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ABSTRACT

The 21st century is an age when knowledge changes rapidly, and lifelong learning becomes an
obligation. In this period, some of the essential skills that individuals need to acquire to adapt to
the rapidly changing information flow are higher order reading skills. Higher order reading skills
are skills that require conscious and critical reading and entail the use of metacognitive reading
strategies. Students' use of metacognitive reading strategies in educational environments
positively affects students' academic lives. Therefore, this study aimed to determine the level of
metacognitive reading strategies use by students in technical vocational schools of higher
education. In this regard, this study investigated the use of metacognitive reading strategies by the
students through the relationship between reading strategies and gender, department, and self-
efficacy beliefs. The research is in the general survey model, and data were collected from 269
randomly selected volunteering students who received distance education in a vocational college
in the west of Turkey. The Metacognitive Reading Strategies Scale, the Academic Self-Efficacy Scale,
and a personal information form were used as data collection tools. As a result of the study, it was
concluded that the students used metacognitive reading strategies at a moderate level. While
there was a significant difference in pragmatic reading strategies in favor of female students
compared to males, there was no difference in the averages according to grade levels. When the
departments were considered, a differentiation occurred between the Child Development and
Private Security students, which was in favor of the Child Development Department. According to
the results of the correlation analysis, it was observed that there was a moderately significant
relationship between self-efficacy beliefs and reading strategies. Under the given circumstances
presented the study, it was proposed that reading strategies should be the subject of further
research in higher education.

Keywords: vocational school students, metacognitive reading strategies, pragmatic reading
strategies, analytical reading strategies, academic self-efficacy beliefs
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INTRODUCTION

In its simplest description, reading is "perceiving and making sense of printed or written words through our sense
organs and comprehending, interpreting them;" it is also a mental and intellectual act (Ozdemir, 2018). Reading
as a mental and intellectual action that involves thinking about and making sense of what an individual reads. In
this respect, it is also an important learning tool. The process of reading is a lifelong engagement, the same as
learning. While essential reading is simply combining letters and reading words and sentences, functional reading
includes skills such as interpreting what is read correctly and thinking about what is read (Glndiz &Simsek,
2013). Not only is it enough that the reader has acquired basic reading skills but being a functional-good reader
also requires acquiring more complex skills. A good reader is a good learner and succeeds in every aspect of life
besides academic studies. Good readers are conscious readers, their critical reading skills have improved, they
can make sense of what they read, and they can question and think about what they read. Being a conscious
reader requires an effort to deepen reading and interpretation and using different reading methods and

strategies.

Reading strategies are essential in understanding and learning a text. A person who wants to use reading as a
learning method efficiently utilizes of a number of reading strategies intentionally or unintentionally. The
intended use of these strategies in the right place and at the right time makes an essential contribution to
learning. Reading strategies are related to reading knowingly and consciously, and they are linked to the concept
of "metacognitive reading strategies." The concept of metacognition is the ability to control cognitive processes
and provides individuals with critical thinking skills (Leonard, 2002). Metacognition also provides information
about when and where reading strategies should be used to improve reading comprehension skills (Pressley &

Gaskins, 2006).

Reading strategies are defined by Topuzkanamis (2009) as "the mental processes that students consciously
choose to perform their reading tasks successfully in the reading process. "Reading types such as reading by
taking notes, reading by marking, reading by guessing, reading by asking questions, reading by establishing a
relationship with texts, and critical reading are some of the reading methods in which metacognitive strategies
that contribute to learning are employed. Cognitive views on reading emphasize the need for students to develop
appropriate strategies for understanding a text and structuring its meaning (Lacina, Block, & Weed, 2009;
Bruning, Schraw, & Norby, 2011). The aim of developing these strategies is to enable the student to gain

metacognitive awareness and to control the way he/she reads (Bruning et al, 2011).

Metacognitive awareness is essential in reading to learn. Metacognitive awareness in reading means thinking on
and being aware of what is read. While reading a text for learning or information, a reader with a high degree of
awareness can determine the reading style depending on his/her purpose and controls the reading process. This
level of awareness also facilitates learning. A number of fields are emphasized about learning through reading
and creating knowledge. These are advance organizers, context clues, and text-related questions. While learning

something through texts, these three important issues have been underlined (Bruning et al., 2011):
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Advance organizers: According to Ausubel (1968), self-regulators are appropriate, relevant, and inclusive input
resources. They are presented before learning and then processed at a higher level of generalization, abstraction,
and coverage than the reading resources to be learned. Advance organizers facilitate remembering the

subsequent detailed resources (Akt. Bruning et al, 2011).

According to Glnes (2007, p. 120), not only the information in the text, but also the reader’s background
information, social status, and knowledge about the environment also affect the reading comprehension process.
Based on their prior knowledge, the reader can understand the information in the text in different ways or cannot
understand it at all. For this reason, both background information and advance organizers gain importance. A

solid foundation will facilitate later learning.

Context clues: Placing clues in the text makes it easier for the reader to notice the structure and layout of the
subject in the text and enables to remember the content of the text. For example, bullets, italics, bold

typography, etc., are context clues.

Comprehension questions about the text: It is essential to ask questions about reading resources. Higher order
qguestions should be definitely included among the comprehension questions. Information to be inferred from
the reading, interpretive questions to be extracted from the text, and "detailed questioning" are among the
strategies used to increase understanding. Questions that will enable students to read critically will be useful.
Thanks to higher order learning activities (application, analysis, synthesis, and evaluation steps), students
examine and try to understand the texts better when they read them, and their understanding capacity develops

(King, 2007; Bruning et al, 2011).

To use reading for learning, it is necessary to develop reading skills and use reading strategies. As for reading
strategies, metacognitive reading strategies in the literature include a number of awareness studies before,
during, and after reading. According to Pressley and Gaskins (2006), good readers predict what they will read
before reading and determine the purpose of reading; they also check themselves whether they understand the
piece during the reading phase. If they have a problem, they solve it by increasing or slowing down the reading
speed or by reading it again. After reading, a good reader evaluates and summarizes the piece he/she reads
(Presley & Gaskins, 2006). Metacognitive reading strategies are strategies that the student uses before, during,
and after reading and that provide the reader's awareness of his/her own reading process (Cégmen &
Saracaloglu, 2010; Ditzel, 2010). Strategies before reading are related to planning, strategies during reading are
related to self-monitoring, and strategies after reading are in the form of self-evaluation (Presley & Gaskins,

2006). These strategies (Jacobs, 2011; C6gmen & Saracaloglu, 2010; Karatay, 2007) are briefly as follows:

> Pre-reading strategies:
These are strategies related to planning. They involve planning the reading action in advance. They entail the

reader’s determining the purpose of reading and starting the reading process by being aware of it. With the
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knowledge of the purpose for reading and a high awareness level before starting the reading action, the reader

begins to read with a high degree of selective perception.

> While-reading strategies:

The reader constantly reviews how he/she reads during reading and what he/she understands from the text.
Strategies during reading, known as monitoring strategies, include making predictions about the text, making
inferences, using clues in the text, determining the structure of the text, and using the features of the text. It
involves processes where the reader is actively involved, such as expressing, interpreting, and creating questions

with graphics and visuals.

> Post-reading strategies:

After reading, the reader checks whether he/she has achieved the previously determined goals and re-evaluates
the reading process from the beginning to the end. Deciding whether the plan made before reading is working,
determining what the deficiencies during the reading process are, and changing the strategy if necessary are

some the post-reading strategies.

According to educational research, using the right reading strategies in educational environments is associated
with positive variables such as academic achievement, self-efficacy, and self-control (Paris et al., 1992; Svinicki,
2004). In addition, reading comprehension and being a conscious reader in the distance education process have
been among the necessary conditions for students. It is considered that students who can use reading strategies
in digital learning environments can be more successful. When the literature on metacognitive reading strategies
is examined, many studies have been encountered on university students such as Turkish, English, and classroom
teacher candidates and on the use of these strategies in Turkish courses in secondary education (Cecen & Alver,
2011; Gelen, 2004; Karasakaloglu, Saracaloglu & Ozelgi, 2012; Karatay, 2007; Erdagi Toksun & Toprak, 2019;
Temizkan, 2008). However, it is essential and necessary for everyone to use reading strategies since reading is
critical at all educational levels and for everyone. The number of studies in which reading strategies are
investigated in the context of Turkish lessons and Turkish teachers as the target audience is insufficient.
Considering the information presented, this study discussed the use of reading strategies by students at a
technical vocational high school of higher education. It can be assumed that vocational college students have a
lower academic exam performance, considering that they have not been able to study in an undergraduate
program. This reinforces the necessity of the research. Studies show a relationship between reading
comprehension success and other courses (Bloom, 2012). Those who are inadequate in understanding what they
read cannot be expected to be interested in other course subjects, understand what they read in textbooks, and
thus be successful. Regarding the importance of reading comprehension, strategies should be developed to help
students understand the texts they read. In studies conducted abroad, it is known that many reading

comprehension strategies are developed, and there are special programs where these are taught (Dogan, 2002).

