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ABSTRACT

Vocabulary, influences both reading comprehension and writing skills. In this respect, researchers
and theorists agreed that there was a relationship between reading and writing skills, but this
relationship is presented as cognitively irrelevant. According to some researchers, the presence of
individuals who can read, but cannot write, or who can write but cannot read indicates the
separability of reading and writing skills. However, the development of vocabulary for the
development of both skills is an undeniable fact. In this direction, it is expected that a research that
simultaneously examines the relationships between vocabulary, reading comprehension and
writing skills will fill the gap in the literature. The aim of this study is to examine the relationships
between primary school fourth grade students' vocabulary, reading comprehension and writing
skills. Additionally, it was aimed to examine the extent to which vocabulary and reading
comprehension skills predict writing skills; reading comprehension and writing skills predict
vocabulary; and vocabulary and writing skills predict reading comprehension skills. This research
was designed in the correlational research model which was carried out with a sample of 175
fourth grade primary school students in Afyonkarahisar. As data collection instruments, Vocabulary
Test, Reading Comprehension Test developed, and 6+1 Analytical Writing and Evaluation Scale
developed were utilized. In the analysis of the obtained data, Pearson moment product correlation
coefficient analysis technique and multiple regression analysis technique were used. According to
the results, it was found that fourth grade students’ vocabulary and reading comprehension skills
had a positive effect on writing skills and writing and reading comprehension skills had a
meaningful positive effect on vocabulary. Furthermore, it was found that vocabulary and writing
skills had a positive and meaningful effect on reading comprehension skills. Based on these results,
following suggestions can be made: The effect of vocabulary and reading comprehension on
writing skill; the effects of writing and reading comprehension on vocabulary can be revealed
through in-depth research and the reasons can be investigated.

Keywords: Vocabulary, reading comprehension, writing skills.
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INTRODUCTION

While the effect of various cognitive and affective variables on reading and writing skills has been tested to date
(Bas & Sahin, 2012; Bastug, 2015; Yildiz & Akyol, 2011), there are limited studies examining the effect of these
two language skills on each other (Collins, 1985; Koons, 2008). While some researchers have expressed an
opinion on the effect of these two skills (Bazerman, 1980; Platt, 1977), some researchers have evaluated these
two skills as unrelated (Boget & Marcos, 1997). Students with a weak vocabulary have difficulty in writing their
thoughts and feelings because they always express their thoughts in certain words, while students with a rich
vocabulary gain ease of expression in life as well as in school. (Karaalioglu, 1990). There are various studies in the
literature showing that students' vocabulary is not developed (Cegen, 2017; Karadiiz & Yildirnm, 2011; Ozbay &
Melanlioglu, 2008). It is estimated that the reason of students’ not being able to develop their vocabulary is
because the development of vocabulary is left to coincidence at schools (Glzel, 2006). Allington (2000) states
that the vocabulary is important for both the acquisition of fluent reading skills and the development of reading
comprehension skills. Since fluent reading is largely determined by the reader's opinion words, it makes sense to
assume that the powerful word knowledge facilitates reading fluency (Joshi, 2005). Individuals with poor word
knowledge have difficulty in understanding the written text. Students with poor word knowledge read less and
learning less new vocabulary whereas students with better word knowledge read more and increase their level
of comprehension (Joshi, 2005; Spencer & Guillaume, 2006). On the other hand, Devries (1970) stated that
reading activities can improve writing skills. The development of students' writing skills depends on their ability
to read, write, review, discuss and use their favorite narratives (Aydin-Yilmaz, 2007). There is a gap in the related
literature on the predictive relationships between these three variables, and therefore, their effect on each other

should be discovered.

Vocabulary

When the literature is analyzed, it is seen that instead of vocabulary, word treasure, word abundance, word
existence and so on are used (Aksan, 1996). Word is an important force, it creates action and allows us to speak
clearly and reliably, and read and write (Tierney & Leys, 1986). Researchers have classified the group that reflects
the words used during speaking and writing as active vocabulary, while they have classified the group that are
understood clearly during reading and listening but not used during speaking and writing as passive vocabulary
(Bas, 2006; Cunningham & Stanovich, 1998). Anilan and Geng (2011) state that people should have a rich word
existence in order to communicate, produce ideas and share them. It is stated that the lack of word knowledge
is one of the most important factors underlying the failure of the disadvantaged students at school (Becker, 1977

Petty, Harold, & Stoll, 1968).

The basis of writing is based on the richness of the vocabulary knowledge. While vocabulary is very important in
terms of effective use of language skills, it is found out in the studies that the students are not successful in this

subject. Akyol (2012) states that there is insufficient vocabulary among students’ writing problems. In the study
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conducted by Anilan and Geng (2011), it was found that the use of the words expected to be taught in the written

expressions of the students was low.

Reading Comprehension

“Reading ability enables students to reach different sources and meet new information, events, situations and
experiences” (Ozbay, 2006, p.8). There are many obstacles that lead to students' reading comprehension
problems. Among the reading barriers, there are physical impairments such as visual impairment, the printing
quality of the material being read, and there are cognitive barriers such as passive reading, inability to use
preliminary information about the text being read, lack of vocabulary (Aktay & Sidekli, 2016). In this respect, it is
stated that the vocabulary constitutes an obstacle in the acquisition of reading skills and in the process of

establishing meaning.

In addition to the competence and inadequacy of the readers, the texts must be highly qualified for the
development of the vocabulary. If the text contains too many unknown words and concepts, it becomes difficult
to learn a new word (Joshi, 2005). If the words in the reading texts do not aim to accumulate knowledge in a
consistent manner while passing from topic to topic, students learn the meanings of words superficially
(Blachowicz & Fisher, 2000). Therefore, if the texts are not qualified in terms of words, the reading process does
not significantly affect the development of the word knowledge of the readers. In this regard, Eckhoff (1983)
highlighted that children could use the structures they have learned during their reading process and that they

can learn the features of written language from their surroundings and readings.

Writing

In areas where reading, writing, listening, and speaking skills are tried to be developed, it is generally said that
the most challenging area is writing skills (Kurudayioglu & Karadag, 2010). When the literature is examined, it is
seen that the similarity of the definitions for writing skills is expressing the thoughts by using specific symbols
(Gleryiiz, 2003; Ozbay, 2006; Sever, 2004). Akyol (2013, p.51) has defined writing skill as “producing the

required symbols and signs to be able to express our thoughts”.

Writing emotions, thoughts and dreams clearly and understandably require various mental skills. Through these
skills, the students learn to regulate, order their thoughts, apply the rules, and to determine the purposes of the
writing (Aydin-Yilmaz, 2007). While writing skills significantly affect students' academic-based learning in school
(Ungan, 2007), it is also a need for individuals to tell their knowledge to others in daily and professional life
(Ozbay, 2006). The fact that the writing action is perceived as having a high degree of difficulty in terms of the
structure and processes involved makes it difficult for students to enjoy writing (Yaman, 2010). Berninger and
Fuller (1992) stated that children were at great risk in their struggles with writing barriers. In this respect, factors
affecting the writing skill should be identified and the risk factors in the writing process should be eliminated.

Teachers should focus on developing vocabulary of students to improve their writing skills because the

113



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 16 2022

vocabulary is the best predictor of writing (Grobe, 1981). Flower and Hayes (2004) state that vocabulary
knowledge makes it easier to express the existing ideas, experience and sensory images in the long-term memory

of the author.

The Conceptual Relation between Vocabulary, Reading Comprehension and Writing Skills

Generation idea, organizing, goal setting, planning, drafting, reviewing and evaluating are seen as important skills
for a quality text, while vocabulary is considered as one of the few noteworthy factors (Flower & Hayes, 2004;
Hayes, 1996). If writing seems to be an important skill for language development, the vocabulary knowledge
appears to be a crucial variable (Muncie, 2002, p.226). Olinghouse and Wilson (2013) examined the role of
vocabulary (narrative, persuasive and informative) in the texts written by fifth grade students in their study. It
was determined that the vocabulary accounted for 9% of the writing skill and 8.4% of the word diversity. In a
study conducted by Olinghouse and Leaird (2009), it was identified that word knowledge accounted for 20.6% of
the story writing skills in the writings products by the second grade students. Researchers that take into account
the relationship between students’ use of vocabulary and the quality of their writing recognize that holistic
assessments of students' written compositions are closely related to lexical analysis of the writing (Ayan & Bas,

2015; Karatay, 2007; Staehr, 2008).

In addition to the researchers who emphasize that vocabulary affects writing skills, some researchers state that
writing affects the development of vocabulary. In this regard Muncie (2002) states that for the development of
the vocabulary knowledge, rich activities should be done in terms of regulating and organizing the ideas related
to writing skills. In the study, Duin and Graves (1987) found that the students in the word and writing group was
better at using word skills in their compositions compared to the word group. In his research, Staehr (2008) found
a high relationship between writing performance and word size of students. Zou (2017) stated that writing
exercises with target words were effective in learning word. Writing activities require systematic planning

through pre-task planning and organization.

In the researches, it has been determined that vocabulary affects the development of reading comprehension
skills (Albrechtsen & Haastrup, 2004; Freebody & Anderson, 1983). Aarnoutse and Van Leeuwe (1988) tested the
model viewing relationships between reading comprehension, vocabulary knowledge, reading pleasure and
reading frequency variables. While reading comprehension and development of vocabulary had a common
source, it was found that reading pleasure and frequency were independent. In another study, it was revealed
that 72% of the average scores obtained from the reading test were explained by vocabulary (Staehr, 2008). In a
study conducted by Albrechtsen and Haastrup (2004), it was found that there was a .50-.85 ratio between the

students' reading comprehension skills and vocabulary tests.

While it has been determined by some research studies that vocabulary affects the reading comprehension skills,
it is stated in some of the research studies that reading comprehension skills affect the development of

vocabulary. Reading comprehension skills can facilitate the development of vocabulary knowledge and cause
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reciprocal relations between reading comprehension and vocabulary knowledge (Brown, Waring & Donkaewbua,
2008; Stanovich, 1986). According to, Krashen (2003) reading programs not only aim to improve the reading
fluency and reading skills, but also reinforce the grammatical structures and vocabulary knowledge previously
encountered. Therefore, children with poor reading comprehension cannot develop vocabulary knowledge at
the same rate as their peers because they lack the ability to learn new words through independent reading (Nagy,
Herman & Anderson, 1985). Stanovich (1986) stated that as the weak readers tend to read simple resources and
less books than good readers, their vocabulary develop slowly while good reader comprehend the texts better
and develop vocabulary better as they read more. In the researches, it has been determined that reading
comprehension skills affect the development of vocabulary (Cain & Oakhill, 2011; Pigada & Schmitt, 2006). Pigada
and Schmitt (2006) state that second language learners improve their vocabulary through reading. Spencer and
Guillaume (2006) state that weak readers who are learning a second language are at risk and that they will be far
behind the process unless they are interfered with. In the study conducted by Ponniah (2011), it was found that
the development of vocabulary was in favor of the students who devoted their time to reading in contrast to the
students who learned the meanings of words consciously. According to the results of the research findings, it
was determined that reading skills affect the vocabulary. While vocabulary is accepted as a prerequisite for the
development of reading skill, reading skill is accepted as a prerequisite for the development of the vocabulary at

the same time (Watts, 1995).

