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ABSTRACT

The aim of this study was to reveal the teaching profession courses taught in Ottoman teacher
training schools, which subjects were included in the content of these courses, and how the
courses were taught. The courses discussed in the study are educational sciences, moral, health
science courses, and courses related to professional development provided to students starting
their internship. The historical research method was used in the study. Historical research
enables to learn and understand the events that occurred in the past, and to comprehend that
the events taking place today actually have a historical process. Furthermore, the study that
emerged as a result of historical research constitutes a literature on the subjects to be studied by
researchers. Since the historical studies are based on the documents of the periods, the
descriptive approach was chosen as the data analysis in the study. The aim of the descriptive
approach is present the data to the reader by staying as faithful as possible to the original form of
the data obtained. The documents of the Presidency of Republic of Turkey Directorate of State
Archives, Ottoman yearbooks, curriculum programs for schools published by the Ottoman
Ministry of Education, and various copyrighted works written by the educators of the period
were used in the study. The data obtained from the documents constituting the source of the
study was adhered to by the researcher, as required by the purpose of the descriptive approach.
The data obtained from the documents were described under the themes of profession courses
taught separately and professional development courses taught during the internship period.
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INTRODUCTION

The work of teaching is an action that has taken place since ancient times. Teaching profession is one of the
most ancient occupations of human being. Education and training activities in Egypt, China, Indian, Greek and
Roman civilizations and in the Christian and Islamic world were maintained with various teachers whose
profession was not only teaching but who could practice this profession with their knowledge. It is possible to
mention existence of a religious functionary identity especially for teachers at Christian and Islamic worlds

during the Middle Ages (Becerikli, 2019a).

The transformation of teaching into a secular profession can be associated with the divergence from the
religion-based understanding created by the Renaissance and Reform movements in Europe. The European
enlightenment strengthened the insight about opening of state-supported secular schools and paved the way
for the development of education outside the church (Akdemir, 2015). The West experienced the age of
enlightenment and initiated an attempt to open public schools in order to distance the church from
educational institutions. As a result of these initiatives, church schools were also centralized, and new schools
were opened. The emerging secular understanding was also reflected in teacher training (Cubberley,
1920/2004). In this context, teacher seminars were started to be organized in German lands in 1738, and a
teacher's school, called Normalschule, where teaching on the content and methods of education would be
provided, was opened in 1763. In 1794, an attempt was made to open a teacher training school called Ecole
Normale in France and this school started classes in 1795. (Becerikli, 2019a; Cubberley, 1920/2004; Ergiin,
2018; Ladd, 1907; Smith, 1982).

It is possible to see the European attempts to open state-based schools also in the Ottoman Empire. The
Ottoman Empire started to open schools with a modern understanding alongside the religious-based
educational institutions (madrasas), and an attempt was undertaken to open a teacher training school similar
to the teacher training institutions that has started to be opened in Europe representing the new

understanding (Akylz, 2011; Becerikli, 2019a).

The emergence of the teaching profession as a professional occupation in the Ottoman Empire began with
Darllmuallimin (male teacher training school) opened in Istanbul on March 16, 1848. This school was opened
to train teachers who know how to teach for risdiye (secondary schools) (Becerikli, 2019a). On later dates,
institutions that trained teachers for different levels (primary school, secondary school, high school?) began to
be opened, teacher training schools were opened for both girls and boys, and this process, that started with
Istanbul, spread to the Ottoman cities outside Istanbul, which are called as provinces (Akyiz, 2011; Becerikli &
Muammer, 2017; Erdem, 2013; Kodaman, 1999; Oztiirk, 1998; 2007; Taser, 2019; Unal & Birbudak, 2013). The
existence of teacher training schools significantly contributed to the acceptance of teaching as a professional
occupation in the Ottoman Empire. The most important basis for this situation is the introduction of several

courses (courses related to teaching method, ethics, and health knowledge) under the name of teaching

1 The institution that trained high school teachers was opened only in Istanbul (Becerikli, 2020).
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vocation course into the teacher training school curricula. Ottoman educators also wrote various works on how
to teach. Furthermore, the idea that teacher appointments should be made only from among the graduates of
the teacher training schools appeared within the education community (Akylz, 2011; Becerikli, 2019b;
Binbasioglu, 1995; Ferid, 1325; Kirpik & Orug, 2006; Orug & Kirpik, 2006; Sanal, 2002; 2002-2003). The studies
of Ottoman educators and the opening of teacher training schools by the state can be considered as a situation

that mutually affected each other positively for the professionalization of the teaching profession.

As it is mentioned above, teacher training schools were opened in various Ottoman cities. However, it cannot
be said that these schools continued education and training activities consistently. In particular, it is not
possible to say that teaching profession courses were included in the curricula of schools every semester.
Profession courses were occasionally excluded from the curricula and interrupted. Despite the presence of
educators who considered teaching profession courses important for teacher training, it is a fact that there was
no complete stability in this issue in the Ottoman Empire. However, in general, it would not be wrong to say
that various courses were included in the curricula for the professional development of teachers in teacher
training schools (Binbasioglu, 1995; Ferid, 1325; Sanal, 2002; 2002-2003; Oztiirk, 1998; Unal & Birbudak, 2013).
When the curricula of teacher training schools are examined, it is possible to classify the courses taught as
major area courses and profession courses. It would not be wrong to define major area courses as the courses
such as mathematics, geography, grammar, history, chemistry and physics (Binbasioglu, 1995; Ferid, 1325;
Darllmuallimin Programi, 1312; Maarif-i Umumiye Nezareti [MUN], 1330; Sanal, 2002; 2002-2003). Profession
courses were composed of the courses that included subjects related to teaching methods, moral and health
science (Binbasioglu, 1995; Ferid, 1325; Sanal, 2002; 2002-2003). In the 1851 regulation of the first teacher
training school opened, usul-i ifade and talim (narration and teaching method) course, which was a teaching
profession course, was included (Akyiiz, 2011). When the historical development process of the usul-i ifade and
talim course was examined, it was observed that it was named as usul-i talim (teaching method), usul-i tedris
and terbiye-i ahlak (teaching method and moral education), ahlak and usul-i tedris (moral and teaching
method), usul-i tedris and terbiye (education and teaching method), usul-i tedrisiye (teaching method), usul-i
tedris and terbiye-i ahlakiye (teaching method and moral education), fenn-i talim and terbiye (teaching and
science of teaching), usul-i tedrisiye (teaching method), usul-i tedris and terbiye-i ahlakiye (teaching method
and moral education), fenn-i talim and terbiye (teaching and science of teaching), fenn-i terbiye and tedris
(education and science of teaching), tarih-i fenn-i terbiye (history of educational sciences), fenn-i terbiye
(educational sciences) (Demirel, 2015; Sanal, 2002; 2002-2003). In particular, the concept of teaching methods
was brought to the fore in the naming of the course. However, as the content, not only the subjects related to
teaching methods were included, but also the subjects within the scope of educational sciences such as moral,
health, physical education, biological development, and psychological development were also included
(Binbasioglu, 1995; Sanal, 2002; 2002-2003). Therefore, it would not be wrong to describe the course as

educational sciences, and the course began to be called as fenn-i terbiye (educational sciences) as of 1909
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(Demirel, 2015). Thus, this course, which is generally expressed as teaching methods and included in the

curricula with different names, was given a name that fully reflected its content.?

In some years, the subjects related to moral and health were included in the curricula as a separate profession
course. Even when moral and health-related courses were included in the curricula as stand-separate courses,
the educational sciences course continued to be included in the curriculum and the subjects related to moral
and health were not removed from its content (Ferid, 1325; Sanal, 2002). Furthermore, towards the last period
of the Ottoman Empire, the students were made to do teaching internship, theoretical courses containing
information about the history of education, classroom management, school administration and curricula for
the professional development of preservice teachers were also taught at this stage (Ciydem & Tuluk, 2020;

MUN, 1329; 1331).

There are many studies on Ottoman teacher training schools. These studies revealed history, administrative
structure and educational structures of teacher training schools. Since these studies examined teacher training
schools in every aspect, they are important in terms of the history of teacher training. In the studies on teacher
training schools, the subject of education and training was also discussed, and information on which courses
were included in which years in the curricula was provided. However, no separate study was conducted on
which courses were profession courses among the courses in the curricula, what the content of the profession
courses was and how the courses were taught (Akyliz, 2011; Altin, 2009; Becerikli, 2019b; Becerikli & Demirel,
2017; Erdem, 2013; Dumanoglu, 2019; Oztiirk 1998; Taser, 2019; Unal & Birbudak, 2013). Sanal, one of the
researchers who conducted one of the separate studies on profession courses, in his doctoral thesis and the
article he produced from his thesis, examined the courses including the subjects of usul-i tedris (teaching
methods). In his studies, Sanal examined the works written by Ottoman educators on method, and discussed
the courses, which were taught in teacher training schools and also included teaching methods in their
contents, in terms of history and content (Sanal, 2002; 2002-2003). Binbasioglu conducted another separate
study on profession courses. Binbasioglu also examined the courses with teaching methods in detail
(Binbasioglu, 1995). However, profession courses taught in Ottoman teacher training schools are not just like
this. Moral and health science courses were also defined as profession courses (Ferid, 1325). Furthermore,
there were also courses such as the history of education, classroom management, school administration and
curricula taught for the professional development of teachers during the internship periods (MUN, 1329; 1331).
The present study differs from other studies in terms of determining the boundaries of teaching profession

courses in the Ottoman Empire and revealing which courses were taught as profession courses.

The present study reveals the teaching profession courses in the Ottoman Empire and also provides
information on the content and teaching of these courses. The courses discussed in the study are educational

sciences, moral, health science courses, and courses related to professional development provided to students

2 |t would not be correct to say that the course was always called as fenn-i terbiye after 1909. In the curricula published on
some dates, different names were also used (MUN, 1330). However, it can be said that the concept of fenn-i terbiye started
to be included in the curricula as of 1909.
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starting their internship. The courses taught during the internship period were not separate courses like other
courses, however, they were planned as the subjects that students would learn theoretically during the
internship. Therefore, the study was discussed under two headings as the profession courses taught separately

and the courses related to professional development taught during the internship period.

METHOD

The historical research method was used in the study. Historical research is the systematic collection and
evaluation of data in order to describe, explain, and thus understand the actions and events that took place in
the past. Historical studies enable people to become aware of what happened in the past and to learn how
things were done in the past, and it aims to show that the events that take place today are actually a process of
the actions and situations that occur. Furthermore, the report produced as a result of historical studies
constitutes a literature on the subjects to be studied by researchers. The aim of the studies on history of
education is to describe some aspects of the past in relation to education and/or school (Fraenkel et al., 2011:

535-536).