The study examined the metacognitive reading strategies and their relationship with gender, grade level,

department, and the self-efficacy beliefs in 269 students who continued their education through distance
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education in the technical vocational high school of a small university in the west of Turkey. Academic self-
efficacy is the student's belief that he/she can successfully complete an academic task (Bandura, 1994;
Zimmerman, 2000). Academic self-efficacy is an important factor affecting student learning and success (Schunk,
1991). For this reason, predicting that there might be a relationship between students’ use of reading strategies
and their academic self-efficacy, the academic self-efficacy beliefs of vocational school students were assessed
in the study. While there are many studies on university students regarding the teaching and determination of
reading strategies, no study has been found on students at technical vocational schools of higher education. The
reasons for conducting this study with a technical vocational school should be supported by more scientific
reasons. Due to the importance of using reading strategies at all levels of teaching, it was necessary to conduct
research with vocational high school students. Within the scope of this study, answers to the following research

questions were sought:

1. What is the average score of vocational school students regarding their use of metacognitive reading
(analytical reading strategies/pragmatic reading strategies) strategies?

2. Is there a significant relationship between the averages of metacognitive reading strategies use and the gender
of vocational school students?

3. Is there a significant difference between the averages of metacognitive reading strategies use and the
department of vocational school students?

4. Is there a significant relationship between the metacognitive reading strategies, analytical reading strategies,

pragmatic reading strategies, and academic self-efficacy beliefs of vocational school students?

METHOD

Research Model

In this study, the relational screening model, one of the screening models that enables to reveal the current
situation, was used. The screening method is a research approach that aims to describe a past or present
situation or event as it exists. The relational screening model is a research model that aims to determine the

presence and degree of change between two or more variables (Karasar, 2007).

Universe and Sample

In the study, students studying at vocational high school represent the general universe. However, since the
universe is very large, the vocational school of a newly established university was determined as a restricted

study universe. The sample includes 269 randomly selected students from vocational high school students.

According to Karasar, the universe is the set of elements to which the research results are desired to be
generalized, and there are two types of universes. One is the general universe and the other is the work universe.
The general universe is intangible, hard to reach. The working universe is the concrete universe that can be

reached (Karasar, 2007). The study group of the research consists of 269 students who are randomly selected
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from the students studying in different departments and grades at the technical vocational school of a small

university in the Marmara Region in the west of Turkey.

Data Collection Tools

Metacognitive Reading Strategies Scale:

The data collection tool used in the study is the "Metacognitive Reading Strategies Questionnaire" developed by
Taraban, Kerr and Rynearson (2004) and adapted to Turkish by C6gmen (2008) as the "Metacognitive Reading
Strategies Scale." The scale measures the metacognitive strategies that students use at the university level when
reading and working with textbooks. The scale is a five-point scale (Likert-type) consisting of a total of 22 items
that express the strategies used when reading the text. The scale consists of four sub-dimensions. The analytical
strategies sub-dimension constitutes the first 16 items of the scale. Pragmatic strategies constitute the last six
items, from 17 and 22. The items under the analytical strategies dimension refer to the metacognitive strategies
that students use when reading text. The items in the pragmatic strategies dimension involve practical strategies
towards remembering more information (C6gmen, 2008). The scores that can be obtained in the sub-dimension
of analytical strategies range between 16-80, whereas those that can be obtained in the sub-dimension of

pragmatic strategies range between 6-30.

The scale was applied to 726 students for the validity and reliability study. Kaiser-Meyer-Olkin (KMO) and
Bartlett’s tests were applied to determine whether the data were suitable for factor analysis. In the analysis
made of the data obtained, the KMO value was found to be .80, and the Bartlett test was found to be significant.
Accordingly, it was concluded that the data were suitable for factor analysis. In order to determine the construct
validity of the Metacognitive Reading Strategies Scale, a factor analysis was performed by C6gmen (2008), and
the factor loadings of all items in the questionnaire were found to be over .30. For the reliability study of the
Metacognitive Reading Strategies Scale, internal consistency coefficients (Cronbach alpha) were calculated by
Go6gmen (2008). When the internal consistency (Cronbach alpha) analyses of the scale's two sub-dimensions were
examined, Cronbach Alpha internal consistency coefficients were found to be .81 for the whole scale, .78 for the
sub-dimension of analytical strategies, and .82 for the sub-dimension of pragmatic strategies. The item-total

correlation coefficients of the items varied between .20 and 78.

Academic Self-Efficacy Scale:

The original Academic Self-Efficacy Scale was developed by Jerusalem and Schwarzer in 1981, and its adaptation
to Turkish was made by Yilmaz, Giirgay, and Cekici (2007). The scale is a 4-point Likert-type scale consisting of
seven items. For the factor analysis of the seven items, the KMO value was determined as .83, and the Bartlett’s

test result was x2 = 1230.09 (p <.05). Cronbach's alpha reliability value of the scale was .79.

Personal Information Form:
This part of the form consisted of the questions where the departments of the students, their gender, and their

grade levels were asked.
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Data Collection and Analysis

Data were collected from 310 vocational high school students through electronic forms. Of the collected data,
269 were considered valid and included in the study. The reliability of the scales used in the research was
calculated. In order to calculate the internal consistency reliability of the two measurement tools, Cronbach

Alpha reliability coefficients were calculated using SPSS 20 (a > .70).

The metacognitive reading strategies related to the research questions examined whether the averages differed
with gender and department. With this aim, variance analysis (ANOVA) was performed. In addition, Pearson
correlation analysis was conducted to examine the relationship between reading strategies and academic self-
efficacy, which is one of the research questions. In the analysis of the data collected in the study, SPSS 20.00
program was used, and the significance level was set as .05. The statistics used for each variable in the study are

presented below:

The independent groups t-test was used to reveal the differentiation of students' metacognitive reading

strategies according to the gender variable.

One-way analysis of variance (ANOVA) was used to reveal the differentiation status of students' metacognitive
reading strategies according to the department variable. Tukey test was used as an advanced statistical technique

to determine the source of the difference that emerged as a result of the ANOVA test.

Correlation analysis was performed to reveal the differentiation status of students' metacognitive reading

strategies according to the academic self-efficacy variable.

In this article, journal writing rules, publication principles, research and publication ethics rules, journal ethics
rules were followed. Responsibility for any violations that may arise regarding the article belongs to the author.
Ethics committee approval for the research was received on 02.05.2021 by the "Yalova University Human

Research Ethics Committee" with protocol number 2021/64.

Validity and Reliability

The Cronbach’s alpha values of the scales used in this study were found to be a = .832 for the reading strategies

scale, a =.798 for the academic self-efficacy scale, and their reliability was found to be appropriate (a >.70).

FINDINGS

Findings of the First Research Question

Findings regarding the mean scores and standard deviation values of vocational school students in using

metacognitive reading strategies, and analytical and pragmatic strategies are given in Table 1.
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Table 1. The Averages of Metacognitive Reading Strategies

N Minimum Maximum Average Standard deviation
Analytical strategies 269 25.00 80.00 60.9294 8.69630
Pragmatic strategies 269 10.00 35.00 23.7770 4.40768
Reading Strategies 269 35.00 110.00 84.7063 11.00166

As demonstrated in Table 1, it can be said that students use moderate reading strategies with a general average
of 84.70 (SD = 11.001), where the possible lowest score was 28.00 and the highest score possible was 140.00 .
The minimum score of metacognitive strategies use was 35, and the maximum score was 110 for the vocational
school students in the research group.In the sub-dimension of analytical strategies, it is seen that the lowest

score of the students was 25.00, the highest score was 80.00, and the average score was 60.9294 (SD = 8.6963).

According to these findings, it can be said that students use the analytical strategies of the metacognitive reading
strategies at a moderate level. In the sub-dimension of pragmatic strategies where the possible lowest score was
6.00 and the highest was 30.00 according to the scale, it is seen that the lowest score received by the students

was 10.00, the highest score was 30.00, and the average score was 23.777 (5D = 4.407).

According to these findings, it can be said that students use the pragmatic strategies of the metacognitive reading
strategies at a moderate level. Looking at these findings, students use pragmatic strategies less than analytical
strategies. Based on this finding, it can be thought that students prefer more pragmatic ways of learning; that is,
ways that will help them and lead to success in the exams. They use analytical skills, which require higher level

thinking, less.

Findings of the Second Research Question

In order to reveal whether the levels of using metacognitive reading strategies of vocational school students
differ according to gender, t-test was performed for independent groups, and the results of the analysis are

presented in Table 2.