Word knowledge influences both reading comprehension and writing skills. In this respect, researchers and
theorists agreed that there was a relationship between reading and writing skills, but this relationship is
presented as cognitively irrelevant (Tierney & Leys, 1986). According to some researchers, the presence of
individuals who can read, but cannot write, or who can write but cannot read indicates the separability of reading
and writing skills (Boget & Marcos, 1997). Presenting reading as a receptive and writing as a productive language
skill, they are seen opposite to each other (Hennings, 1982). According to another view, it is stated that reading
and writing skills are interrelated but cognitively separate skills (Fitzgerald & Shanahan, 2000). If it is accepted
that paintings are the means of communication by the first people, deeper studies on writing skills can lead to a
better understanding of reading problems (Platt, 1977). Langer (1986) stated that reading and writing skills were
very similar, but different cognitive starting points prevent close relationship because while the author could use
any word s/he wants during writing the text, reader’s creating meaning is limited to the writer’s words. According
to Bazerman (1980), if teachers want to prepare students for the written materials of the disciplines they are
interested in, and for various discussions of personal and public interests, they should develop their skills of
rearranging, interpreting and reading. In some studies, it has been determined that writing skills have a positive
effect on reading comprehension skill (Collins, 1985; Culp & Spann, 1984). In some studies, a positive correlation

was found between reading comprehension and writing skills (Koons, 2008; Ugur, 2018).

While there are limited edition studies in the international field regarding the relationship between the
vocabulary knowledge, reading comprehension and writing skills. While it is determined that the vocabulary

influences reading comprehension skills (Aarnoutse & Van Leeuwe, 1988; Albrechtsen & Haastrup, 2004;
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Freebody & Anderson, 1983; Staehr, 2008), reading comprehension skills have been found to affect the
development of vocabulary (Cain & Oakhill, 2011; Okur, 2007; Pigada & Schmitt, 2006; Ponniah, 2011). In a few
studies, a high-level relationship was found between vocabulary and reading comprehension skill (Mezynski,
1983; Sternberg, 1987). While research studies have revealed that the vocabulary affects the writing skills
(Olinghouse & Leaird, 2009; Olinghouse & Wilson, 2013), there are also some research studies about the effect
of writing skills on vocabulary (Duin & Graves, 1987; Staehr, 2008). On the other hand, while there is a positive
relationship between reading comprehension and writing skills (Koons, 2008; Ugur, 2018), it has been identified
that writing skills have a positive effect on reading comprehension skills (Collins, 1985; Culp & Spann, 1984).
However, students who do not have a good level of vocabulary will have a very limited level of meaning in their
sentences as they will have trouble explaining their thoughts, ideas and dreams. The acquisition of writing skills
was ignored in primary school by focusing on the acquisition of students' reading skills. This understanding has
led students to be successful in multiple-choice examinations, but students have problems in self-expression.
Today, the relationship between reading and writing skills is discussed by educators. Some of the related
questions are as follows: Should reading and writing continue to be perceived and taught as irrelevant skills?
Should we expect good readers to be good writers and weak readers to be weak writers? Should we assume that
good writers are good readers and weak writers are weak readers? (Aulls, 1985). In this respect, it is thought that
the vocabulary and reading comprehension skills which are seen as important variables in the development of
writing skills it is thought that the writing and reading comprehension skills which are seen as important variables

in the development of vocabulary.

The aim of this study was to examine the relationships between primary school fourth grade students'
vocabulary, reading comprehension and writing skills. Accordingly, the following research questions were

sought:

1. What is the predictive power of primary school fourth grade students' vocabulary and reading comprehension
skills scores on writing skills scores?

2. What is the predictive power of primary school fourth grade students' writing and reading comprehension
skills scores on their vocabulary scores?

3. What is the predictive power of primary school fourth grade students' vocabulary and writing skills scores on

their reading comprehension skills scores?

METHOD

Research Design

This research which investigated the relationships between the vocabulary, reading comprehension and writing
skills of fourth grade students was designed in the relational research model. “The correlational research model
is the research conducted to describe the relationships between two and more variables and in-depth analysis

of the relationships” (Karakaya, 2012, p. 68).
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Participants

The participants of the study are 175 fourth grade students in six primary schools in Afyonkarahisar. In the simple
random sampling method, the probability of selecting individuals in the universe is the same and the selection
of one individual does not affect the choice of other individuals (Blyukoztirk, Kilig, Akgiin, Karadeniz & Demirel,
2009). 88 (50.3%) of the fourth-grade students who participated in the research were female and 87 (49.7%)

were male. According to the percentile distribution, 50.3% are girls while 49.7% are boys.

Data Collection Tools

Vocabulary Test

In order to measure the vocabulary knowledge of the students, “Vocabulary Test” whose validity and reliability
measurements were met and which was developed by Bulut (2013) was applied. The test was conducted by using
the keywords in the texts in the Turkish textbooks approved by the Ministry of National Education, the words
used to improve the vocabulary and the word frequency lists created by Karadag (2005) for primary school
students. It has been prepared in line with the acquisitions related to the development of the fourth grade
vocabulary in the Curriculum. The test, which consists of different types of questions such as matching the
synonyms, antonyms, real, figurative, homophonic meanings of words, true/false, filling in the blanks, generating
new words, using different meanings of the word in a sentence, and crossword, is intended to measure students'
vocabulary success. It was determined that the discriminant index of 50 items ranged from .29 to .66 and the t
values calculated for the lower and upper 27% groups were significant (p<.01). The mean difficulty of the scores
obtained from the test was calculated as .59. This value can be interpreted as a test of medium difficulty. The

KR-20 value of the test was calculated as .93 regarding the test’s reliability. Each item was two scores.

Reading Comprehension Test

“Reading Comprehension Test” prepared by Ulu (2017) was used to determine the students' reading
comprehension levels. The test consisted of two texts which were narrative and informative. Ten open-ended
qguestions were asked for each text. The preparation of the test was carried out in the following stages: a)
examination of texts and question types in fourth grade Turkish textbook and different sources (text type,
subject, number of words, and relationship of acquisition-question), b) choosing four short stories after
examining the different books by taking into account features such as learning outcomes, class level, integrity of
the subject and meaning, grammar and type of text (Damar, 2011, pp.79-82; Damar, 2011, pp.115-118;, 2011,
pp.13-20; Ferah, 2011, pp.13-20; Ozeren, 2013, pp.39-42) and three informative (Gencer, 2015, pp.36-39; Ozel
& Aldemir, 2015, pp.16-27; Tapan, Sirer & Gengoglu , 2015, pp.10-13) text selection, c) selection of the two
highest-rated texts by evaluating the text according to the control list (meaning integrity, grade level, grammar,
clear language use, and so on criteria) and submitting to the expert opinion of eight experts consisting of

academicians and class teachers, d) in accordance with the expert opinions, choosing “Somurtkan Kiz” (Damar,
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2011, pp.79-82) as a narrative and choosing “Doga Kisa Hazirlaniyor” (Genger, 2015, pp.36-39) as an informative
text, e) according to the texts, the pool of questions regarding the different learning outcomes shall be prepared
and submitted to the expert opinion and the number of learning outcomes shall be reduced to eleven learning
outcomes in line with the feedback obtained, f) determining the number of 20 questions as 10 for the narrative
text and 10 for the informative text and testing them, g) being understandable of the items in the draft from
prepared for the reading comprehension test, the relationship between question and learning outcome,
determining the consistency and inconsistency rate of the experts regarding the suitability for the target-
audience and calculating the content validity as .90, h) finalizing the test according to the opinions of field experts

and testing.

The scoring key developed by Akyol (2012, p.100) was used in converting the answers into standard scores
according to the cognitive level of the questions. The simple comprehension items which were not answered
were evaluated as 0, the half-answered questions were evaluated as 1, and the expected but missing answers
were evaluated as 2 points. Concerning the deeper comprehension items, questions that were never answered
were scored as 0, questions that answered half given 2, and full and effective answers were evaluated as 3 points.

Unconformable data were reexamined, and consensus were achieved.

6+1 Analytical Writing and Evaluation Scale

In order to evaluate students' writing achievements by consulting the teachers included in the fourth-grade
Turkish curriculum was given. The students were asked to write a text about “children who saw a disabled dog
in the street while they were playing on the street”. As a reminder, picture of a dog with an injured leg was
placed on the paper. In the Turkish lesson, the “6+1 Analytical Writing and Evaluation Scale” developed by the
researchers in the Northwest Regional Education Laboratory (NWREL) in the USA, adapted to Turkish in line with
the expert opinions, was used to determine and evaluate the writing levels of students. In the development of
the scale, the researchers worked with teachers in Beaverton and Oregon (Grundy, 1986, cited in. Ozkara, 2007).
This tool consists of seven sub-dimensions. These dimensions are ideas, organization, voice, word choice,
sentence fluency, conventions, and presentation. Each sub-dimension is scored as five, three and one. For the
reliability of writing scores, the researcher and expert working in the field of literacy scored the items. Interrater

reliability coefficient was found to be .90.

Data Collection

Permissions for the research were obtained with the letter of Afyon Kocatepe University, Scientific Research and
Publication Ethics Committee dated 04/02/2021 and numbered 60509273-929-E.5558. The data of the study
were collected in the 2020-2021 academic year. Data collection tools were applied to 205 fourth grade students.
Thirty data collection tools were not included as some parts were left blank, some of the students’ writings could

not be read and some data were of extreme value, so the evaluation of the data was carried out on 175 data
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collection tools. As the students could not complete the measurement tools during a course hour, the

measurement tools were applied in different course hours.

Data Analysis

Pearson Moment Correlation Analysis and Multiple Linear Regression Analysis were used in data analysis. Before
the analysis, the assumptions required for the multiple linear regression analysis to give correct results were
examined. By checking the distribution of the data, the skewness coefficient and kurtosis coefficient were
calculated. Skewness and kurtosis coefficients between -2 and +2 in the literature are considered sufficient for
the normality assumption of the distribution (Field, 2009). The sample size in the study corresponded to the
number of units belonging to each observed variable. After analyzing the one-way and multi-directional extreme
values, the normal distribution assumption was examined with the Kolmogorov-Smirnov normality test on the
remaining data, and it was observed that the data set showed normal distribution feature. Additionally, it was
decided whether there was a multiple connection problem or not by examining the Variance Inflation Factor
(VIF) and Durbin Watson values. According to Blytlikoztlrk (2009), a VIF value higher than 10 indicates that there
may be a multiple connection problem in the analysis to be made (Kalayci, 2009). As a result of the analysis, it
was determined that none of the VIF values were greater than 10 for all three sub-problems (first sub-
problem=1.30, second sub-problem=1.17 and third sub-problem=1.34). In this direction, regression analysis was

used in data analysis since there was no multi-connection problem between variables.

FINDINGS

In this section, findings regarding the level of relationship between primary school fourth grade students'

vocabulary, reading comprehension and writing skills are given.

Descriptive and Relational Statistics

The mean, standard deviation and correlation values of the studied variables are calculated and presented in
Table 1.

Table 1. Mean, Standard Deviation and Correlation Values of the Variables

X SS 1 2 3
1. Vocabulary 76.48 20.88 -
2. Reading comprehension skill 22.21 10.03 48" -
3. Writing skill 18.72 5.69 .50 .38™ -

*p<.05 **p<.01

As can be seen in Table 1, there are significantly positive relationships between the variables of the vocabulary,
reading comprehension test and writing scale (p<.05). Mean scores obtained from data collection tools were

vocabulary 76.48, reading comprehension skills 22.21 and writing skills 18.72.
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Findings Regarding the First Sub-Problem

Regression analysis results regarding the prediction of writing skill are given in Table 2.

Table 2. Regression Analysis Results on the Prediction of Writing Skill

B Standard B T P Zero- Partial
error g order
(Constant) 7.68 1.40 5.45 .00
Reading Comprehension Skill .10 .04 .18 2.52 .01 .38 .18
R=.53 R2=.28
F(2,172):34.022 p=.00

When the zero-order and partial correlations between the predictor variables and the dependent variable are
examined according to Table 2, it is seen that there is a positive and moderate relationship (r=.50) between
vocabulary and writing skill. It is seen that there is a positive and moderate relationship (r=.38) between reading
comprehension and writing skills. When the t-test results regarding the significance of the regression coefficients
are examined, it is seen that vocabulary and reading comprehension skill are significant predictors of writing skill.
Vocabulary and reading comprehension variables together give a significant relationship with writing skill (R=.53,

R2=.28, p <.01). Together, the two variables explain 28% of the total variance in writing skill.

