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ABSTRACT

In this research, the teaching processes of Turkish language and literature, language-expression,
mathematics, geometry, physics, accounting in companies, office programs in computers, legal
services, legal secretariat, entrepreneurship and business management courses are described.
The study, which describes the teaching-learning process of general and vocational courses, was
carried out with a "cumulative case" study for 3 years and 5 terms. In the research, the annual
plans of 24 teachers were examined and the lessons of these teachers were observed by 94
teacher candidates for 993 lesson hours. With the content analysis of the teachers' annual plans
and the written observations of the teacher candidates, the themes of "teaching method-
technique", "teaching tools" and "assessment tools" emerged. Teachers included teaching
methods such as lecturing, question-answer, commentary, case study, problem solving and
demonstration in their annual plans. In the classroom observations, it was determined that the
teachers mostly used lecturing, testing, question-answer, and dictation methods in their lessons.
In annual plans, course tools such as course book, presentation, tests, Eba materials, dictionary
and spelling guide, concept maps and magazines were written. However, it was determined that
the teachers used textbooks, tests and slides in their lessons, and it was observed that some of
them did not use any materials. It has been revealed that teachers also use assessment tools such
as multiple-choice and short-answer tests, written exams, and mixed exams in their teaching,
which they specify in their annual plans. Although the years and students have changed, it has
been revealed that the teachers use similar annual plans, teaching methods, teaching materials
and assessment tools in their lessons. In addition, it has been determined that teachers who
teach different courses in different schools with different students, use similar annual plans,
teaching methods, lesson design and assessment tools in the teaching-learning process of their
lessons.

Keywords: High school courses, assessment tools, teaching materials, teaching methods, high
school teachers.
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INTRODUCTION

Education is the most important and mysterious force that transforms an individual into a culturally developed
human being. Despite all the problems and undesirable results in the field of education, it is not possible for
societies to give up on their roles of raising individuals. For this reason, it is a natural duty and a necessity for all
education stakeholders to consider educating the teacher, who is at the center of human education, as well as

educating the whole society.

In every place that we mention about society, educated people are an indispensable basic need and it seems
possible to meet this need only with qualified teachers. It is mainly the teachers’ responsibility to educate
people, who are the most valuable resource (Ozcan, 2011). Teachers, who determine the success and the
direction of an education system, must have general knowledge, have the necessary equipment related to their
field and teaching profession knowledge and skills (Sen & Erisen, 2002; Akgiin, 2016). "General Competencies
for the Teaching Profession" which was accepted in 2006 after long struggles includes the parts like personal
and professional values - professional development, getting to know the student, monitoring, and evaluating
the teaching-learning process; school, family and community relations, and curriculum and content information
in general (MEB; 2017d:6-7). According to the "Teacher Strategy Document” (2017-2023), which determines
what qualifications teachers should have, describes the most important purpose of education systems as to
raise free individuals who are beneficial to the society, observe the values of the society, have effective
communication skills, adapt to change, gain the skills to access and benefit from learning resources, use
communication technologies effectively and have 21st century skills (MEB, 2017e). Today, the aims of
education require choosing educational methods that promote active cognition that develops learning skills,
creative use of knowledge, self-assessment skills, cooperation, and tolerance to different perspectives.
Interactive teaching methods help accomplish these tasks and enable collaboration between teachers and

students (Cunska & Savicka, 2012).

No matter what educational understanding or system, the most important and unique purpose of the teacher,
who plans, implements, and evaluates the teaching-learning process, is to help the individual realize learning.
In order for teachers to fulfil these duties, they must acquire the qualifications, knowledge, skills and attitudes
required by the age, and use the new learning theories required by educational sciences in the teaching-
learning environment. In this context, today's understanding of education expects teachers to use
contemporary teaching methods in which students are at the center of teaching and learning (Timur & imer,
2017). Since the plan or design made by teachers by bringing together all the teaching-learning variables to
realize learning at the highest level has not been implemented yet, it cannot go beyond an abstract meaning. In
this abstract structure, teachers first set learning goals, select and change resources, group and plan how
various types of assessment tools will be used. In this abstract planning, teachers are expected to reflect
students and their needs, experiences and strengths rather than reflecting their own ideals. Teachers organize

the teaching-learning process to include tasks, activities, and experiences that support students' learning in a
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set of short- and long-term goals. All plans, whether annual, unit, or daily or lesson plans, should focus on what

teachers and students will do together in their learning environment (Sykes & Wilson, 2015).

The most important guide for teachers in planning the teaching process is the curriculum of the lessons and
their own professional knowledge and skills. While guiding the teachers, the curriculum gives basic information
about the teaching methods, lesson materials, assessment-evaluation approaches that they will use in the
lessons and gives examples when necessary. In these programs, it is emphasized that teachers should diversify
their teaching-learning ways in accordance with the characteristics of the students. Also in these programs, it is
stated that teachers should provide guidance to students that will allow them to use their own learning paths
instead of teaching them directly. In addition, it is stated that teachers should make arrangements with the
students to take an active role in every stage of the teaching-learning process (MEB, 2011a; MEB, 2011b; MEB,
2011c; MEB, 2017a; MEB, 2017b; MEB, 2017c). Under any circumstances, the way to effective learning is
through effective teachers and effective teaching (Dinger et al., 2013). When Darling-Hammond (2000:31-33)
stated that there is a significant relationship between student achievement and teacher quality, he also
determined that the variability in student achievement was largely (40% to 60%) explained by the quality of the
teacher. Moreover, Tatar (2004) stated that every stage of education from primary school to university is
important, therefore, educators who carry out educational activities at all levels have to be effective. In the
study of Hake (1998), the average success rate of the students in the classes in which the classical teaching
method was applied was 22%; it was determined that the average success of the students increased by 52% in
the classes where any of the active learning methods were applied. Research results in the curriculum and in
the field of educational sciences emphasize that the student-centered teaching-learning approach is more
efficient and effective. Despite this situation, it has been determined in many studies that teachers mainly use
methods-techniques such as lecturing, question-answer, problem solving, brainstorming, learning with the help
of definitions, teaching by analysis, teaching with the help of rules. It was also found that these teachers were
insufficient to use cooperative and project-based learning, show-and-make, simulation, teaching by
experiment, teaching with games, technology-supported teaching methods and techniques. In these studies, it
was revealed that teachers teach with a theoretical approach and mostly use methods such as direct
instruction and question-answer in the teaching process (Adigiizel, 2009; Aktepe, et al., 2015; Avcu, 2017;
Bozpolat et al., 2016; Demir, 2018; Demirkan & Saragoglu, 2016; Kayabasi, 2012; Tomal, 2004; Yesilyurt, 2014;
Yilmaz et al., 2005; Yulu, 2015; Ulger & Piyal, 2000).

Again, in these studies, it was determined that the teachers did not pay attention to the annual plans before
the lesson, did not prepare daily or lesson plans, and did not have sufficient knowledge about the use of
different methods and techniques regarding lesson activities. Saracalioglu et al. (2011) stated that high school
teachers' competencies related to the teaching-learning process are determined as moderate by students.
Again, in many studies, it has been determined that high school teachers use traditional teaching methods,
lesson tools and measurement tools in their lessons (Coffey & Gibbs, 2002; Konur & Konur, 2011). As Aktepe et

al. quoted from Godlad (2015:129), it was determined that the teachers used the direct instruction, did not
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make the students active in the teaching-learning process, had the information memorized, and did not carry
out cooperative learning activities. Students cannot learn a subject just by listening to what the teacher tells,
and they cannot learn history, science, literature, and other academic disciplines simply by hearing someone
tell them. Students need to gather the necessary evidence for learning, make inferences, understand their own
behaviour, have self-confidence, and do studies based on experience such as taking notes. Such experiences
help students develop a critical eye and enable them to become meaningful consumers and users of

information (Wilson & Peterson, 2006).

Despite many studies emphasizing that the most valuable elements of the teaching-learning process are the
teacher and the student, it is stated that the majority of teachers have problems in planning based on
programs and in applying the teaching methods required by the students’ age. Teachers are responsible for
monitoring all changes related to teaching-learning process. It has been revealed that they are not sufficient in
providing a variety of resources other than the textbooks, in understanding and applying the curriculum as a
whole, and thus they do not carry out the teaching-learning process as it should be (TED, 2009). In this respect,
teachers have important duties both inside and outside the classroom for a good teaching. Good teaching
theoretically encourages communication between students and teachers. It develops cooperation among
students. It is important to use active learning-teaching techniques and to give immediate feedback. In good
teaching, teachers define the time students will spend on their assignments and their high expectations from
students, respect different abilities and learning styles. They also use effectiveness, collaboration, diversity,

expectations, interaction, and responsibility as driving forces for good teaching (Chickering & Gamson, 1987).

In this study, it was determined whether the teachers used effective teaching methods-techniques while
teaching their lessons, whether they included course materials that would support student activity, and
whether they used assessment tools that would provide immediate feedback for a good teaching. In this
direction, the teachers' annual plans and course teaching processes were examined, and answers were sought

to the following questions.

Research Question

In this study, the question “How do high school teachers plan and teach their own lessons?” is addressed to
describe the way teachers organize the teaching-learning process of their own lessons. Based on this question,
teaching methods and techniques used by high school teachers in their annual plans and their own teaching
processes, the teaching materials and the tools and methods they preferred for evaluation were determined.
The study was conducted in 7 high schools (5 Anatolian and 2 vocational high schools) in the city center of
Burdur, in 5 terms covering the 2017-2019 academic years. The annual plans of the teachers in these schools
were examined as a document. Again, prospective teachers in the formation group who did teaching practice
(internship) in these schools made observations in the lessons of the teachers. During the whole process, in the
same schools, in the same classes and with the same teachers, 4-6 lesson hours were observed, 1 day a week,

within the scope of the "Teaching Practice" course. These observations lasted for 12 weeks and all observation
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records were examined. All studies carried out in different years and periods were carried out in the same
schools, in the same courses and in the classrooms of the same teachers. In this longitudinal study, which was
carried out without changing the school, lessons, and teacher, it was accepted that the prospective teachers
were impartial in their classroom observations and that they reflected the truth without disturbing the nature

of the classroom.

METHODOLOGY

Research Design

Long-term data were collected from various sources, including teachers' annual plans and in-class observations,
in different years and education periods, on how the lessons in high schools were taught, were brought
together, and the transition between them was examined. Moreover, findings were compared; the consistency
of the findings obtained at different times was checked and the integrity of the findings was interpreted
without interruption. The study continued for 3 years (between 2017-2019) and 5 terms and all research
process was organized with a "cumulative case study" pattern. As in the cumulative case study, in this study
conducted with the same high schools, the same courses and the same teachers, how the lessons were taught
was examined in depth and longitudinally; data were collected systematically and what happened in the real
education environment was examined (Paker, 2015; Davey, 2009). In the cumulative case study, the findings
gathered from different places at different times are brought together. This design can be carried out in the
form of prospective studies by collecting information from past studies and establishing a series of research at
different times in the past or future. Adequate qualification and comparability, and any means of aggregation

of the collected information constitute the “cumulative” part of this method (Aytach, 2012; Davey, 2009).
Research Group

This study sought answers on how high school teachers organize their teaching-learning processes in their
annual plans, which are organized according to their own curriculum and “Strengthening the Vocational
Education and Training System Project Modules” (MEGEP). Since these annual plans gave limited information
and examples regarding the implementation process of the lessons, the teaching processes of the same
teachers were also observed. In this research, how teachers organize the teaching processes of their lessons;
what kind of strategies, methods and techniques in the teaching-environment are used; which teaching
materials and assessment tools they used were determined by the observations of the teacher candidates in
the formation group.

The lessons observed, the number of teachers, observers, and the lesson hours in the study, in which the data

collection process was organized by document review and observation, are given in Table 1.
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Table 1. Descriptive Statistics of High School Lessons Observed

Number of Periods and Number of Observed

Observed Observers Total Number Lesson

Observed Lessons Teachers 1 2 3 4 5 of Observers Hours
1. Mathematics 5 4 3 4 4 4 19 209
2. Geometry 2 1 1 1 1 1 5 46
3. Turkish Language and Literature 7 4 3 4 3 5 19 214
4. Language and Expression 2 2 2 2 2 2 10 111
5. Physics 2 2 2 1 2 2 9 102
General Lessons 18 13 11 12 12 14 62 682
6. Accounting in Companies (Elective) 2 3 2 3 3 3 14 122
7. Office Programs on the Computer 1 1 1 1 1 1 5 54
8. Law Services 1 1 1 1 1 1 5 59
9. Entrepreneurship-Business Management 1 1 1 1 1 - 4 37
10. Law Secretariat 1 1 1 1 - 1 4 39
Vocational Lessons 6 7 6 7 6 6 32 311
TOTAL 24 20 17 19 18 20 94 993

According to Table 1, the lessons of 18 teachers, 682 lesson hours were observed with 62 different observers.
In the lessons of 6 teachers conducting vocational lessons, 32 different observers observed 311 lesson hours. In
the study, it was observed how 24 teachers organized the teaching-learning process in the classroom in 10
different lessons, with 94 observers (about 19 observers in each semester) for 993 class hours. In-class
observations were 171 hours (approximately 25%) in the 9th grade, 157 hours (approximately 23%) in the 10th
grade, 190 hours (approximately 28%) in the 11th grade, and 164 hours (approximately 24%) in the 12th grade.
The observations made by the teacher candidates who received formation training in the school experience
(internship) lessons covers a total of 7 high schools in the city center of Burdur. Observation studies in high
school classes were carried out with volunteer teacher candidates and it was accepted that they reflected the

truth in their written observations.

In addition, the teachers who were observed in their lessons were informed before the study and it was
considered that they voluntarily accepted the observation of their lessons. It was also accepted that these
teachers did not change the way their lessons were taught during the observation process, and they continued
to teach in the same way they taught before. In this sense, it was expected that the natural flow of teachers'
teaching processes would be preserved, and teachers and high school students were expected to get used to
in-class observer, so the observations made during the first 2 weeks were not included. In the study, in which
the entire teaching process of the courses was recorded in writing, the observations made by the prospective
teachers in the last two weeks were also excluded from the study. The prospective teachers made observation
between 4-14 hours in each lesson throughout the semester. In the study, the annual plans prepared by the
teachers of 5 general and 5 vocational lessons, and the observation forms used by the teacher candidates were

used as data collection tools.

