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ABSTRACT

This paper investigated how the activities in the Turkish course books and student workbooks
reflected 21%-century skills. In the study, 215%-century skills were focused on in terms of cognitive,
affective, and sociocultural skill domains and the sub-dimensions of these domains. The research
is a case study designed with a qualitative research method. The activities included in the 5%-
grade Turkish coursebook and the 6%, 7t, and 8t"-grade Turkish student workbooks used in the
2017-2018 academic year were chosen through a purposeful sampling method. The data
collected through document analysis were analyzed with a descriptive analysis method.
According to the obtained data, it was found that the activities related to the cognitive domain
were in greater number compared to other skill domains in the books. Due to the relatively fewer
number of the affective and sociocultural skill domains, it was not possible to observe a balanced
distribution in all the skill domains in terms of sub-dimensions. Although numerous
communication tools or environments (e-mail, forums, etc.), popularized with the development
in technology, were used in the activities, it was still presumed that the appeal of the activities
would increase and the distribution of the skill domains would be balanced.

Keywords: 21st-century skills, Turkish course books, activity.

* This study was produced from the master's thesis of the first author under the supervision of the second author at
Balikesir University.
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INTRODUCTION

Humans that are social beings require communication with other humans to continue their lives. “Language is
one of the most crucial elements in communication. Possession of language skills is vital for healthy
communication. Effective communicationis needed to establish healthy relationships among individuals. This
tool needs to be used effectively and efficiently for effective communication to be performed. The ability to use

language as a communication tool is a predictor of one’s communication competence” (Tekin, 1980, p. 17).

Aside from sharing thoughts and emotions, transfer of the knowledge and skills is realized through language.
Humans have long needed language education to pass on the knowledge and skills to future generations and to
maintain the continuity of their cultures and traditions. At this point, first language education is very crucial. It
is known that countries prepare first language education curricula for their students and great importance is
given to the mother tongue. On top of that, recent growth in international research on first language teaching

curricula provides an idea about the extent to which the sensitivity of the nations to the topic has increased.

Individuals who have received a quality first language education are more advantageous in gaining knowledge
and skills. At the same time, it is known that these individuals can communicate more healthily than those who
have not received a quality first language education. In Turkey, necessary studies are carried out to ensure that
students receive an adequate level of first language education in accordance with the requirements of the age.
In its new statements and documents, the Ministry of National Education declares that it aims to raise
individuals with advanced communication skills with an education appropriate to the requirements of the age,
within the changing and developing conditions. The rapid change in science and technology, the changing
needs of the individual and society, and innovations and developments in learning and teaching theories and
approaches have also directly affected the roles expected from individuals. This change defines an individual
who can create information and use it functionally in life, solve problems, think critically, be entrepreneurial,
determined, have communication skills, empathize, contribute to society and culture, etc.” (Ministry of

National Education [MEB], 2018, p. 3).

According to the Turkish Language Association (TDK, 2022), skill is; “1. noun the ability to do something well,
expertise, dexterity 2. noun the ability, dexterity of someone to accomplish a task and complete an operation
in accordance with a purpose.” Today, rather than memorizing information, the skill of accessing the necessary
information and using it when required is emphasized. The era that we live in requires the training of
individuals who are well versed with the advancements in societal, industrial, and technological areas and are
capable of information technologies. These individuals are also needed to be open to change and
improvement, adaptable to teamwork, and with improved communication skills. To what extent an individual
possesses the spoken language skills is among the significant skills inspected by the organizations founded for

the purpose of global economic development (i.e. OECD) in the countries they conduct studies.

The Programme for International Student Assessment (PISA) is a program that aims to measure the educational

system of the countries every three years by assessing the knowledge and skill of 15-year-old students who are
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nearing the end of their compulsory education. PISA measures to what extent the students can apply what they
have learned in school to real-life conditions. Since the early 2000s when the program started, more than 90
countries participated in the assessment. Through the tests administered once every three years, the students
are tested in basic areas such as reading skills, mathematics, and science. For instance, in 2000, the reading skill
was focused and detailed information was obtained. In addition to the three main subjects, students were
tested in innovative areas such as collaborative problem-solving in 2015 and global competition in 2018. Some

countries requested that administrators test their students on the financial literacy subject (OECD, 2018).

The changing living conditions brought forth a change in the expectations of the students and their parents
from schools and lessons. It is a known fact that education and the many areas in life are connected. Today’s
students live at a very different age and with many different opportunities compared to the past. Stimulants

are diversified for the students, and they are expected to have the suitable skills that the age requires.

The skills of the recent times, which have various distinct dimensions and no consensus has been reached over
how to define them, are referred to as the “21%-Century Skills” in the resources. The general outlook of 215-
century skills can be seen in Figure 1. As the figure reflects, a structure in which many different dimensions are
included and learning stimuli are diversified, boundaries of learning are removed and life and career planning
are given importance rather than schools can be seen.
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Figurel. 21° Century Student Outcomes and Supporting Systems (Partnership for 21st Century Skills, 2009)

On top of the classification shown above, some national and international institutions define the dimensions of

21%%-century skills and their content rather differently. Some of these definitions are given in the table below.

1204



I.I OE E C (International Journal of Eurasian Education and Culture)

Table 1. Various Frameworks Regarding the 215t Century Skills (Dede, 2010; Kotluk & Kocakaya, 2015;

National Research Council [NRC], 2011 cited in Topgu & Ciftci, 2018)

ISTE/NETS OECD NRC
Creativity and Innovation Using the Tools Interactively Cognitive Skills
- Creative thinking, knowledge - Usingthe language symbols and texts - Non-routine problem-solving

building, product development, and
technology use processes

- Critical thinking, problem-solving,
and decision-making

Communication and collaboration

- Students using digital media and
environments to work and
communicate in collaboration

Research and Flow of Information
- Collection, use, and evaluation of
information through digital tools

interactively
- Using information interactively
- Using technology interactively

Interaction in Heterogeneous Groups
- Establishing good relationships with
others

- Working in
collaboration

- Managing and resolving the clashes

teams and in

Acting Independently
- Moving within the bigger picture

- Critical thinking
- Systematic thinking

Interpersonal Skills

- Complex communication
- Social skills

- Teamwork

- Cultural sensitivity

- Dealing with diversity

Intrapersonal Skills
- Self-management
- Time management

Vol: 7, Issue: 17 2022

- Forming and running life plans and - Self-development

Critical Thinking, Problem-Solving, personal projects - Self-regulation
and Decision-Making - Advocating the rights, interests, - Adaptation
- Students doing research and limits, and needs - Executive function

planning, managing projects, solving
problems, and using critical thinking
skills to make informed decisions
through the use of appropriate digital
tools and resources

Digital Citizenship
- Understanding societal and global
problems related to technology

Technology Procedures and Concepts
- Students understanding technology
concepts, systems, and processes.

The multi-component P21 learning model is implemented in 21 states in the USA and is supported by more
than 30 institutions. Although these institutions differ in their fields of activity, they are institutions that are
related to education. In the P21 project, there is one dimension consisting of learning outcomes and another
dimension called support systems. Learning outcomes have four key components as follows: learning and

renewal skills; knowledge, media, and technology skills; life and career skills, and key disciplines.

Learning and renewal skills consist of critical thinking and problem-solving skills, creative thinking and
innovation application skills, problem-solving skills, communication skills, and cooperation skills. Information,

media, and technology skills consist of information literacy, media literacy, and information and

communication technologies literacy. Life and career skills include flexibility and adaptability, entrepreneurship
and self-direction, social and intercultural skills, productivity and responsibility, and leadership and
responsibility. Key disciplines involve language acquisition, reading and language arts, world languages, arts,
mathematics, science, geography, history, government, and citizenship. Support systems consist of assessment

and evaluation, courses and programs, professional development, and the learning environment (P21, 2009).
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The subject of 21%t-century skills has attracted the attention of not only educational sciences but also a wide
range of fields from economics to technology, and from politics to sociology. In this respect, studies related to
the subject have spread over a wide area. In studies involving educational sciences, 21st Century Skills were
generally examined in three main areas. In the study by Kang et al. (2010) titled "Developing an Educational
Performance Scale for New Millennium Students", which was the source of this study, three basic skills were
emphasized. These skills were "cognitive, affective, and sociocultural skills". Similarly, Kang et al. (2010)

included many sub-titles under these three main titles.

Table 2. 215t Century Skill Domains and Sub-Dimensions

Skill Domain ~ Sub-Dimensions Sub-Dimension Definitions
Information Managing Skill Using tools, using resources, inquiry skill
Knowledge Construction Skill  Processing information, reasoning skills, critical thinking

Cognitive Knowledge Utilization Skill Analytical skills, judgment and evaluation, resolution
Problem-Solving Ability Metacognition, critical thinking skills
Self-identity Perceiving the self, self-respect, self
Self-value Awareness, credibility, honesty

Affective Self-accountability Self-sufficiency, goal-setting, liability (responsibility)

Self-directedness Entrepreneurship, resistance, persistence, responsibility
Social membership Societal value system, the feeling of community, cultural citizenship
Social receptivity Intercultural understanding, tolerance for differences

Sociocultural  Socialization Language fluency, intercultural communication skills, communication skills
Social fulfillment Leadership, teamwork, observing social services

Source: Kang, M.,Heo, H., Jo, I., Shin, J.,and Seo, J. (2010). Developing an educational performance indicator for
new millennium students. Journal of Research on Technology in Education, 43(2), 157-170.

In Turkey, a new paradigm was taken as a basis in the field of education in the 2000s, and curricula were
developed in accordance with the student-centered education mentality. The understanding that the student is
a passive receiver was abandoned, and it was expected that the student was active in the education process
and that the teacher was in a position to guide students' learning experiences rather than being a source of
knowledge transfer. It was aimed to train individuals who were responsible for their own learning and have
high-level thinking skills. With new orientations abandoning the framework of traditional education and
moving from a teacher-centered education approach to the student center, it was aimed to develop the high-
level thinking of the individuals, who therefore would be able to transfer their knowledge to life (Demirel,

2005).

In the historical process, the aim of continuous change and development was pursued in the curriculum.
Contemporary approaches were taken as the basis of the curricula, and with the transition to a student-
centered education paradigm, the skill was emphasized rather than knowledge. Moreover, international
standards and research of international organizations were among the factors underlined in the program
development process. In the last updated curriculum, on a platform where the questions of parents and
stakeholders related to the subject were answered, as a response to the question, "Were international
standards taken into account in the development of the draft curriculum?", the Ministry of National Education

Board of Education and Discipline stated that different education systems were analyzed with international
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comparisons and ways to improve our own education system were determined. In addition, it was mentioned
that making use of international evaluations (such as PISA, TIMSS)allowed for the comparison of educational
practices and curricula of different countries, and it was stated that information was obtained before the

development of the programs with comparisons, research, and expectations in our country (MEB, 2017).

The effects of the changing curriculum necessitated the change of teaching materials. The books to be used
during the teaching of the Turkish course were published as three separate books by the commission
established under the Ministry of Education Board of Education and Discipline as follows: coursebook, student
workbook, and teacher's guidebook. A gradual transition was made with the Turkish Lesson Curriculum, which
changed in 2017, and the Turkish coursebook for the 5™grades was prepared to include the activities in the

workbook, and the teacher's guidebook was not published.

As an ongoing practice, the basic teaching materials used in the lessons being books has led to the result that
books have an important position in the achievement of the learning outcomes of the Turkish lesson. Due to
this importance, undergraduate and graduate-level courses have been opened on the examination of
coursebooks, and many articles and theses have been written. Although the subjects of scientific studies on
book review vary, it is seen that they mostly consist of subjects such as being suitable for the child, the effect of

the content and the achievement of the learning outcomes, and the examination of the formal features.

Current timesare an age in which information technologies develop and change rapidly, the sources of access
to information are diversified, how one learns is more important than what is learned, learning situations are
supported with multiple materials, and learning is guided. In such an era, it is of great importance that the
coursebooks are adapted to the requirements of the time, that the learners are not disconnected from the
various stimuli they are exposed to in the school and out-of-school environment, and that these stimulants are

included in the content of these coursebooks.

This study aimed to determine how 21%-century skills were included in Turkish lesson workbooks. For this

purpose, answers were sought for the following questions:

1. How are the cognitive dimensions of 21st-century skills included in Turkish lesson workbooks?
2. How are the affective dimensions of 21st-century skills included in Turkish lesson workbooks?