Data Collection Process

The study was started by scanning documents related to the Ottoman Empire in the Presidency of Republic of
Turkey Directorate of State Archives. Although the State Archives include the documents related to teacher
training schools, the contents of the curriculum courses could not be found. No clear data could be found in the
archival records to determine the boundaries of profession courses. Exactly which courses were profession
courses in the Ottoman Empire was found out from the articles of the Ottoman educators, and even, the
boundaries of profession courses were drawn based on the article of Ferid Bey, who worked as a teacher in
teacher training schools, on which profession courses were taught. The contents of the courses were obtained
from the yearbooks and curriculum programs, which are the official documents published in the Ottoman
period. While scanning the contents, the education yearbooks dated hijri 1316, 1317, 1318, 1319, 1321 were
checked, and the content was reached only in the yearbooks dated hijri 1317. Since the curricula that have
reached the present day as printed materials were not prepared in every period, the contents of the year with
a curriculum were evaluated while addressing the contents. Furthermore, the published instructions and
regulations related to teacher training schools were examined, and only in the internship instruction dated
rumi 1329, it was explained which theoretical subjects would be professionally taught to internship students.
Even though the the contents of the courses were not included in the instructions, education yearbooks,
government yearbooks, and the works published on teacher training schools, outside of the curricula, weekly
course plans were certainly included. However, they were not published very consistently every year. In the
study, other studies related to the subject were also taken into account, and the experiences of other
researchers were also used. Due to the nature of the study, there was no need for ethics committee approval,
and it was completely based on documents. It was acted in accordance with rules of research and publication

ethics in the use of these documents, the references were made in accordance with the scientific criteria, and
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the sources that are the basis of the study were used in accordance with the rules both in the text and in the

references section.

Data Collection Tools

In the study, document review was used in the data collection process. Document review includes analysis of
written materials containing information about the facts targeted for study (Yildirrm & Simsek, 2018: 189). The
documents used in the study consisted of the documents related to the Ottoman Empire in the Documents of
the Presidency of Republic of Turkey Directorate of State Archives, the yearbooks of the Ottoman period,
curriculum programs, and the works written by the educators of the period. Furthermore, various copyrighted

works were also used.

Data Analysis

In this study, the descriptive approach was chosen as data analysis. In this approach, it is aimed to present the
data to the reader with a descriptive approach by sticking to the original form of the collected data as much as
possible (Wolcott, 1994). In this context, the data obtained from the above-mentioned documents were
adhered to by the researcher. The data obtained from the documents were described under the themes of
profession courses taught separately and professional development courses taught during the internship

period.

FINDINGS

In this study, a historical research was conducted on the teaching profession courses taught in Ottoman
teacher training schools. In accordance with the data obtained from the study, profession courses were under
the heading of profession courses taught separately and professional development courses taught during the
internship period. The profession courses taught separately were examined under the sub-headings of courses

related to educational science, moral and health science courses.

Profession Courses Taught Separately

Courses Related to Educational Sciences

The first profession course included the curricula of teacher training schools was usul-i ifade and talim course
(Akyliz, 2011). This course was added to the curricula under different names over the years mentioned above.
Although teaching methods were highlighted as a name, the course included many subjects related to

educational sciences (Binbasioglu, 1995; Sanal, 2002; 2002-2003).

In 1894, a curriculum was published for Darilmuallimin. In this curriculum, usul-i tedris and terbiye-i ahlak
(teaching method and moral education) course was included for the Ottoman junior high school. This course

was planned as one hour per week in the first grade and two hours in the second grade for the risdiye branch
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of Darllmuallimin. The psychological and moral subjects were mainly included in the content of the course,
which was planned to be taught in the first grade, by outlining in the form of science of child education,
psychology, types of body movements, emotions, intelligence, memory, imagination, feelings of individual,
family and society, good and bad feelings, religious feelings, spiritual life, moral life, natural life, moral issues,
application of morality, duties related to social life, religion, family, duty of conscience, and the implementation
of moral in education and training methods. The subjects such as general health science, physical exercises,
spiritual education, child education, making children accustomed to the customs and traditions of the society,
how to keep class registers, teaching methods, question-answer method, oral teaching, assignments and
examination of assignments, exams, punishment, reward, influence of teacher's character on children, teacher-

student relations, and applied education were mentioned in the second grade (MUN, 1312).

In the same curriculum, usul-i tedris and terbiye-i ahlak course was also added to the Science department of Ali
branch of the Dartilmuallimin, and it was noted that the extended version of the courses in risdiye would be
taught. Ali branch had a different structure from other branches and was divided into Literature and Science
departments. For the Science department of the Ali branch, one hour a week was allocated for the usul-i tedris
and terbiye-i ahlak course (MUN, 1312). It was an important problem how the subjects of this course would be
taught in a shorter time and more broadly than those taught in the riisdiye branch. Furthermore, the fact that

such a course was not planned in the Literature department was a different question mark.

In the curriculum dated 1894, the ibtidai branch of the Dariilmuallimin was shown as a two-year school. In the
second year of this branch, usul-i tedris and terbiye-i ahlak course was included for two hours a week. This
course included the rules of education and teaching methods, physical education, moral education,
arrangement of materials required in schools and classrooms, arrangement of course hours, syllabus, teaching
methods, ways and tools related to teaching, preparing the class for the lesson, preparing the student for
teaching, oral teaching, exams, rewards and punishments (MUN, 1312). The curriculum of the same branch,
published on Rumi 1330 (1914-1915), included the fenn-i terbiye (educational sciences) course. The first pages
of the curriculum included the weekly program schedule including the courses with their names. Although the
name fenn-i terbiye was mentioned in the schedule, ilm-i terbiye-i etfal (child education science) course was
included in the sections where the contents were provided (MUN, 1330). The course was taught for three
hours per week in the third and fourth grades. The subjects of what the education is, difference between child
education science and education, classification of education, authority, family, school, the effect of society on
education, definition of physical education, mind education, consciousness, memory, imagination and
attention, decision making, argumentation and their relations with education, emotion and moral education,
definition of emotions and will, general rules for the education of emotions, religious education in primary
schools, the relation of moral and religion were theoretically discussed in the third year. It was stated that the
course would be taught practically in the fourth grade. The subjects of basic information about the science of
child education, general education information, what the method is, information on how to teach the subjects

to be taught in primary school such as methods, individual teaching, mutual teaching, types of teaching
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methods, narrative method, question-answer method, argumentation, reading and writing, geography, history,
arithmetic, geometry, handicrafts, painting, and moral, rewarding and punishing students, necessary tools in
primary school, kindergarten organization and schools, school museumes, libraries, laws about primary schools,
programs, preparation before the course, student notebooks, registers related to the records that the teacher
would keep about the student were taught in the content. However, no information was found on how these
subjects would be implemented (MUN, 1330). However, it was usually preferred to make students cover
subjects in order to ensure that students would acquire the skills in teaching methods (Tedrisat-1 ibtidaiye
Mecmuasi [TiM], 1330). Therefore, it is possible for this method to be valid in the applications of the

aforementioned course. Apart from this, it was not determined whether different activities were carried out.

A curriculum was published in 1895 for Dariilmuallimat, which was an institution that trained teachers for girls'
schools (Sanal, 2002; 2002-2003). Darilmuallimat was included as a three-year school in the curriculum. Usul-i
tedris course, one of the profession courses, would be taught for two hours a week in the first year and one
hour a week in the second and third years. Furthermore, moral and hifzissihha were included in the curriculum
as separate courses. The course contents were also included in the aforementioned curriculum. However, the
name of the usul-i tedris course was not found in the contents. The name of the course was given as usul-i
talim and idare-i mekatib (teaching method and school administration) (Salname-i Nezaret-i Maarif-i Umumiye
[SNMU], 1317). A similar situation occurred in the curriculum of Dartlmuallimin, as mentioned above, which
reveals the possibility that there was no printing error. In fact, although some concepts and names were
changed officially in the Ottoman documents, they were also expressed with their old names.® Something

similar may have happened here.

In the first year in the usul-i talim and idare-i mekatib course, the content was divided into titles as physical
education, intelligence and moral education, and the subjects of children's games, physical education of
children, information about the mind, intelligence according to age groups, problem-solving skills,
argumentation, inference, will, conscience, rights and duties, importance of child education, and regulating
children's habits were discussed within these titles. The subjects to be taught in the second year were related
to the school administration. Information would be given about the structure, libraries, school museums and
programs, exams, diplomas, awards and punishments of ibtidai (primary school) and rusdiye (secondary
school). In the third year, practical teaching would be carried out by repeating what was taught for two years.

The applications would be carried out by the students in their own classrooms through lecturing (SNMU, 1317).

An example of how the practices of the courses were carried out was given in the Tedrisat-I ibtidaiye Mecmua
(Primary Education Journal) published by the teachers of Darlilmuallimin. As it is stated above, the applications

made by the students were in the form of their narration. In 1914, within the scope of the course, a lecture was

3 There may be differences in the use of names in the Ottoman documents or sources of the period. In fact, such a usage
was also valid for school names. Although the part of Dariilmuallimin that trained high school teachers officially bears the
name Ali, it is also expressed as idadi, the old name of the branch, in some sources (Tlrkiye Cumhuriyeti Cumhurbaskanhgi
Devlet Arsivleri Baskanligi Osmanli Arsivi [BOA], irade Meclis-i Mahsus [I.MMS], 126/5394; TiM, 1330).
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given by a student from the Ali branch of the Dariilmuallimin. The name of the course was referred to as fenn-i
terbiye (educational sciences) on those dates. A student named Mehmet Nuri Efendi taught a history lesson
within the scope of fenn-i terbiye course. In the lesson he taught, he evaluated the recent failures of the
Ottoman Empire and the wars it lost in terms of education and he considered them as the result of the lack of
education (TiM, 1330). However, it would not be wrong to say that students were just getting used to this
method and they were not exactly used to it. In fact, Muallim Cevdet Bey, who was teaching the fenn-i terbiye
course in the ibtidai branch of Dariilmuallimin in 1913, had his students apply the method of narrating in his
lesson (Demirel, 2015). Muallim Cevdet with remarkable scientific studies on teaching methods (Becerikli &
Yildirim, 2018; Kaya, 2008) encountered resistance from the students in his practice. Muallim Cevdet taught his
lesson on Mondays and Thursdays, and he allocated the first half hour of the lesson to the lectures of the
students. There were discussions between students and their teachers about how the lesson would be taught.
Some of the students who took the course of Muallim Cevdet, the number of whom was high, complained
about their teachers by submitting their petitions, in which they stated that they believed that they should
learn the method information by reading from the book and that they had difficulty in narration, first to the
school directorate and then to the Maarif Nezareti (Ministry of Education). As a result of the disharmony, the
students did not attend the classes. The Ministry indicated that it would investigate the situation, however, if
the students would not attend the classes, they would be considered disobedient. In the letter sent to the
ministry, the school administration stated that the teacher did not have a lack of knowledge, and even if he
had, this would not be questioned by the student. Thus, the school directorate took a stand on the side of the
teacher, notified the ministry that the students were disrespectful, and thereupon, the decision to expel 43
students from the school was made by the ministry. Two days after the students were expelled from the
school, they petitioned to be admitted to the school again, and they admitted that they were wrong. So, the
school administration asked them to apologize to Muallim Cevdet, and as a result of apologizing, the students
were forgiven this time and they were allowed to return to their schools (Demirel, 2015). In fact, this situation
showed that the understanding of giving the teaching methods course by making the students practice did not
establish easily. Furthermore, the fact that the students were immediately forgiven in exchange for their
apology as soon as they were expelled from the school can be associated with the teacher shortage in the

Ottoman Empire.