Data Collection

In this study, qualitative data were collected in two different ways: observation and document review. The

formation group teacher candidates were asked to record their in-class observations in writing. A preliminary
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study was conducted on how teacher candidates would make observations and write them down. For this,
training activities were carried out during the first two weeks, and it was ensured that the teacher candidates
make accurate and realistic observations. With this process, pre-service teachers recorded all the work done in
the classroom in written form. Apart from in-class observations, teachers' annual plans were also collected and
examined on a voluntary basis. In addition, at the end of the semester, data were collected from prospective
teachers with a Likert-type questionnaire, which includes teaching methods-techniques, course materials and

measurement tools.
Data Analysis

The teacher candidates were trained on how to observe the teaching-learning environment, what to pay
attention to during the observation process, how to keep records during the observations, and a sample
application study has been made regarding these situations. In this study in which the teaching-learning
process of the lessons are recorded in written form from the beginning to the end, the studies on data

collection tools, data collection methods, data analysis and ensuring reliability are summarized in Figure 1.
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Figure 1. Qualitative Data Collection, Analysis and Reliability Ensuring Process

As given in Figure 1, the annual plans prepared by the teachers and the written observations of the prospective
teachers were examined first within itself and then each data source reciprocatively. With the analysis of the
data, three themes emerged as "teaching methods-techniques", "teaching tools and equipment" and
"assessment and evaluation tools". The observation data collected in the lessons in which more than one
observer took part at the same time (multiple observers belonging to the same teacher) were examined

together. At the same time, all the data made and brought together from lesson to lesson as words, sentences,

549



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 8, Issue:20 2023

paragraphs, events, situations, etc. were coded and analysed, in this way, themes were found from these
conceptual codes. A simple digitization was made on the qualitative data by giving the frequency (f) and

percentage (%) of the codes related to each theme.

Observations of prospective teachers continued for 5 terms, the same teachers and the same lessons were
observed in each term, lesson observations were brought together, all observation records were immediately
analysed by two independent researchers to prevent time-related data loss. At the end of each term, the data
coded by two independent (separate) researchers were analysed and themed. The coding control, which gave
the accuracy or internal consistency of this coding made by two independent researchers, was made with the

Miles & Huberman (2015) formula and the percentages of agreement obtained are given in Table 2.

Table 2. Percentages Reflecting the Consensus between Coders as A Result of The Coding Control

Percentage of agreement between coders (%)

1st term 2nd term 3rd term 4th term 5th term
2017 2018 2018 2019 2019
Observed Lessons (Autumn) (Spring) (Autumn) (Spring) (Autumn)
1. Mathematics 0,90 0,88 0,87 0,86 0,84
2. Geometry 0,92 0,88 0,87 0,87 0,85
3. Turkish Language and Literature 0,87 0,90 0,88 0,85 0,79
4. Language and Expression 0,88 0,87 0,78 0,86 0,82
5. Physics 0,84 0,88 0,87 0,86 0,90
6. Accoun'Flng in Companies 0,86 0,88 0,01 0,78 0,84
(Elective)
7. Office Programs on the 0,82 0,83 0,86 0,85 0,85
Computer
8. Law Services 0,85 0,77 0,84 0,83 0,84
.E hip-Busi
9. Entrepreneurship-Business 0,82 0,85 0,86 0,78 0,76
Management
10. Law Secretariat 0,85 0,86 0,78 0,88 0,81

It was determined that the agreement percentages between the two encoders were mostly 0.80 and above,
except for 7 values, and these values, which reflect the consensus between the coders, met the expected
(criterion) value of 0.80. It was determined that the values that did not meet the criterion value were found to
be in the range of 0.76-0.79, but these values were also very close to the desired value of 0.80 (Miles &
Huberman, 2015). Each researcher created his own code list independently from each other in the study of
coherence or consensus between coders, which shows the reliability of the qualitative part of this research.
After the qualitative data were coded by two independent coders and the percentage of agreement between
them was found, it was needed to find the agreement between the periods. For this, two researchers came
together and created a common code list from two separate code lists belonging to one period. This common
code list was compared with the common code list that emerged in the next period. The common code list that
emerged in each period was compared with the code list of the other period, and the percentage of agreement
between them was determined with the Miles & Huberman (2015) formula. These percentages of agreement

between periods are given in Table 3.
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Table 3. Percentages Reflecting the Concordance between Periods According to the Common Code List as A

Result of the Coding Audit

Compliance percentage between semesters (%)

1to2nd Ato 3rd B to 4th Cto 5th

Observed Lessons term: A term: B term: C term: D
1. Mathematics 0,87 0,88 0,89 0,86
2. Geometry 0,89 0,88 0,89 0,90
3. Turkish Language and Literature 0,83 0,89 0,85 0,79
4. Language and Expression 0,84 0,85 0,82 0,88
5. Physics 0,89 0,90 0,88 0,87
6. Accounting in Companies (Elective) 0,83 0,86 0,85 0,88
7. Office Programs on the Computer 0,86 0,78 0,85 0,89
8. Law Services 0,80 0,80 0,84 0,83
9. Entrepreneurship-Business Management 0,82 0,75 0,83 0,81
10. Law Secretariat 0,84 0,85 0,83 0,77

As seen in Table 3, the common code list created by coding the data obtained at the end of the 1st term was
compared with the common code list obtained in the 2nd term. The new code list that emerged as a result of
the comparison of the first two periods was called the list A. The codes obtained in the 3rd period of the
observations were compared with this list A and the new code list that emerged was accepted as the list B.
Coding control which gave internal consistency, was carried out by examining each semester with the code list
obtained from the previous period. At the end of these comparisons, it was determined that the percentages
obtained with the Miles & Huberman formula were in the range of 0.80-0.90. It was determined that the
concordance value remained in the range of 0.75-0.79 in 4 comparisons in the periods of only 4 lessons, and
since these results were close to the criterion (expected) value of 0.80, it was accepted that these
concordances were sufficient for the desired level. These results given in Table 2 are presented as evidence

that the internal consistency between the coding made at the end of each term and the next term is high.

In the study, it was determined that the coherence between the code lists of the coders belonging to one
period and the other period was higher than the common code list obtained from these lists. In this study,
apart from these two applications to determine the coding reliability of qualitative data, the consistency of the
codes that emerged in the observations and annual plans was also checked. In order to check the accuracy of
the codes and themes that emerged as a result of the content analysis of the observation records and annual
plans, a Likert type 5-grade “Inspection/Verification Form” was prepared. In this form, which was prepared
according to expert opinions and basic findings obtained from qualitative data, a list of teaching methods and
techniques, lessons materials and assessment-evaluation tools were prepared. The pre-test of this form was
made with 17 prospective teachers, and it was made available for application. This form was graded as
"always", "mostly", "sometimes", "rarely" and "never". The findings obtained from this form, which the
prospective teacher students filled out according to their observations, were expressed with frequency (f) and

percentage (%) and digitized at a simple level. The findings obtained from these tables were compared with the
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code list obtained from the observation findings of the teacher candidates. In order to determine whether a
total of 72 plans belonging to 3 different years implemented by 24 teachers differ according to the years, the
compatibility between them was determined. The concordance levels of these coherence values among all
teachers' annual plans varied between 0.88 and 0.93. According to these data, it can be said that the plans
made by the teachers in different years are similar to each other, and based on this similarity, the teachers use
the same plan every year. Compliance percentages of annual plans in terms of teaching method-technique,

lesson equipment and evaluation dimensions are given in detail in the findings.

The study was carried out within the scope of the teaching practice course, which is a legal and compulsory
course in education faculties. In this application, the author acted as the advisor of the prospective teachers.
Ethics committee report could not be obtained for the study because there were no ethics committee studies
at the university at the time of this study. However, voluntary participation of the observed teachers and
observer prospective teachers was ensured. For this, the classroom observations in the internship files
prepared by the teacher candidates and the annual plans of the teachers were examined. Both teachers and

teacher candidates were informed about this study and how to use the data sources.

FINDINGS

The annual plans prepared by the teachers based on the curriculum and the qualitative data that emerged

from the lesson observations of the teacher candidates were examined by content analysis and the findings

were given by theme.

Theme 1. Teaching Methods and Techniques

The findings that emerged as a result of examining the annual plans regarding the teaching methods and

techniques used by high school teachers in the teaching-learning process are given in Table 4.

Table 4. Methods and Techniques in High School Teachers' Annual Plans

General Lessons Vocational Lessons
[ [ —
Qo - [ ) < "
© - (%]
" Se o < = £33 o, 5¢=
= L'éb E g a0 wn 8 !ED I 8 [T =T}
® > ®® o 5 c9_. o o5 S §2E
s =25 2 5 c o S — < s [J]
E £ -~ o %5 " 2 c S a0 & 5@ &
[ = S o9 o © = @ v 0 o ©
c £ 234 S o 2 = o =] n o = [ pt
5 6 ¥£v 23 % SEY 3z £% = £5§=s
Teaching Methods-Techniques S 9o 5 Z S o — Ec w© c
g q S 0 RP& 85 =® g8E & 5§ 5 waz2
1. Lecturing (Teacher talk) + o+ + + + + + + + +
2. Question and answer (Test Solving) + o+ + + + + + + +
3. Application + 4+ + + + + P
4. Problem solving + 4+ +
5. Case study + + +
6. Brainstorm + +
7. Show-and-make + o+
8. Presentation path methods + 4+
9. Compare + o+
10. Analyzing + o+
11. Review + +
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12. Teaching with the help of definitions  + +

13. Teaching with the help of rules +

14. Inventive methods +

15. Key concept +
16. Inquiry research +
17. Induction +

18. Deduction +

19. Demonstration +
20. Experiment +
21. Observation +
22. Group work +

In the annual plans examined within the scope of the study, it was revealed that all teachers mainly wrote
teaching methods such as lecturing (Teacher talk), question-answer based on test-solving, practice, problem
solving, and case study. It was observed that the teachers who wrote many teaching methods and techniques
in their annual plans included 22 teaching ways except group work, and 5 teaching methods in vocational
lessons. However, they did not include an explanation or an example of how these teaching methods and

techniques were used in their annual plans.

In addition, it was determined that in the annual plans made by the same teachers in the same high schools for
3 different years for the same lessons did not generally change according to the semesters and years, and they
wrote the same teaching methods and techniques. Another finding was that teachers wrote the same methods
and techniques for all learning outcomes by copy-pasting for a year. It was observed that the percentages of
agreement between the teaching methods and techniques sections included in the annual plans made by the
teachers in 3 different years varied between 0.89 and 0.92. According to this finding, it was determined that
the teaching methods and techniques in the annual plans made by the teachers in different years did not
change at all, and they wrote largely similar methods and techniques in their annual plans every year. When
the curricula are examined, it is seen that how the lesson teaching process will be organized, which activities
will be used, etc. are explained. While different teaching ways in which students will be active are mentioned in
all programs, it has been revealed that the teaching methods and techniques that teachers include in their

annual plans are mostly teaching methods based on the teacher's speech, which makes the learner passive.

In order to determine whether the teachers used the teaching methods and techniques mentioned in their
annual plans, the classroom observations of the teacher candidates were used. The situation that emerged as a

result of the examination of this qualitative data source is given in Table 5.
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Table 5. Observation Results Regarding the Teaching Methods and Techniques Used in the Teaching-Learning

Process
Observed Teaching Methods and Techniques
Test
Question- (Questions) Writing
Observation Lecturing Answer Solving (Dictation)
Observed Lessons (Lesson Hours) f % f % f % f %
1. Mathematics 209 207 99 205 98 157 75 31 15
2. Geometry 46 45 98 43 94 36 78 11 24
3. Turkish Language and 214 210 98 205 96 81 38 19 9
Literature
4. Language and Expression 111 109 98 104 94 41 37 20 18
5. Physics 102 98 96 95 93 53 52 17 17
General Lessons Total 682 669 98 652 96 368 54 98 14
6. Accounting in Companies 122 115 94 112 92 40 33 13 11
(Elective)
7. Office Programs on the 54 46 85 4 78 2 a1 10 19
Computer
8. Law Services 59 56 95 52 88 20 34 9 15
9. Entrepreneurshlp and 37 36 98 35 95 21 57 3 21
Business Management
10. Law Secretariat 39 37 96 36 92 12 31 9 23
Vocational Lessons Total 311 290 93 277 89 115 37 49 16
TOTAL 993 959 97 929 94 483 49 147 15

Although they mention many teaching ways in their annual plans, it has been determined that all teachers in
different high schools and lessons generally structured the teaching process of their lessons through lecturing,
guestion-answer, test-solving, and writing (dictation) studies. In general lessons, it was determined that the
lecturing was observed at the level of 98%, the question-answer 96%, the test-solving at 54% and the dictation
at the level of 14%, and they were used together. When we look at the use of teaching methods and
techniques in vocational lessons, it has emerged as a result of observations that expression is 93%, question-
answer 89%, test-solving 37% and dictation 16%. When the general and vocational lessons are examined
together, it has been revealed that 97% of the lecturing, 94% of the question-answer, 49% of the test-solving
and 15% of the dictation are used. It can be seen from Table 4 and Table 5 that the teaching methods and
technigues mentioned by the teachers in their annual plans and the results obtained by the observations of the
prospective teachers do not match with each other. Considering these practices, it has been determined that
teachers use teacher-centered teaching methods such as lecturing (teacher talk), question-answer, test-solving
and dictation in all lessons, in all these different years and different periods. In this case, it has been revealed
that teachers do not use student-centered teaching methods mentioned in the curriculum, and they use very
few of the teaching methods that they include in their annual plans in the teaching-learning process of their

own lessons.

According to the observation results, it was determined that high school teachers did not organize the
teaching-learning process with expected and desired student-centered teaching approaches. In order to

determine whether the findings obtained from these observation data were coded correctly or not, the results
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of the quantitative inspection/validation form applied to the prospective teachers who made observations at

the end of the semester are given in Table 6.