Findings Regarding the Second Sub-Problem

Regression analysis results regarding the prediction of vocabulary are given in Table 3.

Table 3. Regression Analysis Results on the Prediction of Vocabulary

B Standard B T P Zero- Partial
error g order
(Constant) 35.09 4.59 7.64 .00
Writing skill 1.38 .24 .37 5.65 .00 .50 .39
Reading comprehension skill .70 13 33 5.05 .00 .48 .36
R=.59 R2=.35
F(2,172)=46.91 p=.00

According to Table 3, when the zero-order and partial correlations between the predictor variables and the
dependent variable are examined, a positive and moderate relationship between writing skill and vocabulary
(r=.50). It is seen that there is a positive and moderate relationship between reading comprehension and
vocabulary (r=.48). When the t-test results regarding the significance of the regression coefficients are examined,
it is seen that writing and reading comprehension skills are significant predictors on vocabulary. Writing and
reading comprehension variables together give a significant relationship with vocabulary (R=.59, R?=.35, p<.01).

Together, the two variables explain 35% of the total variance in writing skill.
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Findings Regarding the Third Sub-Problem

Regression analysis results regarding the prediction of reading comprehension skills are given in Table 4.

Table 4. Regression Analysis Results on the Prediction of Reading Comprehension Skill

B Standard B T P Zero- Partial
error g order
(Constant) 1.72 2.72 .63 .00
Vocabulary .18 .03 .38 5.05 .00 .48 .36
Writing skill .33 .13 .19 2.52 .01 .38 .18
R=.51 R2=.26
F(2,172)=30.21 p=.OO

According to Table 4, when the zero-order and partial correlations between the predictor variables and the
dependent variable are examined, a positive and moderate relationship between vocabulary and reading
comprehension skill (r=.48). It is seen that there is a positive and moderate correlation (r=.38) between writing
and reading comprehension skills. When the t-test results regarding the significance of the regression coefficients
are examined, it is seen that vocabulary and writing skills are significant predictors on reading comprehension
skill. Vocabulary and writing skill variables together give a significant relationship with reading comprehension

skill (R=.59, R?=.35, p<.01). Together, the two variables explain 35% of the total variance in writing skill.

CONCLUSION and DISCUSSION

In this study, the relationship between primary school fourth grade students' vocabulary, reading comprehension
and writing skills is examined. Accordingly, the predictive power of primary school fourth grade students'
vocabulary and reading comprehension skills scores on writing skills; It was tried to determine the predictive
power of writing and reading comprehension skills scores on vocabulary scores, and the predictive power of
vocabulary and writing skills scores on reading comprehension skill scores. In the study, it was determined that
vocabulary predicts writing skill in a significant and positive way. Research findings are consistent with the
literature (Olinghouse & Leaird, 2009; Olinghouse & Wilson, 2013). In the study conducted by Olinghouse &
Wilson (2013), it was found that the students considered the appropriate words when choosing the subject in
their writing, but it was also found that although the vocabulary was an important predictor, there was little
relation to the writing quality. Pikulski and Templeton (2004) state that there is a high relationship between the
vocabulary and writing skills, and it is stated that the task of the teachers is to provide the transfer of vocabulary
to the language skills of children. In a research study conducted by Dagtas (2012), it was found that the writing
technique by selecting from word and concept pool contribute to the students' writing skills. Students should be
encouraged to enrich the vocabulary in order to be able to use the with words they know and other language
skills (Cecen, 2017; Karadiiz & Yildirnm, 2011). It was found that students in sixth, seventh and eighth grades did
not have enough level in terms of different and abstract vocabulary; therefore, they could not express their

emotions and thoughts effectively and these findings support the statement above (Cer & Turhan-Agrelim, 2016).
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In the study, it was determined that reading comprehension skill predicted writing skill in a significant and
positive way. In the research studies conducted, there is a positive correlation between reading comprehension
and writing skills (Koons, 2008; Ugur, 2018). Some researchers emphasized that reading and writing skills should
be developed together rather than as discrete skills. According to Aulls (1985), the development of reading and
writing processes connected be regularly used throughout life and regulate the meaning knowledge and
strategies. Similarly, Fitzgerald and Shanahan (2000) stated that the most logical way to determine the
relationship between reading and writing skills was to study the stages of development of reading and writing
skills and to study the theoretical models of reading and writing reciprocity at different levels of proficiency. Bas
(2006) stated that the vocabulary obtained in the reading environment could be transferred directly to the
writing environment, and the texts created by the writing skill could be used indirectly for reading. According to
the findings obtained from the research results, it can be said that there is a relationship between reading
comprehension and writing skills both in terms of achievement as cognitive skills and attitude dimension as
affective skills. Some researchers also stated that reading and writing skills differ from each other (Johnson, 2017
Kurudayioglu & Karadag, 2010). Kurudayioglu and Karadag (2010) stated that we use receptive vocabulary while
reading and productive vocabulary while writing, so receptive vocabulary involves productive vocabulary. In this

respect, the words used in writing are the ones that are recorded with the strongest bonds in the memory.

In the research, it was determined that writing skill predicts vocabulary in a significant and positive way. The
findings obtained are consistent with the related literature (Duin & Graves, 1987; Staehr, 2008). In his study,
found that making activities based on word and concept would enable the unused words to be activated and the
students would activate their passive word knowledge (Dagtas, 2012). Bas (2006) stated that many applications
such as writing an essay appropriate to the level, completing the conclusion of a story, and writing articles for
children's newspapers and magazines could contribute to the development of the productive vocabulary of the

child. Making creative writing activities will contribute to enriching the vocabulary knowledge of students.

In the study, it was determined that reading comprehension skill predicted vocabulary positively and
significantly. The findings of the study were consistent with the related literature (Cain & Oakhill, 2011; Okur,
2007; Pigada & Schmitt, 2006; Ponniah, 2011). In a study conducted by Okur (2007), the effect of reading
activities on concept development was researched and it was found that the vocabulary of students improved.
Pigada and Schmitt (2006) found in their research that a comprehensive reading increased the student's
awareness of the words in the text about their spelling, meaning and grammatical skills. Researchers stated by
carrying out activities within the framework of speaking and writing activities, that words would be activated and
usability could be gained in a wider meaning or range in reading (Goger, 2015; Karatay, 2007). Bas (2006) stated
that vocabulary would be activated by activities such as telling a story, telling the main idea of a text, evaluating

the novel hero, environment and time triangle, and so on.

In the study, it was determined that vocabulary predicted reading comprehension skill in a significant and positive

way. The results of the research are consistent with the related literature. This finding is consistent with the
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previous findings (Aarnoutse & Van Leeuwe, 1988; Albrechtsen & Hasstrup, 2004; Freebody & Anderson, 1983;
Staehr, 2008). On the other hand, there is a high level of relationship between vocabulary and reading
comprehension skills (Mezynski, 1983; Sternberg, 1987). Although the researchers offer different opinions about
this subject, the common idea is that the vocabulary affects reading comprehension skills. In this respect, Gough
and Tunmer (1986) emphasized the role of word knowledge in understanding, but the importance of word
knowledge was ignored, and Ruddell (1994) stated that there is very little information about the complex
relationship between vocabulary and comprehension skill. In order to be able to analyze the expressions of
meaning within the text, to interpret the text and to perform some cognitive activities through text, it is necessary
to determine the meaning phases of words and sentences (Aydin-Yilmaz, 2007). Enriching the vocabulary by
making use of the ways of word derivation and extracting the meanings of unknown words from the arrival of
the word or the structure of the words are among the competences related to the understanding which is
supposed to be taught to the students (Kavcar, Oguzkan & Hasirci, 2016). Word instruction is one of the most
recently used activities in the reading process as the criteria such as the content of the text, the flow of events,
analysis, and description of heroes were demanded primarily. On the other hand, having the words above the
level of the child or misunderstanding the words make the word learning process difficult during the reading

process (Glines, 2015; Yalgin, 2002; Yildiz & Okur, 2010).

In the study, it was determined that writing skill predicted reading comprehension skill in a significant and
positive way. Research findings are consistent with the related literature (Collins, 1985; Culp and Spann, 1984).
Writing tasks can help students become perceptual readers. Writing skills enable students to think about what
they will or will not write by analyze the reading comprehension (Bazerman, 1980). Blackburn (1984) noted that
children awared of the relationship between their reading and writing skills and found that they often say as an
answer “write a book” when asked what to do to become a good reader. According to the findings obtained from
the research, it can be argued that the common ground between the reading and writing processes should be

prepared and developed by the teachers.

The aim of this study is to examine the relationships between primary school fourth grade students' vocabulary,
reading comprehension and writing skills. Additionally, it was aimed to examine the extent to which vocabulary
and reading comprehension skills predict writing skills; reading comprehension and writing skills predict
vocabulary; and vocabulary and writing skills predict reading comprehension skills. According to the results, it
was found that fourth grade students’ vocabulary and reading comprehension skills had a positive effect on
writing skills and writing and reading comprehension skills had a meaningful positive effect on vocabulary.
Furthermore, it was found that vocabulary and writing skills had a positive and meaningful effect on reading
comprehension skills. Vocabulary is considered to be an important variable for reading comprehension and
writing skills (Aarnoutse & Van Leeuwe, 1988; Albrechtsen & Haastrup, 2004; Olinghouse & Leaird, 2009;
Olinghouse & Wilson, 2013) and at the same time it is reported that these two skills affect vocabulary (Cain &

Oakhill, 2011; Duin & Graves, 1987; Okur, 2007; Staehr, 2008).
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RECOMMENDATIONS

Recommendations for research

Important contributions can be provided for the academic achievements and language skills development of the
students by evaluating the encouraging role of both the effect of vocabulary knowledge and reading
comprehension on writing skills and effect of writing and reading comprehension on vocabulary knowledge.
Based on these results, following suggestions can be made: The effect of vocabulary and reading comprehension
on writing skill; the effects of writing and reading comprehension on vocabulary can be revealed through in-
depth research and the reasons can be investigated. The effect of vocabulary knowledge and reading
comprehension on writing skill, and the effect of reading comprehension and writing skill on vocabulary
knowledge can be examined with a different sample size. The research is limited to primary school students and
the validity of the model, and the generalizability of the findings can be tested by research studies that will

involve secondary and high school education.