Moral Courses

As it was mentioned above, moral courses were occasionally added to the curricula as separate courses
(Salname-i Devlet-i Aliye-i Osmaniye [SDAQ], 1296; 1297; 1298; 1299; 1300). Despite the inclusion of this
course in the curriculum, some moral issues continued to be included in the content of educational sciences
courses (SNMU, 1317). However, the separate inclusion of moral courses in the curriculum can be expressed as

a desire to address moral issues more comprehensively.
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In the curriculum published for Darilmuallimat in 1895 (Sanal, 2002-2003), the moral course would be taught
for two hours in the second grade and one hour in the third grade on a weekly basis. The moral course was
planned theoretically in the second year and practical in the third year. The subjects such as the purpose of
moral, distinction between the good and the bad, the relationship between education and the distinction
between the good and the bad, moral responsibilities, duty, and moral principles were examined in the
theoretical part. In the practical part, the subjects of personal duties, duties towards one's self, duties related
to the family, and social duties were discussed. There was no information on how to apply these subjects in the
curriculum (SNMU, 1317). However, in the studies of Ottoman educators on moral education, there was
information indicating that moral issues could be taught by analogy, by using the method of teaching by doing,
and by using the method of discovery (Becerikli & Yildirnm, 2018). It is possible that the practical part of the

course was carried out in this way.

Health Science Courses

The health-related courses began to be taught in schools as of the 19th century. Especially as of this period, an
organized fight against epidemics was started, importance was given to school health in the fight against
epidemics, and international conferences on health in education were held (Karagtz, 2020). Hifzissihha (health
science) course was occasionally included as a separate course, just like moral courses, in the curriculum of

Ottoman teacher training schools (SDAO, 1305; SNMU, 1317).

In the curriculum dated 1895 of Dartilmualimat (Sanal, 2002-2003), hifzissihha course was planned to be taught
for one hour a week in the second and third grades. In the second year of Dariilmuallimat, information about
the human body and physiology would be demonstrated within the scope of the course. The subjects such as
potable water and water resources, useful and harmful air for the body, food and beverages, main infectious
diseases and prevention methods, types of pollution, diseases caused by pollution (typhoid, cholera),
information about the health of schools and the rules about school health, implementation of the rules,
diseases seen in schools (scabies, smallpox, measles), benefits of vaccination, protection of child health, and

some animal diseases were discussed in the third year (SNMU, 1317).

In Rumi 1330 (1914-1915), two courses, namely, hifzissihha (health science) and mekatib-i hifzissihha (school
health) were included in the ibtidai branch of Dariilmuallimin (MUN, 1330). The fact that two different health
courses started to be taught indicates that it was intended to create a more detailed profession course on

school health, unlike a course containing general health information.

Hifzissihha was taught for two hours a week in the fourth year. Although health issues such as air cleaning and
the cleaning of clothes were mentioned in the course, biological issues were mainly emphasized. In fact, this
course was combined with the physiology course and the biology part was emphasized in the course.
Therefore, mekatib-i hifzissihha, namely the school health course, came to the forefront as the main profession

course. The subjects such as the cleaning of the classrooms, cafeterias, laundries, lavatories, bathrooms and
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dormitories of the schools were discussed in this course. Apart from that, the students were taught the
subjects such as infectious diseases, preventive measures to be taken for these diseases or measures to be
taken during epidemics, diseases that can be transmitted from animals to humans, simple first aid in case of

accident (MUN, 1330).
Courses Related to Professional Development Taught During the Internship Period

It was aimed to provide preservice teachers with the skills of how to teach on the subjects related to the
teaching methods included in the content of the educational sciences courses in the curriculum of teacher
training schools in the Ottoman Empire, and in accordance with this aim, teaching practices began to be carried
out with the Second Constitutional Era (Binbasioglu, 1995; Ciydem & Tuluk, 2020; Sanal, 2002; 2002-2003). A
practice school was opened for the first time in 1909 for the ibtidai branch of istanbul Dariilmuallimin (Oztiirk
1998; Unal & Birbudak, 2013). The opening of practice schools was not limited to istanbul, they were also
opened in other cities (Oztiirk, 1996). The practice schools were opened by modeling the teaching internship in
teacher training institutions in Europe (Ciydem & Tuluk, 2020). In 1901 in Germany and in 1905 in France, the
curriculum of teacher training schools was renewed, practice schools were opened and internship practices
were initiated. Furthermore, pedagogy courses in addition to the internship were also planned. In fact, teacher
training institutions in Germany and France were followed, and Ottoman educators wrote about the education
structure in these countries (Ali Haydar, 1327; ihsan, 1337a; 1337b). It can be said that the teaching internship

in the Ottoman Empire was the result of the interest in the teacher training schools system in Europe.

The mentioned practice schools were primary schools administratively affiliated to institutions that trained
teachers at primary school level In the Ali branch of Dartilmuallimin, which was a teacher training institution at
the high school level®, students did their internships in the high schools in the city where their school was
located, not in the practice schools affiliated to them administratively (Becerikli 2019a; Unal & Birbudak, 2013).
Thus, students were provided with an opportunity to do internships as preservice teachers. The function of the
internship was defined as providing the skills of the teaching profession to those who would become teachers.
A method in which students would first listen to the lessons and then narrate them was applied during the
internship process. The students had the opportunity to apply their knowledge of teaching methods that they
learned theoretically in their schools to the age groups they would address before being appointed as teachers

(Ciydem & Tuluk, 2020).

Preservice teachers were also provided with some theoretical information about some professional issues in
Darilmuallimin when they did not go to internship schools while performing internship practices. An internship

directive about the courses containing theoretical information to be given to preservice teachers was published

4 The institutions that trained teachers for secondary school were transformed after the Second Constitutional Era, since
there was need to train teachers in the risdiye branch, which represents the secondary school level, as a result of the
merger of primary and secondary schools, this branch was removed (Demirel & Kése, 2019; Unal & Birbudak, 2013).
Therefore, there were two levels for internship, primary and high school.
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in rumi 1329 (1913-1914). This internship directive was published for those who would do high school
internship. In the directive, it was planned to contribute to the professional development of preservice
teachers during their internship. Information was not given within the scope of a single course, it was defined
as the subjects that would contribute to the professional development of internship students. Among these
subjects, there was information about the history of education such as the history of secondary education, the
secondary education organization and program in European countries and America, high school programs and
course hours. Apart from them, the subjects such as teaching methods and teaching methods of each course,
discipline in high schools, classroom management, relations between high school teachers and students, duties
of high school teachers, qualifications and conditions of teaching were also covered. Furthermore, the directive
aimed to discuss important issues of education, to provide students with critical thinking skills and an opinion

on educational issues (MUN, 1329).

According to Darllmuallimin and Darilmuallimat Nizamnamesi (male and female teacher training schools
regulation) issued in 1915, it was observed that the professional development courses in the 1913-1914
directive continued to be given to those who went to internship. In 1915, in addition to the aforementioned
professional development courses, those who would become high school teachers were given information

about their duties regarding moral education (MUN, 1331).

CONCLUSION and DISCUSSION

Historical studies show that current actions and situations have a process and a connection with the past
(Fraenkel et al., 2011). From this point of view, it may be possible to interpret that education-teaching works
have sustained in the history of Turkey. In fact, the fact that the courses similar to the teaching profession
courses (educational psychology, history of education, classroom management, teaching methods, etc.) taught
in faculties of education, which are teacher training institutions in today's Turkey, were somehow taught in the
Ottoman Empire, and the fact that the teaching internship, which was performed by preservice teachers in the
Ottoman Empire, continues to exist even today are good examples that education and training works have

process from the past to the present.

When the history of teaching in Turkey is examined, the professionalization of teaching found its direction with
the opening of teacher training schools. Teacher training schools were opened in various cities of the Ottoman
Empire by the state, and some courses were added to the curricula of the schools so that teaching would be
performed in accordance with the educational sciences. It is possible to express these courses as teaching

profession courses.

When the studies on the teaching profession courses in the Ottoman Empire are examined, the studies of Sanal
(2002; 2002-2003) and Binbasioglu (1995) draw attention. Sanal (2002; 2002-2003) and Binbasioglu (1995)
revealed a single course including educational sciences in detail. In this respect, the present study is compatible

with the works of the aforementioned authors. However, the present study is a continuation of these studies
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and evaluated profession courses from a more comprehensive perspective and attempted to reveal all the

profession courses taught in Ottoman teacher training schools.

The present study and the results on the historical process of the profession course usul-i ifade and talim
course included in the curriculum of Darllmuallimin, the first teacher training school opened, in the findings of
the studies of Sanal (2002; 2002-2003) and Binbasioglu (1995) are compatible with each other. The course, that
began to be taught in 1851, continued to be included under different names in the curricula of teacher training
schools on later dates. While naming the courses, the teaching methods were brought to the fore and the term
"usul-i tedris" (teaching method) was frequently used. However, the content of the courses showed that a
complete educational sciences course was taught to the students. In fact, as of 1909, the course was also
started to be called as fenn-i terbiye (educational sciences) in the curricula. Thus, apart from teaching methods,
the subjects of moral, health, physical education, biological development, and psychological development were
discussed, which indicates that profession courses in the Ottoman Empire were not fully separated and

attempted to be taught within a single course.

In the courses we evaluate within the scope of educational sciences, the subjects related to development and
psychology are important for a teacher to get to know his/her student. Thus, it would not be wrong to say that
the necessary scientific information was provided for the teacher to comprehend the readiness level of the
student and to plan the courses according to the characteristics of the students. It would be a good idea to

predict that a teacher who knows his/her student can use teaching methods more easily.

The fact that the present study detailed the subject related to profession courses as a different aspect from
other studies and as a continuation of them started with the teaching of the courses and discussing other
profession courses. First, according to the results, the existence of teacher training schools that trained
teachers for different levels in the Ottoman Empire and the curricular differences between Istanbul and the
provinces can be mentioned. Therefore, it can be considered that the contents of educational sciences can be
shaped according to the characteristics of the courses and the age group of the students. Methods such as
making students talk about the subject in their classes and sending them to internships for a better
reinforcement of teaching method subjects in students were also attempted to be performed in the 20th
century. It is not possible to say that the method of making students to teach their age groups is easily adopted
in every school. A kind of rebellion of the students in Dariilmuallimin-i ibtidai (the first male teacher training

school) is a remarkable example related to the subject.

Although moral and health science courses were included as separate profession courses in the curricula in
some periods, it is possible to say that moral and health-related subjects continued to be taught in the courses
within the scope of educational sciences. It can be said that students' knowledge of moral education and school
health was further detailed when moral and health science courses were included as separate courses in the
curricula. The understanding of combating epidemics in an organized way, especially in the 19th century,

contributed to the inclusion of health science courses in schools. It can be said that the content of the health
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science course was developed accordingly. Talking about the epidemics in the content of the course, and
mentioning the precautions to be taken against epidemics and the benefits of the vaccine are remarkable in

terms of intending to equip preservice teachers about the control of epidemic.

The fact that the students were sent to internships as preservice teachers was an important development in
teacher training schools in the 20th century. Teaching internship was started in Europe, and Ottoman
educators attempted to properly adapt this system to the Ottoman Empire by modeling the Europe. Based on
this situation, it is possible to infer that the Ottoman educators closely followed the educational developments
in Europe and that the Ottoman administrators supported the actions to be taken to improve education.
During the internship, theoretical courses including information about the history of education, classroom
management, school administration and curricula were taught for the professional development of preservice
teachers. These courses were not planned as separate courses, but as subjects taught under the title of teacher
development. Thus, the preservice teachers continued to learn theoretical knowledge about the teaching
profession while they were doing their internship. Therefore, the courses provided to internship students were

called as professional development courses.