3. How are the sociocultural dimensions of 21st-century skills included in Turkish lesson workbooks?
METHOD
Research Design

This study was designed as a case study, which is one of the qualitative research methods. In the research, the
activities in the 5™-grade Turkish coursebook, and the 6%, 7", and 8"-grade Turkish student workbooks were
examined in terms of 215%-century skills. The data of the research were obtained through the document analysis

technique. “The document analysis includes the analysis of the written materials involving the information
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about the phenomenon or phenomena aimed to be investigated. While the document analysis can be a
standalone data collection method in qualitative research, it can be used with other data collection methods”

(Yildinnm & Simsek, 2011,p. 187).
Data Collection Tools

In this study, the 5™-grade Turkish coursebook used in elementary schools and elementary school Turkish
workbooks (6"-8" grades) were used during the 2017-2018 academic year. Information regarding the books is

given below:

Table 3. Turkish Lesson Workbooks According to Grades and the Publisher Information

Name of the Book Publisher

5th Grade Turkish Course Book MEB Publishing
6th Grade Turkish Workbook Basak Publishing
7th Grade Turkish Student Workbook Ez-De Publishing
8th Grade Turkish Student Workbook Dortel Publishing

According to the Turkish Lesson Curriculum (2018), eight themes must be present in the coursebooks in each
grade level. Under these themes, four texts each are included. The activities are performed in relation to the
focused texts since the teaching is done text-based. In this study, activities related to the texts were
investigated in accordance with the 21%-century skills as classified in Kang et al.’s (2010) research. In their
study, Kang et al. (2010) divided 21%-century skills into three areas as follows: cognitive, affective, and
sociocultural domains. Four sub-dimensions were each classified under these three domains. Under the
cognitive domain, information managing, knowledge construction, knowledge utilization, and problem-solving
sub-domains are listed. Under the affective domain, sub-dimensions of self-identity, self-value, self-
directedness, and self-accountability are found. Lastly, under the sociocultural domain, sub-dimensions of

social membership, social receptivity, socializing, and social fulfillment are included.
Data Analysis

In this study, the data were analyzed through the descriptive analysis method. Yildirnm and Simsek (2011)
stated that the data obtained in the descriptive analysis are summarized and interpreted according to
predetermined themes, and the purpose of this analysis method is to describe the data in a systematic way, to
explain and interpret the descriptions, to explain the cause-effect relationships, and to present it to the reader
by reaching some results. The fact that the categories were predetermined in the research was effective in the

preference for descriptive analysis.

To ensure reliability, the results obtained during the analysis of the data were examined by another researcher
who was a Turkish Education graduate and a consensus was reached. The reliability of the study was calculated
using the formula “Reliability = Consensus / (Consensus + Disagreement) x 100” (Miles & Huberman, 1994). The
reliability rate between the researcher and the other person was found to be 90%. In addition, the conceptual

framework was adhered to so as to increase reliability.
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FINDINGS

The findings obtained with the sub-problems of the research were presented with tables that involve the

frequency of inclusion of the cognitive, affective, and sociocultural skill domains in Turkish lesson workbooks.
Findings regarding the first sub-problem

Inclusion frequencies of the cognitive domain skills as one of the 21%-century skills in Turkish coursebook and

workbook activities were presented in Table 3.

Table 4. Inclusion Frequency of Cognitive Domain Skills in Turkish Lesson Workbook Activities

COGNITIVE DOMAIN SKILLS

Sub-dimensions 5th Grade 6th Grade 7th Grade 8th Grade
Information Managing 31 74 23 20
Knowledge Construction 70 117 57 60
Knowledge Utilization 117 180 130 127
Problem-Solving 7 5 1 1

When the table is examined, it can be seen that the activities related to the “knowledge utilization” sub-
dimension were more frequent in comparison to the other sub-dimensions. It is noteworthy that the
“knowledge utilization” sub-dimension activities were used for the text-based teaching; therefore, they were
used for the activities to understand the activities that were read and/or listened to. Apart from this, it was
observed that activities related to “knowledge utilization” were preferred for the activities for teaching words

and concepts.

In the activities about the “knowledge utilization” cognitive sub-dimension presented below, this circumstance

can be understood better.
A“2MACTIVITY
Answer the questions below based on the text you have read.

1. What ingredients were used to make pasta?

2. What was the reason for the author drooling after the completion of the recipe?

3. What is the reason that warm food is more appetizing compared to cold food?

4. Has a smell ever reminded you of a memory? If it has, what can be the reason?

5. What would you feel if you did not have a sense of taste or smell? What are these senses
good for?”

5% Grade Turkish Course Book p.144

It was detected that the activities concerning the “knowledge utilization” sub-dimension were used frequently
to ensure that the text-related knowledge at various grade levels was revised and the learning was permanent.

It was found that the activities were prepared for the same purposes in the activity that questioned the content
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of a poem read on page 239 of the 6" grade Primary School Turkish Student Workbook and in the activity that

included questions based on the text on page 55 of the 7t" grade Primary School Turkish Student Workbook.

Activities in the workbooks that aim to develop the students’ skills of accessing the knowledge and choosing
and collecting the knowledge they need can be seen as suitable activities for the “knowledge managing” sub-
dimension. These activities aimed to promote encourage students to use dictionaries and digital information

tools for the purpose of learning unknown words and phrases.
“QMACTIVITY

Place the words below into the corresponding sections in alphabetical order. Find the meanings of

the words in the dictionary and write their meanings. This way, write your own dictionary.

‘Pact, revolution, might, dexterity, aspect, complaisance, condescend, accomplishment, mentor,

spiritual, art, delegate, representative, proprietor, gratify, belong to”
7" Grade Primary SchoolTurkishStudentWorkbookp.53

Activities that questioned the feelings and thoughts of the students with the texts used based on the themes in
the books can be accepted as activities related to the “knowledge construction” sub-dimension. The feelings
and thoughts of the students were attempted to be understood through such activities based on the topic,

main idea, and main feeling of the texts.

It can be seen that the activities for the upper-grade levels addressed knowledge rather than interpretation. As
can be seen in the activity below, an activity was designed regarding the development of the sub-dimension
“knowledge construction” by asking students to identify the ways to improve thinking and to explain them with

examples.
“3 Activity

Which ways to develop thinking (exemplifying, showing witness, making use of numerical

data, etc.) have been used in the text you have read? Explain with examples.”
8" Grade Primary SchoolTurkishStudentWorkbookp.43

It is seen that the activities for the development of the "problem-solving" sub-dimension also took place in the
workbooks. It can be stated that the development of the problem-solving sub-dimension was attempted to be
ensured by the use of activities that required the active use of scientific research skills and high-level thinking
skills. The cognitive domain skill, which was the least frequently included in the workbooks for all grade levels,
was the "problem-solving" sub-dimension. In addition, activities involving this sub-dimension were much less in
7thand 8th-grade books. On the other hand, it is seen that activities that required the skills of "knowledge

utilization" and "knowledge construction" were given more place in these classes.

1210



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

In the books examined, there were activities related to the "problem-solving" sub-dimension that would enable
students to examine the ideas about the solution of a current problem and to develop a solution proposal. As

seen in the activity below, it was aimed to enable students to produce a solution to a problem.
“8t Activity”

What if you were in the place of Grandpa Oh? How would you find solutions for the problems

of the “Anxious Girl”? Write down below. Share what you have written with your friends.”
7" Grade Primary School Turkish Student Workbook p.95
In another activity, on the other hand, practices that required students to use research skills were utilized.
“7th Activity: How about publishing a newspaper or a magazine?

For this theme, we will produce a folder about the topic “War of Independence and Atatiirk”

by creating texts of different genres.

First, we need good preparation and focus on the topic. This week, let’s collect the sources we

will find regarding the “War of Independence Period”.

Identify visual (image, photograph, figure, table,etc.), written,andverbal (people witnessing the
period) sources of information, and try to obtain them. Collect the ones we can record in a
folder. Briefly take notes of the information you gathered from the internet environment and

published sources (books, encyclopedias, etc.) with your own words.
You definitely need to note from which sources you obtained information.

First of all, you need to identify which text genres and topics/subheadings you include in your

newspaper/magazine.

Do not forget that after the preparation, you might make changes to these topics. As a result

of the sources you have read, you might make changes in editing.

During this week, try to find and read poems, stories, and informing texts about “War of
Independence and Atatlirk”. Make note of the written sources if you think they will contribute

to your folder.

The identifications you can make in the table below will make sure you will stay in focus during

the writing process. Fill in the blanks.”

6% Grade Primary SchoolTurkishStudentWorkbook pp.52 — 53
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Findings regarding the second sub-problem

In the research, the affective domain skills were similarly structured with four sub-dimensions. The affective
domain skills were made up of sub-dimensions of “self-identity”, “self-value”, “self-accountability”, and “self-
directedness”. It was aimed to improve the students’ affective domain skills by using the activities with the goal
of discovering their feelings, values, interests, and dispositions. Table 4 presented the inclusion frequencies of

the affective domain skills in the books.

Table 5. Inclusion Frequency of Affective Domain Skills in Turkish Lesson Workbook Activities

AFFECTIVEDOMAINSKILLS

Sub-dimensions 5th Grade 6th Grade 7th Grade 8th Grade
Self-identity 8 18 12 16
Self-value 10 5 1 4
Self-accountability - 3 - -
Self-directedness 6 25 7 12

Regarding Table 4, it can be seen that the books included “self-identity” and “self-directedness” skills most

frequently at all grade levels.

Students were given the opportunity to express their thoughts and feelings through the activities that
guestioned what associations were given by some concepts. Thusly, it was aimed to detect the individual’s

perceptions of “self-identity” and “self-value”. The following activity is an example of this situation.
“5t ACTIVITY
a) What associations does our flag give to you? Write in the pointed spaces.”
5% Grade Turkish Coursebook p.57

As can be observed in the said activity, the “self-identity” sub-dimension was tried to be improved through
activities that would ensure that they knew themselves and became aware of their uniqueness. Moreover,
activities to allow them to be aware of themselves based on their preferences by directing them to complete
different activities were included. In the following activities, it was aimed that students were aware of their

feelings and reflected their preferences as well as making connections between different text genres.
“5th Activity

Write a text that describes you. Do not forget to mention different sides of your life and your
hobbies.”
8" Grade Primary School Turkish Student Workbook p.99
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“6th ACTIVITY

Write a poem based on the feelings given to you by the poem you have memorized and the

folk song you have listened to.”
7" Grade Primary School Turkish Student Workbook p.26

It is known that it is important for students to develop their own value judgments during the elementary school
years, which is the period when their emotional development is intensively structured. The activity below

aimed to determine the "self-value" judgments of the students.
“7 ACTIVITY
Read the text below.

One day, | was going back home. | went to the shop where | often stopped by and bought a

certain amount of hard candy. | didn't notice anyone else shopping in front of the counter. The
shopkeeper, who knew me for years and knew that the type and amount of sugar | would buy
never changed, searched for his spoon to put the sugar on the paper; he weighed and handed
it to me. At this very moment, the person standing next to me said in a very sweet and equally

discerning voice:

- You gave my turn to someone else. You used your fingers instead of a spoon when you put sugar

in for me. You didn't even apologize to me, is thisright? {(...)

A. Adnan Adivar

Share your thoughts with your friends based on the questions below. Be careful to use Turkish

words instead of foreign ones in your speech.
1. What do you think about the shopkeeper’s behavior towards the customer?
2. Do you find the reaction of the customer to the shopkeeper right? Why?”
5t Grade Turkish Coursebook p.86

The "self-accountability" skill, which is the sub-dimension of the individual's responsibilities towards the events
and phenomena developing in their own life and environment, was determined as the least frequently used

affective skill in the activities examined.

Another sub-dimension of the affective skill area is "self-directedness". “Self-directedness” means that the
individual has a unique point of view and reflects that point of view. In the 5%grade Turkish coursebooks and
6™, 7"and 8th-grade Turkish student workbooks, "self-directedness" is the most common sub-dimension after

the activities related to the "self-identity" sub-dimension among the sub-dimensions of the affective skill area.
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The activities examined in the books generally address more than one skill area. An activity related to the
cognitive skill domain can also be related to the affective skill domain and/or the sociocultural skill domain. The

"self-directedness" sub-dimension is the sub-dimension where this situation occurred the most.

While the students were asked to convey their own feelings and thoughts in the following activities, both the
"self-directedness" skill from the affective skill domain and the "knowledge construction" skill from the
cognitive skill domain were used. There were many activities in the same situation in all the books that were

included in the scope of the study.
“7t" ACTIVITY

Put yourself in the place of a poplar tree and write a poem to express your thoughts and feelings.
Find an appropriate title for your poem.”

5% Grade Turkish Coursebook p.177
“5th Activity

Re-write the text “Talking about Friendship” that you have read by fictionalizing it based on the
thought “How would | write it?” in an essay form.”

8" Grade Primary School Turkish Student Workbook p.74
Findings regarding the third sub-problem

Another 21%t-century skill dimension focused on the study is the sociocultural domain skills. Sociocultural

» u »nou

domain skills are; “social membership”, “social receptivity”, “socializing”, and “social fulfillment”.

