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ABSTRACT 

University students are at risk for depression, considering the processes of change they are going 
through. Depressive symptoms of students may increase during the stages of adaptation to the 
pandemic and its subsequent processes. The first important indicator of depression is 
rumination. Rumination causes departure from psychological flexibility, which is an important 
component in protecting mental health. On the other hand, cognitive defusion enables one to 
distance oneself from repetitive negative thoughts. Considering that cognitive defusion is a 
mediating variable in coping with rumination and increasing acceptance and psychological 
flexibility, the study aims to examine the mediating role of cognitive defusion in the relation of 
rumination to psychological flexibility. The study is designed according to Structural Equation 
Modelling (SEM). The study group determined by the convenience sampling method consists of 
470 university students aged between 18 and 28 who continue to study at various universities in 
Turkey as of 2022. In this study, the scores obtained from the psychological flexibility scale were 
evaluated as a reflection of acceptance. According to the results of our research, as the 
rumination scores increase, the acceptance scores from the psychological flexibility scale 
decrease. The relationship between the scores obtained from the psychological flexibility scale 
and cognitive defusion scores was moderately negative. The relationship between rumination 
and cognitive defusion scale scores was moderately negative. The mediation analysis 
demonstrates that rumination negatively affects psychological flexibility (acceptance), accounting 
for 38% of the change in psychological flexibility. The indirect effect of rumination on 
psychological flexibility scale scores was also significant. Cognitive defusion partially mediates 
rumination's effect on psychological flexibility (acceptance) scale scores. Rumination and 
cognitive defusion explained 47% of the change in psychological flexibility scale scores 
representing acceptance.  
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INTRODUCTION 

Students who enter the university environment with a different social structure experience an important 

cultural change (Gfellner & Cordoba, 2017). The university students who meet different people, continue to 

establish new relationships, leave their families, and have increased individual responsibility during this period 

Ƴŀȅ ŎƻƴŦǊƻƴǘ ŘƛŦŦƛŎǳƭǘƛŜǎ ƛƴ ǾŀǊƛƻǳǎ ǊŜǎǇŜŎǘǎ όmȊǘǸǊƪ 4ƻǇǳǊ & Kubilay, 2017). With these changes and 

difficulties, mental health disorders such as depression, anxiety, and self-concern may often be observed 

among ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘŜƴǘǎ ό4ƻōŀƴ & Karaman, 2013; Ediz et al., 2017). Emerging with such main symptoms as 

lethargy, slowing down, and pessimism, depression is described as one of the most important problems that 

threaten university students (Naveen & Sudhakar, 2лмоΤ hȅΣ мффрΤ mȊŘŜƭ Ŝǘ ŀƭΦΣ нлннΤ {herer, 1985). The most 

common symptom of depression is ruminative form of thinking (Nolen-Hoeksema, 1991; Nolen-Hoeksema et 

al., 2008).  

Rumination means to ruminate mentally and keep thoughts spinning in one's mind (Nolen-Hoeksema & 

Morrow, 1991). According to the Response Styles Theory, which explains the concept of rumination over 

depression, people tend to focus on the depressive mood and the consequences it creates during the 

rumination process, which causes the depressive mood to continue for a longer ǘƛƳŜ ŀƴŘ ǘƻ ƛƴǘŜƴǎƛŦȅ όDǸƭǸƳ & 

5ŀƐΣ нлмнΤ bƻƭŜƴ-Hoeksema & Morrow, 1991). With an increase in rumination, considered one of the 

dysfunctional emotion regulation strategies, people are preoccupied with the same thought content and 

unable to show new behaviours. They also experience various mood disorders (Leahy, 2002; Nolen-Hoeksema 

& Jackson, 2001). Consequently, these conditions prevent the person from correctly sensing the process and 

cause mental health deterioration (Nolen-Hoeksema, 1991; Segerstrom et al., 2000; Wells & Matthews, 2004; 

Michael et al., 2007). 

The risk of experiencing mental health disorders among university students has increased due to many reasons 

arising from the pandemic. They include increased anxiety, fear, lack of social support, problems in online 

education, etc. (AlAzzam et al., 2020; Cao et al., 2020; Chen et al., 2020; Guessoum et al., 2020). Recent studies 

examining university students' depressive symptoms and anxiety levels have demonstrated that they were a 

risky group before the pandemic (American College Health Association, 2018; Saleh et al., 2017). The public 

restrictions during the pandemic caused distress, worry in university students and increased their rumination 

levels (Watkins & wƻōŜǊǘǎΣ нлнлΤ ²ƘƛǎƳŀƴ Ŝǘ ŀƭΦΣ нлнлΤ ¸ƤƭŘƤǊƤƳ & Solmaz, 2020). Increased ruminative thoughts 

reduce psychological flexibility, an important component of mental health (Cook et al., 2012; Martin et al., 

1991; Ruiz, 2014).  

Psychological flexibility is a key concept of Acceptance and Commitment Therapy. It enables people to focus on 

the present moment and lead a life in compliance with their chosen values, thus distancing the individual from 

repetitive past-oriented thoughts and behavioural patterns (Yavuz, 2015). Psychological flexibility is a 

psychological skill that can be developed, and it represents a multidimensional structure consisting of 

acceptance, cognitive defusion, contact with the present moment, self-as-context, contact with values, and 
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commitment (Hayes et al., 2006; Hayes et al., 2012). Simultaneously, since psychological flexibility focuses on 

all positive or negative experiences in the present moment, it enables the individual to use more effective 

strategies to cope with crises and restrictions, may increase people's commitment to life, and life energy even 

in traumatic situations like pandemics (Harris, 2016; Hayes & Strosahl, 2004). 

According to Acceptance and Commitment Therapy for people to be psychologically flexible, they must have 

cognitive defusion and acceptance, which are two basic dynamics that represent being open to experiences 

ό¸ŜƪǘŀǒΣ нлнлύΦ Lǘ ƛǎ ǎŜŜƴ ǘƘŀǘ ǘƘŜ ǎŎŀƭŜ ǳǎŜŘ ƛƴ ǘƘŜ ǎǘǳŘȅ ǘƻ ƳŜŀǎǳǊŜ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŦƭŜȄƛōƛƭƛǘȅ ƎŜƴŜǊŀƭƭȅ ƳŜŀǎǳǊŜǎ 

experiential avoidance and when the scores obtained are reversed, it reflects psychological acceptance. Higher 

scores indicate greater psychological acceptance. Taking another study as an example (McCracken, 2014), the 

scores obtained from the psychological flexibility scale were evaluated as a reflection of acceptance. 

Acceptance, one of the six processes that make up the psychological flexibility model, means that the individual 

adopts the existence of his subjective experiences and continues to experience them, engage in new behaviors 

as willingly as possible (Hayes et al., 2012). 

Another important symptom of depression is the loss of psychological flexibility. Depressive patients generally 

continue to show non-differentiating experiences, remain unresponsive in their expressions, and retain rigid 

behaviour patterns with a parallel deterioration in social abilities (Ellgring, 1989; Kashdan & Rottenberg, 2010; 

Rottenberg & Gotlib, 2004). While the psychological flexibility of people decreases along with these increasing 

depressive symptoms and ruminative thoughts, the absence of psychological flexibility makes it difficult for 

them to cope with stressful life events and recover from negative life experiences (Nolen-Hoeksema et al., 

2008).  

/ƻƎƴƛǘƛǾŜ ǇǊƻŎŜǎǎŜǎ ƛƴǾƻƭǾŜŘ ƛƴ ǎƻƳŜƻƴŜΩǎ ǇŜǊŎŜǇǘƛƻƴ ƻŦ ŀ ǇŀǊǘicular event they experience, regardless of the 

type of that event, are effective in determining the degree to which they will be affected by it (Bardeen & 

Fergus, 2016; LoSavio et al., 2017; Turliuc et al., 2015). Cognitive defusion, one of the important concepts that 

make up psychological flexibility, is also one of these mental processes. Cognitive defusion is the ability of a 

person to perceive what is in their mind as just a thought, distance oneself from it and bring one's actual 

behaviours to the forefront (Hayes et al., 2006). When there is no cognitive defusion, the person falls under the 

influence of negative thoughts like rumination and becomes disconnected from new experiences other than 

negative thoughts. It moves away from psychological flexibility (McCracken, 2014). According to Acceptance 

and Commitment Therapy, cognitive defusion is a meta-cognitive strategy. The aim is not to change the 

content of thoughts and emotions with cognitive defusion but to change its undesirable function (Hofmann & 

Asmundson, 2008). If the thoughts can only be seen as thoughts and accepted from a non-judgmental point of 

view, the person can engage in new behaviours by the values one has chosen independently of the 

uncomfortable thoughts and feelings (Eifert et al., 2009; Hofmann & Asmundson, 2017).  

The functional context that causes ruminative thinking to emerge and integrate with other thoughts can be 

changed with cognitive defusion. If cognitive defusion occurs, the person's thoughts cease to be one's reality, 

https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib45
https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib129
https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib113
https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib113
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and the person can manage only to perceive the thought as a mental product (Wilson & Roberts, 2002). An 

increase in the use of cognitive defusion increases the psychological flexibility of the person. It enables one to 

contact the present moment, distances the person from the ruminative thoughts that worry one by constantly 

thinking about the past and positively affects one's mental health (Boykin et al., 2018; Biglan et al., 2008; 

Meyer et al., 2019). Psychological flexibility is very important for individuals to use their functional coping 

strategies and have a healthy mood (Berghoff et al., 2018; Kohtala et al., 2018; Sandoz et al., 2013). When we 

look at the studies conducted in our country, we could not find any study examining the mediating role of 

cognitive defusion in the effect of rumination on acceptance and psychological flexibility. It is thought that the 

research will contribute to the literature in this sense. 

Various transdiagnostic processes play a role in developing and maintaining mental disorders such as 

depression. The limited features that distinguish mental disorders from each other and the high level of 

comorbidity in these disorders indicate that transdiagnostic approaches (beyond diagnosis) are important 

(Kendler, 2012; Kessler et al., 2005; van Loo & Romeijn, 2015). Thought-action fusion and rumination, which 

represent the opposite of cognitive defusion, can be considered among the transdiagnostic processes that play 

a role in the emergence and maintenance of emotional disorders (Batmaz, 2020; Hayes et al., 1996; Nolen-

IƻŜƪǎŜƳŀΣ мффмΤ hƐǳȊ ϧ .ŀǘƳŀȊΣ нлнлύΦ ²ƛǘƘ ǊŜŎŜƴǘ ǊŜǎŜŀǊŎƘΣ ǘƘŜǎŜ ǇǊƻŎŜǎǎŜǎ ŀǊŜ ŘŜǘŜǊƳƛƴŜŘ ƳƻǊŜΣ ŀƴŘ ǘƘŜ 

relations of the concepts with each other are considered in the treatment processes (Batmaz, 2020). This study 

aims to reveal the relationships between transdiagnostic processes such as rumination, cognitive defusion and 

acceptance. 

Rumination is one of many concepts similar to cognitive defusion in different ways, which is the opposite of an 

avoidant behavior pattern and represents cognitive fusion (Gillanders et al., 2014; Nolen-Hoeksema et al., 

нллуΤ ¸ŜƪǘŀǒΣ нлнлύΦ /ƻƎƴƛǘƛǾŜ ŘŜŦǳǎƛƻƴ ŘƛŦŦŜǊǎ ŦǊƻƳ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŦƭŜȄƛōƛƭƛǘȅ ŀƴŘ ǊǳƳƛnation, as it includes 

multidimensional structures such as awareness and control over thoughts, being flexible, being aware of 

personality and focusing on values (Gillanders et al., 2014). In addition, it is suggested that cognitive defusion is 

one of the neglected aspects of psychological flexibility in the literature. It is recommended to examine further 

the relationship of cognitive defusion with concepts such as rumination and how it affects them (Gillanders et 

al., 2014). In this context, it is thought that the results obtained from the study will contribute to the 

development of the psychological flexibility of university students and the cognitive defusion literature. 

Considering all these points of view, it is thought that the ruminative thoughts of the university students who 

were confronted with various difficulties during the pandemic process and who try to adapt to the new normal 

with the removal of pandemic measures negatively affect their psychological flexibility, acceptance, and 

cognitive defusion may also be a mediator in this relationship. In this context, the study's main objective is to 

examine the mediating role of cognitive defusion in the relationship between rumination levels and the 

psychological flexibility of university students. The sub-objectives determined on the axis of the main objective 

in the study are as follows:  



IJOEEC  (International Journal of Eurasian Education and Culture)        Vol: 7,  Issue: 18      2022   

 1585 
 

 

 

- Are there any significant relations between rumination levels, psychological flexibility (acceptance), 

and cognitive defusion in university students? 

- Does cognitive defusion play a mediating role in the relationship between rumination levels and the 

university students' psychological flexibility (acceptance)? 

METHOD 

Research Model 

The Structural Equation Model (SEM) is applied in this study to examine the mediating role of cognitive 

defusion in the relationship between psychological flexibility and rumination among university students. 

Structural Equation Models enable the researcher to explore the causal relationships between the latent and 

observed variables, and examine the model's compatibility with the data. As a corollary, constructed direct and 

indirect effects can be tested within the framework of mediation analysis (Stevens, 2009; Hoyle & Gottfredson, 

2015).  

Study Group 

The study group consists of university students attending various universities in Turkey. The study is applied to 

470 university students aged between 18 and 28 with the convenience sampling method. This sampling 

method effectively saves time and resources since it is started by collecting data from the participants who are 

easiest to reach, as a, and continued until the needed data is reached (Cohen et al., 2005).  

253 participants were female students (53.8%), and 217 (46.2%) were male students. While 41 of the students 

(8.7%) continue their education at the preparatory and first-grade level, 283 (60.2%) continue their education 

at the second and third-grade level and 146 (31.1%) continue their education at the fourth grade and advanced 

levels. 150 (31.9%) of the students who participated in the study enjoyed various professional psychological 

support services even once in their lives, and 320 (68.1%) students had never received any professional 

psychological support services before. While 44 (9.4%) of the students defined their socioeconomic levels as 

low, 357 (76%) defined their socioeconomic levels as a medium and 69 (14.7%) as high. The students continued 

their education in various universities and voluntarily participated in the study. 

Data Collection  

¢ƘŜ ŜǘƘƛŎǎ ŎƻƳƳƛǘǘŜŜΩǎ ŀǇǇǊƻǾŀƭ ǿŀǎ obtained from the Marmara University Institute of Educational Sciences 

Research and Publication Ethics Committee with the approval number 12.01.2022/01-15. After obtaining 

permission from the scale owners to implement the study, the data was collected online in January and 

February via the created Google form. The Google form was sent to some academicians working at the 

university and accessible to the students. All ethical rules were considered during the research's data 

collection, implementation and writing stages. 
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Data Collection Tools 

Short Form Rumination Scale  

The scale was arranged by Treynor et al. in 2003 by eliminating some items in their long form. On the scale of 

ten items, there are two sub-dimensions: Obsessive and in-depth thinking. It may be said that the level of 

rumination increases as the total score obtained from the scale increases. During the scale development study, 

the internal consistency coefficient of the total rumination scale was calculated as 85. To adapt the scale to 

Turkish culture, validity and reliability analyzes were performed by Erdur Baker and Bugay (2012) in the sample 

of high school and university students. According to the reliability analysis results conducted during the 

adaptation study, the Cronbach alpha internal consistency coefficient of the whole scale was 85 (Erdur-Baker & 

Bugay, 2012). In a doctoral thesis conducted under the supervision of Erdur Baker (Approved, 2019), it was 

seen that the single factor form of the short form of the scale was used. In this study, the item that can be used 

in the questionnaires containing more than five items in the confirmatory factor analysis of the scale (Kline, 

2011) was used by parceling and the error covariance of some items, was associated and released to improve 

the model. In this study too, both the two sub-dimensional and one-dimensional structures of the short form of 

the Rumination Scale were tested with confirmatory factor analysis and due to the very high inter-dimensional 

correlation in the two-dimensional structure (.90), the single-factor structure of the short form was preferred. 

As a result of the confirmatory factor analysis conducted to examine whether the scale has structural validity 

for this study, the factor load cut-off point was taken as 0.32 (Tabachnick & CƛŘŜƭƭΣ нллтύ ŀƴŘ ǘǿƻ ƛǘŜƳǎ όǊǀр 

ŀƴŘ Ǌǀтύ ǳƴŘŜǊ ǘƘŜ ŦŀŎǘƻǊ ƭƻŀŘ Ŏǳǘ-off point were excluded from the scale. It is seen that the goodness of fit 

ǾŀƭǳŜǎ ƻōǘŀƛƴŜŘ ǿƘŜƴ ǘƘŜ ŎƻƴŦƛǊƳŀǘƻǊȅ ŦŀŎǘƻǊ ŀƴŀƭȅǎƛǎ ǇǊƻŎŜǎǎ ǿŀǎ ǊŜǇŜŀǘŜŘ ǿŜǊŜ ŀǘ ŀƴ ŀŎŎŜǇǘŀōƭŜ ƭŜǾŜƭ ώ˔н 

όнлύ Ґ утΣрсоΤ Ǉ ғΦллмΤ ˔н κŘŦ ҐпΦоуΤ wa{9! Ґ ΦлфΤ LCL Ґ ΦфрΣ /CLҐΦфрΤ DCLҐ ΦфсΤ !DCL Ґ ΦфнΤ {waw Ґ ΦлрϐΦ 

Considering the modification proposal proposed by the program, it was seen that it was recommended to 

establish a relationship between the error covariance of items 1 and 6. The relationship between the error 

covariance between the two items was released and it was observed that the goodness of fit values obtained 

ǿŜǊŜ ŀǘ ŀ ōŜǘǘŜǊ ƭŜǾŜƭ ώ˔н όмфύ Ґ срΣнсрΤ Ǉ ғΦллмΤ ˔н κ ŘŦ ҐоΦппΤ wa{9! Ґ ΦлтΤ LCL Ґ ΦфсΣ CFI=.96, GFI=.97; AGFI = 

.94; SRMR = .04]. As a result of the goodness of fit values obtained, it was seen that the single-factor structure 

of the Short Rumination Scale was generally well compatible with the collected data. As a result of the 

confirmatory factor analysis, the factor loads of the items in the measurement tool were between 0.38 and 

0.83, and their path coefficients (p<0.001) were significant. The Cronbach alpha coefficient of the Short 

Rumination Scale for this study is 0.82 and its internal consistency is high.  
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Figure 1. Confirmatory Factor Analysis Diagram of the Short Rumination Scale 

Acceptance and Action Form II 

Acceptance and Action form II is a short scale consisting of seven items scored in a seven-point Likert form and 

was developed by Hayes et al. in 2004. High scores obtained from the scale indicate that there is psychological 

rigidity, while low scores indicate that there is psychological flexibility. The validity and reliability of the Turkish 

version of the Acceptance and Action Form (KEF-II) were performed by Yavuz et al. (2016) on clinical and non-

clinical groups. It is seen that the Cronbach alpha internal consistency coefficient calculated to measure the 

reliability of the scale during the adaptation study was found to be .84. It is seen that the goodness of fit values 

obtained from the data as a result of the confirmatory factor analysis conducted to examine whether the scale 

had structural validity for this study was not at an acceptable level. As a result of the modification proposals of 

the program, the relationships between the error covariance between item 1 and item 4 and item 6 and item 7 

were released and the analysis was renewed. As a result of the values obtained, it was seen that the data and 

the model were compatƛōƭŜ ŀǘ ŀƴ ŀŎŎŜǇǘŀōƭŜ ƭŜǾŜƭ ώ˔н όмнύ Ґ ппΣтмпΤ Ǉғ ΦллмΤ ˔н κ ŘŦ ҐоΦтоΤ wa{9! Ґ ΦлтΤ LCL Ґ 

.97, CFI=.97, GFI =.97; AGFI = .94; SRMR = .03]. As a result of the confirmatory factor analysis, the factor loads 

of the items in the measurement tool were between 0.55 and 0.78 and their path coefficients (p<0.001) were 

significant. The Cronbach alpha coefficient of the scale for this study was 0.85, and its internal consistency was 

high. When the content of Acceptance and Action Form II is examined, it is seen that it measures experiential 

avoidance in general and that the obtained scores reflect psychological acceptance when reversed. Higher 

scores indicate greater psychological acceptance. In this study, the scores obtained from the scale were 

evaluated as a reflection of psychological acceptance by taking another study as an example (McCracken, 

2014). 
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Figure 2. Acceptance Action Form II Confirmatory Factor Analysis Diagram 

Drexel Defusion Scale 

The scale developed by Forman et al. in 2012 to measure the level of people's ability to distance from their 

emotions and thoughts is one-dimensional. Although there is no reverse item in the four-point Likert scale, it 

can be said that cognitive defusion increases as the scores obtained from the scale increase. Cronbach alpha 

ǊŜƭƛŀōƛƭƛǘȅ ŎƻŜŦŦƛŎƛŜƴǘ ŦƻǊ ǘƘŜ ǿƘƻƭŜ ǎŎŀƭŜ ǿŀǎ ŦƻǳƴŘ ŀǎ ΦуоΦ Lǘ ƛǎ ŀŘŀǇǘŜŘ ǘƻ ¢ǳǊƪƛǎƘ ōȅ !ȅŘƤƴ ŀƴŘ ¸ŜǊƛƴ DǸƴŜǊƛ 

(2018). Cronbach's alpha in the adaptation study was found to be 78. It is seen that in the adaptation study of 

the scale. However, the values of the standardized path coefficients of item 1 and item 2 were found to be 

below 32 and they were not excluded. Still, these two items, which were seen to have a low path coefficient in 

this study, were excluded because the cut-off point was determined as 32. It is seen that as a result of the 

confirmatory factor analysis conducted to examine whether the scale has structural validity for this study, the 

ƎƻƻŘƴŜǎǎ ƻŦ Ŧƛǘ ǾŀƭǳŜǎ ƻōǘŀƛƴŜŘ ŦǊƻƳ ǘƘŜ Řŀǘŀ ǿŜǊŜ ŦƻǳƴŘ ǘƻ ōŜ ǿŜƭƭ ŎƻƳǇŀǘƛōƭŜ ǿƛǘƘ ǘƘŜ ƳƻŘŜƭ ώ˔н όн0) = 

унΣллфΤ Ǉғ ΦллмΤ ˔н κ ŘŦ ҐпΦмлΤ wa{9! Ґ ΦлуΤ LCL Ґ ΦфрΣ /CLҐΦфрΤ DCLҐ ΦфрΤ !DCL Ґ ΦфнΤ {waw Ґ ΦлрϐΦ !ǎ ŀ ǊŜǎǳƭǘ ƻŦ 

the confirmatory factor analysis, the factor loads of the items in the measurement tool were between 0.34 and 

0.78, and their path coefficients (p<0.001) were significant. The Cronbach Alpha coefficient of the Drexel 

Defusion Scale for this study is 0.83, and its internal consistency is high. 
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Figure 3. Confirmatory Factor Analysis Diagram of Drexel Defusion Scale 

Data Analysis 

To examine the suitability of the data for parametric tests, kurtosis, skewness, Z score and Mahalanobis 

extreme value analyzes were performed and 32 data were excluded from the scope. It was observed that the 

skewness values were between .05 and .29 and the kurtosis values were between -.57 and -.84. Since the 

skewness and kurtosis values were observed to be between -2 and +2, it was assumed that the distribution 

showed normal distribution (George & Mallery, 2010). To analyze with the structural equation model, the 

normality condition must be met, there must be no multiple connection problem between the variables and 

the assumption of multiple normalities must be fulfilled (Kline, 2015). When the variance increase factors (VIF) 

and tolerance values (TV) of the variables in the model are examined to examine whether there is a 

ƳǳƭǘƛŎƻƭƭƛƴŜŀǊƛǘȅ ǇǊƻōƭŜƳΣ ƛŦ ±LCҗ мл ŀƴŘ ¢±Җ лΣмлΣ ŀ ƳǳƭǘƛŎƻƭƭƛƴŜŀǊƛǘȅ ǇǊƻōƭŜƳ ƛǎ ƳŜƴǘƛƻƴŜŘ ό4ƻƪƭǳƪ Ŝǘ ŀƭΦΣ 

2010). It is seen that the VIF values of the variables in this model are 1,19, TV values are 0,84 and there is no 

multicollinearity problem. To have a multivariate normal distribution, Mardia's multivariate standardized 

kurtosis coefficient should be less than 8 (Kline, 2011). In this study, the standardized kurtosis value was 

calculated as -3.54, and it was observed that the multiple normality assumption was fulfilled. Before starting 

the analyses, it is important to test the measurement model and examine whether the theoretical 

infrastructure is confirmed. Based on the verified theoretical infrastructure, the theoretical model will be 

tested, the cause and effect relationships among the variables will be revealed through the established paths, 

and the significance of these paths will be examined with the goodness of fit values (Kline, 2015). The study 

used chi-ǎǉǳŀǊŜ ό˔нύ ŀƴŘ ŘŜƎǊŜŜ ƻŦ ŦǊŜŜŘƻƳ Ǌŀǘƛƻ ŀƴŘ DCLΣ /CLΣ !DCLΣ LCLΣ {waw ŀƴŘ wa{9! ǾŀƭǳŜǎ ŀǎ ŀ ƎƻƻŘƴŜǎǎ 

of fit indices. The proposals of Baron and Kenny (1986) were taken into consideration to determine whether 
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cognitive defusion has a mediating role in the relationship between rumination and psychological flexibility 

(acceptance). According to this approach, considering the conditions that must be met to discuss the mediating 

effect, the independent variable should affect the mediating variable and the dependent variable. When the 

mediator variable is added to the analysis, if a non-significant relationship between the independent variable 

and the dependent variable is observed, full mediation can be mentioned. If there is a decrease in the 

relationship between the independent and dependent variables, partial mediation can be mentioned 

(McKinnon et al., 2010). In addition, the Bootstrapping method proposed by Hayes was used to determine 

whether the mediating effect of cognitive defusion was significant. This method tests the significance of direct 

and indirect effects (Inoue et al., 2017; MacKinnon, 2008; Preacher & Hayes, 2008). The study determined the 

number as 5000, and the bootstrap coefficient and confidence intervals were calculated by resampling. To 

decide the significance of the effects in the model, the lower and upper limits of the confidence intervals of the 

bootstrap coefficient should not contain zero (Hayes, 2013). AMOS 24.0 program was used to make the 

analysis.  