RECOMMENDATIONS

Within the framework of the results obtained from the study, various recommendations are presented below.
According to the finding of the study, it was determined that the first profession course was provided in
teacher training schools in 1851. Researchers can conduct studies on whether there were teaching profession
courses in previous periods.

The study was brought up to the 1915 regulation and also examined the curriculum decided in 1915. Whether
profession courses were taught in teacher training schools during the World War | and the armistice period of
the Ottoman Empire can be examined.

The study was based on the contents of the curricula. Those who will conduct similar studies can also address
the course books and add a new dimension to the subject.

The study addressed only profession courses. The number of studies on courses can be increased, the content
of the courses related to the field and general culture in the curriculum of teacher training schools and how
they are taught can be discussed.

In the study, it was determined that there were differences between the curricula of schools in Istanbul and the

provinces, which should be taken into account by those who will study similar subjects.

ETHICAL TEXT

In this article, the journal writing rules, publication principles, research and publication ethics, and journal
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OSMANLI OGRETMEN OKULLARINDA OKUTULAN OGRETMENLIK MESLEK
DERSLERi UZERINE TARIHSEL BiR ARASTIRMA

0z

Bu galismanin amaci, Osmanh 6gretmen okullarinda okutulan 6gretmenlik meslek derslerinin
neler oldugunu ve bu derslerin igeriklerinde hangi konularin yer aldigini, derslerin nasil islendigini
ortaya koymaktir. Calismada ele alinan dersler egitim bilimi, ahlak, saglik bilgisi dersleri ve staja
gitmeye baglayan 6grencilere verilen mesleki gelisim ile ilgili derslerdir. Calismada tarihsel
arastirma yontemi kullanilmigtir. Tarihsel arastirma, geg¢miste meydana gelmis olaylarin
ogrenilmesini, anlasiimasini ve glinimuzde gergeklesenlerin aslinda tarihsel bir slireci oldugunun
kavranmasini saglar. Ayrica tarih arastirmalari sonucunda ortaya konan c¢alisma, arastirmacilarin
calisacagl konulara literatir olusturmaktadir. Tarih calismalari déneme ait olan evraklara
dayandirildigindan arastirmada veri analizi olarak betimsel yaklasim secilmistir. Betimsel
yaklagimin amaci elde edilen verilerin 6zglin formuna mimkin oldugu kadar sadik kalarak verileri
okuyucuya sunmaktir. Calismada Turkiye Cumhuriyeti Devlet Arsivleri Baskanligi belgeleri,
Osmanli yilliklari, Osmanli egitim bakanhginin yayinlamis oldugu okullar ile ilgili mufredat
programlari, dénemin egitimcilerinin kaleme aldiklari ve cesitli telif eserlerden yararlanilimistir.
Calismanin kaynagini olusturan dokiimanlardan elde edilen verilere betimsel yaklasimin amaci
geregi arastirmaci tarafindan sadik kalinmistir. Dokiimanlardan elde edilen veriler mistakil olarak
okutulan meslek dersleri ve staj doneminde okutulan mesleki gelisim dersleri temalari altinda
betimlenmistir.

Anahtar kelimeler: Osmanli, 6gretmen okullari, 6gretmenlik meslek dersleri.
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GiRiS

Ogretme isi eskicaglardan beri gergeklesen bir eylemdir. Ogretmenlik meslegi de insanoglunun en kadim
mesleklerindendir. Misir, Cin, Hint, Yunan, Roma medeniyetlerinde, Hristiyan ve Islam diinyasinda egitim-
ogretim faaliyetleri, meslegi sadece 6gretmenlik olmayan fakat bilgileri ile bu meslegi icra edebilen gesitli

dgreticilerle siirdirilmustir. Ozellikle Ortagag Hristiyan ve islam diinyasinda &gretmenlik yapanlar icin din

adami kimliklerinin de oldugunu ifade etmek mumkinddr (Becerikli, 2019a).

Ogretmenligin sekiiler bir meslek grubuna déniismesi Rénesans ve Reform hareketlerinin Avrupa’da
olusturdugu din temelli anlayistan uzaklasiimasi ile iliskilendirilebilir. Avrupa aydinlanmasi, devlet destekli laik
okullarin agilmasi anlayisini giiglendirmis, kilise disinda da 6gretimin gelistiriimesine 6n ayak olmustur (Akdemir,
2015). Bati, aydinlanma ¢agini yasamis, kiliseyi egitim kurumlarindan uzaklastirmak igin devlet okullari agma
girisimi baslatmistir. Bu girisimlerin sonucunda kilise okullari da merkezilestirilmis, yeni anlayista okullar
acilmistir. Ortaya ¢ikmis olan sekiler anlayis, 6gretmen egitimine de yansimistir (Cubberley, 1920/2004). Bu
baglamda 1738’de Alman topraklarinda 6gretmen seminerleri dizenlenmeye baslanmis, 1763’te Normalschule
denilen Ogretimin icerigi ve yontemleri Uzerine 6gretimin yapilacagi 6gretmen okulu acilmistir. 1794’te
Fransa’da Ecole Normale adinda bir 6gretmen okulu agilma girisiminde bulunulmus, bu okul 1795’te derslere

baslamistir (Becerikli, 2019a; Cubberley, 1920/2004; Ergiin, 2018; Ladd, 1907; Smith, 1982).

Avrupa’nin devlet temelli okullari agma girisimlerini Osmanli’da da gérmek mumkiindir. Osmanli’da din temelli
olan egitim kurumlarinin (medreseler) yaninda modern anlayista okullar agmaya baslamis, Avrupa’da agilmaya
baslanan yeni anlayisi temsil edecek olan 6gretmen yetistiren kurumlara benzer 6gretmen okulu agma girisimi

gergeklesmistir (Akyliz, 2011; Becerikli, 2019a).

Osmanl’da 6gretmenlik mesleginin profesyonel bir meslek olarak ortaya ¢ikmasi 16 Mart 1848 tarihinde
istanbul’da agilan Dariilmuallimin (erkek 6gretmen okulu) ile baslamistir. Bu okul riisdiyelere (ortaokullara)
O0gretme isini bilen 6gretmenler yetistirmek Utzere agiimigtir (Becerikli, 2019a). Daha sonraki tarihlerde farkl
kademelere de (ilkokul, ortaokul, lise!) 6gretmen yetistiren kurumlar agilmaya baslanmis, hem kizlar hem de
erkekler icin 6gretmen okullari acilmis, istanbul ile baslayan bu siireg, tasra diye adlandirilan istanbul disindaki
Osmanli sehirlerine de yayilmistir (Akytiz, 2011; Becerikli & Muammer, 2017; Erdem, 2013; Kodaman, 1999;
Ozturk, 1998; 2007; Unal & Birbudak, 2013; Tager, 2019).

Ogretmen okullarinin varligl, Osmanli’da égretmenligin profesyonel bir meslek olarak kabul edilmesine &nemli
derecede katki saglamistir. Bu duruma en énemli dayanak olusturan ise 6gretmenlik meslek dersi adi altinda bir
takim derslerin (6gretim yo6ntemi, ahlak ve saglk bilgisi ile ilgili dersler) 6gretmen okulu mifredatlarina
girmesidir. Ayni zamanda Osmanl egitimcileri 6gretme isinin nasil yapilacagl yoniinde cgesitli eserler kaleme
almislardir. Ayrica egitim camiasi icerisinde 6gretmen atamalarinin sadece 6gretmen okulu mezunlarindan

yapilmasi disiincesi ortaya ¢cikmistir (Akytiz, 2011; Becerikli, 2019b; Binbasioglu, 1995; Ferid, 1325; Kirpik &

! Lise diizeyinde 6gretmen yetistiren kurum sadece istanbul’da acilmistir (Becerikli, 2020).
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Orug, 2006; Orug & Kirpik, 2006; Sanal, 2002; 2002-2003). Osmanl egitimcilerinin galismalari, devlet eliyle
o6gretmen okullarinin agilmasi, 6gretmenlik mesleginin profesyonellesmesi adina birbirini karsilikli olarak olumlu

yonde etkileyen bir durum olarak degerlendirilebilir.

Ogretmen okullari yukarida bahsi gectigi gibi cesitli Osmanli sehirlerinde agilmistir. Fakat bu okullar icin istikrarl
bir sekilde egitim-6gretim faaliyetleri siirdiirdiikleri sdéylenemez. Ozellikle 6gretmenlik meslek derslerinin her
donem okullarin mifredatlarinda yer aldigini séylemek mimkiin degildir. Meslek dersleri ara sira
programlardan kaldirilmis ve kesintiye ugramistir. Her ne kadar 6gretmen yetistirme isi icin 6gretmenlik meslek
derslerini 6nemli goren egitimcilerin varli§i séz konusu olsa da Osmanli’da bu konuda tam bir istikrar
saglanamadig gercektir. Fakat genel olarak 6gretmen okullarinda 6gretmenlerin mesleki gelisimi icin cesitli
derslerin mifredatlarda yer aldigini sdylemek yanlis olmayacaktir (Binbasioglu, 1995; Ferid, 1325; Sanal, 2002;
2002-2003; Oztiirk, 1998; Unal & Birbudak, 2013).

Ogretmen okullarinin miifredatlari incelendiginde, okutulan dersleri alan ve meslek dersleri diye siniflandirmak
mimkiindir. Alan derslerini, matematik, cografya, gramer dersleri, tarih, kimya, fizik gibi dersler olarak
tanimlamak yanlis olmayacaktir (Binbasioglu, 1995; Ferid, 1325; Darllmuallimin Programi, 1312; Maarif-i
Umumiye Nezareti [MUN], 1330; Sanal, 2002; 2002-2003). Meslek dersleri ise 6gretim yontemleri, ahlak ve
saglik bilgisi ile alakali konulari iceren derslerden olusturulmustur (Binbasioglu, 1995; Ferid, 1325; Sanal, 2002;
2002-2003). ilk acilan &gretmen okulunun 1851 tarihli nizamnamesinde (yonetmeliginde) égretmenlik meslek
dersi olan usul-i ifade ve talim (anlatma ve 6gretim yéntemi) dersine yer verilmistir (Akytiz, 2011). Usul-i ifade
ve talim dersinin tarihsel gelisim siirecine bakildiginda; usul-i talim (6gretim yéntemi), usul-i tedris ve terbiye-i
ahlak (6gretim yontemi ve ahlak egitimi), ahlak ve usul-i tedris (ahlak ve 6gretim yontemi), usul-i tedris ve
terbiye (egitim ve 6gretim yontemi), usul-i tedrisiye (68retim yontemi), usul-i tedris ve terbiye-i ahlakiye
(6gretim yontemi ve ahlak egitimi), fenn-i talim ve terbiye (68retim ve egitim bilimi), usul-i tedrisiye (6gretim
yontemi), usul-i tedris ve terbiye-i ahlakiye (6gretim yontemi ve ahlak egitimi), fenn-i talim ve terbiye (6gretim
ve egitim bilimi), fenn-i terbiye ve tedris (egitim ve 6gretim bilimi), tarih-i fenn-i terbiye (egitim biliminin tarihi),
fenn-i terbiye (egitim bilimi) seklinde adlandirildigi gortlmiistir (Demirel, 2015; Sanal, 2002; 2002-2003). Dersin
isimlendirilmesinde oOzellikle 6gretim yontemleri kavrami 6n plana c¢ikarilmistir. Fakat icerik olarak sadece
o0gretim yontemleri ile ilgili konulara yer verilmemis, ahlak, saglk, beden egitimi, biyolojik gelisim, psikolojik
gelisim gibi egitim bilimleri kapsamindaki konulara da yer verilmistir (Binbasioglu, 1995; Sanal, 2002; 2002-
2003). Bu nedenle dersi egitim bilimleri diye nitelendirmek yanls olmayacaktir ki 1909 itibariyle ise ders fenn-i
terbiye (egitim bilimi) olarak adlandiriimaya baslanmistir (Demirel, 2015). Boylelikle genellikle 6gretim
yontemleri seklinde ifade edilen ve farkli farkli isimlerle mufredatlarda yer alan bu derse igerigini tam olarak