Table 5 below shows the inclusion frequencies of the activities related to the sociocultural skills domain in the

5th 6t 7th and 8™-grade Turkish student workbooks.

Table 6. Inclusion Frequency of Sociocultural Domain Skills in Turkish Lesson Workbook Activities

SOCIOCULTURAL DOMAIN SKILLS

Sub-dimensions 5th Grade 6th Grade 7th Grade 8th Grade
Social Membership 6 4 6 4
Social Receptivity 5 11 1 2
Socializing 27 46 19 3
Social Fulfillment 5 4 1 1

As can be seen in Table 5, socializing was the most frequently included sub-dimension under the theme of
socio-cultural skills in Turkish lesson student workbooks. Activities regarding socialization were occasionally
performed in a way that students gave presentations to their classmates about a thing they learned after
research or something they experienced. In some cases, these activities involved students sharing their

opinions about a topic that was focused on. A sample activity for such conditions is presented below.

1214



I.I OE E C (International Journal of Eurasian Education and Culture) Vol: 7, Issue: 17 2022

“5th Activity

Let’s observe, learn; tell, write...
In the text you have listened to, we witnessed the call of a child with autism. Is there any

individual around you with such characteristics?
If there is, interview a close person who cares for them or knows of them.

If there is not, gather information about autism and individuals with autism on the internet

and from written sources. Watch the related films and programs.
Share all information and observation notes with our friends in the classroom.

After sharing, let's organize our notes and create a text about how we, as individuals, can
support individuals with such characteristics in society, what we can do or what we should pay

attention to.

Let's write this text that we will write in the form of a letter in response to the autistic child who

called us in the text we listened to.

Let's make the child feel that we are aware of our social responsibilities. Let's show our sensitivity

about what we should pay attention to.

NOTE: After completing our letter, let's not forget to review what we have written! If there are
ambiguous, not clearly expressed, or contradictory sentences, let's rearrange them. Let's

review it in terms of punctuation and spelling rules.
Hello, my dear friend,

Maybe | should have said the future Michael Jordan? | listened to the text you called out to us
with all my classmates. | also have feelings and thoughts that | want to tell you and want to
share with you.”

6 Grade Primary School Turkish Student Workbook p.294

In the activity above, students are asked to collect information about individuals with autism and to use
different sources of information during the information-gathering phase. In addition, it is seen that an
opportunity is created for students to use their "socialization" skills by being given the task of explaining what
they have learned to their friends. Furthermore, it can be said that writing a letter to someone with autism in
the activity helps make students aware of their social responsibilities towards individuals with special needs.
When evaluated from this aspect, it is understood that the study is suitable for the "social-fulfillment" sub-

dimension of the socio-cultural skills domain.
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“Social membership” is a sub-dimension of socio-cultural skills that aims to enable individuals to be aware of
the social value system, socialize and establish healthy communication with all the people of the world with the
awareness of global citizenship. In the activities used in the Turkish lesson student workbooks, it is seen that
there are activities for the students to get acquainted with some concepts and internalize these concepts in

order to gain the skill of "social membership". Below is an example of these activities.
“1 Activity

What does it mean to share the same living space?

Let's focus on the following two interrogative sentences.

What does it mean to live on the same piece of land?

What is it like to live on the same piece of land while under the same roof of responsibilities,
sensitivities, and rights?

What is the difference between these two situations? Let's answer the situation pointed out in the
second question by associating it with the following concepts.

Homeland, Citizenship Duties, Respect, Love and Solidarity, Individual and Society, Social Life,
Right to Vote and Election, Democracy, Respect for Human/Woman/Child and Animal Rights,
Citizenship”

6" Grade Primary School Turkish Student Workbook p.295

It can be seen as related to the "social membership" sub-dimension that students gain some behaviors that are
accepted by a consensus while they continue their lives in society. In the books examined, some activities
involve teaching some expression patterns in order for the communication that people need to establish in

their daily lives to take place in a healthy way. Below is an example of an activity for this situation.

“39 ACTIVITY
a) Some situations we face daily are listed below. Write down the statements of courtesy that you

use in these situations as in the example.”

SITUATIONS STATEMENTS OF COURTESY
When going to bed at night Good night.

When someone is going on a trip

When we make a mistake

When someone gets a new outfit

When leaving a place

To someone busy with something
When someone calls

When we enter someplace

After eating something

When a favor is done for us

5% Grade Turkish Coursebook p.83

In social life, it is quite possible for individuals to experience problems while continuing their lives. To prevent

individuals from experiencing conflicts, it is important to gain respect for differences, different views, and
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thoughts in their education life. Some texts and activities should be included in the Turkish course, which is
based on text-based instruction, to ensure that such conflicts are resolved in a peaceful and tolerant way.
There are some activities in the books for students to offer solutions to some problems experienced in
communication in society and to enable them to continue their lives in social harmony. These activities can be

evaluated within the "social receptivity" sub-dimension. The following activity is an example of this situation.
“4™ ACTIVITY

What precautions should we take against those who behave as described in the text in the book?

Write your thoughts below and share them with your friends.”
7" Grade Primary School Turkish Student Workbook p.70

CONCLUSION And DISCUSSION

In this study that aimed to determine how 21%-century skills were included in the Turkish lesson student
workbook activities, it was found that the cognitive skill domain was the most frequently involved 21%-century
skill area in the activities. This finding was similar to the findings obtained in two studies revealing that learning
and refreshment 21%%-century skills were more frequent in the Turkish lesson curriculum learning outcomes,
texts in the books, and the activities compared to the other skills and that no systematic method was employed
in the distribution of the activities (Bal, 2018; Kirgiz, 2019). Upon examination of the sub-dimensions of the
cognitive domain skills, it was evident that the activities emphasized questioning the students’ knowledge at
the levels of understanding and remembering and that applications that required high-level thinking were not
widely included. This indicated that while the numerical majority was in the cognitive skills domain, the same

cannot be implied in terms of quality.

It is known that in Turkish coursebooks, the activities are shaped in accordance with texts just as texts are
shaped according to the themes. In the activities that follow the texts, activities for teaching vocabulary and
activities consisting of questions that test the understanding of the texts processed in the same way were
included in the four books on which the study was conducted. It is seen that the number of activities to
measure reading or listening comprehension skills increases as the grade level increases. At upper-grade
levels,it is possible to see activities in which what is learned is questioned after teaching some grammar topics
or spelling and punctuation rules. In addition to these, activities that require students to use their creative and
reflective thinking skills are included. Completing a story that was left unfinished, using activities that allow the
student to reveal something new and construct new things based on the text discussed proves this situation.
Moreover, it was observed that activities that would allow students to develop ideas or do research on the

solution of a real-life problem are included, despite being on a small scale.

Considering the frequency of the sub-dimensions of the cognitive domain in the reviewed books, it was

revealed that the number of activities related to the “knowledge utilization” sub-dimension was greater than
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the other cognitive skills domain sub-dimensions. Activities related to the “knowledge construction” sub-
dimension and activities regarding “knowledge managing” that aims to improve students’ information selection
and collection skills were reasonably included in the book. However, it was concluded that the number of
activities regarding the “problem-solving” sub-dimension, which would equip students with scientific research
skills as a result of the student-centered education paradigm in which students are responsible for their
learning and the teachers guide students to learn, was found to be quite low. This problem of non-systematic
and unbalanced distribution in the cognitive domain skills is also apparent in affective and socio-cultural skill
domains. It can be stated that this stemmed from the non-systematic and unbalanced distribution of 21%-
century skills (Barasi, 2020) at every dimension in the Turkish lesson curriculum. As acknowledged, coursebooks

and workbooks are all prepared based on the curricula.

It was detected that activities related to the affective skill domain were fewer in number compared to the
cognitive skill domain activities. Activities ensuring that students would be aware of their characteristic
qualities were evaluated under the “self-identity” sub-dimension whereas activities that promoted them to
possess unique points of view were included in the “self-directedness” sub-dimension. The “self-directedness”
sub-dimension that allowed students to express their interests and preferences was the most frequently used

affective skill domain together with the “self-identity” sub-dimension.

Although activities related to the “self-value” sub-dimension that could enable students to construct their
value systems are included in the books, it was found that it was included fewer times than other sub-
dimensions. It was detected that activities pertaining to the “self-value” sub-dimension were not systematically
scattered across themes and books in a balanced way in the vital elementary school years during which the
emotional development of the students could be observed. Moreover, since the activities are formed based on
texts, which are formed based on themes, it was noticeable that activities related to the sub-dimensions of the
affective domain skills were included more frequently in the themes about the affective domain compared to

the other themes.

Similarly, the socio-cultural skill domain activities as 21%-century skills were included fewer times than the
cognitive skill domain in the books. The activities that aimed to enable individuals to know the existence of
themselves and others from their immediate environments to the outer circles and socialize as required by

human nature were included in the books in connection with the context of the texts in the activities.

Under the socio-cultural skill domain, “socialization” was the most frequently used sub-dimension. Socialization
was generally used jointly with the cognitive skill domain in the activities depending on the topic. For instance,
it can be seen that students were often asked to share what they found as information in the activities related
to the knowledge managing and/or knowledge construction sub-dimensions. Additionally, “social membership”
and “social receptivity” activities were included in alighment with the context of the text in the book aiming to

equip the students with the certain statement and behavior patterns required in social life.
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Activities that focused on showing sensitivity to the disadvantaged individuals, respecting the other living
beings’ right to a living, and the responsibilities of the individuals regarding these issues as the prerequisites of
living as a community were included under the “social fulfillment” sub-dimension. It was revealed that such

activities were included merely a few times in the reviewed books.

Upon evaluation of the inclusion of 21%-century skills in the Turkish lesson workbooks in a general sense, it can
be noted that 21%-century skills that were included in the competencies and learning outputs of the Turkish
lesson curriculum did not sufficiently reflect on the activities in the workbooks that had an important place in
the process of teaching and learning. However, in a study, it was found that activities designed in accordance
with 21%%-century skills improved communication by increasing the students’ interest, collaboration, and
participation (Atasoy, 2021). In another research that studied the effect of the activities designed in accordance
with 21%%-century skills on developing the critical and creative thinking skills, it was detected that activities
designed with the consideration of 21%-century skills not only significantly improved all the dimensions of
creative and critical thinking skills but also enhanced information, media, and technology literacy through the
use of technology (Direkgi, 2021). In this sense, it can be stated that the use of 21%-century skills in educational
environments and materials will be beneficial due to the opportunities provided for the skill-based practices

supported by technology.

RECOMMENDATIONS

As a result of these analyses, several recommendations can be made regarding the points to consider while
conducting research on 21%-century skill domains included in coursebooks and workbooks, which are the most

fundamental materials in teaching Turkish, and designing instructional materials related to Turkish lessons.

Skills referred to as 21%-century skills have not been built upon a fixed system and have been classified
differently in various sources, which has caused academic research on 21%-century skills to have distinct
scopes. Therefore, the difficulty to put the progress and elaboration in the field on the same ground must be
taken into consideration. It appears that these differences have been attempted to be overcome by focusing on
certain common points. Aside from that, a common structure has been tried to be achieved with the efforts of
institutions from various subject areas by establishing some organizations. Based on these phenomena, it is
recommended that further academic research on 21%-century skills use 21%*-century skill dimensions suitable to

the topics of investigation.

Regarding there commendations in the context of Turkish lessons, it is recommended that the program
developers should carefully investigate the skills that were put into practice in 2018based on the new Turkish
Curriculum and meticulously focus on the learning outcomes since the course materials, teaching process, and
assessment dimensions are structured according to the curriculum. In the meantime, the Turkish Qualifications
Framework (TQF) skills are another source recommended to be reviewed due to their similar characteristics to

21%-century skills.
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It is presumed that the investigation of coursebooks and workbooks will be significant since Turkish lessons are
mainly based on text-oriented instruction. Moreover, with the advancement of technology, different genres
are more likely to be included in coursebooks and workbooks. Therefore, it is recommended that the research
investigating coursebooks and workbooks should focus on different subjects, particularly on reading and

writing activities that change with technology.
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TURKCE DERSi ETKINLIKLERINiN 21. YOZYIL BECERILERi ACISINDAN iNCELENMESI*
6z

Bu arastirmada, Turkge ders ve 6grenci ¢alisma kitaplarinda yer alan etkinliklerin 21. Yuzyil
becerini nasil yansittiklari incelenmistir. Calismada 21. Yuzyil becerileri bilissel, duyusgsal ve
sosyokdltiirel beceri alanlari ve bu alanlarin alt boyutlari agisindan ele alinmistir. Calisma nitel
arastirma yontemiyle desenlenmis bir durum cgalismasidir. 2017 — 2018 egitim 6gretim yilinda
okutulan 5. Sinif Tirkge ders kitabi ve 6,7 ve 8. Sinif Tlrkce 6grenci calisma kitaplarinda yer alan
etkinlikler amagli 6rnekleme yontemiyle segilmistir. Dokiiman incelemesi ile toplanan veriler
betimsel analiz yontemiyle ¢6ziimlenmistir. Elde edilen bulgulara gore, kitaplarda bilissel beceri
alani ile ilgili etkinliklerin diger beceri alanlarina oranla daha fazla oldugu goérilmiustiir. Duyussal
ve sosyokiiltiirel beceri alanlari ile ilgili etkinliklerin nispeten az olmasi ile birlikte tim beceri
alanlarinda alt boyutlara gére de dengeli bir dagilimdan s6z edilememektedir. Etkinliklerde
teknolojik gelismelerle birlikte glnlik hayata giren birtakim iletisim araglari veya ortamlari (e-
posta, forum vb.) kullanilsa da etkinliklerin ilgi ¢ekiciliginin artirilmasinin ve beceri alanlarina gére
dagilimlarinin dengeli olmasi gerektigi distinilmektedir.