Table 2. T-test Results by Gender

Gender N X t p
Analytical Female 163 61.0982 .394 .694
Strategies

Male 106 60.6698 .388 .699
Pragmatics Female 163 24.3313 2.585 .010
Strategies

Male 106 22.9245 2.511 .013
Reading Female 163 85.4294 1.339 .182
Strategies

Male 106 83.5943 1.288 .199

p<.05
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According to Table 2, no significant difference was found between the genders in terms of analytical strategies
and reading strategies levels. When the averages of reading strategies are examined, it is seen that the averages
of male students were lower than female students, but this difference was not found to be significant. There is
a significant difference in favor of female students in terms of using pragmatic reading strategies (p< .05).
Pragmatic strategies involve students remembering more, preparing for exams, and rote learning. It was revealed

in this study that these strategies were used more by female students.

Findings of the Third Research Question

The ANOVA test, a one-way analysis of variance, was conducted to examine whether there was a significant
difference between the average of vocational school students' metacognitive reading strategies and the

department they studied.

Table 3. The Results of the ANOVA Test for Difference Between Departments

Sum of Squares Mean Square F Sig.

Analytics Between Groups 915.058 228.764 3.121 .016
Strategies

Within Groups 19352.600 73.305

Total 20267.658
Pragmatics Between Groups 50.404 12.601 .645 .631
strategies

Within Groups 5156.213 19.531

Total 5206.617
Reading Between Groups 1341.808 335.452 2.848 .024
Strategies

Within Groups 31095.991 117.788

Total 32437.799

p<.05

As seen in Table 3, a difference was found between the departments. Tukey test results are given in Table 4 to

see between which departments the difference occurred.

Table 4. The Results of Variance Analysis

Variable Department Department Mean Difference Std. Error p
Media 1.03793 1.40416 1.000
Child Justice -.01592 2.47879 1.000
Development Social Work 1.47126 4.99406  1.000
Private Security 4.63793" 1.33020 .006
Analytical Strategies
Justice -1.05385 2.66552  1.000
Media Social Work .43333 5.08932  1.000
Private Security 3.60000 1.65227 .302
Justice Social Work 1.48718 5.48397 1.000
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Private Security 4.65385 2.62731 777
Social Work Private Security 5.06942 1.000
Media 14621 72479 1.000
Development Social Work -1.68046 257780  1.000
Private Security .95172 .68662 1.000
Justice -.23692 1.37587 1.000
Pragmatic Strategies

Media Social Work -1.82667 2.62697 1.000
Private Security .80552 .85286 1.000
Social Work -1.58974 2.83068 1.000

Justice
Private Security 1.04244 1.35615 1.000
Social Work Private Security 2.63218 2.61670 1.000
Media 1.18414 1.77991 1.000
Child Justice -.10663 3.14212 1.000
Development Social Work -.20920 6.33048  1.000
Private Security 5.58966" 1.68617 .010
Justice -1.29077 3.37881 1.000

Reading Strategies

Media Social Work -1.39333 6.45123 1.000
Private Security 4.40552 2.09442 .364
Social Work -.10256 6.95149 1.000

Justice
Private Security 5.69629 3.33038 .884
Social Work Private Security 5.79885 6.42600  1.000

According to Table 3 and Table 4, there was a significant difference between the departments in favor of Child
Development and Private Security Students. Based on this, it can be concluded that the students of the
Department of Child Development are better at using reading strategies than the students of the Department of
Private Security. It is estimated that the source of this difference may be due to student achievements and
gender. Reflecting on the Private Security Department and the Department of Child Development's admission
scores based on the university placement test (TYT), it can be said that the students of the Private Security
Department have a lower academic success in general. Considering the issue of gender, Child Development

students are mostly female, while Private Security students are mostly male.

Findings of the Fourth Research Question

The results of the Pearson correlation analysis conducted to examine the relationships between the
metacognitive reading strategies, analytical reading strategies, pragmatic reading strategies, and academic self-

efficacy beliefs of vocational school students are demonstrated in Table 5.
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Table 5. The Results of Correlation Analysis

Analytic Pragmatic Self-efficacy Reading Strategies
Analytical Pearson Correlation 339" 468" 926 |
Strategies
Sig. (2-tailed) .000 .000 .000
Pragmatics Pearson Correlation 173" .669" "
Strategies
Sig. (2-tailed) .005 .000
Academic self- Pearson Correlation 439"
efficacy
Sig. (2-tailed) .000

**_Correlation is significant at the 0.01 level (2-tailed).

The table 5 shows a very high and positively significant relationship between reading and analytical reading
strategies (r.926; p =.000). There is also a high and significant positive relationship between reading strategies
and pragmatic strategies (r .669; p = .000). The existence of a high level of correlation between these two

variables and reading strategies was an expected result.

There is a moderate and positive significant relationship between self-efficacy and reading strategies (p = .000;
r.439). It can be said that the academic self-efficacy of students using reading strategies is also at a reasonable
level. There is also a moderate and significant positive relationship between academic self-efficacy and analytical
reading strategies (p = .005; r .468). However, the relationship between academic self-efficacy and pragmatic

reading strategies is weak (r .173).

DISCUSSION and CONCLUSION

In order to use reading as an effective way to learn, it is necessary to understand what is read correctly and to
think about what is read. For this purpose, using reading strategies enables readers to be to highly aware of the
reading process. Karatay (2007) states that readers with high cognitive awareness in the process of reading
comprehension have prepared some strategies in advance to cope with the comprehension difficulties they
encounter and that they know when and how to use these strategies. Knowing this is the key to success. For this

reason, students with these skills seem to be more advantageous in educational environments.

In this study, the use of reading strategies by students in a technical vocational school of higher education was
investigated. It was observed that vocational school students used their reading strategies at a moderate level.
The use of analytical and pragmatic strategies, which are the sub-dimensions of strategies, was also moderate.

The averages of using pragmatic strategies were found to be lower than those of the analytic strategies.

While there was a significant difference in favor of female students in pragmatic reading strategies compared to
male students, there was no difference in the averages according to grade levels. The differentiation according
to the departments was between the Child Development and Private Security students with a differentiation in

favor of Child Development students. Based on the scores of the Private Security Department and the
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Department of Child Development's university placement (TYT) examinations, it can be generalized that the
students of the Private Security department have lower academic success. Considering the issue of gender
distribution, the Child Development Department is mostly female-oriented, whereas the Private Security
Department is mostly male-oriented. Previous findings in the literature on gender studies report that women are

better at using reading strategies (Cecen & Alver, 2011; Uriin Karahan, 2015; Savaskan & Ozdemir, 2017).

According to the results of the correlation analysis, it was observed that there was a moderately significant
relationship between self-efficacy beliefs and reading strategies. There was a very high and positively significant
relationship between reading strategies and analytical reading strategies. Similarly, there was a high and positive
significant relationship between reading strategies and pragmatic strategies. This high level of correlation
between these two variables and reading strategies was an expected outcome. Furthermore, there was a
moderate and positive significant relationship between self-efficacy and reading strategies. It can be said that
the academic self-efficacy of the students who use reading strategies is also at a good level. In addition, there
was also a moderate and positive significant relationship between academic self-efficacy and analytical reading
strategies. However, the relationship between academic self-efficacy and pragmatic reading strategies was

weak.

Self-efficacy has critical importance to reading success and self-regulation (Schunk & Zimmerman, 2007).
Students with high self-efficacy work harder, are more consistent, complete more tasks during reading, and are
more successful, but students with low self-efficacy fail in academic tasks and homework (McCown, 2013;
Schunk & Zimmerman, 2007). Since high self-efficacy will increase the motivation of the individuals by feeling
strong, it is vital for their future success (Zimmerman, Bandura, & Martinez-Pons, 1992). It can be said that
individuals with high self-efficacy, who have stronger beliefs that they can achieve a task, are academically more

successful. The results of this research are also in line with this information.

In order to use reading as an effective way to learn, it is necessary to understand what is read correctly and to
think about what is read. For this purpose, using reading strategies enables readers to be to highly aware of the
reading process. Karatay (2007) states that readers with high cognitive awareness in the process of reading
comprehension have prepared some strategies in advance to cope with the comprehension difficulties they
encounter and that they know when and how to use these strategies. Knowing this is the key to success. For this

reason, students with these skills seem to be more advantageous in educational environments.

RECOMMENDATIONS

= Based on the results of the research, it can be recommended to conduct more research on reading
strategies with university students and vocational school students.
= Since reading strategies are important all university students, further research on the subject can be

suggested.
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= In higher education institutions, educational environments that improve students' reading strategies
can be prepared.

= In this study, Child Development associate degree students had a high mean score. Comparative
studies on reading strategies can be made with Child Development undergraduate students.