Table 6. Findings Obtained from the Quantitative Inspection/Verification form Regarding Teaching Methods

and Techniques

Instructional Strategy- Always Mostly Sometimes Rarely Never
Method-Techniques

(n=125) f % f % f % f % f %
Lecturing 73 58 28 22 10 8 10 8 4 3
Solving Test 56 45 35 28 20 16 5 4 9 7
Question-Answer 16 13 38 30 52 42 8 6 11 9
Show and Make 8 6 20 16 36 29 26 21 35 28
Other 24 19 28 22 31 25 15 12 27 22

At the end of the study carried out to determine whether the qualitative observation results were recorded
correctly and the data were coded correctly, prospective teachers in the lessons observed that direct
instruction (Always+Mostly = approximately 80%), test-taking (73%), question-answer (46%), and show-and-
make (22%) were used all the time and most of the time. The results of this study, which was conducted for the
purpose of auditing and confirming the qualitative findings, are similar to the results given in Table 5. This
similarity is also important in terms of showing the consistency of the observation data and coding. In addition,
it is an interesting finding that teachers use test-solving and dictation as a method at the beginning of the

lesson until the end.
Theme 2. Course Tools and Materials

As a result of examining the annual plans of high school teachers regarding the teaching materials they use in

their lessons, the findings in Table 7 were reached.

Table 7. Course Tools and Materials in High School Teachers' Annual Plans

General Lessons Vocational Lessons
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Textbook + + + + + + + + + +
Projection (Presentation) + + + + + + + +
Multi-media tools + + + +
Worksheet (Sheet Test) + + +
EBA materials + + +
Dictionary, spelling guide, etc. + +
Concept map + +
Magazine, newspaper, video etc. + + +
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It can be seen from Table 7 that all the teachers in both general and vocational lessons wrote the textbook as a
teaching tool in their annual plans. It has also been determined that teachers wrote tools such as projection
(presentation), tests as worksheets, EBA materials, various dictionaries, concept maps and magazines in their
annual plans. It has also been revealed that teachers write the same lesson materials in their annual plans in
the same way, almost without changing them. The compliance levels between 0.90-093, where the lesson
materials written in the annual plans do not change much throughout the years, are also supported. This
finding revealed that although the teachers taught different students in different years, the lesson materials
they used were similar. In other words, by examining the annual plans, it was revealed that the teachers did

not change the lesson equipment and materials they used in the previous years but generally copied them.

Whether the teachers used these tools, which they mentioned in their annual plans, in the classroom
environment was revealed by the classroom observations made by the prospective teachers and the findings

are given in Table 8.

Table 8. Observations of the Teacher Candidates on the Lesson Materials Used in Teaching High School Courses

Teaching Tools Used

Test (Study or Slide Different
Observation Textbook Questions) Sheet (EBA*) Material Never
Observed Courses (Course Hours) f % f % f % f % f %
1. Mathematics 209 98 47 67 32 23 11 16 8 8 4
2. Geometry 46 7 15 12 26 17 37 6 13 7 15
3. Turkish Language and 214 81 38 23 11 62 29 11 5 36 17
Literature
4. Language and 111 41 37 31 28 14 13 11 10 13 12
Expression
5. Physics 102 25 25 31 30 40 39 - - 7 7
General Lessons Total 682 266 39 164 24 156 23 44 6 71 10
6. Accountingin 122 32 26 20 16 27 22 10 8 34 28
Companies (Elective)
7. Office Programs on the 54 14 2 3 15 21 39 ) i 12 99
Computer
8. Law Services 59 16 27 11 19 25 42 - - 7 12
9. Entrepreneurshlp and 37 3 2 7 19 9 2 i i 13 35
Business Management
10. Law Secretariat 39 11 28 6 15 14 36 - - 7 18
Vocational Lessons Total 311 81 26 50 16 96 31 10 3 73 24
TOTAL 993 347 35 214 22 252 25 54 5 144 15

* EBA; Tools such as ready-made course contents, video recordings, slides provided through the Education
Information Network (EBA) of the Ministry of National Education in Tiirkiye.

It has been determined that teachers working in different high schools use tools such as textbooks, test sheets,
and slides as a teaching tool in their lessons. According to the observation results of the prospective teachers, it
was observed that the textbook (test book) was used mostly in mathematics with 47% and in geometry with a
minimum of 15%. Considering the percentage of teachers who teach their lessons by solving tests, 32% of
Mathematics teachers, 30% of the physics teachers and 28% of the language-expression lesson teachers teach
their lessons by solving tests. It has been determined that the percentage of teaching by solving tests in other

lessons varies between 11% and 26%. It has also been determined that the level of using different materials is
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generally 5%. Again, in Table 8, it was revealed that 15% of the teachers did not use any materials in their
classes in general. In this study, it was determined that a test book was used, or a question was solved from a
test sheet rather than using a textbook in all lessons, especially in mathematics, Turkish language and

literature, and language and expression lessons.

It has been determined that the teaching tools mentioned by the teachers in their annual plans do not
generally match with the findings mentioned in the curriculum and with the observations of the teacher
candidates. While the curriculum suggests the use of a wide variety of tools, teachers included traditionally
used tools in their annual plans, and in practice, it was revealed that they did not generally use the tools they
mentioned in their annual plans. The most important finding in this situation is that the teachers do not
prepare materials that facilitate the learning of the students, but rather prefer ready-made materials such as
textbooks and slides that facilitate their own teaching. In other words, it was observed that in all lessons, the
teachers did not develop materials according to the students’ interests, the students did not use any materials,
they only had to watch and listen to the materials prepared and processed by the teacher. In addition, it was
determined that the teachers who wrote the same teaching methods and techniques in their annual plans
throughout all these different years included the same lesson tools and materials. It is possible to confirm that
the tools and materials written in the annual plans prepared by the teachers for 3 years are similar with the

0.90-0.92 coefficient of agreement between them.

The findings obtained from the quantitative observation form applied to check whether the prospective
teachers made their observations correctly and whether the qualitative data were analysed correctly are given

in Table 9.

Table 9. Findings Obtained from the Inspection / Verification form Regarding Teaching Tools and Materials

Teaching Tools Always Mostly Sometimes Rarely Never
(n=125) f % f % f % f % f %
Textbook 43 34 58 46 4 3 16 13 4 3
Study Sheet 4 3 14 11 14 11 10 8 83 66
Test (Question) Sheet 20 16 24 19 15 12 21 17 45 36
Smart Board (as projection; 53 42 % 2 26 21 i i 20 16

slide, presentation)

In order to check the accuracy of the prospective teachers' observations and therefore the qualitative analysis
made on these observation data, it was determined that approximately (always+mostly) 80% of the teachers
used the test book as a textbook, according to the inspection/verification form. Again, 35% of these teachers
mostly projected questions from the computer; it was revealed that 63% of them used the presentation (slide).
It can also be seen from Table 8 that this result agrees with the findings obtained from the qualitative
observations of the prospective teachers. In addition, it is possible to confirm with the percentage of
compliance determined in the range of 0.91-0.93, that the lesson tools and equipment mentioned by the

teachers in their annual plans do not change according to the years.
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Theme 3. Assessment and Evaluation Tools

Table 10 shows the findings about the assessment tools when the annual plans of the teachers and the lesson
observations of the teacher candidates are considered together under the guidance of the curriculum of the

lessons or the MEGEP teaching modules.

Table 10. Assessment Tools in High School Teachers' Annual Plans

General Lessons Vocational Lessons
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It has been determined that high school teachers mainly write multiple choice tests and short answer and
written exams in their annual plans. It has also been determined that the assessment tools given in the annual
plans are mostly prepared for determining the level (giving a report card grade). No information was included
regarding the monitoring and self-assessment in the teaching-learning process. In addition, the coherence
coefficient of the data in the assessment and evaluation section of the plans made in different years varied
between 0.90 and 0.92. This finding shows that the teachers wrote similar assessment tools in the annual plans

they conducted in different years and with different students.

The findings obtained in the study in which the information about the assessment tools in the annual plans of

the teachers were checked and verified with observations are given in Table 11.

Table 11. Observations of Prospective Teachers Regarding the Assessment Tools Used in Teaching High School

Courses
Mixed Exam
Multiple Written Homework T/F, Multiple choice-
Observation _ Choice Test Exam (Project)  Short answer etc.)
Observed Lessons (Course Hours)  f % f % f % f %
1. Mathematics 209 30 14 30 14 51 24 10 5
2. Geometry 46 6 13 9 20 17 37 11 24
3. Turkish Language and Literature 214 17 8 23 11 40 19 14 6
4. Language and Expression 111 11 10 15 14 24 22 10 9
5. Physics 102 15 15 22 22 39 38 13 13
General Lessons Total 682 79 12 99 15 171 25 58
6. Accounting in Companies (Elective) 122 32 26 44 14 - - 11
7. Office Programs on the Computer 54 8 15 22 24 18 33 10 19
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8. Law Services 59 7 12 19 21 24 41 21 36

9. Entrepreneurship and Business 37 10 27 9 16 4 1 7 19
Management

10. Law Secretariat 39 5 13 10 20 - - 11 28

Vocational Lessons Total 311 62 20 91 15 46 15 60 19

TOTAL 993 141 14 285 14 217 22 ]:81 12

In class observations of the prospective teachers revealed that the teachers used multiple choice tests, written
exams and homework (projects) to determine the success of the students. In addition, it has been determined
that teachers conduct an exam that we can call a mixed exam in which true/false, short-answer, fill-in-the-
blank, open-ended, and sometimes multiple-choice questions are included. In the annual plans prepared in
different years, it was determined that the assessment tools did not change at all throughout the years. It has
been revealed that the level of agreement between the mentioned assessment tools in these years is in the

range of 0.92-0.93.

The findings obtained in the study conducted for the purpose of controlling or confirming the findings in the

assessment and evaluation theme are given in Table 12.

Table 12. Findings Obtained from the Inspection / Verification form Regarding the Assessment Tools

Always Mostly Sometimes Rarely Never
Assessment Tools

(n=125) f % f % f % f % f %
Multiple Choice Test 79 63 21 17 14 11 3 2 8 6
Short Answer Test 48 38 33 30 21 17 13 10 10 8
Written Examination 40 32 30 24 26 21 16 13 13 10
Homework (As project) 36 29 23 18 25 20 15 12 26 21
Mixed Exam 30 24 26 21 30 24 31 25 8 6

The form, which includes the types of exams that teachers can use at every stage of the process, was filled in
by the teacher candidates. As can be seen in Table 12, it has been revealed that 80% of the teachers use
multiple choice tests and 68% use short answer tests all the time and most of the time. In addition, it was
determined that 56% of the same teachers used written examination, 56% used the homework given under the
name of the project, and 47% used mixed exams. It can be seen that this finding that teachers use traditional

assessment tools overlaps with the findings in Table 10 and 11.

CONCLUSION and DISCUSSION

Although the teachers prepared annual plans for 3 consecutive years, they included the same teaching
methods and techniques, the same teaching materials, and the same assessment tools in their annual plans. It
has been revealed that these annual plans are copies of each other with few changes compared to the previous
years. Although the study is about 5 general and 5 vocational courses taught in different types of high schools,

it was determined that all teachers, regardless of branch and school, wrote similar teaching methods and
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techniques, similar course materials and similar assessment tools in their annual plans. It was concluded that
the teachers' own annual plans did not change throughout the years, they were arranged in a similar way, and
the annual plans remained similar even though the courses and teachers changed based on the types of the
high schools. According to the results of the observation, it was revealed that the teachers generally did not
use the teaching methods and techniques they wrote in their annual plans, and they mostly used methods such

as lecturing, question-answer, test solving and writing a topic or concept in the teaching-learning process.

Again, the teaching methods and techniques used by the teachers in the teaching-learning process of their own
lessons have not changed over the years; observations revealed that teachers in different high schools and
branches also use almost similar teaching methods and techniques. It has been determined that teachers'
annual plans and in-class training practices do not match in terms of teaching methods and techniques. It is
surprising that all teachers use the same teaching methods in their lessons, even though there are different
years, different periods, different schools, different courses, different teachers, different administrations, and
different students. However, this surprising situation is confirmed by the research results in the literature that
high school teachers use teaching methods such as lecturing, test-solving and question-answer in the teaching-
learning process. (Adiglizel, 2009; Akgiin et al., 2015; Aliusta et al., 2015; Bardak & Karamustafaoglu, 2016;
Benek & Dogan, 2016; Bozpolat et al., 2016; Celikkaya & Kus, 2009; Demirkan & Saragoglu, 2016; Kayabasl,
2012; Karamustafaoglu et al., 2014; Kulak & Aypargasi, 2018; Oztiirk, 2004; Prgitz, 2021; Saracaloglu & Altin,
2020; Serin, 2008; Temizdz & Koca, 2010; Tomal, 2004; Ulger & Piyal, 2000; Yesilyurt, 2014; Yilmaz, Cihan &
Sahin, 2005).

Even though the schools, branches, courses, and students change, and teaching is done at different times and
places, it has been revealed that the teaching tools are not modified in the annual plans of high school
teachers. It was determined that almost all the teachers used the presentation through the course book,
worksheet (test sheet) and smart board (wall computer) during the teaching process of the lessons. Apart from
the similarity of the course materials used in general and vocational courses, the fact that teachers use similar
tools has also been revealed in many other studies (Aksak, 2019; Mete & Girgin, 2011; Bozkurt & Akalin, 2010;
Sahin, 2014; Yazlk, 2018; Yeler & Gurbuz, 2021).

It has been determined that high school teachers use tools such as multiple-choice test, short answer test,
written examination, and homework (project) in their annual plans as a basis for assessment and evaluation. As
a result of the observation of the teaching-learning process, it was revealed that the teachers used the same
tools to determine the level (giving grades). It has been determined that almost all high school teachers who
work in different schools and conduct different courses, as in teaching methods-techniques and course
materials, use multiple-choice, short-answer and long-answer (written examination) type exams when
evaluating students. It is confirmed by many research results that these assessment tools do not change
according to high school types, courses, and time (Acar-Erdol ve Yildizli, 2018; Akglnler, 2007; Balci, 2014;
Bozpolat, Ugurlu, Usta ve Simsek, 2016; Demir, 2018; Karatay ve Dilekgi, 2019; Kurudayioglu, Sahin ve Celik,
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2008; Mortazavizadeh, Nili, Isfahani ve Hassani, 2017; Turkyillmaz, 2008; Tanugur ve Ogan-Bekiroglu, 2018). At
the end of the study, it was determined that teachers were insufficient in using effective teaching methods and
techniques (Chickering & Gamson, 1987), presenting diversified course materials in their lessons, and using
assessment tools that could ensure immediate feedback-correction activities. It was also revealed that they

copied each other in preparing annual plans and had problems in complying with their own plans.