Anahtar Kelimeler:21. Ylzyil Becerileri, Tlrkge ders kitabi, etkinlik

t Bu calisma, Balikesir Universitesi'nde birinci yazarin ikinci yazar danismanliginda hazirladigi yiiksek lisans tezinden
GUretilmistir.
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GiRiS

Toplumsal bir varlik olan insan, yasamini sirdirebilmek icin diger insanlarla iletisim kurma ihtiyaci hisseder. “Dil
iletisimde en 6nemli unsurlardan biridir. Dil becerilerine sahip olunmasi saglikli iletisimin gerceklesmesi igin ¢ok
blylk 6neme sahiptir. Bireyler arasinda saglkli iliskilerin kurulabilmesi icin etkili bir iletisime ihtiya¢ vardir.

iletisimin etkili bir sekilde gerceklesebilmesi icin ise bu aracin etkili ve verimli kullaniimasi sarttir. Kisinin iletisim

yetenegini blyulk 6lgtde, iletisim araci olan dilini kullanabilme becerisi belirler” (Tekin, 1980, s. 17).

Duygu, dislince paylagiminin yaninda bilgi ve becerilerin aktariimasi da dil aracihiglyla gergeklesmektedir.
insanlar bilgi ve becerilerinin gelecek nesillere aktariimasi, kiiltiirlerinin ve geleneklerinin devamliligini
saglayabilmek icin dil egitimine ihtiyag duymuslardir. Bu noktada ana dili egitimi blylk 6nem tasimaktadir.
Ulkelerin kendi 6grencilerine ana dili egitimi programlari hazirladiklari ve ana dili egitimine biiyik énem
verildigi bilinmektedir. Hatta son zamanlarda ana dili 6gretim programlarinda uluslararasi arastirmalara
baslanmasi, konu ile ilgili hassasiyetin milletlerce ne olgide arttigi hakkinda fikir sahibi olunmasini da

saglamaktadir.

Kaliteli ana dili egitimi almis bireyler, bilgi ve beceri kazanmada daha avantajli olmaktadirlar. Ayni zamanda bu
bireylerin kaliteli ana dili egitimi almamis kisilere gére daha saglkh iletisim kurabildikleri bilinmektedir.
Ulkemizde dgrencilerin ¢agin gereklerine uygun bir sekilde yeterli diizeyde ana dili egitimi almalari igin gerekli
calismalar yapilmaktadir. Milli Egitim Bakanligi da yeni demeg ve dokiimanlarinda degisen ve gelisen kosullar
icerisinde ¢agin gereklerine uygun bir egitimle iletisim becerileri gelismis bireyler yetistirmeyi hedeflemekte
oldugunu beyan etmektedir. Bilim ve teknolojide yasanan hizli degisim, bireyin ve toplumun degisen ihtiyaclari,
6grenme Ogretme teori ve yaklasimlarindaki yenilik ve gelismeler bireylerden beklenen rolleri de dogrudan
etkilemistir. Bu degisim bilgiyi Ureten, hayatta islevsel olarak kullanabilen, problem c¢o6zebilen, elestirel
disinen, girisimci, kararli, iletisim becerilerine sahip, empati yapabilen, topluma ve kultire katki saglayan vb.

niteliklerdeki bir bireyi tanimlamaktadir” (Milli Egitim Bakanhgi [MEB], 2018, s. 3).

TDK’ye (2022) gore beceri; “1.isim Elinden is gelme durumu, ustalik, maharet., 2. isim Kisinin yatkinlik ve
o6grenime bagh olarak bir isi basarma ve bir islemi amaca uygun olarak sonuclandirma yetenegi, maharet.”
anlamlarina gelmektedir. Cagimizda bilgiyi ezberde tutmaktan ¢ok gerekli bilgiye ulasabilme ve gerektigi zaman
kullanabilme becerisine daha ¢ok dnem verilmektedir. icinde bulundugumuz dénemde toplumsal, endiistriyel
ve teknolojik alandaki gelismeler bilgi teknolojilerini iyi kullanabilen, degisime ve gelisime acik, takim
calismasina uyum saglayabilen, iletisim becerileri gelismis bireylerin yetismesini zorunlu hale gelmistir. Dinyada
ekonomik kalkinma amaciyla kurulmus birtakim kuruluslarin (OECD gibi) arastirma yaptiklari Glkelerde

yokladiklari 6nemli becerilerden biri de bireyin konustugu dilin becerilerine ne olglide sahip olduklaridir.

Uluslararasi Ogrenci Degerlendirme Programi (PISA), zorunlu egitimlerini tamamlamak {izere olan 15 yasindaki
ogrencilerin bilgi ve becerilerini 6lcerek diinya genelinde egitim sistemlerini lg yilda bir 6lgmeyi amacglayan bir
programdir. PISA 6grencilerin okulda 6grendiklerini gergek hayat durumlarinda nasil iyi kullanabildiklerini dlger.

Programin 2000 yilinda basladigl tarihten beri 90’dan fazla ilke 6lgiimlere katilmistir. Ug yilda bir
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gerceklestirilen sinavlarla 6grenciler okuma becerileri, matematik ve fen bilimleri gibi temel alanlarda teste tabi
olurlar. Ornegin 2000 yilinda okuma becerilerine odaklanilmis ve derinlemesine bilgi edinilmistir. U¢ ana konuya
ek olarak, 6grenciler 2015 yilinda isbirlikli problem ¢6zme ve 2018 yilinda kiiresel rekabet gibi inovatif alanlarda
da test edilmislerdir. Bazi lilkeler yoneticilerden 6grencilerinin finansal okuryazarlik alaninda da test edilmesini

talep etmislerdir (OECD, 2018).

Degisen yasam kosullari, 6grencilerin ve ailelerin de okuldan ve derslerden beklentilerinin degismesini de
beraberinde getirmistir. Egitim ile hayatin pek ¢ok alaninin baglantili oldugu bilinen bir gergektir. Glinimuz
dgrencileri eski donemlerden ¢ok farkli bir ddnemde, cok farkl imkanlar icerisinde yasamaktadirlar. Ogrenciler

icin uyaricilar gesitlenmistir. Ogrencilerden ¢agin gereklerine uygun becerilere sahip olmalari beklenmektedir.

Cok farkh boyutlar olan ve tanimi Gzerinde ortaklik saglanamayan, icinde bulundugumuz cagin becerileri
kaynaklarda “21. Yizyil Becerileri” olarak adlandiriimaktadir. 21. yizyil becerilerinin genel yapisi Sekil 1'de
goriilmektedir. Ogrenmenin icerisine ¢ok farkl boyutlarin dahil oldugu ve 6grenme uyaricilarinin gesitlendigi,
o6grenme sinirlarinin ortadan kalktigi ve okullardan ¢ok hayat ve kariyer planlamanin énem kazandigi bir yapi

gozlenmektedir.

——
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———
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Anahtar Kenular ve Bilgi, Medye

21.Yozyl Temalan ve Teknoloji
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Becenleri /
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/C//? — Qtandanbrve chencndlrmcg’_) \‘\\\
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Egitim Programi ve O gretim
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prefasyonel Gelisim

Ggrenme Ortamlart i

Sekil 2. 21. Yiizyil Ogrenci Ciktilari ve Destekleyici Sistemler(Partnership for 21st Century Skills, 2009)

Yukarida yapilan siniflama disinda ulusal ve uluslararasi bazi kurum ve kuruluslar 21. yuzyil becerilerinin
boyutlarini ve boyutlarinin igerigini farklh sekillerde tanimlamaktadir. Bu tanimlamalardan bazilari asagidaki

tabloda gosterilmistir.
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Tablo 1. 21. Yiizyil Becerilerine Yonelik Farkli Cerceveler (Dede, 2010; Kotluk ve Kocakaya, 2015; National
Research Council [NRC], 2011 Akt. Topgu ve Ciftci, 2018)

ISTE/NETS

OECD

NRC

Yaraticilik ve Yenilik

- Yaratici disiinme, bilgi insasi, Grln
gelistirme ve teknolojiyi kullanma
suregleri

- Elestirel diislinme, problem ¢ézme ve
karar verme

iletisim ve isbirligi

- Ogrencilerin isbirligi iginde galismasi
ve iletisim kurmasi igin dijital medya ve
ortamlari kullanmasi

Arastirma ve Bilgi Akisi
- Dijital araglarla bilginin toplanmasi,
kullanimi ve degerlendirilmesi

Elestirel Diisinme, Problem C6zme ve
Karar Verme

Araglan Etkilesimli Olarak Kullanma

- Dil sembollerini ve metinlerini
etkilesimli olarak kullanma

- Bilgiyi etkilesimli olarak kullanma

- Teknolojiyi interaktif olarak kullanma

Heterojen Gruplarda Etkilesim

- Baskalariyla iyi iliski kurma

- Takimlar halinde ¢alisma ve isbirligi
yapma

- Catismalari yonetmek ve ¢6zmek

Ozerk Davranmak

- Buyuk resmin icinde hareket etmek

- Yasam planlari ve kisisel projeler
olusturmak ve yuritmek

- Haklar, ilgileri, sinirlari ve ihtiyaglar
savunmak

Biligsel Beceriler

- Rutin olmayan problem ¢ozme -
Elestirel distinme

- Sistemsel dlstinme

Kisilerarasi Beceriler
- Karmasik iletisim

- Sosyal beceriler

- Takim galismasi

- Kulturel duyarlilik

- Cesitlilikle bas etme

icsel Beceriler

- Kendini yonetme

- Zaman yonetimi

- Kendini gelistirme
- Kendini dlizenleme
- Uyum saglama

- Ogrencilerin arastirma ve planlama
yapmalari,  projeleri  yonetmeleri,
sorunlari ¢ozmeleri ve uygun dijital
araclari ve kaynaklari kullanarak bilingli
kararlar almalari igin elestirel disiinme
becerilerini kullanmalari

- Ylrdatucd islev

Dijital Vatandashk

- Teknoloji ile ilgili toplumsal ve
kiresel sorunlari anlama Teknoloji
islemleri ve Kavramlari

- Ogrencilerin teknoloji kavramlarini,
sistemlerini ve islemlerini anlamalari

Coklu bilesenlerden olusan P21 6grenme modeli ABD’de 21 eyalette uygulanmakta ve 30’dan fazla kurum
tarafindan desteklenmektedir. Bu kurumlar faaliyet alanlari olarak farkliliklar géstermekle birlikte egitim ile ilgili
kurum olma o6zelligi gosteren kurumlardir. P21 projesinde 6grenme ciktilarindan olusan bir boyut ve destek
sistemleri adi verilen bir baska boyut bulunmaktadir. Ogrenme ciktilari dért temel bilesene sahiptir. Bunlar:
o0grenme ve yenilenme becerileri; bilgi, medya ve teknoloji becerileri; yasam ve kariyer becerileri ile anahtar

disiplinlerdir.