= By conducting qualitative research on the subject, educational environments that will develop reading
strategies can be planned and evaluated.

= Studies can be conducted in which reading strategies are investigated in university and distance

education teaching environments.
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MESLEK YUKSEKOKULU OGRENCILERININ KULLANDIKLARI USTBILISSEL OKUMA

STRATEJILERININ INCELENMESI

0z

21. ylzyil bilginin hizla degistigi ve yasam boyu 6grenmenin zorunluluk haline geldigi bir donemdir.
Bu dénemde bireylerin hizla degisen bilgi akisina uyum saglayabilmeleri i¢in kazanilmasi gereken
dnemli becerilerden biri Uist diizey okuma becerileridir. Ust diizey okuma becerileri, bilingli ve
elestirel okumayi gerektiren beceriler olup Ust bilissel okuma stratejilerini kullanmayi gerektirir.
Egitim ortamlarinda Ust bilissel okuma stratejilerinin  6grenciler tarafindan kullaniimasi,
ogrencilerin akademik yasantilarini olumlu etkilemektedir. Bu nedenle, bu arastirmada meslek
yuksekokulu o6grencilerinim  kullandiklari Gst bilissel okuma stratejilerini tespit etmek
amaglanmaktadir. Bu dogrultuda bu ¢alismada meslek yiiksek okulu 6grencilerinin st bilissel
okuma stratejilerini kullanma durumlari, okuma stratejilerinin cinsiyet, bélim ve 6z yeterlik
inanglari ile iligkisi arastirilmistir. Arastirma genel tarama modelinde olup, batida bir meslek
yuksekokulunda uzaktan egitim alan gonilltlik esasina gore rastgele secilmis 269 6grenciden
veriler toplanmigtir. Veri toplama araci olarak okuma stratejileri 6lgegi, kisisel bilgi formu ve
akademik 6zyeterlik 6lgcegi kullanilmistir. Sonug olarak 6grencilerin Ustbilissel okuma stratejilerini
orta seviyede kullandiklari; sonucuna ulasilmistir. Kadin 6grenciler lehine, pragmatik okuma
stratejilerinde erkek 6grencilere gore kullanma ortalamalarinda anlamli diizeyde farkhhk
bulunurken; sinif seviyelerine gore ortalamalarda farkliik bulunmamistir. Boliimlere gore
farklilasma Cocuk Gelisimi ile Ozel Giivenlik 6grencileri arasinda olurken, Cocuk gelisimi 6grencileri
lehine bir farklilasma tespit edilmistir. Korelasyon analizi sonuglarina gore 6zyeterlik inancglari ile
okuma stratejileri arasinda orta diizeyde anlamli iliski oldugu goérulmdistiir. Okuma stratejilerinin
yuksekogretimde daha fazla arastirmaya konu olmasi dnerilerek ¢alisma sonlandiriimistir.

Anahtar Kelimeler: Meslek Yiiksekokulu Ogrencileri, Ustbilissel Okuma Stratejileri, pragmatik
okuma stratejileri, analitik okuma stratejileri, Akademik dzyeterlik inanci
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Okuma eylemi, en basit anlatimiyla “basili ya da yazili sézclikleri duyu organlarimiz yoluyla algilama ve
anlamlandirip kavrama, yorumlama”dir; ayni zamanda zihinsel ve diisiinsel bir edimdir (Ozdemir, 2018). Zihinsel
ve distinsel bir eylem olarak okuma iginde okuduklari tUzerine diisiinmeyi ve anlamlandirmayi da igerir. Bu
yoniyle ayni zamanda 6nemli bir 6grenme aracidir. Okuma siireci, 6grenme gibi yasam boyu devam eden bir
sirectir. Temel okuma, yalin olarak harfleri birlestirip s6zciik ve ciimleleri okumak iken islevsel okuma ise,
okudugunu dogru anlamlandirabilmek, okunanlar tzerine diisinmek gibi becerileri icermektedir (Glindiiz ve
Simsek, 2013). Okuyucunun sadece temel okuma becerilerini kazanmis olmasi yetmez, islevsel-iyi bir okur olmak
daha karmasik becerileri edinmeyi de gerektirir. lyi bir okuyucu iyi bir 6grenendir ve egitim yasantisinda basarili
oldugu gibi yasamin her alaninda basarili olur. iyi okuyucu, bilingli bir okuyucudur; elestirel okuma becerileri
gelismistir; okudugunu anlamlandirabilir; sorgulayabilir ve okuduklari ile ilgili disunebilir. Bilingli bir okuyucu
olmak, okumayi ve anlamlandirmayi derinlestirmek caba ister; farkli okuma yontem ve stratejilerini kullanmayi

gerektirir.

Okuma stratejileri kullanmak bir metni anlama ve 6grenmek agisindan ¢ok énemlidir. Okumayi bir 6grenme
yontemi olarak verimli olarak kullanmak isteyen kisi, bir takim okuma stratejilerini farkinda olarak ya da
olmayarak kullanilir. Bu stratejilerin dogru yerde ve zamanda, farkinda olarak kullanilmasi, 6grenmeye 6nemli
katki saglar. Okuma stratejileri, bilincli ve farkinda olarak okumaile ilgilidir “iistbilissel okuma stratejileri” kavrami
ile iliskilidir. Ustbilis kavrami, bilissel siireclerin kontroliinii saglayabilme yetenegidir ve bireylere elestirel
diisiinme becerisi kazandirir (Leonard, 2002). Ustbilis bilgisi okudugunu anlama becerisini gelistirmek icin okuma

stratejilerinin de ne zaman ve nerede kullaniimasi gerektigi konusunda bilgi verir (Pressley ve Gaskins, 2006).

Okuma stratejileri; Topuzkanamis (2009) tarafindan, 6grencilerin okuma siirecinde okuma gorevlerini basarili bir
sekilde yerine getirebilmek icin “bilin¢li olarak sectikleri zihinsel siiregler” olarak tanimlanir. Not alarak okuma,
isaretleyerek okuma, tahmin ederek okuma, soru sorarak okuma, metinlerle iliski kurarak okuma ve elestirel
okuma gibi okuma cesitleri 6grenmeye katki saglayici Ustbiligsel stratejilerin ise kosuldugu okuma
yontemlerinden bazilaridir. Okumaya yonelik bilissel goérusler, 6grencilerin bir metni anlama ve anlami
yapilandirma igin uygun stratejiler gelistirmesi gerekliligine vurgu yaparlar (Lacina, Block & Weed, 2009; Bruning,
Schraw & Norby, 2011). Bu stratejilerin gelistiriimesinde amag 6grencinin Ust bilis farkindaligi edinmesini ve

okuma bicimini kontrol edebilmesini saglamaktir (Bruning et al, 2011).

Ogrenmek icin okumada ust bilissel farkindalik &nemlidir. Okumada Ustbilissel farkindaliktan kasit, okudugu
lzerine dislinmek ve ne okudugunun bilincinde olmaktir. Farkindaligi yiiksek bir okur; bilgilenme ve bir seyler
o6grenme amagli okunan bir metinde okuma bigcimini amacina uygun olarak belirleyebilir ve okuma sirecini
kontrol eder. Bu farkindalik dizeyi de 6grenmeyi kolaylastirir. Okuma yoluyla 6grenme gerceklestirilip, bilgi
olusturulurken tzerinde durulan birtakim hususlar mevcuttur. Bunlar 6z diizenleyiciler, metin belirtkeleri ve
metinle ilgili sorulardir. Metinler yoluyla bir sey 6grenirken bu lic dGnemli konu lzerine odaklaniimistir (Bruning

et al, 2011):
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On diizenleyiciler: Ausebel (1968)'e gore, 6z diizenleyiciler uygun, ilgili ve kapsayici giris niteligindeki
kaynaklardir. Ogrenim 6ncesi sunulurlar ve daha sonra &égrenilecek okuma kaynaklarindan daha ist diizey
genelleme, soyutlama ve kapsama seviyesinde sunulurlar. On diizenleyiciler daha sonra gelen detayli kaynaklari

akilda tutmayi kolaylastirir (Akt.Bruning et al, 2011).

Glines’e (2007, s. 120) goére okumayi anlama siirecine sadece metindeki bilgiler girmemekte, okuyucunun 6n
bilgileri, sosyal durumu ve gevresiyle ilgili bilgiler de okudugunu anlamayi etkilemektedir. Okuyucu, 6n bilgilerine
dayal olarak metindeki bilgileri farkl sekillerde anlayabilmekte ya da hi¢ anlayamamaktadir. Bu nedenle hem 6n
bilgiler; hem de 0On dizenleyiciler 6nem kazanmaktadir. Saglam bir temel-giris sonraki 6grenmeleri

kolaylastiracaktir.