Recommendations for practice

There were significantly positive relationships between the variables of the vocabulary, reading comprehension
test and writing scale. Vocabulary should be expanded in order to enable students to express their ideas in a
more qualified manner and understand what they read in a complete and correct manner. In this direction, the
words in the textbooks of unknown meaning should be studied, dictionary should be used, and activities such as
puzzles should be included. In order to improve students’ vocabulary, using educative audio reading activities,
making word derivation activities, teaching and modeling the application of word learning strategy, encouraging
reading, associative method, finger method, grouping method, direct word teaching, concept development,
associating preliminary experiences, summarization, reflection, meaning analysis, word grouping, computer
assisted instruction, and brain storming technique should be used (Akyol, 2013; Pikulski & Templeton, 2004;
Yelbay, 2015). Some texts may not be rich enough to allow the reader to make sense of words or to learn words.
One of the elements to be considered is not that some word meanings were learned during reading, but that the
number of words learned is less than expected (Jenkins, Stein & Wysocki, 1984). Therefore, if the texts are not
qualified in terms of words, the reading process does not significantly affect the development of the word
knowledge of the readers. Individuals who do not understand what they read cannot form a meaning chain in
the writing process. It is difficult for individuals who cannot express their thoughts in the writing process to make
relationships, summaries, and explanations in the process of reading comprehension. If words acquired through
reading are used in writing practices, passive words will become active. In this respect, activities that include

writing and reading comprehension skills can be recommended as studies to improve vocabulary.
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iILKOKUL DORDUNCU SINIF OGRENCILERINiN KELIME HAZiNELERI,
OKUDUGUNU ANLAMA VE YAZMA BECERILERi ARASINDAKi
ILISKILERIN INCELENMESI

0z

Kelime bilgisi, kisinin hem okudugunu anlama hem de yazma becerisini etkilemektedir. Bu
dogrultuda arastirmaci ve teorisyenler okuma ve yazma becerileri arasinda bir iliski oldugunu kabul
etmisler fakat bu iliskinin bilissel anlamda birbiriyle ilgisinin olmadigi yéniinde bilgiler vermislerdir.
Bazi arastirmacilara gére okuyabilen fakat yazamayan, yazabilen fakat okuyamayan bireylerin
varligi okuma ve yazma becerilerinin ayrilabilirligini gostermektedir. Fakat her iki becerinin gelisimi
icin kelime hazinesinin gelistirilmesi yadsinamaz bir gercektir. Bu dogrultuda kelime hazinesi,
okudugunu anlama ve yazma becerileri arasindaki iliskileri ayni anda inceleyen bir arastirmanin
alanyazindaki boslugu dolduracagi beklenmektedir. Bu arastirmanin amaci, ilkokul dérdiinct sinif
ogrencilerinin kelime hazineleri, okudugunu anlama ve yazma becerileri arasindaki iligkiyi
incelemektir. Ayrica kelime hazineleri ve okudugunu anlama becerilerinin yazma becerilerini,
okudugunu anlama ve yazma becerilerinin kelime hazinelerini, kelime hazineleri ve yazma
becerilerinin okudugunu anlama becerilerini yordama gilicini belirlemektir. Bu arastirma,
Afyonkarahisar ilinde bulunan 175 ilkokul dordinct sinif 6grencisi ile gercgeklestirilip iliskisel
arastirma modelinde tasarlanmistir. Veri toplama araglari olarak Kelime Hazinesi Testi, Okudugunu
Anlama Testi ve 6+1 Analitik Yazma ve Degerlendirme Olcegi kullaniimistir. Elde edilen verilerin
analizinde Pearson moment g¢arpimi korelasyon katsayisi analizi teknigi ve ¢oklu regresyon analizi
teknigi kullaniimistir. Elde edilen sonuglara gére dérdiinci sinif 6grencilerinin kelime hazineleri ve
okudugunu anlama becerilerinin yazma becerileri Uzerinde, yazma ve okudugunu anlama
becerilerinin kelime hazineleri tizerinde anlamli ve olumlu bir etkiye sahip oldugu gérilmustir.
Ayrica kelime hazineleri ve yazma becerilerinin okudugunu anlama becerileri tizerinde de olumlu
ve anlamli bir etkiye sahip oldugu bulgusuna ulasiimistir. Kelime hazinesinin ve okudugunu anlama
becerisinin yazma becerisi izerinde, okudugunu anlama ve yazma becerilerinin kelime hazinesi
Uzerinde nasll bir pozitif etki olusturdugu ve bu etkinin sebepleri nitel arastirmalarla derinlemesine
arastinilarak ortaya konulabilir.

Anahtar kelimeler: Kelime hazinesi, okudugunu anlama, yazma becerileri.
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GiRIS

Bugline kadar okuma ve yazma becerilerine gesitli bilissel ve duyussal degiskenlerin etkisi test edilirken (Bas ve
Sahin, 2012; Bastug, 2015; Yildiz ve Akyol, 2011) bu iki dil becerisinin birbirine etkisini inceleyen sinirli sayida
calisma bulunmaktadir (Collins, 1985; Koons, 2008). Bazi arastirmacilar bu iki becerinin birbirine etkisine dair
goris belirtirken (Bazerman, 1980; Platt, 1977) bazi arastirmacilar ise bu iki beceriyi birbiriyle iliskisiz olarak
degerlendirmistir (Boget ve Marcos, 1997). Bu iki beceriyle iliskili olan degiskenlerden biri de kelime hazinesidir.
Kelime hazinesi zayif olan 6grenci, disiincelerini hep belirli kelimelerle anlattigi igin duslince ve duygularini
yazmakta guglik ¢ekerken kelime hazinesi zengin olan bir 6grenci, okulda oldugu kadar yasamda da anlatim
kolayligi kazanir (Karaalioglu, 1990). ilgili alanyazina bakildiginda 6grencilerin kelime hazinelerinin gelismedigine
dair gesitli calismalar bulunmaktadir (Cegen, 2017; Karadiiz ve Yildirm, 2011; Ozbay ve Melanlioglu, 2008).
Kelime hazinesinin gelismemesinin sebebi olarak okullarimizda kelime hazinesinin gelisiminin rastlantiya
birakilmis olmasi tahmin edilmektedir (Glzel, 2006). Allington (2000) kelime hazinesinin hem akici okuma
becerisinin kazanimi hem de okudugunu anlama becerisinin gelisimi icin 6nemli oldugunu ifade etmektedir. Akici
okuma blyuk 6lglide okuyucunun bildigi sézciikler tarafindan belirlendiginden, giiclii kelime bilgisinin okumadaki
akicihgr kolaylastirdigini varsaymak mantikhidir (Joshi, 2005). Kelime bilgisi zayif olan bireyler yazili metni
anlamada zorluk ¢cekmekte, daha az okuyup daha az yeni kelime 6grenmektedirler. Kelime bilgisi daha iyi olan
Ogrenciler ise daha fazla okuyarak anlama seviyelerini artirirlar (Joshi, 2005; Spencer ve Guillaume, 2006). Devries
(1970) okuma uygulamalarinin yazma becerisini gelistirebilecegini ifade etmistir. Ogrencilerin yazma becerilerini
gelistirmeleri sirekli okumalarina, yazmalarina, yazdiklarini incelemelerine, tartismalarina ve begendikleri
anlatimlari bularak kullanmalarina baghdir (Aydin-Yilmaz, 2007; Oz, 2011). Kelime hazinesi, okudugunu anlama
ve yazma degiskenleri arasindaki yordayici iliskilere yonelik alanyazinda bir bosluk vardir ve birbirlerine etkisi

kesfedilmelidir.

Kelime Hazinesi

Alanyazin incelendiginde kelime hazinesi yerine s6z dagarcigi, kelime serveti, séz varligi vb. terimlerin kullanildig
gorllmektedir (Aksan, 1996). Kelime 6nemli bir glictir, kelime eylem olusturur, daha agik ve givenilir bigimde
konusmamizi, okumamizi ve yazmamizi saglar (Tierney ve Leys, 1986). Arastirmacilar konusurken ve yazarken
kullanilan kelimeleri yansitan grubu aktif kelime hazinesi, okurken ve dinlerken anlagilan fakat konusma ve
yazmada kullaniimayan kelimeleri yansitan grubu pasif kelime hazinesi olarak siniflandirmiglardir (Bas, 2006;
Cunningham ve Stanovich, 1998). Anilan ve Geng¢ (2011) insanlarin iletisim kurabilmeleri, fikir Uretip
paylasabilmeleriicin zengin bir s6z varligina sahip olmalari gerektigini ifade etmektedir. Kelime bilgisi eksikliginin,
dezavantajli 6grencilerin okuldaki basarisizliginin altinda yatan en 6nemli etkenlerden biri oldugu belirtilmektedir

(Becker, 1977, Petty, Harold ve Stoll, 1968).

Yazmanin temeli, kelime bilgisinin zenginligine dayanir. Dil becerilerinin etkin kullanimi agisindan kelime hazinesi
cok 6nemli iken, yapilan galismalarda 6grencilerin bu konuda basarili olmadiklari ortaya ¢ikmistir. Akyol (2012)

Ogrencilerin yazma problemleri arasinda yetersiz kelime hazineleri oldugunu belirtmektedir. Anilan ve Geng
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(2011) tarafindan yapilan calismada 06grencilerin yazili anlatimlarinda Ogretilmesi beklenen kelimelerin

kullaniminin diistik oldugu gorilmusgtdr.

Okudugunu Anlama

“Okuma becerisi, 6grencinin farkli kaynaklara ulasma imkani taniyarak yeni bilgi, olay, durum ve deneyimlerle
karsilasmasini saglar” (Ozbay, 2006, s.8). Ogrencilerin okudugunu anlama sorunlari yasamalarina sebep olan
bircok engel bulunmaktadir. Okuma engelleri arasinda gérme bozuklugu, okunan materyalin baski niteligi gibi
fiziksel engeller yer alirken bilissel engeller arasinda pasif okuma, okunan metinle ilgili 6n bilgileri kullanamama,
kelime dagarciginin yetersizligi vb. yer almaktadir (Aktay vd., 2013). Bu dogrultuda kelime hazinesinin okuma

becerisinin ediniminde ve anlam kurma siirecinde engel teskil ettigi belirtilmistir.

Okurlarin yeterligi ve yetersizliginin yani sira kelime hazinesinin gelisimi icin metinlerin de nitelikli olmasi
gerekmektedir. Metin ¢ok fazla bilinmeyen kelime ve kavram igeriyorsa, kelime 6grenme zorlasmaktadir (Joshi,
2005). Okuma metinlerinde gegen kelimeler konudan konuya gecgerken tutarli sekilde bilgi biriktirmeyi
amaglamiyorsa, 6grenciler kelimelerin anlamlarini yiizeysel olarak 6grenmektedir (Blachowicz ve Fisher, 2000).
Bazi metinler okuyucunun kelimelerden anlam c¢ikarmasina, kelimeleri 6grenmesine izin verecek kadar zengin
olmayabilir. Dolayisiyla metinler kelime agisindan nitelikli olmazsa okuma stireci okuyucularin kelime hazinesinin
gelisimini anlamli dlizeyde etkilememektedir. Bu konuda Eckhoff (1983) ¢ocuklarin okuma siirecinde 6grendikleri
yapilari yazilarinda da kullanabileceklerini belirterek onlarin yazi dilinin 6zelliklerini ¢evrelerinden ve

okumalarindan 6grenebileceklerini vurgulamstir.

Yazma

Okuma, yazma, dinleme ve konusma becerilerinin gelistiriimeye calisildigi ortamlarda, 6grencilerin en ¢ok
zorlandiklari alanin yazma becerisi oldugu ifade edilmektedir (Kurudayioglu ve Karadag, 2010). Alanyazin
incelendiginde yazma becerisine yonelik yapilan tanimlarin benzer yoniinin dusiincelerin belirli semboller
kullanilarak ifade edilmesi olarak belirtildigi goriilmektedir (Giileryiiz, 2003; Ozbay, 2006; Sever, 2004). Akyol
(2013, s.51) yazma becerisini, “disiincelerimizi ifade edebilmek icin gerekli sembol ve isaretleri motorsal olarak

Uretmek” olarak tanimlamistir.