Ogrenme ve yenilenme becerileri; elestirel diisiinme ve problem ¢dzme becerileri, yaratici diisiinme ve yeniligi
uygulama becerileri, problem ¢ézme becerileri, iletisim becerileri ve isbirligi becerilerinden olusmaktadir. Bilgi,
medya ve teknoloji becerileri; bilgi okuryazarligi, medya okuryazarhgl ile bilgi ve iletisim teknolojileri
okuryazarligindan olusmaktadir. Yasam ve kariyer becerileri; esneklik ve uyum, girisimcilik ve 6zyénelim, sosyal
ve kiltirlerarasi beceriler, Uretkenlik ve sorumluluk ile liderlik ve sorumluluktan olusmaktadir. Anahtar
disiplinler; dil edinimi, okuma ve dil sanatlari, diinya dilleri, sanat, matematik, fen, cografya, tarih, devlet ve
vatandasliktan olusmaktadir. Destek sistemler ise 6lgme ve degerlendirme, dersler ve programlar, profesyonel

gelisme ve 6grenme gevresinden olusmaktadir (P21, 2009).
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21. ylzyil becerileri konusu yalnizca egitim bilimlerinin degil ayni zamanda ekonomiden teknolojiye, siyasetten
sosyolojiye kadar ¢ok genis bir alanin ilgisini gekmistir. Bu bakimdan konuyla alakali galismalar genis bir alana
yayillmistir.  Egitim bilimlerini ilgilendiren ¢alismalarda 21. Yizyil Becerileri genellikle tg¢ temel alanda
incelenmistir. Calismaya kaynaklik eden Kang, Heo, Jo, ShinveSeo’nun (2010) “Yeni Binyihn Ogrencileri igin
Egitim Performans Olgegi Gelistirme” adl calismalarinda ¢ temel beceri Gizerinde durulmustur. Bu beceriler
“bilissel, duyussal, sosyokdltirel beceriler”dir. Yine Kangvd. (2010)’nin ¢alismasinda bu {¢ temel bashk altinda

bircok alt basliga yer verilmistir.

Tablo 2. 21. Yuzyil Beceri Alanlari ve Alt Boyutlar*

Beceri Alani Alt Boyutlar Alt Boyutlarin Tanimlari
Bilgi Yonetim Becerisi Arag kullanimi, kaynaklarin kullanimi, sorgulama becerisi
Bilgi Yapilandirma Bilgiyi isleme, akil ylritme becerileri, elestirel disiinme
Becerisi

Biligsel Bilgi Kullanma Becerisi Analitik beceriler, yargilama ve degerlendirme, ¢dziim iretme
Problem C6zme Yetenegi Ustbilis, yaratici diisiinme becerileri
0z kimlik Kendini algilama, 6z saygi, benlik
0Oz deger Farkindalik, glivenirlik, durastlik
Duyussal 0z sorumluluk 0z yeterlik, hedef belirleme, yiikiimliliik (sorumluluk)
0Oz yénelim Giriskenlik, direnme, i1srar sorumluluk
Sosyal Uyelik Toplumsal deger sistemi, topluluk duygusu, kiltirel
vatandaghk

Sosyokiiltiirel  Sosyal uyum Kultdrler arasi anlayis, farkliliklara hosgori
Sosyallesme Dil akiciligi, kaltdrler arasi iletisim becerileri, iletisim becerileri
Sosyal ifa Liderlik, takim ¢alismasi, sosyal hizmetleri yerine getirme

*Kang, M.,Heo, H., Jo, I., Shin, J. ve Seo, J. (2010). Developing an Educational Performance Indicator for New Millennium
Students. Journal of Researchon Technology in Education, 43(2), (pp. 157-170).

Ulkemizde egitim alaninda 2000’li yillarda yeni bir paradigma esas alinmis ve &grenci merkezli egitim anlayisina
uygun 6gretim programlari gelistirilmistir. Ogrencinin pasif alici konumda oldugu anlayis terk edilerek
Ogrencinin egitim surecinde aktif oldugu ve 6gretmenin bilgi aktarimi yapan bir kaynak olmaktan cok
ogrencilerin 6grenme deneyimlerine rehberlik edici bir konumda olmasi beklenmistir. Kendi 6grenmelerinden
sorumlu, st dizey dusinme becerileri gelismis bireylerin yetistirilmesi amaclanmistir. Geleneksel egitimin
cercevesinden c¢ikarak 6gretmen merkezli bir egitim yaklasimindan 6grenci merkeze alan yeni yonelimler

bireyde Ust dlzey duslinmeyi gelistirme ve bilgilerini yasama aktarabilmeleri amaglanmistir (Demirel, 2005).

Tarihsel siireg icerisinde 6gretim programlarinda sirekli degisim ve gelisim amaci giidilmistir. Programlarda
cagdas yaklasimlar esas alinmis ve 6grenci merkezli egitim anlayisina gegilmesi ile birlikte bilgiden ¢ok beceri 6n
plana cikmistir. Uluslararasi standartlar ve uluslararasi organizasyonlarin arastirmalari da program gelistirme
sirecinde 6n planda tutulan faktorlerden olmustur. Glincellenen son programda velilerin ve konu ile ilgili
cevrelerin sorularinin yanitlandig bir platformda “Taslak 6gretim programlarinin gelistirilmesinde uluslararasi
standartlar dikkate alindi mi?” sorusuna cevap olarak Milli Egitim Bakanlgi Talim ve Terbiye Kurulu Baskanlgi
uluslararasi karsilastirmalarla farkh egitim sistemlerinin analiz edilmesi ve kendi egitim sistemimizi gelistirmenin
yollarinin belirlendigini ifade etmistir. Bunun yaninda uluslararasi degerlendirmelerden (PISA, TIMSS gibi)

yararlanilarak farkli Glkelerin egitim uygulamalarinin ve Ogretim programlarinin karsilastirilmasina imkan
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sagladigina deginilerek karsilastirmalar, arastirmalar ve tlkemizdeki beklentiler ile programlarin gelistirilmesinin

oncesinde bilgi edinildigi ifade edilmistir (MEB, 2017).

Degisen programin etkileri 6gretim materyallerinin de degismesini gerektirmistir. MEB Talim ve Terbiye Kurulu
Baskanhgl blnyesinde kurulan komisyon marifetiyle Turkge dersinin okutulmasi esnasinda kullanilacak olan
kitaplar “ders kitabi, 6grenci ¢alisma kitabi ve 6gretmen kilavuz kitab1” olmak Uzere Ug¢ ayri kitap olarak
basilmistir. 2017 yilinda degisen Tiirkce Dersi Ogretim Programi ile kademeli bir gecis yapilarak 5. Siniflarda
Tirkge ders kitabi, ¢calisma kitabinda yer alan etkinlikleri de kapsayacak sekilde hazirlanmis ve 6gretmen kilavuz

kitabinin basimina da gidilmemistir.

Suregelen bir uygulama olarak derslerde kullanilan temel 6gretim materyallerinin kitaplar olmasi, Tirkge
dersine ait kazanimlarin gercgeklestiriimesinde kitaplarin 6énemli bir konuma sahip olmasi sonucunu da
beraberinde getirmistir. Bu 6neme binaen ders kitaplarinin incelenmesi ile ilgili lisans ve lisansisti seviyede
dersler agilmistir ve birgok makale ve tez yazilmistir. Kitap inceleme Uzerine yapilan bilimsel galismalarin
konulari cesitlilik arz etse de ¢ogunlukla gocuga gorelik, icerigin ve kazanimlarin gerceklestiriimesine etkisi,

bicimsel 6zelliklerin irdelenmesi gibi konulardan olustugu goérilmektedir.

Cagimiz bilgi teknolojilerinin hizla gelistigi ve degistigi, bilgiye ulasma kaynaklarinin cesitlendigi, ne
ogrenildiginden ¢ok nasil 6grenildiginin 6nem kazandigl, 6grenme durumlarinin ¢oklu materyallerle
desteklendigi ve 6grenmelere rehberlik edildigi bir cagdir. Boylesi bir cagda ders kitaplarinin ¢agin gereklerine
uygun bir hale getirilmesi, 6grenenlerin okul ve okul disi ortamda maruz kaldiklari gesitli uyaricilardan kopuk

olmamasi ve iceriginde bu uyaricilara yer vermesi biyik 6nem arz etmektedir.

Bu calismada Turkge dersi galisma kitaplarinda 21. yizyill becerilerinin nasil yer aldigini belirlemek

amaglanmistir. Bu amag gergevesinde asagidaki sorulara cevap aranmistir:

1. Tirkce dersi c¢alisma kitaplarinda 21. yizyll becerilerinin bilissel boyutlarina nasil yer
verilmektedir?

2. Tirkge dersi g¢alisma kitaplarinda 21. yizyill becerilerinin duyussal boyutlarina nasil yer
verilmektedir?

3. Tirkge dersi galisma kitaplarinda 21. yizyil becerilerinin sosyokiltirel boyutlarina nasil yer
verilmektedir?

YONTEM
Arastirma Deseni

Arastirma nitel arastirma yontemlerinden durum galismasina gére desenlenmistir. Arastirmada 5. sinif Tiirkce
ders kitabi ve 6,7 ve 8. Turkce 6grenci ¢alisma kitaplarinda yer alan etkinlikler 21. ylzyil becerileri agisindan

incelenmistir. Arastirmanin verileri dokiman incelemesi teknigi ile edinmistir. “Dokiman incelemesi,
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arastirilmasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsar. Nitel
arastirmada dokiman incelemesi tek basina bir veri toplama ydntemi olabilecegi gibi diger veri toplama

yontemleri ile birlikte de kullanilabilir” (Yildirim ve Simsek, 2011: 187).
Veri Toplama Araglari

Bu arastirmada 2017 — 2018 Egitim Ogretim Yil'nda ortaokullarda okutulan 5. Sinif Tiirkce ders kitabi ve

ortaokul Tiirkge ¢calisma kitaplari (6 — 8. Siniflar) kullanilmistir. Kitaplara ait bilgiler asagida yer almaktadir:

Tablo 3. Sinif Seviyelerine Gore Tirkce Ders ve Calisma Kitaplari ile Yayinevi Bilgileri

Kitabin ismi Yayinevi

5. Sinif Tlrkge Ders Kitabi MEB Yayinlari
6. Sinif Tlrkge Calisma Kitabi Basak Yayinlari
7. Sinif Tiirkge Ogrenci Calisma Kitabi Ez-De Yayincilik
8. Sinif Tiirkge Ogrenci Calisma Kitabi Dortel Yayincilik

Tirkce Dersi Ogretim Programi’na (2018) gdére her bir sinif seviyesine ait ders kitabinda sekiz tema
bulunmalidir. Bu temalarin her birinde dért adet metin bulunmaktadir. Metin temelli 6gretim yapildigi igin ele
alinan metinlerle ilgili etkinlikler gerceklestirilmektedir. Bu arastirmada metinler ile ilgili etkinliklerin tim Kang
vd. (2010) ¢alismasinda siniflandirdigr 21. yizyil becerilerine gore incelenmistir. Kang vd. (2010) ¢alismasinda;
21. ylzyil becerileri bilissel, duyussal ve sosyokiiltiirel alan olmak Uzere UG¢ alandan olugmaktadir. Bu ig¢ alan
altinda ise dérder adet alt baslik bulunmaktadir. Bilissel alan altinda; bilgi yonetim becerisi (Information
Managing), bilgi yapilandirma yetenegi (Knowledge Construction), bilgi kullanimi yetenegi (Knowledge
Utilization), problem ¢6zme yetenegi (Problem Solving) alt alanlari bulunmaktadir. Duyussal alan basligi altinda;
6z kimlik (Self-ldentity), 6z deger (Self-Value), kendi kendini yonetme (Self-Directedness) 6z sorumluluk (Self-
Accountability) alt alanlari bulunmaktadir. Sosyokiltirel alan bashgl altinda ise sosyal Uyelik (Social
Membership), sosyal hassasiyet (Social Receptivity), sosyallesme yetenegi (Socializing), sosyal ifa (Social

Fulfillment) alt baghklari bulunmaktadir.
Verilerin Analizi

Bu arastirmada veriler betimsel analiz yontemiyle incelenmistir. Yildirnm ve Simsek (2011) betimsel analizde
elde edilen verilerin 6nceden belirlenen temalara gore 6zetlenip yorumlandigini ve bu analiz yénteminde
amacin verileri sistematik bir bicimde betimlenmesi, betimlemelerin agiklanip yorumlanmasi, neden — sonug
iliskilerinin agiklanmasi ile birtakim sonuglara ulasilmasi ile okuyucuya sunumu oldugunu ifade etmistir.

Arastirmada kategorilerin dnceden belli olmasi betimsel analizin tercih edilmesinde etkili olmustur.

Guvenirligi saglamak icin verilerin analizi asamasinda elde edilen sonuglar Tiirk¢ce Egitimi lisansi almis olan bir
baska arastirmaci tarafindan incelenmis olup goris birligine varilmistir. Arastirmanin givenirligi “Glvenirlik =

Goris birligi / (Gorus Birligi + Gorus Ayriligl) x 100” formali kullanilarak hesaplanmistir (Miles ve Huberman,
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1994). Arastirmaci ve diger kisi arasindaki givenirlik orani % 90 olarak bulunmustur. Bunun yaninda glvenirligi

artirma amaciyla kavramsal gergeveye bagh kalinmistir.
BULGULAR

Arastirmanin alt problemleri gercevesinde elde edilen bulgular; bilissel, duyussal ve sosyokdltirel beceri

alanlarinin Turkge dersi galisma kitaplarinda yer alma sikliklarini igeren tablolar ile sunulmustur.