Metin belirtkeleri: Metin icinde belirtke yerlestirilmesi okuyucunun metindeki konunun yapisini ve diizenini daha
kolay fark etmesini saglar ve metnin igeriginin hatirlanmasini kolaylastirir. Ornegin madde isaretleri, italik yazim,

koyu renkler vb. metin belirtkeleridir.

Metinle ilgili sorular: okuma kaynaklarina iliskin sorular sorulmasi énemlidir. Ust seviyede sorular mutlaka yer
almahdir. Metinden gikarilacak anlam, gikarimsal ve yorumlayici sorular “detayh sorgulama” anlamayi artirmak
icin kullanilan stratejilerdendir. Ogrencilerin elestirel okumalarini saglayacak sorular faydali olacaktir. Cocuklara
Ust diizey 6grenme etkinlikleri (uygulama, analiz, sentez, degerlendirme basamaklari) sayesinde 6grenciler de
metinleri okuduklarinda daha ¢ok irdelerler ve anlamaya gayret gosterirler, anlama kapasiteleri de gelisir (King,

2007; Bruning et al, 2011).

Okumanin 6grenmek amaciyla kullanilmasi icin okuma becerilerini gelistirmek ve okuma stratejilerini kullanmak
gereklidir. Okuma stratejileri olarak alan yazinda yer alan (st bilissel okuma stratejileri okuma 6ncesinde, okuma
sirasinda ve okuma sonrasinda bir takim farkindalik ¢alismalarini kapsamaktadir. Pressley ve Gaskins’e (2006)
gore iyi bir okuyucu okuma oncesinde okuyacagl sey hakkinda tahminde bulunur ve okuma amacini belirler;
okuma asamasinda pargay! anlayip anlamadigi konusunda kendini denetler. Eger bir sorun yasarsa okuma hizini
artirarak ya da yavaslatarak, ya da tekrar okuyarak sorunu halleder. lyi bir okuyucu okuma sonrasinda ise okudugu
parcayl degerlendirir ve zetler (Presley ve Gaskins, 2006). Ust bilissel okuma stratejileri, 6grencinin okuma
oncesi, sirasi ve sonrasinda kullandigi ve okurun kendi okuma siireci ile ilgili farkindaligini saglayan stratejilerdir
(Cogmen ve Saragaloglu, 2010; Ditzel, 2010). Okuma 6ncesindeki stratejiler planlama ile ilgili, okuma sirasindaki
stratejiler kendini izlemeye dair ve okuma sonrasindaki stratejiler de kendini degerlendirme seklindedir (Jacobs,

2011; Presley & Gaskins, 2006). Bu stratejiler (Jacobs, 2011; C6gmen ve Saracaloglu, 2010; Karatay, 2007):

» Okuma o6ncesi stratejiler

Planlama ile ilgili stratejilerdir. Okuma eylemini 6nceden planlamayi igerir. Okuyucunun okuma amacini
belirlemesi ve bunun farkinda olarak okuma siirecine baslamasini icermektedir. Okuma eylemine baslamadan
once amacinin bilinmesi ve farkindaligin yiksek olmasi ile okuyucu algida seciciligi fazla ve farkindaligi ytksek

sekilde okumaya baslar.
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» Okuma sirasindaki stratejiler

Okuma sirasinda nasil okudugunu, metinden ne anladigini siirekli gézden gegirir. izleme stratejileri olarak bilinen
okuma sirasindaki stratejiler metinle ilgili tahminde bulunma, ¢ikarim yapma, metindeki ipuglarini kullanma,
metnin yapisini belirleme ve metnin &zelliklerini kullanmayi igerir. Metinden 6grendiklerini grafik ve gorsellerle

ifade etme, yorumlama, soru olugturma gibi okuyucunun aktif yer aldigi uygulamalari kapsar.
» Okuma sonrasi stratejiler

Okuma sonrasinda konu ile ilgili 6nceden belirledigi amaglarina ulasip ulasmadigini kontrol ederek okuma
surecini bastan sona dogru tekrar degerlendirirler. Okuma &ncesi yapilan planin ¢alisip calismadigina karar
verme, okuma sirecindeki eksikliklerin neler oldugunun belirlenmesi ve gerekirse strateji degistirilmesi ile ilgili

stratejileri yansitmaktadir.

Egitim arastirmalarina goére; egitim ortamlarinda dogru okuma stratejilerinin kullanmak; akademik basari, 6z
yeterlilik ve 6zdenetim gibi olumlu degiskenlerle iliskilidir (Paris et al, 1992; Svinicki, 2004,). Bunun yani sira
uzaktan egitim silirecinde de okudugunu anlama ve bilingli okuyucu olmak 6grenciler igin gerekli kosullardan
olmustur. Dijital 6grenme ortamlarinda da okuma stratejilerini kullanabilen 6grencilerin daha basaril
olabilecekleri diisiinilmektedir. Ust bilissel okuma stratejilerini konu alan arastirmalar incelendiginde daha gok
Tirkce, ingilizce ve Sinif 6gretmeni adaylari gibi Giniversite dgrencileri ile, orta 8gretimde Tiirkge vb. derslerde
kullanilma durumlartile ilgili arastirmalara ¢okga rastlanmistir (Cecen ve Alver, 2012; Gelen, 2004; Karasakaloglu,
Saracaloglu ve Ozelgi, 2012; Karatay, 2007; Erdagi Toksun ve Toprak, 2019; Temizkan, 2008). Oysa ki okuma
stratejilerini kullanmak herkes igin 6nemli ve gereklidir. Okuma stratejilerinin Tirkge derslerine iligkin
calismalarda vyer aldigi ve Tirkce Ogretmenlerini hedef kitle oldugu arastirmalarin yetersiz kaldig
disinilmektedir. Clinkl okumak tim egitim kademelerinde ve herkes icin 6nemlidir. Bu arastirmada ise meslek
yuksek okulu 6grencilerinin okuma stratejilerini kullanmalari konu edilmistir. Meslek yiiksek okulu 6grencilerinin
bir lisans programi kazanamadiklari diisiiniliirse daha diisiik bir akademik sinav performansina sahip olduklari
varsayllabilir. Bu da arastirmanin gerekliligini artirmaktadir. Okudugunu anlama giicl ile diger dersler arasinda
iliski oldugunu gosteren arastirmalar bulunmaktadir (Bloom, 2012). Okudugunu anlamada yetersiz olanlarin,
diger ders konularina ilgi duyabilmesi, ders kitaplarinda okuduklarini anlayabilmesi ve dolayisiyla basarili olmasi
beklenemez. Bu baglamda okudugunu anlamanin 6nemi dikkate alinarak, 6grencilerin okuduklari metinleri
anlamalarina yardim edecek stratejiler gelistirilmelidir. Yurt disinda yapilan ¢alismalarda, bircok okudugunu

anlama stratejisinin gelistirildigi ve bunlarin 6gretildigi 6zel programlarin oldugu bilinmektedir (Dogan, 2002).

Arastirmada, batida yer alan kiigik bir tiniversitenin meslek yiiksekokulunda uzaktan egitimle 6grenimine devam
eden 269 6grencinin kullandiklari Ust bilissel okuma stratejileri ve bu stratejilerin cinsiyet, sinif seviyesi, bolim ve
ogrencilerin 6z yeterlik inanglarina gore incelenmistir. Akademik 6z yeterlik, 6grencinin kendisinin akademik bir
isi basariyla tamamlayabilmesine iliskin inancidir (Bandura, 1994; Zimmerman, 2000). Akademik 6zyeterlik
Ogrenci 6grenmesini ve basarisini etkileyen 6nemli bir faktérdir (Schunk, 1991). Bu nedenle okuma stratejilerini

kullanma durumlar ile akademik ozyeterlikleri arasinda iliski olabilecegi 6ngorilerek arastirmada meslek
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yuksekokulu 6grencilerinin akademik Ozyeterlik inanglari tespit edilmistir. Okuma stratejilerinin 6gretimi ve
tespiti ile ilgili Gniversite 6grencileri ile ilgili arastirmalar fazla sayida varken, meslek yiiksekokulu 6grencileri ile
¢alismaya rastlanmamistir. Okuma stratejileri kullanmanin 6gretimin tiim kademelerindeki 6neminden dolayi
meslek yiksek okulu 6grencileri ile boyle bir arastirma yapmaya ihtiya¢ duyulmustur. Bu arastirma kapsaminda

asagidaki sorulara yanit aranmistir:

1. Meslek yiuksekokulu 6grencilerinin Ustbilissel okuma stratejilerini (analitik ve pragmatik okuma
stratejileri) kullanmalarina iliskin puan ortalamalari nedir?

2. Meslek yliksekokulu 6grencilerinin Gstbilissel okuma stratejilerini kullanma ortalamalari ile cinsiyetleri
arasinda anlamb iliski var midir?