Duygu, disiince ve hayalleri acik ve anlasilir olarak yazma gesitli zihinsel becerileri gerektirir. Ogrenciler bu
beceriler yoluyla dislincelerini siralamayi, diizenlemeyi, kurallari uygulamayi 6grenir ve yazma amaclarini belirler
(Aydin-Yilmaz, 2007). Yazma becerisi 6grencilerin okuldaki akademik temelli 6grenmelerini 6nemli Olclide
etkilerken (Ungan, 2007) ayni zamanda bireylerin gilinlik ve mesleki yasamlarindaki bilgilerini baskalarina
anlatmalari agisindan da bir ihtiyactir (Ozbay, 2006). Yazma eyleminin yapisi ve icerdigi siirecler bakimindan
ogrenciler tarafindan zorluk derecesi yilksek olarak algilanmasi Ogrencilerin yazmadan zevk almasini
zorlastirmaktadir (Yaman, 2010). Berninger ve Fuller (1992) cocuklarin yazma engelleriyle micadelelerinde biliyiik

risk altinda olduklarini belirtmistir. Bu agidan yazma becerisini etkileyen unsurlar tespit edilerek yazma
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siirecindeki risk faktorleri giderilmelidir. Ogretmenler 6grencilerin yazili anlatim becerilerini iyilestirmek igin
kelime hazinelerini gelistirmeye odaklanmalidir ¢linkii kelime hazinesi yazi yazmanin en iyi yordayicisidir (Grobe,
1981). Flower ve Hayes (2004) yazarin uzun sureli hafizasinda bulunan mevcut fikir, deneyim ve duyusal imgeleri

ifade etmesinde kelime hazinesinin bu durumu kolaylastirdigini belirtmektedir.
Kelime Hazinesi, Okudugunu Anlama ve Yazma Becerisi Arasindaki iliskiler

Nitelikli bir metin igin fikir iretme, organize etme, hedef belirleme, planlama, taslak hazirlama, gézden gegirme
ve degerlendirme 6nemli beceriler arasinda sayilirken kelime hazinesi ¢cok az dikkat ¢ceken etkenlerden birisi
olarak gorilmustir (Flower ve Hayes, 2004; Hayes, 1996). “Yazma dil gelisimi icin énemli bir beceri olarak
goriliiyorsa kelime hazinesi 6nemli bir degisken olarak karsimiza ¢ikmaktadir” (Muncie, 2002, s.226). Olinghouse
ve Wilson (2013) yaptiklari arastirmada besinci sinif 6grencilerinin yazdiklari metinlerde (6ykuleyici, ikna edici ve
bilgilendirici) kelime hazinelerinin roliini incelemislerdir. Kelime hazinesinin yazma becerisinin %9’unu, kelime
cesitliginin %8.4’'Unu agikladig tespit edilmistir. Olinghouse ve Leaird (2009) tarafindan yapilan arastirmada ikinci
sinif 6grencilerinin tamamladiklari yazili irlnlerde kelime hazinesinin 6yki yazma becerilerinin %20.6’sinI
acikladigi belirlenmistir. Ogrencilerin kelime hazinelerini kullanmalari ile yazilarinin niteligi arasindaki iliskiyi goz
onlinde bulunduran arastirmacilar, 6grencilerin yazili kompozisyonlarinin bitlinsel degerlendirmelerinin yazinin
sozciiksel analizi ile yakindan iliskili oldugunu kabul etmektedir (Ayan ve Bas, 2015; Karatay, 2007; Staehr, 2008;
Yilmaz ve Dogan, 2014).

Kelime hazinesinin yazma becerisini etkiledigini vurgulayan arastirmacilarin yani sira bazi arastirmacilar yazma
becerisinin kelime hazinesinin gelisimini etkiledigini belirtmektedir. Bu konuda Muncie (2002) kelime hazinesinin
gelisimi icin yazma becerileriyle iliskili derslerde fikirlerin orgitlenmesi ve diizenlenmesi agisindan zengin
etkinlikler yapilmasi gerektigini belirtmektedir. Duin ve Graves (1987) calismasinda kelime ve yazi grubundaki
ogrencilerin kelime grubuna goére kompozisyonlarinda kelime kullanma becerilerinin daha iyi oldugunu ortaya
koymustur. Staehr (2008) yaptigi arastirmada 6grencilerin yazma performansi ile kelime boyutu arasinda yiiksek
iliski oldugu bulgusuna ulasmistir. Zou (2017) ise hedef kelimelerle yazma alistirmalarinin kelime 6greniminde
etkili oldugunu belirtmektedir. Yazma etkinlikleri gérev 6ncesi planlama ve organizasyon yoluyla sistematik bir

sekilde diizenleme gerektirir.

Kelime hazinesinin okudugunu anlama becerisini etkiledigi yapilan arastirmalarla tespit edilmistir (Albrechtsen
ve Haastrup, 2004; Freebody ve Anderson, 1983). Aarnoutse ve Van Leeuwe (1988) arastirmalarinda okudugunu
anlama, kelime hazinesi, okuma zevki ve okuma sikhgi degiskenleri arasinda iliskileri inceleyen bir model test
etmistir. Okudugunu anlama ve kelime hazinesinin gelisiminin ortak bir kaynaga sahip oldugu ortaya konurken,
okuma zevki ve sikhginin bagimsiz oldugu bulgusuna ulasiimistir. Diger bir arastirmada ise okuma testinden elde
edilen ortalama puanlarin %72'sinin kelime hazinesiyle agiklandigi ortaya konmustur (Staehr, 2008). Albrechtsen
ve Haastrup (2004) tarafindan yapilan arastirmada ise Ogrencilerin kelime testleriyle okudugunu anlama

becerileri arasinda. 50-.85 oraninda iliski oldugu tespit edilmistir.
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Kelime hazinesinin okudugunu anlama becerisini etkiledigi yapilan arastirmalarla tespit edilirken bazi
arastirmalarda ise okudugunu anlama becerisinin kelime hazinesini gelistirdigi belirtiimektedir. Okudugunu
anlama becerisi kelime bilgisinin gelisimini kolaylastirabilir ve okudugunu anlama ile kelime bilgisi arasinda
karsilikli iliskilere neden olur (Brown, Waring ve Donkaewbua, 2008; Stanovich, 1986). Krashen (2003), okuma
programlarinin okuma akiciigini ve okuma becerilerini gelistirmeyi amagladigini ayni zamanda daha 6nce
karsilasilan dilbilgisi ve kelime bilgisini de pekistirdigini ifade etmektedir. Bu nedenle, okudugunu anlama becerisi
zayif olan cocuklar, kelime bilgisini akranlariyla ayni hizda gelistiremezler ¢linkii bagimsiz okuma yoluyla yeni
kelimeler 6grenme becerisinden yoksundurlar (Nagy, Herman ve Anderson, 1985). Stanovich (1986) zayif
okuyucularin iyi okuyuculardan daha basit kaynaklar ve daha az kitap okuma egiliminde olmalarindan dolayi
kelime hazinelerinin daha yavas gelistigini, iyi okuyucularin ise daha fazla okuduklarindan dolayi metinleri daha
iyi kavradiklarini ve kelime dagarciklarini gelistirdiklerini belirtmistir. Yapilan arastirmalarda okudugunu anlama
becerisinin kelime hazinesinin gelisimini etkiledigi tespit edilmistir (Cain ve Oakhill, 2011; Pigada ve Schmitt,
2006). Pigada ve Schmitt (2006) ikinci dil 6grenenlerin okuma yoluyla kelime hazinelerini gelistirdigini
belirtmektedir. Spencer ve Guillaume (2006) ikinci dil 6grenen zayif okuyucularin risk altinda olduklarini,
midahale edilmedigi takdirde siirecin ¢ok gerisinde kalacaklarini ifade etmektedir. Ponniah (2011) tarafindan
yapilan arastirmada, kelime hazinesi gelisiminin kelimelerin anlamlarini bilingli bir sekilde 6grenen 6grencilere
gore zamanini okumaya adayan 6grenciler lehine oldugu tespit edilmistir. Arastirma bulgularindan elde edilen
sonuglar dogrultusunda okuma becerilerinin kelime hazinesini etkiledigi tespit edilmistir. Okuma becerisinin
gelisimi icin kelime hazinesi 6n kosul olarak kabul edilirken ayni zamanda kelime hazinesinin gelisimi icin de

okuma becerisi 6n kosul olarak kabul edilmektedir (Watts, 1995).

Kelime bilgisi hem okudugunu anlama hem de yazma becerisini etkilemektedir. Bu dogrultuda arastirmaci ve
teorisyenler okuma ve yazma becerileri arasinda iliski oldugunu kabul etmislerdir ancak bu iliski bilissel olarak
birbiriyle ilgisizmis gibi sunulmustur (Tierney ve Leys, 1986). Bazi arastirmacilara gore okuyabilen fakat
yazamayan, yazabilen fakat okuyamayan bireylerin varligi okuma ve yazma becerilerinin ayrilabilirligini
gostermektedir (Boget ve Marcos, 1997). Okuma alici, yazma ifade edici bir dil becerisi olarak belirtilerek birbirine
z1t beceri olarak ifade edilmistir (Hennings, 1982). Diger bir gorlise gére okuma ve yazma becerilerinin birbiriyle
iliskili oldugu fakat bilissel olarak ayri beceriler oldugu belirtilmistir (Fitzgerald ve Shanahan, 2000). Resimlerin
ilk insanlar tarafindan iletisim araci oldugu kabul edilirse, yazma becerisiyle ilgili daha derin ¢alismalar okuma
sorunlarinin daha iyi anlasilmasini saglayabilir (Platt, 1977). Langer (1986) okuma ve yazma becerilerinin oldukga
benzer oldugunu fakat farkli bilissel baslangic noktalarinin yakindan iliski kurulmasini dnledigini belirtmistir.
Cunki yazar metin yazarken istedigi kelimeleri kullanirken okuyucunun ise anlam olusturmasi yazarin kullandigi
kelimelerle kisitlidir. Bazerman’a (1980) gore o6gretmenler Ogrencileri ilgi duyduklar disiplinlerin yazili
materyallerine, kisisel ve kamusal cikarlarin gesitli tartismalarina hazirlamak istiyorlarsa onlarin yeniden
dizenleme, yorum yapma ve okuma becerilerini gelistirmelidirler. Bazi arastirmalarda yazma becerisinin
okudugunu anlama becerisi tizerinde pozitif yonli etkisi oldugu tespit edilmistir (Collins, 1985; Culp ve Spann,
1984). Bazi arastirmalarda ise okudugunu anlama ve yazma becerileri arasinda pozitif yonlu iliski bulunmustur

(Koons, 2008; Ugur, 2018).

135



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 16 2022

Farkh kademelerdeki 6grencilerin kelime hazineleri, okudugunu anlama ve yazma becerileri arasinda iliskinin
incelendigi arastirmalar uluslararasi alanda sinirli sayidadir. Yapilan arastirmalarda kelime hazinesinin okudugunu
anlama becerisini etkiledigi belirlenirken; (Aarnoutse ve Van Leeuwe, 1988; Albrechtsen ve Haastrup, 2004;
Freebody ve Anderson, 1983; Staehr, 2008) okudugunu anlama becerisinin de kelime hazinesinin gelisimini
etkiledigi tespit edilmistir (Cain ve Oakhill, 2011; Okur, 2007; Pigada ve Schmitt, 2006; Ponniah, 2011). Bir kisim
arastirmada ise kelime hazinesi ve okudugunu anlama becerisi arasinda yuksek dizeyde iliski bulunmugstur
(Mezynski, 1983; Sternberg, 1987). Yapilan arastirmalarda kelime hazinesinin yazma becerisini etkiledigi ortaya
koyulurken (Olinghouse ve Leaird, 2009; Olinghouse ve Wilson, 2013) ayni zamanda yazma becerisinin de kelime
hazinesine etkisine dair arastirmalar yapilmistir (Duin ve Graves, 1987; Staehr, 2008). Diger taraftan, okudugunu
anlama ve yazma becerileri arasinda pozitif yonli iliski bulunurken (Koons, 2008; Ugur, 2018) ayni zamanda
yazma becerisinin okudugunu anlama becerisi tGzerinde pozitif yonli etkisi oldugu belirlenmistir (Collins, 1985;
Culp ve Spann, 1984). Kelime hazinesi iyi diizeyde olmayan 6grenciler dislncelerini, fikirlerini ve hayallerini
anlatmada sorun yasayacaklarindan dolayi ciimlelerinde yansittiklari anlam ¢ok sinirl diizeyde kalacaktir.
ilkokulda ®grencilerin okuma becerilerinin kazanimina yogunlasilarak yazma becerisinin edinimi gdz ardi
edilmistir. Bu anlayis 6grencilerin ¢oktan se¢meli sinavlarda basarili olmalarini saglayan fakat kendini ifade
etmede sorun yasayan bireyler olmalarina sebep olmustur. Bugiin okuma ve yazma becerilerinin iliskisi
egitimciler tarafindan tartisilmaktadir. Okuma ve yazma ilgisiz beceriler olarak algilanmaya ve 6gretilmeye devam
edilmeli midir? iyi okuyucularin iyi yazarlar, zayif okuyucularin zayif yazarlar, iyi yazarlarin iyi okuyucular, zayif
yazarlarin ise zayif okuyucular oldugu varsayilmal midir? gibi sorular bunlardan bazilaridir (Aulls, 1985). Bu agidan
yapilan arastirmanin yazma becerisinin gelisiminde onemli degiskenler olarak gorilen kelime hazinesi ve
okudugunu anlama becerilerinin, ayni zamanda kelime hazinesinin gelisiminde yazma ve okudugunu anlama
becerilerinin rolune iliskin alanyazina 6nemli katkilar saglayacagl disunilmektedir. Diger taraftan kelime
hazinesi, okudugunu anlama ve yazma becerileri arasindaki iliskiyi ayni anda inceleyen bir arastirma olmasi

acisindan da alanyazindaki boslugu dolduracagi beklenmektedir.