RECOMMENDATIONS

Teachers should be given in-service training on teaching methods-techniques, course materials and
measurement tools in order to increase their awareness of their own teaching processes and to diversify their
use in teaching and to ensure their effective use. Research on the usefulness and applicability of annual plans
made by teachers should be intensified. For this purpose, in-depth studies should be carried out on program

literacy and application consistency.

In the study, teachers in more than one school and the teaching process of the courses were examined. In
researches based on this study, more in-depth exploration studies should be conducted by focusing on one or a
few lessons instead of multiple schools, teachers and courses. Control and supervision mechanisms should be
established together with in-service training that annual plans should be made according to the characteristics
of the teachers' own students. It should be legally obligatory to rearrange the annual plans made at the

beginning of the education, taking into account the changes that occur during the process.

In the research, it has been revealed that teaching methods-techniques, course materials and measurement
tools that will realize effective learning in high school courses are not used. This result may be one of the most
important reasons for the failure of students especially in international, higher education entrance exams such
as PISA and TIMMS. No matter what assessment is made in a learning environment where learning does not
occur, it is unlikely that students will be successful. For this reason, the effect of teaching methods-techniques,

course materials and measurement tools on the desired learning level in high schools should be investigated.
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LiSE OGRETMENLERiNiN DERSLERINDE KULLANDIKLARI OGRETiM YONTEM-TEKNIKLERI,
DERS MATERYALLERI ve OLCME ARAGCLARI

0z

Bu arastirmada Tirk dili ve edebiyati, dil-anlatim, matematik, geometri, fizik dersleri ile
sirketlerde muhasebe, bilgisayarda ofis programlari, hukuk hizmetleri, hukuk sekreterligi,
girisimcilik ve isletme yénetimi derslerinin 6gretme sireci betimlenmistir. Genel ve mesleki
derslerin 6gretme-6grenme siirecinin betimlendigi ¢alisma 3 yil ve 5 dénem boyunca “birikimli
durum” calismasiyla ydratilmastir. Arastirmada 24 6gretmenin yillik planlari incelenmis ve
dgretmenlerin dersleri 94 6gretmen adayi tarafindan 993 ders saati gézlemistir. Ogretmenlerin
yillik planlari ve 6gretmen adaylarinin yazilh gézlemleri icerik analiziyle ile “6gretim yontem-
teknik”, “6gretim arag-geregleri” ve “6lgme araglar’” temalari ortaya cikmistir. Ogretmenler yillik
planlarina diiz anlatim, soru-cevap, takrir, 6rnek olay, problem ¢dzme, gosteri gibi 6gretim
yollarini yazmistir. Sinif ici gézlemlerde 6gretmenlerin derslerinde ¢ogunlukla anlatim, yaprak test
¢ozme, soru-cevap, yazdirma (dikte ettirme) yontemlerini kullandiklar belirlenmistir. Yillik
planlarda; ders kitabi, sunu, yaprak testleri, Eba materyalleri, s6zlik ve yazim kilavuzu, kavram
haritasi, dergi gibi ders araclari yazilmistir. Ancak 6gretmenlerin derslerinde ders kitabi, yaprak
test, slayt kullandiklari belirlenmis, bazilarinin ise materyal kullanmadigi gozlenmistir.
Ogretmenlerin yillik planlarinda belirttikleri coktan secmeli ve kisa cevapli test, yazili yoklama,
karma sinav gibi 6lgme araglarini 6gretimlerinde de kullandiklari ortaya ¢ikmistir. Yillar ve
ogrenciler degisse de 6gretmenlerin kendi derslerinde benzer yillik planlari, 6gretim yontemlerini,
ders araglarini ve 6lgme araglarini kullandiklari ortaya ¢ikmistir. Ayrica farkli okullarda, farkli
ogrencilerle ve farkh dersler isleyen 6gretmenlerin derslerinin 6gretme-6grenme sirecinde
benzer yillik planlari, 6gretim yontemlerini, ders ve 6lgme araclarini kullandiklari belirlenmistir.

Anahtar Kelimeler: Lise dersleri, 6gretim aracg-gerecleri, 6gretim yontemleri, 6lcme araclari, lise
o6gretmenleri
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GiRiS

Bireyi kiltlrel olarak gelisen varliga, insana donistiren en 6nemli ve en gizemli gli¢ egitimdir. Egitim alanindaki
tiim sikintilara ve istenmeyen sonuglara ragmen toplumlarin bireyi yetistirme islevinden vazgegmesi mimkin
degildir. Bu nedenle insan egitiminin odaginda yer alan 6gretmeni yetistirmenin tiim insanhgi yetistirmekle es

anlamli gérmek tiim egitim paydaslari i¢in dogal bir gérev ve zorunluluktur.

Toplumdan bahsettigimiz her yerde egitimli insan vazgecilmez temel bir ihtiyactir ve bu ihtiyacin
karsilanabilmesi ancak istenilen nitelikteki 6gretmenlerle mimkindir. En degerli kaynak olan insani egitmek
agirlikli olarak da égretmenin sorumlulugundadir (Ozcan, 2011). Bir egitim sisteminin basarisini ve yéninii
belirleyen 6gretmenlerin genel kiltlrlt, kendi alanlarinda ve 6gretmenlik meslek bilgi ve becerilerinde gerekli
donanima sahip olmasi gereklidir (Sen ve Erisen, 2002; Akgiin, 2016). Uzun ugraslardan sonra 2006 yilinda
belirlenen “Ogretmenlik Meslegi Genel Yeterlilikleri” genel olarak kisisel ve mesleki degerler - mesleki gelisim,
O0grenciyi tanima, 6gretme-6grenme siirecini izleme ve degerlendirme; okul, aile ve toplum iliskileri ile program
ve icerik bilgisi alanlarini icermektedir (MEB; 2017d:6-7). Ogretmen niteliklerinin neler olmasi gerektigini
belirleyen “Ogretmen Strateji Belgesi” ise (2017-2023) egitim sistemlerinin en énemli amacinin; topluma
faydali, toplumun degerlerini gozeten, etkili iletisim becerilerine sahip, degisime uyum saglayan, 6grenme
kaynaklarina erisme ve bunlardan yararlanma becerilerini kazanmis, iletisim teknolojilerini etkili kullanan,
kendisi ve toplumla barisik, 21. ylzyil becerilerine sahip, arastiran, sorgulayan ve elestirel diisiinen 6zgir

bireyler yetistirmek olarak belirlemistir (MEB, 2017e).

Glinimuzde egitimin amaclari, 6grenme becerilerini, bilginin yaratici kullanimini, 6z degerlendirme becerilerini,
isbirligini, farkl bakis acilarina hosgoriyl gelistiren aktif bilisi destekleyen egitim yontemlerinin segilmesini
gerektirmektedir. Etkilesimli 6gretim yontemleri, bu goérevlerin yerine getiriimesine yardimci olur ve

O6gretmenler ile 6grenciler arasinda isbirligini saglar (Cunska ve Savicka, 2012).

Hangi egitim anlayisi ya da sistemi olursa olsun 6gretme-6grenme siirecini planlayan, uygulayan ve
degerlendiren 6gretmenin en 6nemli ve biricik amaci bireyin 6grenmeyi gerceklestirmesine yardimci olmaktir.
Ogretmenlerin bu gérevlerini yerine getirebilmesi igin ¢agin gerektirdigi nitelikleri, bilgi, beceri ve tutumlari
kazanmis olmasi, egitim bilimlerinin gerektirdigi yeni 6grenme kuramlarini 6gretme-6grenme ortaminda
kullanmalari gerekir. Bu baglamda da glinimiiz egitim anlayisi 6gretmenlerin, 6grencinin 6gretme-6grenmenin
merkezinde oldugu cagdas 6gretim yontemlerini planlamasi ve uygulamalarinda kullanmasi beklemektedir

(Timur ve imer, 2017).

Ogretmenlerin 6grenmeyi en (st seviyede gerceklestirmeye yonelik tim dgretme-dgrenme degiskenlerini bir
araya getirerek yaptiklar plan ya da tasarim heniiz hayata gecirilmemis oldugundan soyut bir anlamdan 6teye
gecemez. Ogretmenler heniiz hayata gecmemis bu soyut yapida dncelikle 6grenme amaglari belirler, kaynaklari
secer ve degistirir, gruplama yapar ve cesitli tirde degerlendirmelerin nasil kullanilacagini planlar. Bu soyut

planlamada 6gretmenlerin ideallerini yansitmaktan ¢cok 6grencileri ve onlarin ihtiyaglarini, deneyimlerini, glicli
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yonlerini yansitmasi beklenir. Ogretmenler 6gretme-6grenme siirecini kisa ve uzun vadeli hedefler kiimesini
dgrencilerin égrenmesini destekleyen gorevler, etkinlikler ve deneyimleri icerecek sekilde diizenler. ister yillik,
Unite ve glinlik ya da isterse ders plani olsun tiim planlar 6gretmenlerin ve 6grencilerin 6grenme ortamlarinda

birlikte yapacaklarina odaklanmalidir (Sykes ve Wilson, 2015).

Ogretmenlerin 6gretim siirecini planlamalarindaki en énemli rehber derslerin 6gretim programlari ve kendi
mesleki bilgi ve becerileridir. Ders Ogretim programlari 6gretmenlere kilavuzluk yaparken derslerde
kullanacaklari 6gretim yollarinin, ders arag-gereglerinin, dlgme-degerlendirme yaklasimlarinin neler oldugu

konusunda temel bilgileri vermekte ve gerektiginde drneklendirmektedir.

Bu programlarda; oOgretmenlerin 6gretme-6grenme yollarini  6grencilerin  6zelliklerine uygun olarak
cesitlendirmeleri gerektigi vurgulanmaktadir. Yine bu programlarda; 6gretmenlerden 6grencilere dogrudan
O0gretmek yerine onlarin kendi 6g§renme yollarini kullanmalarina firsat verecek rehberligi yapmalari gerektigi
ifade edilmektedir. Ayrica 6gretmenlerin, 6grencileri 6gretme-6grenme slrecinin her asamasinda etkin rol
alacak dizenlemeleri yine 6grencilerle birlikte yapmalari gerektigi belirtilmektedir (MEB, 2011a; MEB, 2011b;
MEB, 2011c; MEB, 2017a; MEB, 2017b; MEB, 2017c).

Her ne olursa olsun etkili 6grenmenin yolu etkili 6gretmen ve etkin 6gretimden gegmektedir (Dinger, Goksu,
Takkag ve Yazici, 2013). Darling-Hammond (2000:31-33) 6grenci basarisi ile 6gretmen kalitesi arasinda anlamli
bir iliskinin varhigindan bahsederken 6grenci basarisindaki degiskenligin buyik bir oranda (%40 ila %60)
Ogretmenin niteligi tarafindan agiklandigini belirlemistir. Tatar (2004) ise ilkokuldan niversiteye kadar egitimin
onemli oldugunu, bu nedenle tim kademelerde egitim faaliyetini yirGten egiticilerin etkili olmak gibi bir
zorunluluklarinin var oldugunu ifade etmektedir. Hake (1998) calismasinda klasik 6gretim yontemi uygulanan
siniflarda 6grencilerin basari ortalamalarinin %22; aktif 6grenme ydntemlerinin herhangi birinin uygulandig
siniflarda 6grencilerin basari ortalamalarinin %52 arttigi belirlemistir. Derslerin 6gretim programlari ve egitim
bilimleri alaninda yapilan arastirma sonuglari 6grenci merkezli 6gretme-6grenme yaklasiminin daha verimli ve
etkili oldugunu vurgulamaktadir. Bu duruma ragmen bircok calismada 6gretmenlerin agirlikh olarak diz
anlatim, soru-cevap, problem ¢d6zme, beyin firtinasi, tanimlar yardimiyla 6grenme, analiz yoluyla 6gretim,
kurallar yardimiyla 6gretim, 6rnekler yoluyla 6gretim gibi yontem-teknikleri kullandiklari belirlenmistir. Yine bu
o6gretmenlerin isbirligine dayali ve proje tabanl 6grenme, gosterip-yaptirma, benzetim, deney yoluyla 6gretim,
oyunlarla 6gretim, teknoloji destekli 6gretim yontem ve tekniklerini kullanma yetersiz olduklari bulunmustur.
Bu calismalarda 6gretmenlerin teorik bir yaklasimla 6gretim yaptiklar ve 6gretim sirecinde ¢ogunlukla diz
anlatim ve soru-cevap gibi yontemleri kullandiklari ortaya ¢ikmistir (Adigtizel, 2009; Aktepe, et al., 2015; Avcu,
2017; Bozpolat et al., 2016; Demir, 2018; Demirkan & Saragoglu, 2016; Kayabasi, 2012; Tomal, 2004; Yesilyurt,
2014; Yiimaz et al., 2005; Yulu, 2015; Ulger & Piyal, 2000). Yine bu arastirmalarda 6gretmenlerin ders éncesi
yillik planlara dikkat etmedigi ve giinlik ya da ders plani yapmadiklari, ders etkinliklerine iliskin farkli yéntem ve
tekniklerin kullanimi konusunda yeterli diizeyde olmadiklari belirlenmistir. Saracalioglu, Gencel-Evin ve Cengel

(2011) lise 6gretmenlerinin 6gretme-6grenme sireci ile ilgili yeterliliklerinin 6grenciler tarafindan orta dizeyde
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oldugunu belirlemistir. Yine yapilan bircok calismada lise 6gretmenlerinin derslerinde geleneksel O6gretim
yollarini, ders araglari ile 6lgme araglarini kullandiklari belirlenmistir (Coffey ve Gibbs, 2002; Konur ve Konur,
2011). Aktepe, Tahiroglu ve Acer’'in Godlad’dan aktardigina gére (2015:129) 6gretmenlerin diz anlatim
yontemini kullandiklari, 6grencileri 6gretme-6grenme siirecinde etkin kilmadiklari, bilgiyi ezberlettikleri,

isbirligine dayali calismalar yapmadiklarini belirlemistir.