3. Meslek yiiksekokulu 6grencilerinin Ustbilissel okuma stratejilerini kullanma ortalamalari ile okuduklari
bolim arasinda anlamh farklihk var midir?

4. Meslek yiksekokulu 6grencilerinin Ustbilissel okuma stratejileri, analitik okuma stratejileri, pragmatik

okuma stratejileri ile akademik 6zyeterlik inanglari arasinda anlamli iligski var midir?

YONTEM
Modeli

Bu arastirmada mevcut durumu ortaya koymayi saglayan tarama modellerinden iliskisel tarama modeli
kullanilmistir. Tarama yontemi, ge¢cmiste ya da halen var olan bir durumu veya olayi var oldugu sekilde
betimlemeyi amaglayan arastirma yaklasimidir. iliskisel tarama modeli iki veya daha ¢ok sayida degisken arasinda

birlikte degisim varhigini ve derecesini belirlemeyi amaglayan arastirma modelidir (Karasar, 2007).
Evren ve Orneklem

Calismada meslek yiiksek okulunda okuyan 6grenciler (genel) evreni temsil etmektedir. Ancak evren ¢ok biyuk
oldugundan yeni kurulmus bir Universitenin meslek yiiksekokulu sinirlandiriimis calisma evreni olarak

belirlenmistir. Orneklem ise meslek yiiksek okulu &grencilerin icinden rastgele secilmis 269 kisiyi kapsamaktadir.

Karasar’a gore evren, arastirma sonuglarini genellenmek istendigi elemanlar bitiintidir ve iki tlr evren vardir.
Birisi genel evren, digeri ¢calisma evrenidir. Genel evren soyuttur, ulasilmasi giictiir. Calisma evreni ise ulasilabilen
somut evrendir (Karasar,2007). Arastirmanin g¢alisma grubunu Tirkiye'nin batisinda Marmara Bolgesi’nde yer
alan kuclk bir tniversitenin meslek yiksekokulunda 6grenim goren 6grencilerden tesadifi (seckisiz) 6rneklem

yoluyla segilmis, farkh bolim ve siniflarda okuyan 269 6grenci olusturmaktadir.
Veri Toplama Araglari
Ustbilissel Okuma Stratejileri Olcedi (JOSO):

Calismada kullanilan veri toplama araci, Taraban, Kerr ve Rynearson (2004) tarafindan gelistirilen “Metacognitive

Reading Strategies Questionnaire” adli 6lgcek olup C&gmen (2008) tarafindan Tiirkceye uyarlanan “Ust Bilissel
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Okuma Stratejileri Olgegi” dir. Olgek dgrencilerin liniversite diizeyinde, ders metinlerini okurken ve calisirken
kullandiklan Ustbilissel stratejileri 6lgmektedir. Olgek, ders metinlerini okurken kullanilan stratejileri ifade eden
toplam 22 maddeden olusan besli derecelemeli (Likert tipi) bir dlcektir. Olgek iki alt boyuttan olugsmaktadir.
Analitik Stratejiler alt boyutu olgegin ilk 16 maddesini olusturmaktadir. Pragmatik stratejiler de 16 ile 22 arasi
olan son alti maddeyi olusturmaktadir. Analitik stratejiler boyutu altindaki maddeler, 6grencilerin ders
metinlerini okurken kullandiklari Ustbiligsel stratejileri ifade etmektedir. Pragmatik stratejiler boyutundaki
maddeler ise daha fazla hatirlamaya yonelik, pratik stratejileri ifade etmektedir (C6gmen, 2008). Analitik
stratejiler alt boyutunda alinabilecek puanlar 16-80 araliginda, pragmatik stratejiler alt boyutunda alinabilecek

puanlar 6-30 araliginda degismektedir.

Olgek gegerlik ve giivenirlik calismasi icin 726 dgrenciye uygulanmistir. Verilerin faktér ¢éziimlemesine uygun
olup olmadigini belirlemek amaciyla Kaiser-Meyer-Olkin (KMO) ve Bartlett testleri uygulanmistir. Elde edilen
veriler lizerinde yapilan analizde KMO degerinin Ust Bilissel Okuma Stratejileri Olcegi icin .80; Bartlett testinin ise
anlamli oldugu gorilmiistiir. Buna gére, verilerin faktér analizi icin uygun oldugu kanisina varilmistir. Ust Bilissel
Okuma Stratejileri Olgegi’nin yapi gegerligini belirlemek amaci ile C6gmen (2008) tarafindan faktér analizi
yapilmis ve ankette yer alan biitiin maddelerin faktér yiiklerinin .30’un (izerinde oldugu gériilmistir. Ust Bilissel
Okuma Stratejileri Olgegi’nin giivenirlik calismasi icin C6gmen (2008) tarafindan ic tutarlilik katsayilari (Cronbach
alpha) hesaplanmistir. Olcegin iki alt boyutunun tek tek i¢ tutarlilik (Cronbach alpha) analizleri incelendiginde
Cronbach Alpha i¢ tutarlik katsayilari 6lgegin biitlini icin .81; analitik stratejiler alt boyutu igin .78 ve pragmatik
stratejiler alt boyutu igin ise .82 olarak bulunmustur. Maddelerin madde-toplam korelasyon katsayilarina

bakildiginda, .20 ile .47 arasinda degistigi gortilmustiir.
Akademik Ozyeterlik Olgegi (AGO):

Calismada kullanilan akademik 6z yeterlik 6lgeginin orjinali 1981 yilinda Jerusalem ve Schwarzer tarafindan
gelistirilmis; Tirkce’ye uyarlamasi Yilmaz, Giiray ve Cekici (2007) tarafindan yapilmistir. Olgek 7 maddeden olusan
4’10 likert tipi bir 6lcektir. 7 maddenin faktér analizi icin KMO degeri 0,83 ve Bartlett testi sonucu x2= 1230,09

(p<.05) olarak bulunmustur. Olgegin Cronbach alfa giivenirlik degeri .79 olarak belirlenmistir.
Kisisel Bilgi Formu:

Ogrencilerin okuduklari bélim, cinsiyetleri ve sinif seviyelerini soruldugu kismi icermektedir.
Verilerin Toplanmasi ve Analizi

Veriler 310 meslek yiksek okulu 6grencisinden elektronik ortamdaki formlar araciligiyla toplanmistir. Toplanan
verilerden 269 adeti gecerli sayilip arastirmaya dahil edilmistir. Arastirmada kullanilan olgeklerin glivenirlikleri
hesaplanmistir. iki 6lgme aracinin ic tutarlik giivenirliklerinin hesaplanmasi amaciyla SPSS 20 araciligiyla Cronbach

Alpha glvenirlik katsayilari hesaplanmistir (a > .70).

Arastirma sorulari ile ilgili Gst bilissel okuma stratejileri icin ortalamalar, cinsiyet, bolim ve sinif seviyesi ile

farkhlasip farklilasmadigina bakilmistir. Varyans analizi (ANOVA) yapilmistir. Arastirma sorularindan olan; okuma
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stratejileri ile akademik 6z yeterlik ile iliskisine bakmak amaciyla da Pearson korelasyon analizleri yapilmistir.
Arastirmada toplanan verilerin analizinde SPSS 20.00 programi kullaniimis, manidarlik diizeyi 05 olarak alinmistir.

Arastirmada yer alan her degisken icin kullanilan istatistikler sirasiyla verilmistir.

e Cinsiyet degiskenine goére 6grencilerin Ust biligsel okuma stratejilerinin farklilagsma durumunu ortaya
koymak amaciyla bagimsiz gruplar icgin t testi kullaniimistir.

e Bolum degiskenine gore 6grencilerin Ust bilissel okuma stratejilerinin farklilasma durumunu ortaya
koymak amaciyla tek yonli varyans analizi (ANOVA) kullaniimistir. ANOVA testi sonucunda ortaya ¢ikan
farkin kaynagini tespit etmek amaciyla ileri istatistik teknigi olarak TUKEY testi kullanilmistir.

o Akademik 6zyeterlik degiskenine gére 6grencilerin lst biligsel okuma stratejilerinin farklilasma

durumunu ortaya koymak amaciyla korelasyon analizi yapilmistir.

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirll ihlallerde sorumluluk yazara aittir. Arastirma igin etik kurul
onayi 02.05.2021 tarihinde “Yalova Universitesi insan Arastirmalari Etik Kurulu” tarafindan 2021/ 64 protokol no

ile alinmigtir.