Bu arastirmanin amaci, ilkokul dordinca sinif 6grencilerinin kelime hazineleri, okudugunu anlama ve yazma

becerileri arasindaki iligkiyi incelemektir. Buna gore asagidaki arastirma sorularina cevap aranmigtir:

1. ilkokul dérdiincii sinif 6grencilerinin kelime hazineleri ve okudugunu anlama becerileri puanlarinin yazma
becerileri puanlarini yordama gtlicti nedir?

2. ilkokul dérdiincii sinif 6grencilerinin yazma ve okudugunu anlama becerileri puanlarinin kelime hazineleri
puanlarini yordama glicli nedir?

3. ilkokul dérdiincii sinif 8grencilerinin kelime hazinesi ve yazma becerileri puanlarinin okudugunu anlama beceri

puanlarini yordama glict nedir?
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YONTEM

Arastirma Modeli

Dordinct sinif 6grencilerinin kelime hazineleri, okudugunu anlama ve yazma becerileri arasindaki iliskileri
incelemeyi amaglayan bu calisma iliskisel arastirma deseninde tasarlanmistir. “iliskisel arastirma modeli iki ve
daha ¢ok sayidaki degisken arasindaki iliskileri betimlemek amaciyla yiritilen ve iliskilerin derinlemesine analiz

edildigi arastirmalardir.” (Karakaya, 2012, s.68).

Katilimcilar

Arastirmanin  katihmcilarini  Afyonkarahisar’da alti ilkokulda bulunan 175 doérdincli sinif 6grencisi
olusturmaktadir. Uygulamanin gergeklestirildigi okullar segkisiz 6rnekleme yontemlerinden basit segkisiz
ornekleme yoluyla belirlenmistir. Basit segkisiz 6rnekleme ydnteminde evrendeki bireylerin segilme olasiligi
aynidir ve bir bireyin secimi diger bireylerin segimini etkilememektedir (Buyukozturk, Kilig, Akglin, Karadeniz ve
Demirel, 2009). Arastirmaya katilan doérdiinci sinif 6grencilerinin 88’i kiz, 87’si erkektir. Ylzdelik dagilima

bakildiginda ise %50.3'U kiz iken %49.7’si erkektir.

Veri Toplama Araglari

Kelime Hazinesi Testi

Ogrencilerin kelime hazinesi diizeylerini 6lgmek amaciyla Bulut (2013) tarafindan gegerlik ve giivenirlik ¢alismasi
yapilan “Kelime Hazinesi Testi” kullaniimistir. Test, Milli Egitim Bakanligi'nin uygun buldugu Tiirk¢e ders
kitaplarinda yer alan metinlerdeki anahtar kelimelerden, s6z varligini gelistirmek igin kullanilan kelimelerden ve
Karadag’'in (2005) ilkogretim oOgrencilerine yonelik olusturdugu kelime siklik listelerinden yararlanilarak,
ilkégretim Tiirkge (1-5. Siniflar) Dersi Ogretim Programindaki dérdiincii sinif sé6z varligini gelistirme ile ilgili
kazanimlar dogrultusunda hazirlanmistir. Kelimelerin es, zit, gercek, mecaz, es sesli anlamlarini eslestirme,
dogru/yanlis, bosluk doldurma, yeni kelime tiretme, kelimenin farkli anlamlarini ciimlede kullanma ve bulmaca
gibi farkh tip sorulardan olusan test 6grencilerin kelime bilgisi basarilarini 6lgmeye yoneliktir. Uygulama
sonucunda madde ayirt edicilik indeksi diisiik olan maddeler testten ¢ikartilarak 50 maddelik forma ulasiimistir.
50 maddenin ayirt edicilik indeksinin .29 ile .66 arasinda degistigi ve alt ve lst %27’lik gruplar i¢in hesaplanan t
degerlerinin anlamh oldugu tespit edilmistir (p<.01). Testten elde edilen puanlarin ortalama gicligi .59 olarak
hesaplanmistir. Bu deger testin orta giigliikte bir test oldugu seklinde yorumlanabilir. Testin glivenirligine iliskin

bulgularda KR-20 degeri .93 olarak hesaplanmistir. Her bir madde iki puandir.

Okudugunu Anlama Testi

Ogrencilerin okudugunu anlama diizeylerini belirlemek icin Ulu (2017) tarafindan hazirlanan “Okudugunu Anlama
Testi” kullanilmistir. Test, hikaye edici ve bilgilendirici olmak Uzere iki metinden olusmaktadir. Her bir metne

yonelik onar tane agik uclu soru sorulmustur. Testin hazirlanmasi asagida verilen asamalarda gergeklestirilmistir:
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a) dordinct sinif Tarkge ders kitabindaki ve farkli kaynaklardaki metinlerin ve soru tirlerinin incelenmesi (metin
tird, konu, kelime sayisi, kazanim-soru iliskisi), b) kazanim, sinif diizeyi, konu ve anlam bitinluga, dil bilgisi ve
metin tiird gibi 6zellikler géz 6niinde bulundurularak farkli kitaplar incelendikten sonra dort oykileyici (Damar,
2011, s5.79-82; Damar, 2011, s5.115-118; Ferah, 2011, ss.13-20; Ozeren, 2013, ss5.39-42) ve (¢ bilgilendirici
(Genger, 2015, s5.36-39; Ozel ve Aldemir, 2015, ss.16-27; Tapan, Sirer ve Gengoglu, 2015, ss.10-13) metnin
secilmesi, c) metinlerin akademisyen ve sinif 6gretmenlerinden olusan sekiz kisilik uzman goériisiine sunularak
kontrol listesine (anlam bitunlGga, sinif seviyesi, dil bilgisi, acgik-anlasilir dil kullanimi vb. kriterler) gore
degerlendirilip en yiksek puanlanan ikiser metnin segilmesi, d) uzman gérisleri dogrultusunda éykileyici metin
olarak “Somurtkan Kiz“ (Damar, 2011, ss.79-82) ve bilgilendirici metin olarak “Doga Kisa Hazirlaniyor” (Genger,
2015, ss.36-39) metinlerinin segilmesi, e) metinlere gore farkh kazanimlara ait soru havuzunun olusturularak
uzman gorisiine sunulmasi ve elde edilen geribildirimler dogrultusunda kazanim sayisinin on bir kazanima
dustralmesi, f) soru sayisinin oykileyici metne ait 10 ve bilgilendirici metne ait 10 soru olmak tzere 20 soru
olarak tespit edilmesi ve deneme uygulamasinin yapilmasi, g) okudugunu anlama testine yénelik hazirlanan taslak
formdaki maddelerin anlasilabilir olmasi, soru-kazanim iliskisi, hedef-kitleye uygunlugu vb. agilardan uzmanlar
arasindaki uyum/uyumsuzluk oraninin belirlenerek kapsam gecerliginin .90 olarak hesaplanmasi, h) deneme

uygulama ve alan uzmanlarinin gérislerine gore teste son seklinin verilmesi.

Yanitlarin standart puanlara dénustirilmesinde, sorularin icerdigi bilissel diizeye gore Akyol (2012, s.100)
tarafindan gelistirilen puanlama anahtari kullanilmistir. Basit anlamaya dayal sorularda hi¢ cevaplanmayan
sorular 0, yari cevap verilen sorular 1, beklenen ancak eksik olan cevaplar 2 puan olarak degerlendirilirken derin
anlamaya dayali sorularda hi¢ cevap verilmeyen sorular 0, yari cevap verilen sorular 1, beklenen ancak eksik olan
cevaplar 2 ve tam ve etkili cevaplar 3 puan olarak degerlendirilmistir. Anlama testinin glvenirligi icin iki gézlemci

ayri ayri puanlama yapmislardir. Uyum saglanamayan veriler tekrar incelenerek uzlagsma saglanmistir.
6+1 Analitik Yazma ve Degerlendirme Olgegi

Sinif 6gretmenlerinin de gorislerinden yararlanilarak dordinci sinif Tirkge dersi 6gretim programinda yer alan
bir konu verilmistir. Ogrencilerden “Sokakta oyun oynarken bir bacagi sakatlanmis képek géren ¢ocuklarla” ilgili
metin yazmalari istenmistir. Hatirlatici olarak bacagi sakatlanmis bir kdpek resmi galisma kagidina konulmustur.
Tirkce dersinde 6grencilerin yazma diizeylerini belirlemek ve degerlendirmek icin ABD’de bulunan Kuzeybati
Bolgesel Egitim Laboratuari’ndaki (NWREL) arastirmacilar tarafindan gelistirilen, Ozkara (2007) tarafindan uzman
gorisleri dogrultusunda Tiirkge’ye uyarlanan “6+1 Analitik Yazma ve Degerlendirme Olgegi” kullaniimistir.
Olgegin gelistiriimesinde arastirmacilar Beaverton ve Oregon’daki 6gretmenlerle birlikte ¢alismislardir (Grundy,
1986, akt. Ozkara, 2007). Bu arac yedi alt boyuttan olusmaktadir. Bu boyutlar sirasiyla fikirler, organizasyon,
Uslup, kelime se¢imi, cimle akiciligl, imla ve sunumdur. Her alt boyut bes, {i¢ ve bir seklinde puanlandiriimaktadir.
Yazma puanlarinin giivenirligi icin arastirmacilar ve okuma yazma alaninda ¢alisan uzmanlar puanlama yapmislar,

puanlayicilar arasi glivenirlik katsayisi .90 olarak hesaplanmistir.
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Verilerin Toplanmasi

Arastirma izinleri, Afyon Kocatepe Universitesi, Bilimsel Arastirma ve Yayin Etik Kurulu'nun 04/02/2021 tarihli ve
60509273-929-E.5558 sayili yazisi ile alinmistir. Arastirmanin verileri, 2020-2021 egitim-6gretim yilinda
toplanmistir. Arastirmaya katilimda gonulliliik esasinin olmasina dikkat edilmistir. Veri toplama araglari 205
dordiinci sinif 6grencisine uygulanmistir. 30 veri seti ise bazi kisimlarin bos birakilmasi, bazi 6grencilerin
yazilarinin okunmamasi ve bazi verilerin ug deger niteligi tasimasindan dolayi degerlendirme disi birakilarak 175
veri seti Uzerinde islem vyapilmistir. Bir ders saati siUresinde Ogrenciler oOlgme araglarini

tamamlayamayacaklarindan 6lgme araglari farkl ders saatlerinde uygulanmistir.