FINDINGS 

The results of the correlation analysis were conducted to examine the relationships between rumination, 

psychological flexibility, and cognitive defusion, which constitute one of the sub-objectives of the study, and 

the descriptive statistics of the scale scores are presented in Table 1. 

Table 1. Descriptive Values of the Scale Scores and Pearson Correlation Analysis Results 

  Variables N Min. Max. Mean Ss 1. 2. 3. 

1. Rumination 470 11 37 22.9 0.26 1.00   

2. 
Psychological Flexibility 
(acceptance) 

470 7 41 5.6 0.38 ,57**  1.00  

3. Cognitive Defusion 470 7 45 27.8 0.36 -,33**  -,40**   

** p<0,01; N=277 

When the significant relations as a result of the analysis presented in Table 1 are considered, the relationship 

between rumination scores and psychological flexibility scale scores (r= .57; p<0,01) was calculated as 

moderately positive. It is seen that the scale used to measure psychological flexibility generally measures 

experiential avoidance and reflects psychological acceptance when the scores obtained are reversed. Higher 

scores indicate greater psychological acceptance. In this study, the scores obtained from the psychological 

flexibility scale were evaluated as a reflection of acceptance. It is known that psychological acceptance 

decreases as the scores obtained from the psychological flexibility scale increase, showing that psychological 

flexibility decreases as rumination scores increase. The relationship between rumination and cognitive defusion 

scale scores (r =-.33; p<0,01) was moderately negative. The relationship between psychological flexibility scale 

scores and cognitive defusion scores (r=-.40; p<0.01) was calculated as moderately negative, showing that 

psychological flexibility increases as cognitive defusion scores increase.  



IJOEEC  (International Journal of Eurasian Education and Culture)        Vol: 7,  Issue: 18      2022   

 1591 
 

 

 

Then mediation analysis, the second sub-objective of the research, was started and it was examined whether 

the necessary conditions were met to perform mediation analysis. After it is seen that all the necessary 

conditions are met to perform mediation analysis, the result of the structural equation model created to 

examine the direct effect of rumination on psychological flexibility scale scores is presented in Figure 4.  

Figure 4. The Direct Effect of Rumination on Psychological Flexibility 

The goodness of fit values of the model presented in Figure 4 is also shown in Table 2. 

Table 2. Fit Values of the Model Developed to Test the Direct Effect of Rumination on Psychological Flexibility 

Criterion Good Fit 
Acceptable  

a  
Compliance 

Calculated 
Values 

References 

( 2̝/sd) Җ о Җ п-5 3,62 Byrne, 1989 

RMSEA Җ 0.05 0,06-0,08 0.07 
Browne & Cudeck, 1993; Hu & Bentler, 1998 

SRMR Җ лΦлр 0,06-0,08 0,06 

CFI җ лΦфр 0.90-0.94 0,92 McDonald & Marsh, 1990 

IFI җ лΦфр 0.90-0.94 0,92 Bollen, 1989 

GFI җ лΦфл 0.89-0.85 0,92 Tanaka & Huba, 1985;  
WǀǊŜǎƪƻƎ & {ǀǊōƻƳΣ 1993 AGFI җ лΦфл 0.89-0.80 0.89 

 

When Table 2 is examined, it is seen that the model in Figure 4, where the direct effect of rumination on 

ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŦƭŜȄƛōƛƭƛǘȅ ǎŎŀƭŜ ǎŎƻǊŜǎ ƛǎ ŜȄŀƳƛƴŜŘΣ ƛǎ ŀŎŎŜǇǘŀōƭŜ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ƻōǘŀƛƴŜŘ Řŀǘŀ ώ˔н όусύ Ґ 
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омлΣуфнΣ Ǉғ лΦллмΣ ˔н κ ŘŦ ҐоΦснΣ waSEA = .07; IFI = .92, CFI = .92; GFI=0.92, AGFI = .89, SRMR = .06]. 

Rumination is observed to have a positive effect on psychological flexibility scale sores (=̡ .61; t= 6.888; 

p<0.001). It is known that psychological acceptance decreases as the scores obtained from the psychological 

flexibility scale scores increase, showing that psychological acceptance decreases as rumination scores 

increase. 38% of the change in psychological flexibility scale scores is accounted for by rumination. The results 

indicated that the first condition was met to test the mediation effect.  

 

 

Figure 5. The Mediating Effect of Cognitive Defusion on the Relationship between Rumination and 

Psychological Flexibility 

The goodness of fit values of the model in Figure 5, which examines the mediating effect of cognitive defusion 

in the relationship between rumination scores and psychological flexibility scale scores, are presented in Table 

3. 
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Table 3. Compliance Values of the Model Developed to Test the Mediating Effect of Cognitive Defusion in the 

Relationship between Rumination and Psychological Flexibility 

Criterion Good Fit 
Acceptable 

a 
Compliance 

Calculated Values 

( 2̝/sd) Җ о Җ п-5 2.59 

RMSEA Җ лΦлр 0,06-0,08 0,06 

SRMR Җ лΦлр 0,06-0,08 0,06 

CFI җ лΦфр 0.90-0.94 0,91 

IFI җ лΦфр 0.90-0.94 0,91 

GFI җ лΦфл 0.89-0.85 0,91 

AGFI җ лΦфл 0.89-0.80 0.88 

 

Looking at Table 3, it is seen that the model in Figure 5, in which the mediating effect of cognitive defusion in 

the relationship between rumination and psychological flexibility scale scores is examined, is well compatible 

ǿƛǘƘ ǘƘŜ ƻōǘŀƛƴŜŘ Řŀǘŀ ώ˔н όрнύ Ґ ртфΦтосΣ Ǉғ лΦллмΣ ˔н κ ŘŦ ҐнΦрфΣ wa{9! Ґ ΦлсΣ LCL Ґ ΦфмΣ /CL Ґ .91; GFI= .90), 

AGFI (.88, SRMR = .06]. The direct effect of rumination on cognitive defusion was also found to be statistically 

significant (̡ = -.39; t= -4.486; p<0.001).  The result shows that the second condition specified for the mediation 

test is also met. When the cognitive defusion variable is included in the analysis, cognitive defusion provides 

partial mediation in the effect of rumination on psychological flexibility scale scores (̡= .49; t=5.770; p<0.001). 

Rumination and cognitive defusion explained 47% of the change in psychological flexibility scale scores 

representing acceptance. 

Bootstrapping Analysis 

As a result of the bootstrapping analysis carried out by 5000 resampling to provide additional evidence of 

whether the partial intermediary model affects directly or indirectly affects significant, the lower and upper 

limits of the bootstrapping coefficient and 95% confidence intervals (CI) are calculated, and the results are 

presented in Table 4.  

Table 4. Partial Intermediary Model Bootstrapping Results 

      95% C.I.    

Model Paths   ̡ Lower Limit Upper Limit p 

Direct effect      

Rumination-cognitive defusion  -.39* -.49 -.29* .000 

Rumination-psychological flexibility (acceptance) .49* .40* .58* .000 

Cognitive defusion-psychological flexibility (acceptance) -.32* -.41* -.23* .000 

Indirect effect      

Rumination- cognitive defusion-psychological flexibility 
(acceptance) 

.13* .09* .18* .000 

*p<.001  

 

The bootstrapping analysis shows that the effect examined is significant when the lower and upper limits of the 

confidence interval do not contain zero (Preacher & Hayes, 2008). Looking at Table 4, it is seen that all of the 

effects in the model are significant. The lower and upper limits of the bootstrapping confidence intervals of 
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direct and indirect effects do not include zero ( =̡.13 95% CI [.09 -18], p<.001). Therefore, according to the 

results obtained in bootstrapping analysis, it can be said that cognitive defusion has a partial mediating role in 

the relationship between rumination and psychological flexibility scale scores representing acceptance.  

CONCLUSION and DISCUSSION 

According to the results obtained from this study, in which the mediating role of cognitive defusion in the 

relationship between psychological flexibility, which represents acceptance of university students and their 

rumination was examined, the relationship between rumination and psychological flexibility scores was 

calculated as moderately positive. It is known that psychological acceptance decreases as the scores obtained 

from the psychological flexibility scale increase. This shows that psychological acceptance decreases as 

rumination scores increase. And the relationship between rumination and cognitive defusion scale scores is 

calculated as moderately negative. Accordingly, it can be said that as rumination increases, cognitive defusion 

decreases. The relationship between cognitive defusion and psychological flexibility scores was calculated as 

moderately negative. It is known that psychological acceptance decreases as the scores obtained from the 

psychological flexibility scale increase. This shows that psychological acceptance increases as cognitive defusion 

scores increase.  

As a result of the mediation analysis, it is seen that rumination has a positive effect on psychological flexibility 

scale scores. It is known that psychological acceptance decreases as the scores obtained from the psychological 

flexibility scale increase. This shows that psychological flexibility and acceptance decrease as rumination scores 

increase; rumination accounts for 38% of the change in psychological flexibility scale scores. The direct effect of 

rumination on cognitive defusion was also statistically significant. When the cognitive defusion variable is 

included in the analysis, cognitive defusion provides partial mediation in the effect of rumination on 

psychological flexibility scale scores. Rumination and cognitive defusion explained 47% of the change in 

psychological flexibility scale scores representing acceptance in this study. As a result of the bootstrapping 

analysis, it can be said that the lower and upper limits of the bootstrapping confidence intervals of direct and 

indirect effects do not cover zero. In the bootstrapping analysis, it can be said that rumination in university 

students is a partial mediator of cognitive defusion concerning psychological flexibility. 

It is known that individuals who are not psychologically flexible use rumination, which is considered one of the 

non-functional emotion regulation strategies (Sandoz et al., 2013). A set of previously conducted studies 

supports our research findings. A study conducted with depressed adult patients shows the association 

between high rumination and low psychological flexibility (Yasinski et al., 2019). While increasing the 

psychological flexibility of adolescents with generalized anxiety disorder reduces their rumination (Demehri et 

al., 2018), the strongest variable predicting depressive symptoms of university students is the ruminative 

ǘƘƛƴƪƛƴƎ ǎǘȅƭŜ όbŜȊƛǊƻƐƭǳΣ нлмлύ. According to the results of another study on the effect of university students' 

rumination and experiential avoidance, another indicator of psychological inability to be flexible, on their 

depression, there is a significant relationship between experiential avoidance and rumination (Bjornsson et al., 
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2010). It is known that adults with low levels of psychological flexibility also use incompatible emotional 

schemas such as rumination more (Silberstein et al., 2017). Psychological flexibility, unlike rumination, allows 

the person to focus on the present moment rather than living in the past and emphasizes that the person not 

only constantly repeats negative thoughts in one's mind but also recognizes and accepts them and increases 

the flexibility in one's behaviour ό¸ŀǒŀǊ & AyŘƻƐŘǳΣ нлннύΦ IƛƎƘ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŦƭŜȄƛōƛƭƛǘȅ ƳŀƪŜǎ ƛǘ ŜŀǎƛŜǊ ŦƻǊ 

individuals to cope with depressive symptoms, stress and various health problems (Berghoff et al., 2018; 

Kohtala et al., 2018; Lin et al., 2018). Therefore, it is thought that increasing the psychological flexibility of 

university students is important in protecting their mental health and reducing their rumination can contribute 

to this. 

Although studies on the relationships between rumination, cognitive defusion, acceptance and psychological 

flexibility are limited in the literature, no study examines the mediating role of cognitive defusion in the 

relationship between rumination and acceptance or psychological flexibility. On the other hand, accepting 

undesired negative thoughts and experiences from a non-judgmental perspective and taking psychological 

distance from them can reduce the depressive symptoms of individuals (Costa et al., 2017). This suggests that 

learning and increasing cognitive defusion will facilitate coping with ruminative thoughts and contribute to 

increasing psychological flexibility. In another study supporting the results obtained from this study, the role of 

cognitive fusion, which represents the opposite of rumination and cognitive defusion, was examined 

simultaneously. High levels of rumination and cognitive fusion were found to be associated with higher levels 

of depression, anxiety, experiential avoidance and lower levels of satisfaction with life (Romero-Moreno et al., 

2015). Another study conducted with adolescents hospitalized in the psychiatric service shows that 

psychological flexibility and the absence of cognitive defusion mediate the relationship between neuroticism 

and depression (Paulus et al., 2016). In a study of children and adolescents in Spain, cognitive defusion was 

found to be an important mediator between ǎȅƳǇǘƻƳǎ ƻŦ ōƻǘƘ ƴŜƎŀǘƛǾŜ ŜƳƻǘƛƻƴ ŀƴŘ ŀƴȄƛŜǘȅ όDŀǊŎƝŀ-DƽƳŜȊ 

et al., 2019). According to the results of a study examining the mediator role of cognitive fusion, which 

expresses the opposite of cognitive defusion, in the relationship between cognitive anxiety sensitivity, that is, 

the fear of losing internal control and rumination, it was observed that cognitive fusion has a mediating role 

between rumination and cognitive anxiety sensitivity (Anderberg, 2021). 

Rumination is an indicator of the inability to be cognitively flexible. When people fail to be cognitively flexible, 

they cannot direct their attention to anything other than what they see as a problem (Martin et al., 1991). 

Allowing the emotions and thoughts that occur as a result of negative events to pass through the person's mind 

allows them to see them as fleeting thoughts that result from a negative experience preserving mental health 

by reducing the internal distress caused by rumination and increasing psychological flexibility, acceptance 

(Nitzan-Assayag et al., 2015; Walser & Hayes, 2006). Based on all these, it can be said that the increase in 

rumination of university students reduces their acceptance, psychological flexibility and cognitive defusion. 

Considering the importance of psychological flexibility and accepting lives to protect mental health, it is 

https://www.sciencedirect.com/science/article/pii/S2212144719301267?casa_token=5LLRF8mDpHMAAAAA:3ff0MUfddv3eniCuBuiLNkuK3QHMFG2pQ47lxS3IdcWPtmsT5geseGa41Ztb83afzxYjFXtIklHF#bib33
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thought that it is important for university students to reduce their rumination levels and learn to use cognitive 

defusion. 

This study has certain limitations and the group does not consist of clinically diagnosed individuals. The study 

group consists of 470 university students studying at various universities in Turkey in 2022. Although the 

number of samples in the study is sufficient to perform structural equation modelling and meets the necessary 

prerequisites, the number of people reached may be a limitation of this study. In addition, this cross-sectional 

study is limited to the items measured by the scales and the answers given by the students who answered the 

scale questions. 

RECOMMENDATIONS 

According to the study's results, increasing university students' cognitive defusion increases their psychological 

flexibility. Considering the importance of psychological flexibility in protecting mental health, it is 

recommended that studies to reduce students' rumination levels and increase their cognitive defusion should 

be carried out by mental health professionals to increase the psychological flexibility of university students. 

Academicians working in the field have important duties to increase the awareness of university students trying 

to adapt to the changing processes after the pandemic. Although cognitive defusion has an important 

psychological function in increasing one's psychological flexibility, it is thought that many people do not fully 

know it. Mental health professionals working in guidance and counselling centres in universities can contribute 

to increasing the psychological flexibility of the students by introducing them cognitive defusion exercises. It 

can be ensured that students stuck in the past with rumination come to the present and lead a life in line with 

their values with cognitive defusion. In addition, the fact that university students learn to use cognitive 

defusion prevents them from seeing the ruminative thoughts they are stuck with as their reality allowing them 

to see their negative thoughts as temporary guests. In this sense, it is thought that university students' use of 

cognitive defusion is important in protecting their mental health. Mental health professionals working with 

university students are recommended to prepare psychoeducational programs to improve students' 

psychological flexibility and to teach cognitive defusion activities to students practically by including cognitive 

defusion activities in this program. More information on increasing psychological flexibility can be obtained if 

the effect of rumination on psychological flexibility is mediated by cognitive defusion by examining in-depth 

with qualitative research methods. In addition, it is recommended to increase the number of studies dealing 

with the relationships between these concepts, examining the relationships, similarities, and differences 

between concepts such as rumination and cognitive defusion, which are considered transdiagnostic 

(transdiagnostic), will facilitate the diagnosis and treatment processes. In this respect, conducting qualitative 

studies with similar variables to other researchers is recommended. 
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¸ŀǒŀǊΣ {Φ, & !ȅŘƻƐŘǳΣ CΦ όнлннύΦ YŀŘƤƴ ǀƐǊŜǘƳŜƴƭŜǊŘŜ ǊǳƳƛƴŀǎȅƻƴ ƛƭŜ œǀȊǸƳ ƻŘŀƪƭƤ ŘǸǒǸƴƳŜ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘe 

ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ŀǊŀŎƤ ǊƻƭǸΦ Humanistic Perspective, 4(1), 126-145. 

https://doi.org/10.47793/hp.1037046 

¸ŜƪǘŀǒΣ 4Φ όнлнлύΦ 4ƻŎǳƪ ǾŜ 9ǊƎŜƴ tǎƛƪƛȅŀǘǊƛǎƛ DǸƴŎŜƭ ¸ŀƪƭŀǒƤƳƭŀǊ ǾŜ ¢ŜƳŜƭ YŀǾǊŀƳƭŀǊ όм- 2 Vol.). In 9Φ {Φ 9ǊŎŀƴΣ mΦ 

.ƛƭŀœΣ TΦ tŜǊœƛƴŀƭ ¸ŀȊƤŎƤΣ aΦ mΦ YǸǘǸƪΣ «Φ LǒƤƪΣ !Φ DΦ YƤƭƤœƻƐƭǳΣ CΦ {Φ 5ǳǊŀƪΣ IΦ YŀƴŘŜƳƛǊΣ YΦ ¦Φ ¸ŀȊƤŎƤΣ «Φ .ƻƭŀǘΣ /Φ 

YŀǾǳǊƳŀΣ CΦ YƤƭƤœŀǎƭan (Eds.), Yŀōǳƭ ǾŜ YŀǊŀǊƭƤƭƤƪ ¢ŜǊŀǇƛǎƛ ό!/¢ύ (pp. 1231-1240). 

https://doi.org/10.37609/akya.45 

¸ƤƭŘƤǊƤƳΣ aΦ, & Solmaz, F. (2020). Covid-19 burnout, Covid-19 stress and resilience: initial psychometric 

properties of Covid-19 Burnout Scale. Death Studies, 46(3), 524-532. 

https://doi.org/10.1080/07481187.2020.1818885. 
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«ƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛ ƛœƛƴŘŜ ōǳƭǳƴŘǳƪƭŀǊƤ ŘŜƐƛǒƛƳ ǎǸǊŜœƭŜǊƛ ƎǀȊ ǀƴǸƴŜ ŀƭƤƴŘƤƐƤƴŘŀ ŘŜǇǊŜǎȅƻƴ 
ŀœƤǎƤƴŘŀƴ Ǌƛǎƪƭƛ ƎǊǳǇǘŀŘƤǊΦ tŀƴŘŜƳƛ ǾŜ ǎƻƴǊŀǎƤƴŘŀƪƛ ǎǸǊŜœƭŜǊŜ ǳȅǳƳ ǎŀƐƭŀƳŀ ŀǒŀƳŀƭŀǊƤƴŘŀ 
ǀƐǊŜƴŎƛƭŜǊƛƴ ŘŜǇǊŜǎƛŦ ōŜƭƛǊǘƛƭŜǊƛ ŀǊǘŀōƛƭƳŜƪǘŜŘƛǊΦ 5ŜǇǊŜǎȅƻƴǳƴ ǀƴŜƳƭƛ ƎǀǎǘŜrgelerinden ilki 
ǊǳƳƛƴŀǎȅƻƴŘǳǊΦ wǳƳƛƴŀǎȅƻƴ ǊǳƘ ǎŀƐƭƤƐƤƴƤƴ ƪƻǊǳƴƳŀǎƤƴŘŀ ǀƴŜƳƭƛ ōƛǊ ōƛƭŜǒŜƴ ƻƭŀƴ ǇǎƛƪƻƭƻƧƛƪ 
ŜǎƴŜƪƭƛƪǘŜƴ ǳȊŀƪƭŀǒƳŀȅŀ ƴŜŘŜƴ ƻƭƳŀƪǘŀŘƤǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƛǎŜ ƪƛǒƛƴƛƴ ǘŜƪǊŀǊƭŀȅŀƴ ƻƭǳƳǎǳȊ 
ŘǸǒǸƴŎŜƭŜǊƛ ƛƭŜ ŀǊŀǎƤƴŀ ƳŜǎŀŦŜ ƪƻȅŀōƛƭƳŜǎƛƴƛ ǎŀƐƭŀƳŀƪǘŀŘƤǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ǊǳƳƛƴŀǎȅƻƴƭŀ ōŀǒ 
ŜŘŜōƛƭƳŜΣ ƪŀōǳƭǸ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛ ŀǊǘƤǊŀōƛƭƳŜŘŜ ŀǊŀŎƤ ōƛǊ ŘŜƐƛǒƪŜƴ ƻƭŘǳƐǳ ŘǸǒǸƴǸƭŜǊŜƪ ōǳ 
œŀƭƤǒƳŀŘŀΣ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ όƪŀōǳƭύ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸƴǸƴ 
ƛƴŎŜƭŜƴƳŜǎƛ ŀƳŀœƭŀƴƳƤǒǘƤǊΦ 4ŀƭƤǒƳŀ ȅŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ ƳƻŘŜƭƛƴŜ ƎǀǊŜ ŘŜǎŜƴƭŜƴƳƛǒǘƛǊΦ .ǳ ƪŀǇǎŀƳŘŀ 
ŀǊŀǒǘƤǊƳŀƴƤƴ ŜƭǾŜǊƛǒƭƛƭƛƪ ǀǊƴŜƪƭŜƳŜ ȅǀƴǘŜƳƛȅƭŜ ōŜƭƛǊƭŜƴŜƴ œŀƭƤǒƳŀ ƎǊǳōǳƴǳ нлнн ȅƤƭƤƴŘŀ 
¢ǸǊƪƛȅŜΩŘŜƪƛ œŜǒƛǘƭƛ ǸƴƛǾŜǊǎƛǘŜƭŜǊŘŜ ǀƐǊŜƴƛƳ ƎǀǊƳŜȅŜ ŘŜǾŀƳ ŜŘŜƴ ȅŀǒƭŀǊƤ му ƛƭŜ ну ŀǊŀǎƤƴŘŀ 
ŘŜƐƛǒŜƴ птл ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛǎƛ ƻƭǳǒǘǳǊƳŀƪǘŀŘƤǊΦ .ǳ œŀƭƤǒƳŀŘŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ 
ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ƪŀōǳƭǸƴ ōƛǊ ȅŀƴǎƤƳŀǎƤ ǒŜƪƭƛƴŘŜ ŘŜƐŜǊƭŜƴŘƛǊƛƭƳƛǒǘƛǊΦ !ǊŀǒǘƤǊƳŀ ǎƻƴǳœƭŀǊƤƴŀ ƎǀǊŜ 
ǊǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ƪŀōǳƭ ǇǳŀƴƭŀǊƤ ŀȊŀƭƳŀƪǘŀŘƤǊΦ 
tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ƛƭŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƛǎŜ ƻǊǘŀ 
ŘǸȊŜȅŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ wǳƳƛƴŀǎȅƻƴ ƛƭŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ 
ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƻǊǘŀ ŘǸȊŜȅŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ !ǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ 
ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ Ŝǘƪƛǎƛ ƻƭǳǇΣ ǊǳƳinasyon 
ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ όƪŀōǳƭύ ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ ҈оуΩƛƴƛ ŀœƤƪƭŀƳƤǒǘƤǊΦ wǳƳƛƴŀǎȅƻƴǳƴ 
psikolojik ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ ŘƻƭŀȅƭƤ Ŝǘƪƛǎƛ ŘŜ ŀƴƭŀƳƭƤ ōǳƭǳƴƳǳǒǘǳǊΦ wǳƳƛƴŀǎȅƻƴǳƴ 
ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ όƪŀōǳƭύ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ ŜǘƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƪƤǎƳƛ ŀǊŀŎƤƭƤƪ 
ǎŀƐƭŀƳŀƪǘŀŘƤǊΦ wǳƳƛƴŀǎȅƻƴ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀΣ ƪŀōǳƭǸ ǘŜƳǎƛƭ ŜŘŜƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ 
ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ ҈птΩǎƛƴƛ ŀœƤƪƭŀƳƤǒǘƤǊΦ  