Gegerlik ve Giivenirlik

Bu arastirmada kullanilan élgeklerin bu ¢alisma igin hesaplanan Cronbach Alpha degerleri okuma stratejileri

Olgegi icin a=,832; akademik dzyeterlik 6lgegi icin a=,798 olup; glivenirligi uygun bulunmustur (a =.70).
BULGULAR
Birinci Arastirma Sorusuna iliskin Bulgular

Meslek yuksekokulu 6grencilerinin Ustbilissel okuma stratejilerini, analitik ve pragmatik stratejileri

kullanmalarina iliskin puan ortalamalari ve standart sapma degerlerine iliskin bulgular tablo 1 de yer almaktadir:

Tablo.1. Ust bilissel Okuma Stratejileri Ortalamalari

N Minimum Maksimum Ortalama Standart sapma
Analitik stratejiler 269 25,00 80,00 60,9294 8,69630
Pragmatik stratejiler 269 10,00 35,00 23,7770 4,40768
Okuma Stratejileri 269 35,00 110,00 84,7063 11,00166

Tablo 1 incelendiginde en disik 28,00, en yiksek 140,00 puanin alinabilecegi okuma stratejilerinin genel
ortalamasi 84,70 ve standart sapmasi 11,001 ile 6grencilerin orta diizeyde okuma stratejilerini kullandiklari
soylenebilir. Arastirma grubundaki meslek yiksekokulu 6grencileri icinden ise minimum puan 35, maximum puan
110 olarak alinmistir. Analitik stratejiler alt boyutunda 6grencilerin aldigi en disiik puanin 25,00, en yiksek
puanin 80,00 ortalama puanin 60,9294 ve standart sapmanin 8,6963 oldugu goriilmektedir. Bu bulgulara gore
ogrencilerin Ust bilissel okuma stratejilerinden analitik stratejileri orta diizeyde kullandigi sdylenebilir. En
diistik 6,00, en yiiksek 30,00 puanin alinabilecegi pragmatik stratejiler alt boyutunda 6grencilerin aldigi en disik
puanin 10,00 en yiiksek puanin 30,00 ortalama puanin 23,777 ve standart sapmanin 4,407 oldugu gorilmektedir.

Bu bulgulara gore 6grencilerin (st bilissel okuma stratejilerinden pragmatik stratejileri orta diizeyde kullandigi

2547



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 19 2022

soylenebilir. Bu bulgulara bakildiginda 6grencilerin pragmatik stratejileri, analitik stratejilerden daha az
kullandiklari sdylenebilir. Bu bulgudan yola gikilarak 6grencilerin daha ¢ok 6grenmeye iliskin pragmatik; yani
islerine yarayacak, sinavda basariya goturecek yollari tercih ettikleri diistinlebilir. Analitik becerileri yani daha

Ust dizey diisinme gerektiren yollari daha az kullandiklari s6ylenebilir.
ikinci Arastirma Sorusuna iliskin Bulgular

Meslek yiiksekokulu 6grencilerinin Ustbilissel okuma stratejilerini kullanma diizeylerinin cinsiyetlere gore
farkhlasip farklilasmadigini ortaya koymak amaciyla bagimsiz gruplar igin t testi yapilmis ve analiz sonuglari Tablo

2’de verilmistir:

Tablo 2. Cinsiyete Gore T Testi Sonuglari

Cinsiyet N X t p
Analitik Kadin 163 61,0982 ,394 ,694
Stratejiler Erkek 106 60,6698 ,388 ,699
Pragmatik Kadin 163 24,3313 2,585 ,010
Stratejiler Erkek 106 22,9245 2,511 ,013
Okuma Kadin 163 85,4294 1,339 ,182
Stratejileri Erkek 106 83,5943 1,288 ,199
p<.05

Tablo 2’ye gore analitik stratejiler ve okuma stratejileri diizeyleri bakimindan cinsiyetler arasinda anlaml farkliliga
rastlanmamigtir. Okuma stratejileri ortalamalarina bakildiginda erkek 6grencilerin ortalamalarinin, kadin
ogrencilerden daha diisiik oldugu gorilmektedir ancak bu fark anlamli seviyede bulunmamistir. Pragmatik okuma
stratejilerini kullanma bakimindan kadin 6grencileri ile erkek 6grenciler arasinda kadinlarin lehine bir anlamh
farklilasma s6z konusudur (p degeri .05). Pragmatik stratejiler 6grencilerin daha fazla hatirlamaya sinavlara
hazirlanmaya ve ezber igeren stratejileri barindirmaktadir. Bu tip stratejilerin kadin 6grenciler tarafindan daha

fazla kullandigi bu arastirmada ortaya gikmistir.
Uglincii Arastirma Sorusuna iliskin Bulgular

Meslek yliksekokulu 6grencilerinin Ustbilissel okuma stratejilerini kullanma ortalamalari ile okuduklari bolim

arasinda anlamli farklilik olup olmadigina bakmak igin tek yonli varyans analiz olan Anova testi yapilmistir.

Tablo 3. Bélimler Arasi Farklilik icin Anova Testi Sonuglari

Gruplar Ort. F p
Analitik Gruplar arasi 915,058 228,764 3,121 ,016
Stratejiler Grup igi 19352,600 73,305
Toplam 20267,658
Pragmatik Gruplar arasi 50,404 12,601 ,645 ,631
stratejiler Grup igi 5156,213 19,531
Toplam 5206,617
Okuma Gruplar arasi 1341,808 335,452 2,848 ,024
stratejileri Grup igi 31095,991 117,788
Toplam 32437,799
p<.05

Tablo 3’e gore bolimler arasinda farklik bulunmustur. Bu farkliigin hangi bolimler arsinda oldugunu gérmek

icin yapilan tukey testi sonuglari asagidaki tablo 4’te verilmistir:
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Tablo 4. Varyans Analizi Sonuglari

Degiskenler Bolim BoIim Ort. F p

Analitik Stratejiler Cocuk Medya 1,03793 1,40416 1,000
Geligimi Adalet -,01592 2,47879 1,000
Sosyal Hizmet 1,47126 4,99406 1,000

Ozel Giivenlik 4,63793" 1,33020 ,006

Medya Adalet -1,05385 2,66552 1,000
Sosyal Hizmet ,43333 5,08932 1,000

Ozel Givenlik 3,60000 1,65227 ,302
Adalet Sosyal Hizmet 1,48718 5,48397 1,000

Ozel Givenlik 4,65385 2,62731 777
Sosyal Hizmet Ozel Guvenlik 5,06942 1,000
Pragmatik Stratejiler Cocuk Medya ,14621 ,72479 1,000
Geligimi Adalet -,09072 1,27949 1,000
Sosyal Hizmet -1,68046 2,57780 1,000
Ozel Giivenlik ,95172 ,68662 1,000
Medya Adalet -,23692 1,37587 1,000
Sosyal Hizmet -1,82667 2,62697 1,000
Ozel Giivenlik ,80552 ,85286 1,000
Adalet Sosyal Hizmet -1,58974 2,83068 1,000
Ozel Giivenlik 1,04244 1,35615 1,000
Sosyal Hizmet Ozel Guvenlik 2,63218 2,61670 1,000
Okuma Stratejileri Cocuk Medya 1,18414 1,77991 1,000
Geligimi Adalet -,10663 3,14212 1,000
Sosyal Hizmet -,20920 6,33048 1,000

Ozel Giivenlik 5,58966" 1,68617 ,010
Medya Adalet -1,29077 3,37881 1,000
Sosyal Hizmet -1,39333 6,45123 1,000

Ozel Givenlik 4,40552 2,09442 ,364
Adalet Sosyal Hizmet -,10256 6,95149 1,000

Ozel Giivenlik 5,69629 3,33038 ,884
Sosyal Hizmet Ozel Guvenlik 5,79885 6,42600 1,000

Tablo 3 ve tablo 4’e gére béliimler arasinda Cocuk Gelisimi ve Ozel Giivenlik Ogrencileri arasinda Cocuk Gelisimi
dgrencilerinin lehinde anlamli bir farkhlik vardi. Buradan yola gikilarak Cocuk Gelisimi béliimii 6grencilerinin, Ozel
guvenlik bolimu 6grencilerinden okuma stratejilerini kullanma konusunda daha iyi oldugu sonucuna ulasilabilir.
Bu farklihgin kaynaginin égrenci basarilarindan ve cinsiyetten kaynaklanabilecegi tahmin edilmektedir. Ozel
Guvenlik bdlimi ile Cocuk Gelisimi béliimiiniin Universiteye yerlesme (TYT) puanlari baz alindiginda, Ozel
Guvenlik bolimi 6grencilerinin daha diisik bir akademik basariya sahip olduklari séylenebilir. Diger husus olan
cinsiyete bakildiginda Cocuk Gelisimi 6grencileri kiz agirlikli, 6zel glvenlik bdlimi 6grencileri erkek agirhkli
boltimlerdir. Arastirmanin cinsiyetle ilgili bulgularinda ve benzer baska arastirmalarda okuma stratejilerini
kullanma konusunda kadinlarin daha iyi seviyede oldugu gériilmektedir (Uriin Karahan, 2015; Savaskan ve