Ogrenciler herhangi bir konuyu sadece dgretmenin anlattigini dinleyerek égrenemeyecekleri gibi tarih, bilim,
edebiyat ve diger akademik disiplinleri de sadece birinin onlara anlattigini duyarak 6grenemezler. Ogrencilerin
O0grenme igin gerekli kanitlari bir araya getirmesi, ¢ikarimlar yapmasi, kendi davraniglarini anlamasi, kendine
glivenmesi, not almasi gibi deneyime dayali galismalari yapmalari gerekir. Bu tiir deneyimler, 6grencilerin
elestirel bir géz gelistirmelerine yardimci olur ve onlarin bilginin anlamli tiiketicisi ve kullanicisi olmalarini saglar

(Wilson ve Peterson, 2006).

Ogretme-dgrenme siirecinin en degerli 6gesinin dgretmen ve &grenci oldugunu vurgulayan bircok Ogretme-
o6grenme sirecinin en degerli unsurunun 6gretmen ve 6grenci oldugunu vurgulayan birgcok arastirmaya ragmen,
O0gretmenlerin biylk ¢ogunlugunun programa dayali planlama ve 6grenci yasinin gerektirdigi 6gretim
yontemlerini uygulamada sorun yasadiklari belirtiimektedir. Ogretmenler, dgretme-6grenme, dersler vb. ile
ilgili tim degisiklikleri izlemekle yukimltdirler. Ders kitaplari disinda gesitli kaynaklar saglama, programi bir
batin olarak anlama ve uygulama konusunda yeterli olmadiklari ve bu nedenle 6gretmenler 6gretme-6grenme

surecini olmasi gerektigi gibi yliritemedikleri ortaya ¢ikmistir (TED, 2009).

Bu acidan iyi bir 6gretim icin 6gretmenlere sinif iginde ve sinif disinda dnemli gérevler diismektedir. lyi 6gretim
teorik olarak dgrenciler ve 6gretmenler arasindaki iletisimi tesvik eder. Ogrenciler arasinda karsilikli olarak
isbirligini gelistirir. Aktif 6grenme-6gretme tekniklerini kullanmayi ve aninda geri bildirim verilmesini 6nemlidir.
iyi 6gretimde dgretmenler dgrencilerin gorevleri igin harcayacaklari zamani ve yiiksek beklentileri acikga belirtir.
Farkl yeteneklere ve 6grenme stillerine saygl duyar. Ayni zamanda iyi bir 6gretim icin itici bir giic olarak

etkinlik, isbirligi, cesitlilik, beklentiler, etkilesim ve sorumlulugu kullanir (Chickering ve Gamson, 1987).

Bu calismada 6gretmenlerin derslerini islerken etkili 6gretim ydntem-tekniklerini kullanip kullanmadiklari,
ogrenci etkinligini destekleyecek ders materyallerine yer verip vermedikleri ve iyi bir 6gretim icin aninda geri
bildirim saglayacak 6lgme araglarini kullanip kullanmadiklari belirlenmistir. Bu dogrultuda 6gretmenlerin yillik

planlari ve ders isleme siiregleri incelenerek asagidaki sorulara cevap aranmistir.

Arastirma Sorusu

Ogretmenlerin kendi derslerinin 6gretme-6grenme siirecini diizenleme bicimlerini betimlemek icin ¢alismada
“Lise o6gretmenleri kendi derslerini nasil planliyor ve isliyor?” sorusu ele alinmistir. Bu gergevede; lise
ogretmenlerinin yillik planlarinda ve kendi 6gretim siireglerinde kullandiklari 6gretim yontem-tekniklerini, ders

materyalini ve 6l¢me araclarini belirlemek amaglanmistir.
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Calisma 2017-2019 egitim-6gretim yillarini (3 yil) kapsayan 5 donemle, Burdur il merkezindeki 2 meslek lisesi ve
5 Anadolu lisesi olmak Uzere 7 ortadgretim (lise) okulunda gérev yapan 6gretmenlerin yillik planlari ve bu
okullara ogretmenlik uygulamasi (staj) yapan formasyon grubu 6gretmen adaylarinin derslerde yaptiklari
gozlemlerle sinirlandirilmistir. Tim bu siire¢ boyunca ayni okullarda, ayni derslerde ve ayni 6gretmenlerle
yapilan calismada “Ogretmenlik Uygulamasi” dersi kapsaminda hafta 1 giin olmak {izere 4-6 ders saati gézlem
yapilmis ve bu gozlemler 12 hafta stirmustir. Farkli yil ve dénemlerde yapilan tim calismalar ayni okullarda,
ayni derslerde ve ayni 6gretmenlerin siniflarinda yuratilmistir. Okul, ders ve o6gretmen degisikligine
gidilmeden uzunlamasina yapilan bu g¢alismada 6gretmen adaylarinin sinif i¢i gézlemlerinde tarafsiz olduklari,

sinifin dogasini bozmadan gergegi yansittiklari kabul edilmistir.
YONTEM
Arastirma Modeli

Calismada ortadgretim okullarinda gorev yapan 6gretmenlerin derslerini nasil islediklerini belirlemek igin
ogretmenlerin yillik planlari incelenmis ve derslerin 6gretme-6grenme siireci dogal ortaminda gézlenmistir.
Derslerin 6gretme-68renme siirecinin Covid 19 salgini 6ncesi (2017-2019 yillari arasinda 5 dénem boyunca)
izlendigi ¢alismada durum calismasi desenlerinden “Birikimli Durum Calismasi” deseni kullanilmigtir. Durum
calismalarinda; tek bir durum ya da olay derinlemesine ve uzunlamasina incelenir, gercek ortamda neler

olduguna sistematik bir sekilde toplanan veriler tizerinden bakilir (Paker, 2015; Davey, 2009).

“Birikimli Durum Calisma” deseni farkli zamanlarda birgcok mekandan toplanan veriler bir araya getirilir. Bu
desen geg¢miste yapilan galismalardaki bilgileri toplayarak gegmise yonelik ya da gelecekteki farkli zamanlar
icinde bir arastirmalar serisi kurarak ileriye yonelik ¢alismalar seklinde ydratllebilir. Yeterli bir nitelik ve
karsilastirilabilirlik ve toplanan bilginin bir araya getirilerek toplanmasini saglayan her tirlii yol bu yéntemin

“birikimli” kismini olusturur (Aytacli, 2012; Davey, 2009).

Liselerdeki derslerin nasil islendigine iliskin uzun soluklu olarak farkli vyillar ve egitim doénemlerinde,
ogretmenlerin yillik planlarindan ve ders ici gézlemlerden olmak lzere farkli kaynaklardan veriler toplanmis, bir
araya getirilmis, kendi butiinlGgl icinde incelenmis, bulgular karsilastiriimis ve farkli zamanlarda elde edilen

bulgularin tutarliligi denetlenmis ve bulgu bitinligini bozmadan yorumlanmustir.
Calisma Grubu

Lise 6gretmenlerinin ders dgretim programlarina ve “Mesleki Egitim ve Ogretim Sisteminin Giiclendirilmesi
Projesi Modaiillerine” (MEGEP) gore diizenlenen yillik planlarinda kendi derslerinin 6gretme-6grenme sireglerini
naslil diizenlediklerine iliskin ipuglari aranmistir. Bu yillik planlarin derslerin uygulama siirecine iliskin sinirl bilgi
ve Ornekler vermesi nedeniyle ayni Ogretmenlerin ders 6gretim siiregleri de godzlenmistir. Arastirmada

ogretmenlerin kendi derslerinin 6gretim sireclerini nasil diizenledigi, 6gretme-ortaminda ne tir strateji,
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yontem ve tekniklerini kullandigl; hangi 6gretim arag-gereglerini (materyalleri) ve hangi 6lgme araglarini
kullandigi yilik planlari ve 6gretmenlik uygulamasi (staj) yapan formasyon grubu Ogretmen adaylarinin

gozlemleri veri kaynagi olarak kullaniimistir.

Veri toplama siirecinin dokiiman inceleme ve gozlem kullanilarak diizenlendigi ¢alismada gozlenen dersler,

O0gretmenler ve gozlemci sayisi ile gdzlem yapilan ders saati Tablo 1’de verilmistir.

Tablo 1. Gézlem Yapilan Lise Derslerine iliskin Betimsel istatistikler

Gozlenen Donemler ve Gozlemci R D
Ogretmen Sayisi Toplam Gozlemci Gozlem Yap|.lan
Gozlem Yapilan Dersler Sayisi 1 2 3 4 5 saysi Ders saati

1. Matematik 5 4 3 4 4 4 19 209
2. Geometri 2 1 1 1 1 1 5 46
3. Tirk Dili ve Edebiyati 7 4 3 4 3 5 19 214
4. Dil ve Anlatim 2 2 2 2 2 2 10 111
5. Fizik 2 2 2 1 2 2 9 102
Genel Dersler 18 13 11 12 12 14 62 682
6. (S;;k;:ql:;;ie Muhasebe ) 3 ) 3 3 3 14 122
7. Bilgisayarda Ofis Programlari 1 1 1 1 1 1 5 54
8. Hukuk Hizmetleri 1 1 1 1 1 1 5 59
9. Girisimcilik ve isletme Y&netimi 1 1 1 1 1 - 4 37
10. Hukuk Sekreterligi 1 1 1 1 - 1 4 39
Mesleki Dersler 6 7 6 7 6 6 32 311
TOPLAM 24 20 17 19 18 20 94 993

Tablo 1’e gore genel dersleri ylriuten 18 6gretmen 62 ayri gozlemci ile 682 ders saati gozlenmistir. Mesleki
dersleri yurtten 6 6gretmenin derslerinde 32 ayri gbzlemci ile 311 ders saati gézlem yapilmistir. Calismada 10
farkh derste, 24 6gretmenin sinif ici 6gretme-6grenme siirecinde hangi yontem-teknik, hangi ders araglarini ve
hangi 6lgme araclarini kullandiklari 94 gézlemci ile 993 ders saati gozlenmistir. Ders ici gozlemler 9. sinifta 171

saat, 10. sinifta 157 saat, 11. sinifta 190 saat ve 12. sinifta 164 saat yapilmistir.

Veri Toplama Araglari

Formasyon egitimi alan 6gretmen adaylarinin 6gretmenlik deneyimi (staj) dersinde yaptiklari gézlemler Burdur
il merkezindeki toplam 7 liseyi kapsamaktadir. Lise derslerindeki gozlem c¢alismalari gonilli olan 6gretmen
adaylari ile yurutiilmas ve yazili olarak yaptiklari gézlemlerinde gergegi yansittiklari kabul edilmistir. Ayrica
derslerinde gozlem yapilan O6gretmenlere galisma 6ncesi bilgi verilmis ve derslerinin gézlenmesini gonllu
olarak kabul etmeleri dikkate alinmistir. Yine bu 6gretmenlerin gézlem sireci boyunca derslerinin isleme
bicimlerini degistirmedikleri, daha 6nce nasil ders isliyorlarsa ayni sekilde ders islemeye devam ettikleri kabul
edilmistir. Bu anlamda 6gretmenlerin ders isleme siireglerinin dogal akisinin korunmasi ve 6gretmenler ile lise

ogrencilerinin sinif ici gézlemciye alismalari beklenmis ve ilk 2 hafta boyunca yapilan gézlemler ¢alismaya dabhil
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edilmemistir. Derslerin O6gretim sirecinin bastan sona yazili olarak kayit altina aldigi ¢alismada 6gretmen

adaylarinin son iki hafta yaptiklari gézlemler de ¢alisma disinda tutulmustur.

Derslerde gbzlem yapan 6gretmen adayi 6grenciler donem boyunca (10 hafta) her derste 4-14 saat arasinda
gbzlem yapmistir. Okul deneyimi dersi (6gretmenlik staj uygulamasi) kapsaminda yiritilen ¢calismada 5 temel
ve 5 mesleki dersin 6gretmenlerinin hazirladigi yillik planlar ve 6gretmen adaylarinin kullandiklari gézlem

formlari veri toplama araglari olarak kullaniimistir.

Verilerin Toplanmasi

Bu ¢alismada gozlem ve dokiiman inceleme olmak uzere iki farkl sekilde nitel veri toplanmistir. Formasyon
grubu dgretmen adaylarindan ders ici gdzlemlerini yazili olarak kayit etmeleri istenmistir. Ogretmen adaylarinin
gozlemleri nasil yapacagi ve nasil yaziya gegirecekleri ile ilgili 6n ¢alisma yapilmistir. Bunun igin ilk iki hafta
boyunca egitim calismalari yapilarak 6gretmen adaylarinin dogru ve gergekgi gbzlemler yapmalari saglanmistir.
Bu suregle birlikte 6gretmen adaylari sinif icinde yapilan tiim ¢alismalari yazili kayit altina almistir. Ders igi
gozlemler disinda ayrica 6gretmenlerin yillik planlari yine gonillilik esasina gore toplanmis ve incelenmistir.
Ayrica donem sonunda ise 6gretmen adaylarindan 6gretim yontem-tekniklerini, ders arag-gereglerini ve 6lgme

araglariniiceren likert tipi anket ile veriler toplanmistir.

Verilerin Analizi

Bu calismada gozlem ve dokiiman inceleme olmak (zere iki farkh sekilde nitel veri toplanmistir. Formasyon
grubu dgretmen adaylarindan ders ici gézlemlerini yazili olarak kayit etmeleri istenmistir. Ogretmen adaylarinin
gozlemleri nasil yapacagi ve nasil yaziya gegirecekleri ile ilgili 6n ¢alisma yapilmigtir. Bunun igin ilk iki hafta
boyunca egitim calismalari yapilarak 6gretmen adaylarinin dogru ve gergekci gézlemler yapmalari saglanmistir.
Bu suregle birlikte 6gretmen adaylari sinif icinde yapilan tiim g¢alismalari yazili kayit altina almistir. Ders igi
gozlemler disinda ayrica 6gretmenlerin yillik planlari yine gonilliliik esasina gére toplanmis ve incelenmistir.
Ayrica dénem sonunda ise 6gretmen adaylarindan 6gretim yontem-tekniklerini, ders arag-gereglerini ve 6lgme

araglarini iceren likert tipi anket ile veriler toplanmistir.