Verilerin Analizi

Verilerin analizinde Pearson Moment Korelasyon Analizi ve Coklu Dogrusal Regresyon analizi kullaniimistir.
Analizden 6nce, ¢oklu dogrusal regresyon analizinin yapilabilmesi icin gerekli varsayimlar incelenmistir. Her
degiskene ait carpiklik ve basiklik degerlerinin uygun oldugu belirlenmistir. Alanyazinda g¢arpikhk ve basiklik
katsayilarinin -2 ile +2 arasinda olmasi, dagilimin normallik varsayimi igin yeterli kabul edilir (Field, 2009). Tek
yonli ve ¢ok yonliu ug degerlerin analiz edilmesinden sonra Kolmogorov-Smirnov normallik testi ile normal
dagihm varsayimi kalan veriler Gizerinde incelenmis ve veri setinin normal dagilim 6zelligi gésterdigi gbzlenmistir.
Ayrica ¢oklu baglanti problemi olup olmadigina da Varyans Buyitme Faktori (VIF) ve Durbin Watson degerleri
incelenerek karar verilmistir. Blylikoztirk’e (2009) gore, VIF degerinin 10’dan yiiksek olmasi yapilacak analizde
coklu baglanti problemi olabilecegine isaret etmektedir. Durbin Watson degerinin ise 1.50 ile 2.50 araliginda
olmasi ¢oklu baglanti sorunu olmadigi seklinde yorumlanmaktadir (Kalayci, 2009). Analiz sonucunda her (g alt
problem igin de VIF degerlerinin hicbirinin 10'dan biylk olmadig tespit edilmistir (birinci alt problem = 1.30,
ikinci alt problem = 1.17 ve G¢lnci alt problem = 1.34). Bu dogrultuda degiskenler arasinda ¢oklu baglanti sorunu

olmadigi icin veri analizinde regresyon analizi kullaniimigtir.

BULGULAR

Bu bélimde ilkokul dérdiincl sinif 6grencilerinin kelime hazineleri, okudugunu anlama ve yazma becerileri

arasindaki iliski diizeyine yonelik bulgulara yer verilmistir.

Tanimlayia ve iliskisel istatistikler

incelenen degiskenlerin ortalama, standart sapma ve korelasyon degerleri hesaplanarak Tablo 1'de sunulmustur.

Tablo 1. Degiskenlerin Ortalama, Standart Sapma ve Korelasyon Degerleri

X SS 1 2 3
1.Kelime hazinesi 76.48 20.88 -
2.0kudugunu anlama becerisi 22.21 10.03 48" -
3.Yazma becerisi 18.72 5.69 .50 38" -

*p<.05 **p<.01
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Tablo 1'de gorildiGga gibi kelime hazinesi, okudugunu anlama testi ve yazma 6lgegi degiskenleri arasinda anlamli
dizeyde pozitif iliskiler bulunmaktadir (p<.05). Veri toplama araglarindan alinan ortalama puanlar kelime

hazinesinden 76.48, okudugunu anlama becerisinden 22.21 ve yazma becerisinden 18.72'dir.

Birinci Alt Probleme iliskin Bulgular

Kelime hazinesi ve okudugunu anlama becerisinin yazma becerisini yordamasina iliskin regresyon analizi

sonuglari Tablo 2'de verilmistir.

Tablo 2. Kelime Hazinesi ve Okudugunu Anlama Becerilerinin Yazma Becerisini Yordamasina iliskin Regresyon

Analizi Sonuglari

B Standart B T P ikili Kismi
hata g r r
(Sabit) 7.68 1.40 5.45 .00
Kelime hazinesi A1 .02 A1 5.65 .00 .50 .39
Okudugunu anlama becerisi .10 .04 .18 2.52 .01 .38 .18
R=.53 R2=.28
F(2.172=34.022 p=.00

Tablo 2’ye gore yordayici degiskenler ile bagimli degisken arasindaki ikili ve kismi korelasyonlar incelendiginde,
kelime hazinesi ile yazma becerisi arasinda pozitif ve orta dizeyde (r=.50) bir iliski oldugu gorilmektedir.
Okudugunu anlama ile yazma becerisi arasinda pozitif ve orta diizeyde (r=.38) bir iliski oldugu goriilmektedir.
Regresyon katsayilarinin anlamhligina iliskin t-testi sonuglari incelendiginde, kelime hazinesi ve okudugunu
anlama becerisinin yazma becerisinin anlamli yordayicilari oldugu goriilmektedir. Kelime hazinesi ve okudugunu
anlama degiskenleriyle yazma becerisi arasinda anlamli iliski bulunmaktadir (R=.53, R?=.28, p <.01). iki degisken

birlikte, yazma becerisindeki toplam varyansin %28'ini agiklamaktadir.
ikinci Alt Probleme iligkin Bulgular

Yazma ve okudugunu anlama becerilerinin kelime hazinesini yordamasina iliskin regresyon analizi sonuglari Tablo
3'te verilmistir.

Tablo 3. Yazma ve Okudugunu Anlama Becerilerinin Kelime Hazinesini Yordamasina iliskin Regresyon Analizi

Sonuglari
B Standart B T [ ikili Kismi
hata g r r
(Sabit) 35.09 4.59 7.64 .00
Yazma becerisi 1.38 .24 37 5.65 .00 .50 .39
Okudugunu anlama becerisi .70 13 .33 5.05 .00 .48 .36
R=.59 R2=.35
F(2,172)=46.91 p=.00

Tablo 3'e gore yordayici degiskenler ile bagimli degisken arasindaki ikili ve kismi korelasyonlar incelendiginde,
yazma becerisi ile kelime hazinesi arasinda pozitif ve orta diizeyde bir iliski (r=.50) oldugu goérilmektedir.

Okudugunu anlama ile kelime hazinesi arasinda olumlu ve orta diizeyde bir iliski oldugu goriulmektedir (r=.48).
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Regresyon katsayilarinin anlamhhgina iliskin t-testi sonuglari incelendiginde, yazma ve okudugunu anlama
becerilerinin kelime hazinesi lizerinde anlamli yordayicilar oldugu gériilmektedir. Yazma ve okudugunu anlama
degiskenleriyle kelime hazinesi arasinda anlamli bir iliski bulunmaktadir (R=.59, R?=.35, p <.01). iki degisken

birlikte kelime hazinesindeki toplam varyansin %35'ini aciklamaktadir.
Ugiincii Alt Probleme iligkin Bulgular

Kelime hazinesi ve yazma becerisinin okudugunu anlama becerisini yordamasina iliskin regresyon analizi
sonuglari Tablo 4'te verilmistir.
Tablo 4. Kelime Hazinesi ve Yazma Becerisinin Okudugunu Anlama Becerisini Yordamasina iliskin Regresyon

Analizi Sonuglari

B Standart B T P ikili Kismi
hata g r r
(Sabit) 1.72 2.72 .63 .00
Kelime hazinesi .18 .03 .38 5.05 .00 48 .36
Yazma becerisi .33 .13 .19 2.52 .01 .38 .18
R=.51 R2=.26
F(2A17z)=30.21 p=.00

Tablo 4'e gore yordayici degiskenler ile bagimli degisken arasindaki ikili ve kismi korelasyonlar incelendiginde
kelime hazinesi ile okudugunu anlama becerisi arasinda pozitif ve orta dizeyde bir iliski (r=.48) gortlmektedir.
Yazma ve okudugunu anlama becerileri arasinda pozitif ve orta diizeyde (r=.38) bir iliski oldugu gérulmektedir.
Regresyon katsayilarinin anlamliligina iliskin t-testi sonuglari incelendiginde, kelime hazinesi ve yazma
becerilerinin okudugunu anlama becerisi Gzerinde anlamli yordayicilar oldugu gorilmektedir. Kelime hazinesi ve
yazma becerisi degiskenleriyle okudugunu anlama becerisi arasinda anlamli bir iliski bulunmaktadir (R=.59,

R?=.35, p <.01). iki degisken birlikte, okudugunu anlama becerisindeki toplam varyansin %35'ini agiklamaktadir.

TARTISMA ve SONUC

Bu arastirmada ilkokul doérdiinct sinif 6grencilerinin kelime hazineleri, okudugunu anlama ve yazma becerileri
arasindaki iliski incelenmektedir. Buna gore ilkokul dordiinci sinif 6grencilerinin kelime hazineleri ve okudugunu
anlama becerileri puanlarinin yazma becerileri puanlarini yordama glicl; yazma ve okudugunu anlama becerileri
puanlarinin kelime hazineleri puanlarini yordama glicii ve kelime hazinesi ve yazma becerileri puanlarinin
okudugunu anlama beceri puanlarini yordama gticl belirlenmeye calisiimistir. Elde edilen bulgulara gore kelime
hazinesinin yazma becerisini anlamh ve pozitif yonde yordadigi belirlenmistir. Arastirma bulgusu yapilan
arastirmalarla tutarhlik gostermektedir (Olinghouse ve Leaird, 2009; Olinghouse ve Wilson, 2013). Olinghouse ve
Wilson (2013) tarafindan yapilan arastirmada 6grencilerin yazilarinda konuyu secerken uygun kelimeleri dikkate
aldiklari ortaya konurken kelime hazinesinin 6nemli bir 6ngoriict oldugu fakat yazma niteligi ile aralarinda ¢ok az
iliski oldugu tespit edilmistir. Pikulski ve Templeton (2004) kelime hazinesi ile yazma becerisi arasinda yiksek
dizeyde iliski oldugunu belirterek 6gretmenlerin gorevinin c¢ocuklarin kelime hazinelerinin dil becerilerine
aktarimini saglamak oldugunu ifade etmektedir. Dagtas (2012) tarafindan yapilan arastirmada kelime ve kavram

havuzundan segerek yazma tekniginin 6grencilerin yazma becerilerine katkida bulundugu sonucuna ulasilimistir.
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Diger taraftan bu arastirmada kelime hazinesinin yazma becerisini okudugunu anlama becerisi Uzerinden
yordamasina iliskin hipotez de kabul edilmistir. Arastirmacilar 6grencilerin bildikleri kelimelerle yazma ve diger
dil becerilerini kullanabilmeleri i¢in kelime hazinesinin zenginlestirilmesi gerektigini ifade etmektedir (Cegen,
2017; Karadiiz ve Yildinm, 2011). 6, 7 ve 8. sinif dizeylerindeki 6grencilerin farkli ve soyut kelimeleri
kullanamamalarindan dolayr anlama ve anlatma becerilerinin niteliginin olumsuz etkilenmesi ile duygu ve
dustincelerini etkili bir bigimde dile getirememeleri bu ifadeyi destekler niteliktedir (Cer ve Turhan-Agrelim,

2016).

Arastirmada okudugunu anlama becerisinin yazma becerisini anlamli ve pozitif yonde yordadig tespit edilmistir.
Yapilan arastirmalarda okudugunu anlama ve yazma becerileri arasinda pozitif yonlu iliski bulunmustur (Koons,
2008; Ugur, 2018). Arastirmacilar okuma ve yazma becerilerinin ayrik beceriler olarak degil de birlikte
gelistirilmesi gerektigini vurgulamistir. Aulls’a (1985) gére okuma ve yazma siireglerinin gelistirilmesi bu becerileri
yasam boyunca dlzenli olarak kullanmaya, aktif katilima, anlami kontrol etmek igin bilgi ve stratejileri
dizenlemeye baglidir. Benzer bigimde Fitzgerald ve Shanahan (2000) da okuma ve yazma becerileri arasindaki
iliskinin tespit edilmesinin en mantikl yolunun okuma ve yazma becerilerinin gelisim asamalarini ve farkli
yeterlilik dizeylerinde okuma ve yazma iliskisinin teorik modellerini incelemek oldugunu ifade etmistir. Bas
(2006) okuma ortaminda elde edilen kelime hazinesinin dogrudan yazma ortamina aktarilabilecegini, yazma
becerisiyle olusturulan metinlerin dolayh olarak okuma igin de kullanilabilecegini ifade etmistir. Arastirma
sonuglarindan elde edilen bulgular dogrultusunda okudugunu anlama ve yazma becerilerine iliskin hem bilissel
beceri olarak basari hem de duyussal beceri olarak tutum boyutunda aralarinda iliski oldugu sdylenebilir. Bazi
arastirmacilar ise okuma ve yazma becerilerinin birbirinden farklilik gosterdigini dile getirmistir (Johnson, 2017;
Karadag ve Kurudayioglu, 2010). Benzer bicimde Karadag ve Kurudayioglu (2010) da okuma sirasinda alici kelime
hazinesi, yazma sirasinda uretici kelime hazinesi kullanildigini belirterek alici kelime hazinesinin uretici kelime
hazinesini igerdigini belirtmistir. Bu dogrultuda yazmada kullanilan kelimeler hafizada en gl¢gli baglarla

kaydedilmis olanlardir.