Anahtar Kelimeler: wǳƳƛƴŀǎȅƻƴΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀΣ ƪŀōǳƭΣ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛΦ 

 

 

 

 

 

 

 

 

 



IJOEEC  (International Journal of Eurasian Education and Culture)        Vol: 7,  Issue: 18      2022   

 1606 
 

 

 

DTwT  

CŀǊƪƭƤ ōƛǊ ǘƻǇƭǳƳǎŀƭ ȅŀǇƤ ƻƭŀǊŀƪ ǸƴƛǾŜǊǎƛǘŜ ƻǊǘŀƳƤƴŀ ƎƛǊŜƴ ǀƐǊŜƴŎƛƭŜǊ ǀƴŜƳƭƛ ōƛǊ ƪǸƭǘǸǊŜƭ ŘŜƐƛǒƛƳ ȅŀǒŀƳŀƪǘŀŘƤǊ 

όDŦŜƭƭƴŜǊ ǾŜ /ƻǊŘƻōŀΣ нлмтύΦ .ǳ ŘǀƴŜƳŘŜ ŦŀǊƪƭƤ ƛƴǎŀƴƭŀǊƭŀ ǘŀƴƤǒŀǊŀƪ ȅŜƴƛ ƛƭƛǒƪƛƭŜǊ ƪǳǊƳŀȅŀ ŘŜǾŀƳ ŜŘŜƴΣ 

ailŜǎƛƴŘŜƴ ŀȅǊƤƭŀƴΣ ōƛǊŜȅǎŜƭ ǎƻǊǳƳƭǳƭǳƐǳ ŀǊǘŀƴ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛ œŜǒƛǘƭƛ ŀœƤŘŀƴ ȊƻǊƭǳƪƭŀǊƭŀ 

ƪŀǊǒƤƭŀǒŀōƛƭƳŜƪǘŜŘƛǊ όmȊǘǸǊƪ 4ƻǇǳǊ ǾŜ YǳōƛƭŀȅΣ нлмтύΦ .ǳ ŘŜƐƛǒƛƳƭŜǊƭŜ ǾŜ ȊƻǊƭǳƪƭŀǊƭŀ ōŜǊŀōŜǊ ǸƴƛǾŜǊǎƛǘŜ 

ǀƐǊŜƴŎƛƭŜǊƛƴŘŜ ŘŜǇǊŜǎȅƻƴΣ ŀƴƪǎƛȅŜǘŜ ǾŜ ƪŀȅƎƤ Ǝƛōƛ ǊǳƘ ǎŀƐƭƤƐƤ ōƻȊǳƪƭǳƪƭŀǊƤ ǎƤƪƭƤƪƭŀ ƎǀǊǸƭŜōƛƭƳŜƪǘŜŘƛǊ ό4ƻōŀƴ ǾŜ 

YŀǊŀƳŀƴΣ нлмоΤ 9ŘƛȊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмтύΦ 5ŜǇǊŜǎȅƻƴ œǀƪƪǸƴƭǸƪΣ ȅŀǾŀǒƭŀƳŀ ǾŜ ƪŀǊŀƳǎŀǊƭƤƪ Ǝƛōƛ ōŜƭƭƛ ōŀǒƭƤ 

ōŜƭƛǊǘƛƭŜǊƭŜ ƻǊǘŀȅŀ œƤƪƳŀƪƭŀ ōƛǊƭƛƪǘŜΣ ȅŀǇƤƭŀƴ œŀƭƤǒƳŀƭŀǊ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛ ǘŜƘŘƛǘ ŜŘŜƴ Ŝƴ ǀƴŜƳƭƛ ǇǎƛƪƻƭƻƧƛƪ 

ǎƻǊǳƴƭŀǊŘŀƴ ōƛǊƛƴƛƴ ŘŜǇǊŜǎȅƻƴ ƻƭŘǳƐǳƴǳ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊ όbŀǾŜŜƴ ve Sudhakar, 2013; mȅΣ мффрΤ mȊŘŜƭ ǾŜ 

ŘƛƐŜǊƭŜǊƛΣ нлннΤ {ƘŜǊŜǊΣ мфурύΦ 5ŜǇǊŜǎȅƻƴŘŀ Ŝƴ ȅŀȅƎƤƴ ƻƭŀǊŀƪ ƎǀǊǸƭŜƴ ōŜƭƛǊǘƛ ƛǎŜ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴƳŜ ōƛœƛƳƛŘƛǊ 

(Nolen-Hoeksema, 1991; Nolen-IƻŜƪǎŜƳŀ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллуύΦ  

wǳƳƛƴŀǎȅƻƴ ȊƛƘƛƴǎŜƭ ƻƭŀǊŀƪ ƎŜǾƛǒ ƎŜǘƛǊƳŜƪ ǾŜ ŘǸǒǸƴŎŜƭŜǊƛƴ ƛƴǎŀƴ ȊƛƘƴƛƴŘŜ ǎǸǊŜƪƭƛ ŘǀƴǸǇ ŘǳǊƳŀǎƤ ŀƴƭŀƳƤƴŘŀ 

ƪǳƭƭŀƴƤƭƳŀƪǘŀŘƤǊ όbƻƭŜƴ-IƻŜƪǎŜƳŀ ǾŜ aƻǊǊƻǿΣ мффмύΦ wǳƳƛƴŀǎȅƻƴ ƪŀǾǊŀƳƤƴƤ ŘŜǇǊŜǎȅƻƴ ǸȊŜǊƛƴŘŜƴ ŀœƤƪƭŀȅŀƴ 

Tepki Stilleri KurŀƳƤΩƴŀ ƎǀǊŜ ƪƛǒƛƭŜǊΣ ǊǳƳƛƴŀǎȅƻƴ ǎǸǊŜŎƛ ƛœŜǊƛǎƛƴŘŜ ŘŜǇǊŜǎƛŦ ƻƭŀƴ ŘǳȅƎǳ ŘǳǊǳƳǳƴŀ ǾŜ ōǳƴǳƴ 

ȅŀǊŀǘǘƤƐƤ ǎƻƴǳœƭŀǊŀ ƻŘŀƪƭŀƴƳŀ ŜƐƛƭƛƳƛ ƎǀǎǘŜǊƛǊƭŜǊ ǾŜ ōǳ Řŀ ŘŜǇǊŜǎƛŦ ŘǳȅƎǳ ŘǳǊǳƳǳƴǳƴ ŘŀƘŀ ǳȊǳƴ ǎǸǊŜ ŘŜǾŀƳ 

ŜǘƳŜǎƛƴŜ ǾŜ ǒƛŘŘŜǘƭŜƴƳŜǎƛƴŜ ƴŜŘŜƴ ƻƭƳŀƪǘŀŘƤǊ όDǸƭǸƳ ǾŜ 5ŀƐΣ нлм2; Nolen-Hoeksema ve Morrow, 1991). 

TǒƭŜǾǎƛȊ ŘǳȅƎǳ ŘǸȊŜƴƭŜƳŜ ǎǘǊŀǘŜƧƛƭŜǊƛƴŘŜƴ ōƛǊƛ ƻƭŀǊŀƪ Řŀ ƎǀǊǸƭŜƴ ǊǳƳƛƴŀǎȅƻƴ ŀǊǘǘƤƪœŀ ƪƛǒƛƭŜǊ ŀȅƴƤ ŘǸǒǸƴŎŜ 

ƛœŜǊƛƐƛƴŜ ǘŀƪƤƭƤǇ ƪŀƭƳŀƪǘŀΣ ȅŜƴƛ ŘŀǾǊŀƴƤǒƭŀǊ ǎŜǊƎƛƭŜȅŜƳŜƳŜƪǘŜ ǾŜ œŜǒƛǘƭƛ ŘǳȅƎǳ ŘǳǊǳƳ ōƻȊǳƪƭǳƪƭŀǊƤ ȅŀǒŀƳŀƪǘŀŘƤǊ 

(Leahy, 2002; Nolen-IƻŜƪǎŜƳŀ ǾŜ WŀŎƪǎƻƴΣ нллмύΦ .ǳ Řŀ ƪƛǒƛƴƛƴ ȅŀǒŀƴŀƴ ǎǸǊŜŎƛ ŘƻƐǊǳ ǒŜƪƛƭŘŜ ŀƴƭŀƳƭŀƴŘƤǊƳŀǎƤƴƤ 

ŜƴƎŜƭƭŜȅŜǊŜƪ ǊǳƘ ǎŀƐƭƤƐƤƴŘŀ ōƻȊǳƭƳŀƭŀǊ ȅŀǒŀƳŀǎƤƴŀ ƴŜŘŜƴ ƻƭǳǊ όbƻƭŜƴ-Hoeksema, 1991; Segerstrom ve 

ŘƛƐŜǊƭŜǊƛΣ нлллΤ ²Ŝƭƭǎ ǾŜ aŀǘǘƘŜǿǎΣ нллпΤ aƛŎƘŀŜƭ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллтύΦ 

tŀƴŘŜƳƛȅƭŜ ōƛǊƭƛƪǘŜ ŀǊǘŀƴ ƪŀȅƎƤΣ ƪƻǊƪǳΣ ǎƻǎȅŀƭ ŘŜǎǘŜƪ ŜƪǎƛƪƭƛƐƛΣ ƻƴƭƛƴŜ ŜƐƛǘƛƳŘŜ ȅŀǒŀƴŀƴ ǎƻǊǳƴƭŀǊ ǾŜ ōŜƴȊŜǊƛ 

ƴŜŘŜƴƭŜǊƭŜ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛ ŀǊŀǎƤƴŘŀ ǊǳƘ ǎŀƐƭƤƐƤ ōƻȊǳƪƭǳƪƭŀǊƤ ȅŀǒŀƳŀ Ǌƛǎƪƛƴƛƴ ŀǊǘǘƤƐƤ ƎǀǊǸƭƳǸǒǘǸǊ ό!ƭ!ȊȊŀƳ 

ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлнлΤ /ŀƻ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлнлΤ /ƘŜƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлнлΤ DǳŜǎǎƻǳƳ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлнлύΦ «ƴƛǾŜǊǎƛǘŜ 

ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘŜǇǊŜǎƛŦ ōŜƭƛǊǘƛƭŜǊƛƴƛƴ ǾŜ ŀƴƪǎƛȅŜǘŜ ŘǸȊŜȅƭŜǊƛƴƛƴ ƛƴŎŜƭŜƴŘƛƐƛ œŀƭƤǒƳŀƭŀǊŀ ōŀƪƤƭŘƤƐƤƴŘŀΣ ǇŀƴŘŜƳƛ 

ǀƴŎŜǎƛƴŘŜ ŘŜ Ǌƛǎƪƭƛ ƎǊǳǇ ƻƭŘǳƪƭŀǊƤ ƎǀǊǸƭƳŜƪǘŜŘƛǊ ό!ƳŜǊƛŎŀƴ /ƻƭƭŜƎŜ IŜŀƭǘƘ !ǎǎƻŎƛŀǘƛƻƴΣ нлмуΤ {ŀƭŜƘ ǾŜ ŘƛƐŜǊƭŜǊƛΣ 

нлмтύΦ .ǳ ƪƤǎƤǘƭŀƳŀƭŀǊƤƴ ƎŜǘƛǊŘƛƐƛ ōŜƭƛǊǎƛȊƭƛƪ ǀƐǊŜƴŎƛƭŜǊƛƴ ƪŀȅƎƤ ŘǳȅƳŀǎƤƴŀ ƴŜŘŜƴ ƻƭǳǊƪŜƴΣ ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƭŜǊƛƴƛ 

ŘŜ ŀǊǘƤǊƳƤǒǘƤǊ ό²ŀǘƪƛƴǎ ǾŜ wƻōŜǊǘǎΣ нлнлΤ ²ƘƛǎƳŀƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлнлΤ ¸ƤƭŘƤǊƤƳ ve Solmaz, 2020). Bu ruminatif 

ŘǸǒǸƴŎŜƭŜǊƛƴ ŀǊǘƳŀǎƤ ƛǎŜ ǊǳƘ ǎŀƐƭƤƐƤƴƤƴ ǀƴŜƳƭƛ ōƛǊ ōƛƭŜǒŜƴƛ ƻƭŀƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ŀȊŀƭƳŀǎƤƴŀ ƴŜŘŜƴ 

ƻƭƳŀƪǘŀŘƤǊ ό/ƻƻƪ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмнΤ aŀǊǘƛƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ мффмΤ wǳƛȊΣ нлмпύΦ  

Yŀōǳƭ ǾŜ YŀǊŀǊƭƤƭƤƪ ¢ŜǊŀǇƛǎƛΩƴƛƴ ǀƴŜƳƭƛ ƪŀǾǊŀƳƭŀǊƤƴŘŀƴ ōƛǊƛ ƻƭŀƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ƪƛǒƛƭŜǊƛƴ ƛœƛƴŘŜ ōǳƭǳƴǳƭŀƴ 

άŀƴέŀ ƻŘŀƪƭŀƴƳŀǎƤƴƤ ǾŜ ǎŜœƳƛǒ ƻƭŘǳƐǳ ŘŜƐŜǊƭŜǊŜ ǳȅƎǳƴ ōƛǊ Ƙŀȅŀǘ ǎǸǊƳŜǎƛƴƛ ǎŀƐƭŀȅŀǊŀƪΣ ōƛǊŜȅƛ ƎŜœƳƛǒ ƻŘŀƪƭƤ 

ŘǸǒǸƴŎŜƭŜǊŜ ǘŀƪƤƭƤǇ ƪŀƭƳŀƪǘŀƴ ǾŜ ōŜƴȊŜǊ ŘŀǾǊŀƴƤǒ ƪŀƭƤǇƭŀǊƤƴƤ ǘŜƪǊŀǊƭŀƳŀƪǘŀƴ ǳȊŀƪƭŀǒǘƤǊƤǊ ό¸ŀǾǳȊΣ нлмрύΦ tǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪ ƎŜƭƛǒǘƛǊƛƭŜōƛƭŜƴ ōƛǊ ǇǎƛƪƻƭƻƧƛƪ ōŜŎŜǊƛ ƻƭǳǇ ƪŀōǳƭΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀΣ ŀƴ ƛƭŜ ǘŜƳŀǎ ŜǘƳŜΣ ōŀƐƭŀƳǎŀƭ ōŜƴƭƛƪΣ 

ŘŜƐŜǊƭŜǊƭŜ ǘŜƳŀǎ ǾŜ ƪŀǊŀǊƭƤƭƤƪǘŀƴ ƻƭǳǒŀƴ œƻƪ ōƻȅǳǘƭǳ ōƛǊ ȅŀǇƤȅƤ ǘŜƳǎƛƭ ŜǘƳŜƪǘŜŘƛǊ όIŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллс; 
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IŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмнύΦ !ȅƴƤ ȊŀƳŀƴŘŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ƻƭǳƳƭǳ ȅŀ Řŀ ƻƭǳƳǎǳȊ ǘǸƳ ȅŀǒŀƴǘƤƭŀǊƤ ǒǳ ŀƴ 

ƛœŜǊƛǎƛƴŘŜ ŘŜƴŜȅƛƳƭŜƳŜȅŜ ƻŘŀƪƭŀƴŘƤƐƤ ƛœƛƴΣ ōƛǊŜȅƛƴ ȅŀǒŀƴŀƴ ƪǊƛȊƭŜǊƭŜ ǾŜ ƪƤǎƤǘƭŀƳŀƭŀǊƭŀ ōŀǒ ŜǘƳŜŘŜ ŘŀƘŀ Ŝǘƪƛƴ 

ǎǘǊŀǘŜƧƛƭŜǊ ƪǳƭƭŀƴƳŀǎƤƴƤ ǎŀƐƭŀǊ ǾŜ ǇŀƴŘŜƳƛ Ǝƛōƛ ǘǊŀǾƳŀǘƛƪ ŘǳǊǳƳƭŀǊŘŀ ōƛƭŜ ƪƛǒƛƭŜǊƛƴ Ƙŀȅŀǘŀ ōŀƐƭƤƭƤƐƤƴƤ ǾŜ ȅŀǒŀƳ 

ŜƴŜǊƧƛǎƛƴƛ ŀǊǘƤǊŀōƛƭƛǊ όIŀǊǊis, 2016; Hayes ve Strosahl, 2004).  

Yŀōǳƭ ǾŜ YŀǊŀǊƭƤƭƤƪ ¢ŜǊŀǇƛǎƛΩƴŜ ƎǀǊŜ ƪƛǒƛƭŜǊƛƴ ǇǎƛƪƻƭƻƧƛƪ ƻƭŀǊŀƪ ŜǎƴŜƪ ƻƭƳŀǎƤ ƛœƛƴΣ ŘŜƴŜȅƛƳƭŜǊŜ ŀœƤƪ ƻƭƳŀȅƤ ǘŜƳǎƛƭ 

eden iƪƛ ǘŜƳŜƭ ŘƛƴŀƳƛƪ ƻƭŀƴ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǾŜ ƪŀōǳƭŜ ǎŀƘƛǇ ƻƭƳŀǎƤ ƎŜǊŜƪƛǊ ό¸ŜƪǘŀǒΣ нлнлύΦ 4ŀƭƤǒƳŀŘŀ Ǉǎikolojik 

ŜǎƴŜƪƭƛƐƛ ǀƭœƳŜƪ ŀƳŀŎƤȅƭŀ ƪǳƭƭŀƴƤƭŀƴ ǀƭœŜƐƛƴ ƎŜƴŜƭ ƻƭŀǊŀƪ ŘŜƴŜȅƛƳǎŜƭ ƪŀœƤƴƳŀȅƤ ǀƭœǘǸƐǸ ǾŜ ŜƭŘŜ ŜŘƛƭŜƴ ǇǳŀƴƭŀǊƤƴ 

ǘŜǊǎƛƴŜ œŜǾǊƛƭŘƛƐƛƴŘŜ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸ ȅŀƴǎƤǘǘƤƐƤ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ !ƭƤƴŀƴ ȅǸƪǎŜƪ ǇǳŀƴƭŀǊ ŘŀƘŀ ŦŀȊƭŀ ǇǎƛƪƻƭƻƧƛƪ 

ƪŀōǳƭǸ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ ¸ŀǇƤƭŀƴ ōŀǒƪŀ ōƛǊ œŀƭƤǒƳŀ Řŀ ǀǊƴŜƪ ŀƭƤƴŀǊŀƪ όaŎ/ǊŀŎƪŜƴΣ нлмпύ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ 

ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ƪŀōǳƭǸƴ ōƛǊ ȅŀƴǎƤƳŀǎƤ ǒŜƪƭƛƴŘŜ ŘŜƐŜǊƭŜƴŘƛǊƛƭƳƛǒǘƛǊΦ Psikolojik esneklik modelini 

ƻƭǳǒǘǳǊŀƴ ŀƭǘƤ ǎǸǊŜœǘŜƴ ōƛǊƛ ƻƭŀƴ ƪŀōǳƭΣ ƪƛǒƛƴƛƴ ƳŜƳƴǳƴ ƻƭƳŀŘƤƐƤ ƘŀƭŘŜ ǀȊƴŜƭ ȅŀǒŀƴǘƤƭŀǊƤƴƤƴ ǾŀǊƭƤƐƤƴƤ 

ōŜƴƛƳǎŜȅŜǊŜƪΣ ƳǸƳƪǸƴ ƻƭŘǳƐǳƴŎŀ ƛǎǘŜƪƭƛ ōƛǊ ǒŜƪƛƭŘŜ ƻƴƭŀǊƤ ŘŜƴŜȅƛƳƭŜƳŜȅŜ ǾŜ ȅŜƴƛ ŘŀǾǊŀƴƤǒƭŀǊŘŀ ōǳƭǳƴƳŀȅŀ 

devam etmesini ifade ŜǘƳŜƪǘŜŘƛǊ όIŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмнύΦ  

5ŜǇǊŜǎȅƻƴŘŀƪƛ ǀƴŜƳƭƛ ōŜƭƛǊǘƛƭŜǊŘŜƴ ōƛǊ ŘƛƐŜǊƛ ŘŜ ƪƛǒƛƭŜǊŘŜ œŜǒƛǘƭƛ ǒŜƪƛƭƭŜǊŘŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǾŜ ȅŀǒŀƴǘƤƭŀǊƤ ƪŀōǳƭ 

ƪŀȅōƤƴƤƴ ƎǀǊǸƭƳŜǎƛŘƛǊΦ 5ŜǇǊŜǎƛŦ ƘŀǎǘŀƭŀǊ ƎŜƴŜƭƭƛƪƭŜ ŦŀǊƪƭƤƭŀǒƳŀȅŀƴ ŘŜƴŜȅƛƳƭŜǊ ǎŜǊƎƛƭŜƳŜȅŜ ŘŜǾŀƳ Ŝder, 

ƛŦŀŘŜƭŜǊƛƴŘŜ ǘŜǇƪƛǎƛȊ ƪŀƭƤǊΣ ǊŜŘŘŜŘŜǊ ǾŜ ŘƛƐŜǊƭŜǊƛȅƭŜ ƻƭŀƴ ǎƻǎȅŀƭƭƛƪƭŜǊƛ ōƻȊǳƭŀǊŀƪ ƪŀǘƤ ŘŀǾǊŀƴƤǒ ƪŀƭƤǇƭŀǊƤ ƛœƛƴŘŜ 

ƪŀƭƤǊƭŀǊ όEllgring, 1989; Kashdan ve Rottenberg, 2010; Rottenberg ve Gotlib, 2004). Artan bu depresif belirtiler 

ǾŜ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴŎŜƭŜǊƭŜ ōŜǊŀōŜǊ ƪƛǒƛƭŜǊƛƴ ƪŀōǳƭǸ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛ ŀȊŀƭŘƤƐƤ ƎƛōƛΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ 

ȅƻƪƭǳƐǳ ƪƛǒƛƭŜǊƛƴ ǎǘǊŜǎƭƛ ȅŀǒŀƳ ƻƭŀȅƭŀǊƤȅƭŀ ōŀǒ ŜŘŜōƛƭƳŜǎƛƴƛ ǾŜ ƻƭǳƳǎǳȊ ȅŀǒŀƳ ƻƭŀȅƭŀǊƤ ƪŀǊǒƤǎƤƴŘŀ ƪŜƴŘƛǎƛƴƛ 

toparƭŀȅŀōƛƭƳŜǎƛƴƛ ȊƻǊƭŀǒǘƤǊƳŀƪǘŀŘƤǊ όNolen-IƻŜƪǎŜƳŀ ǾŜ ŘƛƐŜǊƭeri, 2008).  