Birinci alt probleme iliskin bulgular

Tirkge ders ve galisma kitaplarindaki etkinliklerde 21. ylizyil becerilerinden bilissel alan becerilerinin bulunma

sikhgi Cizelge 4’te sunulmustur.

Tablo 4. Bilissel Alan Becerilerinin Tlrkge Dersi Calisma Kitaplari Etkinliklerinde Bulunma Sikliklari

Biligsel Alan Becerileri

Alt boyutlar 5. Sinif 6. Sinif 7. Sinif 8. Sinif
Bilgi YOnetme 31 74 23 20
Bilgi Yapilandirma 70 117 57 60
Bilgi Kullanma 117 180 130 127
Problem Cozme 7 5 1 1

Cizelge incelendiginde “bilgi kullanma” alt boyutu ile ilgili etkinliklerin bilissel alan becerisi altinda yer alan diger
alt boyutlara gore daha fazla sayida yer aldigi1 sdylenebilir. “Bilgi kullanma” alt boyutu ile ilgili etkinliklerin metin
temelli 6gretim dolayisiyla okunan ve/veya dinlenen metinleri anlamaya yonelik etkinliklerde kullanildigi dikkat
¢ekmektedir. Bunun yaninda kelime ve kavram 6gretiminin gerceklestirilmesine yonelik etkinliklerde de “bilgi

kullanma” alt boyutu ile ilgili etkinliklerin tercih edildigi gbzlenmistir.

“Bilgi kullanma” bilissel alt boyutu ile ilgili asagidaki etkinliklerde bu durum daha acik bir sekilde gordilebilir.

A“2. ETKINLIK

Asadidaki sorulari okudugunuz metinden hareketle cevaplayiniz.

1. Makarna yapmak igin hangi malzemeler kullanilmistir?

2. Yazarin yemek tarifini tamamladiktan sonra agzinin suyunun akmasinin sebebi nedir?

3. Sicak yemeklerin soguk yemeklere gére daha fazla yeme istegi uyandirmasinin nedeni
nedir?

4. Bir kokunun size bir aninizi hatirlattigi oldu mu? Olduysa bu durumun sebebi ne olabilir?
5. Tat ve koku alma duyunuz olmasaydi ne hissederdiniz? Bu duyular hayatiniza ne
katiyor?”

5.5inif Turkge Ders Kitabi s.144
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“Bilgi kullanma” alt boyutu ile ilgili etkinliklerin farkli sinif seviyelerinde islenen metin ile ilgili bilgilerin
pekistiriimesi ve 6grenme kalicihgini saglama amaciyla siklikla yer buldugu tespit edilmistir. 6. sinif ilkdgretim
Tirkce Ogrenci Calisma Kitabi 5.239’da okunan siirden hareketle siir icerigine ait bilgilerin sorgulandigi ve 7.
Sinif ilkégretim Tiirkge Ogrenci Calisma Kitabi s.55’te yer alan islenen metinden hareketle hazirlanan sorulardan

olusan etkinliklerde de ayni amagla etkinliklerin tasarlandigi bulgusuna erisilmistir.

Ogrencilerin bilgiye ulasmalari ve ihtiyaglari olan bilgiyi secme ve toplama becerilerini gelistirmelerini saglamak
amaciyla calisma kitaplarinda yer alan etkinlikler “bilgi yonetme” alt boyutuna uygun etkinlikler olarak
gorilmektedir. Bu etkinliklerde anlami bilinmeyen kelime ve ifadelerin 6grenilmesi amaciyla 6grencilerin soézlik

ve dijital bilgi edinme araclarini kullanmalarinin tesvik edilmesi amaglanmistir.

“2. ETKINLIK
Asagidaki kelimeleri, s6zliik sirasina uygun sekilde bunun igin ayrilan béliime yerlestiriniz.
Kelimelerin anlamlarini sézliikten bularak karsilarina yaziniz. Béylece kendi sézligiiniizii

olusturunuz.

‘Pakt, inkilap, kudret, kabiliyet, husus, tevecciih, tenezziil etmek, muvaffakiyet, miirsit,
manevi, sanat, mebus, vekil, malik, mesut etmek, mensup olmak’”

7. Sinif ilkégretim Tiirkce Odrenci Calisma Kitabi 5.53

Kitaplarda yer alan temalardan hareketle kullanilan metinler ile ilgili 6grencilerin duygu ve dusiincelerinin
sorgulandigi etkinlikler “bilgi yapilandirma” alt boyutu ile ilgili etkinlikler olarak kabul edilebilir. Metinlerin
konusu, anafikri veya ana duygusundan hareketle 6grencilerin duygu ve dislinceleri bu tarz etkinlikler yoluyla

anlasiimaya gahsilimistir.

Ust sinif seviyelerinde yorumdan ¢ok bilgiye dayali bir yoklamanin etkinliklerden anlasildigi goriilmektedir.
Asagidaki etkinlikte gorildugu lzere duglinceyi gelistirme yollarinin hangilerinin kullanildiginin tespit edilmesi
ve orneklerle acgiklanmasi istenerek “bilgi yapilandirma” alt boyutunun gelistiriimesine yonelik bir etkinlik

tasarlanmistir.

“3. Etkinlik
Okudugunuz metinde diisiinceyi gelistirme yollarindan (érnekleme, tanik gésterme, sayisal
verilerden yararlanma vb.) hangilerine basvurulmustur? Orneklerle agiklayiniz.”

8. Sinif ilkégretim Tiirkce Ogrenci Calisma Kitabi s.43

“Problem ¢6zme” alt boyutunun gelistiriimesine yonelik etkinliklerin de calisma kitaplarinda yer buldugu
gorilmektedir. Bilimsel arastirma becerilerinin ve (st dizey disiinme becerilerinin aktif bir sekilde ise
kosulmasini gerektiren etkinliklerin kullanimi ile problem ¢6zme alt boyutunun gelisiminin saglanmaya galisildigi
soylenebilir. Tium sinif dizeylerine iliskin ¢alisma kitaplarinda en az yer alan bilissel alan becerisi “problem

¢6zme” alt boyutudur. Ayrica bu alt boyutu iceren etkinlikler 7. ve 8. sinif kitaplarinda ¢ok daha az sayida yer
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almaktadir. Buna karsin bu siniflarda “bilgi kullanma” ve “bilgi yapilandirma” becerilerini gerektiren etkinliklere

daha ¢ok yer verildigi de gorilmektedir.

incelenen kitaplarda “problem ¢ézme” alt boyutu ile ilgili olarak giincel bir problemin ¢dziimiine iligkin

ogrencilerin fikirlerini yoklayici, ¢g6zim Onerisi gelistirmelerini saglayacak etkinlikler bulunmaktadir. Asagidaki

etkinlikte gorilduga gibi 6grencilerin bir soruna ¢éziim Gretmelerinin saglanmasi amaci gidilmustir.

Bir baska etkinlikte ise 6grencilerin arastirma becerilerinin kullanimini gerektiren uygulamalara bagvurulmustur.

“8. ETKINLIK
Oh Dede’nin yerinde siz olsaydiniz. Kaygili Kiz’in kaygilarina nasil ¢6ziim yolu bulurdunuz?
Asagiya yaziniz. Yazdiklarinizi arkadaslarinizla paylasiniz.”

7. Sinif ilkégretim Tiirkge Ogrenci Calisma Kitabi 5.95

“7. Etkinlik: Bir gazete ya da dergi ¢ikarmaya ne dersiniz?
Bu tema boyunca farkli tiirlerde metinler iireterek “Milli Miicadele ve Atatiirk” konusuna

iliskin bir dosya olusturacagdiz.

Once iyi bir hazirlik yapmali ve konuya odaklanmalyiz. Bu hafta “Milli Miicadele

Dénemi”ne iliskin buldugumuz kaynaklari toplayalim.

Gorsel (resim, fotograf, sekil, gizelge vb.) yazili ve sézlii (dbneme tanik olan kisiler) bilgi
kaynaklarini belirleyelim, bulmaya ¢alisalim. Kayit edebildiklerimizi bir dosyada toplayalim.
Genel Ag (internet) ortamindan ve basili kaynaklardan (kitaplar, ansiklopediler vs.)

edindigimiz bilgileri, kendi ciimlelerimizle kisa kisa not edelim.
Bu bilgileri hangi kaynaklardan almis oldugumuzu da mutlaka not etmeliyiz.

Oncelikle gazetemizde/dergimizde hangi metin tiirlerine, konulara/alt basliklara yer

veriyoruz, bunlari belirlemeliyiz.

Hazirlik siirecinden sonra, bu konularda degisiklikler yapabilecegimizi unutmayalim.

Okudugumuz kaynaklar sonucunda diizenlemede degisikliklere gidebiliriz.

Bu hafta boyunca “Milli Miicadele ve Atatiirk” ile ilgili siir, éykii ve bilgilendirici metinleri
bulup okumaya ¢alisalim. Dosyamiza katki sunacagdini dlisiindiigiimiiz yazinsal kaynaklari

not edelim.

Asagidaki ¢izelgede yapabilecegimiz belirlemeler, yazma siirecimiz boyunca yazma

odagindan sapmamamizi saglayacaktir. Bosluklari dolduralim.”

6. Sinif ilkégretim Tiirkce Ogrenci Calisma Kitabi .52 — 53
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ikinci alt probleme iliskin bulgular

Calismada duyussal alan becerileri de dért alt boyutta yapilandirilmistir. “Ozkimlik”, “6zdeger”, “6zsorumluluk”
ve “6zydnelim” alt boyutlari duyussal alan becerilerini olusturmaktadir. Ogrencilerin duygu, deger, ilgi ve
yonelimlerinin kesfedilmesini amaglayan etkinliklerin kullanilmasi ile duyussal alan becerilerinin gelistirilmesi

amaglanmistir. Duyussal alan becerilerinin kitaplardaki etkinliklerde bulunma sikhigi Cizelge 5’te gorilmektedir.

Tablo 5. Duyussal Alan Becerilerinin Tlrkge Dersi Calisma Kitaplar Etkinliklerinde Bulunma Sikliklar

Duyussal Alan Becerileri

Alt boyutlar 5. Sinif 6. Sinif 7. Sinif 8. Sinif
0Oz kimlik 8 18 12 16

0Oz deger 10 5 1 4

0z sorumluluk - 3 - -

Oz yénelim 6 25 7 12

Cizelge 5 incelendiginde tim sinif diizeylerine yonelik kitaplarda en ¢ok “6z kimlik” ve “6z yonelim”

becerilerinin yer aldigi goriilmektedir.

Bazi kavramlarin 6grencilere neleri cagristirdiginin  sorgulandigi etkinlikler ile Ogrencilerin duygu ve
disincelerini belirtmeleri firsati saglanmistir. Boylelikle bireyin “6z kimlik” ve “6z deger” algilari tespit edilmeye

calisiimistir. Asagida yer alan etkinlik bu duruma 6rnek niteligindedir.

“5. ETKINLIK
a) Bayragimiz size neler ¢agristiriyor? Noktali yerlere yaziniz.”

5. Sinif Tiirkge Ders Kitabi s.57

S6z konusu etkinlikte de goruldiigt tzere o6grencilerin kendilerini tanimalari ve benzersizliklerinin farkinda
olmalarini saglayacak etkinlikler kullanilarak “6zkimlik” alt boyutunun gelisimi saglanmaya ¢alisiimistir. Bununla
birlikte 6grencileri farkl etkinlikler yapmaya yonlendirme yoluyla kendi begenileri dogrultusunda kendilerinin
farkinda olmalarini saglayacak etkinliklere de yer verilmistir. Asagidaki etkinliklerde 6grencilerin bir metin
tirinden bir baska metin tird ile baglanti kurmasinin yaninda kendi duygularinin farkinda olmasi ve

begenilerini yansitmasi amaglanmigtir.

“5. Etkinlik

Kendinizi tanitan bir yazi yaziniz. Yazinizda yasaminizin degisik yénlerinden, hobilerinizden

s6z etmeyi unutmayiniz.”

8. Sinif ilkégretim Tiirkge Ogrenci Calisma Kitabi 5.99

“6. ETKINLIK

Ezberlediginiz siirin ve dinlediginiz tiirkiiniin sizde uyandirdigi duygulardan hareketle bir siir

yaziniz.”