Arastirmada yazma becerisinin kelime hazinesini anlamli ve pozitif yonde yordadigi kabul edilmistir. Elde edilen
bulgu yapilan arastirmalarla tutarliik géstermektedir (Duin ve Graves, 1987; Staehr, 2008). Kelime ve kavrama
dayali etkinliklerin yapilmasi, 6grencilerin pasif kelime hazinelerini aktif hale getireceginden kullanilmayan
kelimelerin aktif hale gelmesi saglanacaktir (Dagtas, 2012). Bas (2006) seviyeye uygun bir deneme yazmak, bir
hikayenin sonug¢ bolimiini tamamlamak, cocuk gazete ve dergilerine yazi yazmak gibi bircok uygulamanin
g¢ocugun dretici s6z varhginin gelistiriimesine katki saglayabilecegini belirtmistir. Yaratici yazmaya dayal

etkinliklerin yapilmasi 6grencilerin kelime hazinelerinin zenginlesmesine katkida bulunacaktir.

Arastirmada okudugunu anlama becerisinin kelime hazinesini anlamli ve pozitif yonde etkiledigi belirlenmistir.
Arastirma bulgusu yapilan arastirmalarla tutarlilk gostermektedir (Cain ve Oakhill, 2011; Okur, 2007; Pigada ve
Schmitt, 2006; Ponniah, 2011). Okur’un (2007) okuma etkinliginin kavram gelisimi tzerine etkisini arastirdig

calismada 6grencilerin kelime hazinelerinde gelisme oldugu tespit edilmistir. Pigada ve Schmitt (2006) yaptigi
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arastirmada kapsamli okumanin 6grencinin metindeki kelimelerin imla, anlam ve gramer becerileri hakkinda
farkindahgini artirdigini tespit etmistir. Arastirmacilar okumanin, konusma ve yazma c¢alismalari gergevesinde
etkinlikler gergeklestirilerek kelimelerin aktiflegsecegini ve daha genis bir anlam degerinde ya da yelpazesinde
kullanilabilirlik kazanilabilecegini ifade etmektedir (Goger, 2015; Karatay, 2007). Bas (2006) alici kelime
hazinesinin bir hikaye ya da masal anlatmak, bir duslince yazisinin ana fikrini sdylemek, roman kahramanini olay,
cevre ve zaman uggeninde degerlendirebilmek vb. bircok uygulama ile okuma becerileri yoluyla aktiflesecegini

ifade etmistir.

Arastirmada kelime hazinesinin okudugunu anlama becerisini anlamli ve pozitif yonde yordadig belirlenmistir.
Bu bulgu yapilan arastirmalarin bulgulariyla tutarlilk gostermektedir (Aarnoutse ve Van Leeuwe, 1988;
Albrechtsen ve Hasstrup, 2004; Freebody ve Anderson, 1983; Staehr, 2008). Diger taraftan yapilan arastirmalarda
kelime hazinesi ve okudugunu anlama becerisi arasinda yiksek diizeyde iliski bulunmustur (Mezynski, 1983;
Sternberg, 1987). Bu konuda arastirmacilar farkl gorusler sunsalar da ortak fikre sahip olduklari konu kelime
hazinesinin okudugunu anlama becerisini etkiledigidir. Bu dogrultuda Gough ve Tunmer (1986) kelime bilgisinin
anlamadaki rolini vurgulamistir fakat kelime bilgisinin 6neminin goéz ardi edildigini, Ruddell (1994) ise kelime
bilgisi ile anlama becerisi arasindaki karmasik iliski hakkinda ¢ok az bilgi oldugunu ifade etmislerdir. Metin
icerisindeki anlam ifadelerini ¢6ziimleyebilmek, metni yorumlayabilmek ve metin aracilifiyla bazi bilissel
etkinlikleri gerceklestirebilmek icin oOncelikle kelimelerin ve clmlelerin anlam evrelerinin belirlenmesi
gerekmektedir (Aydin-Yilmaz, 2007). Ogrencilere kazandirilacak anlamaya iliskin yeterlikler arasinda kelime
tliretme yollarindan yararlanarak kelime hazinesini zenginlestirebilme, bilinmeyen kelimelerin anlamlarini s6ziin
gelisinden ya da kelimelerin yapisindan gikarabilme gelmektedir (Kavcar, Oguzkan ve Hasirci, 2016). Okuma
siirecinde metnin igerigi, olaylarin akisi, analizi, kahramanlarin betimlenmesi gibi 6lcutler istendigi icin kelime
Ogretimi en son kullanilan etkinlikler arasinda yer almaktadir. Diger taraftan kitaplarda ¢ocugun seviyesinin
Ustiinde kelimelere rastlanmasi ya da kelimelerin yanls taninmasi okuma sirecinde kelime 6grenimini

zorlastirmaktadir (Glines, 2015; Yalgin, 2002; Yildiz ve Okur, 2010).

Arastirmada yazma becerisinin okudugunu anlama becerisini anlamli ve pozitif yonde yordadigi belirlenmistir.
Arastirma bulgusu yapilan arastirmalarla tutarlilik géstermektedir (Collins, 1985; Culp ve Spann, 1984). Yazma
gorevleri 6grencilerin algisal okuyucu olmalarina yardimci olabilir. Yazdiklarini okuma slizgecinden gegirerek ne
yazip yazmayacaklari hakkinda diisinmelerini saglar (Bazerman, 1980). Blackburn (1984) cocuklarin okuma ve
yazma becerileri arasindaki iliskinin farkinda olduklarini belirterek onlara iyi okur olmak icin ne yapilmasi gerektigi
soruldugunda sik sik “bir kitap yaz” seklinde cevap verdiklerini tespit etmistir. Arastirmalardan elde edilen
bulgular dogrultusunda okuma ve yazma siregleri arasindaki ortak zeminin 6gretmenler tarafindan hazirlanmasi

ve gelistirilmesi gerektigi ileri strilebilir.

Bu arastirmanin amaci, ilkokul dérdinci sinif 6grencilerinin kelime hazineleri, okudugunu anlama ve yazma
becerileri arasindaki iliskiyi incelemektir. Ayrica kelime hazineleri ve okudugunu anlama becerilerinin yazma

becerilerini, okudugunu anlama ve yazma becerilerinin kelime hazinelerini, kelime hazineleri ve yazma
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becerilerinin okudugunu anlama becerilerini yordama giicini belirlemektir. Elde edilen sonuglara gére dérdinci
sinif 6grencilerinin kelime hazineleri ve okudugunu anlama becerilerinin yazma becerileri lzerinde, yazma ve
okudugunu anlama becerilerinin kelime hazineleri Uzerinde anlamli ve pozitif bir etkiye sahip oldugu
gorialmustdr. Ayrica kelime hazineleri ve yazma becerilerinin okudugunu anlama becerileri tGzerinde pozitif ve
anlamli bir etkiye sahip oldugu bulgusuna ulagiimistir. Kelime hazinesi her okudugunu anlama ve yazma
becerilerinin gelistiriimesinde 6nemli bir degisken olarak kabul edilirken (Aarnoutse ve Van Leeuwe, 1988;
Albrechtsen ve Haastrup, 2004; Olinghouse ve Leaird, 2009; Olinghouse ve Wilson, 2013) ayni zamanda bu iki
becerinin kelime hazinesini etkiledigi (Cain ve Oakhill, 2011; Duin ve Graves, 1987; Okur, 2007; Staehr, 2008)

yapilan arastirmalarla test edilmistir.

ONERILER

Arastirmacilara Yonelik Oneriler

Gerek kelime hazinesi ve okudugunu anlama becerisinin yazma becerisi izerinde gerekse yazma ve okudugunu
anlama becerisinin kelime hazinesi tizerinde tesvik edici roli iyi degerlendirilerek 6grencilerin dil becerilerinin
gelisimi ve akademik basarilari agisindan énemli katkilar saglanabilir. Bu sonuglardan hareketle su énerilerde
bulunulabilir: Kelime hazinesinin ve okudugunu anlama becerisinin yazma becerisi tizerinde, okudugunu anlama
ve yazma becerilerinin kelime hazinesi lizerinde nasil bir pozitif etki olusturdugu ve bu etkinin sebepleri nitel
arastirmalarla derinlemesine arastirilarak ortaya konulabilir. Kelime hazinesinin ve okudugunu anlama
becerisinin yazma becerisi lzerinde, okudugunu anlama ve yazma becerilerinin kelime hazinesi tzerindeki
etkisine iliskin tim sonuglar, bagimli degiskenleri etkileyen farkh degiskenlerin oldugunu goéstermektedir. Bu

dogrultuda modele eklenecek farkli degiskenlerle model tekrar test edilebilir.

Uygulayicilara Yonelik Oneriler

Ogrencilerin kelime hazineleri, okudugunu anlama ve yazma becerileri arasinda anlamli diizeyde pozitif iliskiler
bulunmustur. Ogrencilerin yazma siirecinde fikirlerini daha nitelikli ifade etmeleri ve okuduklarini eksiksiz ve
dogru bicimde anlamalari amaciyla kelime hazineleri genisletilmelidir. Bu dogrultuda ders kitaplarinda bulunan
anlami bilinmeyen kelimeler tzerinde ¢alisilmali, s6zlik kullaniimali, bulmaca gibi etkinliklere yer verilmelidir.
Ogrencilerin kelime hazinelerini gelistirmek amaciyla egitici sesli okuma etkinliklerini kullanma, kelime tiiretme
¢alismalari yapma, kelime 6grenme stratejisinin uygulanmasini 6gretme ve modelleme, okumaya tesvik etme,
iliskilendirici yontem, parmak yontemi, gruplama yéntemi, dogrudan kelime 6gretimi, kavram gelistirme, 6n
yasantilarla iliskilendirme, 6zetleme, yansitma, anlam analizi, kelime gruplandirma, bilgisayar destekli 6gretim,
beyin firtinasi teknigi kullanilmalidir (Akyol, 2013; Pikulski ve Templeton, 2004; Yelbay, 2015). Bazi metinler,
okuyucunun kelimeleri anlamasina veya 6grenmesine izin verecek kadar zengin olmayabilir (Jenkins, Stein ve
Wysocki, 1984). Bu nedenle metinler kelime bakimindan nitelikli degilse okuma stireci okuyucularin kelime
bilgisinin gelisimini dnemli Olglide etkilememektedir. Okudugunu anlamayan bireyleri yazma siirecinde anlam

zinciri olusturmakta zorlamaktadir. Ayrica yazma siirecinde disiincelerini ifade edemeyen bireylerin okudugunu
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anlama sirecinde iliski kurma, 6zetleme ve agiklama yapmalari zorlasacagindan ilkokul birinci siniftan itibaren
okudugunu anlama ve yazma becerileri birbirini destekler nitelikte etkinliklerle yirittlmelidir. Okuma siirecinde
edindikleri kelimeleri yazilarinda kullanmalarindan dolayi pasif halde bulunan kelimeler aktif duruma gegecektir.
Bu dogrultuda yazma ve okudugunu anlamayi iceren etkinlikler kelime hazinesini gelistirmek icin yapilacak

calismalar olarak 6nerilebilir.

ETiK METNi

Arastirmada gerekli izinler alinmistir (Afyon Kocatepe Universitesi, Bilimsel Arastirma ve Yayin Etik Kurulu'nun
degerlendirme kararinin tarihi=04.02.2021, sayl numarasi= 60509273-929-E.5558). Makalede dergi yazim
kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina uyulmustur. Makale ile ilgili

dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Bu arastirmada birinci yazar %50 ikinci yazar %50 oraninda katkida bulunmustur.

Makalede yazarlar arasinda herhangi bir ¢ikar catismasi mevcut degildir.
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