Ogretmen adaylariyla &gretme-6grenme ortamini nasil gézleyecekleri, gézlem sirecinde nelere dikkat
edecekleri, gozlemlerde nasil kayit tutacaklari vb. durumlara iliskin olarak 6érnek uygulama galismasi yapilmistir.
Derslerin 6gretme-6grenme slirecinin bastan sona ayrintili bir sekilde yazili olarak kayit edildigi bu ¢alismada
veri toplama araglari, verilerin toplanmasi, analiz edilmesi ve glvenirligin saglanmasi ile ilgili yapilan ¢alismalar

Sekil 1’de 6zetlenmistir.
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Sekil 1’de verildigi gibi 6gretmenlerin hazirladiklar yillik planlari ve 6gretmen adaylarinin yazili gézlemleri
oncelikle kendi icinde daha sonra ise her bir veri kaynagi karsilikli olarak incelenmistir. Verilerin analizi ile
“6gretim yontem-teknik”, “ders arag ve geregleri” ve “Olgme araglar” olmak Uzere 3 tema ortaya ¢ikmistir.
Birden fazla gozlemcinin yer aldig1 derslerde (ayni 6gretmene ait birden ¢ok gozlemci) yapilan gézlem verileri
birlikte incelenmistir. Ayni zamanda yapilan ve ders ders bir araya getirilen btin veriler birlikte kelime, climle,
paragraf, olay, durum vb. sekilde incelenerek kodlanmis ve bu kavramsal kodlardan temalara ulasiimistir. Her

bir tema ile ilgili kodlarin frekans (f) ve ylizde (%) verilerek nitel veriler lGizerinde basit sayisallastirma yapiimistir.

Ogretmen adayi dgrencilerin gézlemleri 5 dénem boyunca devam etmis, her dénem ayni 6gretmenler ve ayni
dersler gozlenmis, ders gozlemleri bir araya getirilmis, tim gozlem kayitlari iki bagimsiz arastirmaci tarafindan
hemen analiz edilerek zamandan kaynaklanan veri kaybinin éniine gegilmistir. Her dénem sonunda iki bagimsiz

(ayni) arastirmaci tarafindan analiz edilerek yapilan kodlamalarin dogrulugu ya da igsel tutarliligi veren kodlama

7
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Gazlemleri Kargilastirma
Nicel Denetleme-Dogrulama

-~

" Giivenirlik
{Uyum)

Forrmu

denetimi Miles & Huberman (2015) formli ile yapilmis ve elde uyum yiizdeleri Tablo 2’de verilmistir.
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Tablo 2. Kodlama Denetimi Sonucunda Kodlayicilar Arasi Goris Birligini Yansitan Yuzdeler

Kodlayicilar arasi uyum yizdesi (%)

1. Dénem 2. dénem 3. dénem 4. doénem 5. dénem

Dersler (2017-Guz) (2018-Bahar) (2018-Giiz) (2019-Bahar) (2019-Gliz)
1. Matematik 0,90 0,88 0,87 0,86 0,84
2. Geometri 0,92 0,88 0,87 0,87 0,85
3. Tark Dili ve Edebiyati 0,87 0,90 0,88 0,85 0,79
4. Dil ve Anlatim 0,88 0,87 0,78 0,86 0,82
5. Fizik 0,84 0,88 0,87 0,86 0,90
6. Sirketlerde Muhasebe (Segmeli) 0,86 0,88 0,91 0,78 0,84
7. Bilgisayarda Ofis Programlari 0,82 0,83 0,86 0,85 0,85
8. Hukuk Hizmetleri 0,85 0,77 0,84 0,83 0,84
9. Girisimcilik ve isletme Yonetimi 0,82 0,85 0,86 0,78 0,76
10. Hukuk Sekreterligi 0,85 0,86 0,78 0,88 0,81

iki kodlayici arasindaki uyum yiizdelerinin 7 deger hari¢ biiyiik bir ¢ogunlukla 0,80 ve iizerinde olmasi
kodlayiclar arasi gériis birliginin yiiksek oldugunu gdstermektedir. Olgiit degeri karsilamayan degerlerin ise
0,76-0,79 araliginda deger almasi, bir baska ifadeyle istenilen en alt diizey (Miles & Huberman, 2015) olan
0,80’e ¢ok yakin olmasi nedeniyle bu degerlerin de istenilen uyum diizeyinde oldugu kabul edilmistir. Nitel
arastirmalarin glivenirliginin bir pargasi olan kodlayicilar arasinda uyum ya da kodlayicilar arasi gorus birligi
calismasinda her arastirmaci birbirinden bagimsiz olarak kendi kod listesini olusturmustur. Nitel verilerin iki
bagimsiz kodlayici tarafindan kodlanmasi ve aralarindaki uyum yizdesinin bulunmasindan sonra dénemler
arasinda uyumlarin bulunmasina ihtiya¢ duyulmustur. Bunun igin de iki arastirmaci bir araya gelerek dénemle
ilgili kendilerine ait iki ayri kod listesinden ortak bir kod listesi olusturmus ve bu kod listesi bir sonraki donemde
ortaya cikan ortak kod listesi ile karsilastirilmistir. Her dénemde ortaya ¢ikan ortak kod listesi diger donemin
kod listesi ile karsilastirilarak yine Miles & Huberman (2015) form(ili ile aralarinda uyum ytizdesi belirlenmistir.

Dénemler arasinda elde edilen bu uyum ylzdeleri Tablo 3’te verilmistir.

Tablo 3. Ortak Kod Listesine Gore Donemler Arasi Uyumu Yansitan Yizdeler

Doénemler arasi uyum ylzdesi

Dersler lile 2. donem=A Aile 3.débnem=B Bile 4.donem=C  Cile 5.donem=D
1. Matematik 0,87 0,88 0,89 0,86
2. Geometri 0,89 0,88 0,89 0,90
3. Turk Dili ve Edebiyati 0,83 0,89 0,85 0,79
4. Dil ve Anlatim 0,84 0,85 0,82 0,88
5. Fizik 0,89 0,90 0,88 0,87
6. Sirketlerde Muhasebe (Segmeli) 0,83 0,86 0,85 0,88
7. Bilgisayarda Ofis Programlari 0,86 0,78 0,85 0,89
8. Hukuk Hizmetleri 0,80 0,80 0,84 0,83
9. Girisimcilik ve isletme Yénetimi 0,82 0,75 0,83 0,81
10. Hukuk Sekreterligi 0,84 0,85 0,83 0,77

Tablo 3’te gorildiigu gibi 1. donem sonunda elde edilen verilerin kodlanmasi ile olusturulan ortak kod listesi 2.

dénem elde edilen ortak kod listesi ile karsilastirilmistir. ilk iki ddnemin karsilastiriimasi sonucunda ortaya ¢ikan
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yeni kod listesine A listesi adi verilmistir. Gozlemlerin 3. déneminde elde edilen kodlar bu A listesi ile
karsilastiriimis ve ortaya ¢ikan yeni kod listesi B listesi olarak kabul edilmistir. Her donem bir énceki dénemden
elde edilen kod listesi ile karsilikli incelenerek igsel tutarliigi veren kodlama denetimi yapilmistir. Bu
karsilastirmalar sonunda Miles ve Huberman formili ile elde edilen yiizdelerin 0,80-0,90 araliginda oldugu
tespit edilmistir. Sadece 4 derse karsilagstirmada uyum degerinin 0,75-0,79 araliginda kaldigi belirlenmis ve bu
sonuglarin da olgut (beklenen) deger olan 0,80’e yakin olmasi nedeniyle bu uyumlarin istenilen dizey igin
yeterli oldugu kabul edilmistir. Tablo 2’de verilen bu sonuglar her donem sonunda yapilan kodlamalarin bir

sonraki donem ile arasinda i¢ tutarliligin yuksek oldugunu gésteren bir kanit olarak sunulmustur.

Calismada kodlayicilarin bir déneme ait kod listeleri arasindaki uyum ile bu listelerden elde edilen ortak kod
listesine gore diger donem arasindaki uyumun yuksek oldugu belirlenmistir. Bu calismada nitel verilerin
kodlama guvenirligini belirlemek igin yapilan bu iki uygulama haricinde gézlemlerde ve yillik planlarda ortaya
cikan kodlarin da tutarligi kontrol edilmistir. Ogretmen adaylarinin gézlem kayitlari ve yillik planlarinin igerik
analizi ile incelenmesi sonunda ortaya ¢ikan kodlarin ve temalarin dogrulugunu denetlemek amaciyla likert tipi
5 dereceli “Denetleme/Dogrulama Formu” hazirlanmistir. Uzman gorislerine ve nitel verilerden elde edilen
temel bulgulara goére hazirlanan bu formda 6gretim yontem ve teknikleri, ders ara¢ -geregleri ile 6lgme-
degerlendirme araglarina yer verilen bir liste hazirlanmistir. Bu formun 6n denemesi 17 6gretmen adayi 6grenci
ile yapilmis ve uygulamaya hazir hale getirilmistir. Uzman gorisleri alinarak hazirlanan bu form 6gretmenlik
deneyimi dersinin (staj) bitiminde (dénem sonunda) &gretmen adaylarina uygulanmistir. Ogretmen adaylarinin
tiim dénem boyunca yaptiklari gézlemlere dayal olarak lise 6gretmenlerinin kullandiklari yéntem-teknikleri,
ders arag-gereclerini ve 6lgme araglarini “her zaman kullandi”, “cogu zaman kullandi”, “bazen kullandi”, “cok az
kullandi” ve “hi¢ kullanmadi” olarak derecelendirmeleri istenmistir. Ogretmen aday! dgrencilerin gézlemlerine
gore doldurduklari bu formdan elde edilen bulgular frekans (f) ve yiizde (%) ile ifade edilerek basit diizeyde
sayisallastirilmistir. Bu Tablolardan elde edilen bulgularla 6gretmen adaylarinin gézlem bulgularindan elde

edilen kod listesi karsilastiriimistir.

Yillik planlari incelenen 24 6gretmene ait 3 farkli yila ait toplam 72 planin yillara gore degisiklik gosterip
gostermedigini belirlemek icin de aralarindaki uyum belirlenmistir. Bu uyum degerlerinin tim 6gretmenlerin
yillik planlarn arasinda uyum dizeyleri 0,88 ile 0,93 arasinda degistigi belirlenmistir. Bu verilere gore
ogretmenlerin farkli yillarda yaptiklari planlarin birbiriyle benzer oldugu, aralarindaki bu benzerlige dayali olarak
ogretmenlerin her yil benzer plani kullandiklari séylenebilir. Yillk planlarin 6gretim yontem-teknik, ders arag-

gerec ve degerlendirme boyutlarindaki uyum yizdeleri bulgularda ayrintili olarak verilmistir.
BULGULAR

Ogretmenlerin ders 6gretim programlarina dayali olarak hazirladiklari yillik planlari ve dgretmen adaylarinin
ders gozlemlerinden ortaya cikan nitel veriler icerik analizi ile irdelenmis ve elde edilen bulgular tema tema

verilmistir.
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Tema 1. Ggretim Yontem ve Teknikleri

Lise 6gretmenlerinin derslerinin 6gretme-6grenme slirecinde kullandiklari 6gretim yontem ve tekniklerin neler

olduguna iliskin yillik planlarin incelenmesi sonucunda ortaya ¢ikan bulgular Tablo 4’te verilmistir.

Tablo 4. Lise Ogretmenlerinin Yillik Planlarinda Yer Alan Yéntem ve Teknikler

Temel Dersler Mesleki Dersler
£ 2 3
E 23 ° %
= g = x5 B 3B £ v @
® & Z 8 = 5> T s g I ce=
= 9] 58 < ge .2 > © = L 2w
£ 0§ £ £3 ¢ 25:2f dp T Es
Ogretim Yontem-Teknikleri s & & 28 B G 28 ma = )
1. Anlatma (Ogretmen konusmasi) + + + + + + + + + +
2. Soru-cevap (Test ¢6zme) + + + + + + + + +
3. Uygulama + + + + + +
4. Problem ¢dzme + + +
5. Ornek olay inceleme + + +
6. Beyin firtinasi + +
7. Gosterip-yaptirma + +
8. Takrir + +
9. Sunus yolu yontemleri + +
10. Mukayese etme + +
11. Analiz etme + +
12. inceleme + +
13. Tanimlar yardimiyla 6gretim + +
14. Kurallar yardimiyla 6gretim +
15. Bulus Yontemleri +
16. Anahtar kavram
17. Sorgulayici arastirma
18. Tumden gelim +
19. Time varim +
20. Gosteri +
21. Deney +
23. Gozlem +
22. Grup galismasi +

Calisma kapsaminda incelenen yillik planlarina tim 6gretmenlerin agirlikli olarak anlatim, test ¢c6zmeye dayali
yapilan soru-cevap, uygulama yapma, problem ¢6zme, ornek olay inceleme, takrir gibi 6gretim yollarini
yazdiklari ortaya ¢ikmistir. Yillik planlarinda birgok 6gretim yontem ve teknigi yazan 6gretmenlerin grup
¢alismasi harig¢ 22, mesleki derslerde ise 5 6gretme yoluna yer verdikleri gdzlenmistir. Ancak yillik planlarda bu
O6gretim yontem ve tekniklerinin nasil kullanildiklarina iliskin bir agciklamaya ya da bir 6rnege yer vermemislerdir.
Ayrica 5 dénem boyunca ayni liselerde, ayni 6gretmenlerin, ayni derslerine iliskin yaptiklari yillik planlarin
donem ve vyillara gore genel olarak degismedigi, ayni 6gretim yontem ve teknikleri yillik planlarina yazdiklari
belirlenmistir. Bir baska bulgu ise 6gretmenlerin bir yil boyunca tiim kazanimlar i¢in ayni yontem ve teknikleri
kopyala yapistir yaparak yazdiklari ortaya cikmistir. Ogretmenlerin 3 farkli yilda ve 5 dénemde yaptiklari yillik
planlarda yer alan 6gretim yontem ve teknikleri arasinda uyum vyiizdelerinin 0,89 ile 0,92 arasinda degistigi
gozlenmistir. Bu bulguya gore o6gretmenlerin farkh yillarda yaptiklari yillik planlardaki 6gretim yontem ve
tekniklerinin neredeyse hi¢ degismedigi, her yil blylk oranda benzer yontem ve teknikleri yillik planlarina

yazdiklari belirlenmistir. Bu derslerin 6gretim programlari incelendiginde ise genel olarak ders 6gretim siirecinin
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nasil dizenlenecegi, hangi etkinliklerinin kullanilacagi vb. nitelikler agiklanmigtir. Butlin programlarda
ogrencilerin etkin olacagi farkl 6gretme yollarindan bahsedilirken, 6gretmenlerin yillik planlarinda yer verdikleri
O0gretme yontem ve tekniklerinin ¢ogunlukla 6greneni pasif kilan 6gretmenin konusmasina dayali 6gretim
yollari oldugu ortaya ¢ikmistir.