YƛǒƛƭŜǊ ƘŜǊ ƴŜ ȅŀǒŀǊǎŀ ȅŀǒŀǎƤƴΣ ȅŀǒŀŘƤƪƭŀǊƤ ƻƭŀȅŘŀƴ ƴŜ ƪŀŘŀǊ ŜǘƪƛƭŜƴŜŎŜƪƭŜǊƛƴƛƴ ōŜƭƛǊƭŜƴƳŜǎƛƴŘŜΣ ƻ ƻƭŀȅƤ ƴŀǎƤƭ 

ŀƭƎƤƭŀŘƤƪƭŀǊƤƴƤ ōŜƭƛǊƭŜȅŜƴ ōƛƭƛǒǎŜƭ ǎǸǊŜœƭŜǊ ŜǘƪƛƭƛŘƛǊ ό.ŀǊŘŜŜƴ ǾŜ CŜǊƎǳǎΣ нлмсΤ [ƻ{ŀǾƛƻ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмтΤ Turliuc ve 

ŘƛƐŜǊƭŜǊƛΣ 2015)Φ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛ ƻƭǳǒǘǳǊŀƴ ǀƴŜƳƭƛ ƪŀǾǊŀƳƭŀǊŘŀƴ ōƛǊƛ ƻƭŀƴ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ Řŀ ōǳ ȊƛƘƛƴǎŜƭ 

ǎǸǊŜœƭŜǊŘŜƴ ōƛǊƛŘƛǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀΣ ƪƛǒƛƴƛƴ ŀƪƭƤƴŘŀƴ ƎŜœŜƴƭŜǊƛ ǎŀŘŜŎŜ ōƛǊ ŘǸǒǸƴŎŜ ƻƭŀǊŀƪ ŀƭƎƤƭŀȅƤǇΣ ƻƴƭŀǊƭŀ 

ŀǊŀǎƤƴŀ ƳŜǎŀŦŜ ƪƻȅŀōƛƭƳŜǎƛ ǾŜ ȅŀǇƳŀƪǘŀ ƻƭŘǳƐǳ ŘŀǾǊŀƴƤǒƭŀǊƤ ǀƴ Ǉƭŀƴŀ œƤƪŀǊŀōƛƭƳŜǎƛŘƛǊ όIŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ 

нллсύΦ  .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƻƭƳŀŘƤƐƤƴŘŀ ƪƛǒƛ ǊǳƳƛƴŀǎȅƻƴ Ǝƛōƛ ƻƭǳƳǎǳȊ ŘǸǒǸƴŎŜƭŜǊƛƴ Ŝǘƪƛǎƛ ŀƭǘƤƴŀ ƎƛǊŜǊΣ ƻƭǳƳǎǳȊ 

ŘǸǒǸƴŎŜƭŜǊƛƴ ŘƤǒƤƴŘŀƪƛ ȅŜƴƛ ŘŜƴŜȅƛƳƭŜǊƭŜ ōŀƐƭŀƴǘƤǎƤƴƤ ƪŜǎŜǊŜƪ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪǘŜƴ ǳȊŀƪƭŀǒƤǊ όMcCracken, 

2014). Yŀōǳƭ ǾŜ YŀǊŀǊƭƤƭƤƪ ¢ŜǊŀǇƛǎƛΩƴŜ ƎǀǊŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ Ǹǎǘ ōƛƭƛǒǎŜƭ ōƛǊ ǎǘǊŀǘŜƧƛ ƻƭǳǇΣ ŀƳŀœ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƛƭŜ 

ŘǸǒǸƴŎŜ ǾŜ ŘǳȅƎǳƭŀǊƤƴ ƛœŜǊƛƐƛƴƛ ŘŜƐƛǒǘƛǊƳŜƪ ŘŜƐƛƭΣ ƛǎǘŜƴƳŜȅŜƴ ƛǒƭŜǾƛƴƛ ŘŜƐƛǒǘƛǊŜōƛƭƳŜƪǘƛǊ όIƻŦƳŀƴƴ ǾŜ 

Asmundson, 2008ύΦ 9ƐŜǊ ŘǸǒǸƴŎŜƭŜǊ ǎŀŘŜŎŜ ōƛǊŜǊ ŘǸǒǸƴŎŜ ƻƭŀǊŀƪ ƎǀǊǸƭŜōƛƭƛǊ ǾŜ ȅŀǊƎƤƭŀȅƤŎƤ ƻƭƳŀȅŀƴ ōƛǊ ōŀƪƤǒ 

ŀœƤǎƤȅƭŀ ƪŀōǳƭ ŜŘƛƭƛǊǎŜΣ ƪƛǒƛ ǊŀƘŀǘǎƤȊ ŜŘƛŎƛ ƻƭŀƴ ŘǸǒǸƴŎŜ ǾŜ ŘǳȅƎǳƭŀǊŘŀƴ ōŀƐƤƳǎƤȊ ƻƭŀǊŀƪ ǎŜœƳƛǒ ƻƭŘǳƐǳ ŘŜƐŜǊƭŜǊŜ 

ǳȅƎǳƴ ȅŜƴƛ ŘŀǾǊŀƴƤǒƭŀǊŘŀ ōǳƭǳƴŀōƛƭƛǊ ό9ƛŦŜǊǘ ǾŜ ŘƛƐerleri, 2009; Hofmann ve Asmundson, 2017).  

.ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƛƭŜ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴŎŜƴƛƴ ƻǊǘŀȅŀ œƤƪƤǇ ŘƛƐŜǊ ŘǸǒǸƴŎŜƭŜǊƭŜ ƪŀȅƴŀǒƳŀǎƤƴŀ ƴŜŘŜƴ ƻƭŀƴ ƛǒƭŜǾǎŜƭ 

ōŀƐƭŀƳ ŘŜƐƛǒǘƛǊƛƭŜōƛƭƳŜƪǘŜŘƛǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƎŜǊœŜƪƭŜǒƛǊǎŜ ƪƛǒƛ ƛœƛƴ ǎŀƘƛǇ ƻƭŘǳƐǳ ŘǸǒǸƴŎŜΣ ƎŜǊœŜƪƭƛƐƛ olmaktan 

œƤƪŀǊ ǾŜ ƪƛǒƛ ŘǸǒǸƴŎŜȅƛ ǎŀŘŜŎŜ ȊƛƘƛƴǎŜƭ ōƛǊ ǸǊǸƴ ƻƭŀǊŀƪ ŀƭƎƤƭŀƳŀȅƤ ōŀǒŀǊŀōƛƭƛǊ ό²ƛƭǎƻƴ ǾŜ wƻōŜǊǘǎΣ нллнύΦ .ƛƭƛǒǎŜƭ 

https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib45
https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib129
https://www.sciencedirect.com/science/article/pii/S0272735810000413?casa_token=7ReYguA9O5kAAAAA:KpFsjh12WK87YC0KQZKHl1hhaw_GVvMjKUPWKp_GIDQu25Xh8K2OgSNDtnL0e8_OQ6-viazmZag#bib113
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ŀȅǊƤǒƳŀƴƤƴ ƪǳƭƭŀƴƤƳƤƴƤƴ ŀǊǘƳŀǎƤ ƪƛǒƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛ ŀǊǘƤǊŀǊŀƪ ǒǳ ŀƴ ƛƭŜ ǘŜƳŀǎ ŜǘƳŜǎƛƴƛ ǎŀƐƭŀǊΣ ƪƛǒƛȅƛ 

ǎǸǊŜƪƭƛ ƎŜœƳƛǒƛ ŘǸǒǸƴŜǊŜƪ ƪŀȅƎƤƭŀƴŘƤǊŀƴ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴŎŜƭŜǊŘŜƴ ǳȊŀƪƭŀǒǘƤǊƤǊ ǾŜ ǊǳƘ ǎŀƐƭƤƐƤƴƤ ƻƭǳƳƭǳ ƻƭŀǊŀƪ 

ŜǘƪƛƭŜǊ ό.ƻȅƪƛƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуΤ .ƛƎƭŀƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллуΤ aŜȅŜǊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмфύ. .ƛǊŜȅƭŜǊƛƴ ƛǒƭŜǾǎŜƭ ōŀǒ 

ŜǘƳŜ ǎǘǊŀǘŜƧƛƭŜǊƛƴƛ ƪǳƭƭŀƴŀōƛƭƳŜƭŜǊƛƴŘŜ ǾŜ ǎŀƐƭƤƪƭƤ ōƛǊ ǊǳƘ ƘŀƭƛƴŜ ǎŀƘƛǇ ƻƭƳŀƭŀǊƤƴŘŀ ƛǎŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ōǸȅǸƪ 

ǀƴŜƳƛ ǾŀǊŘƤǊ ό.ŜǊƎƘƻŦŦ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуΤ YƻƘǘŀƭŀ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуΤ {ŀƴŘƻȊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмоύΦ «ƭƪŜƳƛȊŘŜ 

ȅŀǇƤƭŀƴ œŀƭƤǒƳŀƭŀǊŀ ōŀƪƤƭŘƤƐƤƴŘŀ ǊǳƳƛƴŀǎȅƻƴǳƴ ƪŀōǳƭŜΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐŜ ŜǘƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ 

ǊƻƭǸƴǸƴ ƛƴŎŜƭŜƴŘƛƐƛ œŀƭƤǒƳŀȅŀ ǊŀǎǘƭŀƴŀƳŀƳƤǒǘƤǊΦ ¸ŀǇƤƭŀƴ ŀǊŀǒǘƤǊƳŀƴƤƴ ōǳ ŀƴƭŀƳŘŀ ƭƛǘŜǊŀǘǸǊŜ ƪŀǘƪƤ ǎŀƐƭŀȅŀŎŀƐƤ 

ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ  

5ŜǇǊŜǎȅƻƴ Ǝƛōƛ ǊǳƘǎŀƭ ōƻȊǳƪƭǳƪƭŀǊƤƴ ƻǊǘŀȅŀ œƤƪƳŀǎƤƴŘŀ ǾŜ ǎǸǊƳŜǎƛƴŘŜ Ǌƻƭ ƻȅƴŀȅŀƴ œŜǒƛǘƭƛ ǘǊŀƴǎŘƛȅŀƎƴƻǎtik 

ǎǸǊŜœƭŜǊ ǾŀǊŘƤǊΦ wǳƘǎŀƭ ōƻȊǳƪƭǳƪƭŀǊƤƴƤƴ ōƛǊōƛǊƛƴŘŜƴ ŀȅƤǊǘ ŜŘƛƭƳŜǎƛƴƛ ǎŀƐƭŀȅŀƴ ǀȊŜƭƭƛƪƭŜǊƛƴ ǎƤƴƤǊƭƤ ƻƭƳŀǎƤ ǾŜ ōǳ 

ōƻȊǳƪƭǳƪƭŀǊŘŀ ȅǸƪǎŜƪ ŘǸȊŜȅŘŜ Ŝǒ ƘŀǎǘŀƭŀƴƳŀ ƎǀǊǸƭƳŜǎƛ ǘǊŀƴǎŘƛȅŀƎƴƻǎǘƛƪ ȅŀƪƭŀǒƤƳƭŀǊƤƴ όǘŀƴƤ ǀǘŜǎƛύ ǀƴŜƳƭƛ 

ƻƭŘǳƐǳƴǳ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊ όYŜƴŘƭŜǊΣ нлмнΤ YŜǎǎƭŜǊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллрΤ Ǿŀƴ [ƻƻ ǾŜ wƻƳŜƛƧƴΣ нлмрύΦ .ƛƭƛǒǎŜƭ 

ŀȅǊƤǒƳŀƴƤƴ ǘŀƳ ǘŜǊǎƛƴƛ ƛŦŀŘŜ ŜŘŜƴ ŘǸǒǸƴŎŜ-ŜȅƭŜƳ ƪŀȅƴŀǒƳŀǎƤ ǾŜ ǊǳƳƛƴŀǎȅƻƴΣ ŘǳȅƎǳǎŀƭ ōƻȊǳƪƭǳƪƭŀǊƤƴ ƻǊǘŀȅŀ 

œƤƪƳŀǎƤƴŘŀ ǾŜ ǎǸǊƳŜǎƛƴŘŜ Ǌƻƭ ƻȅƴŀȅŀƴ ǘǊŀƴǎŘƛȅŀƎƴƻǎǘƛƪ ǎǸǊŜœƭŜǊ ŀǊŀǎƤƴŘŀ ŘŜƐŜǊƭŜƴŘƛǊƛlebilmektedir (Batmaz, 

нлнлΤ IŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ мффсΤ bƻƭŜƴ-IƻŜƪǎŜƳŀΣ мффмΤ hƐǳȊ ǾŜ .ŀǘƳŀȊΣ нлнлύΦ ¸ŀƪƤƴ ȊŀƳŀƴƭŀǊŘŀ ȅŀǇƤƭŀƴ 

ŀǊŀǒǘƤǊƳŀƭŀǊƭŀ ōŜǊŀōŜǊ ōǳ ǎǸǊŜœƭŜǊ ŘŀƘŀ ŦŀȊƭŀ ǘŜǎǇƛǘ ŜŘƛƭƳŜƪǘŜ ǾŜ ǘŜŘŀǾƛ ǎǸǊŜœƭŜǊƛƴŘŜ ƪŀǾǊŀƳƭŀǊƤƴ ōƛǊōƛǊƭŜǊƛȅƭŜ 

ƻƭŀƴ ƛƭƛǒƪƛƭŜǊƛ ƎǀȊ ǀƴǸƴŘŜ ōǳƭǳƴŘǳǊǳƭƳŀƪǘŀŘƤǊ ό.ŀǘƳŀȊΣ нлнлύΦ .ǳ œŀƭƤǒƳŀŘŀ Řŀ ǊǳƳƛƴŀǎȅƻƴΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǾŜ 

ƪŀōǳƭ Ǝƛōƛ ǘǊŀƴŘƛȅŀƎƴƻǎǘƛƪ ǎǸǊŜœƭŜǊ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛƭŜǊƛƴ ŀœƤƐŀ œƤƪŀǊƤƭƳŀǎƤƴŀ ƪŀǘƪƤ ǎŀƐƭŀƴƳŀǎƤ ƘŜŘŜŦƭŜƴƳŜƪǘŜŘƛǊΦ 

wǳƳƛƴŀǎȅƻƴΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƛƭŜ ŦŀǊƪƭƤ ŀœƤƭŀǊŘŀƴ ōŜƴȊŜǊƭƛƪ ƎǀǎǘŜǊŜƴ ǇŜƪ œƻƪ ƪŀǾǊŀƳŘŀƴ ōƛǊƛ ƻƭǳǇ ōƛƭƛǒǎŜƭ ƻƭŀǊŀƪ 

ŀȅǊƤǒŀƳŀƳŀȅƤ ǾŜ ƪŀōǳƭǸƴ ǘŜǊǎƛ ƻƭŀƴ ƪŀœƤƴŀƴ ōƛǊ ŘŀǾǊŀƴƤǒ ƪŀƭƤōƤƴƤ ǘŜƳǎƛƭ ŜŘŜǊ όDƛƭƭŀƴŘŜǊǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмпΤ 

Nolen-IƻŜƪǎŜƳŀ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллуΤ ¸ŜƪǘŀǒΣ нлнлύΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƛǎŜ ŘǸǒǸƴŎŜƭŜǊ ǸȊŜǊƛƴŘŜ ŦŀǊƪƤƴŘŀƭƤƪ ǾŜ 

ƪƻƴǘǊƻƭΣ ŜǎƴŜƪ ƻƭƳŀΣ ōŜƴƭƛƐƛƴ ŦŀǊƪƤƴŘŀ ƻƭƳŀ ǾŜ ŘŜƐŜǊƭŜǊŜ ƻŘŀƪƭŀƴƳŀ Ǝƛōƛ œƻƪ ōƻȅǳǘƭǳ ȅŀǇƤƭŀǊƤ ƛœŜǊƳŜǎƛ 

ŘƻƭŀȅƤǎƤȅƭŀ ƘŜƳ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪǘŜƴ ƘŜƳ ŘŜ ǊǳƳƛƴŀǎȅƻƴŘŀƴ ŦŀǊƪƭƤƭŀǒƳŀƪǘŀŘƤǊ όDƛƭƭŀƴŘŜǊǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмпύΦ 

!ȅǊƤŎŀ ŀƭŀƴȅŀȊƤƴŘŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ƛƘƳŀƭ ŜŘƛƭŜƴ ȅǀƴƭŜǊƛƴŘŜƴ ōƛǊƛƴƛƴ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƻƭŘǳƐǳΣ ōƛƭƛǒǎŜƭ 

ŀȅǊƤǒƳŀƴƤƴ ǊǳƳƛƴŀǎȅƻƴ Ǝƛōƛ ƪŀǾǊŀƳƭŀǊƭŀ ƛƭƛǒƪƛƭŜǊƛƴƛƴ ƴŜƭŜǊ ƻƭŘǳƐǳƴǳ ǾŜ ƻƴƭŀǊƤ ƴŀǎƤƭ ŜǘƪƛƭŜŘƛƐƛƴƛƴ ŘŀƘŀ ŦŀȊƭŀ 

ƛƴŎŜƭŜƴƳŜǎƛ ǀƴŜǊƛƭƳŜƪǘŜŘƛǊ όDƛƭƭŀƴŘŜǊǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмпύΦ Bǳ ƪŀǇǎŀƳŘŀ œŀƭƤǒƳŀŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊƤƴ 

ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛƴ ƎŜƭƛǒǘƛǊƛƭƳŜǎƛƴŜ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƭƛǘŜǊŀǘǸǊǸƴŜ ƪŀǘƪƤ ǎǳƴŀŎŀƐƤ 

ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ 

¢ǸƳ ōǳ ŀœƤƭŀǊŘŀƴ ōŀƪƤƭŘƤƐƤƴŘŀ ǇŀƴŘŜƳƛ ǎǸǊŜŎƛƴŘŜ œŜǒƛǘƭƛ ȊƻǊƭǳƪƭŀǊƭŀ ƪŀǊǒƤƭŀǒŀƴ ve pandemi tedbirlerinin 

ƪŀƭŘƤǊƤƭƳŀǎƤȅƭŀ ōƛǊƭƛƪǘŜ ȅŜƴƛ ƴƻǊƳŀƭŜ ǘŜƪǊŀǊ ǳȅǳƳ ǎŀƐƭŀƳŀȅŀ œŀƭƤǒŀƴ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ 

ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴŎŜƭŜǊƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜǊƛƴƛ ǾŜ ƪŀōǳƭƭŜǊƛƴƛ ƻƭǳƳǎǳȊ ƻƭŀǊŀƪ ŜǘƪƛƭŜŘƛƐƛƴƛ ǾŜ ōǳ ƛƭƛǒƪƛŘŜ ōƛƭƛǒǎŜƭ 

ayrƤǒƳŀƴƤƴ Řŀ ŀǊŀŎƤ ƻƭŀōƛƭŜŎŜƐƛ ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ .ǳ ƪŀǇǎŀƳŘŀ œŀƭƤǒƳŀƴƤƴ ǘŜƳŜƭ ŀƳŀŎƤ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ 

ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƭŜǊƛ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜǊƛ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸƴǸƴ 

ƛƴŎŜƭŜƴƳŜǎƛŘƛǊΦ 4ŀƭƤǒƳŀŘŀ ǘŜƳŜƭ ŀƳŀœ ŜƪǎŜƴƛƴŘŜ ōŜƭƛǊƭŜƴŜƴ ŀƭǘ ŀƳŀœƭŀǊ ǒǳƴƭŀǊŘƤǊΥ  
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-«ƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƭŜǊƛΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜǊƛ όƪŀōǳƭύ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƭŀǊƤ 

ŀǊŀǎƤƴŘŀ ŀƴƭŀƳƭƤ ƛƭƛǒƪƛƭŜǊ ǾŀǊ ƳƤŘƤǊΚ 

-«ƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƭŜǊƛ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜǊƛ όƪŀōǳƭύ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ 

ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸ ǾŀǊ ƳƤŘƤǊΚ 

¸mb¢9M 

!ǊŀǒǘƤǊƳŀ aƻŘŜƭƛ 

.ǳ ŀǊŀǒǘƤǊƳŀ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜǊƛ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ 

ŀǊŀŎƤ ǊƻƭǸƴǸ ƛƴŎŜƭŜƳŜƪ ŀƳŀŎƤȅƭŀ ȅŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ ƳƻŘŜƭƛƴŜ ƎǀǊŜ ŘŜǎŜƴƭŜƴƳƛǒǘƛǊΦ DƛȊƛƭ ŘŜƐƛǒƪŜƴƭŜǊ ƛƭŜ ƎǀȊƭŜƴŜƴ 

ŘŜƐƛǒƪŜƴƭŜǊ ŀǊŀǎƤƴŘŀƪƛ ƴŜŘŜƴǎŜƭ ƛƭƛǒƪƛƭŜǊƛƴ ǾŜ ƳƻŘŜƭƛƴ ǾŜǊƛȅŜ ƻƭŀƴ ǳȅǳƳǳƴǳƴ ƛƴŎŜƭŜƴŘƛƐƛ ȅŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ 

ƳƻŘŜƭƭŜǊƛƴŘŜΣ ƪǳǊƎǳƭŀƴƳƤǒ ŘƛǊŜƪǘ ǾŜ ŘƻƭŀȅƭƤ ŜǘƪƛƭŜǊ ŀǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛ œŜǊœŜǾŜǎƛƴŘŜ ǘŜǎǘ ŜŘƛƭebilmektedir (Stevens, 

2009; Hoyle ve Gottfredson, 2015).  