7. Sinif ilkégretim Tiirkge Ogrenci Calisma Kitabi 5.26
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Ogrencilerin duygusal gelisimlerinin yogun bir sekilde yapilandigi dénem olan ortaokul yillarinda, kendi deger
yargilarini gelistirmelerinin énemli oldugu bilinmektedir. Asagida yer alan etkinlikte 6grencilerin “6zdeger”

yargilarinin tespit edilmesi amaglanmigtir.
“7. ETKINLIK
Asadidaki metni okuyunuz.

Gegenlerde bir giin eve doniiyordum. Sik sik ugrayip belli miktarda akide sekeri aldigim
diikkana girdim. Tezgahin éniinde bir baskasinin alisveris ettigini fark etmedim. Beni
yillardan beri taniyan, alacagim sekerin cins ve miktarinin asla degismedigini bilen diikkan
sahibi, sekeri kagida koymak icin kasigini arayip buldu; tartarak bana uzatti. Tam bu sirada

yanimda duran kisi, ¢ok tath ve tatli oldugu kadar etkili bir sesle:

- Sirami baskasina verdiniz. Benim igin seker koyarken kasik yerine parmaklarinizi

kullandiniz. Benden 6ziir bile dilemediniz, bu dogru mu? {(...)
A. Adnan Adivar

Asadidaki sorulardan hareketle diisiincelerinizi arkadaslarinizla paylasiniz. Konusmanizda

yabanci kelimelerin yerine Tiirkcelerini kullanmaya 6zen gésteriniz.
1. Diikkan sahibinin miisteriye davranisi hakkinda ne diisiinliyorsunuz?
2. Miisterinin, diikkan sahibine verdigi tepkiyi hakli buluyor musunuz? Nigin?”
5. Sinif Tiirkge Ders Kitabi 5.86

Bireyin kendi yasaminda ve cevresinde gelisen olaylara ve olgulara karsi kendisinde hissettigi sorumluluklarin
yoklandigi alt boyut olan “6zsorumluluk” becerisi, incelenen etkinliklerde en az yer verilen duyussal beceri
olarak tespit edilmistir. Duyussal beceri alaninin bir alt boyutu da “6zydnelim”dir. “Ozyénelim” bireyin 6zgiin
bakis agisina sahip olmasi ve bakis agisini yansitmasi anlamina gelmektedir. 5. sinif Tlirkce ders kitabi ve6,7 ve 8.
siniflar Turkce 68renci calisma kitaplarinda duyussal beceri alani alt boyutlari icerisinde “6zkimlik” alt boyutu ile

ilgili etkinliklerden sonra en fazla oranda bulunan alt boyut olarak “6zyénelim “ gelmektedir.

Kitaplarda incelenen etkinlikler genel olarak birden ¢ok beceri alanina hitap etmektedir. Bilissel beceri alani ile
ilgili bir etkinlik ayni zamanda duyussal beceri alani ve/veya sosyokiiltiirel beceri alani ile ilgili de olabilmektedir.

“Ozydnelim” alt boyutu bu durumun en fazla oldugu alt boyuttur.

Asagidaki etkinliklerde 6grencilerin kendi duygu ve diislincelerini aktarmalari istenirken hem duyussal beceri
alanindan “6z yonelim” becerisi hem de bilissel beceri alanindan  “bilgi yapilandirma” becerisi ise
kosulmaktadir. Calismanin kapsamina giren biitin kitaplarda ayni durumda olan ¢ok sayida etkinlik

bulunmaktadir.
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“7. ETKINLIK

Kendinizi siirdeki kavak agacinin yerine koyarak duygu ve diistincelerinizi anlatan bir siir

yaziniz. Siirinize uygun bir baslik belirleyiniz.”
5. Sinif Tiirkge Ders Kitabi s.177
“5. Etkinlik

Okudugunuz “Dostluk Derken” adli metni “Ben olsaydim nasil yazardim?” diisiincesinden

hareketle yeniden, kendi ifadelerinizle kurgulayip deneme tiiriinde yaziniz.”
8. Sinif ilkégretim Tiirkce Ogrenci Calisma Kitabi s.74
Ugiincii alt probleme iliskin bulgular

Calismada ele alinan 21. ylizyil beceri boyutlarindan bir digeri de sosyokadltiirel alan becerileridir. Sosyokiiltirel
alan becerileri; “sosyal Uyelik”, “sosyal uyum”, “sosyallesme”, “sosyal ifa”dan olusmaktadir. Sosyokultirel
beceri alani ile ilgili etkinliklerin 5, 6,7 ve 8. sinif Tlrkce 6grenci ¢alisma kitaplarinda yer alma sikliklarini

gosteren Cizelge 6 asagida yer almaktadir.

Tablo 6. Sosyokiiltiirel Alan Becerilerinin Tlrk¢e Dersi Calisma Kitaplar Etkinliklerinde Bulunma Sikhiklari

Sosyokaiiltiirel Alan Becerileri

Alt boyutlar 5. Sinif 6. Sinif 7. Sinif 8. Sinif
Sosyal Uyelik 6 4 6 4
Sosyal Uyum 5 11 1 2
Sosyallesme 27 46 19 3
Sosyal ifa 5 4 1 1

Cizelge 6’da gorildugi gibi “sosyallesme” alt boyutu Tirkce dersi 6grenci ¢alisma kitaplarinda sosyokdltirel
beceriler basligl altinda kendisine en ¢ok yer bulan alt boyuttur. Sosyallesmenin gerceklesmesine yonelik
etkinlikler kimi zaman bir arastirma yapilmasi sonrasi 6grenilen veya deneyimlenen seylerin 6grenci tarafindan
arkadaslarina sunumunun yapilmasi kimi zaman ise metinlerde ele alinan konu ile ilgili olarak 6grenci

gorislerinin paylasilmasi seklinde gergeklestirilmektedir. Bu duruma iliskin etkinlik 6rnegi asagida sunulmustur.

“5. Etkinlik

Goézlemleyelim, é6grenelim; anlatalim, yazalim...

Dinlediginiz metinde, otizmli bir ¢ocugun seslenisine tanik olduk. Cevrenizde bu tiirden

6zelligi olan birey var mi?

Varsa onunla ilgilenen ve onu taniyan bir yakiniyla gériiselim.
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Yoksa otizm ve otizmli bireyler hakkinda Genel Ag ortamindan ve yazili kaynaklardan bilgi

toplayahm. llgili filmleri ve programlari izleyelim.
Topladigimiz tiim bilgileri ve gbzlem notlarimizi sinifta arkadaslarimizla paylasalim.

Bu paylasimin ardindan notlarimizi diizenleyip birey olarak bizlerin toplumda bu tiir
6zelliklere sahip bireylere nasil destek oluruz neler yapabiliriz ya da nelere dikkat etmeliyiz

konusunda bir metin olusturalim.

Yazacagimiz bu metni, dinledigimiz metinde bize seslenen otizmli ¢ocuga yanit olarak

mektup biciminde yazalim.

Ona, toplumsal sorumluluklarimizin bilincinde oldugumuzu duyumsatalim. Nelere dikkat

etmemiz gerektigine iliskin duyarlligimizi gésterelim.

NOT: Mektubumuzu tamamladiktan sonra yazdiklarimizi gézden gegirmeyi unutmayalim!
Anlam bulanikhdi olan, agik¢a ifade edilmemis ya da celiskili ciimleler varsa yeniden

diizenleyelim. Noktalama ve yazim kurallari agisindan da gézden gegirelim.
Merhaba Sevgili Arkadasim,

Belki de gelecegin Michael Jordan’t mi demeliydim? Bizlere seslendigin metni tiim sinif
arkadaslarimla birlikte dinledim. Benim de sana séylemek istedigim ve seninle paylasmak

istedigim duygu ve diistincelerim var.”
6. Sinif ilkégretim Tiirkce Odrenci Calisma Kitabi s.294

Yukaridaki etkinlikte 6grencilerden, otizmli bireyler hakkinda bilgi toplamalari ve bilgi toplama agamasinda farkli
bilgi kaynaklarini kullanmalari istenmektedir. Ayrica 6grendiklerini arkadaslarina anlatmalari gérevi de verilerek
ogrencilerin “sosyallesme” becerilerini kullanabilmeleri icin de bir firsat yaratildigi gorilmektedir. Bunun
yaninda etkinlikte otizmli birine mektup yazdirilarak 6grencilerin 6zel gereksinimli bireylere karsi toplumsal
sorumluluklarinin farkinda olmalarini saglamaya calisildigi da sdylenebilir. Bu yonden degerlendirildiginde

yapilan ¢alismanin sosyokdltirel beceri alanindan “sosyal ifa” alt boyutuna uygun oldugu anlasilmaktadir.

“Sosyal lyelik”, bireylerin toplumsal deger sisteminin farkinda olmasi, toplumsallasmasi ve kiresel vatandaslik
bilincinde olarak bitliin diinya insanlari ile saglkli iletisim kurmasinin amaclandigi sosyokdiltiirel beceri alt
boyutudur. Tirkce dersi 6grenci calisma kitaplarinda kullanilan etkinliklerde “sosyal Qyelik” becerisinin
kazandirilmasi amaciyla 6grencilerin bazi kavramlar ile tanismalari ve bu kavramlari 6zimsemelerine yonelik

etkinliklerin yer aldigi gérilmektedir. Asagida bu etkinliklere bir 6rnek verilmistir.
“1. Etkinlik

Ayni yasam alanini paylasmak ne demektir?
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Asadidaki iki soru climlesine odaklanalim.
Ayni toprak pargasi listiinde yasamak ne demektir?

Ayni sorumluluklar, duyarliliklar ve haklar ¢atisi altindayken ayni toprak pargasi lstiinde

yasamak nedir?

Bu iki durum arasindaki fark nedir? Ozellikle ikinci soruda isaret edilen durumu asadidaki

kavramlarla iliskilendirerek yanitlayalim.

Vatan, Vatandaslik Gérevleri, Saygi, Sevgi ve Dayanisma, Birey ve Toplum, Toplumsal
Yasam, Se¢me ve Secilme Hakki, Demokrasi, Insan/Kadin/Cocuk ve Hayvan Haklarina
Saygi, Vatandaslk”

6. Sinif ilkégretim Tiirkce Odrenci Calisma Kitabi 5.295

Ogrencilere toplum icinde yasamlarini siirdiiriirken genel bir uzlasi ile kabul gériilen bazi davranislarin da
kazandirlmasi “sosyal Uyelik” alt boyutu ile ilgili gériilebilir. incelenen kitaplarda, insanlarin giinliik
yasamlarinda kurmalari gereken iletisimin saglikh bir sekilde gerceklesmesi amaciyla bazi ifade kaliplarinin

Ogretilmesini iceren etkinlikler de bulunmaktadir. Asagida bu duruma iliskin bir etkinlik 6rnegi sunulmustur.
“3. ETKINLIK

a) Giinliik hayata karsilastigimiz bazi durumlar asagida siralanmistir. Bu durumlar

karsisinda kullandigimiz nezaket ifadelerini érnekteki gibi yaziniz.”

Durumlar Nezaket
ifadeleri
Aksam yatmaya giderken iyi geceler.

Bir kisi yolculuga giderken
Herhangi bir hata yaptigimizda
Birisi yeni bir kiyafet aldiginda
Bir yerden ayrilirken

Bir isle mesgul birine

Birisi seslendiginde

Bir ortama girdigimizde
Herhangi bir sey yedikten sonra
Bizim icin bir iyilik yapildiginda

5. Sinif Tiirkge Ders Kitabi s.83

Toplumsal hayatta bireylerin yasamlarini slirdiiriirken birtakim sorunlar yasayabilmeleri gayet olasi bir
durumdur. Bireylerin catisma yasamalarinin 6niine gegilmesi icin farkhliklara, farkli goéris ve dislincelere saygih
olmalarinin 6grenim hayatinda kazandirilmasi dnemlidir. Metin temelli 6gretim yapilan Tirkge dersinde bu tarz
catismalar ve gatismalarin bariscil ve hosgoriye dayali bir sekilde ¢ozilmesinin saglanmasi amaciyla bazi
metinlere ve etkinliklere yer verilmesi gerekmektedir. Kitaplarda toplumda iletisimde yasanan bazi sorunlara

yonelik ogrencilerin ¢6zim Onerileri sunmalari ve toplumsal uyum igerisinde yasamlarini sirdirmelerini
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saglamalari amaciyla bazi etkinlikler bulunmaktadir. Bu etkinlikler “sosyal uyum” alt boyutu igerisinde

degerlendirilebilir. Asagidaki etkinlik bu duruma 6rnektir.
“4. ETKINLIK

Kitaplara metinde anlatildigi sekilde davrananlara karsi nasil 6nlemler almaliyiz?