Ogretmenlerin yillik planlarinda bahsettikleri &gretim yéntem ve teknikleri kullanip kullaniimadiklarini
belirlemek icin ise 6gretmen adaylarinin sinif i¢i gézlemlerinden yararlaniimistir. Bu nitel veri kaynaginin

irdelenmesi sonucunda ortaya ¢ikan durum Tablo 5’te verilmistir.

Tablo 5. Ogretme-Ogrenme Siirecinde Kullanilan Ogretim Yéntem Ve Tekniklerine iliskin G6zlem Sonuglari

Gozlenen Ogretim Yontem ve Teknikleri

Test (Soru) Yazdirma
Gozlem Anlatim Soru-cevap ¢bzme (Dikte ettirme)

(Ders 0 0 0 o
Dersler Saati) % f % f % f %
Matematik 209 207 99 205 98 157 75 31 15
Geometri 46 45 98 43 94 36 78 11 24
Tirk Dili ve Edebiyati 214 210 98 205 96 81 38 19 9
Dil ve Anlatim 111 109 98 104 94 41 37 20 18
Fizik 102 98 96 95 93 53 52 17 17
Genel Dersler Toplam 682 669 98 652 96 368 54 98 14
Sirketlerde Muhasebe 122 115 94 112 92 40 33 13 11
Bilgisayarda Ofis Program 54 46 85 42 78 22 41 10 19
Hukuk Hizmetleri 59 56 95 52 88 20 34 9 15
Girisimcilik ve isletme Yénetimi 37 36 98 35 95 21 57 8 21
Hukuk Sekreterligi 39 37 96 36 92 12 31 9 23
Mesleki Dersler Toplam 311 290 93 277 89 115 37 49 16
Bitlin Dersler Toplam 993 959 97 929 94 483 49 147 15

Ogretmenler her ne kadar yillik planlarinda birgok 6gretim yolundan bahsetse de, 6gretmen adaylarinin ders
gozlemlerinin verildigi Tablo 5’te farkli lise ve derslerdeki tim 6gretmenlerin kendi derslerinin 6gretim sirecini
genel olarak anlatim, soru-cevap, test ¢ozme ve yazdirma (dikte ettirme) calismalariyla yapilandirdiklari
belirlenmistir. Ders 6gretme-6grenme sirecinde bu yontem ve tekniklerin ¢cogunlukla birlikte kullanildigi; genel
derslerde anlatimin %98, soru-cevabin %96, test ¢dzmenin %54 ve yazdirmanin %14 diizeyinde gozlendigi
belirlenmistir. Mesleki derslerde 6gretim yontem ve tekniklerin kullanilmasina bakildiginda ise anlatimin %93,
soru-cevabin %89, test ¢dzmenin %37 ve yazdirmanin %15 dizeyinde oldugu gozlemler sonucunda ortaya
¢ikmigtir. Genel ve mesleki dersler birlikte incelendiginde ise anlatimin %97, soru-cevabin %94, test ¢6zmenin

%49 ve yazdirmanin %15 diizeyinde kullanildigi ortaya ¢ikmistir.

Ogretmenlerin yillk planlarinda bahsettikleri 6gretim yéntem ve tekniklerle, 6gretmen adaylarinin
gozlemleriyle ortaya ¢ikan sonuglarin birbiriyle ortlismedigi Tablo 4 ve Tablo 5’ten goriilebilir. Bu uygulamalar
dikkate alindiginda 6gretmenlerin bitin derslerde, biitin bu farkli yillar ve farkli dénemlerde genel olarak

anlatma (6gretmen konusmasi), soru-cevap, test ¢ozme ve dikte ettirme gibi 6gretmen merkezli 6gretme
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yollarini kullandiklar tespit edilmistir. Bu durumda 6gretmenlerin 6gretim programlarinda bahsedilen 6grenci
merkezli 6gretme yollarini kullanmadiklari, kendi derslerinin 6gretme-6grenme siirecinde yillik planlarinda yer

verdikleri 6gretme yollarinin da ¢ok azini kullandiklari ortaya ¢ikmistir.

Bu gozlem verilerinden elde edilen bulgularin dogru kodlanip kodlanmadigini belirlemek igin gézlem yapan
Ogretmen adaylarina dénem sonunda ayrica uygulanan nicel denetleme/dogrulama formu sonuglari Tablo 6'da

verilmistir.

Tablo 6. Ogretim Yontem ve Teknikleriyle ilgili Nicel Denetleme/Dogrulama Formuyla Elde Edilen Bulgular

Ogretim Her zaman Cogu Zaman Bazen Cok Az Zaman Higbir Zaman
Strateji-Yontem- Kullanildi Kullanildi Kullanildi Kullanildi KULLANILMADI
Teknikleri ¢ % ¢ % ¢ % ¢ % ¢ %
(n=125)
Anlatma 73 58 28 22 10 8 10 8 4 3
Test Cozme 56 45 35 28 20 16 5 4 9
Soru-cevap 16 13 38 30 52 42 8 6 11 9
Gosterip-yaptirma 8 6 20 16 36 29 26 21 35 28
Diger 24 19 28 22 31 25 15 12 27 22

Gozlem sonuglarinin dogru kayit altina alinip alinmadigini ve verilerinin dogru kodlanip kodlanmadigini
belirlemeye yonelik yapilan ¢alisma sonunda 6gretmen adaylari; derslerini gozledikleri 6gretmenlerin yaklasik
%82’sinin diz anlatimi; %77’si test ¢dzmeyi, %47’si soru-cevabl ve %21’inin ise gosterip-yaptirmayi her zaman
ve ¢ogu zaman kullandiklarini goézlemislerdir. Denetleme ve nitel bulgulari dogrulama amaciyla yapilan bu
calismadaki sonug, Tablo 5’te verilen 6gretmenlerin yogunlukla diiz anlatim, soru-cevap ve test ¢cozme seklinde
ortaya ¢ikan sonuglarla benzer olmasi gézlem verilerinin ve kodlamalarin tutarliligini géstermesi bakimindan da
onemlidir. Ayrica 6gretmenlerin test ¢cézmeyi ve dikte etmeyi bir ydontem olarak dersin basinda sonuna kadar

kullanmalariilging bir bulgu olarak karsimiza ¢ikmistir.

Tema 2. Ders Arag ve Geregleri

Lise 6gretmenlerinin derslerinde kullandiklari 6gretim arag-geregleri ile ilgili yilik planlarinin incelenmesi

sonucunda Tablo 7’de verilen bulgulara ulasiimistir.

Tablo 7. Lise Ogretmenlerinin Yillik Planlarinda Yer Alan Ders Arac ve Geregleri

Temel Dersler Mesleki Dersler
3 = E = =e £ =22 r—z 588
S 2 a > £ ET T x2S S x8 2 0@
g & « 5 ¢85 =2wmifiLw 2ETEE
Ders Arag ve Geregleri s & & 23 5% 52 28528 22 538
Ders kitabi + + + + + + + + + +
Projeksiyon (Sunu) + + + + + + + +
Multi-medya araglari + + + +
Calisma yapragi (Yaprak Test) + + +
EBA materyalleri + + +
S6zlik, yazim kilavuzu vb. + +
Kavram haritasi + +
Dergi, gazete, video vb. + + +
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Hem genel hem de mesleki derslerde 6gretmenlerin tamami ders kitabini bir 6gretim araci olarak yillk
planlarina yazdiklari Tablo 7’den gorilebilir. Yine 6gretmenlerin projeksiyonu (sunu), ¢alisma yapragi olarak
testleri, EBA materyallerini, cesitli sozlikleri, kavram haritasini ve dergi gibi araglari yillik planlarinda
gosterdikleri belirlenmistir. Yine 6gretmenlerin her yil ayni ders arag-gereglerini yillik planlarina neredeyse
degistirmeden ayni sekilde yazdiklari ortaya ¢ikmistir. Yillik planlarda yazilan ders arag-gereglerinin yillara gére
cok degismedigi 0,90-093 arasinda ¢ikan uyum diizeyleri de desteklemektedir. Ogretmenlerin her yil benzer
sekilde plan yaptiklari, bu planlarda 6nceki yillarda kullandiklari ders arag-geregleri degistirmeyip genel olarak
kopyaladiklari ortaya cikmistir. Ogretmenlerin yillik planlarinda bahsettikleri bu araglari ders ortaminda kullanip
kullanmadiklarina iliskin 6gretmen adaylarinin yaptiklari sinif ici gbzlemelerinde ortaya c¢ikan bulgular Tablo

8’de verilmistir.

Tablo 8. Lise Derslerinin Ogretiminde Kullanilan Ders Arag-Gereglerine iliskin Ogretmen Adaylarinin Gézlemleri

Kullanilan Ogretim Arag-Geregleri

Ders (Test) Test (Calisma) Slayt Farkh Hig
Gozlenen Kitabi Yapragi (EBA*) Materyal Kullanmayan

Dersler Ders Saati f % f % f % f % f %
Matematik 209 98 47 67 32 23 11 16 8 8 4
Geometri 46 7 15 12 26 17 37 6 13 7 15
Tirk Dili ve Edebiyati 214 81 38 23 11 62 29 11 5 36 17
Dil ve Anlatim 111 41 37 31 28 14 13 11 10 13 12
Fizik 102 25 25 31 30 40 39 - - 7 7

Genel Dersler Toplam 682 266 39 164 24 156 23 44 6 71 10
Sirketlerde Muhasebe 122 32 26 20 16 27 22 10 8 34 28
Bilgisayarda Ofis Programlari 54 14 26 8 15 21 39 - - 12 22
Hukuk Hizmetleri 59 16 27 11 19 25 42 - - 7 12
Girisim ve isletme Yon. 37 8 22 7 19 9 24 - - 13 35
Hukuk Sekreterligi 39 11 28 6 15 14 36 - - 7 18

Mesleki Dersler Toplam 311 81 26 50 16 96 31 10 3 73 24
Butlin Dersler Toplam 993 347 35 214 22 252 25 54 5 144 15

* Milli Egitim Bakanhdi, Egitim Bilisim Agi (EBA) yoluyla sunulan hazir ders icerikleri (video kayitlari, slayt vb.

araglar)

Farkh liselerde gérev yapan 6gretmenlerin derslerinde ders kitabi, test yapragi, slayt gibi arag-gerecleri bir
dgretim araci olarak kullandiklar belirlenmistir. Ogretmen adaylarinin gézlem sonuglarina gére ders kitabinin
(test kitabi) en ¢ok %47 ile matematik, en az %15 ile geometri dersinde kullanildigl gézlenmistir. Derslerini test
¢Ozerek isleyen Ogretmenlerin ylizdesine bakildiginda ise Matematik 6gretmenlerinin  %32’si; Fizik
ogretmenlerinin  %30°’u ve dil-anlatim dersi 6gretmenlerinin  %28’i derslerini test c¢ozerek isledikleri
belirlenmistir. Diger derslerde test ¢ozerek ders isleme ylzdesi %11 ile %27 arasinda degistigi tespit edilmistir.
Ogretmenlerin derslerinde farkli materyaller kullanma diizeylerinin genel olarak %5 oldugu belirlenmistir. Yine
Tablo 8'de 6gretmenlerin genel olarak %15’inin derslerinde hi¢ materyal kullanmadiklari ortaya ¢ikmistir. Bu
¢alismada matematik, Tirk dili ve edebiyati, dil ve anlatim dersleri olmak lzere tiim derslerde ders kitabindan

cok test kitabi kullanildigi ya da test yapragi ile test (soru) ¢ozllerek yuruttldigi gozlenmistir.
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Ogretmenlerin yillik planlarinda bahsettikleri 6gretim araclariyla, derslerin égretim programlarinda bahsedilen
ve Ogretmen adaylarinin gozlemleri sonucunda ortaya c¢ikan ders araglariyla genel olarak ortismedigi
belirlenmistir. Ders 6gretim programlari ¢ok cesitli arag-gerecin kullanilmasini 6nerirken, 6gretmenler yillik
planlarinda geleneksel olarak kullanilagelen araglara yer vermis, uygulamada ise kendi yillik planlarinda
bahsettikleri arac-gerecleri genel olarak kullanmadiklari ortaya c¢ikmistir. Ogretmenlerin  &grencilerin
ogrenmelerini kolaylastirici materyaller hazirlamadiklari daha c¢ok ders kitabi, slayt gibi hazir ve kendi
ogretimlerini kolaylastirict materyalleri tercih ettikleri belirlenmistir. Bir baska ifadeyle bitiin derslerde
O0gretmenlerin 6grencilere gore materyal hazirlamadiklari, 6grencilerin hi¢ materyal kullanmadiklari sadece

o6gretmenin hazirladigi ve Gzerinde islem yaptigi materyalleri izlemek, dinlemek zorunda kaldiklari gozlenmistir.

Ogretmen adaylarinin gézlemlerini dogru sekilde yapip yapmadiklari ve nitel verilerin dogru analiz edilip

edilmedigini denetlemek igin uygulanan nicel gdzlem formundan elde edilen bulgular Tablo 9’da verilmistir.