4ŀƭƤǒƳŀ DǊǳōǳ 

!ǊŀǒǘƤǊƳŀƴƤƴ œŀƭƤǒƳŀ ƎǊǳōǳƴǳ ¢ǸǊƪƛȅŜΩŘŜƪƛ œŜǒƛǘƭƛ ǸƴƛǾŜǊǎƛǘŜƭŜǊŘŜ ǀƐǊŜƴƛƳŜ ŘŜǾŀƳ ŜŘŜƴ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛ 

ƻƭǳǒǘǳǊƳŀƪǘŀŘƤǊΦ .ǳ ƪŀǇǎŀƳŘŀ ŜƭǾŜǊƛǒƭƛƭƛƪ ǀǊƴŜƪƭŜƳŜ ȅǀƴǘŜƳƛȅƭŜ ȅŀǒƭŀǊƤ му ƛƭŜ ну ŀǊŀǎƤƴŘŀ ŘŜƐƛǒŜƴ птл 

ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛǎƛƴŜ œŀƭƤǒƳŀ ǳȅƎǳƭŀƴƳƤǒǘƤǊΦ .ǳ ǀǊƴŜƪƭŜƳŜ ȅǀƴǘŜƳƛƴŘŜ ǀǊƴŜƪƭŜƳ ƻƭǳǒǘǳǊƳŀȅŀΣ ǘŀǎŀǊǊǳŦ 

ǎŀƐƭŀȅŀƴ ōƛǊ ȅǀƴǘŜƳ ƻƭŀǊŀƪ ǳƭŀǒƳŀǎƤ Ŝƴ ƪƻƭŀȅ ƻƭŀƴ ƪŀǘƤƭƤƳŎƤƭŀǊŘŀƴ ōŀǒƭŀƴŀǊŀƪ ǾŜǊƛ ǘƻǇƭŀƴƤǊ ǾŜ ƛƘǘƛȅŀœ Řǳȅǳƭŀƴ 

ǾŜǊƛ ǎŀȅƤǎƤƴŀ ǳƭŀǒŀƴŀ ƪŀŘŀǊ ŘŜǾŀƳ ŜŘƛƭƛǊ ό/ƻƘŜƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллрύΦ  

YŀǘƤƭƤƳŎƤƭŀǊƤƴ нроΩǸ ƪŀŘƤƴ ǀƐǊŜƴŎƛƭŜǊŘŜƴ ό҈роΣуύΣ нмтΩǎƛ ό҈псΣнύ ŜǊƪŜƪ ǀƐǊŜƴŎƛƭŜǊŘŜƴ ƻƭǳǒƳŀƪǘŀŘƤǊΦ mƐǊŜƴŎƛƭŜǊƛƴ 

пмΩƛ ό҈уΣтύ ƘŀȊƤǊƭƤƪ ǾŜ ōƛǊƛƴŎƛ ǎƤƴƤŦ ŘǸȊŜȅƛƴŘŜ ǀƐǊŜƴƛƳƭŜǊƛƴŜ ŘŜǾŀƳ ŜŘŜǊƪŜƴΣ нуоΩǸ ό҈слΣнύ ƛƪƛƴŎƛ ǾŜ ǸœǸƴŎǸ ǎƤƴƤŦ 

ŘǸȊŜȅƛƴŘŜΣ мпсΩǎƤ ό҈омΣмύ ŘǀǊŘǸƴŎǸ ǎƤƴƤŦ ǾŜ ǸȊŜǊƛ ŘǸȊŜȅŘŜ ǀƐǊŜƴƛƳƭŜǊƛƴŜ ŘŜǾŀƳ ŜǘƳŜƪǘŜŘƛǊΦ !ǊŀǒǘƤǊƳŀȅŀ 

ƪŀǘƤƭŀƴ ǀƐǊŜƴŎƛƭŜǊƛƴ мрлΩǎƛ ό҈омΣфύ ƘŀȅŀǘƭŀǊƤƴŘŀ ōƛǊ ŘŜŦŀ Řŀ ƻƭǎŀ œŜǒƛǘƭƛ ǇǊƻŦŜǎȅƻƴŜƭ ǇǎƛƪƻƭƻƧƛƪ ŘŜǎǘŜƪ 

ƘƛȊƳŜǘƭŜǊƛƴŘŜƴ ȅŀǊŀƭŀƴƳƤǒ ƻƭǳǇΣ онл ό҈суΣмύ ǀƐǊŜƴŎƛ ŘŀƘŀ ǀƴŎŜ ƘŜǊƘŀƴƎƛ ōƛǊ ǇǊƻŦŜǎȅƻƴŜƭ ǇǎƛƪƻƭƻƧƛƪ Řestek 

ƘƛȊƳŜǘƛ ŀƭƳŀƳƤǒǘƤǊΦ mƐǊŜƴŎƛƭŜǊƛƴ ппΩǸ ό҈фΣпύ ǎƻǎȅƻŜƪƻƴƻƳƛƪ ŘǸȊŜȅƭŜǊƛƴƛ ŘǸǒǸƪ ƻƭŀǊŀƪ ǘŀƴƤƳƭŀǊƪŜƴΣ ортΩǎƛ ό҈тсύ 

ǎƻǎȅƻŜƪƻƴƻƳƛƪ ŘǸȊŜȅƛƴƛ ƻǊǘŀ ƻƭŀǊŀƪ ǾŜ сфΩǳ ό҈мпΣтύ ȅǸƪǎŜƪ ƻƭŀǊŀƪ ǘŀƴƤƳƭŀƳŀƪǘŀŘƤǊΦ mƐǊŜƴŎƛƭŜǊ œŜǒƛǘƭƛ 

ǸƴƛǾŜǊǎƛǘŜƭŜǊŘŜ ǀƐǊŜƴƛƳƭŜǊƛƴŜ ŘŜǾŀƳ ŜǘƳŜƪǘŜ ƻƭǳǇ œŀƭƤǒƳŀȅŀ ƎǀƴǸƭƭǸ ƻƭŀǊŀƪ ƪŀǘƤƭƳƤǒǘƤǊΦ 

±ŜǊƛƭŜǊƛƴ ¢ƻǇƭŀƴƳŀǎƤ  

!ǊŀǒǘƤǊƳŀ ǀƴŎŜǎƛƴŘŜ aŀǊƳŀǊŀ «ƴƛǾŜǊǎƛǘŜǎƛ 9ƐƛǘƛƳ .ƛƭƛƳƭŜǊ 9ƴǎǘƛǘǸǎǸ !ǊŀǒǘƤǊƳŀ ǾŜ ¸ŀȅƤƴ 9ǘƛƪ YǳǊǳƭǳΩƴŘŀƴ 

12.01.2022/01-мр ƻƴŀȅ ǎŀȅƤǎƤ ƛƭŜ Ŝǘƛƪ ƪǳǊǳƭ ƻƴŀȅƤ ŀƭƤƴƳƤǒǘƤǊΦ mƭœŜƪ ǎŀƘƛǇƭŜǊƛƴŘŜƴ ǳȅƎǳƭŀƳŀ ȅŀǇŀōƛƭƳŜƪ ƛœƛƴ 

ƎŜǊŜƪƭƛ ƛȊƛƴƭŜǊ ŀƭƤƴŘƤƪǘŀƴ ǎƻƴǊŀ ǾŜǊƛΣ ƻƭǳǒǘǳǊǳƭŀƴ DƻƻƎƭŜ ŦƻǊƳ ŀǊŀŎƤƭƤƐƤȅƭŀ hŎŀƪ ǾŜ  ǳōŀǘ ŀȅƭŀǊƤƴŘŀ ƻƴƭƛƴŜ ǒŜƪƛƭŘŜ 

ǘƻǇƭŀƴƳƤǒǘƤǊΦ DƻƻƎƭŜ ŦƻǊƳ ǸƴƛǾŜǊǎƛǘŜŘŜ œŀƭƤǒŀƴ ǾŜ ǳƭŀǒƤƭŀōƛƭŜƴ ōŀȊƤ ŀƪŀŘŜƳƛǎȅŜƴƭŜǊŜ ƎǀƴŘŜǊƛƭŜǊŜƪ ǀƐǊŜƴcilere 

ǳƭŀǒǘƤǊƤƭƳŀǎƤ ǎŀƐƭŀƴƳƤǒǘƤǊΦ !ǊŀǒǘƤǊƳŀƴƤƴ ǾŜǊƛ ǘƻǇƭŀƴƳŀǎƤΣ ǳȅƎǳƭŀƴƳŀǎƤ ǾŜ ȅŀȊƤƭƳŀǎƤ ŀǒŀƳŀǎƤƴŘŀ ǘǸƳ Ŝǘƛƪ 

ƪǳǊŀƭƭŀǊŀ Řƛƪƪŀǘ ŜŘƛƭƳƛǒǘƛǊΦ 
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±ŜǊƛ ¢ƻǇƭŀƳŀ !ǊŀœƭŀǊƤ 

YƤǎŀ CƻǊƳ wǳƳƛƴŀǎȅƻƴ mƭœŜƐƛ  

mƭœŜƪ ¢ǊŜȅƴƻǊ ǾŜ ŀǊƪŀŘŀǒƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ нлло ȅƤƭƤƴŘŀ ǳȊǳƴ ŦƻǊƳǳƴŘŀ ōŀȊƤ ƳŀŘŘŜƭŜǊ œƤƪŀǊǘƤƭŀǊŀƪ ŘǸȊŜƴƭŜƴƳƛǒǘƛǊΦ 

hƴ ƳŀŘŘŜŘŜƴ ƻƭǳǒŀƴ ǀƭœŜƪǘŜ ǎŀǇƭŀƴǘƤƭƤ ŘǸǒǸƴƳŜ ǾŜ ŘŜǊƛƴƭŜƳŜǎƛƴŜ ŘǸǒǸƴƳŜ ƻƭƳŀƪ ǸȊŜǊŜ ƛƪƛ ŀƭǘ ōƻȅǳǘ 

ōǳƭǳƴƳŀƪǘŀŘƤǊΦ mƭœŜƪǘŜƴ ŀƭƤƴŀƴ ǘƻǇƭŀƳ Ǉǳŀƴ ȅǸƪǎŜƭŘƛƪœŜ ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƛƴƛƴ ȅǸƪǎŜƭŘƛƐƛ ǎǀȅƭŜƴŜōƛƭƳŜƪǘŜŘƛǊΦ 

mƭœŜƪ ƎŜƭƛǒǘƛǊƳŜ œŀƭƤǒƳŀǎƤ ŜǎƴŀǎƤƴŘŀ ǘƻǇƭŀƳ ǊǳƳƛƴŀǎȅƻƴ ǀƭœŜƐƛƴŜ ŀƛǘ ƛœ ǘǳǘŀǊƭƤƭƤƪ ƪŀǘǎŀȅƤǎƤ Φур ƻƭŀǊŀƪ 

ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ mƭœŜƐƛƴ ¢ǸǊƪ ƪǸƭǘǸǊǸƴŜ ǳȅŀǊƭŀƴƳŀǎƤ ŀƳŀŎƤȅƭŀ ƎŜœŜǊƭƛƪ ǾŜ ƎǸǾŜƴƛǊƭƛƪ ŀƴŀƭƛȊƭŜǊƛ 9ǊŘǳǊ .ŀƪŜr ve 

.ǳƎŀȅ όнлмнύ ǘŀǊŀŦƤƴŘŀƴ ƭƛǎŜ ǾŜ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛ ǀǊƴŜƪƭŜƳƛƴŘŜ ȅŀǇƤƭƳƤǒǘƤǊΦ ¦ȅŀǊƭŀƳŀ œŀƭƤǒƳŀǎƤ ŜǎƴŀǎƤƴŘŀ 

ȅŀǇƤƭŀƴ ƎǸǾŜƴƛǊƭƛƪ ŀƴŀƭƛȊƭŜǊƛƴƛƴ ǎƻƴǳœƭŀǊƤƴŀ ƎǀǊŜ ŘŜ ǀƭœŜƐƛƴ ǘŀƳŀƳƤƴƤƴ /ǊƻƴōŀŎƘ ŀƭŦŀ ƛœ ǘǳǘŀǊƭƤƭƤƪ ƪŀǘǎŀȅƤǎƤ Φур 

ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ ό9ǊŘǳǊ-BaƪŜǊ ǾŜ .ǳƎŀȅΣ нлмнύΦ 9ǊŘǳǊ .ŀƪŜǊ ŘŀƴƤǒƳŀƴƭƤƐƤƴŘŀ ȅǸǊǸǘǸƭŜn bir doktora tezinde 

όhƴŀȅƭƤΣ нлмфύ ǀƭœŜƐƛƴ ƪƤǎŀ ŦƻǊƳǳƴǳƴ ǘŜƪ ŦŀƪǘǀǊƭǸ Ƙŀƭƛƴƛƴ ƪǳƭƭŀƴƤƭŘƤƐƤ ƎǀǊǸƭƳǸǒǘǸǊΦ .ǳ œŀƭƤǒƳŀŘŀ ǀƭœŜƐƛƴ 

ŘƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛƴŘŜ ōŜǒǘŜƴ ŦŀȊƭŀ ƳŀŘŘŜ ƛœŜǊŜƴ ŀƴƪŜǘƭŜǊŘŜ ƪǳƭƭŀƴƤƭŀōƛƭƛǊ ƻƭŀƴ όYƭƛƴŜΣ нлммύ ƳŀŘŘŜ 

ǇŀǊǎŜƭƭŜƳŜ ȅŀǇƤƭŀǊŀƪ ƪǳƭƭŀƴƤƭŘƤƐƤ ǾŜ ƳƻŘŜƭƛ ƛȅƛƭŜǒǘƛǊƳŜƪ ƛœƛƴ ōŀȊƤ ƳŀŘŘŜƭŜǊƛƴ Ƙŀǘŀ ƪƻǾŀǊȅŀƴǎƭŀǊƤƴƤƴ 

ƛƭƛǒƪƛƭŜƴŘƛǊƛƭŜǊŜƪ ǎŜǊōŜǎǘ ōƤǊŀƪƤƭƳƤǒǘƤǊΦ .ǳ œŀƭƤǒƳŀŘŀ Řŀ wǳƳƛƴŀǎȅƻƴ mƭœŜƐƛΩƴƛƴ ƪƤǎŀ ŦƻǊƳǳƴǳƴ ƘŜƳ ƛƪƛ ŀƭǘ ōƻȅǳǘƭǳ 

hem de ǘŜƪ ōƻȅǳǘƭǳ ȅŀǇƤǎƤ ŘƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ƛƭŜ ǎƤƴŀƴƳƤǒΣ ƛƪƛ ŀƭǘ ōƻȅǳǘƭǳ ȅŀǇƤŘŀ ōƻȅǳǘƭŀǊ ŀǊŀǎƤ 

ƪƻƭŜǊŀǎȅƻƴǳƴ œƻƪ ȅǸƪǎŜƪ ƻƭƳŀǎƤ ƴŜŘŜƴƛȅƭŜ όΦфлύΣ ƪƤǎŀ ŦƻǊƳǳƴ ǘŜƪ ŦŀƪǘǀǊƭǸ ȅŀǇƤǎƤ ǘŜǊŎƛƘ ŜŘƛƭƳƛǒǘƛǊΦ mƭœŜƐƛƴ ōǳ 

œŀƭƤǒƳŀ ƛœƛƴ ȅŀǇƤ ƎŜœŜǊƭƛƐƛ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ƛƴŎŜƭŜƳŜƪ ŀƳŀŎƤȅƭŀ ȅŀǇƤƭŀƴ ŘƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴda, 

ŦŀƪǘǀǊ ȅǸƪǸ ƪŜǎƛƳ ƴƻƪǘŀǎƤ лΣон ŀƭƤƴŀǊŀƪ ό¢ŀōŀŎƘƴƛŎƪ ǾŜ CƛŘŜƭƭΣ нллтύ ŦŀƪǘǀǊ ȅǸƪǸ ƪŜǎƛƳ ƴƻƪǘŀǎƤƴƤƴ ŀƭǘƤƴŘŀ ȅŜǊ 

ŀƭŀƴ ƛƪƛ ƳŀŘŘŜ όǊǀр ǾŜ Ǌǀтύ ǀƭœŜƪǘŜƴ œƤƪŀǊƤƭƳƤǒǘƤǊΦ 5ƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ƛǒƭŜƳƛ ǘŜƪǊŀǊƭŀƴŘƤƐƤƴŘŀ ŜƭŘŜ ŜŘƛƭŜƴ 

ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛƴƛƴ ƪŀōǳƭ ŜŘƛƭŜōƛƭƛǊ ŘǸȊŜȅŘŜ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ ώ˔н όнлύ Ґ утΣрсоΤ Ǉ ғΦллмΤ ˔н κ ŘŦ ҐпΣоуΤ 

wa{9! Ґ ΦлфΤ LCL Ґ ΦфрΤ /CL Ґ ΦфрΤ DCL Ґ ΦфсΤ !DCL Ґ ΦфнΤ {waw Ґ ΦлрϐΦ tǊƻƎǊŀƳ ǘŀǊŀŦƤƴŘŀƴ ǀƴŜǊƛƭŜƴ ƳƻŘƛŦƛƪŀǎȅƻƴ 

ǀƴŜǊƛǎƛ ŘƛƪƪŀǘŜ ŀƭƤƴŘƤƐƤƴŘŀ aŀŘŘŜ м ǾŜ сΩƴƤƴ Ƙŀǘŀ ƪƻǾŀǊȅŀƴǎƭŀǊƤ ŀǊŀǎƤƴŘŀ ƛƭƛǒƪƛ ƪǳǊǳƭƳŀǎƤƴƤƴ ǀƴŜǊƛƭŘƛƐƛ 

ƎǀǊǸƭƳǸǒǘǸǊΦ Tƪƛ ƳŀŘŘŜ ŀǊŀǎƤƴŘŀƪƛ Ƙŀǘŀ ƪƻǾŀǊȅŀƴǎƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ǎŜǊōŜǎǘ ōƤǊŀƪƤƭƳƤǒ ǾŜ ŜƭŘŜ ŜŘƛƭŜƴ ǳȅǳƳ 

ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛƴƛƴ ŘŀƘŀ ƛȅƛ ŘǸȊŜȅŘŜ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ ώ˔н όмфύ Ґ срΣнсрΤ Ǉ ғΦллмΤ ˔н κ ŘŦ ҐоΣппΤ RMSEA = .07; 

LCL Ґ ΦфсΤ /CL Ґ ΦфсΤ DCL Ґ ΦфтΤ !DCL Ґ ΦфпΤ {waw Ґ ΦлпϐΦ 9ƭŘŜ ŜŘƛƭŜƴ ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛ ǎƻƴǳŎǳƴŘŀ YƤǎŀ 

wǳƳƛƴŀǎȅƻƴ mƭœŜƐƛƴƛƴ ǘŜƪ ŦŀƪǘǀǊƭǸ ȅŀǇƤǎƤƴƤƴ ǘƻǇƭŀƴŀƴ ǾŜǊƛƭŜǊ ƛƭŜ ƎŜƴŜƭ ƻƭŀǊŀƪ ƛȅƛ ŘǸȊŜȅŘŜ ǳȅǳƳƭǳ ƻƭŘǳƐǳ 

ƎǀǊǸƭƳǸǒǘǸǊΦ 5ƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǀƭœƳŜ ŀǊŀŎƤƴŘŀ ōǳƭǳƴŀƴ ƳŀŘŘŜƭŜǊƛƴƛƴ ŦŀƪǘǀǊ ȅǸƪƭŜǊƛƴƛƴ лΣоу 

ƛƭŜ лΣуо ŀǊŀǎƤƴŘŀ ƻƭŘǳƐǳ ǾŜ ȅƻƭ ƪŀǘǎŀȅƤƭŀǊƤƴƤƴ όpғлΣллмύ ŀƴƭŀƳƭƤ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ YƤǎŀ wǳƳƛƴŀǎȅƻƴ mƭœŜƐƛƴƛƴ 

ōǳ œŀƭƤǒƳŀ ƛœƛƴ /ǊƻƴōŀŎƘ ŀƭŦŀ ƪŀǘǎŀȅƤǎƤ лΣун ƻƭǳǇ ƛœ ǘǳǘŀǊƭƤƭƤƐƤ ȅǸksektir.  
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                                       Ŝƪƛƭ мΦ YƤǎŀ wǳƳƛƴŀǎȅƻƴ mƭœŜƐƛƴƛƴ 5ƻƐǊǳƭŀȅƤŎƤ CŀƪǘǀǊ !ƴŀƭƛȊƛ 5ƛȅŀƎǊŀƳƤ 

Kabul ve Eylem Formu II 

Kabul ve Eylem formu II yedili Likert ǒŜƪƛƭŘŜ Ǉǳŀƴƭŀƴŀƴ ǾŜ ȅŜŘƛ ƳŀŘŘŜŘŜƴ ƻƭǳǒŀƴ ƪƤǎŀ ōƛǊ ǀƭœŜƪ ƻƭǳǇ нллп ȅƤƭƤƴŘŀ 

IŀȅŜǎ ǾŜ ŘƛƐŜǊƭŜǊƛ ǘŀǊŀŦƤƴŘŀƴ ƎŜƭƛǒǘƛǊƛƭƳƛǒǘƛǊΦ mƭœŜƪǘŜƴ ŀƭƤƴŀƴ ȅǸƪǎŜƪ ǇǳŀƴƭŀǊ ǇǎƛƪƻƭƻƧƛƪ ƪŀǘƤƭƤƐƤƴ ƻƭŘǳƐǳƴŀΣ ŘǸǒǸƪ 

Ǉǳŀƴƭŀ ƛǎŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ƻƭŘǳƐǳƴŀ ƛǒŀǊŜǘ ŜǘƳŜƪǘŜŘƛǊΦ Yŀōul ve Eylem Formunun (KEF-LLύ ¢ǸǊƪœŜ ŦƻǊƳǳƴǳƴ 

ƎŜœŜǊƭƛƭƛƪ ǾŜ ƎǸǾŜƴƛǊƭƛƭƛƐƛ ¸ŀǾǳȊ ǾŜ ŘƛƐŜǊƭŜǊƛ όнлмсύ ǘŀǊŀŦƤƴŘŀƴ ƪƭƛƴƛƪ ǾŜ ƪƭƛƴƛƪ ƻƭƳŀȅŀƴ ƎǊǳǇƭŀǊ ǸȊŜǊƛƴŘŜ 

ȅŀǇƤƭƳƤǒǘƤǊΦ  mƭœŜƐƛƴ ǳȅŀǊƭŀƳŀ œŀƭƤǒƳŀǎƤ ŜǎƴŀǎƤƴŘŀ ƎǸǾŜƴƛǊƭƛƐƛƴƛ ǀƭœƳŜƪ ŀƳŀŎƤȅƭŀ hesaplanan Cronbach alŦŀ ƛœ 

ǘǳǘŀǊƭƤƪ ƪŀǘǎŀȅƤǎƤƴƤƴ Φуп ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ mƭœŜƐƛƴ ōǳ œŀƭƤǒƳŀ ƛœƛƴ ȅŀǇƤ ƎŜœŜǊƭƛƐƛ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ƛƴŎŜƭŜƳŜƪ 

ŀƳŀŎƤȅƭŀ ȅŀǇƤƭŀƴ ŘƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǾŜǊƛŘŜƴ ŜƭŘŜ ŜŘƛƭŜƴ ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛƴƛƴ ƪŀōǳƭ 

edilebilir ŘǸȊŜȅŘŜ ƻƭƳŀŘƤƐƤ ƎǀǊǸƭƳǸǒ ǾŜ ǇǊƻƎǊŀƳƤƴ ƳƻŘƛŦƛƪŀǎȅƻƴ ǀƴŜǊƛƭŜǊƛ ǎƻƴǳŎǳƴŘŀ ƳŀŘŘŜ м ƛƭŜ ƳŀŘŘŜ пΩǸƴ 

ǾŜ ƳŀŘŘŜ с ƛƭŜ ƳŀŘŘŜ тΩƴƛƴ Ƙŀǘŀ ƪƻǾŀǊȅŀƴǎƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛƭŜǊ ǎŜǊōŜǎǘ ōƤǊŀƪƤƭŀǊŀƪ ŀƴŀƭƛȊ ȅŜƴƛƭŜƴƳƛǒǘƛǊΦ 9ƭŘŜ 

ŜŘƛƭŜƴ ŘŜƐŜǊƭŜǊ ǎƻƴǳŎǳƴŘŀ ǾŜǊƛ ƛƭŜ ƳƻŘŜƭƛƴ ƪŀōǳƭ ŜŘƛƭŜōƛƭƛǊ ŘǸȊŜȅŘŜ ǳȅǳƳƭǳ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ ώ˔н όмнύ Ґ 

ппΣтмпΤ ǇғΦллмΤ ˔н κ ŘŦ ҐоΣтоΤ wa{9! Ґ ΦлтΤ LCL Ґ ΦфтΤ /CL Ґ ΦфтΤ DCL Ґ ΦфтΤ !DCL Ґ ΦфпΤ {waw Ґ ΦлоϐΦ 5ƻƐǊǳƭŀȅƤŎƤ 

ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǀƭœƳŜ ŀǊŀŎƤƴŘŀ ōǳƭǳƴŀƴ ƳŀŘŘŜƭŜǊƛƴƛƴ ŦŀƪǘǀǊ ȅǸƪƭŜǊƛƴƛƴ лΣрр ƛƭŜ лΣту ŀǊŀǎƤƴŘŀ ƻƭŘǳƐǳ 