yansitan bir isim verilmistir.2

2 1909’dan sonra dersin her zaman fenn-i terbiye olarak adlandirildigini sdylemek dogru olmayacaktir. Bazi tarihlerde
yayimlanan mufredatlarda farkl isimlerinde kullanildigi olmustur (MUN, 1330). Fakat fenn-i terbiye kavrami 1909 itibariyle
mifredatlara girmeye baslamistir denilebilir.
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Bazi seneler de ahlak ve saglik ile ilgili konular mustakil bir meslek dersi seklinde programlarda yer almistir.
Ahlak ve saglk ile ilgili dersler mustakil dersler olarak miifredatlarda yer aldigi zamanlarda bile egitim bilimleri
dersi mifredatta yer almaya devam etmis ve iceriginden ahlak ve saglik konulari ¢ikarilmamistir (Ferid, 1325;
Sanal, 2002). Ayrica Osmanlinin son donemlerine dogru 6grencilere 6gretmenlik staji yaptirilmis ve bu safhada
O0gretmen adaylarinin mesleki gelisimi icin egitim tarihi, sinif yonetimi, okullarin idaresi ve ders programlari

hakkinda bilgileri iceren teorik dersler de okutulmustur (Ciydem & Tuluk, 2020; MUN, 1329; 1331).

Osmanl 6gretmen okullari ile alakali birgok ¢alisma bulunmaktadir. Bu galismalar 6gretmen okullarinin tarihini,
idari yapisini, egitim-6gretim yapilarini ortaya koyan calismalardir. Yapilan g¢alismalar genel olarak 6gretmen
okullarini her yoéni ile incelemis oldugundan Ogretmen egitiminin tarihi agisindan 6nem arz etmektedir.
Ogretmen okullari ile ilgili calismalarda egitim-6gretim konusu da ele alinmis, miifredatlarda hangi derslerin
hangi yillarda yer aldig bilgileri verilmistir. Fakat mufredatlarda yer alan dersler igerisinde hangi derslerin
meslek dersi oldugu, meslek derslerinin igeriginin ne oldugu ve derslerin nasil okutuldugu lzerine mustakil bir
¢alisma yapilmamistir (Akytiz, 2011; Altin, 2009; Becerikli, 2019b; Becerikli & Demirel, 2017; Erdem, 2013;
Dumanoglu, 2019; Oztiirk 1998; Taser, 2019; Unal & Birbudak, 2013). Meslek dersleri ile ilgili mustakil
¢alismalardan birini yapan arastirmacilardan Sanal, doktora tezi ve tezinden lretmis oldugu makalesinde usul-i
tedris (6gretim yontemleri) konularini igeren dersleri incelemistir. Sanal ¢alismalarinda Osmanli egitimcilerinin
yontem (zerine yazmis oldugu eserlerini incelemis, 6gretmen okullarinda okutulan ve igeriginde 6gretim
yontemi konularini da barindiran dersleri, tarihge ve igerik olarak ele almistir (Sanal, 2002; 2002-2003). Meslek
dersleri ile alakal mustakil bir diger galismayi Binbasioglu yapmistir. Binbasioglu’da 6gretim yontemleri igerikli
dersleri detayli olarak ele almistir (Binbasioglu, 1995). Fakat Osmanli 6gretmen okullarinda okutulan meslek
dersleri sadece bu sekilde degildir. Ahlak ve saglik bilgisi dersleri de meslek dersi olarak tanimlanmistir (Ferid,
1325). Ayrica staj donemlerinde 6gretmenlik mesleki gelisimi icin okutulan egitim tarihi, sinif ydonetimi, okullarin
idaresi ve ders programlari gibi dersler de vardir (MUN, 1329; 1331). Mevcut calisma ise Osmanli’da
ogretmenlik meslek derslerinin sinirlarini belirlemek ve hangi derslerin meslek dersi olarak okutuldugunun

ortaya konmasi agisindan diger ¢alismalardan farkhlagsmaktadir.

Mevcut ¢alisma Osmanli’daki 6gretmenlik meslek derslerinin hangilerinin oldugunu ortaya c¢ikarmakla birlikte
bu derslerin icerigi ve islenisi ile ilgili konularda bilgi vermektedir. Calismada ele alinan dersler egitim bilimi,
ahlak, saglik bilgisi dersleri ve staja gitmeye baslayan 6grencilere verilen mesleki gelisim ile ilgili derslerdir. Staj
doéneminde verilen dersler diger dersler gibi mistakil dersler olmayip stajda 6grencilerin teorik olarak gérecegi
konular seklinde planlanmistir. Bu nedenle ¢alisma mistakil olarak okutulan meslek dersleri ve staj doneminde

okutulan mesleki gelisim ile alakali dersler olarak iki baslik altinda ele alinmigtir.

YONTEM

Calismada tarihsel arastirma yéntemi kullanilmistir. Tarihsel arastirma, gegcmiste meydana gelmis eylemleri ve
olaylari tanimlamak, agiklamak ve bdylelikle anlayabilmek igin verilerin sistemli olarak toplanmasi ve

degerlendirilmesidir. Tarih arastirmalari; insanlarin ge¢miste olanlarin farkina varmalarini, gegmisteki islerin
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nasil yapildigini 6grenmelerini saglar ve glinimiizde gergeklesen olaylarin, ortaya ¢ikan eylem ve durumlarin
aslinda bir sireci oldugunu goéstermek amacini tasir. Ayrica tarih ¢alismalari neticesinde ortaya konan rapor,
arastirmacilarin galisacagl konulara literatlir olusturmaktadir. Egitim tarihi ¢alismalarinin amaci ise, egitim

ve/veya okulla ilgili olarak gegmisin bazi yonlerini tanimlamaktir (Fraenkel ve dig., 2011: 535-536).

Veri Toplama Siireci

Arastirma Tirkiye Cumhuriyeti Cumhurbaskanligi Devlet Arsivleri Baskanlhgindaki Osmanli ile ilgili belgeler
taranarak baslatilmistir. Devlet Arsivlerinde 6gretmen okullari ile ilgili belgeler yer alsada mifredat derslerinin
iceriklerine rastlamak mimkiin olamamistir. Meslek derslerinin sinirlarini belirlemek icin de arsiv kayitlarinda
net bir veriye ulasilamamistir. Osmanli’da meslek derslerinin tam olarak hangi dersler oldugu Osmanh
egitimcilerinin yazdiklarindan gikarilmis, hatta 6gretmen okullarinda 6gretmenlik gérevini yiriten Ferid Bey’in
okutulan meslek derslerinin hangileri oldugu yoniindeki yazisi baz alinarak meslek dersi sinirlari gizilmistir.
Derslerin igeriklerine ise Osmanli déneminde basilmis resmi evraklar olan yilliklar, miifredat programlarindan
ulasiimistir. igerikleri tararken hicri 1316, 1317, 1318, 1319, 1321 tarihli egitim yilliklari kontol edilmis, sadece
hicri 1317 tarihli yilliklarda igerige ulasilmigtir. Basili materyal olarak giinimize ulasan miufredatlar ise her
donemde yapilmadigindan igerikler ele alinirken miifredati bulunan senenin igerikleri degerlendirilmistir. Bunun
disinda 6gretmen okullari ile ilgili yayinlanmis olan talimatnameler, yonetmelikler incelenmis sadece rumi 1329
tarihli staj talimatnamesinde staja giden 6grencilerin mesleki olarak hangi teorik konulari gérecegi aciklanmistir.
Mifredatlar disinda talimatname, yonetmelik, egitim yilliklari, devlet yilliklari, 6gretmen okullari ile ilgili
yayinlanan eserlerde derslerin igerikleri yer almasa bile muhakkak haftalik ders programlarina yer verilmistir.
Lakin bunlar da gok istikrarh bir sekilde her yila ait olarak yayinlanmamistir. Calismada konu ile alakal yapilan
diger calismalar da dikkate alinmis ve diger arastirmacilarin deneyimlerinden de yararlaniimistir. Calisma dogasi
geregi herhangibi etik kurul izni zorunlulugu olmayip, tamamen dokimlar Uzerine kurgulanmistir. Bu
dokiimanlarin kullaniminda arastirma ve yayin etigi kurallarina uygun hareket edilmis, bilimsel kriterlere uygun
olarak atiflar yapilmis, arastirmanin dayanagi olan kaynaklar hem metin icerisinde hem de kaynakg¢a bolimiinde

kurallara uygun olarak kullanilmigtir.

Veri Toplama Araglari

Calismada veri toplama stlirecinde dékiiman incelemeden yararlanilmistir. Dokiiman inceleme, arastirmasi
hedeflenen olgu ve olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar (Yildirrm & Simsek, 2018:
189) Arastirma da kullanilan dokiimanlar Turkiye Cumhuriyeti Cumhurbaskanhgi Devlet Arsivleri Baskanligindaki
Osmanli ile ilgili belgeler, Osmanh dénemine ait yilliklar, miifredat programlari ve dénemin egitimcilerinin

kaleme aldiklaridir. Ayrica gesitli telif eserlerden de yararlaniimistir.
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Veri Analizi

Bu arastirmada veri analizi olarak betimsel yaklasim secilmistir. Bu yaklasimda amag toplanan verinin 6zgilin
formuna mimkin oldugu kadar sadik kalarak verileri betimsel bir yaklasimla okuyucuya sunmaktir (Wolcott,
1994). Bu baglamda yukarida bahsedilen dokiimanlardan elde edilen verilere arastirmaci tarafindan sadik
kalinmistir. Doklimanlardan elde edilen veriler mustakil olarak okutulan meslek dersleri ve staj déneminde

okutulan mesleki gelisim dersleri temalari altinda betimlenmistir.
BULGULAR

Bu galismada Osmanli 6gretmen okullarinda okutulan 6gretmenlik meslek dersleri tizerine tarihsel bir arastirma
yapilmistir. Arastirmadan elde edilen veriler dogrultusunda meslek dersleri mustakil olarak okutulan meslek
dersleri ve staj doneminde okutulan mesleki gelisim ile alakali dersler basligi altinda sunulmustur. Mustakil
olarak okutulan meslek dersleri ise egitim bilimi ile ilgili dersler, ahlak ve saglik bilgisi dersleri alt basliklari

altinda incelenmistir.