Tablo 9. Ogretim Arag-Geregleriyle ilgili Denetleme/Dogrulama Formuyla Elde Edilen Bulgular

Her zaman Cogu Zaman Bazen Cok Az Zaman Higbir Zaman
e L . Kullanildi Kullanildi Kullanild Kullanildi KULLANILMADI
Ogretim Arag-Geregleri
(n=125) f % f % f % f % f %
Ders Kitabi 43 34 58 46 4 3 16 13 4 3
Calisma Yapragi 4 3 14 11 14 11 10 8 83 66
Test Yapragi 20 16 24 19 15 12 21 17 45 36
Etkilesimli Tahta (Slayt- 53 42 26 21 % 21 i i 20 16

sunu projeksiyon)

Ogretmen adaylarinin gozlemlerinin ve dolayisiyla bu gézlem verileri iizerinde vyapilan nitel analizin
dogrulugunu denetlemek icin denetleme/dogrulama formuna gére 68retmenlerin yaklasik %81’inin ders kitabi
(test kitabi); %35’inin bilgisayardan yansitilan test yapragi; %63’lnin sunu (slayt) ve %14’Gnin ¢alisma
yapragini birlikte ya da ayri ayri olarak her zaman ve ¢ogu zaman kullandiklari belirlenmistir. Bu bulgunun

O6gretmen adaylarinin nitel gézlemlerinden ortaya ¢ikan bulgularla uyustugu Tablo 8'den de gorilebilir.
Tema 3. Olgme ve Degerlendirme Araglari

Derslerin 6gretim programi ya da MEGEP 6gretim modilleri rehberliginde hazirladiklari 6gretmenlerin yilhk
planlari, 6gretmen adaylarinin ders gozlemleri birlikte distnaldiginde olgme araglariyla ilgili ortaya c¢ikan

bulgular Tablo 10’da verilmistir.
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Tablo 10. Lise Ogretmenlerinin Yillik Planlarinda Yer Alan Ol¢me Araglari

Temel Dersler Mesleki Dersler
- 3
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Coktan segmeli + + + + + + + + + +
Kisa cevapli + + + + + + + +
Yazili Yoklama + + + + + +
Odev (proje) + + +

Lise 6gretmenlerinin agirlikh olarak goktan seg¢meli test ile kisa cevapli ve yazili yoklama sinavlarini yillik
planlarinda yazdiklari belirlenmistir. Yillik planlarda verilen 6lgme araglarinin daha ¢ok diizey belirlemeye (karne
notu vermeye) yonelik hazirlandigi tespit edilmistir. Ogretme-6grenme siirecinde yapilan izleme ve 6z, akran

degerlendirmesine iligskin olarak higbir bilgiye yer verilmemistir.

Ogretmenlerin yillik planlarindaki 6lgme araglari ile ilgili bilgilerin gdzlemlerle denetlenip dogrulandigi calismada

elde edilen bulgular Tablo 11’de verilmistir.

Tablo 11. Lise Derslerinin Ogretiminde Kullanilan Olgme Araglarina iliskin Ogretmen Adaylarinin Gézlemleri

Karma Sinav
Gézlem Coktan Yazih Odev (D/Y, Coktan segmeli-Kisa

Yapilan Segmeli Yoklama (Proje) cevapli vb.)
Dersler Ders Saati % f % f % f %
Matematik 209 30 14 30 14 51 24 10 5
Geometri 46 6 13 9 20 17 37 11 24
Tirk Dili ve Edebiyati 214 17 8 23 11 40 19 14 6
Dil ve Anlatim 111 11 10 15 14 24 22 10 9
Fizik 102 15 15 22 22 39 38 13 13
Genel Dersler Toplam 682 79 12 99 15 171 25 58 9
Sirketlerde Muhasebe 122 32 26 44 14 - - 11 9
Bilgisayarda Ofis Programlari 54 8 15 22 24 18 33 10 19
Hukuk Hizmetleri 59 7 12 19 21 24 41 21 36
Girisimcilik ve isletme Yénetimi 37 10 27 9 16 4 11 7 19
Hukuk Sekreterligi 39 5 13 10 20 - - 11 28
Mesleki Dersler Toplam 311 62 20 91 15 46 15 60 19
Bitiin Dersler Toplam 993 141 14 285 14 217 22 118 12

Ogretmen adaylarinin sinif ici ders gézlemlerinde 6gretmenlerin dgrencilerin sadece basarilarini belirlemek igin
coktan seg¢meli test, yazili yoklama ve oOdev (proje) kullandiklari ortaya c¢ikmistir. Ayrica Ogretmenlerin
dogru/yanlis, kisa cevapl, bosluk doldurmali, agik uglu, kimi zaman da ¢oktan segmeli sorularin ayni sinavda yer
aldigi karma sinav diyebilecegimiz bir sinav yaptiklari tespit edilmistir. Farkh yillarda hazirlanan yillik planlarda

olgme araglarinin yillara ve derslere gore nerdeyse hi¢ degismedigi, benzer oldugu belirlenmistir.

Olgme ve degerlendirme temasinda ortaya ¢ikan bulgularin denetlenmesi ya da dogrulanmasi amaciyla yapilan

¢alismada elde edilen bulgular Tablo 12’de verilmistir.
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Tablo 12. Olgme Araglariyla ilgili Denetleme/Dogrulama Formuyla Elde Edilen Bulgular

Her zaman Cogu Zaman Bazen Cok Az Zaman Higbir Zaman
Olgme Araglari Kullanildi Kullanildi Kullanildi Kullanildi KULLANILMADI

(n=125) f % f % f % f % f %
Coktan segmeli 79 63 21 17 14 11 3 2 8 6
Kisa cevapli 48 38 33 30 21 17 13 10 10 8
Yazili Yoklama 40 32 30 24 26 21 16 13 13 10
Odev (Proje) 36 29 23 18 25 20 15 12 26 21
Karma Sinav 30 24 26 21 30 24 31 25 8 6

Ogretmenlerin siirecin her asamasinda kullanabilecekleri sinav tiirlerinin yer aldig formun 8gretmen adaylari
tarafindan doldurulmasi sonucunda; 6gretmenlerin %80’inin ¢oktan segmeli ve %66’sinin kisa cevapl testleri,
%56’sinin yazili yoklamayi, %47’sinin proje adiyla verdikleri ev édevi ve %45’inin dogru/yanlis, coktan segmeli,
kisa cevapl, acik uglu sorularin ayni sinav icinde yer aldigi karma sinavlari her zaman ve ¢ogu zaman

kullandiklar belirlenmistir.
SONUC ve TARTISMA

Ogretmenler birbirine ardisik 3 farkh yila ait yillik plan yapmalarina ragmen bu yillik planlarinda ayni égretim
yontem ve tekniklerini, ayni 6gretim materyallerini ve ayni dlgme araglarini yazmislardir. Bu yillik planlarin
birbirinin kopyasi oldugu, bir dnceki yillara gore ¢ok az degisiklik yaptiklari ortaya ¢ikmistir. Calisma birbirinden
farkh lise tlrlerinde okutulan 5 genel ve 5 mesleki ders ile ilgili olmasina ragmen brans ve okul farklhihg
gozetmeksizin tlim o6gretmenlerin yillik planlarinda benzer 6gretim yontem ve tekniklerini, benzer ders
materyallerini ve benzer dlgme araglarini yazdiklari belirlenmistir. Ogretmenlerin kendi yillik planlarinin yillara
gore degismedigi benzer sekilde diizenlendigi, lise tiirleri dolayisiyla dersler ve 6gretmenler degisse de yillik
planlarin benzer kaldigi sonucuna ulasilmistir. Gézlem sonuglarina gére 6gretmenlerin yillik planlarinda
yazdiklari 6gretim ydontem ve tekniklerini genellikle kullanmadigi, 6gretme-6grenme siirecinde daha ¢ok
anlatim, soru-cevap, test ¢ozme ve bir konuyu ya da kavrami yazdirma gibi yollari kullandiklari ortaya ¢ikmistir.
Yine 6gretmenlerin kendi derslerinin 6gretme-6grenme stirecinde kullandiklari 6gretim yontem ve tekniklerinin
yillara gore degismedigi; farkh lise ve branslardaki 6gretmenlerin de neredeyse benzer 6gretim yontem ve
tekniklerini kullandiklari gézlemler sonunda ortaya ¢ikmistir. Ogretmenlerin yillik planlariyla ders igi egitim
uygulamalarinin 6gretim yontem ve teknikleri agisindan uyusmadigi belirlenmistir. Farkl yillar, farkli dénemler,
farkli okullar, farkh dersler, farkli 6gretmenler, farkli yonetimler, farkli 6grenciler olmasina ragmen tim
ogretmenlerin derslerinde ayni 6gretme yollarini kullanmasi sasirticidir. Fakat bu sasirtici durum alanyazindaki
lise 6gretmenlerinin derslerinin 6gretme-6grenme siirecinde anlatma, test ¢d6zme, soru cevap gibi 6gretim
yontemlerini kullandiklari seklindeki arastirma sonuglariyla teyit edilmektedir (Adigizel, 2009; Akgin,
Hamutogllu ve Yildiz, 2015; Aliusta, Ozer ve Kan, 2015; Bardak ve Karamustafaoglu, 2016; Benek ve Dogan,
2016; Bozpolat ve digerleri, 2016; Celikkaya ve Kus, 2009; Demir, 2018; Demirkan ve Sarac¢oglu, 2016; Kayabasi,
2012; Karamustafaoglu, Bayar ve Mert, 2014; Kulak ve Ayparcasi, 2018; Oztiirk, 2004; Prgitz, 2021; Saracaloglu
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ve Altin, 2020; Serin, 2008; Temizéz ve Koca, 2010; Tomal, 2004; Ulger ve Piyal, 2000; Yesilyurt, 2014; Yiimaz,
Cihan ve Sahin, 2005).

Lise 6gretmenlerinin calistiklari okullar, branslar, dersler, 6grenciler degisse de; farkli zaman ve mekanlarda
Ogretim yapilsa da 6gretmenlerin yillik planlarinda 6gretim araglarinin neredeyse hi¢ degisim gostermedigi
ortaya ¢cikmistir. Ogretmenlerin neredeyse tamaminin derslerin 6gretim siirecinde ders kitabi, calisma yapragi
(test yapragi) ve akilli tahta (duvar bilgisayari) Gzerinden sunuyu kullandiklari belirlenmistir. Genel ve mesleki
derslerde kullanilan ders arag-gereglerinin benzer olmasi disinda 6gretmenlerin benzer araglari kullaniyor
olmalari yapilan birgok ¢alismada da ortaya gikariimistir (Aksak, 2019; Mete ve Girgin; 2011; Bozkurt ve Akalin,
2010; Sahin, 2014; Yazlik, 2018; Yeler ve Girbiiz, 2021). Lise 6gretmenlerinin yillik planlarinda ¢oktan segmeli
test, kisa cevapl test, yazili yoklama ve 6dev (proje) gibi araglari 6lgme ve degerlendirmede dayanak olarak
kullandiklari belirlenmistir. Ogretme-6grenme siirecinin gézlenmesi sonucunda dgretmenlerin ayni araglari
diizey belirlemek (karne notu vermek) icin kullandiklari ortaya cikmistir. Ogretim yéntem-tekniklerinde ve ders
arag-gereclerinde oldugu gibi farkli okullarda gérev yapan ve farkh dersleri yiriten lise 6gretmenlerinin hemen
hemen hepsi 6grencileri degerlendirirken ¢oktan se¢meli, kisa cevapl ve uzun cevapli (yazili yoklama) tiirQ
sinavlari kullandiklari belirlenmistir. Bu 6lgme araglarinin lise tirlerine, derslere, zamana gore degismedigi
bircok arastirma sonucu ile de teyit edilmektedir (Acar-Erdol ve Yildizli, 2018; Akgiinler, 2007; Balci, 2014;
Bozpolat, Ugurlu, Usta ve Simsek, 2016; Demir, 2018; Karatay ve Dilek¢i, 2019; Kurudayioglu, Sahin ve Celik,
2008; Mortazavizadeh, Nili, Isfahani ve Hassani, 2017; Tirkyilmaz, 2008; Tanugur ve Ogan-Bekiroglu, 2018).
Galisma sonunda liselerdeki derslerin etkili bir 6gretim igin gerekli olan etkili 6gretim (Chickering ve Gamson,
1987) yontem-teknik kullanma, derslerinde c¢esitlendirilmis ders materyalleri sunma ve aninda dénit-diizeltme
etkinliklerini yapabilecekleri 6lgme araglarini kullanma konusunda yetersiz olduklari belirlenmistir. Yine yillik
plan hazirlamada birbirinin kopyasi planlar hazirladiklari, kendi planlarina uyma konusunda sorunlar yasadiklari

ortaya ¢cikmistir.

ONERILER

Ogretmenlerin kendi 6gretim siireclerine iliskin farkindaliklarini gelistirmek ve &gretimlerinde kullandiklari
cesitlendirmek ve etkili kullanimlarini saglamak adina 6gretim yontem-teknik, ders arag-geregleri ve 6lgme
araglari ile ilgili hizmet ici egitime alinmalidir. Ogretmenlerin yaptiklari yillik planlarin ise yararligi ve
uygulanabilirligine iliskin arastirmalar yogunlastiriimalidir. Bu amagla da program okur-yazarligi ile uygulama

tutarhgi konusunda derinlemesine galismalara yapilmaldir.

Calismada birden ¢ok okuldaki 6gretmenler ve derslerin 6gretme siireci incelenmistir. Bu ¢alismaya dayali
yapilacak arastirmalarda birden ¢ok okul, 6gretmen ve ders yerine bir ya da birka¢ derse odaklanarak daha
derinlemesine kesfetme calismalari yapilmalidir. Yillik planlarin 6gretmenlerin kendi 6grencilerinin 6zelliklerine

gore yapilmasi gerektigine iliskin hizmet ici egitimle birlikte kontrol ve denetleme mekanizmalari kurulmahdir.
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Ogretimin basinda yapilan yillik planlarin siire¢ icinde ortaya cikan degisimler dikkate alinarak yeniden

diizenlemesi yasal olarak zorunlu hale getirilmelidir.

Arastirmada liselerdeki derslerde etkili 6grenmeyi gerceklestirecek 06gretim yontem-tekniklerinin, ders
materyallerinin ve 6lgme araglarinin kullanilmadigi ortaya ¢ikmistir. Bu sonug Ozellikle PISA, TIMMS gibi
uluslararasi, yiiksek6gretime gecis sinavlarinda 6grencilerin gosterdigi basarisizigin en 6nemli nedenlerinden
biri olabilir. Ogrenmenin gerceklesmedigi bir 6grenme ortaminda hangi degerlendirme yapilirsa yapilsin
ogrencilerin basarili olmalari pek de olasi degildir. Bu nedenle de liselerdeki istenilen 6grenme diizeyine

Ogretim yontem-tekniklerinin, ders materyallerinin ve 6lgme araglarinin etkisi arastiriimalidir.

ETiK METNi

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.” Birikimli durum galismasi

temele alinarak yirdtilen bu galismanin verileri 2017-2019 yillari arasinda 5 donem boyunca toplanmustir.

Yazarin Katki Beyani:

Yazarin bu makaleye katki orani %100'dir.
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