ǾŜ ȅƻƭ ƪŀǘǎŀȅƤƭŀǊƤƴƤƴ όpғлΣллмύ ŀƴƭŀƳƭƤ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ mƭœŜƐƛƴ ōǳ œŀƭƤǒƳŀ ƛœƛƴ /ǊƻƴōŀŎƘ ŀƭŦŀ ƪŀǘǎŀȅƤǎƤ лΣур 

ƻƭǳǇ ƛœ ǘǳǘŀǊƭƤƭƤƐƤƴ ȅǸƪǎŜƪǘƛǊΦ Yŀōǳƭ ǾŜ 9ȅƭŜƳ CƻǊƳǳ LLΨƴƛƴ ƛœŜǊƛƐƛƴŜ ōŀƪƤƭŘƤƐƤƴŘŀ ƎŜƴŜƭ ƻƭŀǊŀƪ ŘŜƴŜȅƛƳǎŜƭ 

ƪŀœƤƴƳŀȅƤ ǀƭœǘǸƐǸ ǾŜ ŜƭŘŜ ŜŘƛƭŜƴ ǇǳŀƴƭŀǊƤƴ ǘŜǊǎƛƴŜ œŜǾǊƛƭŘƛƐƛƴŘŜ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸ ȅŀƴǎƤǘǘƤƐƤ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ 

¸ǸƪǎŜƪ ǇǳŀƴƭŀǊ ŘŀƘŀ ŦŀȊƭŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ .ǳ œŀƭƤǒƳŀŘŀ Řŀ ǀƭœŜƪǘŜƴ ŜƭŘŜ ŜŘƛƭŜƴ ǇǳŀƴƭŀǊΣ 
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ȅŀǇƤƭŀƴ ōŀǒƪŀ ōƛǊ œŀƭƤǒƳŀ Řŀ ǀǊƴŜƪ ŀƭƤƴŀǊŀƪ όaŎ/ǊŀŎƪen, 2014) psikolojik kŀōǳƭǸƴ ōƛǊ ȅŀƴǎƤƳŀǎƤ ǒŜƪƭƛƴŘŜ 

ŘŜƐŜǊƭŜƴŘƛǊƛƭƳƛǒǘƛǊΦ 

                  

 Ŝƪƛƭ нΦ Kabul Eylem Formu II 5ƻƐǊǳƭŀȅƤŎƤ CŀƪǘǀǊ !ƴŀƭƛȊƛ 5ƛȅŀƎǊŀƳƤ 

 

5ǊŜȄŜƭ !ȅǊƤǒƳŀ mƭœŜƐƛ 

YƛǒƛƭŜǊƛƴ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ ŘǳȅƎǳ ǾŜ ŘǸǒǸƴŎŜƭŜǊŘŜƴ ǳȊŀƪƭŀǒŀōƛƭƳŜ ŘǸȊŜȅƭŜǊƛƴƛ ǀƭœƳŜƪ ŀƳŀŎƤȅƭŀ CƻǊƳŀƴ ǾŜ ŘƛƐŜǊƭŜǊƛ 

ǘŀǊŀŦƤƴŘŀƴ нлмн ȅƤƭƤƴŘŀ ƎŜƭƛǒǘƛǊƛƭŜƴ ǀƭœŜƪ ǘŜƪ ōƻȅǳǘƭǳŘǳǊΦ 5ǀǊǘƭǸ [ƛƪŜǊǘ ǒŜƪƛƭŘŜ Ǉǳŀƴƭŀƴŀƴ ǀƭœŜƪǘŜ ƘŜǊƘŀƴƎƛ ōƛǊ 

ǘŜǊǎ ƳŀŘŘŜ ƻƭƳŀƳŀƪƭŀ ōƛǊƭƛƪǘŜΣ ǀƭœŜƪǘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ŀǊǘǘƤƪœŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ Řŀ ŀǊǘǘƤƐƤ 

ǎǀȅƭŜƴŜōƛƭƳŜƪǘŜŘƛǊΦ mƭœŜƐƛƴ /ǊƻƴōŀŎƘ ŀƭŦŀ ƎǸǾŜƴƛǊƭƛƪ ƪŀǘǎŀȅƤǎƤ Φуо ƻƭŀǊŀƪ ōǳƭǳƴƳǳǒǘǳǊΦ ¢ǸǊƪœŜΩȅŜ !ȅŘƤƴ ǾŜ ¸ŜǊƛƴ 

DǸƴŜǊƛ όнлмуύ ǘŀǊŀŦƤƴŘŀƴ ǳȅŀǊƭŀƴƳƤǒǘƤǊΦ ¦ȅŀǊƭŀƳŀ œŀƭƤǒƳŀǎƤƴŘŀ /ǊƻƴōŀŎƘ ŀƭŦŀǎƤ Φту ƻƭŀǊŀƪ ōǳƭǳƴƳǳǒǘǳǊΦ mƭœŜƐƛƴ 

ǳȅŀǊƭŀƳŀ œŀƭƤǒƳŀǎƤƴŘŀ ƳŀŘŘŜ м ǾŜ ƳŀŘŘŜ нΩƴƛƴ ǎǘŀƴŘŀǊŘƛȊŜ ŜŘƛƭƳƛǒ ȅƻƭ ƪŀǘǎŀȅƤƭŀǊƤƴƤƴ ŘŜƐŜǊƭŜǊƛƴƛƴ ΦонΩƴƛƴ 

ŀƭǘƤƴŘŀ ƻƭƳŀǎƤƴŀ ǊŀƐƳŜƴ œƤƪŀǊƤƭƳŀŘƤƐƤ ƎǀǊǸƭƳǸǒ Ŧŀƪŀǘ ōǳ œŀƭƤǒƳŀŘŀ Řŀ ȅƻƭ ƪŀǘǎŀȅƤǎƤƴƤƴ ŘǸǒǸƪ ƻƭŘǳƐǳ ƎǀǊǸƭŜƴ ōǳ 

iki madde kesƛƳ ƴƻƪǘŀǎƤƴƤƴ Φон ƻƭŀǊŀƪ ōŜƭƛǊƭŜƴƳŜǎƛ ŘƻƭŀȅƤǎƤȅƭŀ œƤƪŀǊƤƭƳƤǒǘƤǊΦ mƭœŜƐƛƴ ōǳ œŀƭƤǒƳŀ ƛœƛƴ ȅŀǇƤ ƎŜœŜǊƭƛƐƛ 

ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ƛƴŎŜƭŜƳŜƪ ŀƳŀŎƤȅƭŀ ȅŀǇƤƭŀƴ ŘƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǾŜǊƛŘŜƴ ŜƭŘŜ ŜŘƛƭŜƴ ǳȅǳƳ ƛȅƛƭƛƐƛ 

ŘŜƐŜǊƭŜǊƛƴƛƴ ƳƻŘŜƭ ƛƭŜ ƛȅƛ ŘǸȊŜȅŘŜ ǳȅǳƳƭǳ ƎǀǊǸƭƳǸǒǘǸǊ ώ˔н όнлύ Ґ унΣллфΤ ǇғΦллмΤ ˔н κ ŘŦ ҐпΣмлΣ wa{9! Ґ ΦлуΤ LCL 

Ґ ΦфрΤ /CL Ґ ΦфрΤ DCL Ґ ΦфрΤ !DCL Ґ ΦфнΤ {waw Ґ ΦлрϐΦ 5ƻƐǊǳƭŀȅƤŎƤ ŦŀƪǘǀǊ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǀƭœƳŜ ŀǊŀŎƤƴŘŀ ōǳƭǳƴŀƴ 

ƳŀŘŘŜƭŜǊƛƴƛƴ ŦŀƪǘǀǊ ȅǸƪƭŜǊƛƴƛƴ лΣоп ƛƭŜ лΣту ŀǊŀǎƤƴŘŀ ƻƭŘǳƐǳ ǾŜ ȅƻƭ ƪŀǘǎŀȅƤƭŀǊƤƴƤƴ όpғлΣллмύ ŀƴƭŀƳƭƤ ƻƭŘǳƐǳ 

ƎǀǊǸƭƳǸǒǘǸǊΦ 5ǊŜȄŜƭ !ȅǊƤǒƳŀ mƭœŜƐƛƴƛƴ ōǳ œŀƭƤǒƳŀ ƛœƛƴ /ǊƻƴōŀŎƘ !ƭŦŀ ƪŀǘǎŀȅƤǎƤ лΣуо ƻƭǳǇ ƛœ ǘǳǘŀǊƭƤƭƤƐƤƴ ȅǸƪǎŜƪǘƛǊΦ 



IJOEEC  (International Journal of Eurasian Education and Culture)        Vol: 7,  Issue: 18      2022   

 1613 
 

 

 

 

                                

 Ŝƪƛƭ оΦ 5ǊŜȄŜƭ !ȅǊƤǒƳŀ mƭœŜƐƛƴƛƴ 5ƻƐǊǳƭŀȅƤŎƤ CŀƪǘǀǊ !ƴŀƭƛȊƛ 5ƛȅŀƎǊŀƳƤ 

Verilerin Analizi 

±ŜǊƛƭŜǊƛƴ ǇŀǊŀƳŜǘǊƛƪ ǘŜǎǘƭŜǊ ƛœƛƴ ǳȅƎǳƴƭǳƐǳƴǳ ƛƴŎŜƭŜƳŜƪ ŀƳŀŎƤȅƭŀ ōŀǎƤƪƭƤƪΣ œŀǊǇƤƪƭƤƪΣ ½ ǇǳŀƴƤΣ aŀƘŀƭŀƴobis ǳœ 

ŘŜƐŜǊ ŀƴŀƭƛȊƭŜǊƛ ȅŀǇƤƭƳƤǒ ǾŜ он ŀŘŜǘ ǾŜǊƛ ƪŀǇǎŀƳ ŘƤǒƤ ōƤǊŀƪƤƭƳƤǒǘƤǊΦ 4ŀǊǇƤƪƭƤƪ ŘŜƐŜǊƭŜǊƛƴƛƴ Σлр ƛƭŜ Σнф ŀǊŀǎƤƴŘŀ 

ƻƭŘǳƐǳΣ ōŀǎƤƪƭƤƪ ŘŜƐŜǊƭŜǊƛƴƛƴ ƛǎŜ -,57 ile -Σуп ŀǊŀǎƤƴŘŀ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ 4ŀǊǇƤƪƭƤƪ ǾŜ ōŀǎƤƪƭƤƪ ŘŜƐŜǊƭŜǊƛƴƛƴ -2 ile 

Ҍн ŀǊŀǎƤƴŘŀ ƻƭŘǳƐǳ ƎǀǊǸƭŘǸƐǸƴŘŜƴΣ ŘŀƐƤƭƤƳƤƴ ƴƻǊƳŀƭ ŘŀƐƤƭƤƳ ƎǀǎǘŜǊŘƛƐƛ ǾŀǊǎŀȅƤƭƳƤǒǘƤǊ όDŜƻǊƎŜ ǾŜ aŀƭƭŜǊȅΣ 

нлмлύΦ ¸ŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ ƳƻŘŜƭƛ ƛƭŜ ŀƴŀƭƛȊ ȅŀǇŀōƛƭƳŜƪ ƛœƛƴ ƴƻǊƳŀƭƭƛƪ ǒŀǊǘƤƴƤƴ ǎŀƐƭŀƴƳŀǎƤΣ ŘŜƐƛǒƪŜƴƭŜǊ ŀǊŀǎƤƴŘŀ œƻƪƭǳ 

bŀƐƭŀƴǘƤ ǇǊƻōƭŜƳƛƴƛƴ ƻƭƳŀƳŀǎƤ ǾŜ œƻƪƭǳ ƴƻǊƳŀƭƛƪ ǾŀǊǎŀȅƤƳƤƴƤƴ ƪŀǊǒƤƭŀƴƳŀǎƤ ƎŜǊŜƪƳŜƪǘŜŘƛǊ όYƭƛƴŜΣ нлмрύΦ 4ƻƪƭǳ 

ōŀƐƭŀƴǘƤ ǇǊƻōƭŜƳƛƴƛƴ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ƛƴŎŜƭŜƳŜƪ ƛœƛƴ ƳƻŘŜƭŘŜƪƛ ŘŜƐƛǒƪŜƴƭŜǊƛƴ ǾŀǊȅŀƴǎ ŀǊǘƤǒ ŦŀƪǘǀǊƭŜǊƛ ό±LCύ ǾŜ 

ǘƻƭŜǊŀƴǎ ŘŜƐŜǊƭŜǊƛ ό¢±ύ ƛƴŎŜƭŜƴŘƛƐƛƴŘŜΣ ±LCҗ мл ǾŜ ¢±Җ лΣмл ƻƭƳŀǎƤ ƘŀƭƛƴŘŜ œƻƪƭǳ ōŀƐƭŀƴǘƤ ǇǊƻbleminden 

ōŀƘǎŜŘƛƭƳŜƪǘŜ ƻƭǳǇ ό4ƻƪƭǳƪ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмлύΣ ōǳ ƳƻŘŜƭŘŜ ȅŜǊ ŀƭŀƴ ŘŜƐƛǒƪŜƴƭŜǊƛƴ ±LC ŘŜƐŜǊƭŜǊƛ мΣмф ¢± 

ŘŜƐŜǊƭŜǊƛ ƛǎŜ лΣуп ƻƭŘǳƐǳ ǾŜ œƻƪƭǳ ōŀƐƭŀƴǘƤ ǎƻǊǳƴǳƴǳƴ ƻƭƳŀŘƤƐƤ ƎǀǊǸƭƳǸǒǘǸǊΦ 4ƻƪ ŘŜƐƛǒƪŜƴƭƛ ƴƻǊƳŀƭ ŘŀƐƤƭƤƳƤƴ 

ƻƭƳŀǎƤ ƛœƛƴ aŀǊŘƛŀΩƴƤƴ œƻƪ ŘŜƐƛǒƪŜƴƭƛ ǎǘŀƴŘŀǊŘƛȊŜ ōŀǎƤƪƭƤƪ ƪŀǘǎŀȅƤǎƤƴƤƴ уΩŘŜƴ ƪǸœǸƪ ƻƭƳŀǎƤ ƎŜǊŜƪƳŜƪǘŜ ƻƭǳǇ 

όYƭƛƴŜΣ нлммύ ōǳ ŀǊŀǒǘƤǊƳŀŘŀ ǎǘŀƴŘŀǊŘƛȊŜ ōŀǎƤƪƭƤƪ ŘŜƐŜǊƛ -оΣрп ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊ ǾŜ œƻƪƭǳ ƴƻǊƳŀƭƭƛƪ 

ǾŀǊǎŀȅƤƳƤƴƤƴ ƪŀǊǒƤƭŀƴŘƤƐƤ ƎǀǊǸƭƳǸǒǘǸǊΦ !ƴŀƭƛȊƭŜǊŜ ōŀǒƭŀƳŀŘŀƴ ǀƴŎŜ ǀƭœƳŜ ƳƻŘŜƭƛƴin test edilmesi ve teorik alt 

ȅŀǇƤƴƤƴ ŘƻƐǊǳƭŀƴƤǇ ŘƻƐǊǳƭŀƴƳŀŘƤƐƤƴƤ ƛƴŎŜƭŜƳŜƪ ǀƴŜƳƭƛŘƛǊΦ 5ƻƐǊǳƭŀƴŀƴ ǘŜƻǊƛƪ ŀƭǘ ȅŀǇƤŘŀƴ ȅƻƭŀ œƤƪŀǊŀƪ ƪǳǊŀƳǎŀƭ 

ƳƻŘŜƭ ǘŜǎǘ ŜŘƛƭŜŎŜƪΣ ŘŜƐƛǒƪŜƴƭŜǊ ŀǊŀǎƤƴŘŀƪƛ ƴŜŘŜƴ ǎƻƴǳœ ƛƭƛǒƪƛƭŜǊƛ ƻƭǳǒǘǳǊǳƭŀƴ ȅƻƭƭŀǊ ŀǊŀŎƤƭƤƐƤȅƭŀ ƻǊǘŀȅŀ œƤƪŀǊƤƭŀŎŀk 

ǾŜ ōǳ ȅƻƭƭŀǊƤƴ ŀƴƭŀƳƭƤƭƤƐƤ ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛ ƛƭŜ ƛƴŎŜƭŜƴŜŎŜƪǘƛǊ όYƭƛƴŜΣ нлмрύΦ 4ŀƭƤǒƳŀŘŀ ǳȅǳƳ ƛȅƛƭƛƐƛ ƛƴŘŜƪǎƭŜǊƛ 
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olarak ki-ƪŀǊŜ ό˔нύ ǾŜ ǎŜǊōŜǎǘƭƛƪ ŘŜǊŜŎŜǎƛƴƛƴ ƻǊŀƴƤ ƛƭŜ DCLΣ /CLΣ !DCLΣ LCLΣ {waw ǾŜ wa{9! ŘŜƐŜǊƭŜǊƛ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ 

Ruminasyonun psikolƻƧƛƪ ŜǎƴŜƪƭƛƪ όƪŀōǳƭύ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ōŜƭƛǊƭŜƳŜƪ 

ƛœƛƴ .ŀǊƻƴ ǾŜ YŜƴƴȅ όмфусύΩƴƛƴ ǀƴŜǊƛƭŜǊƛ ŘƛƪƪŀǘŜ ŀƭƤƴƳƤǒǘƤǊΦ .ǳ ȅŀƪƭŀǒƤƳŀ ƎǀǊŜ ŀǊŀŎƤƭƤƪ ŜǘƪƛǎƛƴŘŜƴ ōŀƘǎŜŘebilmek 

ƛœƛƴ ǎŀƐƭŀƴƳŀǎƤ ƎŜǊŜƪŜƴ ƪƻǒǳƭƭŀǊŀ ōŀƪƤƭŘƤƐƤƴŘŀΣ ōŀƐƤƳǎƤȊ ŘŜƐƛǒƪŜƴƛƴ ŀǊŀŎƤ ŘŜƐƛǒƪŜƴ ǸȊŜǊƛƴŘŜ ǾŜ ōŀƐƤƳƭƤ ŘŜƐƛǒƪŜƴ 

ǸȊŜǊƛƴŘŜ Ŝǘƪƛǎƛ ƻƭƳŀƭƤŘƤǊΦ !ǊŀŎƤ ŘŜƐƛǒƪŜƴ ŀƴŀƭƛȊŜ ŜƪƭŜƴŘƛƐƛƴŘŜΣ ōŀƐƤƳǎƤȊ ŘŜƐƛǒƪŜƴƭŜ ōŀƐƤƳƭƤ ŘŜƐƛǒƪŜƴ ŀǊŀǎƤƴŘŀ 

ŀƴƭŀƳƭƤ ƻƭƳŀȅŀƴ ōƛǊ ƛƭƛǒƪƛ ƎǀǊǸƭǸǊǎŜ ǘŀƳ ŀǊŀŎƤƭƤƪǘŀƴΣ ōŀƐƤƳǎƤȊ ŘŜƐƛǒƪŜƴ ƛƭŜ ōŀƐƤƳƭƤ ŘŜƐƛǒƪŜƴ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ 

ŀȊŀƭƳŀŘŀ ƎǀǊǸƭǸǊǎŜ ŘŜ ƪƤǎƳƛ ŀǊŀŎƤƭƤƪǘŀƴ ōŀƘǎŜŘƛƭŜōƛƭƳŜƪǘŜŘƛǊ όaŎYƛƴƴƻƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нллтύΦ !ȅǊƤŎŀ ōƛƭƛǒǎŜƭ 

ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤƭƤƪ Ŝǘƪƛǎƛƴƛƴ ŀƴƭŀƳƭƤ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴƤ ōŜƭƛǊƭŜƳŜƪ ŀƳŀŎƤȅƭŀ IŀȅŜǎΩƛƴ ǀƴŜǊŘƛƐƛ .ƻƻǘǎǘǊŀǇǇƛƴƎ 

ȅǀƴǘŜƳƛ ƪǳƭƭŀƴƤƭƳƤǒǘƤǊΦ .ǳ ȅǀƴǘŜƳ ƛƭŜ ŘƻƐǊǳŘŀƴ ǾŜ ŘƻƭŀȅƭƤ ŜǘƪƛƭŜǊƛƴ ŀƴƭŀƳƭƤƭƤƐƤ ǘŜǎǘ ŜŘƛƭƳŜƪǘŜŘƛǊ όInoue ve 

ŘƛƐŜǊƭŜǊƛΣ нлмтΤ aŀŎYƛƴƴƻƴΣ нллуΤ tǊŜŀŎƘŜǊ ǾŜ IŀȅŜǎΣ нллуύΦ !ǊŀǒǘƤǊƳŀŘŀ ƴ ǎŀȅƤǎƤ рллл ƻƭŀǊŀƪ ōŜƭƛǊƭŜƴƳƛǒ ǾŜ 

ȅŜƴƛŘŜƴ ǀǊƴŜƪƭŜƳŜ ȅŀǇƤƭŀǊŀƪ ōƻƻǘǎǘǊŀǇ ƪŀǘǎŀȅƤǎƤ ǾŜ ƎǸǾŜƴ ŀǊŀƭƤƪƭŀǊƤ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ aƻŘŜƭŘŜƪƛ ŜǘƪƛƭŜǊƛƴ 

ŀƴƭŀƳƭƤƭƤƐƤƴŀ ƪŀǊŀǊ ǾŜǊŜōƛƭƳŜƪ ƛœƛƴ ōƻƻǘǎǘǊŀǇ ƪŀǘǎŀȅƤǎƤƴƤƴ ƎǸǾŜƴ ŀǊŀƭƤƪƭŀǊƤƴƤƴ ŀƭǘ ǾŜ Ǹǎǘ ǎƤƴƤǊƭŀǊƤƴƤƴ ǎƤŦƤǊƤ 

ƪŀǇǎŀƳŀƳŀǎƤ ƎŜǊŜƪƳŜƪǘŜŘƛǊ όIŀȅŜǎΣ нлмоύΦ !ƴŀƛȊƭŜǊƛƴ ȅŀǇƤƭƳŀǎƤƴŘŀ !ah{ нпΦл ǇǊƻƎǊŀƳƤƴŘŀƴ ȅŀǊŀǊƭŀƴƤƭƳƤǒǘƤǊΦ  

BULGULAR 

!ǊŀǒǘƤǊƳŀƴƤƴ ŀƭǘ ŀƳŀœƭŀǊƤƴŘŀƴ ōƛǊƛƴƛ ƻƭǳǒǘǳǊŀƴ ǊǳƳƛƴŀǎȅƻƴΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ŀǊŀǎƤƴŘŀƪƛ 

ƛƭƛǒƪƛƭŜǊƛ ƛƴŎŜƭŜƳŜƪ ŀƳŀŎƤȅƭŀ ȅŀǇƤƭŀƴ ƪƻǊŜƭŀǎȅƻƴ ŀƴŀƭƛȊƛ ǎƻƴǳœƭŀǊƤ ǾŜ ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŀ ŀƛǘ ōŜǘƛƳǎŜƭ ƛǎǘŀǘƛǎǘƛƪƭŜǊ 

¢ŀōƭƻ мΩŘŜ ǎǳƴǳƭƳǳǒǘǳǊΦ 

Tablo 1. mƭœŜƪ tǳŀƴƭŀǊƤƴŀ !ƛǘ .ŜǘƛƳǎŜƭ 5ŜƐŜǊƭŜǊ ǾŜ tŜŀǊǎƻƴ YƻǊŜƭŀǎȅƻƴ !ƴŀƭƛȊƛ {ƻƴǳœƭŀǊƤ 

  5ŜƐƛǒƪŜƴƭŜǊ N Min. Maks. Ort Ss 1. 2. 3. 