Miistakil Olarak Okutulan Meslek Dersleri

Egitim Bilimi ile ilgili Dersler

Ogretmen okullarinin miifredatlarinda yer alan ilk meslek dersi usul-i ifade ve talim dersidir (Akyiiz, 2011). Bu
ders yukarida da bahsi gectigi yillar icerisinde farkli isimlerle miifredatlara eklenmistir. isim olarak 6gretim
yontemleri 6n plana gikarilsa da ders egitim bilimleri ile alakall bircok konuyu barindirmistir (Binbasioglu, 1995;

Sanal, 2002; 2002-2003).

1894 tarihinde Darilmualliminin icin bir mifredat programi yayinlanmistir. Bu programda riisdiye subesi igin
usul-i tedris ve terbiye-i ahlak (6gretim yontemi ve ahlak egitimi) dersine yer verilmistir. Bu ders
Darulmualliminin risdiye subesi icin haftalik olarak birinci sinifta bir saat, ikinci sinifta iki saat olarak
planlanmistir. Dersin birinci sinifta okutulmasi planlanan igeriginde; cocuk egitiminin bilimi, ruh bilimi, beden
hareketlerinin cesitleri, duygular, zeka, hafiza, hayal giic(, birey, aile ve toplum hisleri, iyi ve kéti hisler, dini
duygular, manevi hayat, ahlaki hayat, dogal hayat, ahlak konulari, ahlakin uygulanmasi, sosyal hayatla ilgili
vazifeler, din, aile, vicdan vazifesi, ahlakin egitim ve 0&gretim yontemlerinde uygulanmasi seklinde
basliklandirilarak daha cok psikoloji ve ahlak konularina yer verilmistir. ikinci sinifta ise; genel saglik bilgisi,
beden alistirmalari, manevi egitim, ¢cocuk egitimi, cocuklarin huy ve ahlakini toplumun gelenek ve géreneklerine
ahstirmak, sinif defterlerinin nasil tutulacagi, 6gretim yontemleri, soru-cevap yontemi, sézli 6gretim, édevler
ve Odevlerin incelenmesi, sinavlar, ceza, 6dil, 6gretmenin karakterinin gocuklara etkisi, 6gretmen 6grenci

iliskileri, uygulamali egitim gibi konulara deginilmistir (MUN, 1312).

Ayni programda Darilmualliminin Ali subesinin Fen bolimiine de usul-i tedris ve terbiye-i ahlak dersi eklenmis

ve rusdiyedeki derslerin genisletilmis halinin okutulacagi diye not diisilmustir. Ali sube diger subelerden farkh
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bir yapida olup Edebiyat ve Fen boliimlerine ayrilmistir. Ali subenin Fen bolimu igin usul-i tedris ve terbiye-i
ahlak dersine haftada bir saatlik zaman ayrilmistir (MUN, 1312). Bu dersin konularinin riisdiye subesinde
okutulanlardan daha kisa sirede, nasil daha genis olarak okutulacagi énemli bir sorundur. Ayrica Edebiyat

kisminda bdyle bir dersin okutulmasinin planlanmamis olmasi da farkli bir soru isaretidir.

1894 tarihli programda Dariilmualliminin ibtidai subesi iki senelik bir okul olarak gésterilmistir. Bu subenin ikinci
senesinde haftada iki saat olmak Uzer usul-i tedris ve terbiye-i ahlak dersi yer almistir. Bu derste egitim ve
O0gretim yontemlerinin kurallar, beden egitimi, ahlak egitimi, okul ve siniflarda gerekli olan malzemelerin
diizenlenmesi, ders saatlerinin diizenlenmesi, ders programlari, 6gretim yontemleri, 6gretim ile ilgili yollar ve
araglar, sinifi derse hazirlama, 6grencinin 6gretime hazirlanmasi, sozli 6gretim, sinavlar, 6dil ve ceza konulari
yer almistir (MUN, 1312). Yine ayni subenin rumi 1330 (1914-1915) tarihinde yayinlanan mifredatinda fenn-i
terbiye (egitim bilimi) dersi yer almistir. MUfredatin ilk sayfalarinda biitin derslerin isim olarak verildigi haftalik
program gizelgesi vardir. Cizelgede fenn-i terbiye ismi gegse de igeriklerin verildigi kisimlarda ilm-i terbiye-i etfal
(cocuk egitimi bilimi) dersine yer verilmistir (MUN, 1330). Ders, lGgilnci ve dordinci sinifta haftalik Gger saatlik
bir dilimde okutulmustur. Ugiincii senede egitim nedir, cocuk egitimi bilimi ile egitimin farki, egitimin
siniflandiriimasi, otorite, aile, okul, toplumun egitimdeki etkisi, beden egitimi, zihin egitimi, suur, hafiza, hayal
ve dikkat, karar verme, argliman kurma konularinin tanimlanmasi ve egitim ile alakalari, duygu ve ahlak egitimi,
duygularin ve iradenin tanimlanmasi, duygularin egitilmesi icin genel kurallar, ilkokullarda dini egitim, ahlak ile
dinin alakasi konulari teorik olarak ele alinmigtir. Dordlincl sinifta ise dersin uygulamali olarak islenecegi ifade
edilmistir. icerikte cocuk egitiminin bilimi hakkinda temel bilgiler, genel egitim bilgileri, ydntem nedir, yéntem
usulleri, bireysel 6gretim, karsilikli 6gretim, 6gretim yollarinin gesitleri, anlatim yéntemi, soru-cevap yéntemi,
argiman kurma, okuma ve yazma, cografya, tarih, aritmetik, geometri, el isleri, resim, ahlak gibi ilkokulda
Ogretilecek derslerin nasil 6gretilecegi hakkinda bilgiler, 6grencilerin 6dillendirilmesi ve cezalandiriimasi,
ilkokul, ana okul teskilati, okullarda gerekli araglar, okul mizeleri, kiitliphaneler, ilkokullar hakkindaki kanunlar,
programlar, dersten dnce hazirlik yapilmasi, 6grenci defterleri, 6gretmenin 6grenci hakkinda tutacagi kayitlar ile
ilgili defterler konulari islenmistir. Yalniz bu konularin uygulamalarinin nasil olacagl yoninde bir bilgiye
rastlanilmamistir (MUN, 1330). Fakat 6gretim yontemleri konularinda 6grenciye beceri kazandirmak igin genel
olarak dgrencilerin ders anlatmasi yolu tercih edilmistir (Tedrisat-1 ibtidaiye Mecmuasi [TiM], 1330). Dolayisiyla
bahsi gecen dersin uygulamalarinda da bu yonteminde gecgerli olmasi mimkindir. Bunun diginda farkh

etkinlikler yapilmis midir tespit edilememistir.

Kiz okullarina 6gretmen yetistiren kurum olan Darilmuallimat icin 1895’te bir miifredat yayinlanir (Sanal, 2002;
2002-2003). Mufredatta Darilmuallimat g yillik bir okul olarak yer almistir. Meslek derslerinden usul-i tedris
dersi birinci sene haftada iki, ikinci ve UGg¢lincli sene haftada birer saattir. Ayrica ahlak ve hifzissihha derslerine
miustakil ders olarak mifredatta yer verilmistir. Bahsi gecen miifredatta ders iceriklerine de yer verilmistir.
Fakat iceriklerde usul-i tedris dersinin adina rastlanilmamistir. Dersin ismi usul-i talim ve idare-i mekatib
(6gretim yontemi ve okul idaresi) olarak verilmistir (Salname-i Nezaret-i Maarif-i Umumiye [SNMU], 1317).

Benzer bir durum yukarida bahsi gectigi gibi Dartlmuallimin mifredatinda olmustur. Bu da baski hatasi
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olmadig1 yoniinde bir ihtimali ortaya ¢ikarmaktadir. Nitekim Osmanli belgelerinde bazi kavramlar, isimler resmi
olarak degistirilse dahi eski isimleri ile de ifade edildigi olmustur.? Burada da buna benzer bir durum olmus

olabilir.

Usul-i talim ve idare-i mekatib dersinde birinci sene fiziksel egitim, zeka ve ahlak egitimi seklinde basliklandirma
yapilmig ve bu basliklar igerisinde ¢ocuk oyunlari, cocuklarin bedensel egitimleri, akil hakkinda bilgiler, yas
gruplarina goére zeka, sorun ¢ézme becerisi, argiman kurma, sonug c¢ikarma, irade, vicdan, hak ve vazifeler,
cocuk egitiminin énemi, cocuklarin aligkanliklarini diizenleme gibi konular ele alinmistir. ikinci sene okutulacak
konular okul idaresi ile alakaliydi. ibtidailerin (ilkokul) ve riisdiyelerin (ortaokul) yapisi, kiitiiphaneleri, mektep
miizeleri ve programlari, sinavlari, diplomalari, 6diil ve cezalari hakkinda bilgi verilecekti. Uglincii sene, iki sene
boyunca 6gretilenler tekrar edilerek uygulamali 6gretim yapilacakti. Uygulamalar 6grencinin kendi siniflarinda

ders anlatimi ile gergeklestirilecekti (SNMU, 1317).

Derslerin uygulamalarinin nasil yapildigi konusunda bir 6rnek Dartlmuallimin 6gretmenleri tarafindan ¢ikariimis
olan Tedrisat-1 ibtidaiye Mecmuasinda (ilkégretim dergisi) verilmistir. Yukarida da belirtildigi gibi 6grencilere
yaptirilan uygulamalar onlarin anlatmasi seklindedir. 1914 tarihinde ders kapsaminda Darilmualliminin Ali
subesindeki bir 6grenci tarafindan konu anlatimi gergeklestirilmistir. Dersin ismi bu tarihlerde fenn-i terbiye
(egitim bilimi) olarak gecmektedir. Mehmet Nuri Efendi ismindeki 6grenci fenn-i terbiye dersi kapsaminda bir
tarih dersi anlatmistir. Anlattigi derste Osmanl’nin son dénemdeki basarisizliklarini, kaybettigi savaslari egitim
acisindan degerlendirmis ve egitim eksikliginin sonucu olarak gérmiistir (TiM, 1330). Fakat bu usule
ogrencilerin yeni yeni alismaya basladiklari, tamda aliskin olmadiklarini séylemek yanlis olmayacaktir. Nitekim
Dariilmualliminin ibtidai subesinde, 1913 yilinda fenn-i terbiye dersi &gretmenligini yiriiten Muallim Cevdet
Bey &grencilerinin anlatmasi usuliinii dersinde uygulatmistir (Demirel, 2015). Ogretim yéntemleri adina dikkate
deger bilimsel galismalari olan Muallim Cevdet (Becerikli & Yildirim, 2018; Kaya, 2008) yaptigi uygulamada
ogrencilerin direnci ile karsilasmistir. Muallim Cevdet dersini pazartesi ve persembe ginleri islemis, dersin ilk
yarim saatini dgrencilerin anlatimina ayirmistir. Ogrenciler ve 6gretmenleri arasinda dersin nasil islenecegi
konusunda tartismalar meydana gelmistir. Muallim Cevdet’in dersini alan 6grencilerden bazilari ki bunlar
azimsanmayacak sayida olup yontem bilgilerini kitaptan okuyarak 6grenmeleri gerektiklerine inandiklarini ve
anlatim yapmakta zorlandiklarini ifade ettikleri dilekgelerini 6nce okul midurligine sonra da Maarif Nezaretine
(egitim bakanlig) ileterek o6gretmenlerini sikayet etmislerdir. Yasanan uyumsuzluk neticesinde O6grenciler
derslere devam etmemistir. Bakanlik durumu inceleyecegini fakat Ogrencilerin derslere girmez ise itaatsiz
sayilacagini belirtmistir. Okul idaresi bakanliga gonderdigi yazida 6gretmenin ilmi yetersizliginin olmadigl, olsa
bile bunun 6grenci tarafindan sorgulanmayacagi yoniinde gorisiini bildirmistir. Boylece okul mudurltgi de