Diisiincelerinizi asagiya yaziniz ve arkadaslarinizla paylasiniz.”
7. Sinif ilkégretim Tiirkce Ogrenci Calisma Kitabi 5.70
SONUG VE TARTISMA

Tirkce dersi 6grenci ¢alisma kitaplarindaki etkinliklerde 21. yiizyil becerilerinin nasil yer aldigini belirlemeyi
amaclayan bu calismada; 21. yizyil beceri alanlarindan en ¢ok bilissel beceri alaninin etkinliklerde yer aldig
sonucuna ulasilmistir. Bu sonug¢ yapilan iki calismada elde edilen; Tiirkce dersi 6gretim programindaki
kazanimlar, kitaptaki metinler ve etkinliklerde 21. yuzyil becerilerinden 6grenme ve yenilenme becerilerine
diger becerilere gore daha fazla yer verildigi ve etkinliklerin dagiliminda sistematik bir ydntemin uygulanmadigi
sonucuyla benzerlik gostermektedir (Bal,2018; Kirgiz, 2019). Bunun yaninda bilissel alan becerilerinin alt
boyutlarina iliskin bir degerlendirme yapildiginda etkinliklerde daha cok 6grencilerin bilgi ve hatirlama
diizeyindeki bilgilerini sorgulamanin 6nemsendigi ve Ust diizey bilissel beceri gerektiren uygulamalara ¢ok da
yer verilmedigi gorilmektedir. Bu durum sayi bakimindan ¢ogunlugun bilissel beceri alaninda bulunmasi ile

birlikte nitelik bakimindan da ayni durumun séz konusu olmadigi seklinde yorumlanabilir.

Tirkce ders kitaplarinda etkinliklerin metinlere, metinlerin de temalara goére sekillendigi bilinmektedir.
Metinlerden hemen sonra gelen etkinliklerde kelime 6gretimi amaciyla yer alan etkinlikler ve g¢alismanin
gerceklestigi dort kitapta da ayni sekilde islenen metinlerin anlasilmasinin test edildigi sorulardan olusan
etkinliklere yer verilmistir. Sinif seviyesinin ilerlemesi ile birlikte okudugunu veya dinledigini anlama
becerilerinin &lgiilmesine yénelik etkinliklerin sayilarinin arttigi gérilmektedir. Ust sinif seviyelerinde birtakim
dilbilgisi konularinin veya yazim ve noktalama kurallarinin derste 6gretimi sonrasi 6grenilenlerin sorgulandiginin
hissedildigi etkinlikleri gormek muamkindir. Bunlarin yaninda 6grencilerin yaratici, yansitici dislinme
becerilerini kullanmalarini gerektirecek etkinliklere de yer verilmistir. Yarim birakilan bir 6ykinin
tamamlanmasi, ele alinan metinden yola ¢ikarak 6grencinin yeni bir seyler ortaya koymasi, yeni seyler
yapilandirmasina olanak taniyan etkinliklerin kullanilmasi bu durumu ispatlar niteliktedir. Bununla birlikte
gercek hayattan bir problemin ¢éziimine iliskin 6grencilerin fikir gelistirmesine veya arastirma yapmasina

imkan verecek etkinliklere az da olsa yer verildigi gorilmustar.

incelenen kitaplarda bilissel alan alt boyutlarinin hangi siklikta yer aldigina iliskin bir degerlendirme yapilacak
olursa, “bilgi kullanma” alt boyutu ile ilgili etkinliklerin sayisinin diger bilissel beceri alani alt boyutlarina gére
daha fazla oldugu sonucuna ulasiimistir. “Bilgi yapilandirma” ile 6grencilerin bilgi secme ve toplama

becerilerinin gelistiriimesinin hedeflendigi “bilgi yonetme” alt boyutu ile ilgili etkinlikler de kitaplarda kendisine
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belli oranlarda yer bulmustur. Ancak o6grencilerin kendi 6grenmelerinden sorumlu oldugu, 6gretmenin
Ogrencilerin 6grenmelerine rehberlik ettigi 6grenci merkezli egitim anlayisi neticesinde bilimsel arastirma
becerilerinin kazandirilmasini saglayacak “problem ¢ézme” alt boyutuna iliskin etkinliklerin sayica az oldugu
sonucuna ulasiimistir. Bilissel beceri alanindaki bu sistemli ve dengeli dagilimin olmayisi sorunu duyussal ve
sosyokultlrel beceri alanlarinda da séz konusudur. Bu durumun Tirkce dersi 0gretim programinintim
boyutlarinda 21. ylzyll becerilerinin sistematik ve dengeli bir dagilim goéstermemesinden (Barasi, 2020)
kaynaklandig1 soylenebilir. Bilindigi gibi ders kitaplari ve galisma kitaplari 6gretim programlari gergevesinde

hazirlanmaktadir.

Duyussal beceri alani ile ilgili etkinliklerin sayica bilissel beceri alani etkinliklerine goére az oldugu da
saptanmistir. Ogrencilerin kendi kisilik dzelliklerinin farkinda olmalarini saglayacak etkinlikler “6z kimlik” alt
boyutu igerisinde degerlendirilmistir. Ogrencilerin &zgiin bakis acilarina sahip olmalarini tesvik edecek
etkinlikler “6z ydnelim” alt boyutu ile iliskilendirilmistir. Ogrenci ilgi ve begenilerini ifade etme olanagi saglayan
“6z yonelim” alt boyutu, “6z kimlik” alt boyutu ile birlikte etkinliklerde en gok kullanilan duyugsal beceri alanlari

olmustur.

Ogrencilerin kendi deger sistemlerini olusturmalarini saglayacak “6zdeger” alt boyutu ile ilgili etkinlikler de
kitaplarda kendisine yer bulmakla birlikte diger alt boyutlara oranla daha az sayida yer aldigi sonucuna
ulasiimistir. Ogrencilerin duygusal gelisimlerinin gdz dniine alindigi 5nemli ddnemlerden olan ortaokul yillarinda
“6z deger” alt boyutu ile ilgili etkinliklerin temalara ve kitaplara sistematik bir sekilde dengeli olarak
dagitilmadigi tespit edilmistir. Ayrica kitaplarda temalardan hareketle metinlerin metinlerden hareketle de
etkinliklerin sekillenmesi sebebiyle duyussal alana hitap eden temalarda duyussal alan becerilerinin alt

boyutlari ile ilgili etkinliklerin diger temalara oranla daha fazla yer aldigi gézlenmektedir.

21. ylzyil becerilerinden sosyokiltirel beceri alani etkinlikleri de kitaplarda duyussal alan becerileri gibi bilissel
beceri alani etkinliklerine gére daha az sayida yer almistir. Bireyin yakin ¢evresinden uzaga kadar kendisinin ve
diger insanlarin varhigini bilmesi ve insan olmanin bir geregi olarak toplumsallasmasinin saglanmasini amaglayan

etkinlikler islenen metinlerin baglamindan hareketle kendilerine yer bulmustur.

Sosyokiiltirel beceri alani alt boyutlarindan en fazla “sosyallesme” alt boyutunun etkinliklerde yer aldigi tespit
edilmistir. Sosyallesme alt boyutu genellikle bilissel beceri alani ile ilgili etkinlikte konuya gore birlikte yer alan
bir alt boyut olmustur. Ornegin, bilgi ydnetme ve/veya bilgi yapilandirma alt boyutu ile ilgili etkinlikte elde
edilen bilgilerin 6grenciler tarafindan sinif arkadaslari ile paylasilmasi seklinde gerceklestigi siklikla
gorilmektedir. Bunun yaninda toplumsal yasamda ihtiya¢ duyulan birtakim ifade ve davranis kaliplarinin
ogrencilere kazandirilmasi amaciyla islenen metnin baglamina uygun bir sekilde “sosyal Uyelik” ve “sosyal

uyum” etkinliklerine yer verilmistir.

Toplum halinde yasamanin bir geregi olarak dezavantajli bireylere karsi hassasiyet gosterilmesi ve diger

canlilarin yasam hakkina saygi duyulmasi ve bu konularda bireylere diisen gorevlerin ele alindigi etkinlikler de
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“sosyal ifa” alt boyutu ile ilgili etkinlikler olarak gortlmektedir. Bu tarz etkinliklerin de incelenen kitaplarda az

miktarda yer aldig1 gbzlenmektedir.

21. yuzyil becerilerinin Turkge dersi ¢alisma kitaplarinda yer alma durumlari genel olarak degerlendirildiginde;
Tirkce dersi 6gretim programinda yetkinlikler ve kazanimlarda yer alan 21. ylzyil becerilerinin 6grenme-
O0gretme sirecinde 6nemli bir yere sahip olan galisma kitaplarindaki etkinliklere istenilen diizeyde ve nitelikte
yansitilmadigi soylenebilir. Oysaki yapilan bir arastirmada 21. ylzyil becerilerine gore tasarlanmis etkinliklerin
ogrencilerde ilgiyi, isbirligini ve derse katilimi arttirarak iletisimi gelistirdigi bulgulanmistir (Atasoy,2021). 21.
yuzyil becerilerine gore tasarlanan etkinliklerin elestirel ve yaratici disiinme becerilerini gelistirmeye etkisini
inceleyen bir baska arastirmada da; 21. yuzyil becerilerine gére tasarlanan etkinliklerin, yaratici ve elestirel
diisiinme becerilerinin her boyutunu anlamli olarak gelistirmesinin yaninda teknoloji kullanimiyla birlikte bilgi,
medya ve teknoloji okuryazarligini da gelistirdigi tespit edilmistir (Direkgi,2021). Bu yo6niyle 21. yizyil
becerilerinin egitim ortamlarinda ve materyallerinde kullanilmasinin beceri odakli ve teknoloji ile desteklenen

uygulamalara firsat sunmasi nedeniyle yararl olacagi sdylenebilir.

ONERILER
Yapilan incelemeler sonucunda Tiirk¢e 6gretiminde kullanilan temel materyal olan ders ve ¢alisma kitaplarinda
yer alan 21. ylzyll beceri alanlari ile ilgili akademik calismalar yapilirken ve Tiirkce dersi ile ilgili 6gretim

materyali tasarlarken dikkat edilmesi gereken noktalar konusunda su énerilerde bulunmak mimkiindr:

21. ylzyil becerileri olarak adlandirilan becerilerin belirli bir sistem lzerine oturmamis olmasi ve pek cok
kaynakta farkli sekillerde siniflandiriimis olmasi dolayisiyla 21. yuzyil becerileri ile ilgili yapilan akademik
¢alismalarin birbirinden farkli odak noktalarina sahip olmalari ve bu sebeple alandaki ilerlemenin ve
derinlesmenin ortak bir zemine oturtulmasinin zorlugunun farkinda olunmalidir. Bu farkliliklarin bazi ortak
noktalara odaklanilmasi ile giderilmeye galisildig1 gorilmektedir. Bununla birlikte ¢ok farkl alanlardan kurum ve
kuruluslarin isbirligi ile birtakim organizasyonlar kurularak ortak bir yapi insa edilmeye ¢alisilmistir. Bitiin bu
olgulardan hareketle 21. ylzyil becerileri ile ilgili yapilacak olan akademik ¢alismalarda inceleme konularina

uygun 21. ylzyill beceri boyutlarinin kullanilmasi énerilmektedir.

Tiirkce dersi baglaminda dnerilere deginilecek olunursa 2018 yilinda uygulamaya konulan yeni Tiirkce Ogretim
Programi’nin esas aldig1 becerilerin dikkatli bir sekilde incelenmesi, ders arag geregleri ile 6gretim sirecinin ve
o6lgme degerlendirme boyutlarinin 6gretim programina gore yapilandiriimasi nedeniyle kazanimlar Gzerinde
hassasiyetle durulmasinin program gelistiriciler tarafindan gerceklestirilmesi onerilmektedir. Ayni zamanda
programda belirtilen Tirkiye Yeterlilikler Cercevesi (TYC) becerileri de 21. yiizyil becerileri ile benzerlik tagimasi

dolayisiyla incelenmesi 6nerilen bir baska kaynaktir.

Tirkce derslerinde metin temelli 6gretim gercgeklestiriimesi dolayisiyla ders ve c¢alisma kitaplarinin beceri
kazandirma ile ilgili calismalarda incelenmesinin 6nemli oldugu distintlmektedir. Teknolojinin gelisimi ile farkh

turlerin ders ve calisma kitaplarinda kendilerine daha fazla yer bulacagi dusunaldiginden ders ve galisma kitabi
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inceleme arastirmalarinin farkh konulara 6zellikle de teknoloji ile degisen 6grenci okuma ve yazma etkinliklerine

yonelmesi dnerilmektedir.

ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar) Katki Orani: Bu arastirmada birinci yazar %50 ikinci yazar %50 oraninda katkida bulunmustur.

Makalede yazarlar arasinda herhangi bir ¢ikar catismasi mevcut degildir.
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