 ¢ocuga uygulanan yedi haftalik bir programin etkisi ortaya koyulmustur. Programin uzun sareli
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etkisini gorebilmek icin boylamsal bir ¢alismayla miidahale programina alinan ve alinmayan c¢ocuklarin engelli
olan akranlarina yénelik sosyal kabul dizeyleri karsilastirilabilir. Uglincii olarak, normal gelisim gdsteren
cocuklarin engelli olan akranlariyla “arkadas olmayi”, “oyun oynamay!” ve “ayni okulda okumay” isteyip
istemedikleri belirlendi. Isteyip istememesinin nedeni cocuklara sorularak derinlemesine bir arastirma yapilabilir.
Dérdiincii olarak, uygulama sadece zihin engelli cocuklara yénelik yapildi. ilerde yapilacak ¢alismalarda normal
gelisim gosteren gocuklarin farkli engel gruplariyla etkilesime girmelerini saglayacak midahale programlari
uygulanabilir. Boylelikle miidahale programinin farkli engel tiirlerine yonelik sosyal kabul kabulde ne kadar etkili
oldugu karsilastirmali arastirilabilir. Besinci olarak, her ne kadar "acinilacak/iziintii duyulacak kisi " kodu
calismada olumlu bir tutum olarak alinmis olsa da diger arastirmacilarin bunu olumsuz olarak disiinmesi
mimkindir. Son olarak, okuléncesi donemde ¢ocuklar arasindaki etkilesimi baslamasini ve devam etmesini
saglayacak en 6nemli unsurlardan birisi 6gretmenlerdir (David ve Kuyini, 2012; Diamond ve Huang, 2004;
Hestenes ve Carroll, 2000). Bu dogrultuda sinif igerisinde gocuklarin gozlemlenmesinde, uygun etkinliklerin
secilmesinde veya etkinliklerde uyarlamalar yapilmasinda ve ¢ocuklarin bunlara dahil edilmesinde 6gretmenlere

onemli gorevler dismektedir.
ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.
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