O0gretmenden yana tavir koymus, 6grencilerin saygisizlik yaptigini bakanliga bildirmis, bunun lzerine 43

3 Osmanl belgelerinde veya doneme ait kaynaklarda isimlerin kullanimlarinda farkhhkla karsilasilabiliyor. Nitekim okul
isimleri icin de boyle bir kullanim gegerlidir. Darilmualliminin lise 6gretmeni yetistiren kismi resmi olarak Ali ismini tasisa da
bazi kaynaklarda subenin eski ismi olan idadi diye de ifade edildigi olmustur (Tiirkiye Cumhuriyeti Cumhurbaskanligi Devlet
Arsivleri Baskanligi Osmanli Arsivi [BOA], irade Meclis-i Mahsus [I.MMS], 126/5394; TiM, 1330).
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dgrencinin okuldan atilmasi karari bakanlik tarafindan verilmistir. Ogrenciler okuldan atildiktan iki giin sonra
okula yeniden alinmalari igin dilekge vermisler, hatali olduklarini kabul etmislerdir. Bunun Gzerine okul idaresi
Muallim Cevdet Beyden Ozir dilemelerini istemis, 6grencilerin 6zir dilemesi neticesinde bu defalk af edilip
okullarina geri dénmelerine imkan taninmistir (Demirel, 2015). Bu durum aslinda 6gretmen okullarinda 6gretim
yontemleri dersinin 6grenciye uygulama yaptirilarak verilmesi anlayisinin kolay yerlesmedigini gostermistir.
Ayrica 6grencilerin okuldan atilir atilmaz 6zirleri karsiliginda hemen affedilmeleri Osmanli’daki 6gretmen agigi

ile iliskilendirilebilir.

Ahlak Dersleri

Ahlak dersleri yukarida bahsi gectigi gibi zaman zaman mustakil ders olarak mifredatlara eklenmistir (Salname-i
Devlet-i Aliye-i Osmaniye [SDAO], 1296; 1297; 1298; 1299; 1300). Bu dersin mifredata eklenmesine ragmen
egitim bilimleri derslerinin iceriginde bazi ahlak konularina yer verilmeye devam edilmistir (SNMU, 1317). Ancak
mustakil olarak ahlak derslerinin mifredata eklenmesi ahlak konularinin daha kapsamli olarak ele alinmasi

istegi ile ifade edilebilir.

Dariilmuallimat icin 1895’te yayinlanan mifredatta (Sanal, 2002-2003) ahlak dersi haftalik olarak ikinci sinifta
iki, iguincl sinifta bir saattir. Ahlak dersi ikinci sinifta teorik, tGglnci sinifta uygulamali olarak planlanmigtir.
Teorik kisimda ahlakin amaci, iyi ve kétiiniin ayirt edilebilmesi, iyi ve kétlinlin ayirt edilmesinin egitim ile iliskisi,
manevi sorumluluklar, vazife, ahlak kurallari gibi konular incelenmistir. Uygulamali kisimda ise kisisel vazifeler,
kisinin kendine karsi olan gorevleri, aile ile ilgili vazifeler, toplumsal vazifeler konulari ele alinmigtir. Bu
konularin uygulamalarinin nasil yapilacagi konusunda mifredatta herhangi bir bilgiye yer verilmemistir (SNMU,
1317). Fakat Osmanh egitimcilerinin ahlak 6gretimi ile ilgili calismalarinda ahlak konularinin analoji yoluyla,
yaparak-yasayarak 6gretim yontemi kullanilarak, kesfetme usuli kullanilarak yapilabilecegine dair bilgilere yer

verilmistir (Becerikli & Yildirnm, 2018). Muhtemeldir ki dersin uygulama kismi bu sekilde yapilmistir.

Saghk Bilgisi Dersleri

Saglik ile ilgili derslerin okullarda okutulmaya baslanmasi da 19. yizyl itibariyle ortaya cikmistir. Ozellikle bu
doénem itibariyle salginlara karsi 6rgitli miicadele baslatilmis, salginlarla micadelede okul sagligina 6nem
gosterilmis, egitimde saglk konusu ile ilgili uluslararasi konferanslar diizenlenmistir (Karagéz, 2020). Osmanli
o6gretmen okulu mifredatlarinda da hifzissihha (saglik bilgisi) dersi tipki ahlak dersleri gibi zaman zaman

mustakil bir ders olarak yer almistir (SDAO, 1305; SNMU, 1317).

1895 tarihli Dariilmualimat mifredatinda (Sanal, 2002-2003) hifzissihha dersi ikinci ve tg¢lincl sinifta haftada bir
saat olarak planlanmistir. Dartlmuallimatin ikinci senesinde ders kapsaminda insan viicudu ve fizyolojisi
hakkindaki bilgiler gésterilecektir. Ugilincii senede igilecek sular ve su kaynaklari, viicut igin yararh ve zararl
havalar, yiyecek ve igcecekler, baslica bulasici hastaliklar ve korunma yontemleri, kirlilik gesitleri, kirliligin ortaya

cikardig1 hastaliklar (tifo, kolera), okullarin saghgi ile ilgili bilgiler ve okul saghgi hakkinda kurallar, kurallarin
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uygulanmasi, okullarda gorilen hastaliklar (uyuz, gigek, kizamik), asinin faydalari, cocuk saghginin korunmasi,

bazi hayvan hastaliklari gibi konular ele alinmistir (SNMU, 1317).

Rumi 1330 (1914-1915) yilinda Dariilmualliminin ibtidai subesinde hifzissihha (saghk bilgisi) ve mekatib-i
hifzissihha (okul sagligi) diye iki ders yer almistir (MUN, 1330). iki farkl saglik dersinin okutulmaya baslanmasi
genel saglk bilgilerini iceren bir dersten farkh olarak okul sagligi ile ilgili daha detayli bir meslek dersinin

olusturulmak istendigini géstermektedir.

Hifzissihha dordinci sene haftada iki saat okutulmustur. Derste hava temizligi, kiyafet temizligi gibi saghk
konularina deginilse bile daha ¢ok biyolojik konular {izerine durulmustur. Zaten bu ders fizyoloji dersi ile
birlestirilerek derste biyoloji kismina agirlik verilmistir. Bu nedenle mekatib-i hifzissihha yani okul sagligi dersi
asil meslek dersi olarak 6n plana ¢ikmaktadir. Bu derste okullarin siniflari, yemekhaneleri, camasirhaneleri,
lavabolari, banyolari, yatakhaneleri gibi bélimlerin temizligini iceren konular ele alinmigtir. Bunun disinda
ogrencilere bulasici hastaliklar, bu hastaliklar ile ilgili alinacak 6nleyici tedbirler veya salgin zamaninda alinacak
onlemler, hayvanlardan insanlara bulasabilecek hastaliklar, kaza durumunda yapilacak basit ilkyardimlar gibi

konular 6gretilmistir (MUN, 1330).
Staj Déneminde Okutulan Mesleki Gelisim ile Alakali Dersler

Osmanl’da 6gretmen okullarinin mifredatlarindaki egitim bilim kapsamindaki derslerin iceriginde yer alan
O0gretim yontemleri ile ilgili konularda 6gretmen adaylarina nasil 6gretilir becerisinin kazandirilmasi amaglanmis
ve bu amag¢ dogrultusunda Il. Mesrutiyet donemi ile birlikte 6gretmenlik uygulamalari gergeklestiriimeye
baslanmistir (Binbasioglu, 1995; Ciydem & Tuluk, 2020; Sanal, 2002; 2002-2003). ilk defa istanbul
Dariilmualliminin ibtidai subesi icin 1909 senesinde bir uygulama okulu acilmistir (Oztirk 1998; Unal &
Birbudak, 2013). Uygulama okullarinin agiimasi istanbul ile sinirli kalmamis, baska sehirler de de agilmistir
(Oztiirk, 1996). Uygulama okulunun agilmasi Avrupa’da égretmen yetistiren kurumlarda yaptirilan 6gretmenlik
stajinin ornek alinmasi ile gerceklesmistir (Ciydem & Tuluk, 2020). Almanya’da 1901, Fransa’da 1905’te
o6gretmen okullari mifredatlari yenilenmis, uygulama okullari acilmis ve staj uygulamalari baslatiimistir. Ayrica
stajin yaninda pedagoji dersleri de planlanmistir. Nitekim Almaya ve Fransa’daki 6gretmen yetistiren kurumlar
takip edilmis, bu Ullkelerdeki egitim-6gretim yapisi ile alakali Osmanli egitimcileri yazilar yazmistir (Ali Haydar,
1327; ihsan, 1337a; 1337b). Osmanl’daki &gretmenlik staji da Avrupa’daki 6gretmen okullari sistemine olan

ilginin sonucudur denilebilir.

Bahsi gecen uygulama okullari ilkokul diizeyinde 6gretmen yetistiren kurumlara idari agidan bagh ilkokullardir.

Lise diizeyinde* dgretmen yetistiren kurum olan Dariilmualliminin Ali subesinde ise 6grenciler stajlarini idari

4 Ortaokula 6gretmen yetistiren kurumlar 1l. Mesrutiyet'ten sonra dénUstirilmus, ilkokul ve ortaokullarin birlestirilmesi
neticesinde ortaokul kademesini ifade eden risdiye subesinde 6gretmen yetistiriimesine gerek kalmadigindan bu sube
kaldirilmistir (Demirel & Kdse, 2019; Unal & Birbudak, 2013). Dolayisiyla staj igin ilkégretim ve lise olmak iizere iki kademe
kalmistir.
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yonden kendilerine bagll uygulama okullarinda degil de okullarinin bulundugu sehirdeki liselerde
gerceklestirmislerdir (Becerikli 2019a; Unal & Birbudak, 2013). Béylece dgrencilere 6gretmen adayi olarak staj
yapma imkani taninmistir. Stajin islevi 6gretmen olacaklara 6gretmenlik mesleginin becerilerini kazandirmak
olarak tanimlanmistir. Staj surecinde 6grencilerin 6nce dersleri dinlemesi, sonrada anlatmalari seklinde bir
yéntem uygulanmistir. Ogrenciler okullarinda teorik olarak dgrendikleri 8gretim yéntemleri bilgilerini 6gretmen
olarak atanmadan once hitap edecekleri yas gruplari karsisinda tatbik etmek firsati bulmuslardir (Ciydem &

Tuluk, 2020).