1. Ruminasyon 470 11 37 22,9 ,26 1,00    

2. Psikolojik Esneklik (kabul) 470 7 41 5,6 ,38 ,57**  1,00   

3. .ƛƭƛǒǎŜƭ !ȅǊƤǒƳŀ 470 7 45 27,8 ,36 -,33**  -,40**  1,00  

** p<0,01; N=277 

¢ŀōƭƻ мΩŘŜ ǎǳƴǳƭŀƴ ǾŜ ŀƴŀƭƛȊ ǎƻƴǳŎǳƴŘŀ ŀƴƭŀƳƭƤ ƻƭŀƴ ƛƭƛǒƪƛƭŜǊŜ ōŀƪƤƭŘƤƐƤƴŘŀΣ ǊǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ƛƭŜ ǇǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ όr=,57; p<лΣлмύ ƻǊǘŀ ŘǸȊŜȅŘŜ ǇƻȊƛǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ 

tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛ ǀƭœƳŜƪ ŀƳŀŎƤȅƭŀ ƪǳƭƭŀƴƤƭŀƴ ǀƭœŜƐƛƴ ƎŜƴŜƭ ƻƭŀǊŀƪ ŘŜƴŜȅƛƳǎŜƭ ƪŀœƤƴƳŀȅƤ ǀƭœǘǸƐǸ ǾŜ ŜƭŘŜ ŜŘƛƭŜƴ 

ǇǳŀƴƭŀǊƤƴ ǘŜǊǎƛƴŜ œŜǾǊƛƭŘƛƐƛƴŘŜ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸ ȅŀƴǎƤǘǘƤƐƤ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ !ƭƤƴŀƴ ȅǸƪǎŜƪ Ǉǳŀƴƭŀr daha fazla 

ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ .ǳ œŀƭƤǒƳŀŘŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ƪŀōǳƭǸƴ ōƛǊ 

ȅŀƴǎƤƳŀǎƤ ǒŜƪƭƛƴŘŜ ŘŜƐŜǊƭŜƴŘƛǊƛƭƳƛǒǘƛǊΦ .ǳ Řŀ ǊǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤƴƤ 

ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ wǳƳƛƴŀǎȅƻƴ ƛƭŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ όr=-,33; p<лΣлмύ ƻǊǘŀ ŘǸȊŜȅŘŜ 

ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ƛƭŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ 

ƛƭƛǒƪƛ ƛǎŜ όr=-,40; p<лΣлмύ ƻǊǘŀ ŘǸȊŜȅŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ .ǳ Řŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǇǳŀƴƭŀǊƤ 

ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀǊǘǘƤƐƤƴƤ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ  

!ǊŘƤƴŘŀƴ ŀǊŀǒǘƤǊƳŀƴƤƴ ƛƪƛƴŎƛ ŀƭǘ ŀƳŀŎƤ ƻƭŀƴ ŀǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛƴŜ ƎŜœƛƭƳƛǒ ǾŜ ǀƴŎŜǎƛƴŘŜ ŘŜ ŀǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛ ȅŀǇŀōƛƭƳek 

ƛœƛƴ ƎŜǊŜƪƭƛ ƪƻǒǳƭƭŀǊƤƴ ǎŀƐƭŀƴƤǇ ǎŀƐƭŀƴƳŀŘƤƐƤ ƛƴŎŜƭŜƴƳƛǒǘƛǊΦ !ǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛ ȅŀǇŀōƛƭƳŜƪ ŀƳŀŎƤȅƭŀ ƎŜǊŜƪƭƛ ƻƭŀƴ ǘǸƳ 
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ǒŀǊǘƭŀǊƤƴ ǎŀƐƭŀƴŘƤƐƤ ƎǀǊǸƭŘǸƪǘŜƴ ǎƻƴǊŀ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ ŘƻƐǊǳŘŀƴ 

Ŝǘƪƛǎƛƴƛ ƛƴŎŜƭŜȅŜōƛƭƳŜƪ ƛœƛƴ ƻƭǳǒǘǳǊǳƭŀƴ ȅŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ ƳƻŘŜƭƛ ǎƻƴǳŎǳ  Ŝƪƛƭ пΩǘŜ ǎǳƴǳƭƳǳǒǘǳǊΦ  

 

 

 Ŝƪƛƭ пΦ wǳƳƛƴŀǎȅƻƴǳƴ tǎƛƪƻƭƻƧƛƪ 9ǎƴŜƪƭƛƪ «ȊŜǊƛƴŘŜƪƛ 5ƻƐǊǳŘŀƴ 9ǘƪƛǎƛ 

 Ŝƪƛƭ пΩǘŜ ǎǳƴǳƭŀƴ ƳƻŘŜƭŜ ŀƛǘ ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛ ŘŜ ¢ŀōƭƻ нΩŘŜ ƎǀǎǘŜǊƛƭƳƛǒǘƛǊΦ 

Tablo 2. Ruminasyonun Psikolojik Esneklik «ȊŜǊƛƴŘŜƪƛ 5ƻƐǊǳŘŀƴ 9ǘƪƛǎƛƴƛ ¢Ŝǎǘ 9ǘƳŜƪ ƛœƛƴ DŜƭƛǒǘƛǊƛƭŜƴ aƻŘŜƭƛƴ 

¦ȅǳƳ 5ŜƐŜǊƭŜǊƛ 

mƭœǸǘ Tȅƛ ¦ȅǳƳ 
Kabul  

Edilebilir  
Uyum 

Hesaplanan 
5ŜƐŜǊƭŜǊ Kaynaklar 

( 2̝/sd) Җ о Җ п-5 3,62 Byrne, 1989 

RMSEA Җ 0,05 0,06-0,08 0,07 
Browne ve Cudeck, 1993; Hu ve Bentler, 1998 

SRMR Җ лΣлр 0,06-0,08 0,06 

CFI җ лΣфр 0,90-0,94 0,92 McDonald ve Marsh, 1990 

IFI җ лΣфр 0,90-0,94 0,92 Bollen, 1989 

GFI җ лΣфл 0,89-0,85 0,92 Tanaka ve Huba, 1985;  
WǀǊŜǎƪƻƎ ǾŜ {ǀǊōƻƳΣ мффо AGFI җ лΣфл 0,89-0,80 0,89 

 

¢ŀōƭƻ н ƛƴŎŜƭŜƴŘƛƐƛƴde, wǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ǸȊŜǊƛƴŘŜƪƛ ŘƻƐǊǳŘŀƴ 

Ŝǘƪƛǎƛƴƛƴ ƛƴŎŜƭŜƴŘƛƐƛ  Ŝƪƛƭ пΩǘŜƪƛ ƳƻŘŜƭƛƴ ŜƭŘŜ ŜŘƛƭŜƴ ǾŜǊƛƭŜǊƭŜ ƪŀōǳƭ ŜŘƛƭŜōƛƭƛǊ ŘǸȊŜȅŘŜ ǳȅǳƳƭǳ ƻƭŘǳƐǳ 

ƎǀǊǸƭƳŜƪǘŜŘƛǊ ώ˔н όусύ Ґ омлΣуфнΣ ǇғлΦллмΣ ˔н κ ŘŦ ҐоΣснΣ wa{9! Ґ Φлт, IFI = .92, CFI = .92, GFI = .92, AGFI = .89, 

SRMR = .06].  Ruminasyonun psikolojiƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ( =̡ ,61; t=6,888; pғлΣллмύ ǸȊŜǊƛƴŘŜ ǇƻȊƛǘƛŦ ȅǀƴƭǸ 
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ōƛǊ Ŝǘƪƛǎƛ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤ 

ōƛƭƛƴƳŜƪǘŜŘƛǊΦ .ǳ Řŀ ǊǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤƴƤ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ tǎƛƪƻƭƻƧƛƪ 

esneklik ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ ҈оуΩƛ ǊǳƳƛƴŀǎȅƻƴ ǘŀǊŀŦƤƴŘŀƴ ŀœƤƪƭŀƴƳƤǒǘƤǊΦ 9ƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊ ŀǊŀŎƤƭƤƪ 

etkisinin test edilebilmeǎƛ ƛœƛƴ ōƛǊƛƴŎƛ ƪƻǒǳƭǳƴ ǎŀƐƭŀƴŘƤƐƤƴƤ ƛǒŀǊŜǘ ŜǘƳƛǒǘƛǊΦ  

 

 

 Ŝƪƛƭ рΦ Ruminasyon ǾŜ tǎƛƪƻƭƻƧƛƪ 9ǎƴŜƪƭƛƪ !ǊŀǎƤƴŘŀƪƛ TƭƛǒƪƛŘŜ .ƛƭƛǒǎŜƭ !ȅǊƤǒƳŀƴƤƴ !ǊŀŎƤƭƤƪ 9ǘƪƛǎƛ 

wǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ Ŝǘƪƛǎƛƴƛƴ 

ƛƴŎŜƭŜƴŘƛƐƛ  Ŝƪƛƭ рΩǘŜƪƛ ƳƻŘŜƭŜ ŀƛǘ ǳȅǳƳ ƛȅƛƭƛƐƛ ŘŜƐŜǊƭŜǊƛ ¢ŀōƭƻ оΩǘŜ ǎǳƴǳƭƳŀƪǘŀŘƤǊΦ 

Tablo 3. wǳƳƛƴŀǎȅƻƴ ǾŜ tǎƛƪƻƭƻƧƛƪ 9ǎƴŜƪƭƛƪ !ǊŀǎƤƴŘŀƪƛ TƭƛǒƪƛŘŜ .ƛƭƛǒǎŜƭ !ȅǊƤǒƳŀƴƤƴ !ǊŀŎƤƭƤƪ 9ǘƪƛǎƛƴƛ ¢Ŝǎǘ 9ǘƳŜƪ ƛœƛƴ 

DŜƭƛǒǘƛǊƛƭŜƴ aƻŘŜƭƛƴ ¦ȅǳƳ 5ŜƐŜǊƭŜǊƛ 

mƭœǸǘ Tȅƛ ¦ȅǳƳ 
Kabul Edilebilir  

Uyum IŜǎŀǇƭŀƴŀƴ 5ŜƐŜǊƭŜǊ 

( 2̝/sd) Җ о Җ 4-5 2,59 

RMSEA Җ лΣлр 0,06-0,08 0,06 

SRMR Җ лΣлр 0,06-0,08 0,06 

CFI җ лΣфр 0,90-0,94 0,91 

IFI җ лΣфр 0,90-0,94 0,91 

GFI җ лΣфл 0,89-0,85 0,91 

AGFI җ лΣфл 0,89-0,80 0,88 
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Tablƻ оΩŜ ōŀƪƤƭŘƤƐƤƴŘŀΣ ruminasyon ƛƭŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ 

ŀǊŀŎƤƭƤƪ Ŝǘƪƛǎƛƴƛƴ ƛƴŎŜƭŜƴŘƛƐƛ  Ŝƪƛƭ рΩǘŜƪƛ ƳƻŘŜƭƛƴ ŜƭŘŜ ŜŘƛƭŜƴ ǾŜǊƛƭŜǊƭŜ ƛȅƛ ŘǸȊŜȅŘŜ ǳȅǳƳƭǳ ƻƭŘǳƐǳ ƎǀǊǸƭƳŜƪǘŜŘƛǊ 

ώ˔н όрнύ Ґ ртфΣтосΣ ǇғлΦллмΣ ˔н / df =2,59, RMSEA = .06, IFI = .91, CFI = .91, GFI = .90, AGFI = .88, SRMR = .06]. 

wǳƳƛƴŀǎȅƻƴǳƴ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǸȊŜǊƛƴŘŜƪƛ ŘƻƐǊǳŘŀƴ Ŝǘƪƛǎƛƴƛƴ ŘŜ ƛǎǘŀǘƛǎǘƛƪǎŜƭ ƻƭŀǊŀƪ ŀƴƭŀƳƭƤ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ 

( =̡-,39; t=-4,486; pғлΣллмύΦ 9ƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳŎŀ ōŀƪƤƭŘƤƐƤƴŘŀΣ ŀǊŀŎƤƭƤƪ ǘŜǎǘƛ ƛœƛƴ ōŜƭƛǊǘƛƭŜƴ ƛƪƛƴŎƛ ƪƻǒǳƭǳƴ Řŀ 

ǎŀƐƭŀƴŘƤƐƤƴƤ ƛŦŀŘŜ ŜǘƳŜƪǘŜŘƛǊΦ !ƴŀƭƛȊŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ŘŜƐƛǒƪŜƴƛ ŘŀƘƛƭ ŜŘƛƭŘƛƐƛƴŘŜ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ ŜǘƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƪƤǎƳƛ ŀǊŀŎƤƭƤƪ ǎŀƐƭŀƳŀƪǘŀŘƤǊ ό=̡,49; t=5,770; 

p<0,001). Ruminasyon ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ƪŀōǳƭǸ ǘŜƳǎƛƭ ŜŘŜƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ 

҈птΩǎƛƴƛ ŀœƤƪƭŀƳƤǒǘƤǊΦ   

Bootstrapping Analizi 

YƤǎƳƛ ŀǊŀŎƤ ƳƻŘŜƭŜ ŀƛǘ ŘƻƐǊǳŘŀƴ ȅŀ Řŀ ŘƻƭŀȅƭƤ ŜǘƪƛƭŜǊƛƴ ŀƴƭŀƳƭƤ ƻƭǳǇ ƻƭƳŀŘƤƐƤƴŀ ȅǀƴŜƭƛƪ Ŝƪ ƪŀƴƤǘ ǎǳƴŀōƛƭƳŜƪ ƛœƛƴ 

5000 yeƴƛŘŜƴ ǀǊƴŜƪƭŜƳŜ ȅƻƭǳȅƭŀ ƎŜǊœŜƪƭŜǒǘƛǊƛƭŜƴ ōƻƻǘǎǘǊŀǇǇƛƴƎ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ōƻƻǘǎǘǊŀǇǇƛƴƎ ƪŀǘǎŀȅƤǎƤ ǾŜ 

҈фр ƎǸǾŜƴ ŀǊŀƭƤƪƭŀǊƤ όDΦ!Φύ ŀƭǘ ǾŜ Ǹǎǘ ǎƤƴƤǊƭŀǊƤ ƘŜǎŀǇƭŀƴƤǇ ǎƻƴǳœƭŀǊƤ ¢ŀōƭƻ пΩǘŜ ǎǳƴǳƭƳǳǒǘǳǊΦ  

Tablo 4. YƤǎƳƤ !ǊŀŎƤ aƻŘŜƭŜ !ƛǘ .ƻƻǘǎǘǊŀǇǇƛƴƎ {ƻƴǳœƭŀǊƤ 

                  %95 G.A.    

aƻŘŜƭ ¸ƻƭƭŀǊƤ        ̡ !ƭǘ {ƤƴƤǊ «ǎǘ {ƤƴƤǊ p 

5ƻƐǊǳŘŀƴ Ŝǘƪƛ      

Ruminasyon-ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ  -.39* -.49* -.29* .000 

Ruminasyon-psikolojik esneklik (kabul) .49* .40* .58* .000 

.ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ-psikolojik esneklik (kabul) -.32* -.41* -.23* .000 

5ƻƭŀȅƭƤ Ŝǘƪƛ      

Ruminasyon-ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ-psikolojik esneklik (kabul) .13* .09* .18* .000 

*p<.001  

  

Bootstrapping ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ƎǸǾŜƴ ŀǊŀƭƤƐƤ ŀƭǘ ǾŜ Ǹǎǘ ǎƤƴƤǊƤ ǎƤŦƤǊ ƛœŜǊƳŜŘƛƐƛƴŘŜ ƛƴŎŜƭŜƴŜƴ Ŝǘƪƛƴƛƴ ŀƴƭŀƳƭƤ 

ƻƭŘǳƐǳ ōŜƭƛǊǘƛƭƳŜƪǘŜŘƛǊ όtǊŜŀŎƘŜǊ ǾŜ IŀȅŜǎΣ нллуύΦ ¢ŀōƭƻ пΩŜ ōŀƪƤƭŘƤƐƤƴŘŀ ƳƻŘŜƭŘŜƪƛ ŜǘƪƛƭŜǊƛƴ ǘǸƳǸƴǸƴ ŀƴƭŀƳƭƤ 

ƻƭŘǳƐǳ ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ 5ƻƐǊǳŘŀƴ ǾŜ ŘƻƭŀȅƭƤ ŜǘƪƛƭŜǊƛƴ ōƻƻǘǎǘǊŀǇǇƛƴƎ ƎǸǾŜƴ ŀǊŀƭƤƪƭŀǊƤ ŀƭǘ ǾŜ Ǹǎǘ ǎƤƴƤǊƭŀǊƤ ǎƤŦƤǊƤ 

ƪŀǇǎŀƳŀƳŀƪǘŀŘƤǊ ( =̡.13 %95 GA [.09-.18], p<.001). .ǳ ƴŜŘŜƴƭŜ ōƻƻǘǎǘǊŀǇǇƛƴƎ ŀƴŀƭƛȊƛƴŘŜ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊŀ 

ƎǀǊŜ ŘŜ ǊǳƳƛƴŀǎȅƻƴǳƴΣ ƪŀōǳƭǸ ǘŜƳǎƛƭ ŜŘŜƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ 

ƪƤǎƳƛ ŀǊŀŎƤƭƤƪ ǊƻƭǸƴǸƴ ƻƭŘǳƐǳ ǎǀȅƭŜƴŜōƛƭƛǊΦ  

{hb¦4 ve ¢!w¢L a! 

«ƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤƴ ƪŀōǳƭǸ ǘŜƳǎƛƭ ŜŘŜƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ 

ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸƴǸƴ ƛƴŎŜƭŜƴŘƛƐƛ ōǳ œŀƭƤǒƳŀŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊŀ ƎǀǊŜΣ ruminasyon ile psikolojik 

ŜǎƴŜƪƭƛƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƻǊǘŀ ŘǸȊŜȅŘŜ ǇƻȊƛǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ 

ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤ ōƛƭƛƴƳŜƪǘŜŘƛǊΦ .ǳ Řŀ ǊǳƳƛƴŀǎȅƻƴ ŀǊǘǘƤƪœŀ 

ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤƴƤ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ wǳƳƛƴŀǎȅƻƴ ƛƭŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƻǊǘŀ 
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ŘǸȊŜȅŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ .ǳƴŀ ƎǀǊŜ ǊǳƳƛƴŀǎȅƻƴ ŀǊǘǘƤƪœŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀȊŀƭŘƤƐƤ 

ǎǀȅƭŜƴŜōƛƭƛǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǇǳŀƴƭŀǊƤ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛ ƛǎŜ ƻǊǘŀ ŘǸȊŜȅŘŜ ƴŜƎŀǘƛŦ ȅǀƴƭǸ ƻƭŀǊŀƪ 

ƘŜǎŀǇƭŀƴƳƤǒǘƤǊΦ .ǳ Řŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ǇǳŀƴƭŀǊƤ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀǊǘǘƤƐƤƴƤ Ǝǀǎtermektedir.  

!ǊŀŎƤƭƤƪ ŀƴŀƭƛȊƛ ǎƻƴǳŎǳƴŘŀ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜ ǇƻȊƛǘƛŦ ȅǀƴƭǸ ōƛǊ Ŝǘƪƛǎƛ 

ƎǀǊǸƭƳŜƪǘŜŘƛǊΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƐƛƴŘŜƴ ŀƭƤƴŀƴ ǇǳŀƴƭŀǊ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤ ōƛƭƛƴƳŜƪǘŜŘƛǊΦ 

.ǳ Řŀ ǊǳƳƛƴŀǎȅƻƴ ǇǳŀƴƭŀǊƤ ŀǊǘǘƤƪœŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ǾŜ ƪŀōǳƭǸƴ ŀȊŀƭŘƤƐƤƴƤ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊΦ tǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ ҈оуΩƛ ǊǳƳƛƴŀǎȅƻƴ ǘŀǊŀŦƤƴŘŀƴ ŀœƤƪƭŀƴƳƤǒǘƤǊΦ wǳƳƛƴŀǎȅƻƴǳƴ ōƛƭƛǒǎŜƭ 

ŀȅǊƤǒƳŀ ǸȊŜǊƛƴŘŜƪƛ ŘƻƐǊǳŘŀƴ Ŝǘƪƛǎƛƴƛƴ ŘŜ ƛǎǘŀǘƛǎǘƛƪǎŜƭ ƻƭŀǊŀƪ ŀƴƭŀƳƭƤ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊΦ !ƴŀƭƛȊŜ ōƛƭƛǒǎŜƭ 

ŀȅǊƤǒƳŀ ŘŜƐƛǒƪŜƴƛ ŘŀƘƛƭ ŜŘƛƭŘƛƐƛƴŘŜ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ ŜǘƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ 

ayrƤǒƳŀ ƪƤǎƳƛ ŀǊŀŎƤƭƤƪ ǎŀƐƭŀƳŀƪǘŀŘƤǊΦ wǳƳƛƴŀǎȅƻƴ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ōǳ œŀƭƤǒƳŀŘŀ ƪŀōǳƭǸ ǘŜƳǎƛƭ ŜŘŜƴ ǇǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪ ǀƭœŜƪ ǇǳŀƴƭŀǊƤƴŘŀƪƛ ŘŜƐƛǒƛƳƛƴ ҈птΩǎƛƴƛ ŀœƤƪƭŀƳƤǒǘƤǊΦ Bootstrapping analizi sonucunda ŘƻƐǊǳŘŀƴ ǾŜ 

ŘƻƭŀȅƭƤ ŜǘƪƛƭŜǊƛƴ ōƻƻǘǎǘǊŀǇǇƛƴƎ ƎǸǾŜƴ ŀǊŀƭƤƪƭŀǊƤƴƤƴ ŀƭǘ ǾŜ Ǹǎǘ ǎƤƴƤǊƭŀǊƤƴƤƴ ǎƤŦƤǊƤ ƪŀǇǎŀƳŀŘƤƐƤ ve bootstrapping 

ŀƴŀƭƛȊƛƴŘŜ ŘŜ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴŘŜ ǊǳƳƛƴŀǎȅƻƴǳƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ƛƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ƪƤǎƳƛ 

ŀǊŀŎƤ ƻƭŘǳƐǳ ǎǀȅƭŜƴŜōƛƭƛǊΦ  

tǎƛƪƻƭƻƧƛƪ ŀœƤŘŀƴ ŜǎƴŜƪ ƻƭƳŀȅŀƴ ǾŜ ƪŀōǳƭŘŜƴ ǳȊŀƪ ōƛǊŜȅƭŜǊƛƴΣ ƛǒƭŜǾǎŜƭ ƻƭƳŀȅŀƴ ŘǳȅƎǳ ŘǸȊŜƴƭŜƳŜ 

ǎǘǊŀǘŜƧƛƭŜǊƛƴŘŜƴ ōƛǊƛ ƻƭŀǊŀƪ ƪŀōǳƭ ŜŘƛƭŜƴ ǊǳƳƛƴŀǎȅƻƴǳ ŘŀƘŀ ŦŀȊƭŀ ƪǳƭƭŀƴŘƤƪƭŀǊƤ ōƛƭƛƴƳŜƪǘŜŘƛǊ ό{ŀƴŘƻȊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ 

2013). .ǳ œŀƭƤǒƳŀŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊŀ ōŜƴȊŜǊ ƻƭŀǊŀƪΣ ŘŜǇǊŜǎƛŦ ȅŜǘƛǒƪƛƴ ƘŀǎǘŀƭŀǊƭŀ ȅŀǇƤƭŀƴ ōƛǊ œŀƭƤǒƳŀŘŀ Řŀ 

ƪƛǒƛƭŜǊƛƴ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤƴ ȅǸƪǎŜƪ ƻƭƳŀǎƤƴƤƴ ŘǸǒǸƪ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ƛƭŜ ƛƭƛǒƪƛƭƛ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ (Yasinski ve 

ŘƛƐŜǊƭŜǊƛΣ нлмфύΦ ¸ŀȅƎƤƴ ŀƴƪǎƛȅŜǘŜ ōƻȊǳƪƭǳƐǳ ƻƭŀƴ ŜǊƎŜƴƭŜǊƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛƴ ŀǊǘƤǊƤƭƳŀǎƤ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤƴ 

azŀƭǘƤƭƳŀǎƤƴƤ ǎŀƐƭŀǊƪŜƴ ό5ŜƳŜƘǊƛ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуύ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ŘŜǇǊŜǎƛŦ ōŜƭƛǊǘƛƭŜǊƛƴƛ ȅƻǊŘŀȅŀƴ Ŝƴ 