Ozdemir, 2017).
Dordiincii Arastirma Sorusuna iliskin Bulgular

Meslek yliksekokulu 6grencilerinin Ustbilissel okuma stratejileri, analitik okuma stratejileri, pragmatik okuma
stratejileri ile akademik 6zyeterlik inanglari arasindaki iliskilere bakmak icin yapilan pearson korelasyon analizi

sonuglari tablo 5’te verilmistir:
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Tablo 5. Korelasyon Analizi Sonuglari

Analitik Pragmatik Ozyeterlik Okuma Stratejileri
Analitik Stratejiler ,339™ ,468™" ,926™"
,000 ,000 ,000
Pragmatik Stratejiler ,173™ ,669™"
,005 ,000
Akademik dzyeterlik ,439™"
,000

Tablo 5’e gore, okuma stratejileri ile ve analitik okuma stratejileri arasinda ¢ok yiiksek ve pozitif yonde anlamli
iliski var. (r ,926; p ,000) . Okuma stratejileri ile pragmatik stratejiler arasinda da yiiksek oranda ve pozitif
anlamli iliski var (r ,669 ; p ,000) . Bu iki degisken ile okuma stratejileri arasinda ylksek diizeyde korelasyon
olmasi beklenen bir durumdur.

Ozyeterlik ile okuma stratejileri arasinda orta diizeyde ve pozitif ydnde bir anlamli iliski var. (p. ,000 ve r, 439)
Okuma stratejilerini kullanan 6grencilerin akademik 6zyeterlikleri de iyi seviyede oldugu sdylenebilir. Akademik
ozyeterlik ile analitik okuma stratejileri arasinda da orta seviyede ve pozitif yonde bir anlamali iliski s6z konudur.

(p. .005 ve r ,468). Ancak akademik 6zyeterlik ile pragmatik okuma stratejileri arasindaki iliski zayiftir. (, 173).
TARTISMA ve SONUG

Ogrenmede etkili bir yol olarak okumanin kullaniimasi igin okudugunu dogru anlama ve okunanlar istiine
disinmek gereklidir. Bunun icin de okuma stratejilerini kullanmak farkindahgi yiksek okuyucular olmayi saglar.
Karatay (2007), okudugunu kavrama sirecinde bilissel farkindaligi yiiksek olan okurlarin, karsilastiklari anlama
glcliikleriyle bas etmek icin 6nceden birtakim stratejiler hazirladigini ve bu stratejileri hangi durumda, ne zaman
ve nasil kullanacaklarini da bildiklerini ifade etmektedir. Bunu bilmek basarinin anahtaridir. Ustbilissel okuma
farkindalhig1 yiiksek bireyler okuma plani yaparak farkli okuma stratejileri kullanirlar ve okuma amaglari
belirleyerek okuduklari tizerinde distnurler (Taraban vd., 2004). Bu nedenle bu becerilere sahip olan 6grenciler

egitim ortamlarinda daha avantajli gézikmektedirler.

Bu arastirmada meslek yiksekokulu 6grencilerinin okuma stratejilerinin kullanma durumlari tespit edilmistir.
Meslek yiiksekokulu 6grencilerinin okuma stratejilerini orta seviyede kullandiklari gérilmustir. Stratejilerin alt
boyutlari olan analitik ve pragmatik stratejileri kullanma durumlari da orta seviyededir. Pragmatik stratejileri

kullanma ortalamalari diger stratejilere gore daha dusik olarak yorumlanmustir.

Kadin 6grenciler lehine, pragmatik okuma stratejilerinde erkek 6grencilere gore kullanma ortalamalarinda
anlamli diizeyde farklilik bulunurken; sinif seviyelerine gére ortalamalarda bir farkliik bulunmamistir. Bélimlere
gore farklilasma Cocuk Gelisimi ile Ozel Giivenlik 8grencileri arasinda olurken, Cocuk Gelisimi 6grencileri lehine
bir farklilasma tespit edilmistir. Ozel Giivenlik bdliimii ile Cocuk Gelisimi bdlimiiniin {iniversiteye yerlesme (TYT)
puanlari baz alindiginda, Ozel Givenlik bdlimi dgrencilerinin daha diisiik bir akademik basariya sahip olduklari
soylenebilir. Diger husus olan cinsiyete bakildiginda Cocuk Gelisimi 6grencileri kadin agirlikli, 6zel glivenlik
bolimi ogrencileri erkek agirlikh bélimlerdir. Arastirmanin cinsiyetle ilgili bulgularinda da ve benzer baska
arastirmalarda okuma stratejilerini kullanma konusunda kadinlarin daha iyi seviyede oldugu gorilmektedir

(Cegen ve Alver, 2011; Uriin Karahan, 2015; Savaskan ve Ozdemir, 2017).
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Korelasyon analizi sonuglarina gore 6zyeterlik inanglari ile okuma stratejileri arasinda orta diizeyde anlamli iliski
oldugu gorulmustir. Okuma stratejileri ile ve analitik okuma stratejileri arasinda ¢ok ylksek ve pozitif yonde
anlamli iliski var (,926 ,000). Okuma stratejileri ile pragmatik stratejiler arasinda da yliksek oranda ve pozitif
anlamliiliski var (,669 ; ,000). Bu iki degisken ile okuma stratejileri arasinda yiksek diizeyde korelasyon olmasi
beklenen bir durumdur. Ozyeterlik ile okuma stratejileri arasinda orta diizeyde ve pozitif yénde bir anlamli iligki
var (p. ,000 ve r, 439). Okuma stratejilerini kullanan 6grencilerin akademik 6zyeterliklerinin de iyi seviyede
oldugu soylenebilir. Akademik 6zyeterlik ile analitik okuma stratejileri arasinda da orta seviyede ve pozitif yonde
bir anlamli iliski s6z konudur (P. .005 ve r ,468). Ancak akademik Ozyeterlik ile pragmatik okuma stratejileri

arasindaki iliski zayiftir (, 173).

Oz yeterlik inanci, okuma basarisi ve 6z diizenleme tizerinde kritik bir &neme sahiptir (Schunk ve Zimmerman,
2007). Yiksek 6z yeterlige sahip 6grenciler daha ¢ok galismakta, daha tutarl olmakta, okuma aninda daha gok
gorev almakta ve daha basarili olmaktadirlar, fakat diisiik 6z yeterlige sahip 6grenciler akademik gorevlerde ve
odevlerde basarisiz olmaktadirlar (McCown, 2013; Schunk ve Zimmerman, 2007). Yiksek 6z yeterlik bireyin
kendini glicli hissederek motivasyonunu artiracagi icin gelecekteki basarisi icin hayati 6nem tasimaktadir
(Zimmerman, Bandura ve Martinez-Pons, 1992). Kendisine inanci yliksek, yani bir isi basarabilecegine dair yiiksek
0z yeterlige sahip bireylerin akademik olarak daha basarili olduklari séylenebilir. Bu arastirmanin sonuglari da bu

bilgiler ile 6rtismektedir.

ONERILER

=  Arastirma sonuglarindan yola c¢ikilarak Gniversite 6grencileri ve meslek yiiksek okulu égrencileri ile
okuma stratejilerini konu alan daha fazla arastirma yapilmasi énerilebilir.

= Okuma stratejileriile ilgili siklikla arastirilan hedef kitle olarak 6§retmen adaylari ile degil, daha kapsayici
olarak diger bolimlerin Gniversite 6grencileri ile aragtirmalar yapilmasi énerilebilir.

=  Yiksek o0gretim kurumlarinda, 6grencilerin okuma stratejilerini gelistirici egitim ortamlarinin
hazirlanmasi saglanabilir.

=  Bu galismada Cocuk Gelisimi 6n lisans 6grencilerinin puan ortalamalari yliksekti, Cocuk Gelisimi lisans
ogrencileri ile okuma stratejilerine dair karsilastirmali calismalar yapilabilir.

=  Konu ileilgili nitel arastirmalar yapilarak okuma stratejilerini gelistirecek egitim ortamlari planlanabilir
ve degerlendirilebilir.

= Uzaktan egitim siirecinde okuma stratejilerinin kullanimina dair Gniversite 6grencileri ile ¢alismalar

ylratulebilir.
ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirll ihlallerde sorumluluk yazara aittir. Arastirma igin etik kurul
onay! 02.05.2021 tarihinde “Yalova Universitesi insan Arastirmalari Etik Kurulu” tarafindan 2021/ 64 protokol no

ile alinmustir.
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Yazarin Katki Orani Beyani

Yazarin bu makaleye katki orani, %100’dir.
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