Ogretmen adaylarina staj uygulamalarini gergeklestirirken staj okullarina gitmedikleri zamanlarda bazi mesleki
konularla ilgili bir takim teorik bilgiler de Dariilmualliminde verilmistir. Ogretmen adaylarina verilecek teorik
bilgileri iceren dersler ile ilgili rumi 1329 (1913-1914) yilinda bir staj yonergesi yayinlanmistir. Bu staj yonergesi
lise staji yapacaklar icin yayinlanmistir. Yonergede 6gretmen adaylarina staj yaparken mesleki gelisimlerine
katkida bulunacak bir planlama yapilmistir. Verilen bilgiler tek bir ders kapsaminda olmayip staja gidenlerin
mesleki gelisimine katki saglayacak konular olarak tanimlanmistir. Bu konular igerisinde, orta Ogretimin
tarihgesi, Avrupa Ulkeleri ve Amerika’da orta 6gretim teskilati ve programi, lise programlari ve ders saatleri gibi
egitim tarihi icerikli bilgiler yer almistir. Bunlarin disinda 6gretim yéntemleri ve her dersin 6gretim yontemi,
liselerde disiplin, sinif yonetimi, lise 6gretmenleri ile 6grencileri arasindaki iliskiler, lise 6gretmenlerinin
gorevleri, 6gretmenligin vasiflari ve sartlar gibi konular da islenmistir. Ayrica yonergede, egitimin 6nemli
meselelerinin tartisilmasi, 6grencilere elestirel disiinme becerisi kazandiriimasi ve egitim meseleleri hakkinda

gorus sahibi olmalarinin saglanmasi amaglanmistir (MUN, 1329).

1915’te gikarilan Darilmuallimin ve Darilmuallimat Nizamnamesine (erkek ve kiz 6gretmen okulu yonetmeligi)
gore staja gidenlere 1913-1914 yonergesindeki mesleki gelisim derslerinin verilmeye devam ettigi gérilmustar.
1915 yilinda bahsi gecen mesleki gelisim derslerine ek olarak lise 6gretmeni olacaklara ahlak egitimi ile ilgili

Uzerlerine disen gorevler hakkinda bilgiler de verilmistir (MUN, 1331).

TARTISMA ve SONUC

Tarih arastirmalari ginimuzdeki eylem ve durumlarin bir siireci oldugunu, gecmis ile bir bagi oldugunu gosterir
(Fraenkel ve dig., 2011). Bu baglamdan bakildiginda egitim-6gretim islerinin Turkiye tarihinde bir devamlilik arz
ettigi seklinde yorum yapmak mumkiin olabilir. Nitekim glinimiiz Turkiye’sindeki 6gretmen yetistiren kurumlar
olan egitim fakultelerinde okutulan 6gretmenlik meslek derslerine (egitim psikolojisi, egitim tarihi, sinif
yonetimi, 6gretim yontemleri vs.) benzer derslerin bir sekilde Osmanl’da okutulmasi, Osmanli’da 6gretmen
adaylarina yaptirilan 6gretmenlik stajinin glinimizde dahi varligini devam ettirmesi egitim-6gretim islerinin

gecmisten glinimiize bir sireci oldugunun gilizel 6rnekleridir.

Turkiye 6gretmenlik tarihine bakildiginda 6gretme isinin profesyonellesmesi, 6gretmen okullarinin agilmasi ile

yon bulmustur. Ogretmen okullari Osmanli devletinin cesitli sehirlerinde devlet eliyle agiimis, 8gretme isinin
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egitim bilimine uygun sekilde yapilmasi igin okullarin miifredatlarina birtakim dersler eklenmistir. Bu dersleri

ogretmenlik meslek dersleri seklinde ifade etmek mimkinddr.

Osmanlhda 6gretmenlik meslek derslerine yonelik yapilan arastirmalar incelendiginde Sanal (2002; 2002-2003),
Binbasioglu (1995)'nun galismalar dikkat cekmektedir. Sanal (2002; 2002-2003) ve Binbasioglu (1995), egitim
bilimleri konularini igerisinde barindiran tek bir dersi detaylariyla ortaya koymustur. Bu agidan mevcut c¢alisma
bahsi gecen yazarlarin ¢alismalari ile 6rtiismustiir. Fakat mevcut ¢alisma bu galismalarin devami niteliginde olup
meslek derslerini daha kapsamli bir bakis agisiyla degerlendirmis, Osmanli 6gretmen okullarinda okutulan

butiin meslek derslerini ortaya koymaya ¢alismistir.

Mevcut calisma ve Sanal (2002; 2002-2003) ile Binbasioglu (1995)'nun ¢alismalarinin bulgularinda yer alan ilk
acilan 6gretmen okulu olan Darllmualliminin mifredatindaki meslek dersi usul-i ifade ve talim dersinin tarihsel
sireci hakkindaki bulgular uyum gostermektedir. 1851 yilinda okutulmaya baslanan ders daha sonraki
tarihlerdeki 6gretmen okulu mufredatlarinda farkl isimlerde yer almaya devam etmistir. Derslere isim
verilirken 6gretim yontemleri 6n plana ¢ikarilmis ve isimlendirmede usul-i tedris (6gretim yontemi) tabiri sik sik
kullanilmigtir. Lakin derslerin icerigi komple bir egitim bilimi dersinin 6grencilere okutuldugunu gostermistir.
Hatta ders, 1909 itibariyle mufredatlarda fenn-i terbiye (egitim bilimi) diye de adlandiriimaya baslanmistir.
Nitekim 6gretim yontemleri disinda ahlak, saglik, beden egitimi, biyolojik gelisim, psikolojik gelisim konulari ele
alinmistir. Bu durum Osmanli’da meslek derslerinin tam olarak boélimlenmedigini tek bir dersin igerisinde

ogretilmeye calisildigini gbstermektedir.

Egitim bilimi kapsaminda degerlendirdigimiz derslerde gelisim ve psikoloji ile ilgili konular bir 6§retmenin
6grencisini tanimasi i¢in 6nemlidir. Boylece ders kapsaminda 6gretmenin 6grencisinin hazirbulunusluk diizeyini
kavramasi ve o6grencilerinin o6zelliklerine gore derslerini planlamasi igin gerekli bilimsel bilginin verilmis
oldugunu séylemek yanls olmayacaktir. Ogrencisini taniyan égretmenin dgretim yéntemlerini daha kolay

kullanabilecegi yonliinde tahmin yiriatmekte dogru bir diisiince olacaktir.

Mevcut ¢alismanin diger ¢alismalardan farkli yoni ve onlarin devami niteliginde olarak meslek dersleri ile ilgili
konuyu detaylandirmasi, derslerin islenisi ve diger meslek derslerinin de ele alinmasi hususunda baglamaktadir.
Oncelikle ortaya konan bulgulara gére Osmanli’da farkli kademelere dgretmen yetistiren dgretmen okullarinin
varhigidan ve istanbul ile tasra arasindaki miifredat farkliliklarindan bahsedilebilir. Dolayisiyla egitim bilimleri
iceriklerinin derslerin ozelliklerine ve 6grenci yas grubuna gore sekil alabilecegi yoniinde fikir yuritilebilir.
Ogretim ydntemi konularinin 6grencide daha saglikli pekismesi adina 6grenciye derslerinde konu anlattirma ve
staja génderme gibi usuller de 20. yiizyilda gerceklestiriimeye calisiimistir. Ogrencinin kendi yas gruplarina ders
anlatmalari usuliniin her okulda kolay benimsendigini séylemek mimkiin degildir. Dariilmuallimin-i ibtidaideki

(ilk erkek 6gretmen okulu) 6grencilerin bir gesit isyani konu ile alakal dikkate deger 6rnektir.

Bazi donemler ise mifredatlarda ahlak ve saglik bilgisi dersleri mistakil meslek dersi olarak yer alsa da egitim

bilimleri kapsamindaki derslerde ahlak ve saglk ile ilgili konularin okutulmaya devam edildigini s6ylemek
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mumkundir. Ahlak ve saglik dersleri mustakil ders olarak mifredatlarda yer aldiginda 6grencilerin ahlak egitimi
ve okul saglg ile ilgili bilgileri daha da detaylandirilmistir denilebilir. Ozellikle 19. yiizyilda baslayan salginlarla
ilgili organize bir sekilde miicadele etme anlayisi okullarda saghk bilgisi derslerinin yer almasina katki
saglamistir. Saghk bilgisi dersinin icerigi de bu ydnde gelistirilmistir denilebilir. Dersin iceriginde salgin
hastaliklardan bahsedilmesi, salginlara karsi alinacak tedbirlere ve asinin faydalarina deginilmesi 6gretmen

adaylarinin salgin kontroli konusunda donanimli hale getirilmek istenmesi agisindan dikkate degerdir.

20. ylzyllda oOgretmen okullari ile ilgili 6nemli bir gelisme Ogrencilerin O6gretmen adayi olarak staja
gonderilmeleridir. Ogretmenlik staji Avrupa’da baglatilmis, Osmanh egitimcileri Avrupa’yr érnek alarak
Osmanli’'ya uygun bir sekilde bu sistemi adapte etmeye ¢alismislardir. Bu durumdan, Osmanli egitimcilerinin
Avrupa’daki egitim gelismelerini yakindan takip ettigi ve Osmanl idarecilerinin egitimi gelistirmek adina
yapilacaklara destek verdigi seklinde bir ¢ikarimda bulunmak mimkiindiir. Stajda 6gretmen adaylarinin mesleki
gelisimi icin egitim tarihi, sinif yénetimi, okullarin idaresi ve ders programlari hakkinda bilgileri iceren teorik
dersler okutulmustur. Bu dersler mustakil bir ders olarak degil de 6gretmen gelisimi bashgl altinda 6gretilen
konular olarak planlanmistir. Boylece 6gretmen adaylari staj gordikleri zamanda teorik olarak 6gretmenlik
meslegi ile ilgili bilgileri 6grenmeye devam etmislerdir. Bu nedenledir ki staja giden 6grenciye verilen derslere

mesleki gelisim dersleri denilmistir.

ONERILER

Arastirmadan elde edilen bulgular cercevesinde asagida cesitli dnerilere yer verilmistir.

Calismada tespit edildigi kadariyla ilk meslek dersinin 6gretmen okullarinda 1851 yilinda konuldugu
belirlenmistir. Arastirmacilar daha 6nceki donemlerde 6gretmenlik meslek dersleri olup olmadigi konusunda
calisma yapabilirler.

Calisma 1915 yonetmeligine kadar getirilmis ve 1915’te kararlastirilan miifredati da incelemistir. Osmanl’nin .
Dinya Savasi sirasinda ve mitareke déneminde Ogretmen okullarinda meslek derslerinin okutulup
okutulmadigi incelenebilir.

Calismada mifredatlarin iceriklerinden hareket edilmistir. Benzer ¢alisma yapacak olanlar ders kitaplarini da ele
alip konuya yeni bir boyut kazandirbilir.

Calisma sadece meslek derslerini ele almistir. Dersler ile ilgili calismalarin sayisi artirilabilir, 6gretmen okullari
miifredatindaki alan ve genel kiiltiir ile alakali derslerinde icerikleri, nasil islendigi konusu ele alinabilir.
Arastirmada istanbul ve tasradaki okullarin mifredatlari arasinda farkhliklarin oldugu tespit edilmis, benzer

konu galisacaklarin bu dururmu goéz éniinde bulundurmasi gerekmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye kati orani %100’ dur.
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