ƎǸœƭǸ ŘŜƐƛǒƪŜƴ ŘŜ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴƳŜ ōƛœƛƳƛŘƛǊ όbŜȊƛǊƻƐƭǳΣ нлмлύΦ «ƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤ ǾŜ 

ǇǎƛƪƻƭƻƧƛƪ ƻƭŀǊŀƪ ŜǎƴŜƪ ƻƭŀƳŀƳŀȅƤ ǘŜƳǎƛƭ ŜŘŜƴ ȅŀǒŀƴǘƤǎŀƭ ƪŀœƤƴƳŀƭŀǊƤƴƤƴΣ ŘŜǇǊŜǎȅƻƴƭŀǊƤ ǸȊŜǊƛƴŘŜƪƛ Ŝǘƪƛǎƛƴƛƴ 

ƛƴŎŜƭŜƴŘƛƐƛ ōƛǊ œŀƭƤǒƳŀƴƤƴ ǎƻƴǳœƭŀǊƤƴŀ ƎǀǊŜ ȅŀǒŀƴǘƤǎŀƭ ƪŀœƤƴƳŀ ǾŜ ǊǳƳƛƴŀǎȅƻƴ ŀǊŀǎƤƴŘŀ ǀƴŜƳƭƛ ōƛǊ ƛƭƛǒƪƛ ƻƭŘǳƐǳ 

ƎǀǊǸƭƳǸǒǘǸǊ ό.ƧƻǊƴǎǎƻƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмлύΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ŘǸȊŜȅƛ ŘǸǒǸƪ ƻƭŀƴ ȅŜǘƛǒƪƛƴƭŜǊƛƴ ŘŜ ǊǳƳƛƴŀǎȅƻƴ 

Ǝƛōƛ ǳȅǳƳƭǳ ƻƭƳŀȅŀƴ ŘǳȅƎǳǎŀƭ ǒŜƳŀƭŀǊƤƴƤ ŘŀƘŀ ŦŀȊƭŀ ƪǳƭƭŀƴŘƤƪƭŀǊƤ ōƛƭƛƴƳŜƪǘŜŘƛǊ ό{ƛƭōŜǊǎǘŜƛƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмтύΦ 

tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪΣ ǊǳƳƛƴŀǎȅƻƴǳƴ ŀƪǎƛƴŜ ƪƛǒƛƴƛƴ ƎŜœƳƛǒǘŜ ȅŀǒŀƳŀǎƤƴŘŀƴ ȊƛȅŀŘŜ ƛœƛƴŘŜ ōǳƭǳƴǳƭŀƴ ŀƴŀ 

odaklaƴƳŀǎƤƴƤ ǎŀƐƭŀǊΣ ƪƛǒƛƴƛƴ ȊƛƘƴƛƴŘŜ ƻƭǳƳǎǳȊ ŘǸǒǸƴŎŜƭŜǊƛ ǎǸǊŜƪƭƛ ǘŜƪǊŀǊƭŀƳŀǎƤ ȅŜǊƛƴŜΣ ƻƴƭŀǊƤ ŦŀǊƪ ŜŘŜǊŜƪ ƪŀōǳl 

ŜǘƳŜǎƛƴƛ ǾŜ ŘŀǾǊŀƴƤǒƭŀǊƤƴŘŀƪƛ ŜǎƴŜƪƭƛƐƛ ŀǊǘƤǊƳŀǎƤƴƤ ǾǳǊƎǳƭŀǊ ό¸ŀǒŀǊ ǾŜ !ȅŘƻƐŘǳΣ нлннύΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ 

ȅǸƪǎŜƪ ƻƭƳŀǎƤ ōƛǊŜȅƭŜǊƛƴ ŘŜǇǊŜǎƛŦ ōŜƭƛǊǘƛƭŜǊƭŜΣ ǎǘǊŜǎƭŜ ǾŜ œŜǒƛǘƭƛ ǎŀƐƭƤƪ ǎƻǊǳƴƭŀǊƤȅƭŀ ŘŀƘŀ ƪƻƭŀȅ ōŀǒ ŜǘƳŜǎƛ 

ǎŀƐƭŀƳŀƪǘŀŘƤǊ ό.ŜǊƎƘƻŦŦ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуΤ YƻƘǘŀƭŀ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуΤ [ƛƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмуύΦ .ǳ ȅǸȊŘŜƴ ŘŜ 

ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛ ŀǊǘƤǊƳŀƴƤƴ ǊǳƘ ǎŀƐƭƤƪƭŀǊƤƴƤ ƪƻǊǳƳŀŘŀ ǀƴŜƳƭƛ ƻƭŘǳƐǳ ǾŜ ōǳƴŀ 

ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤ ŀȊŀƭǘƳŀƴƤƴ ǀƴŜƳƭƛ ōƛǊ ƪŀǘƪƤ ǎŀƐƭŀȅŀōƛƭŜŎŜƐƛ ŘǸǒǸƴǸƭƳŜƪǘŜŘir. 

!ƭŀƴȅŀȊƤƴŘŀ ǊǳƳƛƴŀǎȅƻƴΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀΣ ƪŀōǳƭ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛƭŜǊƛ ŜƭŜ ŀƭŀƴ œŀƭƤǒƳŀƭŀǊ 

ǎƤƴƤǊƭƤ ƻƭƳŀƪƭŀ ōƛǊƭƛƪǘŜΣ ǊǳƳƛƴŀǎȅƻƴǳƴ ƪŀōǳƭƭŜ ȅŀ Řŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƪƭŜ ƛƭƛǒƪƛǎƛƴŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ 

ǊƻƭǸƴǸ ƛƴŎŜƭŜȅŜƴ ōƛǊ œŀƭƤǒƳŀȅŀ ǊŀǎǘƭŀƴŀƳŀƳƤǒǘƤǊΦ .ǳƴŀ ƪŀǊǒƤƴ ƛǎǘŜƴƳŜȅŜƴ ƻƭǳƳǎǳȊ ŘǸǒǸƴŎŜ ǾŜ ŘŜƴŜȅƛƳƭŜǊƛ 
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ȅŀǊƎƤƭŀȅƤŎƤ ƻƭƳŀȅŀƴ ōƛǊ ōŀƪƤǒ ŀœƤǎƤȅƭŀ ƪŀōǳƭ ŜŘŜǊŜƪ ƻƴƭŀǊŀ ƪŀǊǒƤ ǇǎƛƪƻƭƻƧƛƪ ƳŜǎŀŦŜ ŀƭŀōƛƭƳŜƪ ƪƛǒƛƭŜǊƛƴ ŘŜǇǊŜǎƛŦ 

ōŜƭƛǊǘƛƭŜǊƛƴŘŜ ŀȊŀƭƳŀ ǎŀƐƭŀȅŀōƛƭƳŜƪǘŜŘƛǊ ό/ƻǎǘŀ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмтύΦ .ǳ Řŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ǀƐǊŜƴƛƭƳŜǎƛƴƛƴ ǾŜ 

ŀǊǘƤǊƤƭƳŀǎƤƴƤƴ ǊǳƳƛƴŀǘƛŦ ŘǸǒǸƴŎŜƭŜǊƭŜ ōŀǒ ŜǘƳŜȅƛ ƪƻƭŀȅƭŀǒǘƤǊŀǊŀƪΣ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ŀǊǘƤǊƤƭƳŀǎƤƴŀ ƪŀǘƪƤ 

ǎǳƴŀŎŀƐƤƴƤ ŘǸǒǸƴŘǸǊƳŜƪǘŜŘƛǊΦ .ǳ œŀƭƤǒƳŀŘŀƴ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊƤ ŘŜǎǘŜƪƭŜȅŜƴ ōŀǒƪŀ ōƛǊ œŀƭƤǒƳŀŘŀ Ǌuminasyon 

ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ǘŀƳ ǘŜǊǎƛƴƛ ǘŜƳǎƛƭ ŜŘŜƴ ōƛƭƛǒǎŜƭ ƪŀȅƴŀǒƳŀƴƤƴ ǊƻƭǸ Ŝǒ ȊŀƳŀƴƭƤ ƻƭŀǊŀƪ ƛƴŎŜƭŜƴƳƛǒΣ ȅǸƪǎŜƪ 

ŘǸȊŜȅŘŜ ǊǳƳƛƴŀǎȅƻƴ ǾŜ ōƛƭƛǒǎŜƭ ƪŀȅƴŀǒƳŀƴƤƴ ŘŀƘŀ ȅǸƪǎŜƪ ŘǸȊŜȅŘŜ ŘŜǇǊŜǎȅƻƴΣ ƪŀȅƎƤΣ ŘŜƴŜȅƛƳǎŜƭ ƪŀœƤƴƳŀ ǾŜ 

ȅŀǒŀƳŘŀƴ ŘŀƘŀ ŘǸǒǸƪ ŘǸȊŜȅŘŜ ƳŜƳƴǳƴƛȅŜǘƭŜ ƛƭƛǒƪƛƭƛ ƻƭŘǳƐǳ ōǳƭǳƴƳǳǒǘǳǊ όwƻƳŜǊƻ-Moreno ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмрύΦ 

tǎƛƪƛȅŀǘǊƛ ǎŜǊǾƛǎƛƴŘŜ ȅŀǘŀƴ ŜǊƎŜƴƭŜǊƭŜ ȅŀǇƤƭŀƴ ōƛǊ œŀƭƤǒƳŀ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ 

ƻƭƳŀƳŀǎƤƴƤƴΣ ƴŜǾǊƻǘƛƪƭƛƪ ǾŜ ŘŜǇǊŜǎȅƻƴ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛȅŜ ŀǊŀŎƤƭƤƪ ŜǘǘƛƐƛƴƛ ƎǀǎǘŜǊƳŜƪǘŜŘƛǊ όtŀǳƭǳǎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ 

2016). TǎǇŀƴȅŀΩŘŀ œƻŎǳƪ ǾŜ ŜǊƎŜƴƭŜǊƭŜ ȅŀǇƤƭŀƴ ōƛǊ œŀƭƤǒƳŀŘŀ ŘŀΣ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ƘŜƳ ƻƭǳƳǎǳȊ ŘǳȅƎǳ ƘŜƳ ŘŜ 

ƪŀȅƎƤ ōŜƭƛǊǘƛƭŜǊƛ ŀǊŀǎƤƴŘŀ ǀƴŜƳƭƛ ōƛǊ ŀǊŀŎƤ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ όDŀǊŎƝa-DƽƳŜȊ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмфύΦ .ƛƭƛǒǎŜƭ ƪŀȅƎƤ 

ŘǳȅŀǊƭƤƭƤƐƤΣ ȅŀƴƛ ƛœ ƪƻƴǘǊƻƭǸ ƪŀȅōŜǘƳŜ ƪƻǊƪǳǎǳ ƛƭŜ ǊǳƳƛƴŀǎȅƻƴ ŀǊŀǎƤƴŘŀƪƛ ƛƭƛǒƪƛŘŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ǘŀƳ ǘersini 

ƛŦŀŘŜ ŜŘŜƴ ōƛƭƛǒǎŜƭ ƪŀȅƴŀǒƳŀƴƤƴ ŀǊŀŎƤ ǊƻƭǸƴǸ ƛƴŎŜƭŜȅŜƴ ōƛǊ œŀƭƤǒƳŀƴƤƴ ǎƻƴǳœƭŀǊƤƴŀ ƎǀǊŜ ŘŜΣ ōƛƭƛǒǎŜƭ ƪŀȅƴŀǒƳŀƴƤƴ 

ǊǳƳƛƴŀǎȅƻƴƭŀ ōƛƭƛǒǎŜƭ ƪŀȅƎƤ ŘǳȅŀǊƭƤƭƤƐƤ ŀǊŀǎƤƴŘŀ ŀǊŀŎƤ ǊƻƭŜ ǎŀƘƛǇ ƻƭŘǳƐǳ ƎǀǊǸƭƳǸǒǘǸǊ ό!ƴŘŜǊberg, 2021).  

wǳƳƛƴŀǎȅƻƴ ōƛƭƛǒǎŜƭ ȅǀƴŘŜƴ ŜǎƴŜƪ ƻƭŀƳŀƳŀƴƤƴ ōƛǊ ƎǀǎǘŜǊƎŜǎƛŘƛǊΦ Yƛǒƛ ōƛƭƛǒǎŜƭ ƻƭŀǊŀƪ ŜǎƴŜƪ ƻƭƳŀȅƤ 

ōŀǒŀǊŀƳŀŘƤƐƤƴŘŀΣ Řƛƪƪŀǘƛƴƛ ǎƻǊǳƴ ƻƭŀǊŀƪ ƎǀǊŘǸƐǸ ǒŜȅŘŜƴ ōŀǒƪŀǎƤƴŀ ȅǀƴƭŜƴŘƛǊŜƳŜȊ όaŀǊǘƛƴ ǾŜ ŘƛƐŜǊƭŜǊƛΣ мффмύΦ 

¸ŀǒŀƴŀƴ ƻƭǳƳǎǳȊ ƻƭŀȅƭŀǊ ǎƻƴǳŎǳƴŘŀ ƻƭǳǒŀƴ ŘǳȅƎǳ ǾŜ ŘǸǒǸƴŎŜƭŜǊƛƴ ƪƛǒƛƴƛƴ ȊƛƘƴƛƴŘŜƴ ƎŜœƛǇ ƎƛǘƳŜƭŜǊƛƴŜ ƛȊƛƴ 

ǾŜǊŜōƛƭƳŜƪΣ ƻƴƭŀǊƤ ƻƭǳƳǎǳȊ ōƛǊ ȅŀǒŀƴǘƤ ǎƻƴǳŎǳƴŘŀ ƻƭǳǒŀƴ ƎŜœƛŎƛ ŘǸǒǸƴŎŜƭŜǊ ƻƭŀǊŀƪ ƎǀǊebilmeye olanak 

ǎŀƐƭŀƳŀƪǘŀŘƤǊΦ .ǳ Řŀ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴ ȅŀǊŀǘƳƤǒ ƻƭŘǳƐǳ ƛœǎŜƭ ǎƤƪƤƴǘƤȅƤ ŀȊŀƭǘƤǇ ƪŀōǳƭǸ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛ 

ŀǊǘƤǊŀǊŀƪ ǊǳƘ ǎŀƐƭƤƐƤƴƤ ƪƻǊǳƳŀƪǘŀŘƤǊ όbƛǘȊŀƴ-!ǎǎŀȅŀƎ ǾŜ ŘƛƐŜǊƭŜǊƛΣ нлмрΤ ²ŀƭǎŜǊ ǾŜ IŀȅŜǎΣ нллсύΦ ¢ǸƳ ōǳƴƭŀǊŘŀƴ 

ȅƻƭŀ œƤƪŀǊŀƪ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴƭŀǊƤƴƤƴ ŀǊǘƳŀǎƤƴƤƴΣ ǀƐǊŜƴŎƛƭŜǊƛƴ ƪŀōǳƭǸƴǸ ǾŜ ǇǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭŜǊƛƴƛ ŀȊŀƭǘǘƤƐƤ ǾŜ ōǳƴŘŀ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ ŀǊŀŎƤ ƻƭŘǳƐǳ ǎǀȅƭŜƴŜōƛƭƛǊΦ wǳƘ ǎŀƐƭƤƐƤƴƤƴ ƪƻǊǳƴƳŀǎƤƴŘŀ 

ȅŀǒŀƴǘƤƭŀǊƤ ƪŀōǳƭǸƴ ǾŜ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ǀƴŜƳƛ ŘǸǒǸƴǸƭŘǸƐǸƴŘŜ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻƴ 

ŘǸȊŜȅƭŜǊƛƴƛƴ ŀȊŀƭǘƤƭƳŀǎƤƴƤƴ ǾŜ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀȅƤ ƪǳƭƭŀƴƳŀȅƤ ǀƐǊŜƴƳŜƭŜǊƛƴƛƴ ǀƴŜƳƭƛ ƻƭŘǳƐǳ ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ 

Bu ŀǊŀǒǘƤǊƳŀ ōŜƭƭƛ ǎƤƴƤǊƭŀƳŀƭŀǊ ƛœŜǊƳŜƪǘŜ ƻƭǳǇΣ œŀƭƤǒƳŀ ƎǊǳōǳ ƪƭƛƴƛƪ ƻƭŀǊŀƪ ǘŀƴƤ ŀƭƳƤǒ ƪƛǒƛƭŜǊŘŜƴ ƻƭǳǒƳŀƳŀƪǘŀŘƤǊΦ 

4ŀƭƤǒƳŀ ƎǊǳōǳƴǳ нлнн ȅƤƭƤƴŘŀ ¢ǸǊƪƛȅŜΩŘŜ œŜǒƛǘƭƛ ǸƴƛǾŜǊǎƛǘŜƭŜǊŘŜ ǀƐǊŜƴƛƳ ƎǀǊŜƴ птл ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛǎƛ 

ƻƭǳǒǘǳǊƳŀƪǘŀŘƤǊΦ 4ŀƭƤǒƳŀŘŀƪƛ ǀǊƴŜƪƭŜƳ ǎŀȅƤǎƤ ȅŀǇƤǎŀƭ Ŝǒƛǘƭƛƪ ƳƻŘŜƭƭŜƳŜǎƛ ȅŀǇŀōƛƭƳŜƪ ƛœƛƴ ȅŜǘŜǊƭƛ ƻƭǎŀ ǾŜ ƎŜǊŜƪƭƛ 

ǀƴ ƪƻǒǳƭƭŀǊƤƴƤ ǎŀƐƭŀǎŀ ōƛƭŜ ǳƭŀǒƤƭŀƴ ƪƛǒƛ ǎŀȅƤǎƤ ōǳ œŀƭƤǒƳŀƴƤƴ ǎƤƴƤǊƭƤƭƤƐƤ ƻƭŀōƛƭƛǊΦ  !ȅǊƤŎŀ ƪŜǎƛǘǎŜƭ ƻƭŀǊŀƪ 

ƎŜǊœŜƪƭŜǒǘƛǊƛƭŜōƛƭŜƴ ōǳ œŀƭƤǒƳŀ ƪǳƭƭŀƴƤƭŀƴ ǀƭœŜƪƭŜǊƛƴ ǀƭœǘǸƐǸ ƳŀŘŘŜƭŜǊƭŜ ǾŜ ǀƭœŜƪ ǎƻǊǳƭŀǊƤƴƤ ȅŀƴƤǘƭŀȅŀƴ 

ǀƐǊŜƴŎƛƭŜǊƛƴ ǾŜǊŘƛƐƛ ȅŀƴƤǘƭŀǊƭŀ ǎƤƴƤǊƭƤŘƤǊΦ 

mb9wT[9w 

4ŀƭƤǒƳŀŘŀ ŜƭŘŜ ŜŘƛƭŜƴ ǎƻƴǳœƭŀǊŀ ƎǀǊŜ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƭŀǊƤƴƤƴ ŀǊǘƤǊƤƭƳŀǎƤ ǇǎƛƪƻƭƻƧƛƪ 

ŜǎƴŜƪƭƛƪƭŜǊƛƴƛ ŀǊǘƤǊƳŀƪǘŀŘƤǊΦ tǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴ ǊǳƘ ǎŀƐƭƤƐƤƴƤ ƪƻǊǳƳŀŘŀƪƛ ǀƴŜƳƛ ƎǀȊ ǀƴǸƴŜ ŀƭƤƴŘƤƐƤƴŘŀ 

ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛƴ ŀǊǘƤǊƤƭƳŀǎƤƴŘŀΣ ǀƐǊŜƴŎƛƭŜǊƛƴ ǊǳƳƛƴŀǎȅƻƴ ŘǸȊŜȅƭŜǊƛƴƛ ŀȊŀƭǘƳŀȅŀ ǾŜ 

ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƭŀǊƤƴƤ ŀǊǘƤǊƳŀȅŀ ȅǀƴŜƭƛƪ œŀƭƤǒƳŀƭŀǊƤƴ ǊǳƘ ǎŀƐƭƤƐƤ ǳȊƳŀƴƭŀǊƤ ǘŀǊŀŦƤƴŘŀƴ ȅŀǇƤƭƳŀǎƤ ǀƴŜǊilmektedir. 
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https://www.sciencedirect.com/science/article/pii/S2212144719301267?casa_token=5LLRF8mDpHMAAAAA:3ff0MUfddv3eniCuBuiLNkuK3QHMFG2pQ47lxS3IdcWPtmsT5geseGa41Ztb83afzxYjFXtIklHF#bib33
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tŀƴŘŜƳƛ ǎƻƴǊŀǎƤƴŘŀ ŘŜƐƛǒŜƴ ǎǸǊŜœƭŜǊŜ ǳȅǳƳ ǎŀƐƭŀƳŀȅŀ œŀƭƤǒŀƴ ǸƴƛǾŜǊǎƛǘŜ ǀƐǊŜƴŎƛƭŜǊƛƴƛƴ ǊǳƳƛƴŀǎȅƻn konusunda 

ŦŀǊƪƤƴŘŀƭƤƪƭŀǊƤƴƤ ŀǊǘƤǊƳŀƪ ŀŘƤƴŀ ŀƭŀƴŘŀ œŀƭƤǒŀƴ ŀƪŀŘŜƳƛǎȅŜƴƭŜǊŜ ǀƴŜƳƭƛ ƎǀǊŜǾƭŜǊ ŘǸǒƳŜƪǘŜŘƛǊΦ .ƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀƴƤƴ 

ƪƛǒƛƴƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛ ŀǊǘƤǊƳŀŘŀ ǀƴŜƳƭƛ ǇǎƛƪƻƭƻƧƛƪ ƛǒƭŜǾƛ ƻƭƳŀǎƤƴŀ ǊŀƐƳŜƴ ǇŜƪ œƻƪ ƪƛǒƛ ǘŀǊŀŦƤƴŘŀƴ ǘŀƳ 

ƻƭŀǊŀƪ ōƛƭƛƴƳŜŘƛƐƛ ŘǸǒǸƴǸƭƳŜƪǘŜŘƛǊΦ «ƴƛǾŜǊǎƛǘŜƭŜǊŘŜƪƛ ǊŜƘōŜǊƭƛƪ ǾŜ ŘŀƴƤǒƳŀƴƭƤƪ ƳŜǊƪŜȊƭŜǊƛƴŘŜ œŀƭƤǒŀƴ ǊǳƘ ǎŀƐƭƤƐƤ 

ǳȊƳŀƴƭŀǊƤ ōƛƭƛǒǎŜƭ ŀȅǊƤǒƳŀ ŜƎȊŜǊǎƛȊƭŜǊƛƴƛ ǀƐǊŜƴŎƛƭŜǊŜ ǘŀƴƤǘŀǊŀƪ ǀƐǊŜƴŎƛƭŜǊƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛƴƛƴ ŀǊǘƤǊƤƭƳŀǎƤƴŀ 

ƪŀǘƪƤŘŀ ōǳƭǳƴŀōƛƭƛǊΦ wǳƳƛƴŀǎȅƻƴƭŀ ōŜǊŀōŜǊ ƎŜœƳƛǒŜ ǘŀƪƤƭƤǇ ƪŀƭŀƴ ǀƐǊŜƴŎƛƭŜǊƛƴ ǇǎƛƪƻƭƻƧƛƪ ŜǎƴŜƪƭƛƐƛ ŀǊǘƤǊƤƭŀǊŀƪ ǒǳ ŀƴ 

ƛœŜǊƛǎƛƴŘŜ ƻƭƳŀƭŀǊƤ ǾŜ ǎŀƘƛǇ ƻƭŘǳƪƭŀǊƤ ŘŜƐŜǊƭŜǊƛ ŘƻƐǊǳƭǘǳǎǳƴŘŀ ōƛǊ Ƙŀȅŀǘ ǎǸǊƳŜƭŜǊƛ ǎŀƐƭŀƴŀōƛƭƛǊΦ !ȅǊƤŎŀ ǸƴƛǾŜǊǎƛǘŜ 
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